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METHODICAL ASPECTS OF ECOLOGICAL AND VALEOLOGICAL EDUCATION
OF JUNIOR SCHOOLCHILDREN WITH SPECIAL EDUCATIONAL NEEDS

V. D. Melash*, A. B. Varenychenko*, O. V. Voznyuk**

The article is devoted to the methodical aspects of ecological and valeological education of junior
schoolchildren with special educational needs. The methods of ecological and valeological education
as well as the means of pedagogical interaction with the schoolchildren are determined, which
contribute to the formation of their ecological consciousness, competence, and culture, considering
individual features (age, psycho-physiological ones). The methods of development of ecological
consciousness in the children with special educational needs aimed at mastering ecological ideas
and ecological-ethical concepts and norms, the methods of formation of ecologically balanced
behaviour, as well as the methods of stimulating moral feelings and motives of behaviour are
specified. The means of ecological and valeological education of the schoolchildren with the
peculiarities in mental development are specified: direct communication with nature (admiring
nature, excursions, some natural therapeutic methods, etc.); inclusion in various subject-practical
activities (ecological and valeological games, collective -creative work, ecological projects,
environmental actions, practical works); activation of cognitive interest by artistic means (folklore
and oral folk art, musical works, presentations and educational films, feature films, fiction, fine arts,
fairy tales, etc.). It is proved that for the education of ecological and valeological culture in the
schoolchildren with special educational needs, it is advisable to primarily develop emotional, value
and sensory spheres with the help of outlined methods of ecological consciousness development, the
methods of forming ecologically balanced behaviour, and the methods of stimulating moral feelings
and motives. The defined methodical aspects of ecological and valeological education in junior
schoolchildren with special educational needs enable to effectively implement the ecological
education in an inclusive environment and fulfil their purpose — to help the schoolchildren with
special educational needs to develop personality potential, social rehabilitation and self-realization,
to act ecologically competently and safely for promoting the sustainable development of their
homeland and their own well-being.
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METOAHYHI ACIIEKTH EKOAOI'O-BAAEOAOT'TYHOI'O BHXOBAHHSA
MOAOAOIIHUX IITKOASIPIB IS OCOBAHNBHMH OCBITHIMH ITIOTPEBAMH

B. [I. Meaawr, A. B. Bapenunuenko, O. B. Bo3HIok

Cmamms npucgsiueHa MemoOUUHUM GCNEeKMaMm eK0J1020-80.1e0/I02TUH020 SUXOBAHHSL MOSOOULUX
wronsapie i3 ocobnusumu oceimHimu nompebamu. BusHaueHO memodu eKoJ1020-8A1e01021UH020
B8UX08AHHST ma 3acobu nedazo2iuHoi 83aemMo0i 3 YuHeMm, WO Cnpusiiomb CMAHOB/NEHHIO 1020
eK0102IUHOL c8I00MOCMI, KOMNEeMeHMHOCMI ma KYJibmypu, 8paxosyrouu iHOusioyaibHi ocobaugocmi
(8iro8i, ncuxo-gpizionoziuHi). YmouHeHo memoou po3gumry eKoJ02iuHoi cgidomocmi ocobnugux oimeti
CNPSIMOBAHUX HA 3ACB0EHHSL €KOJI02IUHUX YSBNEeHb MA eK0J020-eMUUHUX NOHSIMb | HOPM, Memoou
POPMYBAHHSL €KOJI02IUHO-380XKEHO] NO8EOiHKU, Memo0u CMUMYAIOBAHHSL MOPANLHUX nouymmie i
MOmueie NoeediHKU. YMOUHeHO 3acobu eKo1020-801€0.10214H020 BUXOBAHHSL YUHI8 3 0COONUBOCMAMU
NCUXIUHO20 po3sumky: b6esnocepeoHe CNINKYBAHHSL 3 NPUPOOOI0 (MUNYBAHHSL NPUPOOO, eKCKYpPCil,
desiki npupodomepane8muuHi Mmemoou ma IH.); BKJIIOUEHHST 6 PIBHOMAHIMHY NpeoMemHo-
npakmuuHy OisIbHICMb (eK0J1020-80/1€0102IUHI  2DU, KOJIEKMUBHI mMEOpUl Cnpasu, eKoJ02iUHI
npoexmu, npupoOOOXOPOHHI AKUll, nNpaxmuuHi pobdomu); aKxmueizayis Nni3HA8A/IbLHO20 HMepecy
XYOOIKHIMU 3acobamu (ponbkaop ma YcHa HAPOOHA MEOPUICMb, MY3UUHI MEOPU, Npe3eHmauii ma
HABUANbHL KIHOPLIbMU, XYOOXKHS JAimepamypa, obpazomeopue mucmeymeo, KaAsKU ma iH.).
LlogedeHo, w0 OAsL BUXOBAHHSL €KOJI020-8ANE0JI02IUHOL KYAbmypu YuHie 3 ocobausocmsimu
PO3YM08020 po38UMKY, OOULIbHO NEepULOUEp2080 PO38UBAMU EMOUIIHO-UIHHICHY Ma CEHCOPHY chepu
3a 00NOM02010 OKpec/ieHUX Mmemooie8 PO38UMKY eKOJ02iUHOi c8l0oMmocmi, Memooi8 POPMYBAHHS
eKO0JI02IUHO 38AKeHOl NnoeediHKU ma memooi8 CMUMYNIO8AHHS MOPAIbHUX NOUYymmis i MOmusie
nogediHku. BusHaueHi MemoOuuHi acneKkmu eKo0J020-80/1e002TUH020 BUXOBAHHS MOSOOULUX
WKOAAPI8 13 0COOAUBUMU OCEIMHIMU nompebamu 0armb MONAUSICMb ehexmueHo 30ilicHI8amu
eKOoI02IUHe BUXO0BAHHSL 8 IHKJIH3UBHOMY Cepedosulyli ma BUKOHYeamu C80€ NPUSHAUEHHS -
donomozmu 0COONUBUM YUHAM MOKCUMAILHO MONAUBO PO3BUHYMU OCOOUCMICHULL NOmMeHyiasl,
COUIaNbHO peabinimyeamucs ma Camopeatizyeamucs, eKoa02iUuH0 2pamMoOmHo i 6eaneuHo oismu, uoo
cnpusmu cmitiKomy pozsumikosi cgoei bamvkiswuHu ma enacHomy baazononyuuro.

Knrouoei cnoea: mono0wli WKOAAPL 3 0COOAUMU OC8IMHIMU nompebamu, memoou eKoJi0zo-
8aIE0NI02IUHO20 BUX08AHHS Oimeli i3 ocobausumu oceimHiMu nompebamu, 3acobu nedazoeiuHol
83aeMmo0ii, 300po8’s3bepesKYy8astbHi MexHOo02ll.

Introduction of the issue. The analysis IIocTaHOBKA npob6aemu. Ananis

of current socio-cultural situation in our
country in the context of inclusive
pedagogy has shown that there is an
urgent need to care for the health of
children with special needs, to consider
and implement not only medical and social
but also pedagogical measures for
correcting children's psychophysical
functions, achieving their personal growth
and restoring the social status. Providing
such pupils with basic ecological (including
health-preserving) knowledge, skills, and
abilities necessary for conscious,
ecologically competent behaviour and for
stimulation of their mental development
has gained great importance [2: 34|. With
taking this into consideration, the New

Cy4acHOI COLIIOKyABTYPHOI CHUTyallii B HaIii
KpaiHi y KOHTEKCTi PO3BUTKY iHKAIO3UBHOI
Iegaroriku  3acBigdye, III0 HHUHI iCHye
HarasbHa morpebda IIPOSBUTH TYypOOTY IIPO
3I0pOB’d miTedl 3 ocobaMBHUMHU IoTpebamu,
IpoayMaTH i BTIAUTH HE AMIIIE MeOW4Hi Ta
ColliaABbHI, aae ¥ TIIemaroriydi 3axogd 3
MEeTOI0 KOpeKIii rcuxodiduyHux (PyHKITIH,
[OCSATHEHHS OCOOHCTICHOTO 3pOCTaHHS Ta
BiTHOBAEHHSA COLTiaABHOTO cTarycy.
Oco0AMBO akTyaAbHUM CTae 3a0e3redeHHs
TAKHUX IIIKOASPIB 0a30BUMH €KOAOTiYHUMU

(B TOMY YHCAI "
3I0pOB’s130epeKyBaAbHHIMH) 3HaAHHSIMU,
YMIHHIMH Ta HaBUYKaMH, HEOOXiTHUMH

Al YCBIIOMAEHOI, €KOAOTiYHO-IPaMOTHOI
IOBEiHKHW Ta CTHUMYyASIii iX IIcHxXigHOTrO
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Ukrainian School (NUS) has launched an
inclusive model of education at the state
level. Since the traditional educational
strategies do not consider the specifics of
the development of mental processes in
special pupils, the teachers must find out
effective methodical tools for this task.
Current state of the issue. It should be
noted that the problem of integration of the
citizens with special needs into general
school education for the purpose of their
rehabilitation and socialization has been
studied by such Ukrainian scientists as
S. Bogdanov, G. Gavryushenko,
A. Kolupaeva, N. Naida, N. Sofiy,
I. Yarmoschuk and others [13]. G. Blech,

O. Graborov, G. Dulnev, I. Yeremenko,
V. Postovska, V. Sinyov, L. Spivak,
L. Stozhok, I. Usvaiska, I. Malyshevska,

L. Koltok and others [14; 17] have studied
the corrective significance and peculiarities
of ecological education of the
schoolchildren with the peculiarities of
mental development.

Numerous studies have shown that
interaction with other children in the
process of cognition and education,
significantly increases the effectiveness of
the language, physical, emotional,
intellectual, creative, spiritual, moral, and
hence  social development of the
schoolchildren with special educational
needs [1].

However, the current scientific research
has not systematically outlined the
methodical aspects of environmental and
valeological education of primary school
children with special educational needs.

Aim of research is to determine the
methodical aspects of ecological and
valeological education of primary school
children with special educational needs.

Results and discussion. According to
the analysis of scientific sources and our
pedagogical experience, junior
schoolchildren with special educational
needs are characterized by rather low
ability to understand the emotional,
aesthetic, relaxation and ethical value of
the natural environment, so for the fruitful
formation of ecological and valeological
culture in this category of pupils the
educational process should be directed at
the development of their ecological

po3BUTKY [2: 34]. 3 oragny Ha 1e, B Hosi#t
YKpaiHCBbKiH IIIKOAI Ha [Aep:KaBHOMY pPiBHI
3arro4yaTKoBaHa iHKAIO3UBHA MOJEAB OCBITH.
OckiabKU TpaauLiliHi BUXOBHiI cTpaTerii He

BPaxoOBYIOTb crnerniky PO3BUTKY
IICUXIYHUX MpPOLEeCciB 0COOAMBHX Y4YHIB, TO
BYHTEAI MaroTh BigHAWTH  e(eKTHUBHI
METOOMYHiI IHCTPYMEHTH [As peaaizarrii

IIbOI'0 3aBAaHHHA.

Anaaiz mocaimmxennb. Caifg 3a3HaA4YUTH,

1o HpO6ACMy OXOIIA€CHHA TIpoMaidH 3
0COOAUBUMHU HOTpC6aMI/I 3araAbHHM
IIKiABHHM HaB4YaHHAM 3 METOIO ix

pealiaiTarii Ta coiriasizaiii BHBYaAM Taki
ykpaiHceki HaykoBLi, gK C. BormaHos,
I'. T'aBpromenko, A. Koaymaema, H. Hatina,
H. Coditt, I. dpmomyk Ta in. [13], a
KOPEKLifHy 3HA4YUMICTh Ta OCOOAMBOCTI
€KOAOTIYHOTO BUXOBaHHS IIKOAApPIB i3
OCOOAMBOCTSIMH  PO3YMOBOTO  PO3BUTKY
LOCAIKYBaAHU I'. Baey, O. I'pabopos,
I'. OyarHeB, [. €Epemenko, B. IlocToBcBKa,
B. CunroB, A.CmiBak [17], A.CTOXOK,
I. YcBaticeka, 1. MaaumeBceka, A. KoaTok

Ta ig. [14; 17].

YucAeHHUMH JOCAII>KEHHSIMH
BCTAHOBAEHO, III0 B3aeEMOid 3 IHIIUMHU
OITBMU B HPOLIECi [Ii3HAHHS Ta BUXOBAHHSI,
CYyTTEBO iBUIIY € Pe3yABPTaTUBHICTD
MOBHOTO, dizuuHorO, €MOILLifHOTO,
IHTEAEKTYaAbHOTO, TBOPYOTrO, JQyXOBHOTO,
MOPAaABHOTO, a, OTKe COIIiaABHOTO
PO3BUTKY, HIKOAIPiB 3 3aTPUMKOIO

CUX0(Pi3UIHOTO PO3BUTKY [1].

OnmHakK y HAYKOBHX [OCAIIKEHHAX He
OKPECA€HO CHCTEMHHUM YHHOM METOAHYHI
aCIleKTH caMe€  €KOAOTO-BaA€OAOTiYHOTO
BUXOBAHHS  MOAOAIINX  IIKOASPIB i3
0COOAMBUMU OCBITHIMH ITOTpeOaMH.

MeTa cTaTTi Inoasarace B BH3HA4YEHHI

METOANYHUX aCIIeKTiB €KOAOTO-
BaA€OAOTIYHOIO  BUXOBaHHS  MOAOJIIHX
IIKOASIPIB i3  OCOOAMBHMMHM  OCBITHIMH
noTpebamMu.

Bukaanz, oOCHOBHOro marepiaay. /xk
3acCBiguye aHaAi3 HAyKOBHUX [KEPEA Ta Halll
IIeJaroriyHui MOCBiZ, MOAOIIINX IITKOAGPIB
i3 0COOAMBOCTSIMH IHTEAEKTYaABHOTO
PO3BUTKY XapaKTEPHU3y€E AOCTATHBO HHU3BKA
CIIPOMOIKHICTB [0 YCBiZIOMAEHHSI €MOLIIHHO],

€CTETHUYHOI, peaakcaliizoi, €THUYHOI
LiHHOCTI IPHUPOOHOTO MOBKIAAYG, TOMY OAS
IIALTHOTO dopMyBaHHS €KOAOIO-
BaA€OAOTIYHHOI KYABTYyPH Ta CHPHUAHHH
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consciousness, thus purposefully
influencing the emotional, ethical, value
and activity spheres.

Under such conditions, the educational
activities of the teacher will be facilitated by
such psychological characteristics of junior
schoolchildren with mental retardation as
emotional attitude to their own actions
concerning natural objects, the ability to
empathize with living beings in trouble,
high intensity of accumulation of personal
environmental experience (both positive
and negative) [10].

Here we emphasize that the intellectual
level of a pre-schooler should be the basis
for the ecological development of a junior
schoolchild with the peculiarities of
intellectual development. Further
development of ecological and valeological
competence in such children is achieved by
the teacher through their gradual
involvement in:

1) organization of observations of the
state of the environment, which are
accompanied by mental actions;

2) providing initial assessments (at the
level of "good-bad") of people's activities;

3) compliance with the rules of conduct
proposed by the teacher;

4) actualization of emotional experiences
during communication and interaction with
representatives of the living world;

5) understanding the aesthetic value of
nature;

0) creative embodiment of one's own
worldview in stories, drawings,
applications, fairy tales, poems, modelling
using plasticine, etc.;

7) encouraging the need to acquire
knowledge of environmental content;

8) monitoring the activities of adults to
improve the ecological situation in the
environment;

9) involvement in nature conservation
through personal participation [3: 41].

The teacher wuses the methods of
ecological and valeological education and
means of pedagogical interaction with the
pupil for ecological and psychological
development, which contribute to the
formation of pupil's ecological
consciousness, competence, and culture
with taking into account individual
characteristics (age, psycho-physiological

81

€KOAOT'O-TIICUXOAOTIYHOMY PO3BUTKY OaHOI
KaTeropii y4HiB BUXOBHHH IIPOILIEC AOLIIABHO

CIOpAMOBYBAaTH Ha PO3BUTOK Yy HHX
€KOAOTIYHOI CBIiZIOMOCTi, IiA€CIIPSIMOBAHO
BIIAMBAIOYH Ha €MOLIifHO-TIOYy TTEBY,

€TUYHO-1IiHHICHY Ta AiIABHICHY cdepH.

3a TakuxX yMOB, BUXOBHIM MJiIABHOCTI
negarora CHPUSTUMYTH TaKi IICHXOAOTIYHI
0COOAMBOCTI  MOAOAIIIMX  IIOKOAAPIB i3
3aTPHUMKOIO IICUXi9YHOTO PO3BHUTKY:
eMOllifiHe CTaBA€HHH OO BAACHHUX BYHHKIB
a0  O0’€KTIiB  IIpuUpoaH, — 3AaTHICTH
CIIiBIIEpEXXUBATH JKHUBHUM icTOoTaMm, IO
noTpanuam y 0Oiny; BHCOKa iHTEHCUBHICTH
HAKOIIMYEHHS OCOOHCTOrO  €KOAOTiYHOTO
OOCBiAy (I TO3UTHUBHOTO, i HETaTHBHOTO)
[10].

[Tinkpecaumo,
€KOAOTIYHOTO
IIKoASIpa i3 OCOOAHMBOCTAMU
iHTeaekTy Mae OyTH  iHTEAEKTyaAbHUH
piBEHB JOIIIKIABHUKA. ITomaabmioro
PO3BUTKY €KOAOT'0-BaA€OAOTIYHOI
BHUXOBAHOCTI y TaKHX [JiTell Iegaror
Jocqarae yepes MoeTallHe 3aAydeHHd ixX [0o:

1) opranizarii crocrepeskeHb 3a CTaHOM
[OBKiAAd, gKi CYIIPOBOKYIOTBECH
MHCAEHHEBUMH IiIMH;

2) HamaHHY EPBUHHUX OLIIHOK (Ha PiBHI
"mobGpe-mmoraHo'") AiIABHOCTI AIOZIEH;

3) moTpuMaHHs 3alIpOIIOHOBAHUX
y4HUTEeAEeM ITPaBHA ITOBEIIHKU;

4) akTyaaizallii eMouiiHUX IIepeKUBaHb
oig dYac CIHIAKyBaHHA Ta B3aeMomii 3
IpeACTaBHUKAMU KUBOTO CBITY;

0a30BUM AL
MOAO/IIIIOTO
PO3BUTKY

1110
PO3BUTKY

S) OCMHCAEHHSI  €CTeTHYHOi  IIiHHOCTi
IIPUPOLH;

6) TBOpUOTrO BTiA€HHH BAACHOTO
CBITOTASIy B  PO3HOBiAAX, MAaAIOHKAX,

araikamii, ka3kax, Biplax, AilIA€HHi TOIIIO;

7) CHOHYKaHHSI TIOTpeOH  OTpUMyBaTH
3HAHHY €KOAOTIYHOTO 3MIiCTY;

8) criocrepeskeHHd 3a [IFABHICTIO
OOPOCAUX [OASI TIOAINIIEHHS €KOAOTIYHOL

CUTyallili B HABKOAWUIITHEOMY CEPEIOBUILY;

9) 3amigaHHS OO0 IIpUpono36epesReHHST
yepe3 0COOHCTY ITIOCHABHY y4acTh [3: 41].

Jlagd  €KOAOTO-IICUXOAOTIYHOTO PO3BUTKY
BYHTEAb BHUKOPHCTOBYE METOOU €KOAOTIO-
BaA€OAOTIYHOTO BHUXOBaHHA Ta 3acobu
memaroriyHoi B3aeMmomii 3  y4YHEM, II0
CIIPUSIIOTH CTAHOBAEHHIO HOr0 €KOAOTiIYHOi
CBiZJOMOCTi, KOMIIETEHTHOCTI Ta KYABLTYPH,
BPaxOBYIOYH iHAWBiAyaabHi 0COOAMBOCTI
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ones). Let us dwell on some of the methods.

1. The methods of developing the
ecological consciousness are directed at
child's mastering the environmental
perceptions as well as at the ecological and
ethical concepts and norms, including:
1) the acquaintance with concrete nature-
saving mnorms and rules and their
explanation; 2) the suggestion of
environmentally friendly and desirable
moral norms and rules, taking into account
the tendency of the children with mental
retardation to high emotional perception
and to imitation of other people (ecological
directives of pupils' consciousness is
attained by ethical conversations, fairy
tales, ecological games, analysis of
ecological situations, lessons of thinking,
ecological excursions, nature therapy
technologies, etc.).

2. The methods of forming
environmentally sound behaviour include:
1) the involvement in specific practical
actions in which the child must follow
certain rules; 2)the demonstration of
examples of environmentally sound
behaviour and explanation of the need to
behave in such a way; 3) the showing of the
examples of adults' environmentally sound
behaviour, as well as the examples of
fictional and authoritative heroes; 4) the
organization of joint environmental
activities with adults (the teachers,
parents, high school students); 5) the
formation of children's behaviour to adhere
to  environmental norms (due to
psychological and environmental training,
the analysis of situations of moral choice).

3. The methods of stimulating moral
feelings and motives of behaviour target
and encourage the pupils with peculiarities
of mental development to comply with the
environmental norms and rules. To attain
this, the teacher uses: 1) pupils' fascination
with the examples of environmentally
sound behaviour of other people (being
authoritative and popular to the pupils);

2) the evaluation by the teacher and
classmates of pupil's behaviour and
actions; 3)the approval of child's
ecologically correct actions and

encouragement to carry such actions out;
4) the teachers practice the condemnation
of the pupils' unworthy behaviour towards

(BikoBi, 1Ccux0-(piziororiuHi). IJynmHUHUMOCHT
Ha AedKUX 3 IITUX MEeTOMiB.

1. MeTomu PO3BUTKY €KOAOTiYHO1
CBiJOMOCTi CIpgMOBaHi Ha 3aCBO€EHHS
€KOAOTIYHHX YAIBA€HB Ta €KOAOTO-€THYHHX
IIOHATDH i HODPM i BKAIOYAIOTh:
1) o3uatiomaeHHS 3 KOHKPETHUMHU
IPUPOI030e PeKHUMU HOPMaMH i
IpaBUAAMH Ta ix PO3’ACHEHHS];

2) HaBilOBaHHSA €KOAOTIYHO-IIPUUHATHUX 1
0akaHUX MOpPAABHUX HOPM 1 IIpaBUA,
BPaxOBYIOYH CXUABHICTH aiTeH i3
3aTPUMKOIO  IICHUXIiYHOTO PO3BHTKY [0
HacAifyBaHHS Ta BHCOKY €MOILIHHICTD
CIIPUHHATTS (€EKOAOTIYHY CHPIMOBAaHICTH
CBIZIOMOCTi y4YHIiB HamalOTh €TUYHI Oecimu,
Ka3KM, €eKOAOTIYHi irpu, aHaai3 eKOAOTiYHHUX
cUTyallii, ypOKH MHCAEHHSI, €KOAOTIYHi
€KCKYypcii, HpUpoaoTeparleBTUIHI
TEeXHOAOTII Ta iH.).

2. MeTonu QopMyBaHHS €KOAOTIYHO-
3BasKEeHOi IIOBEIiHKHU nependbavaroTkb:
1) 3aay4eHHsS OO KOHKPETHHUX ITPAKTHYHHX
Oif, B 9KUX OAUTHHA Ma€ BUKOHyBaTH IIE€BHI
IpaBUAd;  2) AEMOHCTpAIlil0  IIPHUKAAMIIB
€KOAOTIYHO-TPaMOTHOI IIOBEOIHKH Ta
pO3’ICHEHHSI HEOOXiMHOCTI YHHUTH CcaMme
Tak; 3) HaBeOeHHsS B HgKOCTi 3pasKiB
€KOAOTIYHO-JIOIIABHOI TTOBEOIHKHU [JIOPOCAUX,
BUIMaQJaHUX aBTOPUTETHUX II€PCOHAXKIB;
4) opradizallifo  CITiABHOI 3 JOPOCAUMU
(memarorom, baTpKamH,
CTapLIOKAACHUKAMH) IIPUPOLOOXOPOHHOI
OiIABHOCTI;  5) popMyBaHHA  IIOBEIiHKH
OiTed [OOTPUMYBaTHCHd €KOAOTIYHHUX HOPM
(ICMX0AOTO-€KOAOTIYHI  TpeHiHTrH, po36ip
CHUTYyalliii MOPaABHOTO BHOODY).

3. MeTonu CTHUMYAIOBaHHS MOPAABHUX
OYyTTiB i MOTHBIB IIOBEIiHKH HAIliAIOIOTH
Ta 3a0XO0YyIOTh VYHS i3 OCOOAMBOCTSIMH
IICUXiYHOTO  PO3BUTKY  HOOTPUMYyBaTHUCH
€KOAOTIYHHUX HOpPM 1 mpaBHA. [Iad LIIHOTO

BYHUTEAD 3aCTOCOBYE: 1) 3axonaeHHS
IIPUKAQIOM €KOAOTIYHO-TIPaBUABHOI
IOBEMiHKU IHIMUX AloAedl (aBTOPUTETHUX

[ASl VIHS YU IOIYASPHUX); 2) OLIiHIOBaHHS
IeJaroroM Ta OOHOKAACHUKAaMH ITOBEIiHKU
Ta  BYMHKIB  IIKOAsSpa;  3) CXBaA€HHS
€KOAOTIYHO-IIPABUABHUX BYHUHKIB [OUTHHHU
Ta 3a0XO4YeHHsa 3aificHoBaTH IX HamIaal;
4) ocyn, ~ HEOOCTOMHOI  IIOAO0  OOBKiAALA
IIOBEAIHKH YyYHA BYUTEAl IIPAKTHUKYIOTh
aoyske obepekHO i pimko, 1106 He 3aBaaTH
V4HIO MOpPaABHOI TpaBMM Ta HE BHKAMKATHU
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the environment very carefully and rarely,
so as not to cause moral trauma to the
pupils and not to provoke protest and
negative attitude towards the pedagogue [4:
149].

The experienced modern teachers use as
rather effective means of ecological and
valeological education of pupils with special
needs:

— pupils' direct communication with
nature (the lessons of admiration,
excursions, some natural therapeutic

methods, etc.);

— pupils' involvement in various subject-
practical activities (ecological-valeological
games, collective creative  activities,
ecological projects, environmental actions,
practical works), activation of cognitive
interest by artistic means (folklore and oral
folk art, musical works, presentations and
educational films, feature films, fiction, fine
arts, fairy tales, etc.).

To achieve ecological and psychological
development of children with mental
disabilities, it is desirable to acquaint them
with socio-ecological connections in the
system "man-nature-society", organizing
their personal interaction (direct or
indirect) with the objects and phenomena
of nature. This helps special pupils to
perceive nature as a universal value,
which, besides the consumer significance
(economic and health resources), is also of
cognitive, aesthetic, environmental,
spiritual significance.

In the process of direct communication
with the objects and phenomena of nature,
junior schoolchildren with intellectual
disabilities make the first step in the
formation of ecological thinking since they
develop emotional receptivity (the ability to
sensitively perceive and correctly assess
the quality of natural objects and
phenomena).

By directly perceiving and studying
natural objects and phenomena, the
primary schoolchildren gradually reveal the
diversity of plants, animals, and inanimate
nature, realizing the value of natural
resources for human life, their spiritual
enrichment and personality development,
the need to cognize these natural
resources, revealing moral and aesthetic
feelings. As a result, the schoolchildren

IIPOTECT 1 HeraTUBHE CTaBAE€HHH
nexparora [4: 149].
B gKoCTi mOCUTE pe3yAbTAaTHBHUX 3aCO0iB

€KOAOT0-BaA€OAOTIYHOTO BUXOBAHHS YYHIB 3

a0

OCOOAMBOCTSIMH  IICHXiYHOTO PO3BHUTKY
[OCBiT4€HI cy4dacHi BUHUTEAL
BUKOPUCTOBYIOTb:

- be3nocepenHe CIIIAKyBaHHSA 3

OPUPOOOI0 (YPOKHM MHAYBaHHH, €KCKYPCii,
OesKi HOpUpomoTeparieBTUYHI MeTogu Ta
iH.);

- BKAIOUEHHSI B
IpeaAMETHO-IIPAKTUYHY
(eEKOAOTO-BaA€OAOTIYHI  irpH,
TBOPYi  CIIpaBH, €KOAOTIYHi
IIPUPOLOOXOPOHHI aKIii, IpPaKTUYHI
pobotu), aKTUBi3allilo Ii3HaBaABHOTO
iHTEpeCcy XymoxKHIMH 3acobaMu ((POABKAOP
Ta YyCHa HapogHa TBOPYICTb, MY3W4HI
TBOPH, npe3eHTaIii Ta HaB4YaAbHi
KiHOiABMY, XyIOKHHA AlTepartypa,
00pa30TBOpYE MUCTEIITBO, Ka3KHU Ta iH.).

1106 mOMOITHCH €KOAOT'O-IICHXOAOTIYHOTO
PO3BUTKY aiteit 3 0COOAMBOCTAMH
PO3yMOBOTO PO3BUTKY H6azkaHO ix
3HaWOMHTH i3  COILiaABHO-€KOAOTIYHUMHU
3B’I3KaMH Y CHCTEMi «AIOJUHA-IIPUpPOaA-
CYCITIABCTBO», OPTaHi30BYIOYH IX OCOOHCTY
B3a€EMOJiI0 (OPsSMy YH OIIOCEPEAKOBaHY) 3
ob’ekTaMH Ta gBHIIAMH HOpupomu. lle
gorioMarae OCOOAMBUM Y4YHAM CHOpUHMaTH
IpUpONy €K YHiBepcaabHy IiHHICTb, III0
OKpPiM CIIOKWBYOT'O (FOCIIOOAapPCBKUM Ta
03J0POBYUN pecypc) 3HaAUYeHHd Mae IIe H
Imi3HaBaABHE, ecTeTHuYHeE, €KOAOTIYHE,
LOyXOBHE Ta iH.

Y mporieci 6e3mmocepefHBOTO CIiIAKYBaHHS
3 obekKTaMH Ta SgBHUIIAMH IIPUPOAH
MOAOJII  IIIKOAAPiI i3  0COOAMBOCTAMHU
PO3yMOBOTO PO3BHUTKY [OAQIOTh IEPIIy
CXOIWHKY y CTaHOBA€HHI €KOAOTiYHOTIO
MUCAEHHS — Yy HHUX PO3BHUBAETHCH €MOIlifiHa
CIIPUHAHATAUBICTD (3maTHicTh YyTAUBO
CIIpUHiMaTH i IPaBHUABHO OLIIHIOBATU SIKiCHY
Pi3HOMAHITHICTE HOPUPOAHUX OO’€KTIB i
SBUILI).

Besnocepenuso Cripu¥iMarouu Ta
BUBYAIOYHN IIPUPOAHI 00’€KTH 1 ABHINA, YIHI
IOYaTKOBUX KAAacCiB IIOCTYIIOBO
BiIKpHUBaIOTh PO3MAITICTh POCAMH, TBapUH
Ta HEXWUBOI IIPUPOAH, VCBiIOMAIOIOTH
LiHHICTb pecypciB IIpUpPOIH IAad
JKUTTE3a0€e3IIeYEHH A AIOJIEM, IXHBOTO
OyXOBHOTO 30arayeHHsI Ta OCOOHCTICHOTO

Pi3HOMAaHITHY
IIFIABHICTD
KOAEKTHUBHI
IIPOEKTH,
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begin perceiving themselves as an integral
part of nature, thus understanding the
importance of their behaviour and actions
for preserving its integrity [5: 10].

The interaction with the natural
environment helps a special child to
expand living space, to form environmental
knowledge, to gain positive emotions, to
develop physical and sensory abilities
(hearing, sight, smell, taste, touch).

The teacher can organize pupils' direct
communication with the natural
environment in the form of walks,
excursions, lessons of admiration
(thinking), nature protection action,
practical works on gardening, vegetable
growing, floriculture, outdoor recreation,
etc. In today's schools, the natural therapy
(ecotherapy) is gaining popularity being a
pedagogical technology that presupposes
maintaining and strengthening health,
correction of psychophysical development,
the formation of ecologically and
valeologically-oriented life position,
activation of junior schoolchildren's
cognitive = and harmonizing practical
interaction with the environment by means
of using natural (visual, auditory, tactile)
information.

It is determined that the introduction of
nature therapy methods in the educational
process has a high effect: it significantly
improves pupils' psychophysical state,
developing their intellectual abilities,
promoting the adaptation to natural and
social environment, and harmonizing the
ecologically competent relations with the
latter.

The teacher can organize collective
observation on excursions (walks, lessons
of admiration) to excite the pupils and
teach them the thinking observation as
well as noticing the strange and mysterious
around them, revealing and understanding
the causal ecological connections in the
environment. This is achieved in the
process of pupils' live contemplation with
the help of interesting questions, cognitive
tasks, focusing on bright images of nature
(colours, sounds, aromas, tactile
sensations). The excursions, especially if
one chooses a permanent, favourite nature
location for seasonal observations, enable
one to develop in the children with special

PO3BUTKY, HeOOXimHiCTL Ii Ii3HaBaTH,
BUSIBASIIOTH MOpPaAbHi Ta €CTEeTHUYHI
IOy TTSI. Buacaigok IILOTO BOHHU

OYHHAIOTH CIIpHUHMaTH cebe sK HeBim€eMHy
4acTO4YKy MPHUPOAH, PO3YMITH 3HAYEHHH
CBO€l TOBeMiHKHU ¥ mifl mag 30epexkeHHs ii
miaicuocri [5: 10].

Bzaemopmis 3 IIPUPOAHUM OTOYEHHSIM
JorioMarae OCOOAMBOMY VYHIO PO3IIMPUTH
KUTTEBUH IIPOCTip, 3aCBOITH €KOAOTIYHi
3HaHHd, OTpPHUMATU IIO3UTHUBHI €MOIlii,
PO3BUHYTH (Qi3W4YHI Ta CEHCOPHI acCHekTH
(cayx, 3ip, HIOX, CMaK, JOTUKOBI Bi4yTTH).

Besnocepenne cHoiAKyBaHHS VYHIB 3
OPUPOAHUM OTOYEHHSIM BYHTEAb MOXKE
opraHizyBat B  (OpMi  IIPOTYASHKH,
€KCKypcCii, ypOKy MHAyBaHHS (MHCAEHHS),
IPUPOOOOXOPOHHOI  aKIlii, HIpPaKTUIHUX
pobiT 3 camiBHUIITBA, OBOYIBHHIITBA,
KBITHHUKAPCTBA, BiAIIOYMHKY Ha IIPUPOIi Ta
in. B cporomeHHUX IIIKOAax HabyBae
IIOIIyASIPHOCTI IIpUpomoTEpPAaIlia
(exkoTeparig) — nemaroriyHa TEXHOAOTIs, III0
nepenbadae 30epekeHHs ¥ 3MiTHEHHd
310POB’d, KOPEKIIiI0 ICUX0(Pi3UIHOTO
PO3BUTKY, CTAHOBAEHHS €KOAOTiYHO H
BaAEOAOTIYHO-CIIPSIMOBAHOI JKUTTEBOL
IIO3UILii, aKTUBI3allil0o I[Ii3HaBaABHOI Ta
rapMoOHi3allifo OPaKTUIHOI B3aeMozii
MOAOZIIINX MIKOASIPIB 3 MOBKIAASIM IIASIXOM
BHUKOPHUCTAHHSI IIPUPOAHOI (HrOXOBOI,
30pOBOi, CAYX0OBOi, JOTUKOBOI) iHopmaltii.

BcranosaeHo, 10 BIIPOBAIKEHHS
MEeTOMiB IpUuponoTeparii B ocBiTHIN mpoliec
[Ja€ BHUCOKHH edeKT: 3yMOBAIOE IIOMiTHeE

IIOKpAalleHHS IICUX0(Pi3UYHOTO CcTaHy
IIKOAIpPiB, PpO3BUBAa€ IixHi IHTEAEKTYaAbHI
3ni6HOCT, cripuse amarrrartii 10

IPUPOOHOTO Ta COILiaABHOIO MOOBKiAAg Ta
HaAaroI:KeHHIO €KOAOTIYHO-TPaMOTHHX
BITHOCHH 3 HHM.
Ha  ekckypcii (mporyasHIi,  ypori
MHAYBaHHd) TIIegaror MozKe B Ipolleci
KHBOTO  CIIOTAIIAHHA  3a  JOIIOMOTIOIO
I[iIKaBUX 3allUTaHb, ITi3HABAABHUX 3aBIaHb,

aKIIEHTYIOYH yBary Ha sICKpaBHUX o0pa3zax

npupoau (6bapBax, 3ByKax, apomarax,
JOOTUKOBUX BIOUyTTIX), opraHisyBaTH
KOAEKTHBHE CIIOCTEPEKEHHS, 1100

30yKyBaTH MOyMKY Y4YHIB 1 HaBYUTH IX
CIIOCTEepIiraTv MHCASYH ¥ IIOMiYaTH HABKOAO
cebe mOwBHe ¥ 3aragkoBe, OauuTH i
3pPO3yMITH IPUYIHUHHO-HACAIIKOBI €KOAOTIYHI
3B’I3KM y [mOoBKiaai. Came eKcKypcii,
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educational needs the observation,
environmental thinking, emotional and
aesthetic perception of natural objects,
sensorimotor and creative abilities.

For the primary schoolchildren to better
assimilate and memorize the environmental
information, their observation should be
stimulated by a mystery or legend, inspired

by a poem, fairy tale, dramatization,
consolidated in an environmental game or
in an  environmental action. The

educational effect of observing the natural
objects or phenomena encourages the
young tourists to make their own creation
(fairy tales, poems, drawings, melodies), in
which the children reflect a meaningful
understanding of environmental
connections.

The lessons of thinking in nature have a
powerful educational impact, in which the
teacher has the opportunity to shape the
environmental consciousness in the
children by various means in different
ways: purposefully selecting the objects of
admiration (observation); formulating tasks

or questions to stimulate independent
mental activity (search, analysis,
comparison, generalization); discussing
V. Sukhomlinsky's stories to increase

pupils' susceptibility to beauty; developing
observation and curiosity, imagination and
memory. [t is important to organise the
observations so that the pupils gradually
learn to operate with such concepts as the
phenomenon, event, cause, effect, which
requires the study of the facts and
phenomena in the natural environment,
comprehending the observed things
through gradual transition from specific

objects, facts, phenomena to abstract
generalization [6: 78].
The organization of pupils'

comprehensive development in terms of
aesthetic, ethical, valeological attitude to
the natural environment and the
development of their ecological thinking
helps to familiarize them with Ukrainians'

ecological experience, reflected in oral
folklore, traditions and customs. For
example, during a walk (excursion) and
observing the viburnum, the teacher

should focus children's attention on its
perfect beauty and useful qualities, making
cause-effect generalizations, using

aKuio obpaTh [Oad  CEe30HHUX
CIIOCTEpeKeHb  IIOCTiHHUM, ymomobaHWit
IIKOAIPaMH, KyTO4YOK I[IPUPOOH, MOAIOTh
3MOTY PO3BHHYTHU CIIOCTEPEZKAUBICTB,
€KOAOTIYHE MMCAEHHSI, €EMOIIifHO-eCTETUYHE
CIIpUHMaHHS 00’eKTiB IIpUPOLH,
CEHCOMOTOpPHiI Ta TBOp4Yi 3mi0HOCTI miTei 3
0COOAMBUMU OCBITHIMH ITOTpeOaMH.

o6 y4YHI ITOYATKOBHUX KAAQcCiB Kpaile

0COOAHBO,

3acBOiAM Ta  3amaM’saTasd  €KOAOTIYHY
indopmariito, ix crocrepexeHHs go6pe
CTUMYAIOBATH 3araJkol0 4YH A€T€HJIOIO,
OLyXOTBOPUTU Bipuiewm, Ka3Kolo,

ApaMaTH3alli€lo, 3aKPIIUTH B E€KOAOTIUHIiH
Ipi YM mif 4ac IIPHUPOLOOXOPOHHOI CIIpaBH.
OcBiTHIiN edekT CIIOCTEPEXKEHDb 3a
00’¢éKTaMU 4YM SBHUINAMHU IIPUPOAH 320X0Uy€E
MaA€HBKHUX €KCKYPCaHTIB OO CKAalaHHH
BAACHOTO TBOPY (Kas3KH, Biplia, MasloOHKA,

MeAomdii), B dKOMy MOiTH BimoOpaykaroTb
OCMUCAEHE PO3yMiHHH €KOAOTIYHHX
3B’93KiB.

[ToTyxHUII BHUXOBHUN BIIAHUB MAaloTh

YPOKH MHCAEHHSI Cepel HPHUPOAH, HA AKHUX
IIe1aror Ma€e MOKAUBICTB 0araToacrieKTHUM
4YUHOM (pOpMyBaTH €KOAOTIYHY CBiZOMIiCTh

MOAOAIIINX  IIKOAGPIB  Pi3HOMaHITHUMH
3acofaMu: I[AECIIPSIMOBAHO J0OHpPAIOYH
00’€KTH  MHUAYBaHHS (cmocTepeskeHHs);

OpPMyAIOIOYH 3aBOAHHA YU 3aIlUTAHHS AS
CTUMYAIOBaHHSI  CaMOCTiHHOi  po3yMoOBOi
MISIABHOCTI (IIOIIIYKY, aHaaily, IIOpPiBHAHHY,
y3araAbHEHHsI); OOTOBOPIOIOYH OIIOBiIaHHS

B. CyxoManHCBKOTO, 106 HiABUIIUTH
CIIPUHAHATAUBICTD YUHIB o Kpacy;
PO3BUBaOYU CIIOCTEPERAUBICTD i
JIOITUTAUBICTD, YSIBA€HHS i IaM’dThb.

BaxkanBo OyayBaTH CIIOCTEPEXKEHHS Tak,
1100 y4Hi ITIOCTYIIOBO HABYHMAHKCH OIlepyBaTH
HOHATTAMM: dBUIIE, IIOAid, IIPUYHHA,
HACAIIOK, 110 II0TPedy€e  MOCAIMKEHHS
dakTiB i gBUII B IPUPOSHOMY CEPENOBUILL,
OCMHUCAEHHSI CIIOCTEPEKYBAHOTO IIASIXOM
IIOCTYIIOBOI'O IIEPEXOAY Bill KOHKPETHHX
npeaMeTiB, (pakTiB, ABHUII 40 aOCTPAKTHOIO
y3arasbHEHHd [0: 78].

Opraunizaria BcebGigyHOTO PO3BUTKY
IIKOAIpPIiB HIOAO0 €CTETUYHOIO, €THUYHOIO,
BaA€OAOTIYHOIO CTaBA€HHS A0 IIPUPOLHOIO
OTOYEHHd Ta  PO3BUTKY €KOAOTIYHOIO
MMHCAECHHSI CIIPUSE O3HAWOMAEHHd IX 3
€KOAOTIYHHUM JOCBLIOM YKpaiHIIiB,
BigoOpaskeHUM B YCHIM HapoaHiNk
TBOPYOCTI, TPaIULIisIX Ta 3BHYAIX.
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proverbs, sayings, riddles, legends, etc.,
thus, expressing the nature conservation
traditions relating to this plant, which is
one of the symbols of Ukraine.

The most effective method of ecological
and valeological education of primary
schoolchildren with special educational
needs is the organization of ecological
games in which the pupils acquire
ecological values and motivation, train the
skills of ecologically competent actions,
encourage pupils' environmental
responsibility and activity. The involvement
of special children in collective (together
with  peers) games-exercises, staging
games, fairy-tale games, story-role games is
especially valuable.

After all, the pupils realize the desire to
fully participate in society through the
game, they get the opportunity to learn
social (including environmental) rules and

regulations, to realize the rights and
responsibilities concerning nature and
other people in specially modelling

imaginary situations. The pupils’ model
favourite relationships and reproduce
interesting and attractive work processes of
adults due to performing social roles in the
playing field [14: 95].

During the game, the  teacher
simultaneously with the educational goal
solves the correctional goal since the
teacher helps the pupils in an individual
way to overcome the fear of reptiles, to
learn to take care of a green friend, to cheer
up with the sounds of nature, to feel
compassion for a trampled and littered
meadow, to make friends with wintering
birds, and so on. With the help of
educational tasks and natural situations
the pupil develops an understanding of
certain rules and following the favourite
actions he/she transfers the acquired
knowledge into real life, i.e., acquires
behavioural skills, at the same time
learning to cooperate in the team [9: 19].

Numerous studies have shown that in
the form of ecological games the pupils:

— experience intellectual emotions and a
variety of feelings (interest, surprise,
novelty, doubts, joy of achievement,
enthusiasm and satisfaction with the
gameplay), which prevents them from
getting bored,;

Hanpukaan, uibi Jac IIPOTYASHKU
(ekckypcii) cmocrepiratoyu 3a KaAWHOIO,
megaror Ma€e akleHTyBaTH yBary mited Ha ii
[OBepIIeHIN Kpaci Ta KOPUCHUX [AS AoAeH
AKOCTHIX, 3POOUTH HPUIUMHHO-HACAIOKOBI
y3araabHEHHSI, BUKOPHCTOBYIOYH IIPHUCAIB’d,
IIPUKa3K{, 3aragky, AeTeHau Ta iH. Ta
O03BYYHTH NIPUPOA030epeKyBaAbHI TpPamuIlii

oo 1iei pocamHH, s£Ka € OOHHUM 3
CHMBOAIB YKpaiHu.

Haii6iapmt ePEeKTUBHUM METOA0M
€KOAOT0-BaA€OAOTIYHOTO BUXOBaHHA
MOAOIIIUX IIIKOAAPIB i3 0COOAHMBOCTAMU
PO3yMOBOTO  PO3BHTKY €  oOpraizailis
€KOAOTIYHUX irop, B SKUX HaOyBalOThCs
€KOAOTIYUHI IIiIHHOCTI, MOTHBHU Ta
TPEHYIOTHCH HaBUYKU €KOAOTI4YHO-

TpaMOTHUX MOiff, 3a0X04YYyETHCS €KOAOTIidHAa-
BiANIOBIJAABHICTE Ta AKTHUBHICTH OUTHHHU.
OcobAMBO IIIHHUM € 3aAy4eHHS OCOOAMBUX
oiTeit B KOAEKTHUBHI (crriabHO i3
POBECHUKAaMHU) irpu-BIIpaBH, irpu-
IHCIIeHyBaHH4, irpu-KasKH, CIOKETHO-
POABOBI irpu.

Amxe depe3 Tpy VYUHI peaai3yroThb
OakaHHA IIOBHOILIIHHO  BKAIOYUTHCS ¥
COl1liyM, B CII€LliaAbHO CTBOPIOBAHUX YSIBHUX
CUTYyallisIx OTPUMYIOTH MOXKAHUBICTH
Ii3HaBaTH CoOILliaabHI (B TOMYy dYHCAL #H
€KOAOTIYHi) HpaBHAa i HOPMH, BTiAIOBaTH
npaBa i OOOB’SI3KM CTOCOBHO IIPUPOAH Ta

IHIMUX ArOfAed. B irpoBoMy I0aAi, BOHH,
BUKOHYIOYH COIliaAbHI pPOAi, MOIEAIOIOTH
ymomo0aHi CTOCYHKH Ta  BiATBOPIOIOTH

mikaBi Ta mpuBabAuWBI Oad cebe TPyOOBi
IIPOIIECH NOpPOCAUX [14: 95].

Y mporeci Ipu BYHTEAb OJHOYACHO 3
BUXOBHOIO METOI0 BHpIIIye KOPEKIIiNHY:
OMHOMY Y4YHEBi moriomMara€e 300AaTH CTpax
rnepes IAa3yHaMH; APYTOMYy — HaBYHUTHCS
MiKAyBaTUCH IIPO 3€A€HOTO [Apyra, TPeThOro

- 30aILOPUTHU 3ByKaMu OpUPOIH,
4eTBEpPTOr0 — Big4yTH CHIBYyTTd OO
BHUTOIITAHOI Ta 3acMideHOi TaAdBHUHH,
I’9Tor0 — TIOAPYKUTH 3 3UMYIOYUMH
IITalrkamMmu TOIIIO. 3a JOTIOMOTOO
HaBYaABHUX 3aBIaHb Ta  [OPUPOOHUX

CUTyallii B y4HS PO3BUBAETLCS PO3YMiHHS
IpaBUA, a HacAigyrodwm ynomobaHi il BiH
IIEPEHOCUTh HaOyTi 3HaHHA Yy peasbHe
XKHUTTs, ToOTO HalyBae NOBEIIiHKOBUX
HaBUYOK, OJIHOYaCHO IIPUBYAETHCH
CITiBIIpaIlloBaTH B KOAEKTUBI [9: 19].
YucAeHHUMH J[OCALI>KEHHSIMHU
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— by performing various role functions
build their inner world, gain diverse
experience in making environmentally
sound decisions and interacting with the
natural and social environment; a
formation of spiritual, intellectual, moral
and social values in the pupils takes place
due to the game;

— demonstrate and develop mental and
creative abilities, motor, aesthetic and
sensory culture;

— better assimilate the ecological and
valeological information offered by the
teacher, since there they are less distracted
and work hard due to a cognitive interest;

— learn the rules and norms of
environmentally sound and  ethical
behaviour;

— perform specific environmental work,
making a real contribution to the study
and conservation of local ecosystems [15:
39].

It should be noted that primary school
teachers practice mainly three approaches
to the game method of ecological and
valeological education of pupils with special
educational need by: 1) contriving
qualitatively new games with ecological
(nature-preserving) content; 2) greening the
existing traditional games; 3) adapting and
saturating folk games with ecological and
valeological content.

It is determined that the involvement of
children in the analysis of specially created
environmental situations or consideration
of the situations of moral choice is of
paramount importance for children's
conscious acceptance of moral and
environmental requirements, for choosing a
certain line of behaviour, for experiencing
the decisions making, for grounding such
an experience by means of environmental
and social motives. It is necessary to
update pupils' experience and to clear out
the ways they implement environmental
knowledge in behaviour for them to learn
the rules of environmental morality.

To teach the pupils with special needs to
determine and understand the content of
moral actions in nature, to assess the
ethics of behaviour (their behaviour and
the behaviour of their parents, friends, and
the strangers) in the natural environment,
as well as to express their personal views

BCTAQHOBAEHO, III0 V¥ (POPMi €KOAOTiYHOI IrpHu
Y4Hi:

—  BiAYyBalOTb iHTEAEKTYaAbHI eMOIlil Ta
po3maiTTss IMOYyTTiB: IiHTEpec, IIOOAUB,
HOBU3HY, CYMHIBH, PaliCTb BiZl JOCSTHEHD,
3axXOIIA€HHSI 1  3aJ0BOA€HHSI  irpoBUM
IIpollecoM, IO IIoIepeKae II0SIBY y HHUX

HYyIbI'H;

—  IIAIXOM BUKOHAHHA PiZHUX
POABOBHX dyHKITIH OyayroTh CBitt
BHYTPIIIHIH CBIT, HabyBalOThb
Pi3HOMAaHITHOTO LOCBiny NPUNUHATTH

€KOAOTIYHO-ZIOIIIABHUX PIillleHb Ta B3a€MOii
3 OPUPOOHHUM 1 COLIIAABHUM [IOBKIiAASIM; B
pe3yabTaTi TPU BigOyBaeTbCS CTAHOBACHHS
MYyXOBHHUX, iIHTEAEKTYaAbHUX, MOPaAAbBHUX Ta
COILIiaAbHHUX ITIHHOCTEH IITKOASPIB;

— IIPOABALIOTH Ta PO3BHUBAIOTH
po3ymMoBi Ta TBOpdYi 3aibHOCTI, pPyXOBY,
€CTETHYHY Ta CEHCOPHY KYABTYDY;

— Kpalle 3acCBOIOIOTH I[IPOIIOHOBAHY
reJaroroM €KOAOT'0-BaA€OAOTIUHY
inopmaitito, amzKe BUHUKAE Mi3HABAABHUH
iHTepec, BOHH MEHIIE BiIBOAIKAIOTBCS 1
30CEPEKEHO NTPAIIOIOTh;

— 3aCBOIOIOTH IIpaBHAA
€KOAOTIYHO [OILIIABHOI
IIOBEQIHKH,

— BHKOHYIOTH
IPHUPOLOOXOPOHHY pobory, podAsTYIHM
peaabHUY  BHECOK y  BHUBYEHHS Ta
30epexkeHHs MiclieBUX eKocucTeM [15: 39].

Caif 3a3HAYUTH, 1110 Ieaaroru
IIOYaTKOBOI AQHKH IPaKTHKYIOTh
nepeBakHO TPHU IIAXoou [0 irpoBOro
METOZIy €KOAOT'0-BAAEOAOTIYHOI'0O BUXOBAHHS
V4HIB i3  0COOAMBOCTAMH  IICHUXIYHOTO
PO3BUTKY: 1) HPpUAYMYIOTH SIKICHO HOBI irpu
3 €KOAOTIYHUM (TP POAOOXOPOHHUM)
3MiCTOM; 2) eKOAOTi3yIOTH icHyrO4i
TpaguLitiHi irpuy; 3) aganTyooTh Ta
HaCH4yIOTh €KOAOTO-BaA€OAOTIYHUM
3MiCcTOM HapPOIHI irpH.

BcTaHOBAE€HO, 110 HENEpeCcidyHe 3HAYEHHI
OASI CBIiIOMOTO IIPUHHATTS MOPAABHHUX i
€KOAOTIYHHX BUMOT, BUOODPY AiHIi MOBeIiHKHU
Ta HaOyTTd MOOCBiAy IpuUiMaTH pillleHHd,
OOrpyHTOBYBaTH  iX  €KOAOTIYHHUMH i
TPOMaJCBKMMH MOTHBaMH Ma€ 3aAy4eHHH
OiTe¥ [0 aHaaily CcHelliasbHO CTBOPEHHUX
€KOAOTIYHMX  cuTyallifi abo  posrasgmy
cutyalii mopasbHoro Bubopy. Llo6 yuHi
3aCBOIAM IIpaBHAa €KOAOTIYHOI Mopaai,
HEOoOXiJHO aKTyaAi3yBaTW HASIBHHH B HUX

Ta
TAa

HOPMH
eTHU4YHO1

KOHKPETHY
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can be realized by discussing the following
situations: 1. Your neighbour destroyed an
anthill in the middle of the garden. How do
you assess his behaviour? 2.Did your
friend do the right thing since he beat and
kicked the cat out for eating a gopher [16:
20].

A valuable methodical tool for the
psychological and, at the same time,
environmental development of the pupils
with special needs in the formation of their
intelligence is the use of the potential of
artistic creativity. Folklore, artistic word,
riddles, drawings, melodies, fairy tales,
modelling, application, making handicrafts
from a natural material, etc. can be used
by the teacher to create a pleasant
atmosphere, to excite the imagination and
fantasy, cognitive interest, to enrich
children's spiritual world and sensory
sensations, to encourage their creations
and appreciation of their own creative
products. Such an implementation of the
works of art in the educational process
enables:

1) to intensify children's cognitive
interest and cognitive activity;
2) to translate the social (national)

experience of coordinated interaction with
the natural environment to the children for
increasing their environmental literacy, for

enriching their spiritual world, for
moulding the values and behavioural
guidelines;

3)to develop natural abilities and

creative abilities in the children;

4) to use imagination and fantasy for
comprehension and personal perception of
environmental content;

S)to teach children to perceive the

environment aesthetically, to behave
ethically in it, to use its health-improving
qualities;

0) to help children's self-realization and
self-expression concerning their attitude to
nature through drawings, applications,
poems, fairy tales, songs, etc.;

7) to instil in the children the need for
charity in the environment, the desire to
work and create, as well as to respect and
to care for the nature of the native land [7;
8].

Pedagogical fairy tales, in which the
ecological content is realized through

OOCBin, 3’ICyBaTH SKUM
peasizyBaTUMyTh €KOAOTIYHI
IOBEIiHII.

HaBumtn y4HIB i3  0COOAMBOCTSIMU
IHTEAEKTYaABHOI'O PO3BUTKY BH3HadaTH Ta
YCBLIOMHUTH 3MICT MOPAaABHHUX BYHUHKIB y
OPUPO/i, OLIIHIOBATH €THYHICTH MHOBEIiHKU
(cBo€i, OaTBKiB, APY3iB, CTOPOHHIX ArOne) B
IPHUPOAHOMY CEPENOBHILI Ta BHUpaXKaTH
ocobHCTy TOYKY 30py JOIIOMOXKE
OOrOBOpEHHS HAIPUKAA, TAKUX CHTYalIlil:
1. "Bai cycin 3HHUIIMB MypallHUK IIOCEPEL
cany. 9k Bu omiHIOeTe HOro IOBeIiHKY?"
2. "Yn npaBHUABHO BYHWHHUB Bamr ToBapui?
BiH oOuB i BUTHaB KillIKy 3a Te, III0 BOHA
3’ina xoBpaxa" [16: 20].

[[iHHUM METOAWYHUM iHCTPYMEHTOM [OAS
IICUXOAOTIYHOTO i, BOMHOYAC, €KOAOTIYHOTO
PO3BUTKY V4YHIB i3 BiOAXHA€HHAIMHU Bifg
HOPMH B  (OpPMyBaHHI IHTEAEKTy €
BUKOPUCTAHHS  IIOTEHIliaAy  XyOOXKHBOL
TBOpYOCTi. POABKAODP, XYZIOXKHE CAOBO,
3araJkKy, MaAIOHKH, MeEAOAii, Ka3KH,
AITIAEHHS, arAikalliro, BUTOTOBAEHHS
caMOpPOOOK i3 IIPUPOLHOTO MaTepiaAy TOIIO
BYHUTEAb MOXKE€ BHKOPHCTOBYBaTH [Ad
CTBOPEHHH IIPUEMHO]I arMmocdepH,
30y IKEeHHS ySBHU Ta danTasii,
[Ii3HABaABHOT'O iHTEpecy, 30aradyeHHd
OYXOBHOTO CBiTy Ta CEHCOPHUX BiIUyTTiB
OUTUHU, 3a0XO4YeHHd Ii OO0 TBOPEHHS Ta
LiHyBaHHS BAACHOI TBOpPYOi IIPOAYKIII.
BoaiTanHs y BUXOBHUU IIPOIEC XyIOXKHIX
TBOPIB [JO3BOASIE:

1) axTuBi3yBaTH mi3HaBaAbHUH iHTEpecC
1 IIi3HaBaAbHY aKTHUBHICTD IIIKOASIPIB;

YUHOM BOHH
3HaHHA Y

2) mnepenmaBaTH YYHSIM COLliaABHUH
(HamioHaABPHUH) JOCBif 3Aaro/I3KeHO1
B3a€EMOii 3 NPUPOAHUM OTOYEHHAM A
OigBUIIIEHHS  €KOAOTiYHOi  I'paMOTHOCTI,

30aradeHHs AyXOBHOIO CBiTy, CTAHOBAEHHS
IiHHICHUX Ta IIOBEIIHKOBUX OPiEHTUPIB;

3) po3BUBATH NPUPOIAHI MOXKAUBOCTI i
TBOPYi 30i0HOCTI OiTei;

4) 3apmiaTy  yaBy 1 (aHTaszito gag
OCMHMCAEHHS 1 OCOOMUCTICHOTO CIIPUHHSTTS
€KOAOTIYHOI'0 3MiCTYy;

S) HaBYUTH
CrpuiMaTi [OOBKiAA4,
IIOBOUTHUCH, BHUKOPHUCTOBYBaTHU
0300POBYi IKOCTI;

6) momoMorTH caMopeaaisartii Ta
CaMOBHUPAXKEHHIO YYHS LIOA0 CTABACHHS [0
IPUPOAH YepPe3 MaAAIOHOK, arlaikalliro, Bipii,

miTeit €CTETUYHO
€TUYHO B HBOMY
Horo
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algorithmic form, play an important role in
the ecological upbringing of children with
the peculiarities of mental development. In
this way, the teacher attracts the pupils to
the treasure of folk culture, including
environmental one. Listening to the tales of
V. Sukhomlinsky, the pupils comprehend
complex natural phenomena, highlighted in
the fairy tale the causal relationships of
certain phenomena, this or that behaviour,
condemning or approving the actions of the
characters, thus mastering the rules of
proper behaviour and the examples of
helping other living beings [18: 89]. It is
extremely useful for the formation of
ecological thinking to encourage the pupils
to write their own fairy tales. These can be
the following fairy tales: a)invented by
analogy with the works known to the child;
b) compiled from the results of children's
observations. Storytelling  not only
motivates the child for the ecological
perception of nature, but also initiates a

consciously responsible attitude to its
objects, compassion for the living world.
Pedagogically valuable form of

generalization of personal observations and
impressions of a child with mental
retardation is their reproduction in
drawings, in which individual features of
perception, imagination, environmental
thinking is well traced. For example, the
teacher's proposal to draw a blossoming
apple is implemented differently in
children's drawings, according to the
worldview characteristic of each child: in
one picture there is an apple blossoming
with white flowers, in another - a bird
circling over a tree, in the third — a broken
tree branch, still in the fourth there is a
hive nearby, etc. The drawings indicate the
presence or absence of the elements of
pupils' ecological thinking, showing their
attitude to the depicted object of nature,
understanding of their emotional state. It is
good to invite the little "artists" to name
their drawings, so that the child
comprehends its attitude to what is drawn,
combines the observed verbal and graphic
images, learns to distinguish the main
features and verbally calls it.

The above methods and means of
educational work with the pupils with
special intellectual development make their

Ka3Ky, ITiCHIO TOIIO,

7) TPHUILEIINTH MIKOAIpaM [OTAr [0
npaili, TBOPEeHHd, IIaHOOAUBICTH i TypOOTy
[0 IIPUPOAM PimHOIO Kparo, II0Tpedy Mo
O00POdisTHHS Y OOBKiAAi [7; 8].

Baromy poab B €KOAOTiYHOMY BHXOBaHHi
oiTei 3 OCOOAUBOCTIMHU IICUXIYHOTO
PO3BUTKY BiIirparoTh MeOaroriyHi Ka3KH, B
AIKHUX €KOAOTIYHUH 3MICT peasi3oBaHO ¥y
aaropuTMiuHi# dopmi. Y Takmii croocib
BUYHUTEAb 3aAydae VY4yHIB [0 CKapOHUIb
HapoOHOI KYABTYPH, 30KpeMa €KOAOTiYHOi.
Cayxaroun ka3ku B. CyXOMAWHCBHKOTO, V4IHi
OCATaIOTh  CKAQHI  gBHUINA  IIPUPOIH,
BUIIASIIOYHN y Ka3li HPUYIHUHHO-HACAIIKOBI
3B’9I3KHU THUX YU IHIIUX IBUII, Ti€l 4M iHIITO1

IIOBEMiHKH, 3aCyAXKYIOUHd 4YH CXBaAIOIOYHU
BYMHKHM TI€poiB, OIAHOBYIOTH IIpaBHAQ
IIPaBUABHOI HOBEIIHKHU Ta 3pas3Ku

[OOIIOMOTH IHIITUM JKHBHUM icToTam [18: 89].
HanzBuualiHo KOpHUCHO [Oad POpPMyBaHHS
€KOAOTIYHOTO MUCAEHHS 3a0X04YyBaTHU
IIKOASIPIB [0 HAIHWCaHHA BAAQCHHUX KasoK.
I[le MoxXyThb OyTH Ka3KH: a) IpHUAyMaHi 3a
aHaAOTi€l0 3 BIOOMHMH [OUTUHI TBOPaMU;
0) ckaameHi 3a pe3yAbTaTaMH OUTIIUX
criocTepexkeHb. KaskapcTBO He  TiABKHU
MOTHBY€E JUTUHY o €KOAOTIYHOTO
CIPUNMHATTS IIPUPOAH, aA€ U 3alI049aTKOBYE
CBiOME BIiATIOBigaAbHE CTaBA€HHA A0 ii
00’€KTiB, CIIIBYyTTH [I0 3KUBOTO CBITY.
[TemaroriaHo IIHHOIO dopmoro
y3araaAbHEHHsI OCOOHMCTHX CIIOCTE€PEXKEHb i
BpazKeHb AUTHHH i3 3aTPUMKOIO IICUXi9YHOTO
PO3BUTKY € BiATBOPEHHH iX y MaAlOHKax, 1€
n00pe TPOCTEXKYIOThCH 1HAUBIAYaAbHI pUCH

cripuiiMaHHS, VdIBAE€HHH, €KOAOTIYHOTIO
MHucAeHHs. Tak, mOpomos3ullis Iemarora
HaMaAIOBaTH KBIiTydy A0AYHBKY B OUTSIHUX
MaAOHKaxX peaaizoBaHa [I0-Pi3HOMY,
BiATIOBIIHO [0 MTPUTAMaHHOTO KOXKHIM
OUTHHI CBITOCOPUHHATTS: Ha OJZHOMY
MaAIOHKYy — 40AyHBKa yKBiTU4aHa 0iAuM

OBiTOM, Ha IHIIOMYy - HaI [AepeBIEM
KpPYyzKAd€ IITAllKa, Ha TPETBOMY — Y A€PEBIA
3aaMaHa TiAoYKa, a Ha 4yeTBepToMy — 6iag
JepeBa BYAUK TOIIIO. MaAlOHKH BKa3yIOThb
Ha HagBHICTb YH BIiICYTHICTH y HIKOAGPIB
€eAEMEHTIB €KOAOTIYHOTO MMCAEHHSI,
OEMOHCTPYIOTH ix CTaBACHHHA 0
300pazkeHoro ob’eKTa MIPUPOAH, PO3YMiHHS

ix €MOIIiFIHOTO cTaHy. Iobpe
3aIIPOIIOHYBATH  MAAEHBKHUM  «MHTLSIM»
Ha3BaTH CBOI MaAIOHKH, 1100 [QUTHHA
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minds work, instil skills and the need for
mental work. At the same time, herewith
the emphasis shifts from the acquisition of
knowledge to the emotional colouring of
thoughts, which affects the development of
feelings, experiences, and environmental
thinking.

In general, the methodical aspects of
ecological and valeological education of
junior schoolchildren with special
educational needs are aimed at the
consistent implementation of the following
goals and content of ecological and
valeological education (the content of
ecological and valeological education is
given in brackets):

1. Development of the sensory sphere in
the schoolchildren through the practice of
sensory interaction with the objects of
nature (sensory observation of the state of
the environment, the lessons of admiration
and beauty, excursions, cognitive
activation and harmonization of practical
interaction of junior schoolchildren with
the environment through the use of natural

— olfactory, visual, auditory, tactile -
information).
2. Strengthening the health of the

schoolchildren (nature therapy, correction
of psychophysical development, etc.).

3. Development of pupils' cognitive
interest in the natural environment (mental
observation of the state of the environment,
comprehension of the aesthetic and
practical value of nature, folklore and oral
folk art, riddles, drawings, musical works,
presentations and educational films,
fiction, visual arts, fairy tales, stimulation
of imagination and fantasies).

4. Assimilation of ecological ideas and
ecological-ethical concepts and norms
(ethical conversations, fairy tales, ecological
games, analysis of ecological situations, the
lessons of thinking, ecological excursions,
nature therapy technologies, suggestion of
ecologically acceptable moral norms/rules,

taking into account the tendency of
children with mental retardation to
imitation and high emotionality of
perception).

5. Development of the subject-practical
activities with an ecological content in the
schoolchildren (stories, drawings,
applications, handicrafts, fairy tales,

OCMHCAHAQ CBO€E CTaBA€HHS o
HaMaAbOBaHOIO, IIOEAHAAA CIIOCTEPEKYBaHI
croBecHI 1 rpadiuHi o0Opasmw, HaBYHAACH
BUIIASITU Cepe/ 03HAK I'OAOBHY i CAOBECHO ii
Ha3uBaTH.

Bume poaragHyTi MeTomM Ta 3acobu
BHUXOBHOI pobotH 3 ocobaMBUMH 32
IHTEAEKTYyaABHUM PO3BHUTKOM YIHIMHU
3MYLOIVIOTE iXHIiE  po3yM  IpalfoBaTH,
IIPUILEIIAIOIOTE ~ HaBWYKK 1 HOTpedy
po3ymoBoi 1mpami. Ilpum 11BOMYy aKIIEHT
3MIITyETHCSA BiJ OBOAOMIHHSI 3HAHHAMU [0
eMOLifHOro 3ab0apBA€HHS MQyMKH, Ha IO
BIIAMBA€ PO3BUTOK IIOYYTTIB, IepEeKUBAHEb i
€KOAOTIYHOT'O MHCAEHHH.

3araaoMm, memoouuHi acneKkmu eKo.Ji020-
saseoioeiuHe BUXO08AHHS MOSOOULUX
wKoaspie i3 0CcoOUBUMU  OCBIMHIMU
nompebamu cnpsamMo8aHi HA NOCNIO08HY
peanizayiro makux uineili. ma 3micmy
€eK0/1020-8AN1€0N02IUHE  BUXOBAHHSL  (3MICT
II0JAaHO B AyKKax):

1. Po3gumok ceHCOpHOI chepu wKonapie
yepes nNpPaKmuky CeHCOPHOI 83aemoldii 3
o6’ekmamu npupoou (cercopsre
CIIOCTEPEKEHHS] 3a CTAHOM JOBKiAAL, YPOKHU
MHAYBaHHd, KpacH, €KCKypcii, akTuBi3allis
[Ii3HaBaAbHOI Ta rapMOHi3allil0 HPaKTHYHOI
B3a€MO/Iil MOAOAIIIHX IIIKOASIPIB 3 JOBKIiAASIM

IIAIXOM  BUKOPHUCTAHHS  MPHUPOMHOI —
HIOXOBOI, 30pOBOi, CAyXOBOi, MOOTHKOBOi —
incopmartii).

2. BMiyHeHHSs 300po8’s wKronspie
(mpupomoTeparrid, KOPEKIIis
ICUX0(Pi3UYHOTO PO3BUTKY Ta iH.).

3. Po3ggumox ni3HABA/ILHO20 IHMepecy
WKOAApi8 W000 NPUPOOHO20 OMOUEHHS
(MHCAEHHEBE CIIOCTEPEXKEHHsI 3a CTaHOM
[OBKIAASI, OCMHCAEHHSI €CTeTHYHOI Ta

OPaKTUYHOI IIHHOCTI HpPUpPOAU, (POABKAOP
Ta YCHaA HapoAHa TBOPYICTb, 3araikd,
MaAOHKH, My3W4HI TBOPH, IIpe3eHTallii Ta
HaBYaAbHi KiHO(iABMH, Xy I0KHH
AiTeparypa, 00pa3oTBOpYEe  MHUCTELTBO,
Ka3KH, 30yIKeHHd ysIBU Ta daHTasii).

4. 3ac80€eHHsT eKOI02IUHUX YsieleHb ma
€eK0/1020-eMUUHUX NOHSMb | HOpPM (ETHUYHI

Oecimy, Ka3KH, €KOAOTIYHi irpu, aHaai3
€KOAOTIYHUX CHuTyalifi, ypoKH MHCAEHHH,
€KOAOTIYHi €KCKYypcii,
IPUPOOAOTEPATIEBTUYHI TE€XHOAOTI],
HaBilOBaHHS €KOAOTIYHO-TIPUUHATHUX
MOpPaAbHUX HOPM/IpaBHA, BpPaxXxOBYIOUHU

CXUABHICTBH OiTeH i3 3aTPUMKOIO IICUXi9HOTO
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works on
flower

poems, molding, practical
gardening, vegetable growing,
growing, recreation in nature)

6. Development of the emotional and
value sphere, the environmental morality in
the schoolchildren (the stimulation of moral
feelings and motives regarding the
interaction of man and nature,
actualization of emotional experiences, the
reflection of moral actions of man in nature
— providing appropriate ethical evaluations
through direct approval or cautious
judgment - in the specified field by the
teacher and peers).

7. Formation of ecological thinking in the
schoolchildren in the context of awareness
of cause-and-effect relationships concerning
man and nature (stimulation of
independent mental activity - search,
analysis, comparison, generalization,
operation with such  concepts as
phenomenon, event, cause, effect,
comprehension of the observed through a
gradual transition from concrete objects,

facts, phenomena to abstract
generalization).
8. Formation of environmental

consciousness in the schoolchildren in the
context of awareness of the unity of man
and nature, aesthetic and practical value of
nature (ecological and valeological games,
collective  creative actions, ecological
projects, nature conservation actions,
practical works).

9. Formation of a harmonious worldview
(psychological and ecological trainings, the
analysis of moral choice situations, nature
therapy).

10. Formation of environmentally
conscious behaviour of schoolchildren in the
context of psycho-emotional and behavioural
expression of their point of view regarding
environmental  problems and  nature
conservation processes (involvement in
specific practical actions in which the child
must comply with certain rules;
demonstration of examples of ecologically
competent behaviour, giving examples of
ecologically appropriate behaviour of
adults, fictional authoritative characters;
organization of environmental protection
activities together with the adults).

Conclusions and
perspectives. With

research
taking into

PO3BUTKY [0 HaCAiLyBaHHS Ta BUCOKY
€MOIIiMHICTb CIIPUHHATTS).

5. Po3gumoK wKOMSPI8 Y HANPSIMKY
npeomMemHo-npaKmuuHoi disttbHOCMI
eK0J102iuH020 3micmy (PO3IOBiAi, MaAIOHKH,
ariAigartii, BUTIOTOBAECHHS caMopoboK,
Ka3KW, BiplIi, AiIA€HHS, IIPpaKTUYHI poOOTH
3 CaIiBHUIITBA, OBOYiBHUIITBA,
KBITHHUKAPCTBA, BiAIIOYNHKY Ha IIPUPOII).

6. Po3sumoK emouyiliHO-UiHHICHOI cghepu,
eKo102iuHOT Mmopani wKonspis
(cTUMyAIOBaHHSI MOPAABHHX IIOYyTTiB Ta

MOTHUBIB IIIOJO B3aeModili AIOOAWHH 1
IPUPOLH, aKTyaaizaltis €MOLTiHHUX
HepeK1UBaHb, pedaekcisa MOPaAbHHUX
BUMHKIB AIOOAUHU Yy IIPUPOAI — HaJaHHA
BILAIIOBLIHUX EeTUYHUX OIIIHOK gyepes
CXBaA€HHS YU  OOepexXHUil ocyx ¥y
3a3HadeHii ccpepi [Ie1aroroM Ta
OTHOAITKaMH) .

7. PopMYBAHHSL €KOJ02TUHO20 MUCSEHHSL
wKoaapie Yy KOHmMeKcmi YC8IOOMIEHHS
NPUUUHO-HACNIOKOBUX 38’a3Ki8 ui000
JOUHU I npupodu  (CTUMYyAIOBaHHS
caMocCTiliHOoi  po3ymMoBOi  misiAbHOCTI  —
IIOIIYKY, aHaaizy, IIOPiBHSAHHA,
y3araabHeHHS], oIlepyBaHHS TaKUMU

IIOHATTSAMM, K dBUINE, IIOis, IITPUYHHA,
HACAIIOK, OCMHCAEHHSI CIIOCTepPEeKyBaHOTO
IIAIXOM  IIOCTYIIOBOIO  IEpPexony  Bix
KOHKPETHHUX IIpeaMeTiB, (pakTiB, ABUII A0
abCTpaKTHOI'O y3araAbHEHHS]).

8. PopmyeaHHss eKoso2iuHOi ceioomocmi
WKOSPI8 Y KOHMEKCmi YC8IOOMIIeHHS
edHocmi IOOUHU 1 NPUPOOU, ecmemuuHoi ma
npakmuuHoi yiHHocmi npupoou (EKOAOTO-

BAA€OAOTIYHI  IirpH, KOAEKTHUBHiI TBOpPUi
CIIpaBH, €KOAOTIUHI IIPOEKTH,
IPUPOOOOXOPOHHI aKiii, OpaKTHUYHI
pobotn).

9. dopmyeaHHs 2apMOHITIHO20
c8imoansioy (TICMX0AOTO-EKOAOTIYHI
TpeHiHrH, po30ip cuTyaliii MOpPAABHOIO

BHOOPY, IPUPOLOTEPATTis).

10. dopmysarHs €K0J102IUHO-38AIKEHOT
NnogediHKU WKONSPIB Y KOHMEKCmMi NCUXo-
eMouyliliHozo ma nogediHK08020 SUPAIEHHSL
ceoei mouku 30pYy WO000 eKOJO2IUHUX
npobiem ma npouecie npupoodozbeperkeHHsi
(3aAy4eHHS [0 KOHKPETHHX IIPAKTHYHUX
Oif, B 9KUX OAUTHHA Ma€ BUKOHYBaTU IIE€BHI
IpaBHAA, JeMOHCTpallis IPUKAAIB
€KOAOTIYHO-TPaMOTHOI IIOBEiHKH,
HaBeOEeHHS B SIKOCTi 3pas3KiB €KOAOTIYHO-
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consideration the given above, it can be
stated that for the education of ecological
and valeological culture of the pupils with
special educational needs, it is advisable to
primarily develop emotional, value and
sensory spheres through the methods of
developing the ecological consciousness, as
well as the methods of forming
environmentally sound behaviour and
stimulating moral feelings and motives
which are optimally and most effectively
implemented through: lessons of
admiration, walks and excursions,
ecological games, the analysis of ecological
situations, project tasks, the use of the
potential of artistic creativity and folk
experience, the organization of practical

nature preserving and environmental
activities, nature therapy and fairy tale
therapy.

It should Dbe emphasized that

environmental games are the closest ones
to children's needs and the opportunities
for learning the nature and interaction with
it; they are to be systematically integrated
into educational process, with obligatory
adhering to pedagogical conditions and
gradually complicating the didactic goal. At
the first stage it is advisable to use the
games to prepare children for mental
activity; on the second - for the
development of intellectual processes and
cognitive activity; on the third - for
children's realizing the universal value of

the natural environment and the
development of harmonious interaction
with it.

The determined methodical aspects of
ecological and valeological education of
primary school pupils with special
educational needs enables to effectively
implement ecological education in an
inclusive environment and realize their
purpose consisting in helping special
pupils develop personal potential, socially
rehabilitate = themselves, attain self-
realization, act ecologically competently
and in a safe way, thus developing their
homeland and well-being.

We consider the prospective directions of
our research being the development of a
holistic pedagogical system of ecological
and valeological education of junior
schoolchildren with special educational

MOLIABHOI ITIOBEAiHKH NOPOCAMX, BUT'aJaHUX
aBTOPUTETHUX IIEPCOHAXKIB, oOpraHisailis
CITIABHOI 3 JOPOCAUMHU IHIPUPOAOOXOPOHHOI
[IIABHOCTI).

BHCHOBKH 3 [OAaHOIO MOOCAiAMKeHHS i

NEepPCHEeKTHBH MNOZAABIIHX PO3BiZOK.
BpaxoByroun  BuIe3a3HA4Ye€HE,  MOIKHA
KOHCTaTyBaTH, 1110 JIAS BUXOBAHHS €KOAOTO-
BaA€OAOTIYHOL KYABTYPHU Y4HIB 3
0COOAMBOCTSIMH  IIoTpebamu, JOIIIABHO
[EePIIOYEPTrOBO PO3BHBATHU €MOLIifHO-

LIIHHICHY Ta CEHCOPHY c(epH 3a AOIIOMOI0IO0
METOIIiB PO3BUTKY €KOAOTIYHOI CBiJOMOCTI,
MeTOiB (popMyBaHHSI €KOAOTIYHO 3BayKE€HOL
IOBEiHKW Ta METOHIB CTHUMYAIOBaHHS
MOpPaABHHUX IIOYyTTiB i MOTHBIB IIOBEAiHKH,
AaKi OIITUMAaABHO Ta MaKCHUMaAbLHO
e(PeKTHBHO peaai3yloThbCad dYepe3: YpPOKH
MHUAYBaHHS, IPOTYAdHKH Ta €KCKypcii,
€KOAOTIUHi  irpm, aHaai3  eKOAOTiYHUX
cuTyallii, BUKOHaHHS ITPOEKTHUX 3aB/aHb,
BUKOPUCTAHHS  IIOTEHIliaAy  XyOOXKHBOL
TBOPYOCTI Ta HapOIHOTO [OCBiny,
oprasisarltiro IPaKTUIHOI
IIPHUPOAOOXOPOHHOIL Ta €KOAOTiYHOL
[IFABHOCTI, IIpUPOOOTEPAIIiI0 Ta
Ka3KoTepallilo.

HeobximHo HaroAOCHTH, 1o
MaKCHMAaAbHO HaOAMKEHHUMH OO MOUTIIUX
notped 1 MOXKAMBOCTEH IIi3HAHHA Ta
B3a€EMOJil 3 IIPUPOMAOI0 € E€KOAOTIYHi irpw,
dKi HEOOXiTHO CHUCTEeMaTH4YHO BKAIOYATH B
OCBIiTHI# IIpoIIec, 000B’A3K0OBO
JOTPUMYIOYHUCH IIeNaroriYyHuxX YyMOB Ta
IIOCTYIIOBO  YCKAQOHIOIOYH  OUAAKTHYHY
mery. Ha mnepmomy erami  OOLABHO
BUKOPUCTOBYBaTH Irpd [Ad IIiATOTOBKH
OiTe¥d 10 PO3yMOBOi AiSIABHOCTI; Ha APyroMy
— A PO3BUTKY IHTEAEKTyaAbBHHUX IIPOLIECIB
Ta Mi3HaBaABHOI aKTHBHOCTI; Ha TPETHOMY —
[AS YCBIIOMAEHHSI YHiBEpPCaAbHOI I[iHHOCTI
IPUPOMHOTO  OTOYEHHS  Ta  PO3BUTKY
3Aaro/>KeHoi B3aeMOZii 3 HUM.

BusHaueHi MeTOANYHI aCIEKTH €KOAOIO-
BaA€OAOTIYHOIO  BHUXOBaHHS  MOAOJIIHX
IIKOASIPIB i3  OCOOAMBUMH  OCBITHIMH
norpebaMu OAIOTh MOXKAHBICTE €(PeKTHBHO
3MiMCHIOBATH €KOAOTiYHE BHUXOBaHHS B
IHKAIOZUBHOMY CEPEOBUII Ta BUKOHyBaTH
CBO€ IIPHU3HAYEHHS — JOIIOMOI'TH OCOOAWBUM
VYHAM MaKCHUMaAbHO MOXKAWBO PO3BUHYTH
OCOOMCTICHHHI IIOTEHIiaa, COITiaABHO
peabiniTyBaTHCa Ta caMopeaasidyBaTHCH,
€KOAOTIYHO TpaMOTHO i Oe3mnedyHo midaTH,
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needs based on the socio-pedagogical | 11100 cripusaTH CTiHKOMY PO3BUTKOBi CBOET
situation in Ukraine. BaTeKiBIIIMHU Ta BAACHOMY OAQTOIIOAYYYIO.

[lepcnekTUBHUM HaIIpsSMOM
JOCAIIZKEHHST BBasKa€MO PO3POOKY IiaiCcHOI
HegaroriyHoi CUCTEMHU €KOAOTO-
BAA€OAOTIYHOIO  BHXOBAHHSI  MOAOZIINX
IIKOASIPIB i3  OCOOAMBUMH  OCBITHIMH
notTpebamu Ha OCHOBI COLliaABHO-
nengaroriyHoi curyaitii Ykpainu.
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