Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 2 (109)

Bicrux 2Kumomupcbkozo OeprcagHoz0 YyHigepcumemy imeHi Isana dparka.
ITedazoeiuni Hayku. Bun. 2 (109)

Zhytomyr Ivan Franko State University Journal.
Pedagogical Sciences. Vol. 2 (109)

BicaHuk 2KUTOMUPCBHKOTO AEP3KaBHOTO
yHiBepcuteTy iMeHi IBana ®paHnka.
[Temaroriuni Hayku. Bum. 2 (109)

ISSN (Print): 2663-6387
ISSN (Online): 2664-0155

UDC 37(082):502/504
DOI 10.35433/pedagogy.2(109).2022.195-211

INTERDISCIPLINARY INTEGRATION OF EDUCATION FOR SUSTAINABLE
DEVELOPMENT INTO HIGHER EDUCATION INSTITUTION (INTEGRATED ESP
CASE STUDY)

H. B. Chaikovska*, I. Yu. Levchyk™

The article explores the issue of the interdisciplinary integration of education for sustainable
development (ESD) into the educational process of a higher education institution (HEI). The potential
possibilities of the subject "Foreign language" in formation of sustainable development competences
have been revealed.

The experimental study was conducted with first-year students of the following undergraduate
programs: "Primary Education”, "Preschool Education", "Speech Therapy, Special Psychology",
"Psychology"” at Ternopil Volodymyr Hnatiuk National Pedagogical University. The initial level of
formation of sustainable development competencies in students at the beginning of the experiment
revealed 18.75% with high level, 51.79% — average and 29.46% — low. Hereby, the need to improve
the quality of the researched object was established.

The conducted ESP learner needs analysis on Sustainable Development Goals (SDGs) confirmed
students’ eagerness to learn them in the university ESP course, designed in order to address
students’ main lacks, needs and wants relatively the integrated language learning. In accordance
with the questionnaire findings and in cooperation with the Foreign Languages Department English
teachers there were outlined the content of education, goals of learning, methods and means that
contribute to the development of the chosen competences in SDGs by means of English as a medium
of instruction.

The experimental study implied application of the framework of content and language integrated
learning (CLIL) in the integrated ESP by means of working with English-language texts about
sustainable development, discussing acute issues, studying English-language normative
documents, scientific and methodical works on sustainable development, watching video fragments
with their further discussion. The methodology presupposed learners’ group work, project activities,
facilitation methods and interactive learning technologies.

It was established that learning foreign language with an emphasis on sustainability contributes
to increasing the level of sustainable development competencies: at the control stage of the
experimental study, twice as many students demonstrated high level, as compared to the
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ascertainment stage. Observation of the educational process proves the increase in students
language learning motivation in accordance with improvement of the quality of the studied
phenomenon.

'

Key words: education for sustainable development, sustainable development goals, sustainable
development competences, foreign language learning, English proficiency level, higher education
students, higher education institutions.

MIXIHUCHHIIATHAPHA THTET'PALIISI OCBITH OASA CTAAOI'O PO3BHTKY B
3BO (HA ITIPHKAAAI IHTET'POBAHOT'O HABYAHHSA AHT'AINCBKOI MOBH
OASA CIIEHIIAABHHUX ITIAEH)

I'. B. YaiikoBCBKa, I. 0. AeBuHK

Y ecmammi posansiHymo npobnemy mixoucyunniHapHoi iHmezpauii oceimu Ossi cmaniozo
possumkxy (OCP) & oceimnili npouyec 3awknady euwoi oceimu (3BO). Pozkpumo nomeHUuiliHI
Mo aueocmi  OUCYUNIIHU  «JHO3eMHA MO8Q» Y IHMEZPOBAHOMY HABUAHHI Ol (POPMYBAHHS
KomnemeHmHuocmeil Cmaiozo0 po3guUmMKy.

IIpoeedero ekxcnepumeHmanibHe OOCNIOINKEHHST 3 NepPUOKYPCHUKAMU, SKI HABUAOMBCS HA
ocgimHix npoepamax "[louamrxoea oceima’, "[owkineHa oceima”, "Aozonedis. CneyianbHa
ncuxonoeis”, "Tlcuxonoeis”" y TepHONIbCbKOMY HAUIOHANBLHOMY NEeO0az02iUHOMY YHigepcumemi iMeHL
Bonodumupa I'hamioxka. Ha koHcmamyeanvHoMy emani ekcnepumeHmy 6USHAUEHO pieeHb
cgpopmogaHocmi KomnemeHmHocmeil cmano2o0 posgumry 3006yeauie suuioi oceimu (18,75%
npodemoHcmpyeaiu 8ucokuil pigeHo, 51,79% — cepedHiii, 29,46% — Husbkuil) ma 68CMAHOB/EHO
nompeby nidsuujeHHst 00CNI0XKYB8AHOL IKOCMA.

3oilicheHuli aHaniz HasuanbHUx nompeb 3000yeauie 3aceiouu8 20mMoOeHiCMb cmyoeHmis w000
suBueHHs1 uineti cmanozo possumky (LICP) e iHmezposaHomy Kypci "AHeniliceka mo8a OAs
Cneuianvrux Llineii". Y eionosioHocmi 00 pe3ysabmamie aHKemyeaHHs ma Yy cnisnpaui 3
surxnadauamu Kagedpu IHO3eMHUX M08 OYJ0 OKpecnieHO 3MICm HABUAHHSL, U020 OCHOBHI Ui,
Memoou i 3acobu, SKi Cnpusiioms (POPMYBAHHIO KOMNEemeHmHocmell cCmasoz0 po3sumky 3acobamu
aHaniticbkoi mMosu.

ExcnepumeHmanbHe HABUAHHSL 8100Y8aN0Cs. HA 3AHAMMSX QH2Jilicbkol Mo8u 3a 00NOMO2010
mexHosoeii iHmezposarozo HasuaHHst CLIL i 30ilicCHI08ANO0CST UIISIXOM ONPAUIO8AHHSL AH2/IOMOBHUX
mekKcmiga npo cmanuili po3sUMoOK, 002080peHHsT AKMYGAbHUX mem npobnemu, ONpPautO8aHHS
AH2JIOMOBHUX HOPMAMUBHUX OOKYMEHMI8, HAYKOBUX MA MemOoOUUHUX Npaub 3 NUMAHb CMAJ1020
po3sumKy, nepeansd gideoppazmeHmie 3 noodarbwum ix o062080peHHSIM mouo. [ns uboeo
8UKOpUCMO8YBANUCS MemoOU 2pynogoi pobomu, NpoeKmHa Ois/lbHOCMI, Memoou Gacunimauii,
IHMepaKmueHi mexHo1021i HA8UAHHSL.

BcmaHoeneHo, U0 8U8UEHHsT THO3eMHOI MO8U 3 AKYUEeHMOM HA CMAAICMb Cnpuse NiO8UULEHHIO
pi8Hs KomMnemeHmHocmell CMA/020 pPO38UMKY: HA KOHMPONbHOMY emani eKcnepumeHmaibHO20
0OCLIOXKEHHSL BUCOKULL piBEHb Npo0emoHcmpysano e0eiui Oinbule cmyoeHmie NOpPIBHSIHO 3
KoHcmamyseanbHum emanom. CnocmepexeHHss 30 OCBIMHIM Npoyecom 3aceiouye ni08UUEHHS
Mmomueauii cmydeHmigd 00 6UBUEHHST I[HO3eMHOI MO8U ma, 6iI0N0B8I0OHO, NOKPAUWEHHS. SIKOCMmi
000 KY8aH020 heHOMEHY.

Knrwuoei cnoea: ocgima 0l Cmasioz0 po3gUMKY, UL CMasloz0 po3eUMKY, KoMnemeHmHocmi
cmasio2o po3eumKy, HOBUAHHSL THO3EMHOL MO8U, PiBEHb 80JI00IHHSL AH2/CLKO MO08010, 3000ysaui
suwioi oceimu, 3axaadu suwiol oceimu.

Introduction of the issue. Education IIocranoBka mnpobaemu. Ocsita mas
for sustainable development (ESD) at the | craaoro  posBurky (OCP) Ha  piBHIi
level of interdisciplinary methodology of | MizkaucIIIIAIHAPHOI METOHOAOTIi HaBYAHHS

teaching covers integrated social, | oXoIIAIO€ iHTEerpoBaHi COLiaAbHI, €KOAOTIYHI
environmental, and economic components | Ta €KOHOMiYHi CKAa[IOBi B  acCIIEKTi
in the aspect of formal, non-formal and | dopmaabHOi, HedopMaabHOI Ta
informal education. ESD is rightly | indpopmassHoi ocBiTu. OCP cnpaBenanBo
considered the most important tool for | BBazkaeTbcsa HaWBasKAUBIIIINM
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changing the worldview of humanity, which
"encourages changes in knowledge, skills,
values and attitudes, with the aim of
creation of a sustainable society" [6: 6].

At the same time, the review of the
scientific literature on the research
problem and the experience of work in
higher educational institutions allow us to
conclude that the principle of
interdisciplinarity in terms of ESD has not
been sufficiently implemented in the
realities of the Ukrainian universities.

Mostly, it has been restricted to the
fragmented inclusion of sustainable
development issues in the academic
disciplines. Also, the system of
intercultural relations has not been

established (there is no experience of credit
mobility — teaching and learning exchange
with foreign universities on the issues of

sustainable development), there are
practically no long-term intercultural
projects on issues of sustainable

development for students and scientists
from different countries of the world.
Among the many barriers to solving the
afore mentioned problems, we identify the
most significant one — the insufficient level
of foreign language proficiency in the
Ukrainian students.

We believe that students’ interest in the
topics of sustainable development will serve

as an additional language learning
motivation, and an integrated approach to
learning content and language will

contribute to the assimilation of knowledge

on social, financial, and environmental
literacy in English, as well as the
interrelated formation of sustainable

development and English competencies
languages in tertiary education.

Current state of the issue. University
education plays a leading role in the
process of achievement of the goals of
sustainable development. Institutions of
higher education around the world help

societies find the right solutions. The
paradigm of sustainable development
provides a particular context for the

university's mission and vision regarding
the language policy, which declares/marks
a new stage in achieving the quality of
education.

The concept of sustainable development

IHCTPYMEHTOM 3MiHH CBITOTASINY AIOJCTBAQ,
1o "3a0x0o4ye€ 3MiHUM B 3HAHHAX, HaBUYKaX,
I[IHHOCTIX 1 CTaBAE€HHAX, 3  METOIO
CTBOPEHHS CTAAOTO CyCITiAbcTBax" [6: 0].

Pazom 3 TmM, HayKOBHUM MOLIYyK 3
IpOoOAEMH MOCAIIZKEHHS Ta AOCBiJ PoOOTH Y
3BO no3Boasie HAM 3POOUTH BHCHOBOK, IIIO
OPUHIUI MiXKAUCIUIIAIHAPHOCTI B IIAaHI
OCP peanizoBaHHUH y peaaisax yKpaiHCBKUX
VHIBEPCHUTETAX HEAOCTATHBHO. 3Ae0iABIIIOTO
e 3BOAUTBECA OO0  (pparMeHTapHOTIO
BKAIOYEHHSI IIUTAHb CTAAOTO PO3BUTKY Y
HaBYaAbHI OUCITUIIAIHU. Taxox He
Haaaro[KeHa CHCTeMa  MIiKKyABTYPHHX
3B’SI3KiB (BimcyTHIH JOCBix oOMiHy
BUKAQJAHHS Ta HaBYaHHA 3 iHIIUMU
KpaiHaMH 3 IIMTaHb CTaAOr0 PO3BUTKY),
IPaKTUIHO BimCyTHi JOOBTOCTPOKOBI
MiXKYABTYPHI IPOEKTU 3 HUTAHL CTAAOTO
PO3BUTKY [OASd CTYLEHTIB Ta HAYKOBIIB 3
pisHux Kpain cBity. Cepen 6GaraTpox
Gap’epiB  masa BHUPIIIEHHI Ha3BaHUX
npobaeM BH3HAYaeEMO HAUCyTTEBINLy —
HEJOCTaTHBO  BHCOKHH, a  NOAEKyAHU
HU3BKUU piBeHb BOAOAIHHS YKPaiHCBKUMH
CTyZlEeHTaMH iHO3eMHOIO MOBOIO.

Braxkaewmo, 1110 3alliKaBAEHICTh
CTYAEHTIB B TeMax CTaAOTO pPO3BHUTKY
CAyTYBaTHM€ OOAATKOBOIO MOTHBALL€IO [0
BUBYEHHS iHO3€eMHOI MOBHU, a iHTETPOBaHUH
OiaxXim [0 HaB4YaHHS 3MICTYy Ta MOBHU
CIIpUSTHME 3aCBOEHHIO 3HaHb 3 IIMTaHb
couiaanpHOi, (iHaHCOBOI 1 €KOAOTIYHOL
TPaMOTHOCTI aHTAIMCBKOI0O MOBOIO, a TaKOK

B3a€EMOIIOB’d3aHe dopMyBaHHS
KOMIIETEHTHOCTEH! CTaAOro PO3BHUTKY i
aHrAiticrkoi moBu y 3BO.

AHaai3z ocTaHHIX mocaigxkeHs i

nybaikauiii. 3BO Bimirpae mpoBigHy poAb y
OOCSTHEHHI  IliA€li  CcTaAoro  pPO3BUTKY.
YHiBepcuTeTH B yCHOMY CBiTi AoIloMararoThb
CYCIIIABCTBY 3HaXOOUTH ITPaBUABHI PilllIeHHS
aada ix pocarHeHHs. [lapagurma craaoro
PO3BUTKY 3abe3nedye KOHKPETHHH
KOHTEKCT Micii Ta OadeHHHS YHiIBEPCHUTETY
LION0 MOBHOI IIOAITHMKH, SKa Oekaapye/
3HaMeHy€e COOOI0 HOBHUH eTarl AOCATHEHHS
AKOCTi HaBYaHH4.

KoHneniiis crasoro po3BUTKY Mae
YOTUPUBUMIPHY CTPYKTYPY (EKOHOMIYHY,
€KOAOTIYHY, COIliaABHY, IHCTUTYLIHHY).
3a3zHayumo, W10 IHCTUTYLIHiHA CKAagoBa
BUOKpeMAeHa BigHegaBHa [10], BoHa
nepenbadae TIiCHHUM OiaAoT yCixX COIliaaAbHHX
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has a four-dimensional structure
(economic, ecological, social, institutional).
It should be noted that the institutional
component has been singled out quite
recently [10], it involves a close interaction
between all the social institutions both on
the state and international levels of the
entire world community. No doubts, to
achieve the global goals of sustainable
development international interaction
requires constant communication, which
demands from the participants of the
interaction a perfect command of lingua
franca - the language of international
communication.

Taking to consideration that English is
the language of the 21st century, it can be
used as a challenge to change the
worldview of humanity to achieve
sustainable development goals. According
to scientists, a foreign language affects the
development of society through the skills of
perception, critical thinking, creativity, self-
expression, etc. [13]. These skills are a
component of the competence framework
for sustainable development, which again
emphasizes the role of the relationship
between learning English and ESD.

Emphasizing the importance of the
English language as a means of achieving
sustainable development of society,
scientists note that "it is important to
understand what is the role, language and
culture play in establishment of the
ecological, social, economic, institutional,
cultural and religious systems  of
sustainable development." Understanding
these processes, in scientists’ opinion, is a
motivation to study English to increase the
level of sustainable development
competences [4].

Scientists believe that teaching the goals
of sustainable development at English
classes contributes to the full socialization
of the educational process, creates better
opportunities for achieving the goals of
sustainable development in an
intercultural environment [3].

In the Ukrainian and foreign scientific
literature, we found worth attention
approaches to the formation of values and
principles of SD at English classes. Thus,
Y. Lavrysh and I. Litovchenko apply eco-
composition, local-lore studies,

IHCTUTYLIIH He AHWIlle B MeXKaX JAepsKaBU, a
Bciei cBiToBOi cmiabHOTH bBes33anepedHo,
MiKHapoJHa B3a€EMOIis 3afiAsl JOCSITHEHHS
rAO0aABHHX  IiA€H  CTAaAOro  PO3BUTKY
notrpebye 1octifiHoi KOMyHikarlii, 110
BUMAarae BT YYaCHUKIB B3aeMomii
OCKOHAAOTO BoAoAiHHA lingua franca -
MOBOIO MizKHapOJHOTO CITIAKyBaHHSI.

BpaxoBytoun Te, L0 aHTAiMCbKa MOBa €
MOBOIO 21 CTOAITTH, ii MOXKHAa
BUKOPUCTOBYBaTH SIK  BHKAHUK  3MiHH
CBITOTASILy AIOACTBa 3alAsl JIOCSATHEHHS
CTanOoTO pPO3BUTKY. Ha ayMmMKy BueHHX
iHO3eMHa MOBa BIIAUBAa€ Ha PO3BUTOK
CyCHIABCTBa |Yepe3 HaBUYKU CHPUHAHATTS,
KPUTHUYHOTO MHCAEHHSI, TBOPYOCTI,
camoBupaxkeHHd Touo [13]. Lli HaBUYKH €
KOMITIOHEHTOM CTPYKTYypPH KOMIIeTeHTHOCTeH
CTaAOTO PO3BUTKY, IO BKOTPE AakKIIEHTYE
POAbL B3a€EMO3B’EI3KYy MiXK  aHTAINCBKOIO
moBoro Ta OCP.

[linkpecaroroun 3HAYEHHS AHTAIMCBHKOI
MOBH SK 3acol0y [OOCSITHEHHSI CTaAOro
PO3BUTKY CYCIIiABCTBA, HayKOBIIi

3a3Ha4valoTh, 110 "BajKAWUBO PO3YMITH, SKY
POAB Bizirpae MoBa Ta KyAbTypa B IIO0yOOBi
€KOAOTIYHOi, COIliaABHOI, €KOHOMIYHO1i,
IHCTUTYLIHHOI, KyABTYpPHOI Ta peairifiHoi
CHCTE€M CTaAoro po3BUTKY'. Po3ymiHHA ITUX
IIPOLIECiB, HA AYMKYy BUYEHHX, € MOTUBAILiO
IO BHUBYEHHd aHTAIACBKOI MOBHU 3aAd
IMiABUIIIEHHA piBHS KOMIIeTeHTHOoCTeH
CTaAOTO PO3BUTKY [4].

HaykoBli BBazKaloTbh, III0 BHKAQJAHHA
IHin€li cTasoro po3BUTKY Ha 3aHATTIX
aHTAICBKOI MOBHM CIIpUS€E€ TIOBHOILLHHIN
colliaaizaitii OCBiTHBOTO ITPOIIECY, CTBOPIOE
Kpalli MOXKAUBOCTI [IAd OOCSITHEHHS Ilirnet
CTaAOTO PO3BUTKY B  MiKKYABTYPHOMY
cepenoBuIi [3].

Y HayKOBiM BITYM3HAHIH Ta 3apyOixKHiH
AlTepaTypi 3ycTpidaeMo IiKaBi Iiaxogu mo
dopmyBaHH4 LiHHOCTeH i mpuHIUILiB CP Ha
3aHATTIX 3 aHraificekoi MoBH. Tak,
1O. AaBpumr Ta I. AiToBueHKO y HaBYaHHIi
CTYOEHTIB IiHXKEHEpPHHUX CIIelliaAbHOCTEHN
3aCTOCOBYIOTH €KOKOMIIO3HUIIiI0, AOKaAbHE
HaBYaHHY, MIXKXAUCIUIIAIHADHE IIPOEKTHE
HaB4YaHHA Touio [S]. I. AitroBueHko Ta iH.
BUKOPUCTOBYIOTH IHTepaKTUBHI
npe3eHTanifini nmaardopmu Thinglink Ta
Padlet 3 myabTHUMeOiHHMMH aHTAOMOBHHUMU
pecypcaMu  (TE€KCT, 300pakeHHs, 3BYK,
a”imamio, Bigmeo) [7]. 9YmnoHCBKI BuYeHi
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interdisciplinary project learning, etc. in
the education of engineering students [5].
I. Litovchenko et al. use interactive
presentation platforms "Thinglink" and
"Padlet" in combination with multimedia
English-language resources (text, images,
sound, animation, video) [7]. Japanese
scientists suggest using project activities,
problem tasks, field work, debates,
reflective pedagogical techniques [12]. As
the authors note, such foreign language
learning is interactive and  highly
motivating for students, besides, it
stimulates them to active research on
issues of sustainable development.

Despite the considerable number of
scientific works on the research problem,
scientists’ and practitioners’ beliefs regarding
the importance of the interdisciplinary
integration of ESD in the educational space
of higher education institutions, the real
implementation of the idea of teaching
sustainable development at foreign language
classes has not found its proper reflection in
the comprehensive systematic approach to
resolution of the discussed problem.

Aim of research. Taking to account the
conducted review of literature and learning
context in tertiary education in Ukraine, the
purpose of the article is to study the range of
growth in the level of sustainable
development competences among students
of higher education (future primary school
teachers, preschool teachers, psychologists,
speech therapists), achieved in the process of
learning sustainability by the means of the
English language.

Results and discussion. Competencies of
sustainable development mean the ability of
an individual to know, understand and
implement the strategy of sustainable
development of humanity within the limits of
individual and collective responsibility [11].

In the scientific literature, we found many
approaches to the classification of
sustainable development competencies. We
will begin with an approach according to
which scientists distinguish the following
competencies of sustainable development:
communicative (ability to communicate in
native and foreign languages), intercultural
(knowledge of different cultures and skills of
intercultural interaction), personal (ability to
manage internal and external needs),

MPOIIOHYIOTh  3aCTOCOBYBATH  IIPOEKTH,
npobAeMHI 3aBOaHHs, IIOABOBI PO6OTH,
nebatu, pepA€KCHBHI meaaroriyHi NpuioMH
[12]. 4k 3a3Ha4alOTh AaBTOPH, TakKe
HaBYaHHS 1iHO3eMHO1 MOBH €
IHTEpAKTUBHUM Ta  MOTHUBYIOUUM  [AS
CTYIIEHTIB, CTHMYAIOE IX [0 aKTUBHOTO

JOCAII>KEHHSI INTAHb CTAAOTO PO3BUTKY.

HesBakaroum Ha YHMaAy KiABKICTH
HAYKOBHX IIpallb 3 IIPOOAEMH MOCAIIKEHHS,
IIepeKOHaHHS BYEHUX Ta MIPaKTHKIB OO
BasKAHWBOCTI MixknipeamMmeTHoi iHTerpaitii OCP
B ocBiTHiIiE 1npocrip 3BO, mnpakTuuHe
BTiA€HHS ifei HaBYaHHSI CTAAOMY PO3BUTKY
Ha 3aHATTAX iHO3€MHOI MOBM HE€ 3HaMIIIAO
CBOTO HaAEXKHOTO BimoOpaskeHHSI B
KOMIIA€EKCHOMY CHCTEMHOMY MiAXOOi [0
BUPILIEHHS ITPOOAEMHU.

3 oragay Ha cKasaHe, Memoro cmammi
€ JIOCAI/I’KeHHS [ialla30Hy 3pOCTaHHS PiBHS
KOMIIETEHTHOCTEH CTaAOTO pPO3BUTKY Y
3nobyBadiB  BUIIOI OCBiTH  (MaMOyTHIX
VIUTEAIB II0YATKOBOI IITKOAM, BHXOBATEAIB
3aKAQIB JOHIKIABHOI OCBITH, IICHUXOAOTIB,
AOTOIIEliB), OOCSTHYTOTO Y poleci
HaBYaHHS CTaAOCTiI 3acobaMH aHTAIHMCBHKOI
MOBH.

Buxaan ocHoBHoro wmartepiaay. Ilig
KOMIIETEHTHOCTAMH  CTAAOTO  PO3BHTKY
PO3yMiIOTh 3OAaTHICTH OCOOUCTOCTI 3HATH,
po3yMiTH ¥  peaai3oByBaTH CTpaTeriio
CTaAOTO PO3BUTKY AIOZICTBA B MeXax
IHOUBiAyaAbHOI Ta KOAEKTHUBHOI
BinmoBigaabHOCTI [11].

Y HaykoBili aiTeparypi
YUMAaAO IiAXO0AiB 0
KOMIIETEHTHOCTEM CTaAOTO PO3BUTKY.
IlikaBUM € miaxim, 3a 9KUM —— BYeHI
BUOIAGIOTE TaKi KOMIIETEHTHOCTI CTaAOro
PO3BUTKY: KOMYHIKaTUBHY (BMiHHA
CIIiAKyBaTHCd  PLOHOIO Ta  iHO3€MHOIO
MOBaMH), MiXKKyABTYPHY (3HaHHA pPi3HUX
KyABTYyP Ta HaBHYKH  MIXKyABTYPHOL
B3aeEMOIii), 0COOHUCTICHY (3maTHicTb
KepyBaTH BHYTPIUIHIMHM Ta 30BHIIIHIMH
norpebamu), MEeTO/IOAOTiYHO-
IHCTPYMEHTaABHY (3HAaHHS Ta HaBUYKH
KOHKpPeTHOI mpodecii), comiaabHy (3OaTHICTH
[0 3axXMCTy HaBKOAHIIIHBOI'O CEPEIOBHIIA),
TpaHcopMalliiHy (3zaTHicTh 0
IIO3UTHUBHUX 3MiH 3 HaIpsMKY CTaAOCTi) Ta
ig. [11]. Yk 6ayuMo, BMiHHS CIIiAKyBaTHCS
1IHO3EeMHOI0 MOBOIO, Ha OyMKYy aBTOpiB, €
ONHIEI0 13 KOMIIETEHTHOCTEH  CTaAoro

3yCTpidaeMo
Kaacugikarii
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methodological-instrumental (knowledge and
skills of a specific profession), social (ability
to protect the environment), transformational
(ability to make positive changes in the
direction of sustainability), etc. [11]. As we
can see, the ability to communicate in a
foreign language, according to the authors, is
included in the competencies of sustainable
development. Thus, learning a foreign
language increases the level of sustainable
development competencies. At the same
time, scientists also proved that knowledge of
a foreign language contributes to the
formation of all the other competences of SD,
therefore, it acts as a means in the process of
their formation [2] in the integrated learning
of the subject content and the English
language.

The analysis of the considered sources
allows us to draw a conclusion about the

interdependence and interrelated
precondition of two important processes: the
formation of sustainable development

competencies and foreign language learning.
These conclusions made it necessary to
verify them in practice.

The study was conducted with first-year
students of the Faculty of Pedagogy and
Psychology of Ternopil Volodymyr Hnatiuk
National Pedagogical University. The survey
participants included 112 undergraduates of
the following four educational programs at
the bachelor’s degree: "Primary Education”,
"Preschool Education", "Speech Therapy.
Special psychology", "Psychology'. The
respondents’ age varied from 17 to 18 years.
Most of the respondents were females (n=98)
and, except for 2 Russian-speaking students,
all the rest respondents indicated Ukrainian
as their native language.

The purpose of the ascertainment stage of
the experimental study (conducted in
December 2021) was to diagnose the level of
formation of sustainable development
competencies and to determine the level of
foreign (English) language proficiency of the
students.

To determine the level of formation of
sustainable development competences, the
author's questionnaire was used, previously
presented in the scientific work "Formation
of sustainable development competences in
the process of professional training of future
primary school teachers" [1: 75-77]. The

po3BUTKY. TakuM YHHOM, BHBYAIOYU
IHO3eMHY MOBY, IiABHUIIyETbCH PiBEHb
KOMIIETEHTHOCTEH CTAaAOro po3BUTKY. Pazom
3 THM, HaAYKOBII TaKOX [JOBOAATH, IO
3HaHHA iHO3eMHOI MOBHU CIIpHSIE
dopMyBaHHIO YCiX iHIIINX KOMII€TEHTHOCTeH
CP, To6TO BHCTymae 3acoboM IIpollecy ix
dhopMyBaHHS 2] B iHTErpoBaHOMY
HaBYaHHiI 3MicTy oOpaHOi AOUCIHIAIHU i
aHTAIRCBHKOI MOBH.

AHani3 PO3TAFGHYTHUX [IKEPEA [103BOALE
3po0uTH BHCHOBOK Ipo
B32€EMOOOYMOBAEHICTD Ta B3a€EMO3AAEIKHICTD
ABOX BasKAHMBHX IIpoleciB: ¢opMyBaHHSI
KOMIIETEHTHOCTEH CTaAOro PO3BHTKY Ta
HaB4YaHHA iHo3eMHOI MoOBHU. lli BHCHOBKHU
00yMOBHAH HEOOXiAHICTH IX HepeBipKH Ha
IPaKTHUIL.

HocaimkerHsa  Oyao  1mpoBezmeHO — 3i
CTYNEHTAMH IEPIIOro Kypcy (aKyAbBTETY
IeIaroTiku Ta MCUxoAorii TepHOMmiABCHKOTO
HAaIliOHAABHOTO IIEJATOTiYHOTO YHIBEPCUTETY
imeHi Boaogumupa TI'Hatioka. Y HBOMY

B39AHM ydacTb 112  crymeHTiB, 4Ki
HaBYaIOThCS Ha  YOTHUPHOX  OCBITHIX
Imporpamax 6akasraBpPCHKOTO piBH4:
"IlTouaTtkoBa ocgita', "[omikiaAbHa ocBiTa',
"Aoromemid. CrierianpHa IICUXOAOTIS",
"TIcuxoaorig". CepenHiii BiK PeCHOHIAEHTIB
17-18 POKiB. Cepen PECIIOHAEHTIB
repeBakHa JyacThHa IIpeaCTaBHUILb

XKiHo4oi crati (n=98) i, 3a BHUHATKOM 2
CTYIEHTOK, {Ki PO3MOBAIIOTH POCIHCHKOIO
MOBOIO, BCi iHIII yYaCHUKH [OCAiIKE€HHS
3a3Ha4YHAU YKPaiHCBKY SIK PiAHY MOBY.

MeTozo KOHCTaTyBaAbHOT'O eTary
€KCIIEpPUMEHTAABHOTO [OCAII>KEHHS
(mpoBomuBcss 'y rpyznHi 2021 poky) Oyao
JiarHOCTyBaTh  piBeHb  CcOPMOBAHOCTI
KOMIIETEHTHOCTEH CTaAOro pPO3BHUTKY Ta
BHU3HAYUTH pPiBEHb BOAOMIHHHA iHO3€MHOIO
(aHrAificbKO0) MOBOIO 37100yBadiB  BHIIOL
OCBITH.

3 METOI0 BU3HA4YEHHS piBHA
cchopMOBaHOCTI KOMIIETEHTHOCTEH CTaAOTO
PO3BUTKY BUKOPHUCTAHO aBTOPCHKUY
OIIUTYBAAbHUK, IIPEACTAaBACHUN y HAyKOBilt
poboti "PopMyBaHHA KOMIIETEHTHOCTEH
CTaAOTO PO3BUTKY B IIpoleci daxoBoi
HiATOTOBKU MaHOyTHIX BYUTEAIB
I04YaTKOBOI LIKOAH" [1: 75-77].
BuwmipioBaHHS MPOTHOCTHYHOI, IIPaBOBOi,
cTpareriyHoi KOMIIETEHTHOCTI,
KOMIIETEHTHOCTEN CHCTEMHOTO Ta
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assessment of the prognostic, legal and
strategic competences, competences of
systematic and critical thinking, competence
of self-awareness, collective work, complex
problem resolution allowed us to establish
that 18.75% of respondents have a high level
of sustainable development competences;
51.79% — average; and 29.46% — low.

The diagnosis of students' level of
proficiency in a foreign (English) language
was made by correlating the actual academic
achievements of students for the 2021-2022
academic year in a foreign (English) language
and the results of the online English level
test [8]. The following data have been
obtained: 55.31% of the first-year students
reported about an A2 or lower level of
English proficiency; 42.9% - B1, and the
least group of respondents (1.79%) insisted
they have B2 level of English.

According to the obtained results, there
was an urgent need to find efficient ways to
increase the level of sustainable development
competences among students, considering
their level of English language proficiency.

At the formative stage of the experiment,
we identified several areas of work aimed at
achievement of the defined task.

First, the programme and syllabus of the
"Foreign Language (English)" course were
changed with an emphasis on enrichment
with content related to sustainable
development. The selection of the topics on
sustainable development to be taught at
foreign language classes was determined
with necessity to consider the interests of
students, because we Dbelieve that there
should be a balance between what students
are taught, what they want to be taught, and
what they need to be taught. We agree with
the scientists' opinion that "the topics of
sustainable development should be
accessible and interesting for students so
that they can analyze various information
from various perspectives" [9: 59].

In accordance with this provision, we
conducted a survey of learner needs among
the respondents of our study, in particular,
their wants, interests, gaps in knowledge in
the problem of sustainable development. The
designed questionnaire and online
diagnostics made it possible to get answers
to the following questions:

1. Would you like to study the Sustainable

KPUTUYHOTO MUCAEHHH, KOMIIETEHTHOCTI
CaMOCBiIOMOCTi, KOAEKTHUBHOI poboTwH,
KOMIIAEKCHOTO BUPIIIEHHS npobaem

IIO3BOAMAO HaM BCTaAHOBUTH, 1o 18,75%
PECIIOHEHTIB BOAOMI€ BHUCOKHUM pPiBHEM
KOMIIETEeHTHOCTEH CTaAOTO PO3BUTKY,
51,79% - cepenmuiti, HU3BKUH - 29,46%

Y4aCHUKIB.

IliarHocTHKA piBHA BOAOIIHHI
CTyAeHTaMH iHO3eMHOIO (QHTAIMCBHKOIO)
MOBOIO BizOyBasacs depe3 KOPEASIIIo
dakKTUIHUX akaaeMiuyHUX [OCSATHEHD
cTyneHTiB 3a 2021-2022 HaBYaabHUM pIK 3
iHO3eMHOi (aHrAificpKOi) MOBH Ta

pe3yAbTaTiB IPOXOAKEHHS OHAAWH TECTYy
AT BU3HAYEHHS PIiBHS BOAOIIHHS MOBOIO
[8]. Orpumano HactynHi gani: 55,31 %
CTYIEHTIB MepIIOr0o KypCy MAaloThb pPiBEHb
BOAOIHHSI AQHTAIHCBKOI MOBU A2 1 HMKYHI;
42,9% - B1, a natimeniue (1,79 %) — piBeHb
aHrailicekoi B2.

BigmoBimHO [0 OTpPHUMaHUX PE3yALTATIB
BUHHKAA HEOOXigHICTH TIIOIIYKYy 3aco0iB
i JBUITIIEHHS piBHA KOMIIETEeHTHOCTeH
CTaAOTO PO3BUTKY Y 3000yBadiB BHIIO]
OCBITH i3 BpaxyBaHHS IX PiBHSI BOAOMIHHSIM
aHTAIFICHKOIO0 MOBOIO.

Ha dopmyBasbHOMY eTarli eKCIIepruMeHTY
MU BU3HAYHUAHM [EKiAbKa HAIpPAMIB PoOOTH
3a/IA91 JOCATHEHHS IIOCTaBA€HOI METH.

[To-nepure, poboyy mmporpamy Ta cuaadyc
KypCcy HaB4YaAbHOI aucounainy "lHozemHa
MoBa" OyAO 3MiHEHO 3 aKIIEHTOM Ha CTaAWi
po3BuTok. Ilpm minbopi Tem crTasoro
PO3BUTKY [AS 3aHATH 3 IHO3EMHOI MOBH
BaKANBO BpaxOBaTH IHTEPECH CTYIAEHTIB,
OCKIABKM MH II€peKOHaHi, 1o Mae OyTu
0asaHC MiXK THM, YOTO HABYAIOTh CTYAECHTIB,
THUM, 4OTO BOHH XO4yTb, II00 iX HABYHAH, i

THUM, YOro Iix TIOTPiOHO  HaABYHUTH.
[ToromkyeMocss 3 MOYyMKOIO BYEHHX, IO
"TeMH CTaAOTO pPO3BUTKY MaloTb OyTH

OOCTYITHI Ta IliKaBi [OAS CTyOEHTIB, III00
BOHH MOTAHM aHaAidyBaTH pi3Hy iHdopmarlito
3 aAbBTEPHATUBHUX TOYOK 30py" [9: 59].

BinmoBinmHO M0 CKa3aHOro, MU IIPOBEAU
OIIUTYBaHHH PECIIOHIEHTIB HaIIIOTO
JOCAIMKEHHST Ha IIpeaMeT BHBYEHHA IX
3aIliKaBA€HOCTI B IIpoOA€Mi  CTaAoro
PO3BHUTKY. Pozpobaena aHKeTa Ta
[iaTHOCTUKA B PEXHMi OHAAWH MO3BOAUAU
OTpUMATH BiANOBiZi Ha Taki 3alIUTaHHS:

1. Ywu xotiam 6 BM BHBYATH IliAi CTAAOTO
po3ButkKy (LUCP) Ha 3aHgarTax 3 iHo3eMHOI
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Development Goals (SDGs) at foreign
language classes?

2. Which SDGs, in your opinion, are the
most important for Ukraine (choose 5
options).

3. Which SDGs do you want to consider at
foreign language classes (choose 5 options).

Findings of the survey revealed that 74%
of first-year students want to study the goals
of sustainable development at foreign
language classes. Positive answers indicated
that students understand the importance of
sustainable development issues for the
modern society, they are aware of individual
responsibility for sustainable development
and consider it to be a basis of collective
progress towards sustainable development.

Statistical analysis of students' answers to
question No. 2 made it possible to determine
the Top S5 SDGs for every educational
programme and present them in the Table 1.

MOBH?

2. dxi ULOCP, Ha Bauly AgyMKy, €
HaWBasKAUBIIINMHA OAad YKpaiHu (00epithb S
BapiaHTIB).

3. 4ki LICP Bu OazkaeTe po3ragmaTH Ha
3aHATTAX 3 iHO3eMHOI MOBHU (00epiThb 5
BapiaHTIB).

3a pe3yabTaTaMu aHKEeTyBaHH4,
OaskaHHS BHUBYATHU IIiAl CTAAOTO PO3BUTKY
Ha 3aHATTIX 3 1HO3€MHOI MOBH BHSIBHAO
74% II€PIIOKYPCHUKIB. [To3uTuBHI
BiATIOBiAi BKa3yHOTh Ha Te, IO CTYAEHTHU
PO3yMiIOTE BasKAHBICTBL IIPOOAEM CTaAOTO
PO3BUTKY [OAd CYCIIIABCTBA, yCBiJOMAIOIOTH
IHOUBiAyaAbHY Bi[IIOBiOaABHICTH 3a CTaAUH

PO3BHUTOK Ta BBaXaroTb Ii OCHOBOIO
KOAEKTHUBHHUX TIOCTYIIiB 10 CTaAOIO
PO3BUTKY.

CraTUCTUYHUHI aHaais BIAIIOBiAEH
CTyAEHTIB Ha nutaHHad No 2 [103BOAUB
BusHauutu lom-S5 IICP gmag  KOXKHOI

OCBITHBOI IIpOTpaMH Ta IPEeACTaBUTH IX ¥
mabauyi 1.
Table 1.

Sustainable Development Goals Relevant to Ukraine in Opinion of the First Year

Students
Educational Programmes
Sustainable . Speech Therapy.
Development Pr1ma1jy Preschgol Special Psychology
Education Education B
Goals (N=26) (N=31) Psychology (N=23)
(N=32)
Goal 1. o o
No Poverty - 13 (41,9 %) 12 (37,5 %) -
Goal 3.
Good Health and 14 (53,8%) 26 (83,9 %) 20 (62,5 %) 10 (43,5 %)
Wellbeing
Goal 4. o o o o
Quality Education 17 (65,4%) 24 (77,4 %) 24 (75 %) 21 (91,3%)
Goal 8.
Decent Work and 11 (42,3 %) 14 (45,2) 15 (47,1 %) 15 (65,2 %)
Economic Growth
Goal 9.
Industry, 10 (38,5%) - - 10 (43,5 %)
Innovation and
Infrastructure
Goal 16.
Peace, Justice and 23 (88,5%) 26 (83,9 %) 27 (84,4 %) 16 (69,6 %)
Strong Institutions

The tabular data show that Ukrainian

students consider Goal 16. Peace, justice | Ba2KAUBOIO

TabamuHi maHi MOKA3yIOTh, 1110 HAHOIABII
I[IAAI0  CTAAOTO  PO3BHUTKY

and strong institutions to be the most | ykpaiHCbKi CTymeHTH BBazKalThb Iiab 16.
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important goal of sustainable development.
It was favored by the majority of students
of all educational programmes. The survey
was conducted in December 2021, the time
when the possibility of a full-scale invasion
of Russia into the territory of Ukraine was
actively discussed in the domestic and
foreign media. Today, this goal is even
much more relevant for every Ukrainian
because we need to restore peace to our
state for the sake of justice. Undoubtedly,

strong international institutions are
supposed to play an important role in this
process.

First-year students also considered Goal
3. Good Health and Well-being to be a
priority for our state. This choice can be
explained by the awareness of the
importance of the problem of health and its
protection in our country (this was
especially noticeable in the conditions of
the coronavirus epidemic).

Goal 4. Quality Education (students are
participants of the educational process, so
they understand well all the shortcomings
of the domestic education) and Goal 8.
Decent Work and Economic Growth (young
people set ambitious goals for themselves,
strive for economic well-being) received a
significant percentage.

It is interesting, that top S SDGs, in
opinion of future primary school teachers
and psychologists, includes Goal 9.
Industry, Innovation and Infrastructure, and
Goal 1. No Poverty, specially favored by
future educators and speech therapists.
Possible reasons of these choices are a
subject of further research.

It should be noted that the respondents
of our survey did not prioritize
environmental goals (clean water and
proper sanitation, affordable and clean
energy, climate change, conservation of
marine resources, protection, and
restoration of terrestrial ecosystems). We
believe that it can be explained with the
social character of the future profession, as
well as the content of educational programs
for training specialists in higher education
institutions. This can serve as a reason to
further improvement of the content of the
educational programs of the specialties,
involved in the research, with ecological
content matter.

Mup, cipaBeoANBICTb Ta CHABHI iHCTUTYTH.
[ii mamana mepeBary GiABIIICTL CTYAEHTIB
yCiX OCBITHIX IIporpaM. 3a3Ha4duMo, IO
OIIUTYBaHHA IIpoBoAWAOCA B TIpyaHi 2021

POKy, dYac, KOAW Yy BITYM3HIHHUX Ta
3apy6ixkHNX 3MI akTHBHO 0OroBOprOBaAacs
MOXKAHBICTH IIOBHOMACIITAOHOTO

BTOPrHEHHS pocii Ha TepuTopiro YKpaiHu.
CroromHi Ig IiAb Oad Hac € Ie Oiabmr
aKTyaABHOIO, aiXXe TaK BaXKAUBO [Ad
KOXKHOTO YKpaiHIlg IIOBEPHYTH MHUP Hallii
oepxkasi 3apanu CIIPaBeIAUBOCTI.
Be33arnepeyHo, BaxkKAMBY y4acThb y IIBOMY
Iporeci MaloTh Bimirparu CUABHI
MiXKHaApPOAHI IHCTUTYTH.

[TepUIOKypPCHHUKH TaKOXK IIPiOPUTETHOIO
OAs HaMIol [Aep>KaBU BBaXKalOThH IiAb 3.
Miyne 300pog’ss ma 6nazononyuus. Taxkuit
BHOIp MOKEMO IIOSCHHUTH YCBiJOMAEHHIM
KPUTUYHOCTI mpobAeMH 3H0poB’d Ta HMOro
OXOPOHH B Halli#l KpaiHi (0cobAuBO 11€ O6YyAO
IIOMITHO B yMoBax KOPOHaBipyCHOI
emigemii).

3HayHUU BiACOTOK OTpHUMaaa IliAb 4.
SKicha oceima (CTyLEeHTH € ydJacHUKaMU
OCBITHBOTO IIPOIIECY, TOMY A00Pe PO3yMilOTh
yCi HEZIOAIKY BITYM3HSHOI OCBITH) Ta ILiAb 8.
I'iona npauysi Ta €KOHOMiYHe 3pPOCTaHHH

(Moaomi ArooM  CcTaABAATH Iepen  Cco0oro
am0OiTHi 1iai, TIparHyTh E€KOHOMIYHOTIO
OaaromoAyyysi).

LikaBuMm € Te, n1o y Torn-5 LICP ma#byTHi
BYHUTEAI ITOYATKOBOI IIKOAW Ta IICHXOAOTH
BimHecan miab 9. IIpomucnogicms, THHOBAUILL
ma  iHgppacmpykmypa, a  Ma#lOyTHI
BHUXOBaTeAl Ta  Aoromegu  —  IAb 1.
ITooonarnHss 6i0Hocmi. Takuii Bubip MoOKe
CTaTH IIPEAMETOM HACTYITHUX NOCAIIKEHbB.

3a3zHayuMoO, III0 PECIIOHAEHTHU HAaIIIOI'o
JOCAII>KEHHS He HalaAu repenary
€KOAOTIYHUM IliAgM (YHCTa BOZA Ta HaAeKHi
caHiTapHi yMOBH, MOOCTyIIHA Ta dYHCTA
eHeprid, 3MiHM KaimMaTy, 30epekeHHd
MOPCBKUX PECypCiB, 3aXHCT Ta BiITHOBAEHHS
€KOCHUCTeM cylri). BBaskaemo, mio Taxkuit
BUOIp A€XUTh B MAOMIIMHI COI[iaABHOTO
CripsMyBaHHs MauOyTHbOI mpodcpecii, a
TakKoX Yy  3MICTi OCBITHIX IIporpam
nigroroBgyu daxiBiiB y 3BO. lle wmoxke
CAYyTYBaTH IIPUYMHOIO IIiZICHAEHHS 3MicTy
OCBITHIX nporpam [OCAIIZKYBaHHUX
CIIEL[iaABHOCTEH €KOAOTIYHHUM 3MiCTOM.

BigmoBigi Ha OOCAIAHUIIBKE 3aIIUTAHHS
"JIki miai cTasoro po3BUTKY BU 0O XoTian
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The answers to the research question
"Which sustainable development goals
would you like to learn at English classes?"
are in many ways consistent with previous
results. The percentages presented in Table
2 indicate that the most relevant topics
refer to Goal 16. Peace, Justice and Strong
Institutions, Goal 3. Good Health and Well-
being, and Goal 4. Quality Education. We
assume that students transfer their own
interests to the state level, and individual
responsibility to the collective one.

BUBYATH Ha 3aHATTIX 3 aHTAIACBKOL
MoBH?", y 6araThbox acreKkTax CYTOAOCHi 3
IOIIEpEeHIMU  pe3yAbTaTaMH. BizncoTkosi
[aHi, mpeacraBAeHi y mabauyi 2, BKa3yloTh,
o0 e crocyerbcd 1iai 16. Mup,
cnpasedaugicme ma CUJMbHL IHCMUMymu,
yini 3. MiyHne 300pog’ss brazononyuus, ma
uini 4. 4dricHa oceima. [lpurnyckaemo, IO
CTYIEeHTH BAACHi iHTepecH IIepeHOCATh Ha
OepKaBHUU piBeHb, a IHAUBiAyaAbHY
BiATIOBiJaABHICTE Ha KOAEKTUBHY.

Table 2.

Sustainable development Goals the First Year Students Eager to Study at
Foreign Language (English) Classes

Educational Programmes
Sustainable . Speech
Development Pr1ma1_‘y PreSCh(.)Ol Therap Y Psychology
Goals Education Education Special (N=23)
(N=26) (N=31) Psychology
(N=32)
Goal 3.
God Health and 20 (76,9%) 16 (51,6%) 21 (65,6 %) 18 (78,3 %)
Wellbeing
ou ahgfgilzéation 15 (57,7%) 24 (77,4%) 18 (56,3%) 14 (60,9%)
Goal S. 12 (46,2%) 16 (51,6%) 16 (50%) 17 (73,9%)
Gender Equality ’ ’ ’
Goal 8.
Decent Work and 13 (50%) - 12 (37,5 %) 10 (43,5%)
Economic Growth
Goal 12.
Responsible o
Consumption and ) 14 (45,2%) ) )
Production
Goal 16.
Peace, Justice and 16 (61,5%) 28 (90,3%) 22 (68,8 %) 13 (56,5%)
Strong Institutions
However, there were observed some [Ipore criocrepiraloTbcd PO30iKHOCTI.
discrepancies. Students do not consider the | CrynenTu He BBaXKalOTb  IIpobaemy
problem of gender inequality to be relevant | reHgepHOi HeEpiBHOCTI aKTyaAbHOI  OAd

for Ukraine, but they are interested in this
topic and want to study it in English. We see
the opposite trend related to Goal 1. No
poverty. According to our respondents, this
problem is relevant for our country, but they
do not want to study it. Students of the
educational program "Preschool Education"
expressed a desire to research in English the
Goal 12. Responsible Consumption and
Production.

According to the

obtained results

Ykpainu, npoTe iM IiKaBa I TeMa i BOHU
XO4yTh BUBYATHU ii HA 3aHATTAX 3 iIHO3EMHOL
MOBH. [IpOoTHAEXXHY TEeHAEHILI0 O0aduMo
cTtocoBHYy I1iai 1. [TodonaHHsi 6i0Hocmi. Ha
AYMKY HaIIUX PECIOHAEHTIB, I mpobaeMa
aKTyaAbHa [IAS HaAMIol JepskaBU, OPOTE
BOHH He XodyyThb Iii BuBYaTU. CTyaeHTHU
OCBiTHBOI IIporpamu "[loIIKiAbBHA ocBiTa"
BUSIBUAU OaskaHHS [OOCAIIZKYBaTHU
aHTAIACBKOI0 MOBOIO 1iAb 12. BidnogidanbHe
CNoXKUBAHHSL ma 8UPOOHULMEO.
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regarding the interests, declared by the
applicants in specific issues of sustainable
development, and taking into account
students’ level of English language
proficiency, we selected the teaching
methods and in cooperation with the English
teachers from the Foreign Languages
Department designed an experimental
manual English for SDGs for students of the
Department of Pedagogy and Psychology (Pre-
Intermediate).

Formation of sustainable development
competencies in the first-year students
implied application of the framework of
content and language integrated learning
(CLIL) in the integrated model of ESP at the
department of Pedagogy and Psychology. The
methodology provided necessary integration
in learning English for special purposes with
the educational content of sustainable
development goals. Students worked with
English-language texts about sustainable

development, discussing current topics,
studying normative documents, scientific
and methodical works on sustainable

development, listening to video and audio
recordings about the goals of sustainable
development, took part in the international
webinars, forums, and discussions on
sustainable development issues. Group work
implied project activities and using
interactive tools like Google Presentations
and Padlet. These methods and tools were
used during group work of students, project
activities, with the help of facilitation
methods and interactive learning
technologies. We agree with the opinion of
scientists that "combined methods of
teaching a foreign language and ESD should
be innovative and become a challenge for
students (and teachers), encourage them to
act, and also add freshness and creativity to
the educational process" [2: 46].

The specified forms and methods of work
contributed to formation of active learner
position, individual responsibility for the
issues of SD, awareness, and strong life
position in resolution of the issues of
sustainable development in the Ukrainian
society and all around the world. In the
context of the content of the SDGs in the
integrated learning of ESP, students had the
opportunity to analyze the acute topics from
social, economic and environmental themes,

BigmoBigHO [0 OoTpHUMaHUX pPe3yAbTATIB,
BPaxOBYIOYH 3alliKaBAEHICTb 3400yBadiB y
KOHKPETHHX IMHUTAHHAX CTAAOTO0 PO3BUTKY,
Oepyyn [0 yBaru Iix piBeHb BOAOMIHHS
aHTAIICBKOI0 MOBOIO, HAMH Ji0paHO METOU
HaB4YaHHSI CTYIOEHTIB CTaAOMYy PO3BUTKY
IpaKkTU4YHI 3aBJaHHS Ha 3aHATTIX 3
aHTAIUCBKOT MOBHU OAST CTYAEHTIB
BUIIE3a3HAYEHUX CIIEIiaABHOCTEMH.

dopMmyBaHHS KOMIIETEHTHOCTEM CTaAOrO
PO3BUTKY IIifl YaC iHTErpoBaHOI'O HaBYaHHSH
AHTAICBKOI MOBH [OAS CIHEI[iaAbHUX ITiA€H
BigOyBaaocs 3a momomMoroio TexHoaorii CLIL
(Content and language integrated learning).
Taka iHTerpailia nepeabadasa CTBOPEHHS
Ha 3aHATTIX aHTAIMCBKOI MOBU IpodeciiiHo

OPIEHTOBAHOTO HAaBYAHHA 3a pPaxyHOK
HAIIOBHEHHS HaBYaABHOTO MaTepiaay
IIPOOAEMAaTHKOIO CTaAOro PO3BHUTKY.
BuBueHHa iHO3eMHOI MOBH BimOyBaaocs
LIASIXOM OIIpAalIOBaHHS aHTAOMOBHUX
TEKCTiB Ipo cTaauii PO3BUTOK,
00roBOpeHHS aKTyaAbHUX TEM,

OIIpallloBaHHS HOPMAaTHBHHX [JOKyMEHTIB,
HayKOBHX Ta METOAWYHHUX IIpalb 3 IIHUTaHb
CTaAOTO PO3BUTKY, CAyXaHHd Bieo- Ta
ayAio3amnuciB PO I[iAl CTAAOTO PO3BUTKY,
y4dacrti B MiXKHaponHux  BebiHapax,
dopymMax i OHCKycCigx 3 HOpoOAeM CTaAOro
po3BuTKy Tomio. lli mpuiiomm Ta 3acobu
3aCTOCOBYBaAHWCS ITifl 4ac I'pyrnoBOi pobOTH
CTYOEHTIB, IIPOEKTHOI  MOisiAbHOCTI, 3a
JOIIOMOTOI0  MeTodiB  dhacuaitamii  Ta
IHTEepaKTUBHUX  TEXHOAOTIH  HaBYaHHL.
[ToromkyeMock 3 MOYMKOIO BYEHHX, IO
"CIIiABPHI METOAM BHKAQNAHHSA 1HO3€MHOL
moBu Ta OCP marors OyTH iHHOBallitHUMHA i
cTaTl  BUKAUKOM A9 CTYyOEHTIB (i
BUKAQ[AYiB), 3aoxodyBaTH ix g0 nii, a
TaKOXK [I0JAaTU CBIiKOCTI Ta KPEaTUBHOCTI
OCBiTHBOMY mIporiecy" [2: 46].

OszHaueHi ¢QopMH Ta MeTogu pPobOTHU
CIIPUSIAM 3aAYYEHHIO CTYAEHTIB 10 aKTUBHOL
[iSIABHOCTI, (popMyBaHHS IX iHAWBIigyasbHOI
BiAIIOBiZaABHOCTI, PO3BUTKY  KUTTEBOL
IIO3UILl y BHUpPIIIEHHI @IHUTaHbL CTAAOIO
PO3BUTKY CyCIIiAbCTBa. B KOHTEKCTi 3MicTy
LCP B IHTETrPOBaHOMY HaB4YaHHI
aHTAIMCBKOI MOBU CTYAEHTU MaAu 3MOTy
aHaAi3yBaAW aKTyaAbHI TeMU 3 COIiaAbHO,
€KOHOMIYHOI Ta €KOAOTiYHOI IpodAeMaTHUKH,

0OroBOpPIOBATHU rocTpi IUTAaHHI B
VKpaiHChKOMY Ta TAOGAABHOMY ACIIEKTi,
miauTHcda 0OCOOMCTHUMH €MOLIiIMHU Ta
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discuss urgent problems in the Ukrainian
and global aspects, share personal emotions
and experiences using the English language
to completing a number of cognitive tasks
and intercultural surveys. Therefore, taking
into account the content, communicative,

cultural and cognitive aspects of the
integrated ESP, the implemented
experimental training was built in

accordance with the key concept of content-
language integrated learning.

It should be noted that at this stage of the
research we encountered certain difficulties
that are typical for the development of
integrated English language courses. They
consisted in the selection of learning material
according to the level of students' foreign
language proficiency, the constant
enrichment of ESP materials with the
content of questions about sustainable
development, the selection of innovative
methods of learning English for ESD, etc.
This is a difficult time-consuming work that
requires a lot of efforts and time. We believe
that the development of methodical manuals
would contribute to the solution of these
difficulties and encourage many teachers to
use the innovative methods in the training of
higher education students.

At the control stage of the experimental
study, a final check of the level of formation
of sustainable development competencies
was conducted among the participants of the
experimental study at the end of the
academic semester. The obtained data are
presented in fig. 1. and fig. 2.

The quantitative analysis of the obtained
results confirms the growth of the level of
formation of sustainable development
competencies among the respondents of our
study at the end of the experiment. In all
studied groups, there is a noticeable increase
in the high level of sustainable development
competencies on the background of a
decrease in the low level. The generalized
results are as follows: at the end of the
experiment, a high level of sustainable
development competencies was found in
37.5% of the surveyed respondents, as
compared to 18.75% at the beginning of the
experiment; a medium level increased from
51,79% to 53,57% and a low level dropped to
9.6% as compared to 28.7% at the control
stage. The best results were demonstrated by

JOOCBIIOM  BHUKOPHCTOBYIOYH  aHTAIMCBKY
MOBY [Ad BUpPIIIEHHS pPaAy KOTHITHBHHUX
3aBIaHb 1 MIXKYABTYPHUX PO3Bizmok. OTKe,
OpU BpaxyBaHHI 3MiCTOBOrO, MOBHOTO,
KYABTYPHOTO Ta KOTHITHBHOI'O AacIIEKTiB
inTerpaiii HaBuanHsa LICP Ta anHraificekoi

MOBH, 3miticHeHne eKCIIepUMEeHTaAbHE
HaBYaHHA Oyao nobygoBaHe y
BIAIIOBIMHOCTI [0 KAIOYOBOI KOHIIEIIIil
IpeaMeTHO-MOBHOTO IHTEerpoBaHOTO
HaBYaHHSI.

3a3zHayumo, 110 Ha LIObOMY eTali

OOCAIMZKEHHST MU 3yCTpiavcd 3 I[IEeBHUMH
TPYAHOLIAMH, $Ki € XapakKTEepHUMH OAG
PO3poOKK  iHTErPOBAaHMX  AHTAOMOBHHX
KypciB. BouHm moasgraam |y  migbopi
HaBYaABHOTO MaTepiaAy BiANIOBiAHO [0
PiBHA BOAOMIHHSA CTyAEHTAMMU iHO3EMHOIO
MOBOIO, HOCTiAHOMY HaIlOBHEHHi
HaBYaABHOT'O MaTepiaal 3MiCTOM [IHTaHb
IIpo cTasu¥ PO3BUTOK, migbopi
IHHOBAIIIHHUX METO/IiB BUBYEHHI
aHTAIMCBKOI MOBH Ha OCHOBI CTAAOCTI TOILO.
Ile Hempocra TpyaoMicTka poboTa, dKa
BuUMarae Oarato  3yCHAB Ta  4acy.
BBaxkaemo, 010 po3pobka METOOUYHUX
MOCIOHUKIB cropusiaa 0 BUPILIEHHIO IIUX
TPYIHOLIIB i 320X0THAA baraTbox
BHKAQJa4iB o BUKOPUCTAHHH
HOBATOPCBKUX METOOWMK y  IIiATOTOBLII
cryneHtiB 3BO.

Ha KOHTPOABHOMY eTari
€KCIIEPUMEHTAABHOTO JOCALIZKEHHS
3[iICHEHO TIOBTOPHY MOiaTrHOCTUKY PiBHS
cchopMOBaHOCTI KOMIIETEHTHOCTEH CTAAOTO
PO3BUTKY y 3m00yBadiB BHINOI OCBITH B
KiHIII HaBYaAbHOTO ceMmecTpy. OTpuMmani
JaHi IpeAcTaBAeHI Ha puc. 1 Ta puc. 2.

Kiapkicuuii aHaais OTPUMaHUX
pe3yAbTaTiB 3acBiguye 3pOCTaHHA pPiBHS
c(popMOBaHOCTI KOMIIETEHTHOCTEH CTaAOIo
PO3BUTKY y PECIIOHIEHTIB HaIIIOTO
JOCAIMXKEHHS HaAIIPUKIHI €KCIEPUMEHTY. Y
BCixX [OOCAIIZKyBaHUX rpymnax
CIIOCTepiraeTbcyd IIOMiTHE 30iABIIIEHHSA
BHCOKOI'0 PiBHY KOMIIETEHTHOCTEH CTaA0Oro
PO3BUTKY Ha (POHI 3HUKEHHHI HU3BKOTO.
Y3araabHeHI  pe3yApTaTH  Taki:  Iicas
€KCIIEpUMEHTY 3pocaa KiABKICTB
[OOCAIZKYyBaHUX 3 BHCOKHUM (Big 18,75% mo
37,5%) Ta cepenniMm piBHeM (Big 51,79% no
53,57%) i 3HHU3UBCH BiZICOTOK CTY[EHTIB 3
HU3BKHUM PiBHEM KOMIIETEHTHOCTEH CTaA0ro
po3BUTKY (Bim  29,46% mo  8,93%).
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Fig. 1. Levels of Formation of Sustainable Development Competencies before
the Experimental Study

80
70

60 53,8

50

38,7
40 34,6
30

20
11,5

Primary Education

10

MMNNN
RUHIBRN

Preschool Education

75

60,9

43,8 §

12,5

8,7

Psychology

Speech Therapy. Special
Psychology

% High & Medium mLow

Fig. 2. Levels of Formation of Sustainable Development Competencies after the
Experimental Study

In order to check the statistic values in
the differences of distribution of indicators of
the levels of sustainable development
competencies among the students "before"
and ‘'after" the experimental study, we
calculated the empirical values of the xi-
square test (x2-distribution). As we can see
from the table 3, these differences are
statistically significant according to K.
Pearson's test at the level of p<0,01 x2
=20,009.

Has nepeBipKHu CTaTHUCTUYIHOL
3HAYyLIOCTI BiAMIHHOCTEH y PO3IOMiAi
IIOKa3HUKIB piBHIB KOMIIETEeHTHOCTeH

CTaAOTO PO3BUTKY Vy CTYOEHTIB "mo' Ta
"mricad" eKCHIepHUMEHTAABHOTO MOOCAIXKEHHSH,
MU  OOYHCAVWAMW  E€MIIipUYHI  3HAYEHHS
KpuUTepilo Xi-KBagpar (x*-pos3momia). K
Odaunmo 3 mabnuuyi 3, i BigMIHHOCTI €
CTaTUCTHUYHO 3HAYYIIMMU 3a Kpurepiem K.
Ilipcona Ha piBHIi p<0,01 x2 =20,09.
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Table 3

Table of Connection of the Distribution of Indicators of the Levels of Sustainable
Development Competences among the First Year Students "before" and "after" the
Experimental Study

Level

High Medium Low Total
Before 21 58 33 112
experiment (18,75%) (51,79%) (29,46%)
After 42 60 10 112
experiment (37,5%) (53,57%) (8,93%)
Criterion x2 =19,336 at the level p<0,01
xi-square

To find out exactly at which level the
statistical differences in the distribution
are most significant, we calculated the Z-
test for comparing proportions. As we can
see from Table 4, the number of students
with a high and low level of sustainable
development competencies has changed
most significantly. Average level indicators
did not undergo significant changes.

[as Toro, mo0 mi3HATUCA 3a IKUM caMe
piBHEM CTaTHUCTHUYHI BIIMIiHHOCTI B
po3momiai € HaHOIABIII 3HAYYIIUMHU, MU
00YHCAUAM Z-KpUTEpii [Oad TIOPiBHAHHS
nporopiii. 9k Oauumo 3 mabauyi 4,
HaMbiABII CYTTEBO 3MiHHAAQCH KiABKICTh
CTYOEHTIB 3 BHCOKHM Ta HHU3BKHM pPiBHEM
KOMIIETEHTHOCTeH CTaAOTO PO3BUTKY.
[Toka3HHUKH CepeqHBOTO PIBHA HE 3a3HaAU
3HAYYyLIUX 3MiH.

Table 4

Comparison of Proportions (z-criterion) according to the Indicators of the Levels
of Competences of Sustainable Development among the First Year Students

Frequency
Experiment Total
Before After
| High 21, 425 63
Level |Medium 58a 60, 118
Low 33a 10y 43
Total 112 112
a x a— proportions of columns with non-significant differences
a x 6 — differences in proportions of columns are significant at the level p<0,05
The increase in the level of formation of 3pocTaHHd piBHA ccpopmMoBaHOCTI
sustainable development competencies | KomMmneTeHTHOCTeH CTAAOrO0 PO3BUTKY ¥
among the freshmen coincides with the | nepiokypcHuKiB CIIiBIIaIAI0Th i3
previous scientific works [2; 12] and | monepeaniMmu HaykoBUMH pobotam [2; 12] i
indicates the advantages of an integrated | BKa3yloTb Ha mHepeBaru iHTETPOBAHOTO
approach to formation of targeted | minxomy y ix <¢opmyBaHHI 3acobamu
knowledge and skills by means of English | anraitficbkoi MOBH. JlocToBipHICTb

as a medium of communication and
instruction. The reliability of the obtained
results (Student, Pearson criteria) attests to
a significant increase in the level of
students' knowledge about sustainable
development and raised awareness of the
necessity of construction of the ecological,
social, economic, and institutional systems
of sustainable development. Students with
a high level of sustainable development

OTPHMAaHUX PE3YALTATIB 3acCBiAUye 3HAYHE
3pOCTaHHS pPiBHS 3HaHb CTYAEHTIB IIPO
CTaAM¥ PO3BHUTOK Ta CQPOPMOBAHICTE ¥
PECIIOHAEHTIB HAaIIIoro LOCALI>KEHHS
PO3yMiHHSI BasKAWBOCTi OTPUMAaHUX 3HaAHb Y
o0y moBi €KOAOTIYHOi, COITiaABHOI,
eKOHOMiYHOi Ta IHCTHUTYLIMHOI cucrem
CTanoro po3BUTKY. CTymeHTH i3 BHCOKHM
piBHEM Cc(OPMOBaAHOCTI KOMIIeTEeHTHOCTeH
CTaAOTO PO3BHUTKY BOAOIIOTH NPAKTHUYHUMHU
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competencies developed practical
sustainable development skills and they
are aware of personal responsibility for
their own actions and behaviour in
achieving sustainability.

It should be noted that formation of
sustainable development competences by
means of foreign language depends on
teachers, who must not only accumulate and
share the knowledge, values, and skills of
sustainable development, but also in the
methodological aspect be able to form

sustainable development competences in
their students (use effective common
technologies and methods of teaching

sustainability and the English language). This
creates particular difficulties and requires
additional training/retraining of content and
language teachers. However, the results of the
study should motivate practicing teachers to
apply the innovative ways of teaching ESP as
a foreign language course in tertiary
education with an accent to sustainability.

Conclusions and research
perspectives. Summarizing the results of
the research, it can be stated that the
integrated learning of sustainable
development goals at ESP classes had a
positive effect on the formation of
sustainable  development competences
through the medium of English as a
language of communication and
instruction. First-year students understand
the importance of education for social
development in today's educational space
of higher education institutions, equally
with high requirements to foreign language
training, and perceive the need for the
formation of relevant competencies
addressing the modern requirement for the
comprehensive training of a future
specialist, in contrast to the narrow-profile
training in the past.

Overall, the research findings confirm
the effectiveness of the interdisciplinary
integration of sustainable development
education in the educational programmes
of students' language training and the need
for its implementation in tertiary education
in Ukraine.

We consider that peculiarities of this
study refer to analysis of learner needs of
respondents and inclusion of the declared
on the questionnaire interests of students

HaBHU4YKaMU CTaAOTO PO3BUTKY Ta
YCBiZJOMAIOIOTH OCOOUCTY BiAIIOBiNaABHOCTI
3a BAaCHI BYMHKH Ta IOBEOiHKY V
JOCATHEHHI CTAAOCTi.

3a3HaunMo, 1110 piBEeHBb
KOMIIETEHTHOCTEM CTaAO0TO PO3BHUTKY
3acobaMu iHO3eMHOI MOBHU 3aA€KHUTH BiJ
BHUKAQIAYIB, 9Ki TIOBUHHI HE AHUIIIE BOAOIITH
3HaHHSMH, ILIHHOCTAMH Ta HaBHYKaMU
CTaAOTO PO3BUTKY, a #H BMIiTH (popMyBaTH
KOMIIETEHTHOCTI CTaAOTO PO3BUTKY y CBOiX
CTYZIEHTIB (BHKOPUCTOBYBaTH e(EeKTUBHI
CIIiABHI TEXHOAOTiI Ta MeTooW HaB4YaHHH
cTasocTi Ta aHraificekoi moBH). Lle cTBOpIOE
IeBHi TPyAHOLII Ta HOTpedye mI0aaTKOBOL
[IiATOTOBKH / IEPETTiATOTOBKU HayKOBO-
nemaroriyHux kaapiB. OgHaK, pe3yAbTaTU

IIOCAII3KEHHI MAaloTh MOTHBYBATH
IeJaroriB-IpakTUKiB 10 HOLIYKY
IHHOBAIIHHUX IIIAGIXIB BHUKAQIAHHA

aHTAiicbkoi MOBU 9K iHOo3eMHOi y 3BO Ha
3acafiax CTaAOCTi.

BHCHOBKH 3 MOJaHOI'O HOOCAiZKeHHS i
IEepCIeKTHBH MNOAAABUIHX PO3BiIoOK.
Y3araabHIOIOYM PE3yAbBTATU [IOCAiIKEeHHd,
MOXKHA CTBEP/KyBaTH, IO IHTErpoBaHe
HaBYaHHA IlA€H CTaAOr0 PO3BUTKY Ha
3aHATTAX 3  aHTAificbKOi  MOBH  Oas
CIleriaAbHHUX ILiAel ITO3UTHUBHO BIIAUHYAO Ha
dopMyBaHHA KOMIIETEHTHOCTEH CTaAOTO
PO3BUTKY 3acobaMu iHO3eMHOI MOBHU Y
3100yBadiB BHUIIOI OCBITH. [1epIIOKYPCHUKHA
PO3yMiIOTE BaKAUBICTb ocBiTU masg LICP y

CBOTOOHINTHBOMY  OCBITHBOMY  IIPOCTOPI
3BO, Ha piBHiI 3 BUCOKOIO MOBHOIO OCBITOIO
Ta YCBLIOMAIOIOTH HeobOXigHiCcTD
dopMyBaHHH BiAIOBIAHNX
KOMIIETEHTHOCTEN 4K Cy4aCHOI BHUMOTH [0
ycebigHoi IiATOTOBKHU MaHOyTHBOTO
daxiBug, Ha BiAMiHy BiZ  BY3BbKO-
IpoiAbHOI B MUHYAOMY.

OT1xe, pe3yabTaTu JIOCALIZKEeHHS
OiATBEPIKYIOTD e(PeKTHUBHICTD

MIiXKIIpeAMEeTHOI iHTerpamii ocBiTH CTaaoro
PO3BUTKY B OCBITHIO IIporpaMy MOBHOL
OiATOTOBKU CTYAEHTIB Ta HEOoOXigHICTBH il
BIIpoBaAkeHHS y 3BO.

OCoOAMBOCTSIMH  [OAHOTO  [IOCAIIKEHHS
BBazka€eMoO Te, III0 BOHO BPaxoBYy€ iHTEpecH
CTY[EHTIB Yy HaBYaHHiI CTAaAOMYy PO3BUTKY Ta
iX piBeHBb BOAOMIHHHA aAHTAIMCHKOIO MOBOIO.

HaBuaabHa mporpama 3 BHBYEHHSI
aHTAIUCBKOT MOBHU K iHO3eMHO1
cripsMoBaHa Ha (OpPMyBaHHS 0a30BUX
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in syllabi of the integrated ESP for
sustainable  development goals. The
designed experimental courses of English
as a foreign language aimed at formation of
the basic language and communication
skills of students with an emphasis on
sustainability, communication to increase

the competence of sustainable
development.

We see the prospects for further
research in the identification of a

correlation between the levels of formation
of sustainable development competences
by means of English as a medium of

MOBHHUX KOMYHIKATUBHUX HaBUYOK
CTYNEHTIB 3 AaKIEHTOM Ha CTaAiCTh,
KOMYHIKAaITiIo IAST HiABUIIIEHHS

KOMIIETEHTHOCTI CTaAOTO PO3BUTKY.

[lepcrieKTUBH MHOOAABIINX HOOCAIIKEHb
BOayaeMO y BUSBAEHHI KOPEASIiHHOIO
3B’I3Ky MiX piBHIMH C(POPMOBAHOCTI
KOMIIETEHTHOCTEN CTaAOTO PO3BHUTKY
3acobamMu aHTAIFECBKOI MOBHU y
IHTerpOBaHOMY HaBYaHHi, a TaKOX BIIAUBY
Ha IIe¥ IIpollec OKpeMUx (PaKTopiB (TaKUX
dK IapaMeTpH CEpPelloBUIlA, HalllOHAABHUH
KOHTEKCT Ta crnenudgika MaibyTHBOL
CIIeIliaABHOCTI CTydeHTa).

instruction and communication in the
integrated ESP, as well as the influence of
particular factors on this process (such as
environmental parameters, the national
context and the specifics of the student's
future specialty).
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