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MODEL OF INTRODUCTION OF AN INCLUSIVE EDUCATIONAL ENVIRONMENT
IN THE INSTITUTION OF GENERAL SECONDARY EDUCATION

O. S. Poznyak*

The article considers the tasks of an inclusive educational environment and the peculiarities of its
introduction in general secondary education institutions of the city of Sumy and Sumy region to
ensure the right of every child for education. An inclusive educational environment is defined as a
special environment that provides conditions for education and training, comprehensive development
of students with special educational needs and different levels of health.

Creating an inclusive environment is aimed at a harmonious combination of psychological and
pedagogical conditions, technical means and resources of the educational institution to organize the
educational process for people with special educational needs.

The organization of an inclusive educational environment in general secondary education
institutions will promote the emergence of experimental institutions of inclusive education; advanced
training of pedagogical workers in the organization of inclusive education of students with special
needs; increasing society's understanding and tolerance of people with special needs.

The article is devoted to the search for an effective model of inclusive education environment to
create an effective management system, a clear legal framework and build a specific concept for the
comprehensive development of inclusive education at all levels. The implementation of the outlined
way of organizing an inclusive educational environment requires dynamic monitoring of the quality
of inclusive education, creation of optimal conditions for professional development, special education
and increasing the level of motivation of teachers.

When talking about the organization of the educational environment, it is wrong to start thinking
about furniture and equipment. However, in addition to the physical environment, it is necessary to
take into account the equally important social environment, which includes quality interaction
between administration and parents, administration and teachers, teachers and parents of children
with special educational needs, teachers and children, communication between children.

The article notes that only if an inclusive educational space is created, adherence to the principle
of continuity between preschool education, primary school, secondary education, understanding the
specifics of the child's educational needs, professional development of teachers, providing
psychological and pedaqgogical support to children, providing educational, psychological pedagogical
and correctional and developmental services, providing students with special means of correction of
psychophysical development, dynamic and sustainable introduction of an inclusive educational
environment in a general secondary education institution is possible.
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We came to the conclusion that in general the model is an imaginary or material object, which in
the process of research replaces the original object, preserving the typical elements of this study. It
was determined that to ensure pedagogical "modeling" there is a need to apply a systems approach,
which is based on the study of the object as a holistic system consisting of interdependent
components that determine the causal relationship.

—Key words: educational environment, inclusive educational environment, student with special_
educational needs, organizational aspects, methodological aspects.

MOIEADB BITPOBAIXEHHS IHKAIOSHBHOTI'O OCBITHBOI'O CEPEZIOBHIIIA
B 3AKAAI 3ATAABHOI CEPEIHBHOI OCBITH

O. C. ITo3Hak

Y ecmammi poszansdaromuest 3a80AHHSL THK/IIO3UBHO20 OCBIMHBLO20 cepedosuuya ma ocobausocmi
fio20 3anposadrKeHHsT 8 3aKnadu 3a2abHol cepedrboi ocgimu micma Cymu ma Cymcvroi obnacmi
onsi 3abesneueHHss npasea KOXKHOI OumuHu Ha ocgimy. IHKA3UBHe oceimHe cepedoguuie
BU3HAUAEMBCSL K ChneuidnbHe cepedosuwie, wo 3abesneuye ymosu ONsL 8UXOBAHHSL | HABUAHHSL,
8cebiUH020 Po38UMKY YUHI8 3 0CIMHIMU nompebamu ma 3 pi3HUM pieHEeM 300p08’si.

CmeopeHHsT HKII03UBHO20 CepedosUULA CNPSIMOBAHE HO 2APMOHIUHE NOEOHAHHSL NCUXO0J1020-
neodaezo2iuHUX YM08, MexHIUHUX 3acobie i pecypcie 3axnady oceimu Ot Op2aHizayii 0ceimHb020
npouecy 0as ocib, sKi marome 0cobnusl oceimHi nompeobu.

Opearizayis HKII03UBHO20 OC8UMHBLO20 CepedosUWa 8 3aKaa0ax 3azalbHOi cepedHboi ocgimu
cnpusimume nosiel eKCnepumMeHmartbHUxX 3akiaoie HKII03UBHO! ocgimu, Ni08UUEHHIO K8ANIPIKAYLL
neodazo2iuHUX NPAUIBHUKI8 3 OP2aHI3aUil IHK/I03UBHO20 HABUAHHSL YUHI8 3 ocobiusumu nompebamu;
Ni08UULEHHIO PO3YMIHHS MA MOSEPAHIMHOCMI cYychiibemaa 00 0cib 3 0cobAuUsUMU nompebamul.

Cmammio npucesueHo nowyky O0iegoi mooesi IHKIH3UBHO20 OCBIMHBLO20 cepedosuULULa ONs
CMeEOopeHHs egeKmueHol cucmemu YnpaeaiHHs, uimkoi 3axkoHooasuoi 6a3u ma nobyoosu
KOHKpemHoi KOHUenuyii 3 memor 8cebiuH020 po38UMKY [HK/II03UBHO20 HABUAHHSL HA 8CIX U020 PIBHSIX.
Peanizayiss 0OKpecneHoz20 WsiXYy Op2aHizayii IHKAH3UBHO20 OCE8IMHbL020 cepedosuwia nompebye
OUHAMIUHO20 MOHIMOPUHRY SIKOCMI IHKJIIO3UBHOL 0C8IMU, CMEOPEHHSI ONMUMANbHUX YMO8 OJs
ni08UWEHHST KeaNipiKayil, ompumMaHHs cneylianbHoi oceimu ma NiOBUULEHHS DIBHIO MOMUBAULL
neoazoziuHUX NPAYI8HUKIE.

Togopsiuu npo opearizayiro 0ceimHbL020 cepedosuwa, XUbHO nouuHamu oymamu npo mebai ma
obnadHaHHs. OOHAK, OKpim (PI3UUHO20 cepedosuuid, NOMpibHO 8paxo8ysamu He MeHUL 8AXKAUBE
coyianbHe cepedosulde, W0 OXONI0E SKICHY 63aemooito MK admiHicmpauyiero 1 bambkamu,
aomiHicmpayieto i nedazozamu, nedazozamu ma bamevkamu oJimelli 3 0cobnUBUMU OCBIMHIMU
nompebamu, Nnedazo2iUHUMU NPAUIBHUKAMU | OiMbMU, KOMYHIKAYISL MK caOMUMU OiMbMU.

B cmammi 8i03HaueHo, WO Julle 3a YMO8U CMEOPEHHS HKJHO3UBHO20 OCB8IMHBLO20 NPOCMOopY,
0OMPUMAHHSL NPUHYUNY HACMYNHOCMI MK OOWKIIBbHOW 0C8IMOI0, NoUuamrKo8od ULKOJO0,
cepedHbO 0CB8IMHBLOI JIAHKOW, PO3YMIHHSL ocobnusocmeti ocgimHix nompeb OumuHuU, NiO8UWEHHS
Keanipikayii neodazoiuHUX NPAYIBHUKIB, 3abesneueHHsT NCUxXo01020-nedazo2iuHoz0 CcYynposooy
OUMUHU, HAOAHHSL OCBIMHIX, NCUXO0JI020-NE€0CROITUHUX MA KOPEKUIlHO-pO38UMKO8UX NOCNY?,
3a6e3neueHHsT YuHi8 CneyianbHUMU 3acobamu KOpeKyii NCUxXogisuuHoz0 po3BUMKY MOXKAUBE
OuHaMmiuHe Ui cmane 3anpo8aoieHHsl IHK/II03UBHO20 OC8IMHbO20 Cepedosuia 8 3aK1a0l 3a2albHOL
cepedHboi oceimu.

Aitiwunu 8UCHOBKY, W0 Y 302ANbHOMY U0l MOOesb — Ue YseHUll abo mamepianbHUll 06’exm,
AKull Yy npoyeci OO0CNIOKEHHS 3amiujye o06°eKkm-opueiHan, 36epizarouu eaXKausl Oasi 0aHo20
0oCcniOJKEeHHsL munosl 1lo2o enemeHmu. BusHauunu, wo O0as 3abesneueHHs neoazo2iuHoz20
"ModentoeaHHs" € HeobXIOHICMb 3aCMOCY8AHHSL CUCMEMHO020 hi0X00Y, 8 OCHO8L SIK020 JesKUmb
oocnioxKeHHsT 06’ekma AK ULMICHOI cucmemu, ulo CKAAOAEMbCA 13 83AEMO3ANEIHKHUX KOMNOHEHMIEs,
U40 3YMOBI0Mb NPUUUHHO-HACJIOKOBUU 38 ’S30K.

Knrouoei cnoea: ocgimHe cepedosguuyge, IHKAO3UBHE OCEIMHE cepedosuuie, YueHb 3 0cobusumu
ocgimHiMU hompebamu, 0peaHi3ayIliHI acneKkmu, MemooOuUHi acneKkmu.

Introduction of the issue. A| IloctaHoBka mnpoGaemu. XapaKTEPHOIO
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characteristic feature of the modern
education system is a change in views on
the upbringing and education of children
with special educational needs, and the
main direction of state educational policy —
the development of inclusive education. The
experience of developed countries has
shown the priority of education of children

with special educational needs - the
creation of an inclusive educational
environment that provides individual

educational needs of all children, regardless
of their intellectual, material, emotional,
social or other conditions, and should be
created for children with disabilities and for
gifted children, children from remote areas
belonging to linguistic, ethnic or cultural
minorities, the homeless, as well as for
children who are at a disadvantage.

Current state of the issue. A huge
contribution to the study of the
organization of an inclusive educational
environment belongs to such researchers
as Yu. Bondarenko, A. Kolupaeva,
I. Kuzava, O. Martinchuk, N. Sofiy,
S. Steblyuk, N. Yarmola. The  basic
principles of the tendency to create
inclusive education in Ukraine and the
main stages of its introduction into general
secondary education are outlined in the
works of N. Teplova. O. Balakhonova, in
turn, notes that inclusive education for
Ukraine is a pedagogical innovation, and
therefore = encounters a number of
difficulties that significantly complicate the
process of its creation. [2: 55].

O. Martinchuk for the first time
substantiated theoretically and developed
scientific and methodological principles of
modernization of professional training of
future teachers of special education,
defined and substantiated the structure
and content of components of students'
readiness for professional activity in an

inclusive educational environment,
established criteria and indicators of
readiness. The system of training
specialists in special education for
professional activity in an inclusive

educational environment, designed by O.
Martinchuk, was tested, and based on the
results of implementation of the developed
model, the dynamics of formation of
components for this type of activity is

03HAKOI0 CYy4YacCHOi CUCTEMH OCBITH € 3MiHa
IIOTAYIB Ha BUXOBAHHY 1 HaBYaHHA OiTed 3
0COOAMBHUMHU  OCBiITHIMH  1mioTpebamu, a
TOAOBHHM HAaIIPAMOM [epP>KaBHOI OCBITHBOI
IIOAITUKH — PO3BUTOK IHKAIO3UBHOI OCBITH.
JocBin PO3BUHEHUX Kpaix 3aCBIIYUB
OPIOPUTETHUH HAIIPSIM BHUXOBAHHS Ta OCBITH
OiTedl 3 0cCOOAMBHMH OCBiTHIMH ToTpebaMu —
CTBOPEHHS IHKAIO3UBHOTO OCBITHBOTO
CepemoBHUIlA, III0 3abe3redye iHAUBiAyaAbHI
OCBITHI TTOTpPebU BCiX miTeH, HE3aAE€KHO Bif
ixmHix IHTEAEKTyaAbHUX, MaTepiaabHUX,
€MOLIIMHUX, COLIaABPHUX YH IHIIIUX YMOB, i
IIOBHHHO CTBOPIOBATHCS SK [OAd [OiTed-
iHBaaimiB, Tak i maa obmapoBaHUX MOiTeH,
OiTeH 3 BiggaseHUX palioHiB, 1110 BiTHOCSITHCS

OO0 MOBHHUX, €THIYHHUX YH KYABTYPHHUX
MEHIINH, Oe3IpUTYABHHX, a TaKOX [IAS
OiTed, gKi mepeOyBalOTh y HECIIPUATAUBOMY
CTQHOBHUIII.

AHaais OCTaHHix nybaAikauin i
HaAyKOBHX AOCAiIKEeHb. Beanuesnuii
BHECOK y BUBYEHHI IpobAeMaTHKHU
oprasizartii IHKAIO3UBHOTO OCBITHBOTO

CEPENOBUIIA HAACXKHUTH TaKHM I[OCAiI[HI/IKaM,

dK 10. Boupapenko, A. KoaymiaeBa,
I. Ky3ana, O. MapTuHYYyK, H. Codit,
C. Crebarok, H. Spmosa. OCHOBOIIOAOKHI
IPHUHIUINA TEeHOEHIIi{ CTBOPEHHH
IHKAIO3UBHOI OCBiTH B YKpaiHi Ta OCHOBHI
eranm il  3alIpoBa/KEHHA B  3araAbHY
CEpPENHIO OCBITYy OKPECAEHO B IIpallsgx

H. TertaoBoi. O. BaaaxoHoBa 3ayBaxye B
CBOIO dYepry, L0 IHKAIO3UBHAa OCBIiTa [OAD
YkpaiHu € nenarorivyHo0 iHHOBAIIi€l0, a TOMY
HaTpallAde Ha HHU3KY TPYOHOIIB, IKi 3HAYHO
YTPYAHIOIOTH IIpollec ii CTBOpeHHd [2: 5J].

O. MapTuHYyK BIepIlIe OOIrpyHTyBasa
TEOPETUYIHO i po3pobuaa HayKOBO-
METOIOAOTIYHI 3acagu Mo AepHi3arlii
npodoecitinoi OiATOTOBKHU MarOyTHIX
IIeJaroriB 3i cHelliaabHOI OCBITH, BH3HA4YHAQ
Ta  OOIpyHTyBasa CTPYKTypy 1  3MicT
KOMIIOHEHTIB T'OTOBHOCTI CTYAEHTIiB [0
npodpecifinoi  miFABHOCTI B OCBITHBHOMY
IHKAIO3UBHOMY  CEPENOBHIIl, BCTAaHOBUAA
BiATIOBIAHO 40 HUX KPUTEPil Ta MOKa3HUKU
ccpopMoBaHOCTI TOTOBHOCTI. [Tpoiiniaa
ampobailito cucreMa IIiArOTOBKH (PaxiBILB 3i
criertiaAbHOL OCBiTH o npodpecitinoi
HIIABHOCTI B OCBITHBOMY iHKAIO3UBHOMY
cepenoBulli, crpoekroBaHa O. MapTHHYYK,
Ta  3a  pe3yAbTaTaMH BIIPOBAI?KEHHS
po3pobaeHOI Mozaeai BHUCBiTA€HO B ii Impariax
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highlighted in her works. [6: 125].

Only a few works by practitioners
Yu. Bondarenko, I. Kuzava, O. Martinchuk,
S. Steblyuk were found, devoted to the
search for strategies for the development of
a modern inclusive environment of general
secondary education in Ukraine and
overcoming obstacles along the way [1:
287].

Despite the wide interest of researchers
and practitioners in the problem of
inclusive education, the issue of creating an
inclusive educational environment involves
taking into account the uniqueness and
characteristics of each region of Ukraine in
building an effective model based on
practical experience.

Outline of unresolved issues brought up
in the article. The author of one of the few
scholars raises the issue of the importance
of adherence to the principle of continuity
in an inclusive educational environment
and emphasizes that continuity is a natural
condition for the effectiveness and integrity
of the educational process, a factor that
determines the logic and sequence of
personality at all ages.

Aim of research is to create and
describe a model of successful organization
of an inclusive educational environment in
a general secondary education institution.

Results and discussion. The
effectiveness of the general secondary
education institution depends on the
creation of a special educational
environment, psychological and
correctional support, team approach,
correctly selected learning strategies.

An important role belongs to the teacher,
who organizes and provides optimal
learning conditions, a favorable atmosphere
in the student body, a way of presenting a
topic that would involve, be exciting and
not burdensome or exhausting for a
"special" child, stimulate learning, promote
knowledge, the ability to connect them with
life, assessing student achievement in
different ways. That is why the readiness of
the educational institution, the teacher
himself, to work with different student
groups comes to the fore.

During our research, the issue of
developing a model for the implementation
of an inclusive educational environment in

OUHaMiKy (opMyBaHHS KOMIIOHEHTIB O
LIbOT'O BUAY AiSIABHOCTI [6: 125].
3HaliiecHO  AHWIllE  ITOOJUHOKI
IPaKTHKIB 0. BorpapeHko,
O. Maptunuyk, C. Crebarok
IIOLIYKYy CTpaTerii pPO3BUTKY Cy4acHOTO
IHKAIO3UBHOTO CepeloBHIIIA 3araabHOI
cepenHBOI OCBITH B YKpaiHi Ta II0J0AQHHIO
IEPEIIKO Ha oMY IAaxy [1: 287].
HesBaxkaroun  Ha  MIMPOKUU
OOCAITHUKIB 1 TIPaKTHUKIB [0
IHKAIO3UBHOI OCBiTH, TIHTaHHS CTBOPEHHI
IHKATO3UBHOTO OCBITHBEOTO cepenoBUIIA
nepenbadae BpaxyBaHHA  YHIKAABHOCTI i
0COOAMBOCTEH KOXKHOTO PETrioHy YKpaiHu ¥y
noOyaoBi epeKTHUBHOI HOTO MOAeAl Ha OCHOBI
BpaxyBaHHS IPAKTUYHOTO IOCBIidy.

mparti
I. KyzasBwy,
IIPUCBSYEHI

iHTEpEC
npobaeMu

Buznirenus HeBHpillleHHx paHimre
YaCTHH 3araAbHOI IpoOAeMH. ABTOpKa
crarti opHielo 3 HebaraTbOX HAYKOBIIIB

migfHIiMae THUTaHHS BaKAWBOCTI OOTPHUMAaHHS
IIPUHIUIY HACTYIIHOCTI B 1HKAIO3UBHOMY
OCBITHBOMY CE€pPEIOBUILI Ta aKIIEHTYE yBary Ha
TOMY, III0 HACTYIIHICTb € 3aKOHOMIipPHOIO
YMOBOIO e(peKTUBHOCTI Ta ITiAICHOCTI
BUXOBHOTO 1 OCBITHBROTO MpOIECy, (PaKTOPOM,
SIKWUP BH3HA4Ya€ AOTIKy Ta IIOCAIJOBHICTH
TpaekTopii o0cobOHuCTOCTI Ha BCiX BIKOBHUX
eTarax.

To kX MeTO0 CTATTi CTan0 CTBOpPEHHd Ta
OITHC MOZIEAL YCIIIITHOI opraxizariii
IHKAIO3MBHOI'O  OCBITHBOTO CEPENOBHIIIA B
3aKAajli 3araAbHOI cepeIHBOI OCBITH.

Buxraan OCHOBHOTI'O MaTepiaay.
EdekTuBHIiCTE pobOTH 3akaamy 3arasbHOI
CEPENHBOI OCBITH 3aA€XKUTBH Bill CTBOPEHHS
0COOAHBOTO OCBITHBOTO CepenoBUIIA,
IICUXOAOTIYHOIO Ta KOPEKILHHOIO CyIIPOBOLY,
KOMAaH/HOIO IMiaX04y, KOPEKTHO IIiiopaHmux
cTpareriii HaBYaHH4.

BaxkanBa poab HAAEXKUTH BYUTEAIO, SKUU
opraHizoBye Ta 3a0e3redye ONTUMaAbHI YMOBH
HaBYaHHS,  CIPUATAUBY  aTtMocepy B
VIHIBCBKOMY KOAEKTHUBIi, CIIOCI0 Tmpe3eHTarlil
TeMHU, AKUH OM 3aAydaB OO0 MOiSIABHOCTI, OyB
3aXOIAIOIOYHMM Ta HE OOTSDKYIOUMM  YH
BUCHAXXKAUBUM A "0CcOOAMBOI'  OWUTHHH,
CTHMYAIOBaB 3aCBOEHHs iHQopMallii, copuas
3aCTOCYBaHHIO 3HAHb, YMIHHIO IIOBI3yBaTU ix
3 KUTTAM, OLIiIHIOBaHHIO YYIHIBCBKUX
[OCATHEHb B pi3Huil cmooci6. Came ToMy Ha
ImepenHii TmAaH BUXOAWUTH ITiIATOTOBAEHICTH
HaBYaABHOIO  3aKAa[y, BAaCHE  CaMmoro
BUHTEAs, OO0 POOOTH 3 Pi3HHUM YYHiBCBKHUM
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general secondary education became
especially important. During its
construction, we relied on the data

obtained during the ascertaining stage of
the experiment and the results of scientific
research.

The main feature of all models is their
ability to reflect reality in some way. We
agree with the opinion of W. Stoff, the
method of modeling should be used when it
is necessary to control a complex system.
He believes that the model should help to
establish how some aspects of the
phenomenon  affect others or the
phenomenon as a whole. Although, as
noted by the scientist, the main
characteristics of the object being studied
remain unchanged [3: 47].

The model of implementation of an

inclusive educational environment is
indirectly reflected in the content of
organizational and methodological

principles of its creation. This form of
model, according to Lavrikov, in the most
general form reflects the scope and
structure of organizational and managerial,
methodological and pedagogical social,
special-professional, moral and ethical
knowledge, properties and skills important
for educational activities [5: 315].

The model of introduction of an inclusive
educational environment in a general
secondary education institution is based on
the structure of an educational institution.
The development of the model makes it
possible to determine the basic principles,
objectives and content of the subjects of the
educational process, training, analyze the
work of various educational institutions
and build a model as a prognostic result
that improves the construction of an
inclusive educational environment.

It is known that in general, a model is a
material or mental imaginary object, which
in the process of research replaces the
original object, while retaining some
important features of this study.

The model is necessary to understand,
first, what is the structure of a particular
object, its basic properties, the laws of
development and interaction with the
environment; second, learn to manage an
object or process and determine the best
ways to manage it with set goals and

KOAEKTHBOM.

ITlimx wac HAIIIOro JOCAIMKEHHI OCOOAMBOIO
3Ha4YeHHd HaOyA0 TIMTAHHA PO3POOACHHS
MOJIEAi BIIPOBAZKEHHSI 1IHKATO3UBHOTO
OCBITHBEOTO CEpPEAOBUILIA B 3aKAai 3arasbHOI
cepemuboi ocBiTu. Ilim wac i moOymoBu Mu
CIiupaAucss Ha [OaHi, OTpHMaHi Mg yac
KOHCTAaTyBaABHOIO €Tally €KCIIEPUMEHTY Ta
pe3yABTATH HAYKOBHX JOCAIKEHb.

['orOBHOIO 03HaAKOIO BCiX MoaeAeH € ixHda
MOXKAUBICTh IIEBHHM YHWHOM BigoOpa3uTu
JIIHCHICTD. INoromxyemoca 3 IOYMKOIO
B. IItocppa, MeTon MoOAEAIOBaHHS JOLABHO
BUKOPHUCTOBYBATH TOHi, KOAW HEOOXimHO
KepyBaTH CKAQIHOIO CHCTeMOI0. BiH BBazKae,
(0] MOJIEAb IIOBUHHA JorioMaraTu
BCTAHOBAIOBATH, SIKUM YHHOM /€Ki acleKTHU
fBUINIA BIIAWBAIOTH Ha iHII abo Ha gBUIE B
miaomy. Xoda, SK 3a3Ha4dae BUYEHUN, OCHOBHI
XapaKTePUCTHKH 00'€KTa, IO iX MOCAIIKYIOTH,
3aAMIIAIOTECS HE3MIHHUMM [3: 47].

Mopneab  BIPOBa/KEHHA  iHKAIO3MBHOIO
OCBITHBOTO  CEPENOBUIIIA  OIIOCEPENKOBAHO
BimoOpazkeHa y 3MiCTi opraHizaiifiHux Ta
METOAWYHUX 3acaz Horo CTBOpeHHd. Taka
dopma momeai, Ha maymKy lO. AaBpikoBa, y
HaMOiABII 3arasbHiN opmi BimobGpazkae obcsr
Ta CTPYKTYPy OpraHizaiiffHO-yIIpaBAIHCBKUX,
METOINYHO-TIEJAaTOTIYHHNX COIliaAbHHUX,
CIIe1iaAbHO-IIPOPECIHHNX, MOPAABHO-ETHIHUX
3HaHb, BAAQCTUBOCTEM i HaBUYOK, BasKAUBHX
JIAST OCBITHBOI misiabHOCTI [S5: 315].

B OCHOBY MOJeAl BIIPOBAIZKEHHSI
IHKAIO3UBHOI'O OCBITHBOTO CEPEIOBHINIA B
3aKAa I 3araabHOI cepenHboi OCBiTH
IIOKAQZIEHO CTPYKTYPy HABYAABHOI'O 3aKAAY.
Po3poOka Momeai CTBOPIOE  MOXKAUBICTH
BU3HAYUTH OCHOBHI IIPHHIIUIIM, 3aBOAHHA Ta
3MICT  MiIABHOCTI  CyO’€KTiB  OCBITHBOTO
IIPOLIECY, i ATOTOBKU daxiBILiB,
opoaHaasizyBaTd pPo0OTy  PIi3HHUX  OCBITHIX
3aKAaIiB i o0y myBaTu MOJIEAB dK
IIPOTHOCTUYHHM pe3yabTaT, Mo 3abesmnedye
BIIOCKOHAaA€HHA  NOOyIOBH  iHKAIO3MBHOTO
OCBITHBEOTO CepeIOBHIIIA.

Binmomo, 1110 y 3araAbHOMY BUTASII MOJIEADL —

e MaTepiasbHUH abo MHCAE€HHEBO
VSIBAIOBaABHHE OO’€KT, SGKHH y Iporeci
J[IOCAIPKEHHS 3aMilIye 00’eKT-OpHUTiIHAA,

30epiraroyn  medKi BaKAWUBI
JOCAiT?K€HHS TUIIOBI OTO PUCH.

Momeab € HeOOXigHOI0 [IAS TOro, IIod
3p0O3yMITH, IO-TIEpIIe, $KOI0 € CTPYKTypa
IIEBHOTO OO’€KTY, OCHOBHiI HOTO BAACTHUBOCTI,

aAd OAaHOTIO
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criteria; third, to predict the consequences
of the implementation of the specified
methods and forms of impact on the object.

O. Martinchuk notes that building a
model is a process of modeling. This
process is interpreted as the researcher's
ability to "set the problem and objectives,
predict the results of the study, conduct
evaluations, determine the main and
secondary facts to build a model, select
appropriate adequate analogies" [6: 222].

We agree with the opinion of
O. Stolyarenko that it is important in the
study of the model of separation and
combination of its subsystems, the integrity
of which ensures their interconnection and
interaction; secondly, the presence of
integrated qualities that are not inherent in
its individual parts; thirdly, the model acts
as a holistic formation only when it is
justified in view of objectively existing
connections and relations [4: 47].

O. Semenova notes that the process of
pedagogical modeling is provided by 4
stages:

1) problem statement;

2) building a model;

3) check the model for performance;

4) implementation of the model [4: 39].

Modeling provides a real opportunity,
exploring a particular object, to present the
results of the study in a form convenient for
analysis. Given that modeling is an
important tool for systems analysis, we will
try to model the process itself and develop
an adequate model for the implementation
of an inclusive educational environment.

The components of the model of
implementing an inclusive educational
environment in  general secondary
education institutions should be
understood as a set of interconnected
elements that are closely interconnected.

The starting point in the process of
determining the relationships between the
components of the model is the procedural
side of teaching students with special needs
in an inclusive educational environment.
This makes it possible to study the process
of creating an educational environment
comprehensively, as a whole, consisting of
interconnected structural components and
subject to the general laws of organizational
structure and functioning of any system.

3aKOHU PO3BUTKY 1 B3aeMOJil 3 JOBKIAASIM; IIO-
Apyre, HaBYUTHCH KepyBaTH o00€KTOM abo
IIPOILIECOM 1 BH3HA4YATH HaMKpall CII0cOOU
KepyBaHHS IIpU 33JaHUX IAIX 1 KPUTEpPisX;
IIO-TPeTE, IIPOTHO3YBATH HACAIIKH peaaizartii
3aJaHUX CII0CcObiB i OpM BIIAHBY Ha 00’€KT.

O. MapTuHYyK 3a3Hadae, Lo 1obyaoBa
MOZeAl — 1IIe IIpolec MojaearoBaHHsa. Lleit
IIPOILIEC TPAKTYETBECS IK YMIHHS [OCAITHUKA
"cTaBUTH IIPoOAEMY i 3aBIaHHS, IIPOTHO3YBATH
pe3yAbTaTH JOCAIIKEHHS, IIPOBOIUTU
OLIiHIOBaHHS, BU3HAYaTU IOAOBHI i ApPyTropsaHi
dakT gag 1oOymoBH MoAeaAi, agobupaTu
BIATIOBIZIHI afieKBaTHI aHaaorii" [6: 222].

[Toromxyemocss 3 mymMKoro O. CTOASIPEHKO,
III0 BasXKAMBUM B  [JOCAIDKEHHI  MOIEAL
BUOKPEMAEHHS Ta IIOEAHAHHS ii MiZICHCTEM,
LIiAICHICTD IKHX 3a0e3redye ix B3a€MO3BI3KOM

TA B3a€EMOIIEIO; IO-ZIPYTE, HasIBHICTH
iHTErpoBaHMX  SKOCTeH, He  BAACTUBHX
okpeMuM i YacTHWHaM; IIO-TPETE, MOEAD

BUCTyIIa€ SK I[IAICHE YTBOPEHHH AHWIIIE TO[],
KOAM BOHa OOIpyHTOBaHA 3 OTrAsday Ha
00’€EKTUBHO [Mif04i 3B’I3KH Ta BiAHOILIEHHA [4:
47].

O. CemeHoBa, 3a3Hauae, IO IIPOLEC
MIeJarOr{YHOTO MOIEAIOBAHHS 3a0€e3I1e4yeThCs
4 eranammu:

1) mocraHOBKA 3aBIAaHHS;

2) mobymoBa Mozeai;

3) nepeBipKa MOAEAlI HA TPOAYKTUBHICTE;

4) BripoBazKEHHA Mojieai [4: 39].

MoaearoBaHHS HaJa€ peasbHy MOXKAUBICTD,
JOCAIKYIOYM ~ TEeBHUH  O0'€KT,  ydBUTHU
PE3YABTATH JOCAIPKEHHSI ¥ BUTAS, 3pYIHOMY
OAd  aHaaidy. 3Baxkaroyu Ha Te, II0
MOJEAIOBAaHHA € BasKAUBUM 1HCTPYMEHTOM
CHCTEMHOTIO aHaAi3y, MU CIIPOOYEMO IIPOBECTH
MOJIEAIOBAHHSI CaAMOTO IIPOIIECY Ta PO3POOHTH
aZleKBaTHY MOJEAB 3aIIpOBaPKEHHI
IHKAIO3MBHOT'O OCBITHBOT'O CEPEIOBUIIIA.

KomrmionenTu MoeAi 3aIIpPOBa/PKEHHI
IHKAIO3UBHOI'O OCBITHBOTO CEPEJOBHINIA B
3aKaaax 3araabHOL cepenHboi OCBiTHU
HEeOobOXiTHO PO3yMiTH aK CYKYTIHICTb
B3a€EMOIIOB’I3aHHX €AEMEHTIB, 10
nepebyBalOTh y TICHOMY B32€EMO3B’SI3Ky MiXK
coboro.

BuxigHoro y mpolieci BU3HA4YEHHS 3B’SI3KiB
MDDK KOMIIOHEHTAMH MOJIEAl € IIpoliecyasbHa
CTOpOHA HaBYaHHdA VYYHIB 3 OCOOAMBHMH
norpebamu B yMoBax IHKAIO3UBHOTO
OCBITHBEOTO cepenoBullla lle mae MOXKAMBICTD
[OCAIPKyBaTH IIPOLIEC CTBOPEHHSI OCBITHBOIO
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In our work, we highlight pedagogical
modeling as a reflection of the
characteristics of the pedagogical system in
a specially created object. Characterizing
the results of the study, we believe that in
order for a particular object to become a
model of another, it must meet the
following conditions:

1) be a system;

2) to some extent be similar to the
original;

3) some parameters differ from the
original;

4) in the process of research to replace
the original in certain aspects;

S5) provide an opportunity to gain new
knowledge about the original [1: 293].

Developing a model for the introduction
of an inclusive educational environment in
general secondary education, we took as a
basis for defining the concept of
"pedagogical model" E.Romanov. The
scientist understands this concept as a
generalized, abstract-logical image of a
specific phenomenon of the pedagogical
system, which reflects and represents the
significant  structural and functional
connections of the object of pedagogical
research, presents it in the necessary visual
form and is able to form new knowledge
about the object of modeling [3: 48].

Modeling the system of implementing an
inclusive educational environment is
appropriate because it appears as an object
and a means of pedagogical experiment.

Creating innovation in the educational
institution requires the improvement of
legal, methodological, staffing of inclusive
education, development of services in local
communities, which are necessary for
children with special educational needs
(SEN) and their families.

The integrity of the model for the
introduction of an inclusive educational
environment in  general secondary
education depends on its components of
horizontal and vertical levels and the close
links between them.

We studied the dynamics of creating a
network of inclusive classes in Sumy and
Sumy region in comparison with 2020-
2021 and 2021-2022 academic year. Thus,
as of January 1, 2022, 122 inclusive
classes were created in Sumy, which is 5

cepeloBHIIA BCeOIYHO, €K INAICHICTB, IO
CKAQIaETHCH i3 B3a€MOIIOB I3aHUX
CTPYKTYPHUX KOMIIOHEHTIB 1 IIiAIIOpsAKOBaHA
3araAbHHUM 3aKOHaM OpTaHizallifiHoi OyqoBU Ta
YHKILIOHYBaHHS OyIb-IKOI CHCTEMHU.

Y Hamri#i poboTi ITegarorivyHe MOIEAIOBAHHS

BHCBITAIOEMO gK BiZIoOpaskeHHS
XapaKTepUCTHUK IIearoriyHoi CcuUcCTeMH B
CIIEIiaAbHO CTBOPEHOMY 00’€KTi.

XapakTepusylodu pe3yAbTaTH [dOCAIIKEHHH,
BBasKaEMO: [IASI TOTO, 111060 KOHKPETHUI 00’€KT
CTaB  MOMIEAAI0  IHIIIOINO, BiH  ITOBUHEH
BIiAIIOBiIATH TAKUM yMOBaM:

1) 6yTu cucremMoro;

2) B peakid wMipi
OpUTriHaAYy;

3) OKpeMUMH IlapaMeTpaMM Pi3SHUTHUCH Bi[
opuriHaay;

4) y IIpoLleci [AOCAI/KEHHS 3aMiHIOBaTHU
OpUriHaA y IIeBHUX aCleKTax;

5) 3abe3riedyBaTH MOZKAUBICTH OTPHUMYBAaTH
HOBI 3HaHH4 ITpo opHuTiHaa [1: 293].

Po3pobasitourr  Mozaeab — 3aIlpOBa?KE€HHS
IHKAIO3UBHOI'O OCBITHBOIO CEPEJOBHINIA B
3aKAafli 3araAbHOI CepeaHBOI OCBITH, HaMH
B39TO 3a OCHOBY BHU3HA4YEHHS IIOHATTS
"IIegaroriyHa MOIEAB" €. Pomanosa.
HaykoBenp mim 1MM HOHATTSIM  PO3yMi€
y3araAbHEHHUH, aOCTPaKTHO-AOTIYHUE ob6pa3s
KOHKPETHOTI'O deHoMeHa Ie1aroTiYHol
cucteMH, 'y  SKOMy  BimobpazkeHO — Ta
PEeIIpe3eHTOBaHO CyTTEBI CTPYKTYPHO-
PYHKILIOHAABHI 3B’I3KH 00’€KTa I1€IarorivHOro
[OCAITPKEeHHH, IIPEZICTaBAEHO Horo B
HeoOXimHili HaoyHi ¢opmi Ta 3maTHOTO
dopmMyBaTH HOBe 3HAHHA TIPO  OO’EKT
MopeAroBaHH4. [3: 48]

MogearoBaHHSI CHCTEMH 3allpOBa?KEHHI
IHKAIOBUBHOTO OCBITHEOTO CEPENOBHIIA €
JIOIIIABHHM, OCKIABKHM IIOCTa€ 9K OO€KT Ta
3acib megarorivHOrO0 eKCIIePUMEHTY.

CrBOopeHHs iHHOBallii B 3aKAai OCBiTH
rorpebye B/IOCKOHaA€HHS HOPMaTHUBHO-
IIPaBOBOIO, METOAUYHOTO, KaJIpOBOTO
3a0e3reyeHHsa  iHKAIO3MBHOTIO HaBYaHH4,
PO3BUTKY IIOCAYT B TE€PUTOPiaABHUX I'poMaiax,
dKi € HeOOXiMHUMH OAd [iTell 3 0COOAMBHMMU
ocBiTHiMHU nToTpedamu (OOII) Ta ix cimeid.

LliaicHiCTD MOI€EAL 3aIIpPOBaZKEHHI
IHKAIO3UBHOI'O OCBITHBOIO CEPEIOBHINIA B
3aKAali 3araAbHOi CEpeaHBOI OCBITH 3aA€XKUTH
Big i CKAQIOBUX TOPU30HTAABHOI'O i
BEPTUKAABHOI'O PIiBHIB Ta TiCHHUX 3B’{I3KiB MiX
HHMH.

OyTu 1momiOHMM 1O
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classes more than in the 2020-2021
academic year, with 199 students with
special educational needs, which was 9
students more than in the previous year.
academic year.

The dynamics in Sumy region was as
follows: on 01.01.2022 year 596 inclusive
classes were created, which is 130 classes
more than in the 2020-2021 school year, in
which 842  students with  special
educational needs study, which was 189
students more than in previous school
year.

The analysis of the practice of organizing
an inclusive educational environment in
general secondary education institutions of
Sumy and Sumy region was carried out by
questioning a wide range of respondents
involved in the organization of an inclusive

educational environment, including
administration representatives, teachers
and correctional teachers (speech
pathologists, speech therapists, practical
psychologists). , teacher / educator
assistants on the online platform in

connection with quarantine measures, and
then martial law and the implementation of
measures to ensure the national security of
defense of Ukraine, necessary to eliminate
the threat and ensure national security.

The questionnaire was created at
https:/ /docs.google.com/ at
https://docs.google.com/forms/d/1QLaCj
up8XQHJJLwGa9NiabHfyVd62aXVIOKWth
7Cx5Q/edit?ts=61faaf6e.

The questions of the questionnaire were
aimed at clarifying the respondents'
knowledge of the current legal framework
for the organization of an inclusive
educational environment; problems of
continuity between links; cooperation with
colleagues; their attitude to the idea of
inclusive education; what needs to be taken
into account when organizing an inclusive
educational environment.

In order to analyze different points of
view on the process of implementation of
inclusive education, we included categories
of respondents who are directly involved in
the organization and implementation of
inclusive education in general secondary
education:

1) representatives of the administration
of general secondary education institutions,

Hamvu 6yao BUBYEHO AMHAMIKy CTBOPEHHS
MepexXi iHKAI0O3UBHHX KaaciB y M. Cymm Ta
CymMmcekiti obaacti y mopiBHaaHI 2020-2021 i
2021-2022 H.p. Tak, y M. Cymu Ha 01.01.2022
POKY CTBOpPEHO 122 iHKAIO3UBHHX KAACiB, IO
Ha 5 xaaciB Oiabmore, HiDK 'y 2020-2021
HaBYaAbHOMY pOIli, B SIKHX HaB4daeTbcd 199
Y49HS 3 OCOOAMBHUMH OCBITHIMHU moTpebamu, 1110
Oyao Ha 9 y4HIB 0iAbIlle, HIJK y IIOIEPEIHBOMY
HaBYaAbHOMY POILIi.

Munaamika 1o Cymcekiii obaacti Oyaa Taka:
Ha 01.01.2022 poky crTBOpeHO 596
IHKAIOZMBHHX KaAaciB, 1m0 Ha 130 xkaaciB
Oiapie, Hizk y 2020-2021 HaBYaABHOMY POLIi,
B 9KUX HaBYaeTbcd 842 y4uHA 3 0COOAMBHUMH
OCBITHIMHU mTOoTpebamH, 1o 6yao Ha 189 yuHiB
OiAbllle, HDK y HOIIEpPeaHBLOMY HABYAABHOMY
PoOLIi.

AHani3 IpakTHKH opraHizallii iHKAIO3UBHOTO
OCBITHBOTO CEPENOBHIIA B 3aKAa[axX 3araabHOL
cepenHpoi ocBiTH M. Cymm Ta CyMcbKOi
obaacTi 3AiHiCHIOBaBCHA IIASXOM aHKETyBaHHS
LIMPOKOTO KOAA PECIIOHAEHTIB, fKi 3aidHi B
oprasizartii 1IHKAFO3UBHOTO OCBITHBEOTO
CepeloBHIIIa, 30KpeMa Ii€¢ IIPeACTaBHUKHU
aaMiHicTpartii, BUYUTEAI Ta KOPEKILiHI
nenaroru  (OedpeKTOAOTH, BYHUTEAI AOTOIIEH,
IPaKTHUYIHI IICXOAOTH), aCHCTEeHTH
BUHTEAsI/ BUXOBaTeAd Ha OHAAWH-TIAQT(OPMI ¥
3B’I3KY i3 KApaHTUHHUMU 3aX0aMH, a IOTIM i
BOEHHOTO CTaHy Ta BHWKOHAHHS 3aXO[diB i3
3abe3neyeHHs HaI[ilOHAABHOI O6e3neKu 000pOHHU
YKpainu, HeoOXiqHUX [IAd BiABeAEHHS 3arpo3u
Ta 3a0e3IeYeHHs HalliOHaABHOI Oe3IeKH.

Askery Oya0  CcTBOpeHO Ha  cadTi
https://docs.google.com/ 3a ToOCHAaHHAM
https://docs.google.com/forms/d/1QLaCjup8
XQHJJLwGa9NiabHfyVd62aXVIOKWTh7Cx5Q
/edit?ts=61faaf6e.

[luTaHHa AaHKETH CIPSIMOBYBaAHCS Ha
3’ICyBaHHS y PECHOHIEHTIB 3HaHb YHMHHOL
HOPMAaTHUBHO-IIPaBOBOI 6a3u 1100 opraHizartii
IHKATO3UBHOTO OCBITHBEOTO CEepeNoBHIIA;
npobaem HACTYITHOCTi MK  AaHKamy,
CITiBIIpalls 3 KOAETaMHU; iIXHE CTaBA€HHH [0 iaei
IHKAIO3UBHOI OCBITH; 110 HEOOXiTHO BpaxyBaTH
IIpU opraHizallii iHKAIO3MBHOIO OCBITHBHOIO
cepeaoBHIIA.

[as Toro, mob aHaAi3yBaTu pi3HI TOYKHU
30py Ha IIPOLEC BIIPOBA/KEHHS IHKAIO3UBHOTI'O

OCBITHBOTO, MU BKAIOYHUAU KaTeropii
pecrioHAeHTiB, sKi 0Oe3nocepenHbo OepyThb
ydacTh y  oOpradizamii Ta  peaaizartii

IHKAIO3HMBHOI'O HABYAHHS Yy 3aKkaagax 3araAbHOI
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which have introduced inclusive education
for children with SEN;

2) teachers of inclusive classes and
educators (preschool department, primary
school, basic secondary and high school
and special teachers), correctional teachers;

3) teacher / educator assistants in
inclusive classes / groups (preschool,
primary school, basic secondary and high
school).

Therefore, the objectives of this work
were defined as follows:

1. To generalize and
identified  problems  of
organization of inclusive educational
environment in general secondary
education institutions of Sumy and Sumy
region.

2.To develop an effective model of
organization of an inclusive educational
environment to eliminate the identified
difficulties and problems of the practice of
organizing an inclusive educational
environment in  general secondary
education institutions in the Sumy region.

In creating topical issues for the study,
we relied on knowledge of the current legal
framework, functional responsibilities of
various participants in the process, the
desire to undergo retraining, special
education, training, self-education, working
closely with the support team and
willingness to work with students with
SEN.

The participants of the experiment were
199 respondents, including: 15
representatives of the administration, 142 —
teachers (educators and special teachers)
and 42 — assistant teachers / educators.

The research bases selected 18
secondary schools of Sumy and Sumy
region:  Municipal institution  Sumy
specialized school of I-III degrees Ne 3 them.
Lieutenant-General A. Morozov, Sumy
Specialized School of I-III Grades Neo 17,
Sumy Secondary School of I-III Grades
ycranol8, Sumy Secondary School of I-III
Grades No 22 named after Igor Holna
Radska, Sumy institution Sumy
comprehensive school of I-III degrees Neo 23,
Municipal institution Sumy comprehensive
school of [-IIl degrees Neo 24, Municipal
institution Sumy specialized school of I-III
degrees Ne 29, Municipal institution

classify the
practice  of

cepeaHboi OCBITH:

1) mpencTraBHUKN aaMiHiCTpallii 3aKAadiB
3araabHOi  cepegHBOI  OCBITH, B  SKHX
BIIPOBAZKEHO IHKAIO3WBHE HaBYaHHS [IAS
nmireii 3 OOIT;

2) BuHUTEAl IHKATO3UBHHX KAacCiB Ta
BHXOBaTeAl (momIkiabHE BiTiA€HHS,

II0YaTKOBa IIIKOAA, 0a30Ba cepemHs Ta crapiia
IIKOAA Ta CIIELiaAbHi IIefaror), KOPEeKILiiHi
IIe1arory;

3) acHUCTEHTH BUMTEASI / BUXOBaTEAST B
IHKAIO3MBHHX  KAacax/rpynax  (OOIIKIAbHE
BiytiAeHHSI, TIIoYaTKOBa  IIIKOAA, 0OazoBa
CEepEelHs Ta cTaplila IITKOoAQ).

Tox 3aBmaHHAMM OaHOL

BHU3HAYEHO TAaKi:

pobotu  Oyao

1. YzaraavHUTH Ta KAacHu(iKyBaTH
BHUSBACHI HPOOAEMH MPaAKTUKU OpraHizartii
IHKAIOBUBHOI'O OCBITHBOTO CepeIoBUIA ¥

3aKAalax 3araabHoi cepeqHBOI ocBiTH M. Cymu
Ta CyMCBKOI 00AaCTi.

2. Pospobutu mOieBy Moaeab oprasizartii
IHKAIO3UBHOI'O OCBITHBOTO CEPEAOBHUILA [IAS
YCYHEHHsSI BHSBACHHUX TPYIOHOIIB Ta IIpobaeM
IPaKTHUKU opraxizarii 1IHKATO3UBHOTO
OCBITHBOTO CEPENOBHIIA y 3aKAaaX 3araAbHOL
cepenHboi ocBiTH CyMCBKOMY PETiOHI.

I[Tim yac CTBOpPEHHA aKTyaAbHUX ITUTAHb JAD
OOCAPKEHHS MM CHHUpaAucd Ha 3HaHHS
YHUHHOI HOPMAaTHUBHO-IIPAaBOBOI 6asm,
dyHKIIIOHAABHI O0OB’I3KH PI3HHUX YYaCHUKIB
IIPOLIECY, OGaskaHHI IIPOXOUTH
IePEemiArOTOBKY, OTPHUMaHHiI  CHeliaAbHOI
OCBITH, IIPOXOAUTH IIiABHUIIEHHA KBaaidikartii,
3aiMAaTHCs CaMOOCBITO}IO, TiCHO
CHiBIIpaIloBaTH 3 KOMAaHOIO0 CYIIPOBOAY Ta
TOTOBHICTE IIpaitoBaTy 3 yuHamu 3 OOIL

YyacHUKaMMB €KCIIepUMEHTy craan 199
PECIIOHZEHTIB, i3 HUX: 15 M[percTaBHUKIB
anMiHicTpaiiii, 142 — nemaroru (BuxoBaTeai Ta
CrIeljaabHi Ineparory) Ta 42 — acCHCTEHTIB
BUYUTEAIB/ BUXOBATEAIB.

HocaimanMu  6a3amu  00paHO18 3akaaziB
3araapbHOi cepemHbOi ocBiTM M. CymMm Ta
Cymcpkoro perioHy: KoMmyHaabHa ycraHoBa
Cymceka crenjasizoBaHa mkoaa I-III crymenis
No 3 im. reHepaa-aetiteHanTa A. Mopo3soBa,
KomynasabHa yCTaHOBa CyMmceka
criertiasizoBada mikoaa [-III crymenis Ne 17,

KomynasabsHa yCTaHOBa CyMmceka
3araabHOOCBITHA IKoaa [-III crymeniB Ne 18,
KomyHasbHa ycTaHoBa Cymceka

3araabHOOCBiTHS mmIKoaa I-III crymeniB Ne 22
imeHi Iropsa l'oapgenka CyMCBKOI MiCBKOI paay,
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Pishchanskaya comprehensive school of I-II
degrees of Sumy region, Sumy, Sumy
preschool educational institution
(kindergarten) Nc40 "Dolphin", Sumy
preschool educational institution
(kindergarten) No 23 "Golden  key",
Bochechkivsky educational complex
"Secondary school of I-IIl degrees -
preschool educational institution" of
Bochechkivsky village council of Konotop
district of Sumy region, Myropil educational
complex: comprehensive school of I-III
degrees — preschool educational institution
of Myropil village council of Krasnopil

district educational complex:
comprehensive school of I-II degrees -
preschool educational institution of

Novoslobodskaya village council of Konotop
district of Sumy region,
Chervonoslobodskaya comprehensive
school of I-IIl degrees named after G. Ya.
Bazyma of Buryn city council of Sumy
region, Mikhailovsky institution of general
secondary education - III degrees of
Lebedyn City Council of Sumy region,
Support Seredino-Budsky institution of
general secondary education of I-III degrees
Ne 1 of Seredino-Bud city council, Znob-
Novgorod basic institution of general
secondary education of I-III degrees of
Znob-Novgorod village council of Sumy
region, Ugroidy secondary school of I-III
degrees Krasnopil village council,
Samotoivka secondary school of I-III
degrees of Krasnopil village council.

According to the results of the
questionnaire, @ we  summarized and
classified the problems of the practice of
organizing an inclusive educational
environment in secondary schools in Sumy
and Sumy region.

Organizational problems include:

1) imperfect mechanism of timely
financial support of the needs of the child
with SEN:

a) purchase of aids for development and
training, taking into account the individual
educational needs of the child;

b) payment for the services of specialists,
such as teacher's assistant, educator's
assistant and GPA educator's assistant (low
tariff category, impossibility to obtain
pedagogical categories, in particular for
teachers with special education, GPA

KomyHasbHa ycTaHoBa Cymceka
3araabHOOCBITHA IIKoaa [-III crymeniB Ne 23,
KomynasabsHa yCTaHOBa CyMmceka
3araabHOOCTBITHA mIKoAa I-III crymeniB Ne 24,
KomyHnasabHa yCTaHOBa CyMmceka
criertiasizoBana mikoaa I[-III crymeniB Ne 29,
Komynanvna yCTaHOBa [Timmaxceka

3araabHOOCBITHA 1IKoaa I-1I crymeniB m. Cymu,

Cymcekoi obaacti, CyMCBKHUH OOUIKIABHUHI
HaBYaABHUN  3akAan  (sdcaa-cagok)  Ne 40
"MeabdiH", CyMcBKU# JIOIIKIABHHWH
HaBYaABHUM  3akaan  (dcaa-cazmok)  Ne 23
"SoaoTHi KAIOYHK', BoyeukiBCEKUH
HaBYaAbHO-BUXOBHHUU KOMIIAEKC
"SaraabHoocBiTHA mIKoaa [-III crymeniB —
JONIKIABHHH HaBYaABHUH 3aKAaI’

BoueukiBcbKOi CiAbCBKOI pamu KoHOTOIICEKOTO
paiiony Cymcpkoi obaacti, MwupomiabCbKUH
HaB4YaAbHO-BUXOBHHUH KOMIIAEKC!
3araapbHOOCBiTHaA 1miKoaa [-III  crymeniB -
JONIKIABHHH HaBYaABHUH 3araa
MuportiabCbKO1 CIABCBKOL panu
KpacHomiabcbkoro paitoHy CyMcbKOi o0aacTi,
IOpiBCchKHUIT HaBYAABHO-BUXOBHHUIM KOMIIAEKC:

3araapbHOOCBiTHa mIKoaa I-II  crymeniB -
JONIKIABHHH HaBYaABHUH 3araa
HoBocaobinceKoi CIABCBKOI panu

KonoTtorickkoro pationy CyMcbKoi o0aacrTi,
YepBOHOCAODIACEKA 3araAbHOOCBITHA IITIKOAA -
I cryneniB imeni I'.4. Bazumu BypuHcbKOi
MIiCBKOi panu CymcbKOi obaacri,
MuxaliAiBCBKUH 3aKAajl 3araAbHOiI cepeaHboi
ocBitu I-III cryneniB AebGemmHCBKOI MiCBKOL
pamn Cymcbkoi obaacti, OnmopHuit CepenuHo-
Byncekuii 3akaajl 3araabHOI cepeqHBOI OCBITH
I-1IT crynieniB Ne 1 Cepennao-Byackkoi MiCBKOI
pamu, 3HOO-HOBropoaChKuii OMOpPHUE 3aKAal
3araabHOi cepeaHpoi ocBitu [-III  crymenis
3H00-HoBropoacekoi ceanrtiHoi paay CyMCBKOL
obaacti, YrpoiackKa 3araabHOOCBITHS IITKOAA -
IIl cryneniB KpacHOITIABCBKOI CEAUIITHOI pay,
CaMmoToiBChKa 3araabHOOCBiTHS IIKoaa I-III
cryrieHiB KpacHomiABCHKOI CEeAUIITHOT pasiu.

3a pesyabTaTaMH aHKETYBaHHS HaMH OyAo
y3araAbHEHO 1 Kaacu(iKOBaHO HpobAeMU
IIPaKTUKHU opraxisarii IHKAIO3UBHOTO
OCBITHBOTO CEPENOBHIIA y 3aKAaaX 3araAbHOL
cepenupoi ocBitn M. Cymm Ta CyMcbKOi
obaacri.

o opraHizaliiiHuX 1IpodAeM BiTHECEHO:

1) HemocKOHaAMH MeXaHI3M CBOE4YaCHOIO
diHaHCcOBOrO CympoBoay mOTped MOUTHUHU 3
OOII:

a) 3aKyIiBASI  JOIIOMIisKHHUX

3acobiB  mag
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educator's assistant is not a pedagogical
worker at all).

2) insufficient material and technical
support of educational institutions (lack of
special educational equipment, specially
developed educational methods, varied
educational programs, insufficient
provision of textbooks, special educational
furniture and multimedia equipment);

3) imperfect architectural accessibility —
unsuitability of buildings of some
educational institutions for unimpeded
access to them by students with various
diseases;

4) inconsistency in the content, methods
of management and forms of organization
of the pedagogical process of preschool
institutions and schools, violation of the
principle of continuity;

5) lack of teaching staff;

6) lack of monitoring the quality of
educational services to students with
special educational needs.

7) exceeded the number of children with
SEN in inclusive classes.

Methodological problems include:

1) lack of special training and
retraining for teachers to work with
students with SEN;

2) unwillingness of teachers to work with
children with special educational needs;

3) the content and forms of professional
development do not meet the modern needs
of practice;

4) inability to teach relevant educational
material to children with different abilities,
features;

5) incompetence of teachers in the
processes of adaptation and modification of
the content, methods and forms of
educational activity, adaptation and
modification of methodical materials;

6) insufficient level of methodological
support for distance learning of children
with SEN;

PO3BUTKY Ta HaB4YaHHS, 3 ypaxXyBaHHAM
IHIWBIAyaAbHUX OCBITHIX OTPeOd AUTHHY,

0) orAaQTH TIOCAYT CIHEIaAICTiB, TaKUX SK
aCHCTEHT BYHTEAsd, ACHCTEHT BHXOBaTeAd Ta
aCHCTEHT BUXOBaTEAd I'TI (HM3BKUH
TapupPHUN pPO3pss, HEMOKAUBICTL 3000yTTSI
IIeIaroTiYHUX KaTeropiii, 30KpeMa Ieaaroram
3i crrelriaAbHOIO OCBITOIO, ACHCTEHT BHXOBATEAS
I'TIO B3araai HE € IeJaroriYyHuM
[IPAIliBHUKOM).

2) HemocTaTHE MaTepiasbHO-TEXHIUHE
3abe3rieyeHHs OCBITHIX 3aKAQiB (BiZICYTHICTb
CIIEITIaAbHOI'O HaBYaABLHOTO obAaTHAHHA,
CIIe1iaaAbHO po3pobaeHHX HaBYaAABHUX
METOIUK, BapiaTUBHHUX HABYAABHHUX IIPOTPaM,
HemocTaTHS 3abe3nedueHiCTh MIigpydYHUKAaMH,
CIIeliaAbHUX y4I00BHUX MeOAiB Ta
MYABTHMEIIHHOT0 00AaTHAHHS);

3) HeIOCKOHAaAa apXITeKTypHAa MAOCTYIIHICTH
—  HEOPUCTOCOBAaHICTL  OymiBeAb  OEIKHX
HaBYaABHUX 3aKAQMIB Oad Oe3nepenIkogHOTr0

OOCTYyIly [0 HHX y4YHIB i3  pi3HUMH
3aXBOPIOBAHHAMY;

4) HEy3ro/KeHICTh y  3Micti, MeTomax
KEepPiBHUIITBA i dopmax oprasiszartii

TI€AroTiYHOTO TIPOLECY AOIIKIABHUX 3aKAAIIB i
LIKiA, TOPYIIEHHS IIPUHITNILY HACTYIIHOCTI;

S) HecTraya IeJaroTiYHUX KaapiB;

6) BiaCyTHICTD MOHITOPHUHTY SIKOCTI
HAJAHHS OCBITHIX ITOCAYT yYHAM 3 OCOOAMBHMU
OCBiTHIMH HTOTpebamu.

7) nepeBUllleHa KiAbKicTh aitet 3 OOIl y
IHKAIO3MBHHX KAAQCax.

J10 METOAMYIHUX ITPOOAEM HAAEKATD :

1) BincyTHiCcTE y TIemaroriB - cremiaAbHOI
IiATOTOBKU Ta IIEPEITATOTOBKU OAS POOOTH 3
yauamu 3 OOII;

2) HETOTOBHICTP YYUTEAIB TIIpalioBaTH 3
JITBMH 3 OCOOAMBHUMH OCBITHIMH ITOTpebamy;

3) amict i popmu migBHUIIeHHS KBaaidikartii

He BIAIIOBIIAIOTH Cy4aCHUM rioTpebam
OPaKTHKY;
4) HECIIPOMOXKHICTH BUKAQIATU

BiAIIOBIOHUNY HaBYaABHUH MaTepiaa OiTaMm 3
Pi3HUMHM 371I0HOCTSIMU, OCOOAMBOCTSIMY;

5) HEKOMIIETEHTHICTh II€aroriB B IIpoliecax
amarrramii Ta Momudikarlii 3MicTy, METOmiB i
dopM HaBYAABHOI MiIABHOCTI, agarTallid Ta
Moaudpikallii MeTOOUYHHX MaTepiaaiB;

6) HezmocTaTHIH piBEHB METOOUIHOTO
3a0e3redyeHdda AUCTAHIIHOro HaBYaHHd JiTei
3 OOIT;
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Fig. 1. Model of organization of inclusive educational environment in general
secondary education

7) imperfection of the assessment system
for students with special educational needs;

8) insufficient number of trained special
specialists to work with children with PD
(speech therapists, psychologists,
rehabilitation specialists, etc.), especially in
rural areas;

9) transfer of responsibilities or
unwillingness to participate in the support
team members in creating an individual
development program for students with SEN.

7) HEOOCKOHAAICTb CHCTEMM OIiHIOBAaHHS
YV4HIB 3 0COGAMBHMH OCBITHIMH HOTpebamy;

8) HemocTaTHS KIABKICTH MiITOTOBAEHHUX
crieriaAbHUX (PaxiBIIB A POOOTH 3 AiITHEMH 3
OOII (aoromemiB, IICHUXOAOTIB, peabiAiTOAOTIB
TOIII0) OCOODAMBO B CiABCBKIiH MiCIIEBOCTI;

9) nmeperAaIaHHS 000B’A3KiB abo
HebaxkaHHS  OpUiMaTH  y4acThb  YAEHIB
KOMaHIU CYIIPOBOY y CTBOPEHHI
IHAVBIAyaAbHOI IIporpaMH PO3BUTKY [OAS
yuauiB 3 OOIL.
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Thus, based on the study of scientific
and pedagogical literature and empirical

experience of creating an inclusive
educational environment, a model of
introducing an inclusive educational
environment in a general secondary

education institution has been developed
(see Fig. 1), which covers the following
aspects:

purpose and objectives (to form a
prognostic result on the effectiveness of the
implementation of an inclusive educational

environment in general secondary
education, to specify the content of
organizational and methodological
conditions for creating an inclusive

educational environment; to characterize
ways to implement the environment and
experimentally test their effectiveness);
providing conditions for harmonious
development; disclosure of internal
potential,; providing conditions for
successful implementation and functions
(early intervention, diagnostic, educational,
educational and developmental, corrective,
organizational, analytical and prognostic),
which are placed before the institution of
general secondary education in order to
achieve the final result; specific
principles: continuity (to mitigate the
process of adaptation of a student with
special educational needs and a gradual
transition to the next educational level);
child-centeredness, determinism,
individualization, variability,
differentiation, optimality for the
correctional orientation of the educational
process, training for comprehensive
harmonious development of the child's
personality with special educational needs,
combination of science and accessibility of
education, connection of learning with life;
consistency and regularity in the education

of students with the peculiarities of
development, the creation of adapted
conditions for the functioning of the

learning process, the optimal combination
of all teaching methods, the activity
approach to learning; consciousness,
activity and independence of students in
teaching children with special needs,
quality control and self-control, ensuring
the dynamics of skills, knowledge and
abilities and individualization and

TakuM dYHWHOM, Ha OCHOBI BHUBYEHHH
HayKOBO-II€JarorigyHol AlTepaTypHu Ta
€MITipUYIHOTO [OOCBiLy CTBOPEHHS
IHKAIOBUBHOTO  OCBITHBOTO  CepeoBUIIA
po3pobaeHo MOJIEAB 3alIpoBazKEHHS
IHKAIO3UBHOTO OCBITHBOI'O CEPENOBUIIA B
3aKAali 3araabHOI CEpPenHBOI OCBITH (OUB.
puc. 1), 1110 OXOIIAIOE TaKi acIleKTH:

Mmery i 3aBAaHHSA (cpopmyBaTH
IIPOTHOCTUYHUMI pes3yabTaT L1010
e(PeKTUBHOCTL BIIPOBAI3KEHHS
iHKAIO3UBHOI'O OCBITHBOIO CE€pPENOBHIIA B
3aKAazii 3arasnpHOi  cepemHBOI  OCBITH,
KOHKpETH3yBaTU 3MICT OpraHilzaliiHHuX Ta
METOANYHHUX YMOB CTBOPEHHH
IHKAIO3UBHOTO  OCBITHBOTO  CEPEIOBUIIA;
oxXapakTepu3yBaTHU HIAIXH peaaizariii
3alIpOBaIZKEHHSH CepeIoBHILA Ta
€KCIIEPUMEHTAABHO HepeEBIPUTHU ix
e(peKTUBHICTD); 3abe3rnedYeHHsT YMOB [Ad
rapMOHIHHOTro PO3BUTKY; PO3KPUTTH
BHYTPIIIHBOTO IIOTEHIliaAy; 3abe3nedyeHHd

YMOB Oad ycHimHoi peaaizanii Ta pyHxmii
(panue BTPYYaHHS, [OiaTrHOCTUYHA,
BHXOBHA, HaB4YaAbHO-PO3BHBaIO4a,
KOpEeKIlifiHa, opradizaitiiina, aHaAITUYHO
IIPOTHOCTUYHA), €Ki CTaBASITbCS IIepes
3aKAaZI0OM 3araAbHOI cepeqHBOI OCBITH 3aAS
BUXOY Ha KiHIIEBUM pe3yAbTarT;
cneuucdiyHi NIPHHIMIH: HACTYIHICTH
(mAst mOM’IKITIEHHS IIPOLIECy afianTallii yJHd 3
0COOAMBHMMHU  OCBITHIMH  IIOTpebamMu  Ta
IIOCTYIIOBUM  II€PEXOAOM Ha  HACTYIIHY
OCBITHIO AQHKY); OUTHHOLIEHTPU3M,
[eTepMiHOBaHICTB, iHAUBIAyaaizalis,
BapiaTHUBHICTD, e peHIiHOBaHICTD,
OIITHUMAABHICTD JIAST KOpPEKIIitHO1
CIIPSIMOBAHOCT1 OCBITHBEOTO IIPOLIECY,
HaBYaHHS Ha BCeOIYHME  rapMOHIWHHN
PO3BUTOK OCOOHCTOCTI AUTHHU 3 OCOOAMBUMU
OCBITHIMH noTpedamu, TIo€EHAHHS
HaAyKOBOCTI Ta [OOCTYIIHOCTI HaB4YaHH4,
3B'd3Ky HaBYaHHS 3 KUTTAM; IIOCAIZIOBHOCTI i
CHCTEMATHYHOCTI B HaB4YaHHI NIKOAIPIB 3
0CODAMBOCTSIMH PO3BUTKY, CTBOPEHHS
alariTOBaHUX YMOB [ (PYHKILIOHYBaHHS

IIPOLIECY HaBYaHHS, OITTUMAaABHOTO
IIOETHAHHSI BCix METO/IiB HaBYaHHS,
[iSIABHICHOTO HiIXOIY B HaBYaHHi;
CBiIOMOCTI, AaKTHBHOCTI 1 CcaMOCTIiHHOCTL
VYHIB y HaBYaHHI [giTell 3 0COOAHBHUMU
norpebamy, SAKICHOTO KOHTPOAIO i

CaMOKOHTPOAIO, 3a0€e3MeYeHHs AUHAMIYHOCTL
yMiHb, 3HAHb i HABUYOK Ta iHAWBimyaaizartii
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differentiation of the educational process;

approaches: competence, personality-
oriented, culturological, procedural,
systemic and activity);

directions of activity of the institution
of general secondary education:
organizational, methodical, didactic,
special-oriented;

organizational and pedagogical
conditions: formation of values of inclusive
education; ensuring compliance with
regulations, organizing the work of the
support team and professional cooperation,
development of professional competence for
the formation of sustainable motivation to
learn in the process of intellectual and
personal development of students forming

an  educational and  developmental
environment for independent learning;
providing  correctional assistance to

students with special needs in the process
of individual educational and cognitive
activities;

result: only in the presence and
observance of the above-stated conditions,
aspects successful introduction of the
inclusive educational environment for
harmonious development of the child with
special educational needs is possible.

In general, the represented model of the

system of introducing an inclusive
educational environment in a general
secondary education institution is

essentially multifunctional and large-scale,
as it is aimed at achieving the goal,
efficiency and effectiveness of the
educational process. In our opinion, the
components of the system are presented in
accordance with the logic of the
educational process and the specifics of the
organization of an inclusive educational
environment in the educational institution.

The developed structural and content
model allows to create a holistic view of the
process of creating an inclusive educational
environment.

The effectiveness of the developed model
was tested during the molding experiment.

Approbation of  the model of
implementation of inclusive educational
environment promotes the release of a
student from an educational institution,
which will form a stable motivation to learn
in the process of intellectual and personal

Ta nvdpepeHIiioBaHoCTi
IIPOLIECY;
miAXoAM: KOMIIETEHTHICHUM, OCOOHUCTICHO-
OPIEHTOBHUH, KYABTYPOAOTIYHUH,
IIPOLIECyaAbHHM, CUCTEMHUH 1 OiIALHICHHUN);
HanOpsAMH OiSABHOCTI 3aKaay 3arasbHOI

HaB4YaABHOTI'O

cepeaHboi OCBITH: opraHizariiHu,
METOOWYHUM, MUIAKTUYHUH, CIelliaAbHO-
OPIEHTOBHUIH;

opraHizaumiiHO-IIeZaroriyHi YMOBH:
dopMyBaHHS IIHHOCTEH iIHKAIO3UBHOI OCBIiTH;
3abe3rieyeHHS  BUKOHAHHS  HOPMAaTUBHO-
IPaBOBUX IIOAOXKEHBb, OpraHisailis poboTHu
KOMaHOW CyIpoBoAy Ta IIpodpeciiiHoro
CHiBpOOITHHUIITBA, PO3BUTOK mpodeciiinoi
KOMIIETEHTHOCTI [ad (popMyBaHHS CTiHKOi
MOTHBAIlil 10 Y4iHHS B IIporeci
iHTeAEKTyaAbHO-OCOOHCTICHOTO PO3BUTKY
y4uHea (POPMYyBaHHS OCBITHBO-PO3BHBAABHOTO

CEepelloBUIIA A oOpraHizalii caMocTiHHOI
HaBYaABHOI JiIALHOCTI;
3a0e3reYeHHsT  KOPEKIUHHOI  IOTTOMOTH

YIHAM 3 OCOOAMBHUMH HOTpedamMu B IIPOIIECi

IHAWBiyaAbHOT HaBYaAbHO-IIi3HABaABHOI
IISIABHOCTI;

pe3yabTaT: TIABKM IIpH HasSBHOCTI i
JOTPHMAaHHI  BHIIE IIEPEAIYEHUX  YMOB,

acCIIeKTiB MOXKAWBE VCIIIITHE 3aIIpOBa/XKEeHHS
IHKAIO3UBHOT'O OCBITHBOT'O CEPENOBUIIA [AS
rapMOHIMHOTO PO3BUTKY OUTHUHU 3
0COOAMBHMU OCBITHIMU ITOTpebaMu.

3araaoM perpes3eHTOBaHa MOJEAb CUCTEMU
3alIpOBaPKEHHS iHKAIO3MBHOIO OCBITHBOTO
CEpPEelOBUIIA B 3aKAAli 3araabHOi cepegHbOl
OCBiTH 3a CBOEIO CYTHICTIO
MOAIPYHKITIOHaARHA Ta MIMPOKOMACIITabHa,
OCKIABKM  CIpsIMOBaHa Ha  JOCSATHEHHS
IIOCTaBAEHOI ~ MeTH, e(EeKTHUBHOCTI Ta
PEe3yABTATUBHOCTI OCBIiTHBOTO IIpoiiecy. Ha
Halll TIOTAS, CKAQIHUKU CHUCTEMHU
IpeacTaBACHO BiomoBimHO 1O AOTIKU
OCBITHBOTO IIPOLIECY i crienudiky opraHizartii
IHKAIO3UBHOI'O OCBITHBOTO CepeoBUIllA B
3aKAa/i OCBITH.

Po3pobaena CTPYKTYPHO-3MiCTOBHA
MOJIEAB [O3BOASIE CTBOPUTH IIiAICHE YSIBA€HHS
IIpO IIPOLIEC CTBOPEHHHA  IHKAIO3UBHOIO
OCBITHBEOTO CepeIOBHIIIA.

Pe3yAbTaTHBHICTE  po3po0A€HOI  Mozmeai
nepeBipsiaaca 'y mporeci (opMyBaAsbBHOTO
€KCIIEPUMEHTY.

Anpobartig MOZIEAl BIIPOBaZKECHHH
IHKATO3UBHOTO OCBITHBEOTO cepenoBUIIA

CIIpUSE BUIIYCKY 13 HaBYaABHOIO 3aKAay
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development.
This model will provide correctional
assistance to students with special

educational needs in the process of gradual
transition to the next educational stage
(preschool-primary, primary-senior, senior-
basic), the formation of educational and
developmental environment for
independent learning and implementation

of inclusive education of students in
general.

Conclusions and research
perspectives. Only if an inclusive

educational space is created, adherence to
the principle of continuity between
preschool education, primary school,
secondary education, understanding of the
peculiarities of the child's educational
needs, professional development  of
teachers, providing psychological and
pedagogical support to children, providing
educational, psychological, pedagogical and
correctional development services and
providing students with special means of
correction of psychophysical development,
dynamic and sustainable introduction of
inclusive education in general secondary
education is possible. It should be noted
that the readiness of teachers to work in
the inclusive environment of ZDO and NUS
is of great importance in ensuring the
continuity of preschool and school
education. The purpose of inclusive
education is to realize the right of children
with SEN to education at the place of
residence, their socialization and
integration into society, involvement of the
family in the educational and correctional
and developmental process. At the
beginning of the process of modernization
of the education system, the problem of
creating optimal conditions for the
development, education and training of
students with special educational needs,
corresponding to the trends of education
reform on the way to its openness,
democracy and accessibility for all
categories of the population, and with the
introduction in the educational
environment of innovative technologies.

The mechanisms related to the
organization of the system of
implementation of inclusive educational
environment and qualified support of

y4HdA, y 4gKOro cPoOpMyeTbCH  CTiHKa
MOTHUBAIlid [0 HaB4YaHHS B  IIPOILIECi
iHTeAEKTyaAbHO-OCOOHCTICHOTO PO3BUTKY.
[ana Mozmeab 3a0e3reyuTb KOPEKIHHY

JOTIOMOTYy yYHSAM 3 OCOOAMBHMH OCBIiTHIMH
noTpedaMu B IIPOIIECI TIOCTYIIOBOTO IMEPEXOIY
Ha HACTYIIHY OCBITHIO Ia0eAb (DOIIKIABHUH
HaBYaABHUMN 3aKAQI-TIOYaTKOBA AAHKA,
oyaTKOBa AaHKa-CTapllia IIIKOAQ, cTaplia

IIKOAa-0a30Ba AQHKA), dopMyBaHHIO
OCBITHBO-PO3BHUBAABHOTO CEPEAOBHUINA  [IAS
oprasizartii CaMOCTiHHOL HaBYaABHOIL
[ISIABHOCTI Ta 3iHCHEHHIO iHKAIO3WBHOIO

HaBYaHHS YYHIB B I[IAOMY.
BHCHOBKH 3 ZaHOTO JOOCAiMKeHHs i

IEePCNEKTHBH  NOZAABIIHX  PO3BiZOK.
Aulie 3a YMOBH CTBOPEHHS iHKAIO3UBHOTO
OCBITHBOTO IIPOCTOPY, JOTPHUMAaHHSI

OPUHIUILY HACTYIIHOCTI MiXK JIOIIKIABHOIO
OCBITOIO, IOYATKOBOIO IIIKOAOIO, CEPEIHBOIO
OCBITHBOIO AQHKOIO, PO3YMIHHSI OCOOAMBOCTEH
OCBITHIX MOTPe® MOUTUHH, IIiABUIIIEHHS
KBanipigarlii memarorivHMX — IIPalliBHHUKIB,
3a0e3rnedeHHs TICUXOAOTO-TIeJarOTiYHOTO
CyIIpoOBOAy [AWTWHH, HaJaHHS OCBITHIX,
TIICUXOAOTO-TIEJATrOTiYHUX Ta  KOPEKIIHHO-
PO3BUTKOBHX IOCAYT Ta 3a0e3IledYeHHs VYHIB

CIIeriaAbHUMU 3acobamu KOPEeKIIii
ICUXO0(Pi3UIHOTO PO3BHUTKY MOZKAUBE
AVHaAMiYHE Ta  CTaA€  3alpOBaXKEHHS
IHKAIO3MBHOI OCBITH B 3aKAa[l 3araabHOI

cepemHbOi OCBITH. 3a3Ha4yMMO, II0 BEAUKE
3HAQ4YEeHHd y 3a0e3ledeHHi HaCTYITHOCTi
JOIIKIABHOI Ta IIKIABHOI OCBITH Bifgirpae
TOTOBHICTh [1eJaroTiB [IpaloBaTi B
iHKAIO3UBHOMY cepemoBuii 30 i HYIIL
MeTor0 iHKATO3MBHOIO HaBYaHH € peaaizallis
npaBa gmiteit 3 OOIl Ha ocBiTy 3a Miclem
IIPOXKUBAHHS, IX ColliaAizallis Ta iHTerpallia B
CYCITiABCTBO, 3aAydeHHsI CiM1 OO0 ydacTi B
OCBITHBOMY Ta KOPEKIIIHHO-PO3BUTKOBOMY
npoueci. B ymoBax modaTky —IIpoliecy
MOJEpHi3allii CHCTEeMH OCBITH OCOOAHBY
aKTyaABHICTE HaOyBa€e IpobaeMa CTBOPEHHS

OIITHUMAABHHX YMOB IIAST PO3BUTKY,
BHXOBaHHSA Ta HaB4YaHHA VYHIB 3
OCOOAMBHUMH  OCBITHIMH IIOTpebaMu, IO

BIAIIOBIAIOTh TEHACHILIAM pedpOpMyBaHHS
OCBITM Ha IIASIXy OO 1i BiZKPUTOCTI,
OEMOKPATUYHOCTI Ta MOOCTYIIHOCTI [ASI BCiX
KaTeropii HaceaeHHS KpaiHH, a TaKOX i3
BBEIEHHIM B OCBITHE CEepeNOBHIIIE
IHHOBAaIIITHUX TEXHOAOTIH.

MexaHizMu, 110 IOB’I3aHi 3 opraHizaltiero
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students with special educational needs in | cucreMr  BIIPOBa/KEHHA  iHKAIO3UBHOIO
general educational institutions remain | oOCBITHBOIO cepenoBHIIIA Ta KBaAi(piKOBAHOIO
imperfect at the practical level. CYIIPOBOAY Y4YHIB 3 OCOODAMBHMHU OCBITHIMHU
norpebaMu B 3araAbHOOCBITHIX HaBYAABHHUX
3aKAQ[IaxX 3aAWIIAIOTBCA HEOOCKOHAAMMH Ha
IIPaKTUYHOMY PiBHi.
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