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THEORETICAL ANALYSIS OF THE CONCEPTUAL PRINCIPLES OF
PROFESSIONAL AND PEDAGOGICAL COMPETENCES OF FUTURE TEACHERS
OF VOCATIONAL EDUCATION

N. V. Dupak*

The article is devoted to the theoretical analysis of the conceptual foundations of the problem of
formation of professional and pedagogical competencies of future teachers of vocational education.
The relevance of diagnostics of the levels of formation of key competencies among future teachers of
vocational education in the context of the new standard of higher education is substantiated, and an
analysis of scientific research on the outlined problem is carried out.

Competence characterizes the specialist's ability to realize their human potential for professional
activity. Competence of a specialist with a higher education is the desire and willingness to realize
one's potential (knowledge, skills, experience, personal qualities, etc.) for successful productive
activity in the professional and social sphere, being aware of its social significance and personal
responsibility for the results of this activity. activity, the need for its constant improvement. The
article analyzes the concepts of "competence" and "competency”, defines the essence of the concepts
"competent" and "competence approach". The problem lies in the large number of definitions and the
lack of a generally accepted one.

In addition, the article analyzes the regularities of the functioning of the higher education system,
considers the problem of criteria for determining pedagogical competencies. In the context of the
formation of the professional competence of the future teacher of vocational education, its
components are defined; the professional and pedagogical competencies specified among the
program outcomes of study according to the new standard of higher education are explained. The
essence of the formation of professional and pedagogical competence in the process of educational
and cognitive activity according to the new standard of higher education is revealed. The content of
evaluative competence, the essence of evaluative skills of a teacher of vocational education was
analyzed, and the specifics of modular training were revealed. The need to develop a new toolkit for
assessing the competencies of future specialists, teachers of vocational education is substantiated.
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TEOPETHYHHU AHAAI3 KOHIEIITYAABHHUX 3ACAL IIPOPECIHHO-
INEOATOITYHHX KOMIIETEHTHOCTEN MAHUBYTHIX IIEJIATOI'IB
IIPO®ECIHHOI OCBITH

H. B. Oymnak

Cmammio npucesueHo meopemuuHOMY aHAN3Y KOHUenMyaabHUX 3acad npobaemu popmMysaHHs
npogeciliHo-nedazoeiuHux KomnemeHmHocmell MaAUbYymHix nedazozie npogeciliHoi oceimu.
Ob6TpyHMOBAHO aKMyanibHiCMb OlAZHOCMUKU PIBHIE8 CHOPMOBAHOCMI KAOUOBUX KOMNemeHUull Yy
Mmailibymuix nedaeozise npogpeciliHoi oceimu Yy KOHmMeKcmi H08020 cmaHoapmy euwoi oceimu,
npogedeHo aHAI3 HAYKOo8UX 00CNIONKEeHb OKpecsieHoi npobemu.

Komnemenmuicme xapaxmepusye 30amuicms ¢axisyus peanisogyeamu cgill  JH00CbKUll
nomeHyian 0as npogpecitiHol OisiibHocmi. Komnemenmuicme ¢haxigysi 3 8UULOI0 0C8IMO — uye
BUSIBNIEHI HUM HA NPAKMuyli NpazHeHHsi i 20MO8HICMb peanizysamu Ceili NOMeHUIan (3HAHHS,
YMIiHHSL, 0oceid, ocobucmicHi sskocmi it iH.) 051 YcniudHoi npooyKmueHoi OisiibHOCMI Y npogpeciliHiii
coulanvHill cgpepi, ycgidomnwrwuu il coyianvHy 3Hauywicms U ocobucmy ei0nogidaibHiCmb 34
pesynemamu  yiei OisiibHOCMi, HEOOXiIOHicMb i nocmiliHozo B00CKOHANO8AHHS. Y cmammi
NpoaHanizo8aHO noHsmms "KomnemeHuyis" Ui "KomnemeHmHicms", 8U3HAUEHO CYMHICMb NOHSMb
"Komnemernmnuil” i "KomnemeHmHicHuil nioxio". IIpobrnema nonsizae y 3HAUHIN KitbKkocmi 0epiHiyiil
i gidcymHocmi 3a2anbHONPULHSMOL.

Kpim moeo, y cmammi npoaHaniso8aHO 3AKOHOMIPHOCMI (PYHKUYIOHYBAHHSL cucmemu euwiol
oceimu, po32nstHymo npobnemy kpumepiia 8U3HAUEHHSI Nedazo2iuHUX KomnemeHuyili. ¥ KoHmekxkcmi
opmyearHss npogpeciliHol KomnemeHmHocmi MmailbymHbo2o nedazoza npogeciiiHol ocsimu,
BU3HAUEHO i cKnadogi; po3NAHYMO NPOeciliHo-nedazo2iuHi KomnemeHuyii, 3asHaueHi cepeod
NPoZPAMHUX pe3ylbmamie HA8UAHHS 3a HOBUM cmaHOapmom euuioi oceimu. Poskpumo cymHicmo
opmysaHHss npogheciliHo-nedazo2iuHOi KOMNEemeHmHoOCMmi Yy npoyeci HABUANbHO-NIZHABANLHOL
disnbHOocmi 3a  Hosum cmaHoapmom euwoi oceimu. I[IpoaHanizogaHo 3micm  OUIHHOL
KOMNemeHmHOCmMi, CYmHICMb OUIHHUX 8MIHb nedazoza npoghecitiHoi ocgimu, po3Kpumo cneuugiky
MOOYAbHO20 HABUAHHS. OOTPYHMOBAHO HEOOXIOHICMb pO3POOKU HO8020 IHCMPYMEHMApito Os
OUIHKU KomnemeHyill malilbymHix ¢paxisyis, nedazozig npogeciliHoi oceimu.

Knrwuoei cnoea: sikicme ocgimu, npogeciliHo-nedazo2iuHa oceima, KOMNemeHmMHICHU nioxio,
KomMnemeHuyisi, KoMnemeHmHicms, nedd2o2iuHi KomnemeHuyii, cmanoapm euuoi oceimu, Mo0yJibHe
HABUAHHSL

Introduction of the issue. The IlocTaHOBKa mnpoOAeMH. AKTYaAbHICTH

relevance of the problem of competence
formation in future teachers of vocational
education lies in the fact that the content,
methods and forms of organizing students'
educational and cognitive activities are
determined by the changes taking place in
the field of higher education. The
professional standard of higher education
in the specialty 015 "Vocational education

(by specializations)" of the field of
knowledge 01 "Education/Pedagogy" for
the first (bachelor's) level of higher

education (2019), aims at changes in the
directions of the educational process: in
the methodical provision of the educational
process; in approaches to evaluating the
results of the implementation  of
educational programs; in the content of the
program material; in stimuli of the
development of new methods and
technologies of educational activity, forms

npobaeMu CcOPMOBAHOCTI KOMIIETEHITIH Y
MalOyTHIX memaroriB IpodeciiHoi OCBiTH
IIOASITAE B TOMY, IO 3MICT, MeToou i popMHU
opraxizartii HaB4YaAbHO-III3HAaBaABHOI
IISIABHOCTI CTYIIEHTIB JOeTepMiHOBaHi
3MiHaAMH, SKi BiaOyBaroTbCcs y cdepi BHIIO]
ocBitu. I[Ipodpecitinuit cranmapT BHIIOL
ocBitTn 3a cneniaapHicTIO 015 "TIpodpeciiina
OCBiTa (3a cremiaaizairismu)" raaysi sHaub 01
"OcgiTa/Ilenarorika” JIAST IIEPIIIOTO
(bakaaaBpcepKOro) piBHA BUIOI ocBiTH (2019),
HAaIlIAFOE Ha 3MIiHM 3a HampsMaMHu B
OCBITHEOMY  IIpOLlECi: B  METOAUYHOMY
3a0e3reyeHHi HaBYaABHOTO IIPOLIECY; B
Imiaxomax ha o) OILIHKH pe3yAbTaTiB
3aIIpoBa?KEHHS OCBITHIX IIporpaM; y 3MicCTi
IIpOrpaMHOI0 MaTepiaAy; CTHMYAIOE [0
PO3POOKH HOBHX METOOUK 1 TEXHOAOTIH
OCBITHBOI HiSIABHOCTiI, (POPM KOHTPOAIO 3a IX
3aiicHeHHaMm [17].

B cucTeMi OCBiTH

BUILIOL icHye
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of control and assessment over their
implementation [17].

There is a regularity in the system of
higher education: the educational system is
more conservative than the changes taking
place in social life. There is a contradiction
between the conservative model of rating
planning and the model of competences,
which is identified with the condition of
improving the professional training of
students. On the one hand, we have the
following  quantitative indicators as
attendance at classes, the number of tasks
completed; on the other hand, assessment
of students' general cultural and
professional competencies persists [15].

Quantitative indicators in the rating
planning model inevitably require
innovations in education. This problem is
organically combined with the system of
stimulation and motivation, as well as the
teacher's interest in the development and
implementation of innovative educational
programs.

Current state of the issue. The
analysis of scientific literature on the
problem of professional competence proves
that such domestic and foreign scientists
as: R. Hilmeeva, L. Danylenko, N. Kozlova,
V. Oliinyk, M. Lobanov, V. Maslov paid
considerable attention to the study of
individual issues of the specified subject
area; I. Zhernosek, T.Brazhe, S. Budak,
S. Vershlovskyi, M. Halahuzova,

O. Dobudko, I. Kotov, V. Krychevskyi,
V. Maslov, T. Novikova, R. Ovcharova,
L. Solomko, N Kharitonova and others

emphasize the need to develop the problem
of improving the professional competence
of the teacher in the conditions of multi-
level professional education [8].

Researchers V. Bespalko, A. Verbytskyi,
M. Klarin, Ya. Kolominskyi, H. Selevko, etc.
connect the solution to the problem of
professional development  with the
technological organization of training [8:
68].

In foreign pedagogy,
D. Britel, E. Jimez, R. Kvasnytsia,
V. Landsheer, M. Lennon, P. Mercer,
M. Robinson and others are devoted to the
issue of the formation of a teacher's
professional competence.

A competence approach to

the works of

the

3aKOHOMIPHICTb: OCBITHH CHCTeMa OiABIII
KOHCEpPBaTHUBHA, HixXK 3MIiHH, 1110
BiOyBaloTbCd B  CYCIIABHOMY  3KUTTi.

Bunukae nmpoTupiyys MiK KOHCEpPBaTHBHOIO
MOIIEAAI0  PEUTHHIOBOIO  IIAAHyBaHHA i
MOIEAAIO KOMIIeTEHTHOCTEMH, gKa
OTOTOXKHIOETHCSI 3 YMOBOIO B/IOCKOHAAEHHS
npodpeciiiHol  TATOTOBKU  CTYAEHTIB. 3
OHOIO 00Ky, KiABKICHI [IOKAa3HUKU:
BiABiyBaHICTh 3aHATH, KiABKICTh BUKOHAHUX
3aB/aHb, 3 iHIIIOTO — OL[iIHIOBAHHS y CTyAEHTIB

3araAbHOKYABTYPHUX i npodpeciiHuX
KOMIIETEHIIIH [15].

KiapKicHi TIOKa3HUKH B MoOeAl
PEHTHUHIOBOIO I[IAaQHYBaHHA HEMUHYyYE
BUMAraloTh I1HHOBAIlifi B ocsiti. /[daHa
mpobaema OpraHiyHo TIOEMHYETHCS 3

CHUCTEMOIO CTHMYAIOBAaHHS 1 MOTHBYBaHHS,
3aIliKaBAGHOCTI BHKA3[ada B po3polri i
peaaizartii iHHOBaIliiHUX OCBITHIX IIporpam.

AnHaais OCTaHHIX  JOCAiZKEHBb i
myOaikamifi. AHaai3 HaAyKOBOI AiTeparypu 3
mpobaem podpeciitHoi KOMIIET€HTHOCTI
3acBiodye, IO [JOCAIMPKEHHIO  OKpPEMHX

HUTaHb 3a3HA4YEHOIO IIPEAMETHOIO IIPOCTOPY
IPUOIASIAM 3HAYHYy yBary TakKi BITYM3HAHI Ta
3apyOi>kHi  HaykoBIli, gK: P.liabMeeBa,
A. Naauaenko, H. KozaoBa, B. OAifHUK,
M. AoGaHoB, B. Macaos, I. XKepHocek,
T. Bpaxke, C.Bynak, C. BepiaoBcekuii,
M. T'anary3oBa, O. HobynrKo, I. Koros,
B. Kpuuescekuii, B. MacaoB, T. HoBukona,
P. OBuapona, A. Coaomko, H. XapuroHoBa Ta
iH. BoHuM HaroaoumymoThb Ha HEOOXiITHOCTi
PO3pPOOKU mpobaeMu i ABUILIEHHS
npodeciiiHOl KOMITETEHTHOCTiI Ilegarora B
yMoBax OaraTopiBHEBOI IIpodeciiiHOi OCBiTH
[8].

Hocaimuuku B. Becnaabko,

A. BepOuiipkuii, M. KaapiH,
91. KOAOMHUHCEKUH, I'. CeaeBKO Ta  iH.
IOB’I3VIOTh piteHHA mpobAeMu

OpohecifHOTO PO3BUTKY i3 TEXHOAOTITHOIO
oprasisalii€ro HaB4aHH4 [8: 68|.

Y  3apyOikHIM  memaroriii  IUTAHHIO
dopMmyBaHHA HTPOQECiHHOI KOMIIETEHTHOCTI
nemarora npucBgdeHi pobotu . Bpureaa,
€. [xumeza, P.Ksacaumi, B. Aanaieep,
M. Aennona, II. Mepcepa, M. PoGiHncona Ta
IHITHX.

KommereHTHICHUH mmiaxia mo mpodpeciiiHoi
IMiITOTOBKHU MaiOyTHIX IIe1aroriB
IpodeciitHOl OCBITH MIiACHAIOE TIPaAKTHYHY
30Pi€EHTOBaHICTE OCBITH, IIIAKPECAIOE POAB
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professional training of future teachers of

vocational education strengthens the
practical orientation of  education,
emphasizes the role of experience, the

ability to practically implement knowledge,
the connection of knowledge and skills,
and emphasizes the outcomes of education,
considering them not as the sum of
acquired knowledge, but the ability of a
person to solve professional problems act
clearly in various problematic situations
[2].

Therefore, we have reason to assert that
the existing domestic and foreign
experience of the development of
pedagogical thought indicates the urgency
of the mneed to develop theoretical
foundations and practical ways of forming
the professional competence of a future
teacher of vocational education.

Aim of research is conduct theoretical
analysis of the conceptual foundations of
professional and pedagogical competencies
of future teachers of vocational education
in the light of new changes taking place in
the field of higher education.

Results and discussion. The indicator
of the quality of education, which was
introduced by the structural reform of
higher education in the European space
(Bologna process), is competence. This is a
complex systemic formation consisting of
professional knowledge, skills, methods
and techniques of professional activity, a

set of institutions and orientations,
acquired experience and enables the
teacher to achieve high educational

outcomes [8].

Competence characterizes the ability of a
person (specialist) to realize their human
potential for professional activity.

The competence of a specialist with a
higher education is the desire and ability
(readiness) demonstrated by him in
practice to realize his potential (knowledge,
skills, experience, personal qualities, etc.)
for successful creative (productive) activity
in the professional and social sphere,
realizing its social significance and
personal responsibility for the results of
this activity, the need for its constant
improvement [11].

When competence is identified as a
systemic result of acquiring knowledge,

[OOCBiLy, BMiHb [PAKTUYHO peasizyBaTH
3HaHH4, HiATIOPSAAKOBAaHICTh 3HAHb YMIiHHAMHU
Ta aKIEHTyE yBary Ha pe3yAbTaTaxX OCBITH,
po3ragayd iX He HgK CyMy 3aCBOE€HUX
BiZJOMOCTeHH, a 3MaTHICTD AIOTUHU
BUpIOIyBaTH  XUTTEBI #  mpodpeciiini
IpoOAEMH, JiTKO MiSITH B Pi3HUX IIPOOAEMHUX
cuTyaliax [2].

OTxe, MaeMO IifiCTaBU CTBEPIKyBaTH,
10 iCHyroYMi BITYM3HAHWHE Ta 3apyOisKHUH
OOCBiL  PO3BUTKY  [€AATOTIYHOI  AyMKH
CBIIUUTH IIPO AaKTYaABHICTb HOTpPeOH ¥y
PO3po0Li TEOPETHYHHUX 3aca i MPaKTUIHUX
HIAIXIB dopMyBaHHSI npodpecifinoi
KOMIIETEHTHOCTI ~ MaMOyTHBOTO  Ilemarora
IpodpeciiiHoi OCBiTH.

MeToI0 cCTaTTi €: TEOPETHYHUH aHaai3
KOHIIETITYaABHUX 3acan npodecifiHo-
MeJAaroriYHUX KOMIIETEHTHOCTEeH MaMOyTHIX
HegaroriB mpodpeciiiHoi OCBITH Yy CBIiTAI HOBHX
3MiH, III0 BiT0yBarOThCH y cpepi BUIIIOI OCBITH.

Buxaan OCHOBHOTO MaTepiaay.
[HOUKaTOpOM SKOCTi OCBITH, SKHH 0yAO
YBEIEHO CTPYKTYPHOIO pPedOopMOI0 BHIIOL

OCBiTH Ha  €BPONEHCHKOMY  IIPOCTOPI
(BoaoHCBKMIT  Ipolec), €  KOMIIeTEHILis.
Ile ckaagHe  CHUCTEMHE  YTBOPEHHS, IO

CKAQAaEThCH i3 IIpodpeciiHMX 3HAHb, YMiHb,
cocobiB  iTexHik axoBoi  MiSIABHOCTI,
CYKYIIHOCTi YCTaHOBOK Ta opieHTAalliH,
HalOyToro mOOoCBimy ¥ [mOae 3MOry IIemarory
JO0CATaTH BHCOKHMX OCBITHIX pe3yAbTarTiB [8].
KommeTeHTHICT, XapaKTepudye 30aTHICTh

AtomuHU  (paxiBlig) peaasizoByBaTH — CBiit
AIOZICBKUI  TIOTEHIliaA [ad — Ipodpecitizol
ISIABHOCTI.

KomrmiereHnTHicT axiBug 3  BHILOIO
OCBITOIO — II€ BUGBA€HI HUM Ha ITPaKTHUIL
IIparHeHHd U 3IaTHICTb (roToBHiCTB)
peasisyBaTu  CBilfi = IOTeHIliaan (3HAHHY,

YMiHHSI, TOCBi, OCOOUCTICHI SIKOCTI # iH.) gas
YCIHIITHOI TBOPYOi (IIPOLYKTUBHOI) MisIABHOCTI
y nOpodpeciiHif i1 cowiaabHiE  cdepi,
YCBIIOMAIOIOYHM ii COIjaabHY 3HA4YUMICTh H
OCOOHCTY BIAIIOBIAABHICTE 3a PEe3yAbTATH
i€l migapHOCTI, HeoOXimHicThb ii ITOCTIHHOTrO
BZIOCKOHaAOBaHH4 [11].

Koau #perbca mIpo KOMIIETEHTHICTB, K
pe3yabTaT OBOAO/IHHS 3HAHHSIMH,
HaBUYKaMH, [IOCBiZIOM, aKIIEHT POOUTBHCS Ha
TOMy, SKHMH IIOBHHHI OyTH IIi 3HaHH,
HaBWYKH, nocBin. Koam wMu posraggaemo
KOMIIETEHIlii $K O0coOHuCTiCHI pucH, Ha
IIEPLINN TIAaH BUCYBalOTBCA ITUTAHHHA IXHBOI
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skills, and experience, the emphasis is on
the content of these aspects. When we
consider competencies as personal traits,
the questions of their structure, which
form components and connections between
them, come to the fore. Competence should
not be opposed to professional qualification
but should not be identified with it either.
The term "competence" is used to denote
the integrated characteristics of the quality
of graduate training, the category of
educational outcome [16].

Within the framework of the proposed
use (in the standards of the new
generation) of the competence approach,
along with the category "competence", it is
necessary to specify the concept of
"competency" as well [18].

Therefore, competence is understood as
an integrated characteristic of personality
qualities, the result of training a graduate
of a higher education institution to perform
activities in certain fields (competencies).
Competency, as well as competence,
contains cognitive (cognitive), motivational-
value and emotional-volitional components
and is expressed in the readiness to
perform activities in specific professional
(problem) situations [3].

Competence is manifested in person-

oriented activities. Therefore, the
manifestation of competency is evaluated
on the basis of the set of skills

(integratively reflecting this competence)
formed by the graduate of the higher
education institution and his behavioral
(psychological) reactions manifested in
various life situations [13].

Given the fact that problem decisions
and actions are taken and implemented in
complex, dynamic systems, such as most
of today's enterprises and organizations,
competences can be understood in the
context of the modern theory of self-
organization, synergy, radical
constructivism, theories of catastrophes,
chaos and complexity [7]. That is, today
competencies are an important personal
resource.

In the scientific literature, the following
types of competences are singled out:
professional (professionally oriented);
general (key, basic, universal); academic
[8].

CTPYKTYPH, IIO yTBOPIOIOTH KOMIIOHEHTH i
3B'd3KM MK HUMH. KOMIIETEHTHICTH He
IIOBHHHA IIPOTHUCTABAATHCH IIpodecitiHitt
KBaaigirartii, ane 1% 4 He TIOBUHHA
OTOTOKHIOBATHCS 3 HeIOo. Tepmin
"KOMIIeTeHITis" BUKOPHUCTOBYETHCH AT
II03HAYEHHS IHTErpOBaHUX XapaKTEPUCTUK
IKOCTi IIAATOTOBKHU BUIIyCKHHKA, KaTeropii
pe3yAbTary ocBiTH [16].

N paMKax IIPOIIOHOBAHOI'O
BUKOpPUCTAHHA (Y cTraHgaprax
TIOKOAIHHSI) KOMIIETEHTHICHOIO minxomy
mopsan 3 KaTeropiero "KOMIIEeTeHIlid"
HeobOXiTHO KOHKPETH3yBaTH TaKOXK i [TOHATTS
"KOMIIeTeHTHICcTE' [18].

OTke, Mg KOMIIETEHTHICTIO PO3yMi€ThCH
iHTerpoBaHa  XapaKTEPUCTHUKa  dKocTel
ocobucrocTi, pe3yAbTart ITiATOTOBKHU
BUItyckHUKa 3BO Oas BUKOHaHHS iSIABHOCTL
B HEBHUX raAy3sx (KkOMIIETEHITISIX).
KoMIieTeHTHICTD, TaK camo IK i
KOMIIETEHIIisI, MICTUTb y CO0i KOTHITHBHUI
(misHaBaAbHUMY), MOTUBAIMHO-IIIHHICHUH #
€MOIIiFiHO-BOABOBHH KOMIIOHEHTH Ta
BUpPaKa€TbCSI B TOTOBHOCTI [0 3AiMCHEHHS
MISABHOCTI B KOHKPETHHX HIPOgeCiiHUX
(mpobaemHMX) cuTyarisx [3].

KowmriereHTHICTD BUSIBASIETHCH B
0COOHCTICHO-OpPi€EHTOBAHIN missAbHOCTI. Tomy
IPOsIB  KOMIIETEHTHOCTI  OILHIOETHCS Ha
ocHOBiI cdopMmoBaHoi y BumIyckHuKa 3BO
CYKYIIHOCTI BMiHBb (MHTErPaTUBHO
Bigobpaskarodrx IF0 KOMIIETEHTHICTE) i Horo
MOBEIIHKOBUX (IICHXOAOTIYHUX) PEaKIli, IIo
IIPOSIBASIIOTBCSH B PI3HOMAHITHUX >KUTTEBUX
curtyaitiax [13].

3 oragay Ha Te, IO IIPOOAEMHI pilteHHs ¥
Oii  OpuiiMaroTbcd M peaai3yloTbCs B
KOMIIA€KCHUX, TUHaAMIYHUX CHCTeMaX, TaKUX,
dK OIABIICTE CBHOTOMHIIIIHIX MiAIIPHUEMCTB H
opraHizariii, KOMIIeTEHIIii MOXKHa 3PO3yMiTH
B KOHTEKCTI Cy4acHOi Teopii caMoopraHizartii,
CHUHEPreTHKH, PaauKaAbHOTO
KOHCTPYKTUBI3My, Teopili KaracTpod, xaocy

a0
HOBOTI'O

B craagHocTeit  [7]. ToOro, cworomHi
KOMIIETEHITil BUCTYTIAIOTH BasKAMBUM
IIEPCOHAABHUM PECYPCOM.

Y HaykoBi¥ aiTepaTypi 3aCTOCOBYETHCH
BU3HAYEHHdA  mpodeciiaux  (rpodpecitiHo
OpPi€EHTOBaHUX); 3araAbHUX (KAIOYOBHX,

0a30BHUX, YHIBEpCAABHUX); aKaAEeMidHUX H iH.
KOMIIETEHIIIH [8].

[TpodpeciiiHi KoMOEeTeH il — 11e TOTOBHICTb i
3MATHICTb [OOIUABHO [MOiITH BIAIIOBIAHO OO
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Professional competences are the
readiness and ability to act expediently in
accordance with the requirements of the
task, to methodically organize and
independently solve problems, as well as to
self-evaluate the results of one's activities.
So, these are subject-related skills, relevant
methods and techniques specific to
different subject areas.

The problem of determining the essence
of the competencies of a teacher is the
subject of research by many scientists.
Analyzing this issue, researchers claim that
the numerous professional functions
performed by a teacher make it possible to
consider their activity as a complete non-
linear system capable of self-organization
and development based on self-image and
professional identity awareness [6; 9].

The close connection between the
concepts of "competence", "competency"
and ‘"quality of education" is clearly

distinguished [4; 5]. This is explained by
the fact that the latter summarizes a
significant number of characteristics and
properties of the educational process, the
education system itself, all components of
education, including the results of
educational activities, in other words, the
competencies acquired by the student and
the competencies formed. Accordingly, the
quality of the educational achievements of
a graduate of a higher education institution
should be assessed not by the amount of
acquired knowledge and certain activity
algorithms, but by a set of key
competencies that determine his ability to
independently acquire knowledge and use
it in various situations, apply a creative
approach to life challenges and solve,
related to the future specialty [3].

The concepts of "competence" and
"competency" are interpreted in modern
science by many authors in different
meanings and modifications. Thus, the
explanatory dictionary of foreign words
identifies "competent" as someone who has
sufficient knowledge in a specific field; the
one who is well-informed, qualified, that is,
meets the requirements suitable for a
certain activity. Competencies are alienated
from the subject, a predetermined social
norm (requirement) for the educational
training of a pupil or student, necessary for

BHUMOT 3aBJaHHSI, METOAUYHO OPraHi3oBaHO H
CaMOCTIHHO BUPILIYyBaTH IIPOOAEMH, & TAKOXK
CaMOOIIIHIOBATH PE3YyABTATH CBOEI MIIABHOCTI.
OTxe, 1€ TIOB'dI3aHi i3 IpeaAMeTOM HaBWYKH,
BiAIIOBiAHI MeToAM M TEXHIYHI MIPUHOMH,
IpUTaMaHHI Pi3HUM IIPEIMETHHUM TaAy3sIM.
[TpoGaema BU3HAYEHHI CYTHOCT1
KOMIIETEHIIIH IIegarora, BHKAgada — €
IIPEeaMETOM [OCAIKeHb 6araTboxX Y4IeHHX.

AHanizyroun 1e = [OHUTaHHS, JOCAIIHUKY
CTBEP/KYIOTb, III0 YHCA€HHI IIpodpeciiiHi
doyHKIIiT, gKi BUKOHY€E I1e1aror,
YMOZKAUBAIOIOTE PO3TASI MOTO MiFABHOCTI K
IliAicHOI HeaAiHiIHOI cHcTeMH, 3aTHOI MO0
caMoopradizaiiii Ta po3BUTKYy Ha OCHOBI
YCBiZOMAEHHST BAQCHOTO obpazy 178
npodpeciiiHoi inenTHu4IHOoCTi [6; 9].

HinkoM 3aKOHOMipHHUM BUABASIETBCHA
TiCHUH 3B’130K MK IIOHATTAMHU

"KOMIIETEHTHICTE", "KOMIIEeTeHIlid" Ta "JIKicThb
ocBiTn" [4; 5|. lle HOSCHIOETBCS THUM, IO
OCTaHHE y3araAbHIOE 3HA4Hy KIABKICTH
XapaKTEepUCTHUK 1 BAACTHBOCTEN OCBITHBHOIO
IIpoIleCy, caMoOi CHCTEMH OCBITH, YCIiX
KOMIIOHEHTIB HaB4YaHHS, Y TOMY YMCAl
pPe3yAbTaTiB HaBYaABHOI MISIABHOCTI, iHaKIIe

KasKy4H, HaOyTHX CTYIEHTOM
KOMIIeTeHTHOCTeH Ta cpopMOBaHUX
KOMIIETEHITiH. Bigmosinno, SIKICTD

HaBYaABHUX [OCATHEHb BHIIyCKHHKa 3BO
Ma€ OIIiHIOBATHUCS HE 3a 00CATOM 3aCBOEHOIO
3HaHHS Ta ME€BHUX aATOPUTMIB OiSIABHOCTI, a
3a HAOOPOM KAIOUYOBHX KOMIIETEHINH, SIKi
BH3HAYAaIOTh HOT0 34aTHICTh 40 CaMOCTiMHOTO
3M00yTTSI 3HAHbL Ta BHKOPHUCTAHHA IX Y
Pi3HOMAHITHHUX CHTyallisiX, 3aCTOCyBaHHS
TBOPYOIO IIZIXOAY OO0 BUPIIIEHHHI XXUTTEBUX
npobAaeM i BUKOHAHHS 3aBIaHb, ITOB’I3aHUX
i3 Mati0yTHBOIO CIIEIiaAbHICTIO [3].

[Tonarra "KoMIIeTeHIiq" 128
"KOMIIETEHTHICTE"' TPaKTyIOTBCS B CydacHiM
Hayli OaraTbMa aBTOpaMH B  PIi3HHX
3Ha4YeHHaxX 1 Mmopxudikaligx. B omHomy i3
3HAQ4YEHb TAYMA4yHOIO CAOBHHKAa 1HO3EMHUX
CAIB "KOMIIETEHTHHH" — 1€ TOH, XTO BOAOIIIE
JOOCTATHIMH 3HAHHAMM B KOHKPETHIH raaysi,
nobpe o6izHaHUi, KBaaipikoBaHUi, TOOTO
BIATIOBiZIa€ BHUMOTaM, IIPUAATHUM [0 IIEBHOL
migabHocTi. KomrereHIlii — BigdyzkeHa Big
cy0’ekTa, Hallepend 3agaHa ColliaaAbHa HOpMa
(BUMoOTra) MO OCBITHBOI ITiATOTOBKH Y4YHS a00
CTy#eHTa, HeoOXimHa mad HMoro saKicHOI
IPOAYKTHUBHOI MiIABHOCTI B MNE€BHIi¥ cdepi,
TOOTO COILLIaABHO 3aKpilIA€HHUM pe3yAbTar.
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their high-quality productive activity in a
certain field, that is, a socially fixed result.

The result of the acquisition of
competencies is competence, which, unlike
competence, implies a personal
characteristic, an attitude towards the

subject of activity) [10: 409].

Other scientists also propose to dilute
the concepts of ‘'competence" and
"competency"’, to use them in parallel, but
to invest a different meaning in them.
Competency is a set of interrelated
personality qualities that are assigned to
the appropriate range of subjects and
processes and necessary for high-quality
productive action in relation to them;
competence is a person's possession of the
appropriate competencies, which includes
his personal attitude to the subject of
activity. Therefore, competence should be
understood as a given requirement, a norm
of educational training of a personality,
and competency as a realistically formed
personal quality and minimal experience of
activity [14].

Based on the fact that competence is a
complex entity, most researchers single out
certain directions or groups in this
pedagogical phenomenon: general (for all
subjects), intersubject (for a cycle of
subjects or educational areas) and subject
(for each educational subject) [14].

In the dictionary "Professional
education” competence (from  Latin
competents — proper, appropriate) is defined
as a set of knowledge and skills necessary
for effective professional activity: the ability
to analyze, predict the consequences of
professional activity, use information [4].

Competencies are a dynamic
combination of knowledge, abilities, skills
and abilities. The formation and

development of competencies is the goal of
the educational program. Competencies are
formed in different sections of the training
course and are evaluated at its different

stages. They can be divided into
competencies related to the subject of
study (professional) and general

competencies (independent of the content
of the training program) [1].

The professional scientific and research
component of the competence of a modern
teacher of professional education consists

HaOyTTS  KOMIIETEHIIH €
dKa Ha BiOMiHY Big
KOMIIETEHITii nepenbadae ocobucTicHy
XapaKTepPUCTUKY, CTAaBACHHS [0 IIpeaMeTa
nisiapHOCTi) [10: 409].

[ami HaykoBLi

PesyapTarom
KOMIIETEHTHICTD,

IIPOIOHYIOTH  TaKOXK
pPo3BeCTH TIOHSITTSI "KOMIIEeTeHIlid" i
"KOMIIETEHTHICTE', = BHKOPHUCTOBYBaTH  ixX
mapaseAbHO, aAe BKAQIATH B HUX PIi3HUH
amict. KowmmereHilia - 1€ CyKyIIHICTB
B3a€EMOIIOB'I3aHUX AKOCTEM 0COOHCTOCTi, AKi
€ 33JaHUMU [0 BIAIIOBiTHOTO KOAA IIPEIMETIB
1 TIporeciB Ta HEOOXiTHUMHM [OAd SIKICHOI
IPOAYKTUBHOI Aii 10 BiAHOIIEHHIO 10 HUX. A
KOMIIETEHTHICTb — II€ BOAOMIHHS AIOJAMHOIO
BIIIIOBIAHOIO KOMIIETEHIIIE€IO, III0 MICTHUTE ii

OCOOHCTICHE  CTaBA€HHA [0  IIpeaMeTra
missabHOCTi. OTsKe, KOMIIETEHIIO,  CAif
PO3yMITH SK 3a7aHy BHUMOLY, HOPMY
OCBITHBROI  ITiATOTOBKH 0COOMCTOCTI, a

KOMIIETEHTHICTh — 9K PeaAbHO c(popMoOBaHi ii
ocoOUCTICHI gKOCTI Ta MIHIMAABHHHI [OOCBIL
AigapHOCTI [14].

Buxonsuu 3 TOro, 110 KOMIIETEHTHICTb €
CKAQTHUM YTBOPEHHSM, OiABIIICTE
OOCAIMTHUKIB ~ BUOKPEMAIOIOTH Yy  IIBOMY
IIeJaroriyHOMy SIBUIL II€BHI HaIIpsaMH YU
TPyIM: 3arasbHi (mad BCIX IIPeaMETiB),
MIXKIIpEIMETHI (OAs IIMKAY IIpeaMeTiB abo
OCBITHIX o0aacTel) i mpeaMeTHi (OAsT KOIKHOTO
HaBYaAbHOIO ITpeaMeta) [14].

Y  CAOBHUKY "IIpocpecitina  ocsira"
KOMIIETEHTHICTh (Bim aaT. competens -
HaA€XKHUM, BiANOBiAHWN) BH3Ha4YeHa HK
CYKYIIHICTb 3HAaHb Ta YMiHb, HEOOXIMHUX AL
ecbekTUBHOI ITpOheciiHOl AIFABHOCTI: YMiHHS
aHaai3yBaTH, nepeabadaTH HaCAIIKH
npodeciitHol MiIABHOCTI, BUKOPHCTOBYBAaTH
iHopmartito [4].

KomriereHTHOCTI € JUHAMIYHOIO
KoMOiHali€ro 3HaHb, YMiHb, HaBUKIB i
3nibHOoCcTed. dopMyBaHHS W PO3BHTOK
KOMIIeTeHTHOoCcTeH € METOIO OCBITHBOIL

nporpamu. KomrieTreHTHOCTI (popMyIOThCA B
pidHMX  po3miaax  Kypcy  HaBYaHHA i
OLIIHIOIOTBECSI Ha Horo pisHUX cragisx. Boru
MOXKYThb IIOMIASTHCH Ha KOMIIETEHILi, III0
BITHOCATBCS [0  [peaMerTy  HaB4YaHHM
(mpodpecitini), ¥ 3araabHi KOMIIETEHINi (He
3aA€3KHi BiJ] 3MICTy IIporpamMu HaBdaHH4) [1].

[Tpodpeciitna HAYKOBO-IIOIITYKOBa
CKAQI0Ba KOMIIETE€HTHOCTI Cy4acHOTO
negarora TIPOgECiHOI OCBITH TIIOAdITaE B

3/IaTHOCTi BIABHO OpPi€EHTYBaTHCS Y CTPIMKOMY
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in the ability to freely navigate the rapid
flow of scientific information,
understanding new computer technologies,
author schools, ability to analyze
alternative and variant programs, use
progressive pedagogical experience,
conduct personal scientific research [19:
12].

In the context of the formation of the
professional competence of the future
teacher, it is appropriate to distinguish the
following groups of competences: social,;
multicultural; communicative; self-
development and self-education; productive
creative activity; informative; multimedia
[9].

In the standard of higher education, the
following professional and pedagogical

competencies are defined among the
program learning outcomes:

e possession of psychological and
pedagogical tools for organizing the

educational process, ability to design and
implement educational /developmental
projects;

e ability to design and implement
educational /developmental projects;

e application modern didactic and
methodological principles of teaching
academic disciplines in  professional
activities and selection of appropriate
technologies and methods in the
educational process;

e possession of the skills to stimulate
cognitive interest, motivation to study,
professional self-determination and self-
development of education seekers;

e ability to diagnose, predict, ensure
the effectiveness and adjustment of the
educational process to achieve
programmatic learning outcomes and help
education seekers in the implementation of
individual educational trajectories [17].

Pedagogical education (bachelor's level)
aims at the participants of the educational

process to form the competencies of
graduates who have mastered the
bachelor's program, namely, they must

possess general cultural and professional
competencies. Competences are
understood as a set of knowledge and skills
for improving professional actions, while
they should be evaluated based on work
results. The priority of the future teacher of

IIOTOLIL HAYKOBOi iHdopmartii,
HOBHUX KOMIT IOTEPHUX

aBTOPCBKUX IIIKiA, YMIiHHI aHaaidyBaTu
aAbTEPHATHBHI # BapiaTUBHI IIporpaMi,
IIPOTPECUBHUMI

BHUKOPHCTOBYBAaTH
[IEearoriyHuii  [I0CBif, BECTH OCOOHUCTHIA

HayKOBHH momyk [19: 12].
Y konTekcTi opMyBaHHA IIpodecitiHoi

Po3yMiHHI
TEXHOAOTIH,

KOMITETEHTHOCTI ~ MaMOyTHROTO  Ilegarora
[OLTIABHO BUIIAUTH HACTYIIHI rpyIu
KOMIIETEHTHOCTEH:! ColliaAbHa;
IIOAIKYABTYPHA; KOMYHIKaTUBHA;
CaMOPO3BHUTKY ¥ CaMOOCBiTH; IIPOAYKTUBHOI
TBOPYO0I [iSIABHOCT; iHopMalliina;
MyABTUMeitHA [9)].

Y craHpgapti BHIIOI OCBITH  cepern
IIPOrpaMHUX pe3yAbTaTiB HaBYaHHH
BHU3HA4YECHO HAaCTYIIHI npodoecitiHo-

Iearoriydi KOMIIeTeHITii:

® BOAOIITHU IICUXOAOTO-TIEJaTOTiYHHUM
IHCTpYMEHTApiEM opra”izalilii OCBITHBOIO
IIPOIIECY, YMITH IIPOEKTYBaTH i peaaidyBaTH
HaB4YaAbHi/ pO3BUBaAbHI IIPOEKTH;

e YMITH TIIPOEKTYBATH 1 peaaidyBaTH
HaBYaAbHI/ PO3BUBaABHI ITPOEKTH;

® 3aCTOCOBYBaTHU y rnpodpecifiHit
JIIIABHOCTI Cy4acHi ITUOaKTUYIHL Ta
METOAWYHI 3acaiy BHKAQIIAHHS HaBYaABHHUX
JUCLIUTIAIH i OOHpPaTH OOLUABHI TE€XHOAOTII Ta
METOAVKHU B OCBITHBOMY ITPOIIECI;

® BOAOITH HaBHYKaMH CTHMYAIOBaHHS
[i3HABaABHOTO iHTEpecy, MOTUBalii [0
HaB4YaHHS, ITPodeCciiHOro caMOBH3HAYEHHS
Ta CaMOPO3BUTKY 3100yBadiB OCBITH;

e [iarHOCTYBaTH, IIPOTHO3YBAaTH,
3abes3rnevyBaT e(peKTHUBHICTH Ta
KOpEryBaHHA  OCBITHBOTO IIPOLIECY  [OAS
JOCATHEHHS IIPOrpaMHHX pe3yAbTaTiB
HaBYAHHS i JOTIOMOTH 3m00yBadaM OCBITU B
peaaizarrii IHAUBIAyaAbBHUX OCBITHIX
TpaeKTopiii [17].

[TemaroriyHa ocBita (piBeHbL OakasaBparty)
HaIlIAIOE YYaCHUKIB  OCBITHBOIO  IIPOLIECY
dopMyBaTH KOMIIETEHIli BUITYCKHUKIB, IO
ocBoinm mporpamy 6akasaBpaTy, a came
IIOBHHHI BOAOIITH 3araAbHOKYABTYPHHMH i
npodpeciiHMIMY KOMITETEHIIIMI. KomreTeHtiii
PO3YMIIOTECS SIK CyKYTIHICTB 3HAHbB 1 YMIiHb JAS
B/IOCKOHAAE€HHS ITPOopeCitHuX MiH, IIpU IIHOMY
BOHMU ITOBUHHI OIIiHIOBATHCS 3a pe3yAbTaTaMU
npari. Y MaibyTHBROTO memarora podecitiHol
OCBITH B IIPIOPUTETI PO3BUTOK IIi3HABAABHUX
BMiHb, KOMYHIKAQTHBHUX Ta pPePACKCHBHHUX
darocrei [1].
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professional education is the development
of cognitive skills, communicative and
reflective qualities [1].

Thus, the formation of competencies
takes place in the process of learning and
acquiring life and professional experience,
therefore, a completely reasonable increase
in the attention of scientists to clarifying
the essence and peculiarities of pedagogical
competence, studying the list of
competencies of a teacher as a person, and
as a professional as well [9].

The implementation of pedagogical
activity requires the development of key
competencies, namely intellectual,
emotional, communicative, social,
pedagogical, etc., which stimulates
professional self-development, self-

improvement of the teacher of vocational
education and ensures the possibility of
realizing their own goals [2].

One of the important pedagogical
competencies is the evaluative competence
of the teacher, without the formation of
which the implementation of training,
especially on the basis of the competency-
based approach, becomes significantly
more difficult. It implies the wuse of
technologies, qualitative measurement
methods in the conditions of
implementation of the competence-based
approach to education [6].

Thus, the evaluative competence of a
teacher of vocational education includes
assessment knowledge and corresponding
skills, experience in the application of
evaluation, as well as a moral-value
component, which involves the formation of
the ability to analyze the effectiveness of
one's own pedagogical activity, a
responsible attitude for the correctness and
precision of the technical consequences of
one's actions.

Evaluative knowledge of a teacher
includes: understanding of the essence of
the concepts of "checking", "control",
"evaluation", "assessment", "marking",

"self-evaluation", "self-control"', knowledge

of evaluation methodology (evaluation
theory, approaches to the evaluation
procedure, regularities, etc.) and
assessment technology (principles,

methods, forms of assessment), awareness
of the essence and content of assessment

41

20 BiZIOMO, dopMyBaHHA
KOMIIETEHTHOCTEH AIOIMHU BiaOyBaeTbCH Yy
Ipolleci HaB4YaHHsS Ta HAOYTTHA KUTTEBOTO i
npodecifHoro  ZOCBiAy, TOMY  ILiIAKOM
3aKOHOMIpHE IIOCHAEHHS yBaru BYE€HHX MO
3’CyBaHHH CYTHOCTL Ta crerudiku
IIearoriyHoi  KOMIIETEHTHOCTi, BHBYEHHS
IepeAiky KOMIIETEHTHOCTEH Iiemarora sK
ATOIMHY, (paxiBld, ITpodecitiHa MmiIABHICTH
AKOTO Ma€ CIIPSAMOBYBATHUCS Ha CTBOPEHH,

BUXOBaHHSI, HiITOTOBKY KOMIIETEHTHOL
ocobucrocri [9].

Peanizairia Ie1arorigyHol IISIABHOCTI
noTpedye PO3BUTKY KAIOYOBHX
KOMIIETEHTHOCTEY, a caMe iHTEeAeKTYyaAbHOI,
€MOLIiliHOI, = KOMYHIKATHBHOi, COILliaAbHOI,
megaroriyioi Ta  iH., 1110 CTHUMYAIOE
npodpeciiiHu CaMOPO3BUTOK,

CaMOBIIOCKOHAAEHHS Ienarora mpodecifinoi
OCBiTH Ta 3abe3redye MOXKAUBICTEH peaaizartii
HHM BAAQCHOTI'O TBOPYOTO MOTEHIaAy [2].

OpHiero 3  BaXXAMBUX  II€JATOTiYHUX
KOMIIETEHTHOCTEN € OIiHHa KOMIIETEHTHICTH
regarora, 6e3 copMmoBaHOCTI  SKOI
peaaizarlia HaB4YaHHS, 0COOAMBO Ha 3acagax
KOMIIET€HTHICHOTO Oiaxomay, 3HAYHO
YCKAQIHIOETHCH. ITim OILiHHOIO
KOMIIETEHTHICTIO IIlegarora MM PO3yMi€MO
Horo 3AaTHICTH OILHIOBATH  PeE3yAbTaTHU
OCBiTHBOI  HiIABHOCTI Ta  aHaaidyBaTu
colLliaabHI HAaCAIIKM CBOIO II€ATOTiYHOIO
BIIAUBY Ha OCOOHCTICHUI PO3BHTOK y4YHSI Ha
Imizicrasi 3aCTOCYyBaHHS KOMIIAEKCY
IpodpecitHIX 3HaHb METOIOAOTIYHOIO,
aHaAITHYHOTO, IISIABHICHOTO,
IIPOTHOCTUYHOI'O, aKCiOAOTIYHOTO XapakTepy,
HaBUYOK  BHUKOPHCTAHHA  II€AarOrigHOro
[OCBily, Cy4YacHHX OLIHHHX (30Kpema
TECTOBHX)  TEXHOAOTH,  KBaAiMETPUYHHUX
MEeTOMIiB BHUMIipIOBaHHS B yMOBax peaaizartii
KOMIIETEHTHICHOTO ITiIX0oy A0 HaBYaHH [0].

TakumM |YHWHOM, OIIHHA KOMIIETEHTHICTD
neparora IpodeciiHoi OCBITH MICTUTH OLLiHHI
3HAHHS, OILIHHI HaBU4YKU, JIOCBIf,
3aCTOCYBaHHd  OLHIOBaHHd, a  TaKoOX
MOPaABLHO-IIIHHICHUNM KOMIIOHEHT MisIABHOCTI,
aKUi nependadae choOpMOBaHICTb 3/AaTHOCTI
aHajAi3yBaTH PE3yABTATHUBHICTD BAACHOIL
IeJaroriyHoi  JiSIABHOCTI, BIAIIOBiaABHE
CTaBA€HHS 3a IMIPaBUABHICTL i KOPEKTHICTH
3aCTOCYyBaHHSI  OL[IHHUX TEXHOAOTH Ta
HaCAIIKY CBOIX MiMH.

OwinHi 3HaAHHA IIElarora  OXOIIAIOIOTH:
PO3yMiHHA CYTHOCTI IIOHATH 'IIepeBipka’,
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activities in educational institutions [18].
Evaluative skills require the teacher to

have the skills to select educational
information for evaluation, to choose
evaluation indicators and evaluation

criteria, evaluation scales, to organize and
manage the evaluation procedure, to use
evaluation information technologies;
systematization and wuse of evaluation
results; determination of the effectiveness
of assessment activities in the educational
process.

By evaluative experience, we understand
the presence of the practice of using
control and assessment procedures, the
use of measuring scales, mastering the
basics of diagnostics and quality metrics,
the use of external and internal evaluation
indicators, conducting analysis and
correction of students' activities, defining
and formulating value judgments about the
object of evaluation in performance of
various educational tasks.

The most acceptable form of training for
formative assessment is modular training.
Modular training assumes that each
chapter of the program material of the
educational discipline is studied by the
student with a view to the result: the
formation of specific competence, the
mastery of working knowledge, skills, and
actions. For each module of the
educational discipline, the teacher has
developed the formulation of knowledge,
abilities and skills to characterize the
competencies acquired by the education
seeker.

In the educational process, moving from
studying one module to another, students
form specific competencies and job
prerequisites, which allows, on the one
hand, the teacher to control the process of
assimilation of knowledge, skills, and
competencies, and on the other hand, as a
result of training, to determine the level of
competition of graduates on the labor
market. During the control, the conformity
of the obtained result with the level of
knowledge, skills, competences and
determination of the reasons in case of
such inconsistency is revealed. According
to the training results, in the case of a
discrepancy between the obtained result
and the planned result in the modular

"KOHTPOAB", "oILliHIOBaHHS", "orrigka",
"BimmiTKa", 'caMoOOIliHKa', "aMOKOHTPOAB',
3HAHHS METOJOAOTIi OIliHIOBaHHS (Teopid
OL[iHIOBaHHS, IMiAXOOAWM OO0  I[IPOLELypH
OL[IHIOBaHHS, 3aKOHOMIpPHOCTI  ToIo) i
TEXHOAOTIH OLIiHIOBaHHHA (mpuHIIHIIIB,

MeToiB, POPMH OILiHIOBaHHSI), YCBIIOMAEHHS
CYTHOCTI Ta 3MICTy OIiHHOi [OiIABHOCTI B
OCBiTHIX 3akaanax [18]. OwinHi BMiHHA
nepenbadaroTb ~ HagBHICTH Yy [emarora
HaBHUYOK O000PY HaBYAABHOI iHopmamii aas
OLIiHIOBaHHSI, BUOOPY OIIIHHUX ITOKA3HHKIB i
KpUTepiiB OIliHIOBaHHS, IIIKAAW OILLHKH,
opraHizamji # yIpaBAiHHS IIPOLIEAYPOIO
OLIIHIOBaHHS, BUKOPHCTAaHHS iH(popMaIifHIX
TEXHOAOTIH OINIHIOBAHHS, CHCTeEMAaTH3allil Ta
BUKOPUCTAHHS PE3YABTATIB  OLiHIOBAHH;
BHU3HaA4YEHHS epekTUBHOCTI OITIHHOI
[iSIABHOCT] y HaBYaABHOMY IIPOLIECI.

[Tig OLiHHMM OOCBIAOM MM PO3YMIEMO SIK
HasIBHICTh IPaKTUKU BUKOPHUCTAHHS
KOHTPOABHO-OIIIHHUX IIpoLEenyp,
3aCTOCYBaHHA BUMIipIOBaABHUX IITKaA,
BOAOJIHHY  OCHOBaMH  [OiaTHOCTHMKH U
KBajAiMeTpii, BHUKOPHUCTAHHS 30BHIIIHIX i
BHYTPIIITHIX [IOKAa3HUKIB OLIiIHIOBaHHSI,
IIPOBENEHHSI aHaAi3y M KOPEKIlii MJisIABHOCTI
V4YHIB, BH3HaAYeHHS Ta (QOPMYAIOBAHHS
HiHHICHUX CYIKEHBb ITPO 00’€KT OIlIHIOBaHHS
B Ipolleci BUKOHAHHS pPIi3HUX HaBYaAABHHX
3aBIaHb.

Haitbiabim OPUHHSTHOO dopmoro
HaBYaHHS A9 (POPMATHBHOTO OILLIHIOBAHHS €
MoayAbHe HaB4YaHHd. MoayabHe HaBYaHHS
rependadae, 10 KOKEH PO3diA IIPOTPaMHOIO

MaTtepiasy HaBYaAbHOI JOUCIIUIIAIHUA
BUBYAETLCA CTYAEHTOM 3 BHXOIOM Ha
pe3yAbTaT: dopMyBaHHAM KOHKPETHOI
KOMIIETEHIIi], OBOAOIHHAM TPYAOBUMU
3HAHHAMH, BMIHHAMH, OigMu. [1o KozKHOMY
MOJIYAIO HaBYaAbHOL JOUCIIUIIAIHUA
BUKAQaQ4YeM po3pobaeHi  opMyArOBaHHS

3HaHb, YMiHb i HABUYOK [I0 XapaKTE€PUCTUKU
Ha0yTHUX CTYAEHTOM KOMIIETEHIIiH.

B oceitHbOMy mporieci 3BO, mepexoasau
BiT BUBYEHHS OJHOTO MOXAYASI [0 iHIIIOIO,
CTyAeHTHU (POPMYIOTh KOHKPETHI KOMIIETEHITil
1 TpynoBi (pyHKIIii, III0 IO3BOALIE, 3 OIHOTO
OOKy, BHKAQIa4deBi KOHTPOAIOBATH IIPOLIEC
3aCBOEHHS 3HaHb, YMiHb, KOMIIETEHIIiH, 3
IHIIIOTO — B pe3yAbTaTi HaBYaHHS BHU3HAYATU

piBEHB KOHKYPEHTOCIIPOMOXKHOCTI
BUIIyCKHUKIB Ha PpPHHKy Ipaui. B xoxi
KOHTPOAIO BUSIBASIETBCS BIAIIOBIIHICTD
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training, correction and the choice of
rational options for actions are possible.

Thus, the student will be able to
independently analyze and make
corrections in their own educational

activity, using feedback from the teacher.

The model of key competencies of
students in academic disciplines, within
the framework of modular training, is
represented by the following components:
the educational program in the academic
discipline; didactic units (modules); control
(intermediate, final), which makes it
possible to assess the level of development
of key competencies in students and
knowledge, skills, and labor skills that are
formed in the process of studying an
academic discipline [2].

When studying the topics of each
module, key competencies selected by the
teacher are formed from the matrix of
competencies of the curriculum, which are
fixed by the academic discipline. According
to the results of the final control at the end
of each semester, either corrective
measures are implemented, or an
individual educational route is developed,
or the content, methods and forms of

organizing students' educational and
cognitive activities are improved.

The modular rating system for
organizing educational and cognitive

activities leads to the fact that students are
immersed in the educational environment,
in the subject of the program, the course,
learn to cooperate, negotiate, and obtain
the necessary information for professional
activities through joint efforts.

The essence of modular education lies in
enabling the teacher to design programs,
courses and effectively manage them, as
this requires considerable effort. Thus, the
educator must have intuition, be able to
predict the situation in terms of demand on
the labor market for one or another
professional competence and properly
organize educational process.

As stated in the standard of higher
education, @ when  implementing the
educational and professional training
program for a Bachelor of Vocational
Education, the institution of higher
education independently determines the
list of disciplines, practices and other types

OTPUMAHOTO PE3YALTATy PiBHIO 3HAHBb, YMIiHb,
KOMIIETEHIIIH 1 BU3HAYEHHS IIPUYWH B pasi
Takoi HeBiAmNOBimHOCTI. 3a pe3yabTaTaMu
HaB4YaHHSY, B MOIYyABHOMY HaB4YaHHI B pasi
HEBIAMOBIIHOCTI OTPUMAHOIO  PE3YABTATY
IIAAHOBaHOMY Pe3yABTaTY, MOXKAUBI KOPEKITisI
i BUOip pallioHaAbHUX BapiaHTiB MiHf.

B pgamomy Bumanky, CTyoeHT Oynae
3MaTHHUH CaMOCTIMHO aHaai3yBaTH i1 BHOCHTU
KOPEKTHBHU y BAACHYy HaB4YaAbHY MiIABHICTE,
BUKOPHCTOBYIOUH IIPH I[OMY 3BOPOTHHH
3B'd30K 3 BUKAQJAYEM.

Mopgeab KAIOUOBUX KOMIIETEHITIH CTYIEHTIB

3 HaBYaABHUX [JUCLIUIIAIH, B paMKax
MOIYABHOTO HaB4YaHH4, IIpeAcTaBAEHA
HACTYITHUMH  KOMIIOHEHTAMH:  OCBITHBOIO
IIporpaMol0 3 HaBYaAbHOI AUCLIMIIAIHY;
MUIAKTUYHUMHY ~ OAVWHULIAMH  (MOIYASIMU);
KOHTPOAEM  (OPOMiKHHY,  HiICYMKOBUH),
IKUYU [O3BOASIE OL[IHUTU piBeHB

C(hbOPMOBAHOCTI KAIOUOBHX KOMIIETEHILH Yy
CTyOEHTIB 1 3HaHHdA, BMIHHY, HaBUYKU
TPYOOBUX [iH, 110 (POPMYIOThCH y IIPOIIECi
BUBYEHHS HABYAABHOI AUCIIUIIAIHY [2].

[Ipr BHBYEHHI TE€M KOXKHOIO MOIYAST
POPMYIOTECST KAIOYOBiI KOMITETeHIIil, obpani
BUKAQA4YEeM, 3 MAaTpPUIL  KOMIIETEHIIiH
HaBYaAbHOIO IIAQHYy, dKi 3akpillaeHi 3a
HaBYaABHOIO JUCITUIIAIHOI0. 3a pe3yAbTaTaMUu
HiZICYMKOBOT'O KOHTPOAIO B KiHIII KOKHOTO
CeMecTpy, 3OiHCHIOIOTHCS a0 KOPEeKIIiHHi
3ax0/H, abo PO3POOASIETHCH IHAUBIMyaAbHUM
OCBITHiIHI MapiIpyT, abo YIOCKOHAAIIOTHCS

3mict, Meroau 1 QopMH  oprasizarii
HaBYaAbHO-III3HABaABHOI [iSIABHOCT1
CTYLEHTIB.

MonyAabHO-pEeATHHIOBA CHUCTEMA
oprasizartii HaBYaAbHO-IIi3HABaABHOL
OIIABHOCTI  HOPU3BOAUTHL OO TOTrO, IO
CTYAEHTHU 3aHypPeHi B OCBITHE CEpPEOBUIIE, B
TEMaTUKy  [porpaMH, Kypcy, BUaTbCs
CIIiBIIpallloBaTH, JAOMOBASTHCS, CITIABHUMHU
3yCHUAAIMH OTpUMyBaTHU HeOoOXimHy

indopmartiro naa rpodpeciiHol AiTABHOCTI.

CyTHICTh MOAYABHOI'O HABYAHHS ITOASTAE B
TOMy, III00 BHKA3Za4 XOTiB, Mir i BMiB
IIPOEKTYBATH IIporpaMi, KypCH Ta KepyBaTH
HHMH, OCKIABKU 11€ BUMAarae 3Ha4HUX 3yCHAb.
[lemaror TOBUWHEH MAaTH IHTYIIlil0, BMITH
CIIPOTHO3YBATHU CHUTYALlil0 110 3aTpe0yBaHOCTi
Ha PWHKY npamni tiei um iHmoi npodpeciiinoi
KOMIIETEHIIli 1 I[IpaBHABHO Opra”izyBaTu
HaBYaABLHUH 1 iHIIT TIPOITIECH.

9K 3a3Ha4YeHO y CTaHIApTi BHUILOI OCBITH,
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of educational activities necessary for
acquiring the competencies specified by the
standard [17].

Conclusions and research
perspectives. In order to conceptualize the
formation of professional and pedagogical
competencies of future teachers of
professional education according to the
standard of higher education, it is
necessary to:

- review the approaches to evaluating
the educational achievements of students
of higher education institutions based on
the competency approach;

- consider each competence according to
its structure in order to avoid duplication
of educational material and to clearly form
a complex of diagnostic procedures in the
future;

- develop a method of assessing the level
of competence formation among students
of higher education institutions in
accordance with the new requirements of
the standard of higher education.

A new level of wunderstanding of
methodological approaches to the problem
of formation of professional-pedagogical
competencies of future specialists made it
possible to consider competencies in such

professional areas of their activity as
professional-pedagogical and social-
personal.

Grounding and development of tools for
assessing the competences of future
specialists, pedagogues of professional
education, will enable us to identify

relevant transformations, predict positive
and negative trends that are occurring
today in the system of higher education.

opu peaaizartii OCBITHBOI-TIpOhecitiHol
IIporpamu IIiATOTOBKU bakasaBpa 3
npodpeciiiHOI OCBITH, 3aKAa BHIIOI OCBITH
CaMOCTIfHO BH3HA4Ya€ IMepeAiK [AUCITUIIAIH,
OpakTHK Ta IHIMUX BHAIB HaBYaAbLHOI
OiIABHOCTI,  HeoOXimuHuii  gasgd  HaOyTTS
O3HAYEHUX CTaHAAPTOM KOMIIETEHTHOCTEH
[17].

BHCHOBKH 3 [OaHOIO MOOCAimkeHHs i
IEePCNEeKTHBH IOJAABIIHX PO3BimOK. [Iaa
KOHIIenITyaai3arii popmyBaHHS ITpodeciiiHo-
MEeJAarOriYHUX KOMIIETEHTHOCTEH MaiOyTHIX

I1eJaroriB rpodpeciiiHoi OCBiTH 3a
CTaHAAPTOM BHIIIOI OCBiTH, HEOOXITHO:

- IPOBECTH  MeperAdyn  IAXoOiB OO0
OLIiIHIOBaHHS HaBYaABHHUX [OOCSITHEHB
CTYIEHTIB 3BO Ha OCHOBI
KOMIIETEHTHICTHOTO IIiIXOMIY;

- PO3TAIHYTH KOXKHY KOMIIETEHIIIIO,

BIAIIOBIHO 10 ii CTPYKTYpH, II00 YHUKHYTHU
OyOAIOBaHHS HaBYaABHOTO Martepiaay i B
MatiOyTHBOMY YiTKO cOpMyBaTH KOMIIAEKC
[iarHOCTHUYHUX IIPOLIEAYP;

- PO3pPOOUTH METOM OIUHIOBAHHA PiBHA
chbOopMOBAHOCTI KOMIIETEHIlHl y CTyAeHTIB
3BO BignoBiIHO A0 HOBUX BHUMOT CTaHIAPTY
BHUIIIO] OCBiTH.

Hosuit piBeHb OCMHCAEHHSA
METO/IOAOTIYHUX IMiAXomiB m0 IIpobaeMu
dopMyBaHHA IpodpeCiiiHO-TTe JaTOTITHIX
KOMIIETEHTHOCTeH  MallOyTHIX  (axiBIliB

YMOZKAVWBHUB PO3TAS/l KOMIIETEHINH Yy TakKux
npoeciiHUX TIAOIIHMHAX IXHBOI MiIABHOCTI SIK
— T1podpecifiHO-TIearoriyHii  Ta ColliaAbHO-
0COOHCTICHIH.

OOrpyHTYBaHHSA Ta po3pobKa
IHCTPYMEHTAPiIO OLIiIHKU KOMIIETEHIIIH
MaliOyTHiIX axiBIliB, mearoriB npodecifinoi
OCBITH, OacCThb 3MOIY BHUIBUTU BIiAIIOBIIHI
TpaHcdopMallii, CIIporHO3yBaTH MO3UTHUBHI ¥
HEeTraTUBHI TEeHAEHI], dKi BiaOyBaroThCsI Ha
CBOTOHi B CHCTEMi BHIIIOI OCBITH.
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