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AN INTERNATIONAL PERSPECTIVE ON TEACHING ITALIAN LANGUAGE AND CULTURE

The research has demonstrated the contemporary and effective methods of teaching Italian in Ukraine. To use a
foreign language proficiently means to perceive, understand, and ultimately imitate another culture in an
accurate and truthful fashion. Teaching the language in the right manner should both mirror a culture in terms
of its language and customs. The educator should depict more average character types who use less elevated
language and more physical gestures for self-expression as it is common for Italian culture. It is this
combination of accessible language and visual conceptual immediacy that makes it so suitable for the foreign
language learning and so invaluable for inter-cultural appreciation at different levels of instructions. Most of the
educators teach Italian as a foreign language at the university, but some teach culture as well, which includes
both linguistic and extra linguistic competence, or teach at other levels. They provide a coherent and organized
overview of contemporary Italian pedagogy, using case studies in the fields of language methodology and
language acquisition from Italy and four major countries where there is a strong tradition of teaching Italian.
The main topics include teaching learnable grammar, podcasting and iPod in teaching and learning
the Italian language, but at Kiev national universities the priority is given to the communicative approach, life
situations. The importance of adopting a didactic translation methodology in the context of the 21 century
university reform, building an intercultural identity in a cross-cultural transition, using films at all levels of
proficiency, and the history of Italian culture retold by protest songs is being analyzed. This article discusses a
series of considerations that underpin the design of a language and culture curriculum at lower level. These
reflections are focused on the following areas: environments, text, culture and language, language and culture,
authenticity. They are the result of several weeks of intensive online discussions and exchanges between different
higher institutions in Ukraine.

Key words: teaching Italian language, international perspective, contemporary Italian pedagogy, new
methodology, university reform, intercultural identity.

Introduction. Italian national security rests on our commitment to educate and prepare our youth for active
engagement in the international community. We call on schools, teachers, students, parents, and community
leaders to promote understanding of our nations and cultures by encouraging our young people to participate in
activities that increase their knowledge offing foreign languages and appreciation for global issues, history,
geography, literature, and the arts of other countries. We may mention now the importance of existence of
integrated, effective and coherent foreign language programs at higher establishments that can prepare students
for international and negotiation-based environments.

The urgency of the problem. Unfortunately, the present economic crisis fostered the review of particular
second language curricula and programs in Ukraine. The resulting decrease in funding teaching and learning is
also further aggravated by the fact that language instruction is not always a core curricular subject especially
Italian as a second foreign language. Despite these negative factors, the number of tertiary students enrolling in
Italian and Spanish programs has, in the course of the last ten years, grown in Ukraine. Further, a renewed
sensitivity towards pedagogical topics behind foreign language teaching and learning inspired academics to
embark on various degrees of curriculum reforms — some of them supported by the academic institutions, most
steered by individuals or foreign language departments.

The scientific results and their discussion. According to a new study conducted by the Italian Ministry of
Foreign Affairs, the importance of learning the Italian language is growing all over the world. To the group of
those who learn it for personal satisfaction, mainly for cultural reasons, is added the growing number of those
who decide to learn it for study and work reasons. In recent days the Italian language is not taught in the pre-
university system from the third grade of the elementary school to the twelve grade of the high school which are
public but the vocational educational schools provide with the following choice.

It is also worth to mention that the Italian language courses are offered to people who want to study or work
in Italy, without excluding anyone, and by thus including all those who are interested in learning the Italian
language through courses starting from children aged 5 to teenagers aged 11 to 14 years, or for students aged
17 and 18, who actually make up the majority of those who go to study in Italy.

Students take courses for level C1 or C2 which are the highest levels in the Italian language. Or those, who
want to take Al or A2 level language courses, when the time comes to go to study in Italy they must have
achieved the minimum level of B2 in order to be accepted in the Italian Universities.
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Those who receive the certificate of the Italian language acknowledgment in Ukraine go to Italy to study and
not to be employed. Others who have attended the Italian language courses at the Italian Institute of Culture and
have received different certificates have had the chance to be employed in some Italian enterprises in Ukraine.
What it helps the Ukrainian students when they receive the Certificate of Acknowledgement of the Italian
language at this Institute is that it is easier for them to get integrated into the Italian society and to properly cope
with the study. The teaching process of the foreign language has combined the humanist tradition and the
scientific knowledge, providing not only the education of students who will be able to successfully pursue their
studies in Ukraine or the Italian Universities, but also to become a connecting bridge in the relations between the
two countries and the two cultures, so that after their university graduation they can work in a European context.
The Italian Ministry of Foreign Affairs promotes the dissemination of the Italian language in Ukraine through
the Italian-Ukrainian foreign sections in the high establishments of Ukraine. The level of knowledge of the
Italian language in high school admission must be at least Bl but it is still needs to be improved. For the subjects
such as: the Italian language and literature, history of world civilization, mathematics and physics, the teaching is
carried out by teachers and sometimes native speakers and Italian unabridged texts, which are discussed by
students in class. The first foreign languages taught in the Ukrainian public schools are: English, French,
German and Italian, in which the percentage of the students, who learn foreign languages in Ukrainian Public
schools, is: 49 % English, 6.3 % Italian. The Italian Language in the vocational schools is also becoming popular
these days. The Italian language teaching has also been considered as a priority in the vocational schools. To this
aim, it has been believed to enrich the school programs of our vocational schools with Italian language courses
intending to implement new methods of teaching both language and culture. It can be noted that the tendency is
growing and in this sense it is right for the Italian party to undertake initiatives for teachers' trainings as well as
for financing for the supply of materials and in general for activities at schools.

The Department of Italian Language Studies has numerous cooperation agreements with Italian universities
such as Inter-University Consortium ICON and other foreign organizations operating in the dissemination of the
Italian language such as "Dante Alighieri". It is also equipped with a rich library and a computerized laboratory
and the presence of the Italian lecturers is secured with the continuous support of the Italian Foreign Ministry.
This department suggests a 3-year diploma course of the first cycle of studies in the Italian language and culture
and a Master of Science degree course of the second cycle of studies specialized in three areas: The didactics of
the foreign language — with the diploma title- "Teacher of the Italian language"; "Translation and Interpretation";
and "Language and Intercultural Communication and Tourism". "BA in the English and American Studies" "BA
in the German Philology" "BA in the Italian Language and Culture", "BA in the French language and culture."
Professional Master in "Translation and interpretation of the German language".

It can be mentioned and generalized that the sociolinguistic situation in Ukraine in the last decade has
undergone significant changes making the Italian language have a strong penetration not only to the cognitive
level of the Ukrainian population but also to its didactic level into the Ukrainian education system highlighting
the natural disposition of the Ukrainian people toward the Italian language acquisition and as a good opportunity
to further approach the Europe, in which they wish to integrate.

It is a pity that little or no recent literature exists on the integration of culture and language in Italian study
course. Only a handful of papers engage with concepts of culture and language and attempt to define an
approach or pedagogy for the integration of the two in Italian L2 environments [1; 2; 3]. The most insightful and
extensive discussion on the relationship and integration of language and culture in foreign language programs
can be found in the series of articles published together in The Modern Language Journal, issue number two of
volume 92, published in 2008. More widely, and by contrast, there is a growing literature on pedagogy for ab
initio tertiary programs [4; 5; 6]. The full work has been conducted on the earliest levels of instruction by L2
German scholars [7].

As a result, the present article represents an attempt to bring the Italian L2 literature into beneficial
conversation with research in other languages. 'Languaculture' is the term Michael Agar uses to describe the
integration of culture and language within a socio-collaborative environment in second language teaching and
learning [8]. Recent literature [9; 10] (Laurillard; van Lier) on this topic — and its challenges—argues that blended
environments offer the most flexible and comprehensive way to link "culture or content of a second language /
cultural area with second language learning" [11] (Byrnes 2009, quoted above). In a blended environment
learners can develop both the interpersonal communicative skills and academic literacy—normally developed in
the more advanced stages of learning 'Blended learning' has a very broad meaning [12] and encompasses several
different teaching practices, technologies and theories.

The aim of this paper is to join together the following sets of ideas and highlight the main techniques for
teaching Italian language and culture.

The following scientists made a great effort on the way to improve the Pedagogy in teaching Italian:
Kramsch, Whiteside, Willis, Nunan, Johns and others. Let's take a deeper look at their theory and practice. They
have highlighted the main elements which should be taken into consideration. Let's take a deeper look at the
scientific inversigations.
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*Theories: socio-cultural and socio-constructivist theories of L2 [13]. The teaching and learning of L2 is
situated within a community of practices and meaning-making processes (Lave and Wenger; Kramsch 2002) in
which learners are able to communicate in the language of a community and to act according to its norms [14].

Pedagogies: task-based [14], content-based (Aski and Webb 13-16; also Rodgers) and text and genre based.

*Spaces: classroom and virtual spaces such as email, facebook and learning management tools.

*Texts: preference for 'authentic' audio and visual texts and materials that can be available through different
environments (synchronous and asynchronous) to the pre-packaged textbook.

Roles: teachers and learners share the objectives and approaches in a more learner-centred teaching
environment. The teacher becomes as a facilitator and has the role of identifying authentic tasks, simplifying
them if necessary and training students to develop their analytical and "define the structure of learning required
to achieve that task".

A blended and integrated curriculum takes into account the teacher's and learner's responsibilities,
institutional agendas and management beyond the classroom by offering an environment that can easily adapt to
change and diversity. The ideal L2 environment for students and teachers is the one that allows for negotiation of
the curriculum's content through an ongoing collaboration between students and teachers together with an
integrated pedagogy that focuses on the development of the learner's cognitive and collaborative skills. This
article outlines the main design and development of the authentic materials with the aim of achieving an optimal
mix between in-class and out-of-class learning in the context of teaching Italian language and culture at
Ukrainian university. The research discusses three aspects in relation to the following themes: (a) conceptions of
the in-class/out-of-class activities, (b) the pedagogical necessity for out-of-class creative materials development,
(c) the nature of the language-learning materials required for different technologies, and (d) the concomitant
demands on the language-teacher-developer. The three projects could be realized throught: (a) Italia oggi, a
videodisc-based facility for self-access work with television news; (b) the Italian SMS project, a mobile learning
project using bulk text messaging; and (c) La mensa, a class blog designed to support reading and writing
practice. The recent situation proves that all these materials need to be implemented these days and developed—
and the role of the teacher-as- materials-developer — need to be observed and extended wider with the great
range of technologies currently in use. This has major implications for teacher education and learner training in
the new school. Language teaching, suggested the development of two kinds of materials: the basic traditional
which highlight the main core aspects of the course and new creative materials to serve as "guidelines or
frameworks for the learners' use of the foreign professional communicative competence. This general framework
for our understanding of the new materials is helpful particularly now, when we need to expand our conception
of the new school in the 21st century, not only because of the increasing number of technologies that are now in
use, but also because of a diversity of function that reaches well beyond the conventional computer tutor. For
example, developing contemporary materials using Web 2.0 technologies such as blogs and wikis is very much
concerned with structuring and activating a process. Such new process materials segment, mediate, and help
manage-both implicitly and explicitly—the interactions between students, teachers, and the computer in different
ways from earlier approaches. The implementations of the communicative methods are of great importance for
fluency and communicative interaction. They should be based on:

1. Language grounded, teaching the foreign language through communication. Communicative approach was
first based on the theory that teaching communication is possible only by means of communication. Which
means that the main part of the class should be oriented on speaking? It is necessary to mention that
communication itself is the main educational condition. The speaking is not only declaration, being the simple
addition to teaching process, but also serves: a) a channel, which provides with knowledge; b) the way, which
develops individuality; c) the educational instrument of the necessary personality traits; d) the way of experience
transition and possibility of speaking in the right manner.

2. Functioning. This approach gives the understanding, first of all, helps to realize by students the functional
aspects of the language, so every student should understand the personal value of the practical language skills.
Language activity has three directions: lexical, grammatical and phonetical. They are connected closely with one
another in the speaking process. The conclusion is that words are impossible to learn out of the context.
Functioning helps to understand that both words and grammar forms are remembered at once in action: the
student chooses any language task — proves his opinion, has doubts in what he has heard, asks about something,
forces for interaction and at the same time learning the necessary words or grammar forms. The following proves
that functioning appears not as separated language techniques but functions provided by them. The materials and
their structure depend on the functions expressed by students.

3. Situations. In other words this is the role organization of the educational process. The communicative
study is provided by means of situations, which is understood as a system of relations. It is very important to
have a close look at choosing and organization of materials based on situations and problem conversational
topics which could be interesting for different students age groups. The situation exists as the integrative
dynamic system of socio, role, active and moral interaction between the speaking audiences. It is the universal
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form of the teaching process function and serves as the way of organization, their presentation, motivation of
speaking activity, the main condition of communicative skills development.

Conclusions. We have mentioned that the design and way of teaching Italian language and culture needs
further discussion and new materials.

The materials development landscape is marked now by its range and diversity. The reasons are many, but
two key factors most certainly arise: (a) the increasing number of generic technologies available which can be
used to facilitate and encourage interaction between the teacher and students and among students themselves
across the in-class/out-of-class divide and (b) students' and teachers' increased proficiency in the use of the
technologies. These two factors have meant that we now have the means and the skills to enhance and perhaps
intensify the in-class/out-of-class relationship.

However, in spite of all this, it is still necessary to seek the optimal in-class / out-of-class mix materials for
teaching Italian to intensify speaking and improve the level of the foreign communicative competence. This still
is, and perhaps always will be, a work in progress because, as Jim Pusack and his colleagues pointed out many
years ago (Hope, Taylor & Pusack, 1984), ultimately it all depends upon the teacher. Without the pivotal role
played by the language teacher in developing new century materials and orchestrating their implementation, the
potential of an engaging, powerful language-learning environment breaks down. The demands on the teacher are
becoming even more intensive compared with the early days of teaching Italian language and culture in Ukraine,
partly because the expectations of the student body are now much more sophisticated and demanding.

They also invoke the need for a rich institutional and technical support structure, and also learner training so
that learners can distinguish between using generic technologies for learning as opposed to social purposes.
Although, again, much learner training may come back to the work of the language teacher in class, perhaps
there are avenues for increased learner training to be conducted through tutorial software out of class, in larger
groups beyond the individual class, or even across language-learning programs. These factors are particularly
important if we wish to avoid the novelty trap in class and want the student experience to be engaging and
sustained over the long term. In all of this, still, locating the ideal in-class / and out-of-class mix and the teacher's
role are critical.
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Cmebaesa O. B. MexcoynapoOHblii 632110 HA nPpenooasanue UmaibaHCKO20 A3bIKA U KY1bmypol.

Hccneoosanue cocpedomoquo HA COBPEMEHHbIX U S(ﬁd)ﬂ(‘muBHblx Memooax npenodaeanuﬂ UumailbAHCKO20
A3bIKA 6 YKpauHe. Braoenue UHOCMPAHRHBIM A3bIKOM HA 6bICOKOM YPOBHE O3HAYAem nojiy4untb .2/1_)/60KM€ 3HAHUA,
NOHAMb U, HAKOHEY, UMUMUPOBAIMb ()pyeyio KyZbmypy noiHo U Memko. O6y'l€Hu€ A3bIKY HA 6bICOKOM YPOBHE
00J12ICHO ompasicamsv KyJibmypy, ¢ MO4YKU 3PEHUS ee A3blKA U 06blllde& U Haju4due 8blCOKO20 YypPOBHs
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KOMMYHUKamugHou komnemenmuocmu. I[ledazoz dondicen uzobpasxcame 60iee munuynvle Yepmol xapakmepd,
npucywue smou KyJavbmype, UCHoIb308anms O0ee RPUMEHAEMYIO TEeKCUKY U DONbe QUUYECKUX IHCeCmos Osl
Camoswlpadicenust, NPUCYwux OJist UMAaIbsSHCKOU Kyabmypsl. Umenno makas KoMOuHayust O0OCMYnHo20 s13bIKa U
8U3YANILHOU KOHYENMYAIbHOU HeNnoCcpeOCme8eHHOCMU 0eldem e20 MAaKum npueoOHbIM OISl U3yUeHUs]
UHOCMPAHHO20 SI3bIKA U NOOMY OECYEHHO OJIs1 MEXCKYIbMYPHOU OYEHKU HA PA3HLIX YPOSHSX. bonbuuncmeo
npenoodasameliell npenooarom UMAaibsHCKUlL KaK UHOCMPAHHBLIL SI3bIK 68 YHUSepcumeme, 00OHAKO HEKOMOopble
maxoice 00pawaAIOMm SHUMAHUE HA JJIeMEHM KYJIbIYypPbl 60 8PEMsL 0C60CHUSL A3bIKA, GKIIOUAem 8 cebs.
JIUHEBUCMUYECKYIO U IKCMPATIUHEBUCTIUYECKYIO KOMNEMEHMHOCb, UL YYAm HA OPYeUX YPOBHSIX.
Bonvuwuncmeo npenodasameneii npenodarom umanbsHCKUUl KAk UHOCMPAHHbLUL S3bIK 8 YHUBepcumeme, 00OHAKO
HEKomopbie makdice 0Opawarom 6HUMAHUE HA SIEMEeHm KYIbMYpbl 60 8peMs OCEB0eHUs s3bIKd, YMO SKIIOYUAeN 6
ce0s1 TUHSBUCIMUYECKYIO U IKCIPATUHSEUCMUYECKYIO KOMINEMEHMHOCHb, Wil Yuam Ha opyeux yposHsx. OHu
obecneuusalom co2naco8aHHbll U OP2AHU308AHHBLI 0030p COBPEMEHHOU UMANLIHCKOU NEOA202UKU C
UCNONIb308AHUEM MEMAMUYECKUX UCCTe008aHUL 8 chepax A3bIKOBOU MemOoO0I02UU U CODCNBEHHO U3VYeHUe
UMANBAHCKO20 S3bIKA U YeMblpeX OCHOBHBIX CIPAH, 20e CYWeCmayem CUNbHAsL Mpaouyst npenoo0asaHusl
umanvsancko2o sa3vika. OCHO8HbIe meMbl 8KAOUAIOM 6 cebs npenodasanue epammamuxy, Podcast u iPod 6
00yUeHUU U UBYYEHUU UMATbIHCKO20 3bIKd, 00HAK0 8 Kuesckom HayuoHabHOM yHUGepcumeme npuopumen
0moaemcsi KOMMYHUKAMUBHOMY HOOX00Y, PACCMOMPEHUIO HCUSHEHHbIX cumyayutl. B pabome
NPOAHATUZUPOBAHDBL BANCHOCMb NPUMEHEHUSI MemOO002UU OUOAKMUYECKO20 Nepesood 6 KOHmeKcme pedhopm
VHUBEPCUMemcKo2o yHusepcumema 21 eexa, nocmpoenust MexiCKyIbmypHOU UOEHMUYHOCIU 8 MENCKYIbIYPHOM
nepexooe, UCHOIb30BAHUEM PUTLMOB HA 8CEX YPOBHSX UZYUEHUS U GOCHPUAMUSL UCHOPUU UMATbSHCKOU
Ky1emypbl. B 0annoil nyoruxkayuu paccmampugaemcs pso cooopadceHull, KOmopwie 1eicam 6 0CHO8e
paspabomiu yueOHOU PO2PAMMbL RO A3bIKY U KyIbmype Umanuu Ha HauanbHoM yposHe. Dmu pazmMblulieHUs.
OPUEHMUPOBAHBL HA Clledyiowue chepbl: cpedd, MeKCm U Kyabmypd, A3blK, S3bIK U KYIbmypd, HOOTUHHOCHTb.
OHu 267810MCS pE3YTbMAMOM HECKOIbKUX HEOelb UHIMEHCUBHBIX OHAAUHOBbIX OUCKYCCULL U 0OMEHO8 MENCOY
BbICUUUMU YUEOHBIMU 3A6€0CHUIMU YKPAUHDL.

Kniouesvie cnosa: npenooasaiue umanbsaHcKo20 SA3bIKA, MeHCOVHAPOOHbLE NEPCNEeKMUBbL, CO8DEMEHHAS
UMATLAHCKAS NE0A202UKA, HOBASL MEMOOOJIO2USL, YHUBCPCUMEMCKASL PEPOPMA, MENHCKYIbMYPHAS
UOCHMUYHOCMb.

Cmeoaesa O. B. Misicnapoonuii noznad Ha 6UKIA0AHHA imaniiicbKoi Mo8u ma Kyavmypu.

Jocniooicennst 30cepedicene Ha CYyYacHux ma eqhpeKmusHUx Memooax GUKIA0aHHS IMaliicbKoi Mo6u 6 YKkpaini.
Bonodinns inozeMHOW0O MOBOIW HA BUCOKOMY PIBHI 03HAYAE OMPUMAMU 2IUOOKI 3HAHH, 3PO3VMIMU i, HApewmi,
imimyeamu iHuLy Kyibmypy moyHo ma e1yyHo. Haeuanns mogi Ha aucokomy pieHi mac 8i0odpascamu Kyavmypy,
3 MOUKU 30py iT MOBU Ma 36U4AI8, MA HAABHICMb BUCOKO20 PIBH KOMYHIKamugHoi komnemenmuocmi. Iledacoze
nosuxeH 306padicysamu LW MUNOSE pUCU Xapakmepy, sIKi NPUMAMAHHI Yill KyIbmypi, GUKOPUCIMO8Y8AmU
OinbUL 8ACUBAHY TIEKCUKY Ma Oinbute Di3UYHUX dHcecmig i CAMOBUPANCEHHS, WO € NPUMAMAHHUM OJis
imaniticoxoi kynemypu. Came maxa KomMOiHaAyis OOCMYNHOT MOBU A 8i3VANIbHOI KOHYENMYATbHOI
be3nocepedHocmi pobums 11020 Maxum RPUOAMHUM O/l BUBYEHHS THO3EMHOI MOBU | momy be3yinHe 0s
MIHCKYIbMYPHOI OYIHKU HA PI3HUX pigHaX. Binvuiicmyb 6uxkiadauie ukiadaoms imaniicbKy K iHO3eMHY MO8 8
YHigepcumemi, 0OHAK 0esKi MAKONC 36epMaAlomy y6azy Ha eleMenm Kyabmypu nio yac onamy8ants Mogu, o
BKII0UAC 6 ceDe NiHBICMUYHY MA eKCIMPATTHe8iCIMUYHY KOMIEMEeHMHICMb, AO0 HAGYAIOMb HA THUUUX PIGHSX.
Bonu 3abe3neuyiomu y3e00xcenuii ma opeamizosanull 02110 cy4achoi imaniticokoi nedazo2iku 3 6UKOPUCTNAHHAM
MeMamuyHux 00CIiOdCeHb Y chepax MOBHOI Memo0oao2ii ma énacre susuerts Imanii, Mosu ma Yomupbox
OCHOBHUX KpaiH, Oe iCHYye mpaouyis GUKIA0aHH imaniicokoi mogu. OCHOGHI meMmu 6KIUAMb 6 cebe
suxnaoanns epamamuku, Podcast ma iPod y naguanni ma eueuenni imaniticokoi mogu, npome 6 Kuiscoxux
HAYIOHANLHUX YHIBEpCUMEMAX npiopumem Ha0AEmbCs KOMYHIKAMUBHOMY NiOX00Y, pO32IA0Y ICUMMEGUM
cumyayiam. Y pobomi npoananizoeano 8axciusicms 3acmocy8anHs Memoooao2ii OUOaKmuyHo20 nepexknady 8

KOHmeKcmi pegpopm yHieepcumemcovko2o yuigepcumemy 21 cmonimms, no6y008u MidicKynbmypHoi
[OeHMUYHOCI 8 MIJCKYTIbIMYPHOMY NEpexoli, 6UKOPUCMAHHIM (DinbMI8 HA 6CIX PIBHAX 6USUEHHS A
cnputinamms icmopii imaniticoxoi Kynemypu . ¥V 0auiti nyonikayii po32nioacmocsa HU3KA MipKy8aub, AKi
Jledrcams 8 OCHO8I po3poOKU HABYANLHOI npozpamu 3 Moy ma Kyremypu Imanii na nouamrxosomy pieni. Lfi
PO30yMu opicHmosami na maxi cgepu: cepedosuuye, mexcm ma Kyavmypa, Moed, Moga ma Kyaivmypd,
asmenmuyHicmo. Bonu € pe3yiomamom 0eKilbKoOX MUdICHIE IHMEHCUBHUX OHIIAUHOBUX OUCKYCIll A 0OMIHIE MidiC
SULYUMU HABYANLHUMU 3aK1A0aMU YKpainu.

Knruosi cnosa: sukiadanus imaniiiCbKoi MOGU, MIJNCHAPOOHI NePCNeKMUBU, CYYACHA IMANiticbKa neddazozika,
HO8G MemOoOOA02Is, YHI6epCUMemcbKa pedhopma , MIdiCKyIbmypHA [OeHMUYHICIb.



