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STUDY OF THE LEVEL OF READINESS OF FUTURE SPECIAL EDUCATION
TEACHERS FOR TEAMWORK AT THE STAGE OF THEIR PROFESSIONAL
TRAINING

A. O. Kosovska*

The article highlights the results of the study of the level of readiness of future special education
teachers (SET) for teamwork in the process of teaching children with special educational needs in
accordance with the determined components of the structure of readiness for teamwork, built on the
basis of the competence of teamwork formulated by the author. The research of the readiness of
special education teachers for teamwork in the process of providing educational services to children
with special educational needs was carried out by determining the level of formation of four
interrelated components, namely: value-motivational, which assumes the presence of a sustainable
position of the SET in the need to use team-based forms of work in the process of guiding children
with special educational needs during their studies, as well as stimulating motivation for teamwork
in the process of professional activity, awareness of the advantages of team work over individual
activities; content component, which contains the necessary knowledge of SETs regarding the general
awareness of the phenomenon of teamwork, as well as understanding the essence of the team
approach in their professional activities; activity component, which assumes the availability of
appropriate teamwork skills, the ability to practically distribute and perform team roles; personality
component, which is manifested by the presence of certain personality traits and qualities necessary
for working in a team, in particular empathy, the presence of communicative and organizational skills,
the ability to listen to others, to be aware of one's own emotions and to recognize the emotions of other
people. The state of preparation of future special education teachers for teamwork was studied
through the prism of the formation in students of higher education institutions of specialty 016 Special
education of 3-4% years of studying the competence of teamwork at the stage of their professional
training, which consists in their readiness (ability) to work in a team.
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JOCAIIIKEHHSI PIBHSI TOTOBHOCTI MAMBYTHIX KOPEKulﬁyux
IIEOAT'OI'IB 1O KOMAHIHOI POBOTH HA ETAIII IX TIPOPECIHHOI
IIIATOTOBKH

A. O. KocoBcbka

Y ecmammi suceimsnieHo pe3ysbmamu 00CNIONKEHHS. PI8HSL 20MO8HOCMI MAUOYMHIX KOpeKUillHUX
nedazozig 00 KOMaHOHOT pobomu y HaguaHHL dimell 3 ocobnusumMuU oc8IMHIMU nompebamu 8i0Nno8ioHO
00 8U3HAUEHUX KOMNOHEHMI8 CMPYKmypu 20mosHocmi 00 KOMaHOHOi pobomu, nobyooeaHoi Ha OCHO8I
ChOPMYNLOBAHOT HAMU KOMNEMeHMmMHOCMmi KOMaHOHOi pobomu. J[locnioskeHHsT 20moeHocmi
KOpeKyiliHux nedazozi@ 00 KOMAHOHO! pobomu Yy HaBUAHHI Oimeill 3 0CcOOAUBUMU OCBIMHIMU
nompebamu, 30iliCHI08ANOCL BU3HAUEHHAM PIBHSL CPOPMOBAHOCMI UOMUPLOX B3AEMONO0E I3AHUX
KoMnoHeHma, a came: L[iHHICHO-MOMuU8auiliHo20 KOMNOHeHMY, KUl nepedbauae Hasi8HiCMb cmilikol
nosuyii Kopekyilinozo nedazoza Yy HeobxiOHOCMi 3aCMOCY8AHHS KOMAHOHUX ¢hopm pobomu 8 npoyect
cynpogody Oimell 3 ocobiusuMU OC8IMHIMU hnompebamu nid0 uac X HA8UAHHS, Mmomusauyii 0o
KomaHOHOiI pobomu 8 npoueci npogpecitiHol OisitbHOCMI, YCBIOOMIEHHST nepesazu KOMaHOHOL hopmu
pobomu HaO HOUBIOYANbHOW. 3MICM08020 KOMNOHEHMY, SKUU MICMUmMb HAABHICMb HEO0OXIOHUX
3HAHb Y KOpeKuiliHux nedazoeie wio0o 3azanbHOi 06i3HaHOCMI heHOMEHY KOMAaHOHOI pobomu, a
MaKko)K PpO3YMIHHSL CYmi KOMAHOHO20 nioxody Yy ix npodpeciliHili OisnvHocmi. [isiibHICHO20
KOMnoHeHmMy, sikuil nepedbauae HAsSIBHICMb GI0NO0BIOHUX HABUKI8 pobomu 8 KOMAHOI, 30amHocmi
NPAKMuuHO BUKOHY8AMU KOMAHOHI poai. OcobucmicHoz0 KOMNoOHeHmMYy, sSKuil npedcmasnieHutl
HASIBHICMIO NesHUX gaacmugocmeil ma sxocmeil ocobucmocmi, HeobxiOHUX 0t pobomu 8 KOMAHOL,
30Kpema emnamii, HAsIBHOCMI KOMYHIKAMUBHUX, Op2aHisamopcbkux 30i0HOCcmell, 8MIHHSL Cayxamu
THWUX, YceI0oMA08aAMU 8JACHI eMOUll ma posnizHasamu emouii iHwux saroeli. JJocnidxkeHo cmaH
nidecomosku MabYmHix KopeKyiliHux nedazozie 00 KOMAHOHOI pobomu, uepe3 npuImMy
cgpopmogarocmi Yy cmyoeHmig 3aknadis suwoi oceimu cneyianvHocmi 016 CneyianvHa ocgima 3-4
POKY HABUAHHSL KOMNEemeHmHocmi KomMaHoHoi pobomu Ha emani ix npogpeciliHoi nidzomoeKu, sKa
nossizae y ix comosHocmi (30amHocmi) npayroeamu 8 KOMAaHOL

Knrouoei cnoea: kxomaHoHa poboma, 20mogHicms, KOMNEemeHmMHICMb, MAUOYMHIU KopeKyiliHUl
neoaeoz, UIHHICHO-MOMUBAUIUHUL KOMNOHEHM, 3MICMO8Ull KOMNOHEHM, OIA/NbHICHUN KOMNOHEHM,
ocobucmicHUilL KOMNOHEHM, PiBEHb CCHOPMOBAHOCMI.

Introduction of the issue. In the IlocranoBka mpobaemu. B 1porreci

process of professional training of students
of higher education (specialty 016 Special
education) during the implementation of
the educational component of the
curriculum, general and special
(professional) competencies, defined by the
standard of higher education, are formed.
Actually, these competencies together form
a whole system of knowledge, abilities and
skills of a special education teacher (SET)
as a specialist [1]. Given today's conditions,
raising and teaching children with special
educational needs (CSEN/SEN) requires a
team approach. Since the SET is the
connecting link between children with
SEN, their parents, and the specialists
necessary must ensure the successfulness
of the educational process, thus they
(SETs) must possess the competence of
teamwork, which is characterized by the
readiness (ability) to work in a team. That
is why there is a need to study the level of

IpodpeciitHoi miArOTOBKY y 3000yBaviB BUIIIOL
ocBiTH crertiasbHocTi 016 CrielriaabHa OCBITA,
i dYaCc BHKOHAHHS OCBITHBOI CKAQIOBOI
HaBYAABHOIO IIAQHY, (DOPMYIOTHCSI 3araAbHi
Ta croemjasbHi (paxoBi) KOMIIETEHTHOCTI,
BHU3HA4YEHi CTaHIApPTOM BHIIIOI OCBITH. BaacHe
i KOMITIETEHTHOCTi B CYKYITHOCTi (DOPMYIOTH
IiAICHY cCHUCTeMy 3HaHb YMIiHb Ta HaBHUYOK
KOpPEKIlifHOrO mnemarora gk axiBog [1].
BpaxoByrouu yMOBU CHOTOAEHHS, BUXOBaHHS
Ta HABYAHHA [iITEH 3 0COOAMBUMM OCBITHIMH
norpebaMu BHMAarae KOMAHIHOTO IIiIXOy.
OCKIABKY KOPEKIHHUN IIefaror sIBASETHCS
CIIOAYYHOIO AaHKOI0 Mix miteMu 3 OOII, ix
GaTpbKaMU Ta HeOOXiMHUMH [IAsI 3a0e3IeYeHHST
ix HaBYaABHO-BHUXOBHOI'O IIPOLIECY
daxiBLIgMH, BiH Mae BOAOIITH
KOMIIETEHTHICTIO KOMaHAHOI poboTH, sKa
XapaKTepU3yeThCS TOTOBHICTIO (3aTHICTIO)
mpairoBaTé B KoMmaHzi. Came ToMmy Iiocrae
HEOOXiTHICTD y JOCAI/IPKEHH] piBHA TOTOBHOCTI
3mo0yBadiB BHUIIOI OCBiTH crieriaabHOCTi 016
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readiness of higher education students
(specialty 016 Special education (for future
special education teachers)) for teamwork
while teaching children with special needs,
which will allow to determine the formation
of teamwork competence in future SETs at
the stage of their professional training.

Current state of the issue. Analysis of
recent scientific research dedicated to the
above-mentioned issue made it possible to
single out scientists who studied various
aspects of professional training of students
of higher education institutions majoring
in "Special Education", in particular:
I. Dmitrieva, O. Dmitrieva, T. Dokuchyna,
A. Kolupaeva, Z. Leniv, A. Kaplienko,
T Kolomoets, O. Martynchuk, S. Myronova
and others.

Unresolved issues brought up in the
article. However, the issue of the formation
of teamwork competence in the future
special education teachers is not
sufficiently analyzed and requires a
comprehensive study.

Aim of research is to highlight the
results of the research on the level of
readiness of future special education
teachers for teamwork at the stage of their
professional training.

Results and discussion. As a result of
the theoretical analysis of the scientific
literature, the essence of teamwork
competence was outlined, which is
characterized as a dynamic combination of
knowledge, theoretical and practical skills
of teamwork, value orientations regarding
the team approach and the set of personal
qualities of the SET as a team player. The
formation of teamwork competence is
determined by the level of readiness of
future special education teachers for
teamwork. The study of readiness for
teamwork was carried out in accordance
with its defined structural components, in
particular: value-motivational, content,
activity and personality components. In
accordance with each of the above-
mentioned components of the structure of
readiness for teamwork, criteria,
indicators, and levels of its formation were
determined, as well as a toolkit for the
analysis of the determined indicators of the
structural components of readiness for

CneniaasHa ocBiTa (miai MarOyTHIX
KOPEKIIIMHUX TIEelaroriB) [0 KOMAaHIHOL
poborm y HaByaHHi giteti 3 OOII, mIo
[O3BOAUTH BH3HAYUTH CPOPMOBAHICTH Y
MaOyTHIX KOPEKIIIHHIX IIearoriB
KOMITETEHTHOCTiI KOMaH/IHOI poOOTH, Ha eTarti
ix rpodpeciitHoi miAroTOBKY.

AHaaiz ocTaHHIX  mocaimkeHp i
myOAikamifi 1aB 3MOTy BHUIIAUTU HAYKOBIIB,
dKi y CBOIX Ipalsgx BHUBYAAU Pi3HI aclekTH
podpecifiHOl MiArOTOBKH CTYAEHTIB BHIIMX
HaBYaABHUX 3aKAQIiB CIIELIiaABHOCTI
"CrentiaabHa ocBita" 30KpemMa: . [ImurpieBa,
O. ImurtpieBa, T.HokyumHa, A. Koayriaena,
3. AeHuB, A. KatmaieHko, T. KoaoMO€ITb,
O. Maprtunuyk, C. MupoHoBa Ta iH.

BunineHHs = HeBHpIllleHHX  paHime
YaCTHH 3araAbHOI IIPOOAE€MH, SIKHM
IpPHCBAYYETBCA cTaTTA. O[HAK ITUTAHHS
LIIOT0 cchopmMoBaHOCTI Yy — MaMOyTHIX
KOPEKIIMHUX IearoriB  KOMIIETeHTHOCTI
KOMaHIHOI poOOTH € He JOCTAaTHHO BUBYEHUM
Ta HOTPedye KOMIIAEKCHOTO JOCAII>KEeHHSI.

MerTozro crarTi € BUCBITA€HHS
PE3YABTATIB [IOCAIKEHHS PiBHSI T'OTOBHOCTI
MafOyTHIX KOPEKIiMHUX IIearoriB 10
KoMaH1Hoi poboTH Ha etari ix ImpodpeciiiHoi
IMiATOTOBKH.

Buraazm oOCHOBHOro wmarepiaay. B
pe3yAbTaTi  IPOBEAEHOIO  TEOPETUIHOIO
aHaAizy HayKOBOi AiTepaTypH, 6yA0 OKPECAEHO
CyTHICTh KOMITETEHTHOCTI KOMaHIHOI po6oTH,

dKa  XapaKTepUu3yeThCSI SIK  IUHAMIYHE
OEAHAHHA 3HaHb, BMiHb 1 MIPAKTUYHUX
HaBUYOK POOOTH B KOMaHi, IIiHHICHUX

Opi€HTAIlill IIOI0 KOMAaHAHOIO IIiaxXomy Ta
0COOHCTICHHX SIKOCTeH KOPEKIIHTHOTO
rnegarora aK KOMAaH/THOTO rpaBlid.
CdopmoBaHIiCTE KOMIIETEHTHOCTI KOMAH/THOT
pOOOTH BHU3HAYAETBECH PiBHEM TIOTOBHOCTI
MafOyTHIX KOPEKIiMHUX IIearoriB M0
KoMaHIHOi po6oTH. [10CAIIKEHHS TOTOBHOCTI
OO0 KOMAaHIHOI pPobOTH  3MiHCHIOBAaAOCH
BIATIOBIIHO 710 BU3HAYEHUX ii CTPYKTYPHHX
KOMIIOHEHTIB, 30KpeMa: LiHHiICHO-
MOTUBAIHOIO KOMIIOHEHTY, 3MiCTOBOIO,
MIFABHICHOIO Ta OCOOMCTICHOIO KOMIIOHEHTIB.
BinnoBigHO OO0 KOXKHOIO BHIIE3a3HAYEHOIO
KOMIIOHEHTa CTPYKTYPU TOTOBHOCTI [0
KOMaHIHOI poOoTH 6yA0 BU3HAYEHO KPUTEPIi,
TIOKA3HUKHN Ta PiBHI Horo chopMOBaHOCTi, a
TaKOXK po3podAEHO IHCTpyMeHTapii
MOCAI/PKEHHSI ~ BH3HAYEHUX  IIOKA3HUKIB
CTPYKTYPHUX KOMIIOHEHTIB TOTOBHOCTL MO
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teamwork was developed, which is | komangHOi pPOOOTH, IO IIPEACTABAEHO Y

presented in Table 1. Tabauid 1
Table 1
The structure of research on the level of readiness for teamwork
Criteria | Indicator | Research methods
1. Value-motivational component
Value Identifying the advantages of teamwork (1,
7,4
Awareness of the effectiveness of team VTW survey
interaction in the professional activity of a "Value of teamwork"
SET,; (2, 3, 8) (developed by the
Awareness of the value of the joint activity author)
of the guidance team for children with
special needs (5, 6)

Motivational Willingness to work in a team: MFTW survey
Orientation to meet the personal needs of | "Motivation for
team members (1, 2, 3, 6, 7, 10) teamwork” (developed
Orientation to intensive cooperation for the | by the author)
common goal of the team (4, 5, 8, 9)

Aspiration to success "Methodology of
personality diagnostics
for motivation to

succeed" by T. Ehlers

Content component

Categorial Understanding the concepts of "team", | CTW Ne 1 survey
"teamwork", and "team building" (6, 7, 11) | "Contents of teamwork"
Awareness of scientific approaches to team | (developed by the
building, stages of team development, team | author)

typology and team roles (10, 12, 14, 15)
Awareness of the principles of teamwork (8,

9, 13)
Understanding the essential features of | CTW Ne 2 survey
teamwork "Contents of teamwork"
(developed by the
author)
Procedural Availability of knowledge regarding the

regulatory and legal support of the team
approach in the process of teaching
children with SEN (17, 19) CTW Ne 1 survey
Awareness of the mechanism of | "Contents of teamwork"
implementation of the support team for | (developed by the
children with SEN (16, 18, 20) author)

Understanding the essence of the team
approach in the professional activity of the
SET and their activities in the support team

(21, 22)
Activity component
Adaptive The ability to become a full-fledged member
of the team and join forces to achieve a | ATW survey
common goal (5, 12, 15, 17, 23, 27) "Activity in teamwork"

The ability to create conditions for intensive | (developed by the
cooperation during teamwork (6, 10, 11, | author)
13, 18, 19, 25, 26)
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Ability to perform team roles (functional | Modified diagnosis of
role in the team) functional roles by
M. Belbin
Social The ability to build constructive | ATW survey
interpersonal relationships in a team (7, 8, | "Activity in teamwork"
9, 14, 16, 20, 21, 22, 24) (developed by the
author)
Presence of team interaction between team | Observation of
members. teamwork activities.
Personality component
Emotional The ability to identify the emotions of team | Emotional  conditions
members survey (developed by
the author)
The ability to be aware of one's own | Nicholas Hall's method
emotions and the emotions of the | of diagnosing emotional
surrounding individuals. intelligence
Communicative- | Ability to listen to others Test '"Listening skills"
organizational (standardized)
Propensity for communication
KOS method
Availability of organizational skills (standardized)
108 students of higher education Y  pmocaimxkeHHi B3dgau ydactb 108
institutions  (specialty 016  "Special | peCnOHOEHTIB i3 YHCAA CTYOEHTIB 3aKAQiB

education") of the 3-4 years of study of the
first (bachelor's) level of higher education
took part in the experiment. The study
covered respondents of four Ukrainian
HEIs (Zhytomyr, Donetsk, Khmelnytskyi
regions and the city of Kyiv). According to
the results of a qualitative analysis of the
obtained data, it was established that
among the respondents who took part in
the study, 35% (38 individuals) were
students of the Kamianets-Podilskyi Ivan
Ohienko National University; 29% (31
individuals) were students of the
M.P. Drahomanov National Pedagogical
University; 25% (27 individuals) were
students of Zhytomyr Ivan Franko State
University; and 11% (12 individuals) were
students of Donbas State Pedagogical
University. Thus, 61% (65 individuals)
were full-time students and 39% (42
individuals) part-time students. At the
same time, 46% (50 individuals) were 3rd
year students and 54% (58 individuals) —
4th year students. The majority of
respondents (60% — 65 individuals) were
students aged 20-25 y.o.; 35% (38
individuals) were students over 25 y.o., and
5% (5 individuals) were students aged
19 y.o.

BHIIIOI OCBiTH crieliaabHocTi 016 "CreniaabHa
ocBita" 3-4 poKy HaBYaHHA IIEPIIIOIO
(bakanaBpCcHKOrO) piBHS BHIIOI  OCBITH.
JloCAiIZKEHHST OXOIIUAO CTYIEHTIB YOTHPBOX
3aKAaiB BHIIO] OCBIiTH Ykpainu
(Kutomupcrkoi, [loHelBKoi, XMEeABHUIIEKOI
obaacti Ta M. Kmepa). 3a pesyabraramu
dKICHOTO  aHaaily  OTpUMaHUX [JaHUX,
BCTAHOBACHO, II0 CEpe/ PECIOHAEHTIB, SKi
B3FAH y4acTb B HocaimkeHHi 35% (38 ocio)
oyau crymentu Kawm’aHerp-IlomianbcbKOro
HaIliOHAABHOIO VHiBepcHUTeTy iMmeHi IBaHa
Orienka, 29% (31 ocoba) CTaHOBHAH CTYIEHTHU
HarmionaarHOrO megarorivyHoro yHiBepCHUTETY
imeni M.IIL. [IparomanoBa, 25% (27 oci0)
CKAQAU CTYLIEHTH 2KuToMupCHKOTO
[epKaBHOIO VHiBepcuTeTy iMeHi IBana
Ppanka Ta 11% (12 ocib) Oyau cTyzmeHTH i3
JloHOaCBKOTO  [IEPKaBHOIO  IIEJATOTiYHOIO
yHiBepcurety. 3 HUX 61% (65 ocib) craHOBHAU
CTYIlEeHTU OeHHOI popMu HaBuaHHS Ta 39%
(42 ocobu) crTymeHTH 3a04HOI (opMHU
HaByaHH4. [Ipu mpoMmy Oyao 46% (50 oci0)
CTynmeHTiB 3 Kypcy HaB4aHHs Ta 54% (58 ocio)
CTyAeHTiB 4 Kypcy HaB4aHHS. bBiAbIIiCTb
ormutaHux — 60% (65 ocib) Oyau crymeHTH
BikoM 20-25 pokiB, 35% (38 ocib) cranoBUAK
CTYIEHTH BIKOM IIOHan 25 pokiB Ta 5% (5
ocib) ckaaau cTyAeHTH BikoM 19 pokiB.
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Examining indicators of the criterion of
the value of teamwork, it was established
that among the surveyed students, most of

JocAi/KyIoUr  [OKAa3HUKH  Kpumepiro
YiHHOCMI KOMAHOHOI pobomu BCTAHOBAEHO,
L0 Cepel OMNUTAHUX CTYAEHTIB OIiABLIICTB

future SETs generally realize the advantage | MaiibyTHIX  KOpPEKI[iIHUX II€aroriB B
of teamwork. 3araAbHOMY BOAQYaroTh IepeBary KOMAaHIHOI
The processed results of the survey | poGoru.
determined the attitude of future special | OnpartboBani  pe3yAbTaTH  ONMHUTYBaHHS
education teachers to work in a team, | BUBHauUMAU CTaBAEHHS MambyTHIX
which is shown in Fig. 1 KOPEKIIIMHUX TIIefaroriB 1m0 poboTH B
KOMaH/Ii, 1110 BimoOpaskeHo Ha puc. 1
"I realize value and advantages of teamwork"
= | absolutely agree = [ don't entirely agree I don't agree = It's difficult to answer
5% 1
5% »
Fig. 1. The attitude of future special education teachers to teamwork
It was established that 73% of BcranoBaeno, 1m0 73% peCHIOHAEHTIB

respondents see the value and advantages
of teamwork; 17% of respondents could not
determine their attitude to the teamwork;
5% of students took a neutral position on
determining the value of teamwork; only
5% of respondents do not see any
advantages of working in a team.

However, during the survey dedicated to
the position of future SETs regarding the
effectiveness of team interaction in the
professional activity of a special education
teacher in comparing the teamwork with
the individual work of a teacher,
ambiguous results were obtained, in
particular: 20% of the surveyed students
believe that the individual work of a teacher
is more effective than working in a team
with others teachers (specialists); 57% of
respondents partially agree with this
statement, and only 23% of future SETs
see greater effectiveness of working in a
team with other teachers (specialists).

Investigating the criterion of motivation
for teamwork, based on the indicator of the
desire to work in a team, it was established
that among the surveyed students most of
future SETs are motivated to work in a

team, however, their motivation is more

BOAYarOTh I[iHHICT PoOOTH B KoMaHzi; 17%
ONUTAHUX HE 3MOTAM BH3HAYUTH CBOE
CTaBAEHHSI 10 KOMaHIHOI (popMu pobotH; 5%
CTYAECHTIB 3alHIANM HEUTpPaAbHY IIO3HIIIO
IIIOZI0 BU3HA4YEeHHd INHHOCTI KOMAaHIHOI
pobotm; ammie S% cepex  ONMUTAHUX HeE
BOAYAIOTH IIHHICTH MIPAIIOBATH B KOMAaHI.
OmHak Ipu JIOCAIKEHHI TIO3MITIT
MaMOyTHIX KOPEKIIIMHUX IIeJaroriB II0/I0
e(PeKTHBHOCTI KOMAHAHOI B3aEMOil B
npodpecCitidili  MIFIABHOCTI  KOPEKITIHHOIO
TIe/Iarora y CIiBCTaBA€HHI KoMaHIHOI hopMU
POOOTH 3 IHAUBIyaALHOIO POOOTOIO TIeaarora,

OTpUMaAUu HEOJHO3HA4HI PE3yABTATH,
30KpeMa 20% OITUTaHMX CTYLIEHTIB
BBaKaloTh, IO IiHAWBiAyasbHa pobora
remarora IIPUHOCHTD GiabIIre

PE3YABTATUBHOCTI HiXK poboTa B KOMaHIi 3
iHmmMu niegaroramMu  (daxiBugmu), S7%
PECHOHIEHTIB YaCTKOBO IIOTOKYIOTHCS i3
OaHUM TBepIKEHHAM Ta aumte 23%
MaMOyTHIX KOPEKITHHUX ITeJATOTB BOAYaoTh
OIABITTY PE3YABTATUBHICTE POOOTH B KOMAHI] 3
iHmmMMH negaroramMi (paxiBLIAMH).
Jocaipryroun  Kpumepili momugauii 0o

KOMAHOHOI  pobomu, 3a  IIOKA3HUKOM
IParHeHHs IpaIOBaTH B  KOMAaH/I],
BCTAHOBAEHO, III0 CEPEL OIIUTAHUX CTYIEHTIB
OiAbLITICTE MaOyTHIX KOPEKIIIHHIX
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aimed at satisfying personal needs and
self-affirmation, as well as
acknowledgement of their contribution
within the team than at achieving the
common goals.

Author's questionnaire of motivation for
teamwork allowed us to summarize the
data obtained. Thus, the results are shown
in Fig. 2

eIaroriB, Oyaydd YYACHHUKOM KOMAH/IH,
BMOTHBOBaHI /10 KOMaHIHOI PoOOTH, OmHAK
ixHa MoTuBallg OiAbllle CIpgMoOBaHa Ha
3aT0BOAEHHS ocobucTux  moTped Ta
CaMOCTBEPIXKEHHS HixK Ha OAaro KOMaH/IH.

OmpanboBaHi pe3yAbTaTH  OLHIOBAHHS
MafOyTHIMM  KOPEKIMHUMH IIeIaroraMu
TBEP/KEHb AaBTOPCBKOTO  OIMUTYBAABHHKA
MOTHBallii M0 KOMaHaHOI pPobOTH, IO
COpsIMOBaHI Ha 3a/I0BOA€HHSI OCOOHCTUX
noTpeb yJdacHUKA Mif 9ac pobOTH B KOMAaH/II
300pazkeHO Ha PUC. 2
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Fig. 2. Evaluation of the correctness of the proposed statements regarding the
desire to work in a team aimed at meeting personal needs

Based on the assessment of the above-
mentioned statements, according to
Fig. 2, the vast majority of the interviewed
students, distribute points within the
range of 4-5 without altering respective
interpretation. Thus, 41% of respondents
rated the option "there's always someone
to speak with" with 4 points; 32% of
participants distributed 5 points to this
variant. 42% of respondents gave 4 points
to the option "it's always possible to
demonstrate one's level of knowledge";
another 26% of surveyed fully agreed with
this statement by giving it the highest
score (5 points). The statement "it's always
possible to receive colleagues' professional
appreciation” in a similar way, as 41% of
respondents rated the correctness of this
option as 4 points and 27% as 5 points. A
significant part of the future SETs are

3 Oradny OI_[iHIOBaHHH BHITIEBKa3aHHX

TBEPI?KEHbD, BITIOBITHO 10 puc. 2,
mepeBaXkHa OIABITTICTD OITUTYBaHUX
CTYEHTIB, PO3MOMIASIIOUN OaAu, OIIHIOIOTH
BIiHOCHO ceb0e HaBeOeHi TBEpPIKEHHS
3mebiapIlioro B Mexax 4-5  Oaais,
IIOTO/KYIOYUCH i3 ix BiAIIOBIIHHUM
TpakTyBaHHAM, TakK 41% peCHOHOEHTIB

OILIIHUAM B 4 0aAu IIPABHABHICTH TOTO, IIIO
0akaroTh IIPAIIOBATH B KOMAaHIl TakK SK
3aBXKIM € 3 KUM IIOCHiAKyBaTHucd, 11e 32%
OIMUTAHUX ICTUHHICTb OAHOTO TBEPIZKEHHS
OLIIHMAM B S 0aaiB. 42% OIUTYBaHUX OLIHUAN
B 4 6aau BipHICTH TOTO, III0 iM mMOmOOaETHCS
poboTa B KOMAaH[Ii, OCKIABKM TaM MOKHAa
IIPOLEMOHCTPYBaTH CBifi piBeHb 3HaHb, 3
TaKOI0 TIO3UILEI0 I[AKOM 3rigHi 1e 26%
OIIUTAaHUX, OLIIHUBIIU [aHE TBEPIZKEHHI B S
GanaiB. TlomibHa T™O3HUIliT PECIIOHAEHTIB
BiIHOCHO TOTO, IO IMIPAIIOIOYM B KOMAaHIi,
MOXKHA OTPHMAaTH CXBaA€HHS ITpocpeciiHoi
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motivated to work in a team, because they
believe that only certain, clearly defined
tasks can be performed in a team, and not
the entire amount of work ("it's possible to
perform only certain duties/functions, not
the whole workload" option) — 36% of the
respondents fully agreed with this
statement, rating it the highest (S points),
the other 28% of participants gave 4
points to the offered option.

40% of respondents rated the
correctness of the fact of mutual support
in teamwork by giving 4 points to the
"there's always support” statement;
another 28% of surveyed rated this
interpretation at 5 points thus expressing
absolute agreement with this statement.

The analysis of the results of the
assessment of the statements that
characterize the motivation for teamwork
through the prism of intensive cooperation
focused on achieving the common goals of
the entire team is presented in Fig. 3.

According to the percentage ratio of the
evaluation of statements, which is shown
in Fig. 3, the majority of respondents,
distributing points, assessed the
correctness of the proposed statements
within 3, 4 and S points. Thus, we've
obtained the following results: 34% of the
surveyed students rated the correctness of
the statement "you can always discuss
urgent professional issues” by giving it 4
points, 30% of respondents partially
agreed (3 points), and only 28% of
respondents completely agreed with the
correctness of the above statement (5
points). A significant part of the future
special education teachers (41%) fully
agreed with the offered statement "the
results of commonly made decisions are
much more productive than individual
ones” (5 points); 32% of respondents
expressed partial agreement (3 points);
21% of surveyed indicated their almost
complete support of specified statement (4
points). Evaluation of the correctness of
the statement "the team can compensate
individual shortcomings and drawbacks
thus mitigating individual failure” showed
the following results: 32% of respondents
expressed partial agreement (3 points),
27% of participants displayed almost
complete agreement with the statement (4

KOMIIETEHTHOCTI 31 CTOPOHH KOAET, TaK SK
IIPaBUABHICTh JAHOIO TBepKeHHS 41% i3
OIUTaHUX OIIHMWAO B 4 Oaam Ta 27% —y 5
baaiB. 3HagHa yacTuHa MatiOyTHIX
KOPEKITIMHHIX [IeJaroTiB BMOTHBOBaHi
[IpaIoBaTH B KOMaH/Ii, OCKIABKU BBazKalOThb
10 B KOMAaH/i MOXKHA BHKOHYBaTU AHIIIE
IIeBHi, YiTKO BU3HAYEHi, 3aBOaHHs, a He BECh
obcar pobotu, 30KpeMa 36% i3 OIMHTAHUX
TIOBHICTIO 3TiAHI i3 JaHUM TBEPIKEHHSM,
OIUHMBINK MHoro B 5 0OaaiB, immmx 28%
PECIIOHIEHTIB OITiIHUAH iICTHHHICTB
3a3HAYEHOTO TBEP/KEHHA B 4 Oaau.

40% omuTaHUX OIIHMAM B 4 0Oaau
IPaBUABHICTB TOTO, III0 B KOMaHAHi# po0oTi
3aBXOIU € MiATPUMKA, SIKa MOTHUBYE 0
poboTHu B KOMaH/Ii, a0COAIOTHY 3rofy i3 IIUM
TBEPAXKEHHSIM BHCAOBUAU I1e 28% i3
OMMUTAHUX, 9Ki OI[IHUAY JaHE TPAKTyBaHHS
B S GaaiB.

Ananiz pe3yAbTartiB OITiIHIOBaHHS
TBEP/ZKEHbD, SIKi XapaKTepPU3yIOTh MOTHUBALIIIO
OO0 KOMaHAHOI poOOTH dYepe3 MIPHU3MY
IHTEHCHBHOTO CHiBpOOITHHIITBA
Opi€EHTOBAHOTO Ha 0Aaro CITIABHOI METH
KOMAaH/IH, TI0JaHO Ha pHUC. 3.

3rifHO BiACOTKOBOIO  CIIiBBiIHOIIIEHHS
OILIIHIOBAHHS TBEPPKEHb, IO BiOOpPazKEHO
Ha puc. 3, OIABIICTE PECIIOHIEHTIB,

POSIIOMIASIIOUN 0aAM OITIHHMAM IIPAaBHABHICTD
3aIpOIIOHOBAHUX TBEPIKEHD B MexKax 3, 4 Ta
5 baaiB, 30kpema, 34% OIMUTAHUX CTYAEHTIB
ouiHMAM B 4 0Oaam BipHICTE TOro, IO iM
o100aeTbc B KOMaHAHIM poOoTi Te, 1o 3
yJ4aCHHKaMH KOMaH/I MO>KHA OOTOBOPIOBATH
HaraapHi IIpobAeMH, sKi BHHUKAKOTH B
npodoeciiiHiti misarHOCTI, 30 % pecroHaeHTIB
MaifKe 3TifHI 3 TAKOK0 IIO3UIEI0, OILIHIOIYH
naHe TBepaKeHHS y 3 Oaam, Ta aurre 28%
OIMUTAHUX TIIOBHICTIO TIIONO/KYIOTBCH i3
IIPaBUABHICTIO BUIIIEBKA3aHOIO TBEPIKEHHS,
OLIIHMBIIIK HOro B S5 6aaiB. 3Ha4yHa YacTUHA
MaMOyTHIX KOpEeKIHHUX mnexaroriB 41% 3
OINUTAHUX LIAKOM 3TifHi i3 THM, III0 PE3yABTAT
CIIIABHO  BUpIIlIEHUX  3aBAaHb  3HAYHO
IIPOAYKTHUBHIIITUH HIK IPUHHSTTS
IHOAVBIAyaAbHUX PillleHb, OCKIABKM OILIHUAU
ICTUHHICTD IIHOTO TBEP/KEHHSA B S 0aaiB.
Maitzke 3rigHi i3 gaHuM BUcAOBOM Iie 32%
PECIIOHIEHTIB, OITIHUBIITH HOIO IPABUABHICTH
BimHOCHO cebe B 3 Oaau. CBoro 3romy i3
BKasaHUM TBEpPMKEHHaIM B 4  Oaau
BiggHauuau auilie 21% i3 ommranux. [Ipu
OLIIHIOBaHHI IPaBUABHOCTI TOTO, 1110 KOMaHa
MOKe KOMITEHCYBaTH BAACHI HEOAIKY pOOOTH
IEBHOTO YyYaCHHUKA KOMAaH/IH 1 TUM 3MEHIITUTH
aKIeHTYBaHHS  IHOUBIOIyaAbHUX  HeBAAY
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points), 17% of surveyed indicated
outmost support of the statement (5
points). The majority of respondents
mostly agreed with the idea that "you can
discuss all possible solutions of tasks given
with corresponding professionals” (45%) by
giving it 4 points; 30% of surveyed
expressed complete agreement (5 points);
20% of future SETs rated this option by
giving it 3 points.

KoxxHoro, 32% i3 omuTaHuX BimoOpasnAu
IO3WILI0 YaCTKOBOI  3TOfIH,  OIL[HUBIIH
BKaszaHe TBepKeHHs B 3 Oaam, me 27%
PECIIOHIEHTIB OIIHHAM JaHE TBEePIKEHHS B 4
Oaau, i ammre 17% omwTaHWX OIHHAM MOIO
IPaBUABHICT B S 0OaaiB. [asa Oiabmiocti
OITUTAHUX BasKAWBO ITPAIIOBATA B KOMAH/II Ta
0OroBOpIOBATHU 3 Pi3HOIIPOIABHUMU
daxiBIgMHu BCi MOZKAUBI BapiaHTH
BUpIIlIEHHS TTOCTABA€HUX 3aBIaHb, OCKIABKU
45% ommTaHWUX OLHHAW IIPaBUABHICTH
JAHOTO TBep/KeHHd B 4 6aau Ta 30% — B S
OaaiB. Maifxke 3rilHI 3 TAKOIO AYMKOIO IIIE
20% Ma#byTHIX KOPEKIIHHIX IIeJaTroriB.

[ like working in a team, because...

you can discuss all possible solutions of tasks given

with corresponding professionals

the team can compensate individual shortcomings
and drawbacks thus mitigating individual failures

the results of commonly made decisions are much
more productive than individual ones

you can always discuss urgent professional issues

0%

the results of commonly
made decisions are much
more productive than

you can always discuss
urgent professional issues
individual ones
41%
21%
32%
1%
5%

28%
34%
30%
5%
3%

H 5 b6anis
4 6anm
H 3 6anm

2 6anu

H16an
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the team can compensate
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mitigating individual
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17%

27%

32%

14%

10%

you can discuss all possible
solutions of tasks given
with corresponding
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30%
45%
20%
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Fig. 3. Evaluation of the correctness of the proposed statements regarding the
desire to work in a team aimed at meeting the team's common goal

Determining the criterion of motivation for
teamwork, according to the indicator of
the desire for success, using the method
of T. Ehlers [3], we established the level of
motivation for success in future SETs.
The analysis of the processed data,
according to the interpretation
methodology of the test, is reflected in
Fig. 4.

BusHagaroun kKpumepili momueauyii 00
KoMaHOHOi pobomu, 3a  IIOKaA3HUKOM
IIparHeHHd [0 YCIHiXy, BHUKOPUCTOBYIOYU
metronuky T.Eaepca [3], BcraHOBUAH ¥y
MaMOyTHIX KOPEKLIHHUX I1eJaroriB piBeHb
cchopMoOBaHOCTI MOTHBAIlil [0 yCHiXy.
Ananis OoInpalbOBaHUX pe3yAbTaTiB
OiaTHOCTUKM MOTHBAIll A0 YCHiXy, 3TigHO
iHTEepIIpeTalliii Tectry, BigoOpazKaeTbCSI Y
BHU3HAYEHHUX PiBHAX Ii cpOPMOBAHOCTI, III0

IIooaHo Ha puc. 4.
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= Low = Medium

Level of motivation for success
Moderately high

= Too high

Fig. 4. The level of formation of motivation for success in future special
education teachers

According to the percentage ratio shown
in Fig. 4, the majority of surveyed SETs
(34%) have a moderately high level of
motivation for success, which is
characterized by the presence clear
orientation to achieving the set goals and
the inherent nature of avoiding situations
with a high level of risk; 20% of
respondents developed overexaggerated
level of motivation for success, which is
characterized by the presence of clearly
defined zeal for achieving the set goal in
combination with extremely high hopes for
success; 28% of the surveyed students
have a clearly defined but moderate desire
for success; only 18% of respondents have
a low level of motivation for success, which
is expressed in a vague desire to achieve it.

Thus, as a result of the study of the
value-motivational component of readiness
of future special education teachers for
teamwork while teaching children with
special educational needs, an average level
of its formation was determined, according
to which future SETs realize the
advantages of teamwork and the value of
joint activities within a team. However, at
the same time they keep prioritizing
individual form of work over the teamwork
due to Dbelief in its overwhelming
effectiveness. It’s worth noting that the
teamwork is primarily seen through the
prism of a personal type of motivation
aimed at satisfying the needs of an
individual and his/her self-affirmation in
the team, while there is also an altruistic
type of motivation aimed at realizing the
goals of the team, but it is not sufficiently

3riIHO BiJICOTKOBOIO CITiBBiIHOIIIEHHS, 1110
BiloOpazkeHo Ha PUC. 4, GIABIIICTL OITUTAHUX
MaMOyTHIX KOPEKITHHUX TI€IaroTiB, 30KpeMa
34%, MaroTh MOMIPKOBAaHO BUCOKHI PiBE€HB
MOTUBALLI{ /10 YCIiXy, SKHUHU XapaKTepU3yeThCs
HasBHICTIO B 0COOU YiTKO BUpPa3HOi opieHTAallii
Ha [JOCATHEHHSI IIOCTaBA€HUX IliaAell Ta
IIPUTAMaHHICTIO VHUKHEHHS CHUTyalliii 3
BUCOKUM piBHEM pu3UKy; Yy  28%
PECTIOHIEHTIB C(hOopMyBaBCs CcepeaHill piBeHb
MOTHBALII /10 YCIIiXY, SKUH XapaKTePHU3YETHC
HasBHICTIO aKTUBHUX IIPOSBIB 10 JOCITHEHHS
IIOCTaBA€HOI METH B IIOEAHAHHI 3 BHCOKHUM
piBHeM Hafii Ha [gocsarHeHHd ycrixy; 18% i3
OIIUTaHUX CTY[EHTIB MaroThb YiTKO
cchopMoBaHe IIparHeHHs 0 YCIIiXy, Malodu
3aHa[ITO BHCOKHH piBEHb MOTUBALl A0 Horo
JOCATHEHHS; Aulle y 18% i3 onmuTaHux
BHU3HAYEHO HHU3BKUM piBeHb cOpMOBaHOI
MOTHBAILI A0 VCITIXYy, AKUH BUPAKAETHCHA Y
HEBUPA3HOMY IIParHeHHi HOro JOCSITHEHHS.

TakuM 4YMHOM, B PE3YABTATI JOCAIIKEHHS,
cepen MaMOyTHIX KOPEKIIHHUX II€aroriB,
LiHHICHO-MOTHBAIIIAHOTO KOMITIOHEHTY
TOTOBHOCTI 10 KOMaH/IHOI pobOTH y HABYaHHI
OiTei 3 OCOOAMBHMHU OCBITHIMH ITOTpebamMu,

BHU3HA4YE€HO cepenHit piBeHB Horo
chopMOBaHOCTI, BIAIIOBIIHO MO0  SKOTO,
MaHOyTHI KOPEKITiFHi TIeIaTOTH

YCBIZOMAIOIOTEH TTepeBarv poOOTH B KOMAaHIII
Ta INHHICTD CINABHOI MJiIIABHOCTI KOMAaHIIH,
Opu OboMy  BOA4aroTh  e(PeKTUBHICTH
inmuBinyasbHOI popMu pobOTH a He POOOTH B
KoMaH/i. [Ias HUX XapakTepHe IIparHeHHs 10
KOMaHAHOI pobOTH B HeEpLIly dYepry Kpi3b
IpHU3My OCOOHCTICHOIO BHAYy MOTHBALIil
CIIPSIMOBAHOI Ha 33/I0BOACHHS IOTPed ocobu
ii camocTBepMKEHHA B KOMAaH/Ii, IIPU IIHOMY
HasIBHUHM 1 aAbTPYICTUYHUH BUI MOTHUBAIIil,
IO CIPSIMOBYETBCSI Ha pPeaaizallito IrAeH
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formed among future special education
teachers. In addition, they have a clear
orientation to achieving the set goals,
which is expressed in active manifestations
aimed at successfulness, combined with a
high level of hope for the best possible
outcome and avoidance of situations with
a high level of risk.

Examining the indicators of the
categorical criterion of the content
component of readiness for teamwork, it
was established that among the surveyed
students, most SETs are generally aware of
basic concepts of teamwork and partially
aware of its main components.

Summarizing the respondents' answers
regarding their definition of the term
"team", it was found that 62% of
respondents define it as a group of people
who are united among themselves to
achieve a common goal or a specific
objective; 18% of participants interpret the
term "team" as a friendly union with a
common vision of the final result; 13% of
surveyed identify the offered concept as a
group of people with common interests;
only 7% of students could not give a
specific definition of the term "team". After
processing the results obtained, it was
noted that 71% of the respondents
interpret the concept of "teamwork" as the
joint activity of a group of people aimed at
achieving a common goal; 23% of
participants define the concept of
"teamwork" as the organized activity of a
group of people, which have clearly defined
roles and function to solve a specific
problem or issue; only 6% of surveyed did
not provide a clear definition of this
concept.

Based on the results of the statistical
analysis of the results of the survey of
future special education teachers, it was
established that there is a lack of clear
awareness of the stages of team
development, since only 24% of
respondents correctly indicated the stages
of team development identified by
Yu. Bazarov (adaptation - grouping -
cooperation — normalization of activities —
functioning); moreover, 21% of future SETs
correctly indicated the stages of team
development according to J. Katzenbach
and D. Smith [4] (workgroup - pseudo-

KOMaHI¥, OJHaK BiH € HEIOCTaTHLO
cchopMoBaHMH cepen MambyTHIX
KOPEKIIHHUX rregaroriB. OKpiM IIbOro, y HHX
HasBHA 4YiTKa Opi€HTAllid Ha [JOCATHEHHS
IIOCTAaBAEHUX IliA€H, III0 BHPAXKAETBECSI B
aKTUBHUX IIpodgBax  CIPSIMOBAaHHX  Ha
JOCSITHEHHS yCIIiXy, B IIOEMHAHHI 3 BHUCOKHM
piBHeM Hamii 11010 HOro MOOCATHEHHS Ta
VHUKHEHHSIM CHTyallif 3 BHCOKHM pPiBHEM

PU3HKY.

JHocaimxyroun TOKA3HUKU
KamezopianibHo20  Kpumepiro  3MiCmoeozo
KOMNOHEeHmMy 20mosHoCmi 00 KOMAHOHOL

pobomu BCTAaHOBAEHO, IO Cepel OIIUTAHUX
CTYZEHTIB OiABLIICTh MaHOyTHIX KOPEKITIHHNIX
IIEAAroriB B 3araAbHOMY OpPIEHTYIOTBCS B
OCHOBHHUX IIOHSITTSIX KOMAaHOHOI poOOTH Ta
YaCTKOBO 00i3HAaHi B il OCHOBHMX CKAQIOBHX.

¥Y3araabHIOIOYM BIAMOBiZIi PECHOHIEHTIB
o0  IXHBOTO BU3HAYEHHd  TEPMiHy
"KomaHa" BCTAQHOBAEHO, 62%
PECIIOHIEHTIB BU3HA4YAIOTh TIOHATTHI
"KoMaHAQ" AK TPYIy AIOZeH, siKi 00emHaHHi
MIi¥K COOOIO AL JOCATHEHHS CITIALHOI METH, Y1
KOHKPETHOI 11iAi, 18% i3 onmuTaHux TAyMadaThb
TepMiH "KoMaHa" gK APYyzKHill KOAEKTHB i3
CIIIABHUM 0Oa4eHHSM KiHIIEBOIO Pe3yALTaTYy,
13% pecrioHAeHTIB PO3yMilOTh IIif, TEPMiHOM
"KoMaHAa" 00’€mHaHHA AO/eH i3 CITABHHMH
iHTepecamu i auite 7% i3 oUTaHuX He 3MOTAN

jai(e}

AT  KOHKpPETHE BH3HAYEHHT JAHOMY
TEPMiHY. OmpariroBaBIIm OTpHUMaHi
pe3yAbTaTH 111010 BH3HAYEHHS

pecHnoHaeHTaMU TePMiHy "KoMaHaHa pobora”
BCTAHOBHAHU, IO 71% i3 OIUTAHUX IIOHSITTS
"KOMaHIHOI pPoOOTH' TAyMadaTh SIK CIIABHY
[ISIABHICTb TPYIM AIOAEN CHpsaMOBaHy Ha
JOCATHEHHS €AMHOI MeTH, 23% PEeCIIOHAEHTIB
JAalOTh BHU3HAYEHHA IIOHATTIO "KOMaHIHA
pobota" sIK OpraHizoBaHid MiFABHOCTI TPyIH
ATOZIEN, SKi MAlOTh YiTKO BH3HA4YEHi poai, Ta
PYHKILOHYIOTE [AS BHUPIIIEHHd KOHKPETHOI
3amadi, i aumre 6% i3 onmUTaHUX HE HaIaAUu
YIiTKOIO BU3HAYEHHS TaHOMY ITOHSTTIO.

3a pesyabTaTaMM BiICOTKOBOIO aHaAi3y
OTPUMAaHHUX pe3yAbTaTiB OIUTYyBaHHSA
MarOyTHIX KOPEKIIIFHHIX IIearoriB
BCTaHOBAEHO BiICYyTHICTB JiTKOi 00i3HAHOCTi B
CTaisIX PO3BUTKY KOMAaHIM, OCKIABKU, AHIIIE
24% pecHOHIEHTIB BIpPHO 3a3HA4YMAU CTamil
PO3BUTKY KOMaHH, sIKi Bumiaus 0. Bazapos
(amamrrartia — rpylyBaHHS — KooIlepallid —
HOPMYBaHHS MiIABHOCTI — (PYHKIIIOHyBaHHSI),
TakoxK 21%  MalibyTHIX  KOPEKILIHHHX
IIe1aroriB BipHO BKa3aAW CTaii pPO3BUTKY
KoMmauau 3a /Ixk. Kariieubaxom ta . CmiTom
[4] (poboua rpyma — TIICEBOOKOMAaHOA —
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team — potential team — real team — highly
effective team); only 7% of the respondents
are aware of the stages of team
development according to B. Tuckman [5]
(formation — seething — creation of norms —
functioning — change (transformation). In
addition, 18% of respondents indicated
that they are not familiar with the stages of
team development, the other 30% of
surveyed did not correctly define the stages
of team development due to lack of
corresponding knowledge.

Summarizing the results of the survey of
future SETs regarding their understanding
of the term "dual responsibility”, it was
determined that 43% of the respondents
interpret this concept as responsibility for
their actions and for the actions of other
team members; 32% of participants noted
that dual responsibility implies higher level
of liability; 15% of surveyed understand the
term  "dual responsibility" as the
responsibility borne by two or more
persons; 10% of the respondents indicated
that they do not understand this concept.
Therefore, summarizing everything
mentioned above, concept of "dual
responsibility" should be understood as the
responsibility of a team member for the
result of the performance of his/her own
part of the work that was assigned to
him/her, and for the result of the
performance of the work of other team
members if they require assistance and/or
guidance. However, none of the surveyed
provided similar definition of the offered
concept.

According to the results of the study of
the knowledge system of general
awareness of the phenomenon of teamwork
and its main components among future
special education teachers, the average
level of formation of the categorical
criterion of the content component of
readiness for teamwork was determined,
the characteristic features of which are the
general understanding of the basic
concepts of teamwork, typology of teams
and scientifically defined role in the team,
however, there is a lack of clear awareness
of future SETs of scientific approaches to
team building and the stages of team
development. There is a general orientation
in the basic principles of teamwork and

MIOTEHIIIFfHa KOMaHja — CIIPaBKHS KOMaH1a —
BHUCOKOE(EKTUBHA KOMaH/aA ), Ta TIAbKU 7%
i3 OHNWTaHMX BIiIOMO CTafili PO3BUTKY
koMaHu 3a B. TakmanoMm [5] (popmyBaHHs —
OypAiHHSA - CTBOPEHHS HOPM -
dyHKIIIOHYBaHHsI — 3MiHa ([I€PETBOPEHHS).
OxkpiMm Toro 18% pecrioHAEHTIB BKa3aAH, II0
cramii Po3BUTKY KOMaHAM IiM MaAOBiaOMi,
igmi 30% i3 onmuTaHMX HE BipHO BU3HAYHAU
cTanii pPO3BUTKY KOMAaHIM, OCKIABKM HeE
OPIEHTYIOTHCS B iX 00i3HAHOCT!.
Y3araabHIOIOYM pPE3yABTaTH OINUTYyBAHHS
MaiOyTHIX KOPEKIHHUX I1eJaroriB, o0 iX
PO3yMiHHS TEPMiHy "oABitiHAa
BIIIOBIJAABHICTE' BHU3HA4YMWAM, 1110 43% i3
OIUTAHUX TAyMayaThb [aHe IIOHATTS SK
BIAIIOBITAABHICTE 34 CBOI il Ta 3a Aii IHIITHX
y4acHUKIB KoMaHay; 32% peCHOHAECHTIB
3a3HaA4YMAO III0 IIOABIiHHA BiAIIOBIAAABHICTD —
IIe BiAIOBITAABHICTH BHCOKOro piBHS; 15%

MamOyTHIX KOPEKILIHNX [Ie/1aToriB
PO3YMIIOTH  IIif ~ TEpPMiHOM  IIOABiHHOL
BIAIIOBIIAABHOCTI — BIiAIIOBIOAABHICTE HKY

HECyTb ABOE 4 Oiabirre ocib; 10% i3 ormmrranux
3a3HA4YMAM, 1110 HE PO3yMiIOThH JaHe
TBEPKEHHS. Otxe, 3 OTASLTY
BHIIIEBUKAQEHOTO YiTKOI BIAIMIOBIAlL IIIO0
BU3HA4YEHHA TEPMiHY "TIonBitiHA
BiANIOBIIAABHICTE" T SKHUM CAiZl PO3yMiTH
BIAIIOBIIAABHICTE yYacCHUKA KOMaHAM 3a
pe3yAbTaT BHKOHAHHS BAACHOI YaCTHHU
pobotH, sika Oyaa Ha HBOTO IIOKAQJEHA Ta 3a
pesyAbTaT BHKOHAHHS pobOTH  iHIIIOrO
y4acCHUKA KOMAaHIU B pa3i HeoOXiaqHOCTI Horo
3aMiHH, Cepel  OIHTAHMX  MadOyTHIX
KOPEKIIIHUX [IeIaToTiB OTPUMAHO He 0yAo.
3a  pe3yapbTaTaMMl = [OCAIDKEHHS Y
MaMOyTHIX KOPEKIIMHUX IIe1aroriB CUCTEMU
3HAHb 3araAbHOI OO0I3HAHOCTI (PeHOMeHy
KOMaHIHOI poO0TH Ta il OCHOBHUX CKAQIOBHUX,
BCTaHOBAEHO cepeoHiil piseHb
cghopmosaHOCMI KamMez0piaibHO020 Kpumepiro
3MICM0B8020 KOMNOHEHMY 20mosHocmi 00
KOMQHOHOT pobomu, XapakTepHUMH
O3HAKaMH ${IKOTO € HaSgBHICTH y MamOyTHIX
KOPEKIIIMHNUX TIearoriB 3araAbHOIO
PO3YyMiHHSI OCHOBHMX IIOHATB KOMAaHIHOI
poboTH, THIIOAOTII KOMaHZ Ta HAyKOBO
BU3HAYEHUX POABOBHX IIO3HUIIH y KOMAaHIi,
OMTHAK CITOCTEPIraeThCA He YiTKa O0IZHAHICTH
B HAyKOBUX IIiAX0/1aX KOMaHAOyTBOPEHHS Ta
B CTamigx po3BUTKYy KomaHau. Hasasae
3araAbHe  OpIEHTYBaHHS B  OCHOBHHX
IIPUHIHAIIAX KOMaHIHOI poOOTH Ta YacTKoBa
ODI3HAHICTL B ICTOTHUX O3HAKaX KOMAHIHOI
POOOTH, TIPH ITLOMY BiZICYTHE YiTKE PO3YMIHHS
JEIKUX KAIOYOBUX IIPUHIIUIIB KOMAaHIHOL

125



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 2 (113)

Bicrux 2KumomupcoKozo 0epiagHoz0 YHigepcumemy imeHi Isara dpanka.
ITeoazoeiuni Hayku. Bun. 2 (113)

partial awareness of the essential features
of teamwork, while there is no clear
understanding of some key principles and
essential features of teamwork.

According to the indicators of the
procedural criterion of the content
component of readiness for teamwork, it
has been established that the majority of
future special education teachers have
formed a general recognition of the essence
of the team approach in the profession of a
SET in the process of training (supervision)
of children with SEN.

Based on the results of analysis of
further development of future special
education teachers' knowledge of the
normative and legal security of the team
approach in the process of teaching
children with SEN, insufficiency of its
formations was determined. The survey
conducted indicted that only 32% of the
students could name the elements of legal
framework (documents) that regulate the
teamwork of SETs while providing
educational services to the children with
special educational needs; 68% of
respondents could not specify any implied
documentation and/or legal regulatory
mechanisms.

According to the results of the survey
conducted regarding the future SETSs’
understanding of the process of joint
teaching (learning) as a mechanism for
ensuring teamwork in the education of
children with SEN, it was established that
students do not have a clear
understanding of this process, since only
40% of surveyed realize the importance of
joint teaching (learning) as well as the
necessity of equal participation of two or
more specialists (a teacher and a teacher's
assistant or SET) in  conducting
educational classes in an inclusive
environment; 24% of respondents did not
formulate a specific answer to this
question; 36% of participants said that
they do not understand the process of joint
teaching.

The analysis of the processed results of
assessment of future SETs’ level of
readiness to work in a team is presented in
Fig. 5.

poboTy, iCTOTHUX O3HaK KOMAaHIHOI
poboTu.

Jocaimryroun IIOKA3HUKHU
npoyecyanbHoz0  Kpumepiio  3MICImMO8020
KOMNOHEHMY 20mosHoCmi 00 KOMAHOHOL
pobomu BCTAaHOBAEHO, IO Cepel OIIUTAHUX
CTYEHTIB y GiAbIIIOCTI MafOyTHIX
KOPEeKIIIMHUX  IlefaroriB  copMyBasach
3arasbHa O0I3HAHICTH CYTHOCTI KOMAaHIHOTO
miaxomy B rpodpecitiniit IiSIABHOCTL
KOPEKIIIHHOTO IIeJarora Ta MEXaHi3My HOro
3aCTOCYBaHHS B IIPOIIECi HaBYaHHA
(cymmpoBomy) miTedt 3 OCOOAMBUMM OCBITHIMHM
notTpedamu.

3a pe3yabTaTaMM IOCAIKEHHST HasBHOCTI
y MaiOyTHIX KOPEKIIIMHUX IIearoriB 3HAaHb
LIOA0 HOPMAaTHBHO-IIPABOBOIO 3a0e3IeYeHHsT
KOMaHIHOIO IIiaxoay B IIPOLleCi HaBYaHHS
miteti 3 OOII, BCTaHOBHAHM HE MOCTATHBO
copMOBaHy CHCTEMY 3HaHb HOPMATHBHO-
IIPaBOBOTO pETyAIOBaHHA KOMAaH/THOTO
migxomy B IIpolieci cymnpoBoay miteitt 3 OOII,
OCKIABKH, OITPAITIOBABIIIH OTpHUMaHi
pe3yAbTaTH III0ZI0 BHU3HA4YEHHH
PECIIOHIEHTaMU HOPMAaTHBHO-IIPABOBOIO
JOKYMEHTY, SKUH peraaMeHTy€e 3aCTOCyBaHHSI
KOMaHIHOIO INAXOAy y HaB4YaHHI OiTeHd 3

TA

OOIl, BcranoBaeHo, 110 TianBKU 32% i3
ONUTAHUX 3a3HauuAn [loAOKEeHHS  IIpo
KOMaHy TICUXOAOTO-TIEIATOTIYHOIO

CyIIPOBOAY MiT€H 3 OCOOAMBHMH OCBITHIMH
notrpebamu; 68% PpeCcroHAEHTIB HE 3MOTAH
[JaTy KOHKPETHY BiAIIOBib Ha IIOCTaBAEHE
IUTAHH4.

3a pe3yabTaTaMM OTPUMaHUX JAHUX 110/10
po3yMiHHS ~ MaMOyTHIMM  KOpeKIiMHUMU
refaroramMu IIpPoIecy CIIIABHOTO BHKAQIAHHS
(HaBUaHHH) 9K MexXaHi3My 3a0e3ledYeHHs
KoMaHHOi pobotu B HaBuaHHi gitett 3 OOII,
BCTAHOBUAH He C(POPMOBAHICTH B CTYAEHTIB
YiTKOIO PO3yMIiHHSI JAHOTO IIPOIIECY, OCKIABKU
auire 40% i3 omuTaHMUX 1N IIPOLIECOM
CITIABHOTO BUKAQJIQHHA (HaBUYaHHS)
PO3YyMIIOTH PiBHOIIpaBHY y4YacTb MOBOX 1
Oiapire paxiBIIB (BUMTEAdT 1 acucTeHTa
BUMTEAsd YM KOPEKIHHHOro Iemarora) y
IIPOBEAEHHI HaBYaABHHUX 3aHATH B
IHKAIO3BHOMY CEepPENOBHILL; 24%
PECHIOHIEHTIB He CcOpMyBaAl KOHKPETHY
BiOIIOBiAbF Ha madHe nOuTaHHg, 36% i3
OIMTAHMX 3a3HAa4YUAH, IO HE PO3yMilOTh
TIPOLIEC CITIABHOTO BUKAAIAHHS.

Ananis OIIpalbOBaHUX pe3yAbTaTiB
OLIHIOBaHHA MaMWOyTHIMM KOpPeKIliHHUMU
refaroraMy CBOIO PiBHSI TOTOBHOCTI [0
PoOOTH B KOMaH/Ii ITOAAHO Ha PHUC. 5.
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= Low = Lover than average

Lever of readiness to work in a team
Medium (average)

g

= Higher than average = High

Fig. 5. Self-assessment of future special education teachers regarding
determination of their level of readiness to work in a team

According to the statistical data shown
in Fig. 5, the majority of future SETs
believe that they are able to work in a team,;
50% of the respondents claim that they
have a higher than average level of
readiness to work in a team; 34% of
participants estimated their level of
readiness for teamwork within the average
(medium) range; 6% of future special
education teachers believe that they have
developed a high level of readiness to work
in a team; 5% of respondents rated their
readiness for teamwork at a low and below
average level.

Results of the study of the system of
professional knowledge of future special
education teachers regarding the
awareness of the team approach in their
professional activities and its application in
the process of accompanying/guiding
children with special needs, an average
level of formation of the procedural
criterion of the content component of
readiness for teamwork was identified, the
characteristic features of which are
insufficiently formed in future SETS’
system of knowledge on the regulatory and
legal support of the team approach in the
process of teaching children with SEN,
which is characterized by partial
awareness of the legislation regarding the
implementation of psychological and
pedagogical support of a child with SEN in
general secondary and preschool education
institutions and insufficiently clear
understanding of the composition of the
support team members. There is a general
awareness of the mechanism  of

3rifHO BIICOTKOBOIO CIIiBBiIHONIEHHS,
o BigoOpazkeHO Ha puc. S, OIABLIICTD
MafOyTHIX KOPEKIIIHHUX I1e1aroriB
BBazKalOTh, III0 34aTHiI IIpaljoBaTh B
KOMaHMOi, oOcKiabku 50% i3 omuTaHux
CTBEPIKYIOTh, 110 MaroThb BUIIAN
CepeIHBOr0 PiBEHb MOTOBHOCTI 40 PoOOTH B
KoMmaHzai; 34% PpecroHAEHTIB OLUHWAM CBil
piBEHb MOTOBHOCTI /10 KOMaHIHOI pPoOOTH B

MezKax CEPEHBOIO; 6% MaiOyTHIX
KOPEKITIMHUX IIeIaroriB BBaXKaloTh, IO Y
HUX  copMyBaBcs  BHCOKWH  piBeHb

TOTOBHOCTiI 40 poOOTH B KoMaHmi; 1o 5% i3
OIIMTAHUX OIUHHUAM CBOIO T'OTOBHICTH MO0
KOMaHIHOI poOOTH B MeKaxX HHU3BKOIO Ta
HITKYE CEPeIHBOIO PiBHS.

3a  pesyapTaraMM  [OOCAI[DKEHHd Y
MafOyTHIX KOPEKIIHHNX 1eIaroriB CUCTEMH
3HAHB IIIOA0 O0OI3HAHOCTI KOMAaHIHOTIO
nigxomy B ix mpodpecitinitt AigAbHOCTI Ta Horo
3aCTOCYBaHHS B IIPOIIECI CYIIPOBOAY HITEH 3
OOII, BCTAHOBAEHO CepeldHili  pieeHb
cghopmosaHOCMi NPOUECYAILHO20 KpumMepiro
3MICM08020 KOMNOHEHmMYy aomosHocmi 00
KOMAHOHOT pobomu, XapakKTEepHUMH
O3HaKaMH SKOTO € HEJIOCTATHBO
chopMoBaHa y MaMOYTHIX KOPEKIIIHHUX
IeJaroriB CHUCTeMa 3HaHb HOPMAaTHUBHO-
IPaBOBOTO  3a0e3ledeHHsT  KOMAaHIHOTO
minxoay B mpolleci HaBuaHHS mited 3 OOII,
(0] XapaKTepHU3YETHCS YaCTKOBOIO
06i3HaHICTIO 3aKOHOZIaBCTBAa 188 (0Ji (o)
3MiHiCHEHHSA IICUXOAOTO-IIEJATOTIYHOIO
CYIIPOBOY OUTHHH 3 OCOOAMBUMM OCBIiTHIMH
noTpebaMu B 3aKAa/laxX 3aTraAbHOI CepemHbOol
1 JOIIKIABHOI OCBITH Ta HEAOCTATHBO YiTKUM
PO3yMIHHAM CKAQQy Y4YacCHHKIB KOMAaHOHU
cynpoBoay. CrocrepiraeTrbcsi  3arasbHa
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implementation of  the supportive
teamwork while providing educational
services to the children with special
educational needs, with only partial
understanding of the main aspects of its
provision. A clear understanding of the
essence of the team approach in the
professional activity of the special
education teacher, with partial awareness
of the functional duties of the SET as a
member of the support team has been
identified, however, at the same time, there
is a too high level of self-esteem regarding
the formation of teamwork competence
among future SETs.

Thus, as a result of the research, among
future special education teachers, the
content component of readiness for
teamwork in teaching children with special
educational needs, the average level of its
formation was determined.

Studying the indicators of the
adaptation criterion of the activity
component of readiness for teamwork, it
was established that the majority of future
SETs strive to become a full-fledged
member of the team, in particular,
analyzing their own behavior during team
interaction. Thus, 45% of the respondents
claim that when working in a team, they
strive to unite efforts of all participants of
joint activities into a single entity; 39% of
participants partially agree with the
specified behavior in team interaction; 10%
of future special education teachers could
not decide on such behavior during team
interaction; only 6% of students do not
seek to join forces to perform joint activity.
34% of respondents seek to make a
personal contribution to the work of the
team; 28% partially agree of making a
certain contribution to the teamwork; 22%
of participants generally agree to make
personal contributions to teamwork, but
they don’t consider it important; 17% of
future SETs do not seek to make a personal
contribution to the work of the team.

The analysis of the results obtained
during the self-analysis of the behavior of
the future special education teachers
regarding their possession of the skills of
intensive cooperation in teamwork with
other specialists is presented in Fig. 6.

obi3HaHiCTP MexaHi3My peaaizariii poboTu
KOMaHau cynpoBoay giter 3 OOII i3
YaCTKOBUM PO3YMiHHSIM OCHOBHHUX ACIIEKTiB
fioro 3abe3rnedeHHs. HasBHe po3yMmiHHS

CYTHOCTI KOMAaH/THOTO OiaXomay B
npodpecifiHili  OiIABHOCTI  KOPEKIIHHOTO
megarora, i3  YacTKOBOIO  ODi3HAHICTIO

PYHKIIIOHAABHUX OOOB’I3KiB KOPEKIIIHHOIO
resiarora sIK ydYaCHHUKa KOMaHI1 CYyIIPOBOLY.

[Ipy 1BOMYy CIIOCTEpPITAETHCA 3aBHIIEHA
caMoOOIliHKa 1m0 CQOPMOBAHOCTI ¥
MauOyTHIX KOPEKIIMHUX IIe1aroris

KOMIIETEHTHOCTI KOMaH/HOi poOOTH.

TakuM 4HMHOM, B PE3YABTATI JOCAIPKEHHS,
cepen MaiiOyTHIX KOPEKIIHHUX IIeJaroriB,
3MICTOBOIO KOMIIOHEHTY TOTOBHOCTI [0
KOMaHAHOI pobOTH y HaB4YaHHI mOited 3

0COOAUBHMU OCBITHIMHU norpebamy,
BU3HA4YEHO CepenHiit piBeHb moro
chopMOBaHOCTI.

JIOCATKYIOUM IOKA3HUKHU A0ANMAuiliHo20
Kpumepiro OiTbHICHO20 KOMNOHEHMY
2omosHocmi do KOMaHOHOT  pobomu
BCTAQHOBAEHO, 1110 CEPEJ], OITUTAHUX CTYAEHTIB
GiABIIIICTE MarOyTHIX KOPEKIIIHHIX

IeJATOTiB, IIPAarHyTh CTaTU IIOBHOIIHHHM
yJIaCHHUKOM KOMaHIU, 30KpeMa aHaAi3yrouu
BAACHY IIOBEIIHKY ITPHU KOMaH/IHIN B3aeMOoii
45% i3 OONUTAaHUX CTBEPIKYIOTb, III0
OpPAaIioI0Yy B KOMAaH/[i, BOHH IIParHyThb
00’emHATH 3YCHUAAS BCIX YIACHHKIB CITIABHOL
[iSIABHOCTi B enmHe 11iae; 39% pecroHAeHTIB
YaCTKOBO TIOTO/KYIOTHCS i3  BKa3aHOIO
TIOBEIHKOIO IIPpHU KOMaHHiM B3aemomii; 10%
MaMOyTHIX KOPEKITIHHUX [1€IaTOTiB HEe 3MOTAN
BH3HAYUTHUCH IMIOA0 TAaKOi IIOBEMIHKU IIPU
KOoMaHIHit B3aeMoiii; auiie 6% i3 ormuTaHux
He IIparHyThb 10 00’cTHAHHS 3yCHAb YYaCHUKIB
CIIABHOI  fgigabHOCTi. 3i BCiX omMTaHUX
MafOyTHIX KOpeKLifiHux 1mnexaroriB  34%
PECIIOHEHTIB MParHyTh 3POOUTH OCOOHCTHIA
BKAQ B poboty KoMaHmy; 28% YacTKOBO
3aiiMaloTh TaKy IIO3UIlil0 B KOMaHHIM

poboti, 22% i3 omMTaHUX HE 3MOTAH
BU3HAYUTHL i3 [aHo0 TIIo3ulliero; 17%
MaMOyTHIX KOPEKIiMHUX IIearoriB  He

MIParHyTh 3MiHCHIOBATH OCOOMCTUIl BKAAI B
POobOTY KOMaH/IH.

Ananis oIparboBaHUX pe3yabTaTiB
caMoaHaAi3y BAACHOI IIOBEOiHKH MamOyTHIX
KOPEKIIMHNX MIeJaroriB II0/I0 BOAOMIHHS
HUMH HaBUKIB IHTEHCHBHOIO
CHiBpOOITHUIITBA B KOMAaHAHIH poOoTi 3
iHIITMMY PaxiBIIIMH, MTOIAHO HA pPHUC. 6.
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= [ completely agree = I partially agree

N
= [ can't say for sure \

I don't agree

"I possess skills of intensive cooperation with other specialists duing
teamwork"

e

Fig. 6. Self-assessment of future special education teachers regarding their
skills of intensive cooperation in teamwork

Considering the statistical results
shown in Fig. 6, it was determined that
22% of future SETs possess the skills of
intensive cooperation in teamwork; 39%
of respondents have partial skills of
intensive cooperation; 33% of
respondents could not or refused to
assess their skills of intensive
cooperation; 6% of respondents claim
that they lack the skills of intensive
cooperation in teamwork.

Thus, taking into account everything
mentioned above, it was confirmed that
the majority of future special education
teachers, in general, strive for intensive
cooperation during their professional
activities, as they are ready to discuss the
results of their work with other team
members and share their own
professional development with others,
and are focused on the overall success of
the team and contribute to the even
distribution of the overall success of the
teamwork, however, a large number of
future SETs do not share the concept of
interrelated nature of every member of
the team and his/her activity, thus they

are not entirely ready for
interchangeability between team
members, and cannot unambiguously

assess whether they have the skills of
intensive cooperation in teamwork .
Determining the ability of future
special education teachers to perform
team roles (using M. Belbin's modified
test "Team Roles") it was noted that
functional roles that future SETs are able
to perform in teamwork. The analysis of
the processed results of the diagnosis of

3 orasiay BiZICOTKOBOTO CITiBBiIHOIIIEHHS,
300pazkeHoro Ha pHUC. 6, BCTAHOBAEHO, IIIO
22% MaibyTHIX KOPEKIIHHUX IIeJaroriB
BOAOMIIOTH HaBUKaMHU IHTEHCUBHOTO
cuiBpobiTHHUIITBA B KOMaHHiH pobori; 39%
i3 OmMTaHUX MAalOThb 4YaCTKOBI HaBUKHU
IHTEHCHUBHOTO CIiBPOOITHUIITBA B KOMAaH/I].
33% pecrnoHAeHTIB HE 3MOTAU OLIIHUTH CBOi
HaBUKH IHTEHCHUBHOTO CIiBPOOITHHUIITBA;
6% i3 omuTaHUuX CTBEPIKYIOTH IIPO
BiZICYTHICThP y HHUX HaABUKIB iHTEHCHUBHOTO
CIIiBpOOiTHUIITBA B KOMaHAHIH POOOTI.

OTXe, BpPaxoOBYIOYU BUIIEBUKAAJICHE,
BCTAQHOBAEHO, IO OiABLIICTE MaiOyTHIX
KOPEKIIiHHUX TIIe[aroriB, B 3araAbHOMY,
IIparHyTh y CBOi#l mpodpecifiHifl aigabHOCTI
[0 IHTEHCHUBHOTO CIIiBPOOITHHUIITBA, TaK SIK
roToBi 0OroBOPIOBATU 3 IHITTUMH
y4acCHUKaMM KOMaHOM pe3yAbTaT CBOEl
BUKOHAHOI PoOOTH Ta MIAUTHCS 3 iHITUMH
BAACHUM METOAUYHUM HAaIIPaIIOBAHHIM,
OPIEHTYIOTHCS Ha  3araAbHUM  yCIixX
KOMaHOW Ta NOParHyTh A0 PiBHOMIpPHOTO
pO3MOMiAy 3araAbHOTO yCHiXy poboTH
KOMAaH/IH, OMHAK  3HA4YHA  YacTWHA
MaMbyTHIX KOPEKIIHHUX IIefaroriB He
PO3MIASIOTH TIO3HILI0 B3a€EMO3aAEKHOCTI
YV4aCHUKIB KOMaHOU Bif POOOTH KOXKHOTO,
HE B [IOBHIH mipi rOTOBI pife)
B3a€EMO0O3aMiHHOCTI MizxK y4acHUKaMU
KOMaHAW Ta HE MOXYTh O/HO3HAYHO
OIIIHUTH HAasSIBHICTH y HHUX HAaBUKIB
IHTEHCHBHOTI'O CIIiIBPOOITHHUIITBA B
KOMaH/IHi# poboTi.

Busnauyaroun y MafiOyTHIX KOPEKIIiHHUX
nmemaroriB ix 3O0aTHICTH [0 BHKOHAHHY
KOMaHIHUX  pPOA€H, BHUKOPHUCTOBYIOUHU
Mo audriKoBaHUH TecT M. BeabGina
"Komangni poai”, BCTAHOBHAH
PYyHKITIOHAABHO-POABOBI TIO3MUIIi], gKi
MaMOyTHI KOpPEKIIiHHi TIemaroru 3maaTHi
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functional roles within the team,
according to the interpretations of the
test, is presented in Fig. 7.

BUKOHYBaTH B KOMaHAHIH poboTi. AHaai3
OIpanbOBaHUX pPE3YABTATIB OiarHOCTUKU
dYHKITIOHAABHO-POABOBUX TTO3UIIIH B
KOMaH/Ii, 3rigHO IiHTepIIpeTalliii TecTy,
IIogaHo Ha pPHUC. 7.

Team roles

60%

40%

B Specialist

B Researcher m Creator

Coordinator

>3% B
46%

47%

Executor
® Negotiator

Fig. 7. Ability of future special education teachers to perform team roles

According to the percentage ratio shown
in Fig. 7, in general, all interviewed future
special education teachers are able to
perform scientifically defined team roles, in
particular, 54% of those surveyed are able
to perform the role of a specialist in a team,
who is characterized by purposefulness,
dedication to their work and concentration
on objectives only in a narrow field; 53% of
respondents are able to perform the role of
a coordinator in a team, which is
characterized by  explaining goals,
stimulating decision-making and
delegating authority; 52% of participants
are able to take the role of an executor in
the team, who is characterized by
discipline, reliability, practicality, and can
harmoniously transforms ideas into
practical actions, but reacts slowly to new
opportunities; 51% of future SETs occupy
the role of a researcher in the team, who is
characterized by enthusiasm and excessive
optimism, who is able to expand the
horizons necessary for the realization of the
team's goals; 50% of the students are able
to fulfill the role of a creator in the team,
who is characterized by dynamism,
assertiveness, and ability to bravely
overcome obstacles the team encounters,
but has a propensity for provocations; 48%
of respondents are able to occupy the
functional role of a negotiator in the team,
who is characterized by cooperation and
favorability, but lacks decisiveness in

3rigHO BiACOTKOBOIO CIIiBBiIHOIIIEHHS, ITI0
BimoOpazkeHO Ha pucC. 7, B 3arasbHOMY BCi
ormTaHi MadOyTHI KOPEKIIifHI IleJarora
31aTHI BUKOHYBaTH HAyKOBO BH3HAYEHI
KOMaHIHiI poai, 30KpemMa 54% i3 omuTaHux
3/1aTHI BUKOHYBATU B KOMaH/Ii POAb (DaxiBIId,
dKOMY  XapaKTepHa  IIAECIIPsIMOBAHICTE,
BiIJaHICTE CBOIM CIIpaBi Ta 30CEPEKEHICTb
Ha poboTi Aume y By3bKiti cdepi; 53%
PECTIOHZIEHTIB 3/1aTHI BUKOHYBaTH B KOMaH/Ii
POAB KOOpAMHATOpA, SIKOMY XapaKTepHe B
KOMaH[i IOSICHEHHS Ilin€H, CTHUMYAIOBaHHS

OpUUHATTS  pillleHb Ta  [AeAeTyBaHHS
IIOBHOBaXKEHb; 52% i3 ONuUTaHUX 30aTHI y
KOMAaH/Ii 3ariMaTH POABOBY TIO3UIIIIO
peaaizaropa, AKOMY XapakTepHa
JMCIITUIIAIHOBAHICTD, HaIiHHICTE,
IPaKTUYIHICTE, IKUYU rapMOHIMHO

IepeTBOPIOE ifei B MPaKTHU4YHI MOii, OJgHaK
IIOBIABHO pearye Ha HOBI MOXKAMBOCTi; 51%
MaMbOyTHIX KOPEKIIHHUX I1eIaroriB 3aiiMaoTh
Yy KOMaHOl PpOAb [OCAITHUKA, IKOMY
XapakTepHUI eHTy3iasM Ta HaaMipHWHI
ONTHUMI3M, SKHM 30aTHUH PpO3MINPIOBATH
KOAO KOHTAaKTiB HEOOXiMHHX IOAS peaaizartii
mirett kKoMmaumu; S50% i3 omuTaHHX 3OaTHI
BUKOHYBaTH B KOMAaH/i POAb TBOPLIS, SKOMY
BAACTHUBA JUHAMIYHICTh, HAITIOPUCTICTD , TKUH
CMIAMBO B KOMaH/Ii JOAA€ TIEPEILIKOM, OHAK
Ma€ CXUABHICTH [0 IpoBokalii; 48%
PECTIOHZIEHTIB 3[aTHi 3aiiMaTh y KOMaHmi
PYHKITIOHAABHO-POABOBY TIO3HLIIO
JUTIAOMATA, SIKOMY XapaKTepHa CIiBIIpalls Ta
CIIPUATAUBICTD, OJHAK HadBHA HE PIIIydiCThb
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controversial situations, and is able to
prevent contradictions in the team; 47% of
surveyed are capable of performing the role
of an expert, which is characterized by
moderation, insight, and the ability to see
all the possibilities within the team, as well
as to derive strategy aimed at giving
accurate and objective assessment; 46% of
SETs are able to occupy the functional role
p of an idea generator in the team, which is
characterized by creativity, originality, and
solves complex tasks. Therefore, based on
the results of the research, the future
special education teachers have a formed
flexible role that corresponds to the average
level, since the ability to perform team roles
in the surveyed future SETs varies within
50%.

According to the results of the research
on the presence of developed abilities and
skills of working in a team among future
special education teachers, an average
level of formation of the adaptation
criterion of the activity component of
readiness for teamwork was established,
the characteristic features of which are the
presence of the ability to be a full-fledged
member of the team and cooperate with
their participants in future SETs, thus,
there is a flexible role, which is implies the
ability to perform defined team roles within
a team, while having an insufficiently
developed ability to create conditions of
intensive cooperation during team work.

Examining the indicators of the social
criterion of the activity component of
readiness for teamwork, it was established
that the majority of future SETs have
certain difficulties in building constructive
interpersonal relationships within a team,
in particular, 30% of the surveyed claim
that they are cautious in accepting new
team members; 44% of respondents can
only partially agree to accept the new
teammates and roles within the team; 26%
of respondents were undecided as to
whether they have the appropriate
behavior patterns in the team.

The analysis of the obtained statistical
results of the self-analysis of future special
education teachers regarding presence of
developed constructive interaction skills in
the team is listed in Fig. 8.

B CyHEPEYAMBUX CHUTyallisX, 34aTHUH B
KOMaH/Ii TIOITepe/RKyBaTH IIPoTHpiuysd; 47% i3
OIMUTAHUX 37aTHI [0 BUKOHAHHA POAi
€KCIIepTa, XapakTepHa IIOMipKOBaHICTb,
IIPOHUKAUBICTD, SKUH 6a4UTh B KOMaHi BCi
MOZKAMBOCTI, OyZye cTpaTerito Ta BMi€ OaTH
TOYHy Ta  OO€KTHMBHY  OLIHKY; 46%
PECTIOHZIEHTIB 3[aTHi 3aiiMaTl B KOMAaHI
PYHKITIOHAABHO-POABOBY TIO3ULIiI0
reHeparopa imel, SKHP XapaKTepH3yeThCs
KPEeaTHBHICTIO, CBOEPIIHICTIO, SKUNU BHUPIIILyE
y KOMaH[i CKAaHi 3aBaaHHga. OTKe, 3 OTASIAY
OTPHUMAaHUX pe3yAbTaTiB JIOCAITZKEHHS,
MalOyTHI KOpPEKIlifiHi Ilefaroru MaloThb
chopMOBaHy THYYKY POABOBY IIO3HILIO SIKA
BIAIIOBiZIa€ CcepeqHbOMY PiBHi, OCKIABKHU
3MATHICT BHKOHAHHS KOMAaHIHUX poAeH B
OIMUTaHUX MalOyTHIX KOPEKIIIHHUX I1e/1aroriB
KOAMBAa€eThCs B Mexkax 50%.

3a  pesyapTaraMH  [OOCAI[DKEHHd Y
MafOyTHIX KOPEKIIIHHUX IIe1aroriB
HagBHOCTI cOPMOBAHUX BMiHb Ta HAaBUYOK
po6OTH B KOMAaH/i, BCTAHOBAEHO CEpeoHili

pigeHb  cpopmosaHocmi  A0ANMAYIIHO20
Kpumepiro OUsUTbHICHO20 KOMNOHEeHmMy
2omosHocmi 00  KOMaHOHOI  pobomu,

XapaKTepHHUMHU O3HaKaMH SKOT0 € HAIBHICTh
y MatiOyTHIX KOPEKIiHHUX ITIefaroriB BMiHHA
OyTH IOBHOIIIHHUM yYaCHHKOM KOMAaHIU Ta
CHiBIIpaIfoBaTy 3 ii yyacHUKamu, HasBHA
THy4YKa poabOBa [I03UIIid, gaKa
XapaKTEepPHU3YETHCA 30ATHICTIO BHKOHYBaTH B
KOMaH/i BHU3HAYEHI KOMaHOHI poai, IIpH
IIbOMYy HasBHE HEIOCTaTHHO CcgopMoOBaHe
BMiHHSI CTBOPIOBATH YMOBH IHTE€HCHBHOIO
CHiBpOOITHHUIITBA il YaC POOOTU B KOMAHI.

JOoCAIKYIOUN  IIOKA3HUKH  COUIAILHOZ0
Kpumepio Ol IbHICHO20 KOMNOHEHMY
20moeHocmi do KomMaHOHOT ~ pobomu

BCTAQHOBAEHO, 1110 CEPEJ], OITUTAHUX CTYAEHTIB
y  Oiapmmocti  MaBOyTHIX  KOPEKIIHHMX
[IearoriB  iCHyIOTb IIEBHI TpyAHOLL B
1o0y10Bi KOHCTPYKTUBHUX MiKOCOOUCTICHHX
B3aeMUHH y KoMaHzi, 3o0kpeMa, 30% i3
OIUTAHUX CTBEPKYIOTh, III0 BOHHU 3
00EpPEeKHICTIO TTPUUMAIOTh HOBHUX yYaCHUKIB
KoMaHaY; 44% PEeCHIOHIEHTIB YaCTKOBO
3aiiMaloTh TaKy MO3ullito; 26% i3 omuTaHmx
HE BH3HAYMAWCH IIIOZI0 HASBHOCTI y HHUX
BIiAIIOBIIHOI TOBEIIHKY ¥ KOMaHI.

Ananiz OITpatbOBAHUX pe3yAbTaTiB
caMmoaHaAi3y MafOyTHIX KOPEKIIIHHUX
IearoriB MIOA0 HAgBHOCTI Y HUX HaBHKIB
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KOHCTPYKTHBHOI  B3aeMoii

Io/IaHO Ha puc. 8.

y KOMaHmi,

= [ absolutely agree

"I possess the skills of constructive interaction"

= [ partially agree

<

-

I don't agree = [ can't say for sure

Fig. 8. Self-assessment of future special education teachers regarding their
skills of constructive interaction in a team

Considering the statistical data shown
in Fig. 8, we determined that 22% of future
special education teachers possess the
skills of constructive interaction in a team;
50% of respondents have partially
developed skills of constructive interaction
within a team; 21% of participants could
not assess whether they have relevant
skills; 7% of students claim that they lack
the above-mentioned set of skills.

Therefore, taking into account the
results of the survey, it was established
that future SETs have some difficulties in
building constructive interpersonal
relationships in a team.

During the study of the team interaction
skills among future special education
teachers, the activity of the teams, which
were previously formed from the number of
respondents, was observed. 13 teams were
created in total, each consisted of 7-10
people each. Team members were given
tasks aimed at determining teamwork
skills in accordance with the observation
protocol.

The analysis of the results obtained is
presented in Fig. 9.

3 orasay BiACOTKOBOTO CIIiBBiIHOIIIEHHS,
300pa’keHOr0 Ha PHUC. 8, BCTAHOBAEHO, IIIO
22% MaM0OyTHIX KOPEKIHHUX IIeJaroriB
BOAOMIIOTH ~ HAaBUKAMH  KOHCTPYKTUBHOL
B3aemomii y komad#mi; S50% i3 omuTaHux
MAalOTh YACTKOBI HABUKHW KOHCTPYKTHBHOL
B3aemozii B KoMaHzi. 21% pecrioHAeHTIB He
3MOTAU OITIHHUTH HagBHICTDb y HUX
BIAIIOBIAHMX HaBUKIB, 7% 13 OIMTaHHX
CTBEPKYIOTH IIPO BiACYTHICTb Y HUX HABUKIB
KOHCTPYKTHBHOI B3aEMO/Iii ¥ KOMaH/I.

Otxe, BPaxoBYIOYH pe3yAbTATH
OTPUMAaHUX  JAHUX aHaaizy BAQCHOI{
TIOBEiHKH, BCTAHOBAEHO, II0 y MaMOyTHIX
KOPEeKIIMHMUX [e[aroriB  HasBHI  AesKi
TPYOHOLI B IIOOYOOBI KOHCTPYKTHBHHX
Mi>KOCOOHCTICHHX B3AEMHHH Y KOMaH/I.

B xoai mocaizKeHHSa HAsgBHOCTI KOMaH/IHOI
B3aEMOJIii cepen MadOyTHIX KOPEKIHHUX
[Ie/IaroriB, IIPOBENEHO CIIOCTEPEKEHHS 3a
MSIABHICTIO POOOTH  KOMaH, $Ki 0yAo
IOTIEPETHEO cchopMoBaHO i3 qrcaa
pecrioHAeHTIB. B 3araabHOMYy 6yAO CTBOPEHO
13 komaHz, gaki HaaigwyBaaum mo 7-10 oci0,
y4acHHKaM KoMaH[ 0yAO HaOaHO 3aBAaHHS,
110 CIPSIMOBYBAAUCH HA BUBHAYEHHS HABUKIB
KOMaHIHOI POOOTH BiAIIOBIIHO 0 MTPOTOKOAY

CIIOCTEPEKEHHS].
Ananis oIparboBaHUX Pe3yAETaTiB
CIIOCTEPEKEHHS  3a  [iSIABHICTIO  PO0OTH

KOMaH/, 1100 HasIBHOCTI cepen ii yJacHHKIB
HaBHKIiB KOMaHIHOI pOOOTH IOZAHO Ha puC. 9.
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Level of formation of teamwork skills

65%

60%

55%

50%

45%

® Orientation of team members towards a common goal

Intensive cooperation among team members

m Presence of constructive interpersonal relationships

® Availability of professional skills to provide support for children with special

needs

Fig. 9. Formation of teamwork skills in future special education teachers

According to the results of the
observation of team activity, it was
established that 62% of teams have formed
the orientation of its members towards the
team's common goal; 55% of team
members have the skills of intensive
cooperation; 61% of teams formed
constructive interpersonal relationships
between its members; 52% of the team
members have the professional skills to
support children with special needs.

Based on the results of observing the
activities of the created teams, the average
level of formation of teamwork skills among

SETs was determined, which is
characterized by: an insufficiently formed
vision of a single process of goal

achievement among team members; the
preference of team members to focus on the
result of their work, rather than on the
overall successfulness of the team; poorly
developed mutual responsibility for
achieving a common goal; insufficiently
formed coordination of joint activities
among team members, the presence of
internal competition within the team. Team
members reluctantly combine their own

3a pesyabTaTaMu CIIOCTEPEKEHHSI
OIFIABHOCTI KOMaH, BCTAHOBAEHO, III0 Ha
62% B KOMaHaaxX cChOPMOBAHO OPiEHTALIIO
ii yyacHUKIB Ha CIiABHY MeTy KOMaHIH; Ha
55% B y4acCHUKIB KOMaH HassBHI HaBUKU
IHTEHCHBHOTO CIIiBpOOiTHHIITBA; Ha 61% B
KOMaHZaxX C(opMyBaAHUCh KOHCTPYKTHBHI
Mi¥kocOoOHCTiCHI B3a€EMHUHU MixK i
y4acHUKaMU; Ha 52% B y4aCHUKIB KOMaH[
HasgBHI IIpodecifiHi HaBUKU 3a0e3redeHHs
cynpoBonay miteit 3 OOII.

3 oragay OTpPUMaHUX  PEe3yALTaTiB
CIIOCTEPEXKEHHS 3a MIFABHICTIO CTBOPEHUX
KoMaH, OyA0 BH3HAYEHO CepelHill piseHb
cghopmosarHocmi Yy MatilbymHix KopeKyiliHux
neoaezozie HABUKI8 KOMAHOHOI pobomu,
AKHUH  XapaKTepU3yeTbCS: HEIOCTATHBO
chopMOBaHUM B Y4YaCHHKIB KOMaHIU
0aueHHSIM €OUHOTO IIPOIECYy MOOCATHEHHS
MEeTH; IePEeBasKHICTIO OpPi€HTallil yJaCHUKIB
KOMaHIHU Ha pe3yAbTaT CBO€l poOOTH, a He
Ha 3araAbHUH pe3yAbTaT KOMaHOU; cAabo
PO3BUHEHOI0 B3a€EMHOIO BiAMIOBiZaABHICTIO
3a CITIABHY METY; HEOOCTaTHBO
cchopmoBaHOO B3BEMOY3TOIZKEHHICTIO
CHIABHUX [ii B yYacCHUKIB KOMAaHHU,
HagBHICTIO BHYTPIIIHBOI KOHKYPEHILS B
KOMaHMi. YYacHHKH KOMaHZ HeoxXode
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efforts to achieve a common goal, actively
use their strong sides in teamwork, but
without compensating for the individual
shortcomings and drawbacks. It’s worth
noting that all team members are focused
on achieving common success, however,
not all of them receive the equal share of
appreciation when team goals are
successfully accomplished, which leads to
the certain discrimination. Also, all team
members possess some degree of freedom
of their actions while working on common
goals, but the process of mutual
complementation of professional skills
among team members is slower than
expected. Team members are responsible
for the results of their own part of the work
that was assigned to them and for the
results of the work of another team
member in case of replacement and/or
difficulties encountered, although joint
responsibility for the result of the team's
activity is not sufficiently formed. The
teams discuss the proposed ideas, but not
all of them meet consensus and/or are
approved by all team members. The
professionalism of team members is highly
appreciated. Objectivity prevails in the
assessment of  situations. Mutual
understanding and assistance within the
teams is not sufficiently formed, and there
is no such concept as ‘"situational
leadership". Team members share common
views, but a favorable social and
psychological atmosphere is not always
observed. Ineffective communication
emerges due to lack of practice, moreover,
not all team members know how to listen
to others, often interrupt the interlocutor
thus breaking the professional ethics.
Disputed issues in the team are not always
resolved by reaching consensus. The work
of teams when  improvising the
implementation of accompanying children
with special educational needs is not well
established, since not all team members
are able to apply their knowledge in
practical activities. It is observed that team
members have necessary pedagogical skills
aimed at effectively working with their
colleagues while not observing all the
necessary legal norms for providing team
support. Preference is given to the
introduction of certain technologies for

00’ THYIOTH BAACHI 3YCHAAST AL
OOCSTHEHHSI CITIABHOI MeTH, aKTHUBHO
BUKOPUCTOBYIOTb CBOI CHABHI CTOPOHU B
KOMaHHIH poboTi, are 0e3 KomIeHcAllii
IHOAWBIAyaAPHUX HEOOAIKIB OKpeMux ii
ydacHUKIB. B  komaHmax  HOpHUCYyTHS
Opi€HTAallid KOXKHOTO Ha 3araAbHHH YCIIiX,
OpoTe BiACyTHd pPiBHOIIPABHICTL IIPHU
PO3MOIAY AOCATHYTOTO VCHiXy KOMaHIU
cepen i ydacHuKiIB. CHoocrepiraerbcd
B3a€EMO3aAEKHICTh YYaCHUKIB KOMAaH/, Bil
poOOTH KOKHOTO, OMHAK IIPOIIEC B3aEMO-
JOOTIOBHEHHA ITpOo(peciiHUX BMIiHbL Cepes
YYaCHUKIB KOMAaHOHU M0 CIOBiIABHEHUH.
Icuye BiAIIOBimaABHICTE YYaCHHUKIB
KOMaH/IU 3a pe3yAbTaT BUKOHAHHS BAACHOI
JacTUHU pPobOOTH, dKa Oyaa Ha HBOTO
IIOKAQZIEHA Ta 3a Pe3yAbTaT BUKOHAHHS
POOOTH IHIIIOTO yYacHHKa KOMaHOU B pasi
HeoOXimHOCTI  3amiHM, Xod4a  CIIiABHA
BiAIIOBiAaABHICTE 3a KiHIIEBHUH pe3yAbTaT
JiSIABHOCTI KOMaHIU HEOOCTATHBO
chopmoBaHa. Y KoMaHOaxX Bia0yBaeTbCsd
0OroBOpEeHHS 3alIPOIIOHOBAHUX iIeH, OJHaK
He 3aBXAU NOpUAMAIOThbCS Y3TOAXKEHHI
pileHHs. LinyeTrbcsa  mpodpecioHanizm
OKpEMHX YYaCHUKIB KomaHau. [lepeBazkae
O0’eKTUBHICTL B OIliHeHi curtyariii. He
[OCTaTHBO cchopmoBaHe YKOMaHIax
B3a€EMOPO3YMIiHHS Ta B3a€EMOIOIIOMOTA,
Opu [BOMYy HE Ma€ CHUTYaTHBHOTO
AigepcTBa. B yYacHHKIB KOMaHO €
CIIIABHICTBb TIOTAAIB, MPO T€ HE 3aBXOIU
CIIOCTEPITa€ThCId CIPHUSTAUBA COILiaABHO-
IICUXOAOTIYHa atMmocdepa. HemocraTHBO
BiampamnpboBaHa KOMYHiKallis, 30KpeMa He
BCi Yy4YaCHUKH KOMAaHIH BMIiIOTb CAYXaTH

iHIIHX, 4acTo nepebUBaIOThH
CIIiBPO3MOBHHUKA, He 3aBXKIU
OOTPUMYIOTHCS €TUKU npodpecifinoro
CHiAKyBaHHsI. He 3aBXKAM CHipHI TUTaHHS Y
KOMAaH/Ii BUPIIIYIOTHCS HIASIXOM
[OCATHEHHS KOHceHcycy. HemocraTHbo
HaaaromxkeHa  pobora  KOMaHA  IIpH

iMIIpoBi3alrii 3mifiCHEHHS CYIIPOBOMY OiTeH
3 OOII, ocKiABKHY He BCi y9aCHUKH KOMaHIA
BMIiIOTH 3acToOCyBaTU CBOi 3HaHHS B
IpakKTHU4HIN #gigabHOCTi. CriocTrepiraeTbcs
HasBHICTb B Y4YaCHUKIB KOMAaH[
memaroriyHoi MaticTepHOCTi B poboTi 3
y4acHHKaMH KOMaHa{, [OpU IboMy 0e3
JOTPUMAaHHS BCiX HEOOXiTHUX ITPaBOBUX
HOPM 3a0e3nedeHHd KOMAaHIU CYITPOBOIY.
Hamaerbca 1miepeBara B 3aCHOCYBaHHI
BU3HAUEHUX TEXHOAOTIH HaBYaHHS OiTed 3
OOIl 6e3 3acTocyBaHHS IHHOBAIIWHUX
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teaching children with SEN without the use
of innovative methods and means, as well
as the modification of existing technologies
for teaching children with SEN.

Thus, as a result of the research of the
activity component of readiness for
teamwork in teaching children with SEN,
the average level of its formation was
determined.

Investigating the indicators of the
emotional criterion of the personal
component of readiness for teamwork, it
was established that among the surveyed
students the  majority  have an
insufficiently developed ability to recognize
other people's emotions and emotional
states.

The analysis of the processed results of
determining the ability of future SETs to
recognize the emotions of other people is
presented in Fig 10.

TEXHOAOTIH 1 MeTomiB HaB4YaHHS, a Ta
moaudpikartii iICHYIOYHX TEXHOAOTIH
HaB4yaHHg gitei 3 OOII.

Takum YHUHOM, B pe3yabrarti
OCAI/I>KEHHS, cepen MaMbyTHIX
KOPEKIIIHHUX  IIeJaroriB, OiTABHICHOTO

KOMIIOHEHTyY TOTOBHOCTI MO0 KOMAaHIHOI
poboTH y HaB4YaHHI OiTell 3 OCOOAMBHUMH
OCBITHIMH rorTpebamu, BHU3HAQ4YEHO
cepenHifl piBeHb HOro chopMOBaHOCTI.
JIOCAIIKYIOYHN TIOKa3HUKH eMOUIliH020

Kpumepito  0COOUCMICHO20 KOMNOHEHMY
eomosHocmi 00  KOMAaHOHOI  pobomu
BCTAQHOBAEHO, III0 Ceped  OIHTAHHUX
CTYOEHTIB, OIABIITICTE MafoyTHIX
KOPEKIIHHUX IIe1aroriB, MAaroThb
HEIOCTAaTHLO  C(POpMOBaHy  3OaTHICTH

pO3Ti3HaBaTH €MOIlil IHIINX AIOfed Ta

eMOIlifiHy 00i3HaHIiCTB.

Ananis oIpanboBaHUX pe3yAbTaTiB
BHU3HA4YEHHA 31aTHOCTI MaMbyTHIX
KOPEKI[IMHUX IIefaroriB  po3Ili3HaBaTH

eMoLii iHmux aAroned nmogaHo Ha puc. 10.

M 3a3/picTh

® O6paza

U XuTpicth

W 3micTh

H 33 J0BOJICHHST

®m )KaioHICTh

® CopoM'sI3THBICTH
B 31ByBaHHS

u Crpax

B CmyTOK

0%

20%

O0izHaHICTh eMOLIITHUX CTAHIB

40%

60% 80% 100%

Fig. 10. The ability of future special education teachers to recognize other
people's emotions

According to the results of the survey
shown in Fig. 10, it was established that
future special education teachers are able
to recognize not all emotional states, in
particular, 96% of surveyed can identify
sadness by facial expressions; 87% of
respondents are aware of such emotional
states as fear and surprise; 75% of future
SETs are able to recognize shyness; 71%

3 oragay BiICOTKOBOTO CITiBBiIHOIIIEHHS,
110 Bimo6pazkeHo Ha puc. 10, BCTAHOBAEHO,
110 Maf0yTHI KOPEKILifiHI meaarory, 3aaTHi
po3mizHaTH He BCi eMOomifiHi cTaHH,
30kpemMa 96% i3 omHUTaHUX MOXKYTb
BH3HAYUTH 32 MIMIKOIO OOAWYYS CMYTOK;
87% pecnioHzmeHTIB 00i3HaAHI B TakKuX
eMOIliMHMX CcTaHaxX 9K CcTpax Ta
3MUBYBaHHS; 75% MaiOyTHIX KOPEKIIHHUX
IIe1aroris 31aTHI po3amnisHaru
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of the participants can detect the
indicators of greed; 54% of respondents
are able to determine satisfaction; 30% of
students can identify anger; 29% of
individuals were able to determine
canniness by facial expressions; 25% of
respondents can recognize insult/offence;
and only 8% of surveyed are aware of such
an emotional state as envy.

Therefore, taking into account the
above-mentioned, it was established that
future SETs are able to detect only well-
expressed emotional states, which are
clearly reflected by facial expressions,
which ultimately determines an
insufficiently formed ability to recognize
other people's emotions.

Investigating the level of emotional
intelligence of future special education
teachers using the Hall Test [2], we
determined their ability to be aware of
their own emotions and the emotions of
the people around them.

According to the results of the diagnosis
of emotional intelligence by Nicholas Hall,
according to the "emotional awareness"
scale, it was established that 56% of
future SETs have an average level of
emotional awareness; 26% of respondents
developed a low level of emotional
awareness; 18% of participants achieved a
high level of emotional awareness.

According to the research data of the
diagnosis of emotional intelligence on the
scale of "Managing One's Emotions", it
was confirmed that 48% of the
respondents developed an average level of
ability to manage their emotions; 37% of
future special education teachers have a
low level of ability to manage their own
emotions; 15% of students cannot control
their emotions at a high level.

Accordingly, the obtained results of the
diagnosis of emotional intelligence,
according to the "Self-Motivation" scale
indicated that 60% of future SETs have an
average level of formed self-motivation;
30% of respondents developed a high level
of self-motivation; 10% of students have a
low level of self-motivation.

According to the results of the diagnosis
of emotional intelligence according to the
"Empathy" scale, 43% of the respondents
had an average level of developed

COPOM’I3AUBICTB; 7 1% i3 OMUTaHUX MOXKYTh
BUSBUTH BimobOpaskeHHS B ocobu
KamiObHOCTi; 54% pEeCIoHAEHTIB 3aaTHI
BU3HA4YNTH 3a70BoAeHHsT; 30% i3 omuTaHuX
CIIPOMOZKHI  PO3IIi3HATH  3AiCTh; 29%
MafibyTHIX KOPEKINHUX MMearoriB 3MOTAH
3a MIMIKOIO OOAWYYS BUSHAYUTHU XUTPICTh;
25% pecHoHAEHTIB 3OaTHI poO3Mi3HATHU
o6paay; i Tiabku 8% i3 onuTaHUX 06i3HAHI B
TaKOMy €MOIIiHHOMYy CTaHi o0cobu €K
3a3/IPiCTh.

OTxe, BpPaxoBYIOUYU BHIIEBUKAAQJIEHE,
BCTAQHOBAEHO, III0 MaWOyTHI KOpeKIiiHi
egarory 3MaTHI BUABAATH AHWIIEe 100pe
BUPaXKEHi eMOIifiHi cTaHu, 49Ki dYiTKO
BimoOpazkaroThCHd MIMIKOIO 00AMYYST 0CO0OH,
110 B pPe3yAbTaTi BHU3HAYa€ HEOOCTATHBLO
chopMoBaHy  3OATHICTE  PO3IMi3HABATH
eMoLTii iHIIuX ArofeH.

JocaimKyoun y MaibyTHIX KOPEKITIHHNX
IegaroriB piBeHb €MOILIIMHOIO iHTEAEKTY,
BUKOPUCTOBYIOUH Tect  Xoaaa [2],
BU3HAYUAU iX 30aTHICTH OO YCBiIOMAEHHS
BAQCHUX €EMOI[il Ta eMOIlilli OTOYyHYUX

AIOZIEH.

3a pesyabTaTamMu JOiaTHOCTUKU
eMoliifinoro iHTeaekTy Hikoaaca Xoaaa,
3rifHO MmIKaAuw 'eMollifiHa o00i3HaHiCcTh',
BCTAQHOBAEHO, 110 56% MauOyTHIX
KOPEKILINHUX [IeaaroriB MaroTh

chopMmoBaHUii cepenHili piBeHb €MOILiHHOT
obizHaHOCTI; y 26% i3  omuTaHux
chopMyBaBca HU3BKHUIT pPiBEHbL €MOITiHHOI
ob6izHaHOCTi; 18% pEeCrnoHAEHTIB OOCATAH
BHCOKOTO PiBHS €MOIIiHHOI 06i13HAHOCTI.
3rifHO JaHUX, IPOBEAEHOI AiarHOCTHUKH

€MOIIifHOTO IHTEAEKTy  3a  IIKAaAOIO
"yIrpaBaiHHS CcBOiMU eMolLliaMHu",
BCTAHOBAEHO, 110 y 48% i3 oOmnuTaHUX

chopMyBaBca cepenHiil piBeHb 34aTHOCTI
VIIPAaBAATH  CBoiMH  emolliaMmu; 37%
MaMOyTHIX KOPEKLiHHUX IIeJaroriB MaloTh
HU3BKHUH piBEHb 34AaTHOCTI YIIPABAATH
BAACHUMU emolliaMu; 15% pecnoHOeHTIiB
30aTHI yIIpaBASITH CBOIMHM €MOIIiIMH Ha
BHUCOKOMY PiBHi.

BignoBinHO, 0 OTPUMAaHUX PE3yALTATIB
OiaTHOCTUKU €MOIUNWHOro IiHTEAEKTY, 3a
IIKaAoOl0 'caMoMOTHBAIli', BCTaHOBAEHO,
1110 60% MaMOyTHIX KOPEKIiHHUX ITe1aroTiB
MalOTh CepenHili piBeHb copMoBaHOI
camomortuBalii; y 30% i3 omnmTaHux
cchopmyBaBcs BUCOKUH piBeHB
camomortuBartii; 10% pecrioHaAeHTIB MalOTh
HU3BKUY piBeHb CAaMOMOTUBALIi].
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empathy; 40% of future special education
teachers possess a high level of empathy;
17% of respondents have a low level of
empathy.

After conducting the analysis of the
results of the Hall test on the "Recognition
of Other People's Emotions" scale, it was
established that 63% of the respondents
are able to recognize other people's
emotions at an average level; 25% of
future SETs developed a high level of
ability to recognize the emotions of other
people; 12% of participants have a low
level of ability to recognize other people's
emotions.

Therefore, according to the results of
the Hall test, future special education

teachers have an average level of
emotional intelligence, which is
characterized by the following: an

insufficiently formed understanding of
one's own emotions and a lack of clear
awareness of one's inner state;
insufficiently formed flexibility of one's
emotions and insufficient control of one's
own emotions; inadequately developed
ability to wunderstand other people's
emotions; the lack of a clear
understanding of the emotional state of a
person, accompanied by an insufficiently
formed ability to recognize non-verbal
means of communication (gestures,
postures, facial expressions, etc.); an
insufficiently formed ability to influence
the emotional state of other people.

Examining the indicators of the
communicative and organizational
criterion of the personality component of
readiness for teamwork, it was established
that the majority of surveyed future SETs
have formed communicative and
organizational tendencies, but the ability
to listen to others, which is essential for
the students of the specialty 016 Special
education, is not sufficiently developed.
The analysis of the obtained results of
determining the level of formation of the of
communicative and organizational
inclination, according to the
interpretations of the ECOI (evaluation of
communicative and organizational
inclinations) methodology, is presented in
Fig. 11.

3a pe3yabTaTaMu [iaTHOCTUKHU
eMOI[iMHOTrO iHTEAEKTYy BiAIoBimHO 1m0
mrkaau ‘"emnarii' y 43% i3 omnuTaHuxX

BH3HA4YEHO CcepeaHill piBeHb copMoBaHOI
emnartii; y 40% MaiOyTHIX KOPEKIIHHUX
memaroriB cpopMyBaBCsS BHCOKUIM piBeHb
eMmnarii; y 17% pecrnoHOEHTIB BHU3HA4YEHO
HU3BKUY piBEeHb 34aTHOCTI 40 eMHaTii.

OmnpaltoBaBIIIN Pe3yABTATH TECTY XoAAa
3a IIKAaAOIO "pO3Mi3HaBaHHS €MOLIiM IHIITHUX
AIOfIel", BCTAHOBAEHO, 110 63% 13 OITUTAHUX
3[aTHI PO3IIi3HaBaTHU eMOllii iHImux Aronei
Ha cepemHboMy piBHIi; y 25% MaMbyTHIX
KOPEeKIIHHUX IexaroriB  ccgopMmyBaBcs
BUCOKUH piBE€Hb 3[4AaTHOCTI pPO3Ii3HABaTHU
emowii iHmMxX oci6; 12% pecnnoHOeHTIB
MaloTh HH3bKHH piBEHb 34aTHOCTLI [0
PO3Ti3HaBaHHS €MOIliN iHIITUX ArofeH.

OTxke, 3a pe3yAbTaTaMU TeCTy XoArad y
MaMOyTHIX KOPEKITIMHUX TIE/IATOTIB
BH3HAYEHO CeperHi piBeHb EMOIiHfHOro
IHTEAEKTY, AKUH XapaKTepHU3yEThCH:
HEIOCTaTHBO COPMOBAHUM PO3YMIHHSIM
BAACHHUX €MOIlill Ta BiACYTHICTIO YiTKOi
00i3HaHOCTI CBOrO BHYTPIIIIHBOTO CTaHY;
HEIOCTaTHBO  C(POPMOBAHOIO  THYYKICTIO
CBOIX EMOIIiH Ta CIIOBIABHEHUM yIIPaBAIHHAM
BAACHUX €MOLIii. HenocraTHro
chopMOBaAHMM BMIiHHSAM PO3YMIiTH €MOLLii
IHITTHX AIOTIEH. BincyrtHicTio YITKOI'O
PO3yMIiHHA €MOIIfHOMO CTaHy O0CO0OH, IO
CYIIPOBOIZKYE€TbCHI HEZIOCTaTHBO
CchOpMOBAHOI0 MOKAMBICTIO PO3MiZHABATH
HeBepbaabHI 3acobm KOMyHIKallii (:KecTH,
103U, MIMIKYy, TOIIO) HenocratHuro
cpbopMOBaHUM BMiHHSIM 30iHCHIOBATU BIIAUB
Ha EeMOIMHUN cTaH iHITUX AIOJIEH.

JoCAIpKYI0UHN HOKA3HUKH KOMYHIKAMUBHO-
Op2aHI3amMopcbKko20 Kpumepio 0cobucmicHoz20
KOMNOHEHMYy 20mo8HOCMI 00 KOMAHOHOL
pobomu BCTAHOBAEHO, IO CEpel OIIUTAHMX
CTYIEHTIB, GIABIIICTE MaMOyTHIX KOPEKIIHHIX
IearoriB, MaroTh ChOPMOBaHI KOMYHIKaTHBHI
Ta  OpPraHi3aTOPCBKI  CXMABHOCTi, OJHaK
3MIATHICTEh CAYXaTH IHIITHX V 3100yBadiB BUIIIO]
ocsitTH crieriaabHOCTi 016 CrieliaabHa ocBiTa
HEOCTaTHBO PO3BUHYTA.

Ananis OIIpalbOBaHUX pe3yAbTaTiB
BHU3HA4YEHHs pPiBHA CQOPMOBAHOCTI ¥
MafOyTHIX KOPEKIIIHHUX IIe1aroriB
KOMYHIiKaTUBHOI CXUABHOCTI, 3TiTHO
inTepnperaiiti metonuku KOC, mmomaHo Ha
puc. 11.
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= Low = Medium

Level of formation of communicative inclinations

High = Highest

W

52%

Fig. 11. Determination of the level of formation of communicative inclination in
future special education teachers

According to the results shown in
Fig. 11, it was established that 43% of
future special education teachers have a
high level of communicative inclination;
30% of respondents have an average level
of communication skills; 20% of students
reached the highest level of
communication; 7% of respondents have a
low level of communicative skills
development.

The analysis of the obtained results of
determining the level of formation of
organizational inclination in future SETs,
according to the interpretations of the
ECOI methodology, is presented in Fig. 12.

3rimHo BiACOTKOBOT'O CHiBBIiIHOIIEHHS,
10 BimobpazkeHo Ha puc. 11, BCTAHOBAEHO,
10 43% MafbyTHIX KOPEKIIHUX I1eJaroriB
MalTh CcGOpPMOBaHHN BHUCOKUH piBEeHb
KOMyHIKaTHBHOI  cxuabHOCTi; 30% i3
OIIUTAHUX BOAOMIIOTH CEPEAHIM piBHEM
KOMYHIKaQTUBHUX 3nibHOCTEH; 20%
PECIIOHAEHTIB [OCATAM HaWBUIIOIO PiBHS

KoMmyHikamii; 7% i3 onuTaHux MarThb
HU3BKY CXUABHICTH M0 KOMYHIiKAaIlii.

Ananis OTPUMAaHUX pe3yabpTartiB
BU3HA4YEHHsS pPiBHA CQOPMOBAHOCTI ¥
MaHOyTHIX KOPEKIIHHUX IIeaaroriB
OpraHi3aTopChKOi CXHABHOCTI, 3TiHO

iHTepupeTalii Mmeroquku KOC, nmogano Ha
puc. 12.

= Low = Medium

52%

Level of formation of organizational inclinations

High = Highest

W4

Fig. 12. Determination of the level of formation of organizational inclination in
future special education teachers

Considering the results obtained shown
in Fig. 12, it was established that 52% of
the respondents developed a high level of
organizational inclination; 27% of future
SETs have an average level of
organizational skills; 15% of students have
organizational skills at the highest level,

3 oragay BiICOTKOBOIO CIIiBBiIHOIIIEHHS,
10 BimoOpaskeHOo Ha puc. 12, BCTaHOBAEHO,
mo y 52% i3 omuraHux cdopMyBaBCs
BHUCOKHUH piBEHB OpraHi3aTopChKOL
CXUABHOCTI; 27% wmafiOyTHIX KOpPEeKIiHHIX
IIeJaroriB MaroThb cepenHii piBEHB
OpraHi3aTOPCHKUX 3mibHocCTel]; 15%
PECTIOHAEHTIB BOAOMIIIOTE OPTaHi3aTOPCHKOI0
3mibHICTI0O Ha Ha¥WBUINOMY piBHI; 6% i3
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6% of respondents have a low inclination to
organizational activities.

The results of determining the level of
formation of listening skills ("listen to the
others" ability) in future special education
teachers are presented in Fig. 13.

OIUTAHUX MAalOTh HHU3BKY CXUABHICTH [0
OpPraHi3aTOPCHKOI AiSIABHOCTI.

PesyabTaru BU3HAYEHHS piBHS
chopMOBaHOCTI ¥ MAMOYTHIX KOPEKITIHHNX
IIe/IaroriB BMIHHS  CAyXaTH, 3TiIHO
iHTepIIpeTalliii TecTy, HofaHo Ha puc. 13.

= Low

18%

= Medium

Level of formation of the ability to listen to others

High

Fig. 13. Determining the level of development of ability to listen to others in
future special education teachers.

According to the percentage ratio shown
in Fig. 13, it was established that the
majority of future SETs (52%) developed an
average level of ability to listen to others;
25% of surveyed have a high level of
listening skills; 18% of respondents have
the low-level ability to listen to others.

Therefore, future special education
teachers have an average level of formation
of the communicative and organizational
criterion of the personal component of
readiness for teamwork, which is
characterized by the presence of an active
manifestation of initiative in
communication and the ability to make
decisions in complex, non-standard
situations. There is an inherent ability to
listen to the interlocutor, but there is a
chance of tactful interruption due to
external/internal factors.

Conclusions and research
perspectives. Thus, according to the
results of the study, the average level of
readiness for teamwork among future
special education teachers was identified.
Thus, it is characterized by awareness of
the values of teamwork, insufficiently
formed motivation for working in a team
within the limits of professional activity,
the presence of general awareness of the
content of teamwork and partial awareness

BigmosigHo 10 BILIICOTKOBOI'O
CHIBBiIHOIIIEHHsI, IO BigoOpazkeHo Ha
puc. 13, BcTaHOBA€HO, 110 Yy OiabIIOCTI
MaMrOyTHIX KOPEKILNHUX Ie1aroris,
30KpeMa B 52% i3 omuTaHUX c(hopMyBaBCS
cepeaHill piBeHb BMIHHS CAYXaTH iHIIHX;
25% wmaibyTHIX KOPEKIIHHHX IIeIaroriB
MaloTh BHCOKHH piBeHb CCHOPMOBAHOCTI
BMiHHS cayxaTH; 18% pecrnoHIeHTIB
BOAOMIIOTE BMIiHHSAM CAyXaTHW IHIIHUX Ha
HU3BKOMY PiBHi.

Orxke, y MadbyTHIX KOPEKIIIHHUX
IeaaroriB  BCTAHOBAEHO cepelHilli pigeHb
cghopmosarHocmi KOMYHIKAMUBHO-
0Op2aHI3amopcbkoz20 Kpumepio
0CObUCMICHO20 KOMNOHEHMY 20MOo8HOCMIL 00
KOMAHOHOT pobomu, AKUH
XapaKTEePU3YEThbCs, HASBHICTIO aKTUBHOIO
IposBy iHIIATUBH y CIIAKyBaHHI Ta
3MaTHOCTI IpUUMAaTH PillIeHHId B CKAAQIHUX,
HECTaHAAPTHUX CUTyalligax. [IpuramMaHHa
30aTHICTh IOCAYXaTH CIIiIBPO3MOBHHKA [0
KiHIIg, OIHAK CIIOCTEPITacThCs TaKTOBHE
IIepepUBaHH4 CIHiBPO3MOBHUKA.

BHCHOBKH 3 JAHOTO JOOCAiMKeHHA i
IEPCIEKTHBH IOAAABIIHX  PO3BiIOK.
Taxkum YUHOM, 3a pe3yAbTaTaMu
JIOCAI/DKEHHS, BCTAHOBAEHO CEPENHIN piBEHB
cchopMoBaHOCTI y MalOyTHIX KOPEKIHHUX
IeJaroriB TOTOBHOCTI /10 KOMaHAHOI poboTH,
IKUH  XapaKTepU3VETHbCA  YCBIIOMAEHHSIM
IIHHOCTEH KOMAaHIHOI PoOOTH, HEIOCTATHBO
Cc(hOopMOBaHOI0 MOTUBAILEIO OAS POOOTH B
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of the procedural aspect ensuring a team
approach in the professional activity of a
SET and a mechanism for implementing
the work of a support team for children
with SEN, the presence of partial teamwork
skills and insufficiently formed ability to
practically apply teamwork skills, as well
as insufficiently formed  emotional
intelligence. The presence of
communicative and organizational abilities

KOMaH/li B MexKax IpodpecitiHOl MisIABHOCTI,
HasIBHICTIO 3araabHOI O0i3HAHOCTI 3MICTy
KOMaHIHOi poboTu Ta 4aCTKOBOIO
006i3HaHICTIO [IPOIIECYAABHOTO acCIieKTy
3abe3rieyeHHs KOMAHOIHOTO INOXOAy B
npodpecifiHiii  miFABHOCTI  KOPEKILiHHOro
rmefgarora Ta MexXaHI3My peaaisaii pobotu
KOMaHOu cymrpoBoay mAasa gitett 3 OOII,
HasBHICTIO YaCTKOBUX HABHKIB pOOOTH B
KOMaH/li Ta HeOOoCTaTHbO C(OPMOBAHOIO
3[IaTHICTIO [IPAKTHUYHOI'O 3aCTOCYBaHHYI BMiHb

and a partial ability to listen to others is

1 isite for fut KOMAaH/HOI poGory, HEIOCTATHRO
a so‘a1 neceSS§1l”y prerlelquls1 e lor 1;1’6 cdpopMoBaHIM eMOIIMHIM  [HTEACKTOM,
special education teachers. Prospects for HasIBHICTIO KOMYHIKATHEHO.

the further research include the analysis of
formation of teamwork competence in
future SETs at the stage of their
professional training.

OpraHi3aTOPCHKUX 3MI0HOCTEH Ta YaCTKOBOIO
3MIAaTHICTIO cAyxaTdu iHmwmx. llepcriekTiBu
MOJAABIIIOTO  PO3MOPTAHHSA  JOCAIKEHHS
BOauaroThCs y (POpMyBaHHI y MadOyTHIX

KOPEKIIMHNX TIIeIaroriB  KOMIIETE€HTHOCTI
KoMaH1Hoi poboTH Ha etari ix ImpodpeciitHoi
IIiATOTOBKH.

REFERENCES (TRANSLATED & TRANSLITERATED)

1. Pro zatverdzhennia standartu vyshchoi osvity za spetsialnistiu 016 "Spetsialna osvita"
dlia pershoho (bakalavrskoho) rivnia vyshchoi osvity [On the approval of the standard of
higher education in specialty 016 "Special education" for the first (bachelors) level of higher
education/: Nakaz Ministerstva osvity i nauky Ukrainy vid 16.06.2020 r. No 799. Retrieved
from: https://mon.gov.ua/ua/npa/pro-zatverdzhennya-standartu-vishoyi-osviti-za-
specialnistyu-016-specialna-osvita-dlya-pershogo-bakalavrskogo-rivnya-vishoyi-osviti [in
Ukrainian)].

2. Kholl, N. Diahnostyka "emotsiinoho intelektu" [Diagnosis of "emotional intelligence'].
Retrieved from: https://www.pdau.edu.ua/content/diagnostyka-emociynogo-intelektu-n-
holl [in Ukrainian].

3. Metodyka diahnostyky osobystosti na motyvatsiiu do uspikhu T. Elersa [T. Ehlers
personality diagnosis method for motivation to succeed]. Retrieved from:
http://um.co.ua/14/14-5/14-58142.html [in Ukrainian)].

4. Katzenbach, J.R., & Smith, D.K. (1994). The Wisdom of Teams: Creating the High-
performance Organization. New York: Harper Business, 84 [in English].

S. Hackman, J.K. (1987). The Design of Work Teams. J.W. Lorsch (ed.). Handbook of
Organizational Behavior. Englewood cliffs. NJ: Prentice-Hall [in English].

Received: May 12, 2023
Accepted: June 07, 2023

140



