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THE PECULIARITIES OF ELICITATION TECHNIQUES’ USAGE IN DEVELOPING
FOREIGN LANGUAGE SKILLS

N. V. Shvets*

The article highlights the importance of elicitation in modern foreign language teaching. The author
states that eliciting various language skills, such as vocabulary development, grammar structures,
speaking, listening, writing, and cultural understanding, plays a vital role in providing students with
meaningful opportunities to produce language. The problem is to create a dynamic and interactive
learning environment through elicitation, which fosters active participation, fluency, and the practical
application of language skills within authentic contexts. In the context of language teaching, elicitation
can be used interchangeably with eliciting. In this article elicitation is defined as a number of
techniques used in teaching to gather (or elicit) knowledge from the students as well as to get them to
actively produce speech or writing. These techniques are useful when you want to encourage and
prompt students to produce language, express their ideas, or provide responses. It involves the
teacher’s deliberate efforts to draw out or elicit language from students rather than directly providing
the answer or information themselves. The author emphasizes that by eliciting students’ responses
and actively involving them in the learning process, teachers facilitate a learner-centred approach that
empowers students to gain confidence and proficiency as language users. It was noted that taking
into account the integration of technology in foreign language teaching, current works have begun to
explore the use of digital tools and online platforms for elicitation purposes. That is why, the article
also mentions the effectiveness of virtual tasks, and online communication tools in eliciting language
production and promoting learner engagement. The findings of this article underscore the significance
of incorporating elicitation techniques in language teaching. Ultimately, elicitation serves as a powerful
range of techniques in language classrooms, enabling students to develop essential foreign language
skills and succeed in authentic communication situations.
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OCOBAHBOCTI BUKOPUCTAHHSI TEXHIK EAICITAIIIL Y ®OPMYBAHHI
IHINIOMOBHHX HABHYOK

H. B. IlIBeurs

Y ecmammi niokpecntoemsbest earkaugicmes enicimauil Yy CYuacHoMYy 6UKNAOAHHI HO3eMHUX MO8.
Asmop cmeeporkye, Wo enicimayis pi3HUX THULOMOBHUX HABUUOK, MAKUX SIK PO38UMOK CJLOBHUKOB020
3anacy, 2pamMamuuHux Cmpykmyp, 2080pPIiHHSL, AYOUOBAHHSl, NUCbLMA MA PO3YMIHHS KYAbmypu,
gidizpae MKummeso BaXJUBY pPOib Y HAOAHHI cmydeHmam 3HAUYWUX MoxKaugocmetl O0ns
npooyrkysaxHHs mosu. IIpobrnema nonsizae 8 momy, wob cmeopumu OUHAMIUHE MA IHMepaKmueHe
HaguanbHe cepedosuuje 3a O00NOMO20t0 enicimauii, sKa cnpusie aKmueHIll yuacmi, BLIbHOMY
80.100IHHIO MOBOH MA NPAKMUUHOMY 3ACMOCYBAHHIO MOBHUX HABUUOK 8 ABMEHMUUHUX KOHMeKCmax.
Y memoouuHili aHenomosHili simepamypi mepmin "elicitation” moxxe eurxopucmosyeamucst sK
83aeMO3aAMIHHUT 3 mepMmiHom "eliciting”. Y uili cmammi enicimauis 8USHAUAEMbCSL SIK HUSKA MEXHIK,
UL0 BUKOPUCTMOBYIOMBCSL Y HABUAHHIL 0151 360pY (A60 OMPUMAHHSL) 3HAHb 810 CMYOEeHmi8, a MAaKoXK ONs
mozo, w06 cnoHykamu ix 00 aKmueHoi ycHoi ma nucemHoi mosneHHesoi OistntbHocmi. Lli memoou
KOPUCHI, KOIU 8U Xoueme 3a0X0mMumu i CNOHyKamu cmyoeHmie 00 MOBJIeHHSL, BUCT08JIeHHSL c80ix i0eli
abo HadaHHs gionoegideli. BoHu nepedbauaromsb YineCnpamo8aHi 3YCULIL BUKAAOAUA, CNPSIMO8AHL HA
me, wob sumsieHymu abo cnoHykamu cmyoeHmie 00 MO8JEHHS, 3a.MiCMb Moeo, uiob6 6e3nocepedHbo
Hadasamu 8i0nogidb abo H@opmayito camomy. Aemop nidKpecsaioe, w0, CMUMYAOUU 8i0N08iol
cmydeHmie ma OGKMUBHO 3anyuaruu ix 00 HABUANIBHO20 npouecy, 6UKNIA0aul Cnpusitomo
3acmocysaHHio hnidxo0y, OpieHMo8aH020 Ha cmydeHmis, sKuil oae im morxxnusicme Habymu
gnesHeHocmi ma wmaticmepHocmi siK kKopucmyeauis mosu. Byno ei03HaueHo, wo 3 02150y Ha
iHmezpauyiro MmexHoNo2ill Yy BUKNAOAHHS THOSeMHUX MO8, Y CYUACHUX MemOOUUHUX OOCHIOIKEeHHSIX
81006parkeHo pesysabmamu SUKOPUCMAHHSL UYUDPOBUX IHCMPYMEHMI8 ma OHAAUH-NAamgpopm
enicimayii. Tomy 6 cmammi makKosx 32a0yembest Npo egeKmueHicms ipMmYyalbHUX 3a80aHb ma
IHCMPYMeEHmMi8 OHAAUH-KOMYHIKQUIl Y CMUMYAIOBAHHI MOBNEHHEBO! OiLIbHOCMI mMa CRPUSIHHI
3anyueHHto cmydeHmig. BucHnosku uyiei cmammi nioKpecniorome 8AIKAUBICMb BKIIOUEHHS. MEeXHIK
enicimayii Yy 8uKAAOAHHSL MO8U. 3peuumoro, eaicimayiss ciysye nOmyMmHUM HabOPoOM MeXHIK, U0
dozgoirome  cmyodeHmam po38USAMU OCHOBHL IHUIOMOBHL HABUUKU ma oocsieamu ycnixy e
asMeHMuUUHUX KOMYHIKAMUBHUX CUMYAUISX.

Knrouoei cnoea: surxiadaHHsi MO8U, MeXHIKU enicimauli, (HUWOMOBHI HASBUUKU, OCOOUCMICHO-
opieHmogaHuil nioxio, 3aiyueHHst cmyoeHmis.

Introduction of the issue. At the remember a fact, response, etc. rather
current stage of education development, than telling them the answer [7]. In the
we are increasingly moving towards context of education, ‘'eliciting" and
teaching in which the central role is "elicitation” are often used
played not by the teacher, but by the interchangeably and refer to similar
student. And while traditionally, when processes.
teacher presented new material, students Although the exact origins of the term
mostly  perceived passively, today "elicitation” in education are difficult to
students play more active role. As a trace, it has become widely known and
result, instead of constantly providing used in the field of language teaching. The
information in a ready-made form, the first mention of the term, which the
teacher tries to encourage students to author of this article found, was made in
share the knowledge they already have on Z. Harris and C. Voegelin’s work titled
the topic being studied. This helps to "Eliciting in Linguistics" in 1953 [11].
create a foundation on which to base their Educators and linguists, such as
understanding of the new material. J. Hadfield [9] and S. Thornbury [15],

In foreign language teaching began to actively use the techniques of
methodology, this technique is called elicitation in their language teaching work
"elicitation”". According to Cambridge in the 1990s. The author of "Classroom
Dictionary, this term implies the practice Dynamics" (1992) J. Hadfield discusses
of getting a student to provide or the use of elicitation as a method to
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stimulate classroom communication and
enhance students’ language skills [9].
S. Thornbury, the author of "How to
Teach Grammar" (1999) focuses on the
use of elicitation as a means of activating
and reinforcing grammatical structures
[15].

Current state of the issue. While the
term ‘elicitation" may not have been
widely used in the writings of educational
theorists in Ukraine, there are several
researchers who discussed related
concepts and practices that align with the
idea of eliciting student responses. Among
them we can distinguish N. Bilonozhko,
who considers elicitation one of the
effective methods of the reflective
approach, which helps students draw
conclusions about different definitions of
the words [6: 231].

N. Shvets regards elicitation as an
important component of modern foreign
language teaching, the use of which will
contribute to the effective learning of new
material and encourage students to speak
[13: 241].

M. Lisna thinks that elicitation can
help presenting new vocabulary, however
she warns to avoid overusing it [12: 181].

There are several methodologists and
researchers who have not so long ago
contributed to the field of elicitation in
foreign language teaching abroad. For
instance, M. Swain, a Canadian linguist
who has extensively researched second
language acquisition and language
teaching, introduced the concept of
"output hypothesis", which states that
language learners need opportunities to
produce language in order to develop their

linguistic  abilities. Swain’s  work
emphasizes the importance of learner-
generated output and the role of
corrective  feedback in  elicitation

activities [14].

R. Ellis, a prominent figure in the field
of second language acquisition and
applied linguistics, has conducted
research on the role of elicitation in
language acquisition. His work explores
different techniques for eliciting learner
output and highlights the importance of
feedback and corrective input during the
elicitation process [8].
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While K. Bailey’s work focuses more
broadly on language teacher
development, she has written about the
use of elicitation techniques in the
language classroom as well. Her work
emphasizes the importance of creating
learner-centred classrooms and using
interactive activities that elicit language
production [4].

In recent years, the question of
elicitation has been discussed in articles.
For example, the article by Sh. Halim
"Elicitation: A Powerful Diagnostic Tool for
Actively Involving Learners in the
Learning Process" underlines the benefits
and challenges of using elicitation
techniques in language teaching and
provides examples or case studies of how
such methods have been implemented in
EFL contexts [10].

In the article titled "An Analysis on
Elicitation as Corrective Feedback to
Students’ Grammar Errors", the authors
N. Ayouni and M. El-Sukny analyze
different types of elicitation techniques
used by teachers to address students’
grammar errors, they investigate the
effectiveness of using elicitation as a form
of corrective feedback in facilitating
students’ grammar acquisition. The
article also discusses the challenges that
teachers encounter when employing
elicitation techniques, such as finding
appropriate prompts or managing
classroom dynamics [2].

S. Alsubaie in the article "An Analysis
of Classroom Discourse: Elicitation
Techniques in EFL Classrooms" discusses
the functions and purposes of elicitation
techniques in the EFL classroom context.
This includes examining how these
techniques are used to check
comprehension, activate prior knowledge,
stimulate critical thinking, or prompt
language production [1].

F. Badem-Korkmaz and U. Balaman in
their article "Eliciting student
participation in video-mediated EFL
classroom interactions: focus on teacher
response-pursuit practices" provide an
overview of video-mediated interactions in
the EFL classroom context, as well as
discuss the use of video conferencing
tools, online platforms, or video-based
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materials to facilitate communication and
interaction among teachers and students.
The authors also focus on the specific
strategies and practices employed by
teachers to elicit student participation in
video-mediated EFL interactions [3].

With the increasing integration of
technology in foreign language teaching,
research has begun to explore the use of
digital tools and online platforms for
elicitation purposes. Investigations have
focused on the effectiveness of virtual
tasks, interactive multimedia, and online
communication tools in eliciting language
production and promoting learner
engagement [5].

Outline of unresolved issues brought
up in the article. It is worth noting that
research on elicitation is an evolving field,
and further studies are needed to explore
its effectiveness in various instructional
contexts.

Aim of research is to find out the
peculiarities of elicitation techniques’
usage in developing foreign language
skills (vocabulary and grammar
development, listening, writing and
cultural understanding).

Results and discussion. After
analysing different definitions of the term
"elicitation" in methodological works [4, 8,
9, 11, 14, 15], the author of this article
defines elicitation as a number of
techniques used in teaching to gather (or
elicit) knowledge from the students as well
as to get them to actively produce speech
or writing.

The use of elicitation is based on the
fact that students collectively possess a
significant amount of knowledge about
both the language and the world in
general. And it is always easier to teach
something new on the basis of existing
knowledge. In addition, when students
answer questions on their own, rather
than just passively accepting the
information provided to them,
memorisation is much more effective.

However, elicitation can be used not
only to elicit students’ existing knowledge,
but also to elicit ideas, feelings,
situations, associations and memories.
For the teacher, elicitation is a powerful
technique that can help to form an idea of
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what students know and what they do not
know, which will serve as a starting point
for further actions and the choice of the
necessary methods for working with new
material.

The role of elicitation in language
acquisition is crucial as it promotes active
engagement, critical thinking, and
language production among learners.
Elicitation prompts students to think
critically and reflect on their knowledge,
experiences, and language wuse. It
stimulates their cognitive processes and
encourages them to analyze, evaluate,
and apply their understanding of the
language in various contexts. Elicitation
challenges learners to find solutions,
make connections, and apply their
language  knowledge to  overcome
language barriers. It encourages them to
use their linguistic resources creatively
and problem-solve in real-life
communicative situations.

Elicitation can be used as a scaffolding
technique to guide learners towards the
correct answers or target language forms.
By asking carefully designed questions
and providing hints or prompts, teachers
facilitate students’ language acquisition
process, helping them arrive at the
desired language outcomes through their
own cognitive effort.

Elicitation is used when working with
lexical and grammatical material, when
reading and listening. However, despite
all the advantages of the technique and its
wide range of applications, it is important
to keep a balance so as not to turn the
lesson into a guessing game. Therefore, if
none of the students knows the answer to
the question, you should provide the
correct information and move on to the
next task.

It is also important to respond carefully
to incorrect answers. In order to keep the
incentive to answer, it is best to avoid
direct comments that the answer is
wrong. Instead, you should ask the
question to several students, and then
depersonalise the answers and choose the
correct one.

Elicitation techniques play a significant
role in vocabulary development as they
actively engage learners in the process of
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acquiring new words and expanding their
lexical resources.

Concept elicitation involves guiding
students to express the meaning of a word
or concept using their own words. Instead
of providing a direct definition, teachers
can ask questions like "What does the
word X mean to you?" or "Can you
describe X in your own words?" This
technique encourages students to tap into
their prior knowledge, make connections,
and construct their understanding of the
word’s meaning.

Eliciting word associations helps
students expand their vocabulary by

exploring the semantic relationships
between words. Teachers can present a
target word and ask students to

brainstorm related words or concepts. For
example, if the target word is "ocean",
students might generate associations like
"waves", "beach", "seashells", etc. This
technique facilitates deeper
understanding and helps students build a
network of interconnected vocabulary.

Eliciting vocabulary through
contextual clues involves presenting
students with sentences, short texts, or
visuals containing the target word. By
providing contextual information,
teachers encourage students to deduce
the meaning of the word.

Another way to elicit vocabulary is by
using visual prompts, which involves
presenting images or real objects related
to the target words. Teachers can ask
students to describe what they see,
identify = objects, or explain the
relationships between the visuals and the
target words. While teaching online, the
possibilities of visual prompts are much
wider than during off-line studies.

Semantic mapping (as a way of
elicitation) helps students visualize the
relationships between words. Teachers
can create word webs or concept maps
(using specialized websites), starting with
a central word and asking students to
brainstorm related words or concepts.
This technique encourages students to
make connections, categorize vocabulary,
and expand their understanding of word
associations.
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The use of games and interactive
activities can make the learning process
enjoyable and engaging. Teachers can use
activities like word charades, vocabulary
quizzes, vocabulary bingo, or vocabulary
memory games to elicit and reinforce

vocabulary. These activities promote
active participation, competition, and
repetition, which are beneficial for

vocabulary acquisition.

By employing a variety of elicitation
techniques, teachers can create a
dynamic and student-centred vocabulary
learning environment.

Eliciting grammar structures is an
effective technique for engaging students
actively in the learning process and

promoting their understanding and
production of grammatical forms.

Guided discovery is a popular
technique for eliciting grammar

structures. Instead of explicitly providing
rules or explanations, teachers present
contextualized examples and guide
students through a series of questions
that lead them to discover the underlying
grammar rules. By asking questions like
"What do you notice about the verb tense
in this sentence?" or "What is the pattern
you observe in these sentences?",
teachers encourage students to analyze
the language and deduce the grammatical
structures.

Eliciting grammar structures through
contextual examples involves presenting
students with sentences or short texts

that illustrate the target structure.
Teachers can ask students to analyze the
sentences, identify the grammatical

forms, and explain the functions and
meanings of the structures used. This
technique helps students understand the
practical application of grammar in real-
life language use.

Error correction exercises involve
presenting students with sentences
containing errors related to the target
structure. Instead of directly correcting
the errors, teachers can elicit students’
attention to the problematic areas by
asking questions like "Is there anything
wrong with this sentence?" or "Can you
identify the mistake in this sentence?"
This technique prompts students to
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recognize and analyze the grammatical
errors and enables them to self-correct or
provide the correct forms.

You can also elicit grammar structures
by using authentic materials such as
songs, videos, or texts. They provide
students with real-life examples of how
the grammar is used in natural language.
Teachers can elicit students’
understanding and analysis of the
grammar structures by discussing the
examples and asking questions about the
context, meaning, and usage.

Eliciting speaking skills is crucial for
promoting oral communication and
fluency in the English language.

One of the ways to do it is through
discussions and debates, which involve

providing students with  thought-
provoking topics or questions and
encouraging them to express their

opinions, engage in conversations, and
defend their viewpoints. Teachers can
elicit speaking by asking open-ended
questions, encouraging turn-taking, and
facilitating  group or  whole-class
discussions.

Role-plays and simulations enable to
elicit speaking as well, this activity
involves assigning students specific roles
or scenarios in which they have to interact
using the target language. This technique
encourages students to use language in
context, apply social and cultural norms,
and engage in realistic communication.
By providing prompts or situations,
teachers elicit students’ speaking skills
and foster their ability to handle real-life
language interactions.

Eliciting speaking skills through
picture descriptions involves presenting
students with visual prompts such as
photographs, illustrations, or images.
Students are encouraged to describe what
they see, express their thoughts, and
provide detailed explanations using the
target language. Teachers can elicit
speaking by asking probing questions,
encouraging students to use descriptive
language, and promoting discussions
based on the visuals.

Problem-solving activities can present
students with tasks or challenges that
require verbal communication to find
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solutions. For example, teachers can
assign group projects, case studies, or
collaborative tasks that necessitate
students to communicate, negotiate, and
express ideas orally. This technique
encourages students to use language to
work through problems, share
perspectives, and seek consensus.

The wuse of presentations allows
students to research, organize their
thoughts, and deliver information in a
structured and coherent manner.
Teachers can elicit speaking by assigning
topics, providing guidelines for content
and delivery, and providing opportunities
for students to present their findings to
the class. This technique enhances
students’ presentation skills, confidence,
and ability to express themselves orally.

Eliciting listening skills is crucial for
developing students’ ability to understand
and comprehend spoken  English.
Teachers can wuse audio recordings,
podcasts, interviews, or videos featuring
native speakers or authentic
conversations. By providing engaging and
authentic listening materials, teachers
elicit students’ listening skills and help
them develop the ability to understand
different accents, speech patterns, and
natural language use.

Note-taking activities involve providing
students with a listening passage and
asking them to take notes while listening.
Teachers can elicit listening by giving
students a specific focus or key points to
note down. After listening, students can
compare and share their notes,
facilitating further discussion and
reinforcing comprehension skills.

One more way to elicit listening is
through sequencing or ordering tasks,
which involve presenting students with a
series of related events or information
that they need to listen to and arrange in
the correct order. This technique
challenges students to listen attentively,
identify the logical sequence, and organize
the information in a coherent manner.

Overall eliciting listening  skills
encourages active engagement, focus, and
critical thinking, enabling students to
become proficient and confident listeners
in real-life communicative situations.
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Eliciting writing skills is essential for
developing students’ ability to express
themselves effectively in written English.
Teachers can elicit writing by asking
students to respond to the prompt,
express their opinions, or develop a story
based on the given stimulus. This
technique encourages students to
generate ideas, organize their thoughts,
and engage in the writing process.

Another idea to elicit writing is by
giving students sentence starters,
outlines, or graphic organizers that guide
their thinking and organization. This

technique helps students focus on
specific writing elements such as
introduction, body paragraphs, or
conclusion, and assists them in

producing coherent and well-structured
written pieces.

Eliciting writing skills through peer
feedback activities involves having
students exchange their written work and
provide constructive feedback to their
peers. Teachers can elicit writing by giving
students specific criteria or questions to
guide their feedback, such as asking them
to comment on the clarity of ideas,
organization, or language use. This
technique not only encourages students
to reflect on their own writing but also
helps them develop critical thinking skills
and learn from their peers’ perspectives.

Brainstorming activities encourage
students to generate ideas, make
connections, and gather information
related to a writing task. Teachers can
elicit writing by facilitating group
discussions, mind mapping, or listing key
points. This technique helps students
overcome writer’s block, stimulates
creativity, and provides a foundation for
their writing.

Eliciting cultural understanding is
a vital aspect of language learning, as it
helps students develop an appreciation
and awareness of the cultural contexts in
which the target language is used.
Teachers can use authentic texts, videos,
music, or artwork that represent different
aspects of the culture such as traditions,
customs, celebrations, or social norms.
By engaging with authentic materials,
students can observe and analyze
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and
their

cultural artifacts, practices,
perspectives, which deepens
understanding of the target culture.

Cross-cultural comparisons involve
exploring similarities and differences
between the students’ own culture and
the target culture. Teachers can elicit
cultural understanding by encouraging
students to reflect on and discuss
cultural practices, values, or beliefs in
both contexts. This technique promotes
critical thinking, empathy, and a broader
perspective on cultural diversity.

The use of guest speakers or cultural
exchanges involves inviting native
speakers or individuals from the target
culture to share their experiences, stories,
or perspectives with students. This first-
hand interaction allows students to
engage directly with representatives of the
culture, ask questions, and gain insights
that go beyond textbooks and classroom
materials. This technique fosters
authentic cultural learning and provides
a platform for intercultural dialogue.

Teachers can elicit cultural
understanding by organizing cultural
events, celebrations, or field trips that
allow students to engage with cultural
practices, taste traditional food,
participate in cultural activities, or visit
cultural sites. This technique provides
first-hand experiences that facilitate a
deeper connection and understanding of
the culture.

By incorporating these elicitation
techniques, teachers can create a
culturally inclusive and enriching
learning environment that promotes
students’ cultural understanding,

empathy, and respect, aa well as their
language understanding.

Conclusions and research
perspectives. Thus, elicitation includes
impressive number of techniques which
can be incorporated into modern foreign
language teaching. Eliciting language
skills, such as vocabulary development,
grammar structures, speaking, listening,
writing, and cultural understanding,
provides students with opportunities to
produce language in meaningful contexts.
This practice promotes language fluency,
accuracy, and the application of learned
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concepts in authentic communication. It
creates a dynamic and interactive
learning environment that promotes
active participation, fluency, and the
application of language skills in authentic
contexts. By eliciting students’ responses
and fostering their involvement, teachers

facilitate a learner-centred approach that
empowers students to become confident
and proficient language users.

The research perspectives include the
possibility to examine how elicitation
techniques influence learner engagement
and motivation.
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