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ASYNCHRONOUS LANGUAGE TEACHING
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The temporary introduction of distance education at universities owing to the pandemic leads
to the necessity to develop innovative methods of on-line teaching and learning that could become
an adequate alternative of on-site teacher-student interaction and improve students’ professional
skills. The background of the research states that in tertiary language education whose main aim
is to develop students’ professional communicative competence it is of paramount importance to
combine synchronous and asynchronous modes of interaction with the former creating an
opportunity for live communication and immediate feedback and the latter developing students’
autonomy and being more flexible and convenient. As the two modes have different advantages
the indices of their proper balance are still under discussion.

The present study aims to explore English trainee teachers' ability to reflect on the ways of on-
line language learning and to find out their attitude towards synchronous/asynchronous
teaching. The results of the questionnaire completed by 168 students of the Faculty of Foreign
Philology at H. S. Skovoroda Kharkiv National Pedagogical University indicate that the majority of
trainee teachers are on the whole satisfied with distance teaching and learning, though a great
number of students consider the ratio of synchronous and asynchronous modes inappropriate.
The findings of the research also suggest that trainee teachers would like more diversity in the
tools used in distance education. Moreover, the more learning experience students have, the
easier it is for them to adapt to different teaching conditions and the more willing they are to
acquire the skills of working with various educational tools.

The received data may serve as the foundation for rationalizing the existing methods and
techniques to increase the efficiency of trainee teachers’ distance education.
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IIOT'ASA MAf;IBYTIjIX YYUTEAIB AHTAINCBKOI MOBH HA CHHXPOHHE
H ACHHXPOHHE HABYAHHSsI MOBH

H. B. Tyuuna, B. B. Ilepaosa, O. A. YyxHo

Tumuacoee 88edeHHsT OUCMAHUIUHO20 HOABUAHHS Y BUWUX 3arknadax oceimu YHACNKIO0K
naxoemii npusgesio 00 HeobXiOHOCMI Po3pPoOAAMU HO8L MemoOU OH-AAUH HABUAHHS, U0 Mo2au 6
cmamu adeKeamHow aabmepHaAmueor 83aemolii euwrnadaua i cmyoeHmis8 8 YMOo8ax
ayoOuUmMOpHUX 3aHAMb i B00CKOHANI8AMU NPOECIliHi BMIHHS OCMAHHIX. Y suwdili MOBHIL oceimu,
OCHOBHOIO Memow sSKOi € GopMYy8aHHs nNpPogeciliHoi KOMYHIKAMuUBHOI KomnemeHmHocmi
3006ysauie, 6kpali HeobXiOHO KOMOIHY8AMU CUHXPOHHUIU mun 83aemoo0ii, Ui0 CMmeopre
CNPpUSIMAUBL YMO8U 0151 IKUBO20 CNLNKYBAHHSL Ui MUMMEBO20 3860POMHO20 38 ’S13KY, 3 ACUHXPOHHUM,
U0 € 6L1blU 2ZHYUKUM 1 3PYUHUM MaA Po38UBAE 30amHICMb cmyoeHmie 00 A8MOHOMHO20 HABUAHHSL.
Ockineku obudea munu 63aemolii maroms c80i nepesazu, NOKA3HUKU iXHb020 adexkeammHoz20
NOEOHAHHSL 8Ce Uje 3AUULAIOMbCS He8USHAUEHUMU.

ITooana possidka mae Ha memi docaioumu 30amHicme MAlbYmMHIX yuumesig aHa1ilicbKoi Mo8uU
30ilicHI0O8aMU pehNeKcito CMOCO8HO Memo0i8 OUCMAHYIUHO20 8UBUEHHSL MO8U ma 3’sicysamu ixHe
cmagsnieHHst 00 CUHXPOHHO020 / ACUHXPOHHO020 HA8UAHHS. Pe3ysibmamu onumysaHHs, npoeedeHoz0
ceped 168 cmydeHmie darkynbmemy iHO3emHOl ¢pinonozii Xapriecbko20 HAUIOHATLHOZ0
nedaeoziuHozo yHigepcumemy imeri I. C. Ckogopoodu, ceiduams npo me, wo O6iibulicms YUacHUKI8
Y Uilomy 3a0080/1eHi OUCMAHUIUHUM HABUAHHSIM, XOUA 3HAUHA KLIbKICMb MAUbYMHIX yuumenia
88AOKAIOMb CNIBEIOHOULEHHSL CUHXPOHHO20 Ui ACUHXPOHHO020 HABUAHHS HenpuliHasmHum. OmpumaHi
O0aHi makosk 00380at0omb Oilimu 8UCHOBKY, W0 cmyodeHmu xominu 6 6L16Ul020 pisHOMAHIMmMSsL Y
subopi HempymeHmie OUCMAHUIUHO20 HABUAHHS. Kpim mozo, pesynbmamu OGHKEeMY8aHHS
3aceiduyroms moil paxkm, wo 3006ysaui suuioi oceimu 3 008UUM HABUANLHUM 00C8I00M Jezule
adanmyromecst 00 PIBHUX YMO8 HABUAHHSL U uacmiule 8usiensiiomb OOaXKaHHsS 080s100i8amu
NPAKMUUHUMU BMIHHAMU pobomu 3 PISHUMU OCEIMHIMU IHCMPYMEeHMAMU.

EmnipuuHi O0aHi MOXKYmb Cmamu OCHO8010 O/t PAUIOHANI3AUIl 8XKe ICHYruux memoodig i
nputiomie OUCMAHUYIUHO20 HABUAHHSL 3 MEmot0 hni08UWEHHST edeKmusHOCmi npogpeciiiHol
nideomosKu MaiibymHix yuume.is.

Knwuoei cnoea: oucmaryiliHa oceima, npogeciiiHa KOMYHIKAMUBHA KOMNemeHmMHICme,
ACUHXPOHHE HABUAHHSL, CUHXPOHHE HOBUAHHSL, 8UULA MOBHA 0C8ima, MAllbymHi suumedti.

Introduction of the issue. Severe students in achieving the learning

quarantine constraints introduced due goals.
to the continuing spread of COVID-19 The ultimate goal of tertiary foreign
resulted in implementation of language education is the development
emergency remote teaching in of students’ professional
educational institutions. The communicative competence as well as
effectiveness of teaching and learning their life skills vital for dealing with
under such conditions heavily depends both  professional and  everyday
on teachers’ ability to quickly shift from challenges. In remote education, this
on-site education to the remote one goal can be accomplished by using both
creating the on-line learning synchronous (from Greek synkhronos
environment which could become a 'existing at the same time') and
viable solution to the absence of live asynchronous ('not coinciding in time'
interaction among the participants of (Greek prefix a- 'not, without')) teaching
the educational process and support modes with the former characterized by
immediacy and interpersonal
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interaction and the latter known for
convenience, individual pacing and
flexibility. It is evidence-driven that
adequate combination of synchronous

and asynchronous teaching has
significant potential for stimulating
students’ language learning,
communication, interaction,
networking, autonomy increase,
professional competence acquisition, e-
learning tools and software

management skills development. Since
the two modes offer different benefits to
teaching and learning, it is of
paramount importance to select the
best ways to blend them in order to
take advantage of the both ones
whenever possible.

One problem concerns timing during
on-line lessons. While developing the
ways of combining a/synchronous
teaching modes, teachers are supposed
to think over the amount of time
students will spend on working in each
mode. On the one hand, too much
asynchronous work may lead to
students’ lacking the teacher’s attention
and their feeling ignored or socially
isolated. What is more, this can result
in fossilization of trainee teachers’
foreign language speaking and
pronunciation skills owing to the
shortage of real time communication
and immediate feedback. On the other
hand, students who spend insufficient
time studying asynchronously may fail
to become autonomous learners in the
future  which  will affect their
professional and personal improvement
after graduating.

Another matter of a considerable
concern in the process of developing the
techniques of blending synchronous
and asynchronous teaching is the
diversity of e-learning tools and
activities used by the teacher. If the
teacher sticks to a single e-learning
tool, students may lose interest and
become demotivated. Moreover, they
will not be given a chance to get
acquainted with modern e-learning
software and it will have a negative
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impact on their professional
competence and life skills acquisition.
However, too much diversity may cause
students’ being overwhelmed and even

frustrated due to the need to
simultaneously focus on language
learning and e-learning software
management.

It is also necessary to mention that
nowadays a lot of practitioners feel
difficulties in teaching remotely because
they stick to the techniques that were
created and meant for teaching in the
classroom but which do not work in
distance mode without an appropriate
adaptation. At the same time,
modification of teaching materials for
distance lessons requires deep
understanding of peculiarities of
synchronous and asynchronous modes
and principles of their organization that
make them different from traditional
teaching.

Current state of the issue. Rapid
technological advances in the area of
information and communication
technology have raised extensive
research on distance education in the
last few decades.

A. Saykili  focuses on  critical
evaluation of various definitions of
distance education and presents a new
one that reflects the technological and
pedagogical circumstances of the 21st
century. The scholar defines distance
education as a form of education which
brings together the physically-distant
learner(s) and the facilitator(s) of the
learning activity around planned and
structured learning experiences via
various two or multi-way mediated
media channels that allow interactions
between/among learners, facilitators as
well as  between learners and
educational resources [8]. A. Saykili
emphasizes that learners in distance
education are in the center of the

learning  experience taking more
responsibility for their own
performance. The researcher also

points out that the instructor should
serve as a guide rather than a source of
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knowledge giving the learner more
choice as to what tools to use and
involve learners into decision-making
process [8].

N. S. Chen, H. S. Ko, K. Lin and T. Lin
categorize the mode of interaction in
distance education into asynchronous,
which  allows the sequence of
interaction between a teacher and a
student to happen at different times,
and synchronous (also called 'live' or
'real-time'), which requires the presence
of both parties simultaneously for
teaching and learning to take place [1].
It should be mentioned that in our
study we share the scholars’ viewpoint
and define synchronous distance
teaching as teaching which happens
online when a teacher and a group of
students take part in a lesson at the
same time. Asynchronous teaching, on
the contrary, involves a teacher and
students working separately at different
times with the wuse of various
information and communication tools.
Highlighting the two most important
advantages of synchronous interaction
in distance education, namely
immediate feedback and increased level
of motivation and obligation to be
present and participate, the scholars

describe an online synchronous
learning model which covers
synchronous lecturing and 'office-

hours' modes [1].

S. Hrastinski explores the potential of
synchronous communication in online
discussion and proves that the use of a
synchronous chat, as a compliment to
asynchronous discussion board, affects
participation positively with students
feeling confident that other participants
of the teaching and learning process
will respond to their ideas [3].

B. B. Levin, Y. He, H. Robbins and
H. Holly conduct comparative analysis
of trainee teachers’ reflective thinking
in synchronous and asynchronous case
discussions. The findings of the study
indicate that the participants engaged
in synchronous discussions have
higher levels of critical reflection [5]. On
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the other hand, asynchronous e-
learning is regarded by scholars as
more suitable for discussing complex
ideas [4]. It is claimed to be more
flexible, reduce stress levels and foster
students’ independent learning [6].

I Pulity discusses the pedagogical
possibilities offered by the combination
of synchronous and asynchronous
modes of interaction in a translational
e-language learning environment and
analyzes the level of learner
engagement with a/synchronous tools
through instructor’s perspective. The
results of the questionnaire distributed
to teachers by the researcher revealed
that a hybrid e-learning approach
generates high level of motivation and
adequate levels of effectiveness [7].

P. Fidalgo, J. Thormann, O. Kulyk and
J. Lencastre conducted a multinational
study (in Portugal, the UAE and
Ukraine) on students’ perceptions on
distance education. It was found out
that among students’ major concerns
about distance programs were time
management, motivation and English
language skills, which, however, did not
diminish their interest in taking online
courses [2].

The outline of unresolved issues
brought up in the article. Despite the
numerous studies in the area of
synchronous and asynchronous modes
of distance education, foreign language
teachers are in great need of
scientifically grounded methods of
remote teaching which would
distribute, integrate and balance
synchronous and asynchronous modes
effectively. Since in the learner-centred
approach, which is widely applied all
over the world, students are viewed as
equal participants of educational
process, Dbefore developing such
methods we consider it necessary to
answer the questions that have been
paid little attention to in scientific
literature: What is future teachers’
opinion on distance education currently
provided by universities? How do they
reflect on the modes of their e-learning
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and their efficiency? Are they able to
reflect on it as both learners and future
teachers? We firmly believe that taking
into account students’ preferences in
distance learning may significantly
increase the effectiveness of the
teaching process and enhance trainee
teachers’ academic performance.

Aim of the research. The aim of the
study is to look deeper into trainee
teachers’ attitude towards the ways of
integrating synchronous and
asynchronous modes of language
teaching in distance education and to
explore their ability to reflect on the
ways of on-line language learning.

Results and discussion. To explore
students’ experience of distance
education in 2020-2021 we designed
and administered a questionnaire to

completed by 168 students of the
Faculty of Foreign Philology majoring in
English, 138 of them enrolled in the
Bachelor’s program in 2017 (33
students), 2018 (37 students), 2019 (33
students) and 2020 (35 students) and
30 in the Master’s program in 2020. In
order to ensure higher response rates
and reliability of the data, we
conducted the questionnaire on-line
through Google Forms  without
collecting students’ email addresses,
which made the procedure anonymous,
and limiting responses to one response
per user. The questionnaire comprised
9 questions of the multiple-choice
format. In the last question about the
tools which teachers use in distance
education students could select several
options and add their own ones as well.

trainee teachers at H. Simple statistical tools were used to
S. Skovoroda  Kharkiv  National analyze the received data. The results of
Pedagogical University. It was the survey are presented in Table 1.
Table 1
The Data Collected through the Questionnaire
Year of studying at university
Questions and response 1= 2nd 3¢ a 1=t
. (Master’s
options program)

Students’ responses (%)

1. Are you satisfied with distance teaching at the faculty in 2020-2021?

Yes 42.7
No 5.6
Rather 'yes' than 'no' 47.2
Rather 'no' than 'yes' 4.5

2. Do you think it is necessary to combine synchronous and asynchronous

modes in distance education?

Yes. 83.1
No, I think it is enough to use the | 13.5
synchronous mode.

No, I think it is enough to use the | 3.4

asynchronous mode.

36.4 60.7 45.5 27.8
3 3.6 2.9 16.7
48.5 286 364 444
12.1 7.1 15.2 11
72.7 73.2 879 88.9
24.2 16.1 3 0
3.1 10.7 9.1 11.1

3. Do you think the combination of synchronous and asynchronous teaching

is balanced at the faculty?

Yes 50.6
No 3.3
Rather 'yes' than 'no' 37.1
Rather 'no' than 'yes' 9

36.4 37.5 364 16.7
15.2 7.1 12.1 27.8
39.4 429 455 444
9.1 12.5 6.1 11.1

4. How many teachers combine synchronous and asynchronous modes of

interaction?
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All 12.4 0 8.9 9.1 11.1
Almost all 49 .4 21.2 304 21.2 27.8
More than 50% 13.5 24.2 23.2 24.2 11.1
About 50% 11.2 21.2 17.9 152 22.2
Less than 50% 7.9 6.1 12.5 18.2 11.1
Few 4.5 21.2 7.1 6 11.1
Very few 1.1 6.1 0 6.1 5.6

5. What do you think is the appropriate number of e-learning tools the teacher
should use during his/her course in distance education?

1-2 33.7 39.4 375 21.1 27.8
3-4 58.4 51.5 39.3 515 50
5-6 5.6 9.1 19.6 12.1 16.7
7 or more 2.2 0 3.6 15.2 5.6
6. How many e-tools on average do teachers use at their courses?

1-2 47.2 36.4 429 424 61.1
3-4 41.6 42.4 357 364 333
5-6 11.2 21.2 214 121 O

7 or more 0 0 0 9.1 5.6

7. Do you think all teachers of the faculty should use the same e-learning

tools for distance teaching?

57.3
42.7

Yes
No

63.6
36.4

58.9
41.1

51.5
48.5

27.8
72.2

8. Do the teachers of the faculty use the same or different e-learning tools for

distance teaching?

30.3
69.7

The same
Different

36.4
63.6

30.4
69.6

21.2
78.8

44 .4
55.6

9. Choose the tools your teachers use in distance teaching and add any other

tools that are not mentioned.

Zoom 96.6
Google Meet 94.4
Skype 76.4
Google Classroom 77.5
MOODLE 89.9
Google Hangouts 1.1
Google Jamboard 0
Flipgrid 1.1
Pear Deck 0
Kahoot 0
Learning Apps 3.4
Social Media 44.9

100 98.2 100 100
87.9 89.3 100 88.9
75.8 589 27,3 16.7
78.8 69.6 93,9 944
84.8 96.4 93.9 100
0 1.8 0 5.6
3 1.8 545 O
15.2 125 O 0

0 0 0 0

0 8.9 939 O
9.1 5.4 3 5.6
66.7 55.4 485 66.7

The results of the questionnaire
suggest that students’ experience of
distance education in 2020-2021 was
on the whole positive. Irrespective of the
year of studying or the program they
enrolled in, the absolute majority of the
respondents opted for 'yes' or 'rather
yes than no' in reply to the question
whether students are satisfied with
distance teaching at the faculty. The
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number of those who chose 'no' or
'rather no than yes' does not exceed
10%. However, the fact that negative
answers are present is rather
disturbing and cannot be ignored since
such dissatisfaction might affect
students’ academic performance and
their career in the future.

The idea that it is necessary to
combine synchronous and
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asynchronous modes of interaction was
supported by 81.2% of trainee teachers
on average. Thus, we can draw the
conclusion that most students training
to become teachers of English are
aware of the importance of both modes
of interaction in the development of
their professional skills. Meanwhile,
13.5% of 1st-year students, 24.2% of
2nd-year students and 16.1% of 3d-year
trainee teachers think that it is enough
to use the synchronous mode. Such
answers may testify that a considerable
number of junior students are either
not ready to take responsibility for their
own learning and need additional
support to learn to study autonomously
or do not feel that doing asynchronous
assignments contributes to the level of
their professional competence. This
conclusion is supported by the
responses of 4th-year undergraduates,
only 3% of whom opted for this answer,
and students doing their Master’s
degree none of whom consider it
enough to use the synchronous mode of
interaction. Therefore, senior students
may feel more confident while doing
autonomous work and recognize its
potential. The asynchronous mode as
the only one necessary was chosen by
3% of students on average which can
be explained by its convenience and
affordability.

Regarding the third question, 50.6%
of 1st-year students, 36.4% of 2nd- and
4th-year trainee teachers and 37.5% of
3d-year undergraduates believe that the
combination of synchronous and
asynchronous modes is balanced at the
faculty. Moreover, on average 41.2% of
all the respondents in the Bachelor’s
program incline to the option 'rather
yes than no'. Thus, the received data
suggest that most trainee teachers are
satisfied with the proportion of the two
modes used in distance education. Yet
the number of students in Master’s
program who are of the same opinion is
much lower with only 16.7% opting for
'ves' and 44.4% selecting the option
'rather yes than no'. The empirical data

94

lead to the conclusion that the ratio
between synchronous and
asynchronous modes in teaching the
latter category of students needs to be
reconsidered.

As for the fourth question a
significant percentage of the
respondents believe that the majority of
teachers combine the two modes of
interaction in their work. At the same
time the indices of trainee teachers who
chose the options 'less than 50%', 'few',
'very few' are still high (13.5% of 1st-
year students, 33.4% of 2nd-year
students, 19.6% of 3d-year students,
30.3% of 4th-year students and 27.8%
of trainee teachers studying for
Master’s degree). This suggests that
some university teachers may not have
acquired the skills of effective distance
teaching and need further training in
the area.

In reply to the fifth question a half of
trainee teachers’ studying for Master’s
degree, the absolute majority of 1st- |
2nd- 4th-year undergraduates and
about 40% of 3d-year students believe
that it is appropriate to use 3-4 e-
learning tools in distance education.
The number of those who chose the
option '1-2' is considerably lower
(27.8%, 33.7%, 39.4%, 21.1% and
37.5% correspondingly). At the same
time answering the sixth question
about the number of tools teachers use
in practice more respondents of the 1st
(both in the Bachelor’s and Master’s
programs), 34 and 4th year of studying
opted for '1-2' than '3-4'. The results
received suggest that a considerable
percentage of students would prefer
more diversity in the use of e-learning
tools in distance education, although
according to the opinion of most trainee
teachers their number should not
exceed 4. The option '5-6' was chosen
by 11.2% of 1st-year students, 21.2% of
2nd-year students, 21.4% of 3d-year
trainee teachers, 12.1% of 4th-year
students and none of those who study
for their Master’s degree. Less than
10% of senior students and none of
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junior trainee teachers opted for '7 or
more'. Such indices may be considered
a proof of students feeling overwhelmed
when they have to deal with too many
e-learning tools in distance education.

The analysis of the answers to
Questions 7 and 8 indicate that the
majority of  undergraduates in
Bachelor’s program expect all teachers
of the faculty to use the same e-
learning tools in distance education but
in fact the tools which are used in
practice are different. In the meantime,
the replies to Question 7 received from
trainee teachers doing their Master’s
degree are diametrically opposite with
72.2% of them expecting their teachers
to use different tools. It should be
mentioned that the expectations of the
majority of these students are met since
55.6% of them chose the option
'different’ in reply to Question 8. Thus,
we can make a conclusion that it is
easier for senior students, who have
more learning experience, to adapt to
different teaching conditions. Moreover,
they may be more willing to acquire
practical skills of working with various
educational tools which may be of use
in their professional life.

Regarding the last question about
the tools teachers use in distance
education more than 90% of the
respondents on average chose video
conferencing platforms such as Zoom
and Google Meet, which are used for
synchronous teaching, and more than
80% of students opted for distance
education platforms such as Google
Classroom and MOODLE, which are
used for asynchronous work. These

data prove that the approach to
selecting the tools for distance
education at the faculty is not

standardized and different teachers
working in one and the same group of
students use different tools for both
synchronous and asynchronous work.
On average about 55 % of trainee
teachers also chose Social Media tools
(Instagram, Telegram, Twitter,
Facebook, etc.) which are mainly used
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for arranging meetings, providing
clarifications and brief consultations,
conducting surveys, etc.

While all the tools mentioned above
are popular among students
irrespective of the year of studying,
some other tools mentioned in the
questionnaire were chosen by only one
category of trainee teachers. For
instance, Kahoot and Google Jamboard
were selected by the majority of 4th-year
undergraduates, Flipgrid was chosen by
15.2% of 2nrd-year students and 12.5%
of 3d-year trainee teachers, 9.1% of 2nd-
year students also opted for Learning
Apps.

Among students’ own variants in
response to Question 9 were Youtube
(chosen by 1.1% of Ist-year students,
3% of 2nd-year trainee teachers and
5.6% of the participants studying for
their Master’s degree), Gmail (chosen by
1.1% of 1st-year students), Wordwall
(chosen by 1.8% of 3d-year trainee
teachers) and Quizlet (chosen by 5.6%
of students in Master’s program).

The received empirical data suggest
that most teachers use at least 2 basic
tools in distance education (one for
synchronous teaching and one for
asynchronous work) which is consistent
with the responses to Questions 4 and
6. Still some teachers introduce
additional e-learning tools which, on
the one hand, may contribute to
achieving the aim of the course and
students’ getting familiar with modern
e-learning techniques, but on the other
hand, may cause students frustration
due to the constant need to learn new
tools.

Conclusions and research
perspectives. To sum up, the results of
the questionnaire indicate that the
attitude of most of the respondents to
distance education at the faculty is on
the whole positive irrespective of the
amount of time they received
professional training or the program
they enrolled in. We can also see that
trainee teachers have sufficient ability
to reflect on their own learning. The
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evidence is as follows. The majority of
students (81.1%) believe that it is
necessary to combine synchronous and
asynchronous modes in distance
education. Within this tendency more
than 42% of all the respondents on
average answered that they are satisfied
with distance teaching and 36% on
average state that synchronous and
asynchronous modes are well-balanced
at the faculty. On the other hand, many
participants of the questionnaire are
not content with the number of e-
learning tools their teachers use in
distance education. According to their
responses, this number equals 1-2
while the appropriate one, in students’
view, would be 3-4. Therefore, students
clearly identify their preferences in
distance education and define whether
their preferences match with reality.
Thus, students’ answers do not
contradict but rather complement each
other.

Among the most important findings
of the study is also the fact that senior
students expect their teachers to use
different e-learning tools which may be
explained by their longer learning
experience and higher adaptability to
various teaching conditions. Junior
students, on the contrary, prefer a more
standardized approach to the choice of
learning tools at the faculty. Therefore,
they need more teachers’ support while
dealing with various platforms for
distance education.

The results of the study also suggest
that some teachers still may not
possess the skills of effective distance
teaching. Thus, further training in the
area should be provided at the faculty
to ensure the increase in the efficiency
of the educational process and, as a
result, students’ higher academic
performance.

The findings received in the study
can lead to developing methods of
distance teaching which take into
account students’ opinion on the issue.
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