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SIMULATION OF THE PROCESS OF FORMATION AND DEVELOPMENT OF
PEDAGOGICAL MASTERY IN PRIMARY SCHOOL TEACHERS (BASED ON THE
EXPERIENCE OF PAVLYSH SECONDARY SCHOOL)

O. A. Dubaseyuk®, O. V. Voznyuk™, O. L. Uminska™*

The article contains a procedure for simulating the process of formation and development of the
pedagogical mastery in a primary school teacher (based on the experience of the Pavlysh secondary
school). The corresponding model consists of a methodological block (it implements scientific
approaches and corresponding principles — integrity, continuity and secession, individualization and
differentiation, scientificity, innovation, professional and pedagogical self-improvement), a content
block (reflects the content of the development of pedagogical mastery in primary school teachers,
which covers three main components: love for the child (the humanistic orientation), pedagogical
abilities (professional competence, pedagogical experience, pedagogical technique) and pedagogical
interaction (pedagogical culture, personal qualities), an organizational and activity block (includes
certain pedagogical conditions: systematic deepening of teachers' knowledge; creative development
of advanced pedagogical experience, systematic self-analysis, creation of one's own methodical
laboratory, harmonious atmosphere in the educational institution, free time for self-education), a
diagnostic and resultative block (reflects criteria for evaluating the level of development of
pedagogical mastery in primary school teachers).

It was found out that, according to V. Sukhomlynsky, the elements of pedagogical mastery of a
primary school teacher are humanism, pedagogical abilities, and pedagogical interaction. Besides
the professional knowledge, the knowledge of psychology (as a basis for understanding age and
individual characteristics, the richness of methods of studying a child) and perfect mastery of a
native language (as a basis for developing pupils' speech competence and forming a citizen) are
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important. Also, the important didactic skills of the primary school teacher are determined: the
ability to teach to learn, to think, to work independently; to create situations of success; to predict
the result of education and upbringing, its possible difficulties. Under such conditions, a teacher
should be a standard for pupils, so his/her pedagogical culture and a high level of emotional
intelligence development are important.

Keywords: pedagogical mastery, primary school teacher, professional knowledge, pedagogical
abilities, pedagogical interaction, humanism, teacher's personality.

MOJEAIOBAHHS ITPOLIECY ¢OPMYBAHHS I PO3BUTKY NEJATOT'TYHOI
MAHCTEPHOCTI BUHTEAS IIOYATKOBHX KAACIB (HA JOCBIAI
IIABAUCBHKOI CEPEHBOI IITKOAH)

O. A. ly6aceHIoK, O. B. Bo3HIOK, O. A. YMiHCBKA

Cmamms micmumbs npoyedypy Mo0ent08aHHS. npouecy (OpMYBaHHS i po3eumry nedazo2iuHol
MmalicmepHocmi guumesisi nouamrKosux Kaacie (Ha ooceioi Ilaenucokoi cepedHvol wkoau). Bionosiona
Mo0esb craadaemuest 3 Memo00102iuH020 6/10KY (peanizye HayKosl nioxoou ma 8i0no8i0HI NPUHLUNU
— yinicHocmi, 6e3nepepsHocmi ma HacmynHocmi, iHousidyaizayii ma ougepeHuiayii, HayrKogocmi,
iHHOBAYIHOCMI, NPOgeciliHO-Nedaz02iuH020 CaAMO800CKOHANEHHS), 3Micmogo2o 60Ky (sidobparkae
3micm po3eumrky nedazo2iuHoi MaiticmepHoCcmi guumesiss nNoUamrKo8ux KAAci8, SIKUUL OXONJoe mpu
207108HI cKado8i: 0608 00 OUMUHU (2YMAHICMUUHA CNPSIMOBAHICMb), nedazo2iuHi 30i0HOoCMmi
(npocpeciiina KomnemeHmMHicms, nedazoz2iuHuil 00cgid, nedazo2iuHa mMmexHIKa) ma nedazo2iuHa
83aemo0isi (nedazo2iuHa KYabmypa, O0coOUCMICHI sKOCMi), OpP2aHI3AUIUHO-0IIbHICHO20 610Ky
(8xntouae neeHi nedazo2iUHI YMOBU: CUcCmMemMamuuHe no2aubneHHst 3HAaHb nedazozie; meopue
OCBOEHHSL NepedoBoz0 Nnedazo2iuHoz0 00c8i0Y, CUCMEeMAMUUHUNL COMOAHANI3, CMBOPEHHS. 8JACHOL
MmemoouuHoi snabopamopii, 2apMmoHiliHa ammocgpepa 8 3aKnadl oceimu, 6LIbHULL uac OAas
camoocgimu), 0ia2HOCMUUHO-pe3ylbmamugHozo 610Ky (8idobparxae Kpumepii OUIHIOBAHHSL PIBHS
po38uUMKY nedazo2iuHoi malicmepHocmi guumeJiss NOUAMKO8UX KIACI8).

3’sicosaHo, wo enemeHmamu neodazo2iuHOi MalicmepHOoCmi 8uumessi nouamKkosoi WKOAU, 34
B. CyxomauHcbKkum, € 2ymarizm, nedazo2iuHi 30i6Hocmi ma nedazo2iuHa 83aemoolis. OKpim
npogpeciliHux 3HAHb, B6OXKAUBUMU € 3HAHHSL 3 NCUXON02U (1K OCHO8A PO3YMIHHSL 8IKOBUX mMa
iHOugidyanbHUX ocobausocmetli, bazamemea memooie U8UeHHsT OUMUHU) Ma 0OCKOHAE 8000IHHS
PIOHOI0 MOB010 (SIK OCHO8Q PO3BUMKY MOBNEHHEBO] KOMNEMeHMHOCMI YUuHi8 ma POpMYEaHHS
epomadsHuHa). Taxork, 6U3HAUEHO BaXKAUBL OUOAKMUUHI BMIHHS 8UUMEISL NOUAMKO8UX KJACI8:
YMIHHSL 8UUMU SUUMUCS, MUCAUMU, CAMOCMIUHO Npayrosamu; cmeopreamu cumyauii ycnixy;
nepedbauamu pes3ysabmam HABUAHHSL I BUXO08AHHS, 11020 MOXKAUSL MpPYOHOWL 3a maxux Ymos
guumesno mae 6Yymu emarioHOM ONSL YUHIB, MOMY EAIKAUBOH € 1020 nedazoiuHa Kyabmypa ma
8UCOKUTL piBeHb PO38UMKY eMOUIliHO20 THMesleKmy.

Knrouoei cnoea: neodazoziuHa MmaticmepHicmb, euumesb NOUAMKO8UX KAACI8, NPOeciliHi
3HAHHSL, Ne0azo2iuHi 30i0HOCMI, Nedaz02iuHA 83AeMO0isl, 2YMAHIZM, 0COOUCMICMb 8UUMESL.

Introduction of the issue. Modern ITIocTaHOBKA npobaemu. CyuacHa
education is focused on training active, ocBiTa Opi€eHTyeTbCA Ha  IIIATOTOBKY
effective, mobile, creative specialists axTUBHUX, iHiIjaTUBHUX, MOOIABHHUX,
capable of quick adaptation. In this TBopumx, 3maTHUX OO0 MIBHUAKOI amarrrariii
regard, the requirements for the daxiBuiB. ¥ 3B’a3Ky 3 ILIUM 3MiHIOIOTHCH
professional activity of the primary school Bumoru mo npodecifinoi HigAbHOCTI BUUTEAS
teacher and his/her qualification moyaTKOBHX KAaciB Ta Horo
characteristics are changing. Pedagogical xBaaicikamifiHux XapaKTEPUCTHK.
modelling allows one to create a standard Ilemaroriuxe MOZIEAIOBaHHS JIO3BOASIE

for a teacher and is also a tool for
achieving such an ideal, because
pedagogical modelling not only indicates
what the teacher is to be, but also shows
the ways of progress in this process.

CTBOPHUTH €TaAOH Ilefarora, a TaKO¥XK €
IHCTPYMEHTOM Y AOCATHEHHI TAKOIO ifieaay,
a/Ke He TIABKH BKa3ye€ SKHM BYHUTEAb Mae€
OyTH, ase ¥ MOKa3ye IUASIXH IIOCTYILY ¥
BOMY IIPOILIECI.
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The method of pedagogical modelling
has been widely used in psychological and
pedagogical research in recent years,
because it allows "to predict the
development of the pedagogical process,
guides teachers to achieve the final results
of education and upbringing, ensures the
acquisition and effective use of new
technologies, develops a systemic vision of
problem solving, serves as an effective
factor in improving the quality of work of
an educational institution" [10: 9].

Current state of the issue. The issue of
pedagogical modelling is broadly outlined in
the works of Ukrainian researchers
(O. Stolyarenko, Yu. Surmina,
O. Ponomaryova, N. Sereda, K. Chebotaryov,
O. Dubaseniuk, D. Chernilevskyi, E. Lodatko,
T. Humenyuk, and others) [5-10]. Abroad,
pedagogical modelling (simulation) is also
deeply studied and widely used in various
educational spheres [15-17; 19; 21].

Models of primary school teachers in the
context of professional and personality
qualities and the process of their
professional training have been developed
by O. Kilichenko, I. Kazanzhi, N. Kuzmin,
M. Prokofieva, O. Otych, S. Parschuk,
L. Khomych, O. Tsyunyak, N. Telychko and
others.

Having considered various models of
primary school teacher training,
M. Skorobagatova noted the need to
integrate  personality qualities and
professional knowledge and skills. It is
this integration, according to the
researcher, that expresses the goals of
the formation of the teacher's personality
and his/her professional training [8: 55].
The same opinion is expressed by
O. Ponomaryev, N. Sereda, and
K. Chebotaryov; they propose the creation
of two models: a model of professional
activity and a model of the personality of
a specialist, which will be a reliable
reference  point for the  effective
organization of the educational process
[7:5].

The models of training future teachers in
foreign countries have become the subject
of study by O. Tsyunyak. The analysis of
the experience of the countries of the
European Union and legislative documents
of Ukraine have proved that higher

Meton  IemaroriyHOro  MOAEAIOBAHHA
HalyB LT POKOTI'0 BUKOPHUCTAHHH B
IICUXOAOTO-TIeIarOTiYHUX JOCAII>KEHHSIX
OCTaHHIX POKiB, azKe LO3BOASIE
"IIPOTHO3YBaTU PO3BUTOK II€AATOTIYHOTO
IpoLecy, opieHTy€e Iegaroris Ha
JIOCATHEHHH KiHIIeBUX PEe3yABTaTIB
HaBYaHHA Ta BHUXOBaHHL, 3a0e3redye
3aCBOE€HHAI ¥ e(eKTUBHE BUKOPHUCTAHHS
HOBHX TEXHOAOTiH, pO3BUBa€ CHCTEMHE
OadeHHd pO3B’A3aHHA IIPOOAEM, CAYKHUTH
nieBUM  (PaKTOPOM  IIOAINIIIEHHS SKOCTI
poboTu HaBYaabHOTO 3akaany' [10: 9].

AHaai3z ocTaHHIX mocaimxkeHs i
nybaAikamii. [luTaHHAa  II€ZATOTIYHOTO
MOZEAIOBAHHSA  IIHPOKO  OKPECAEHE Y
poboTax YKpPaiHCbKHUX JOOCAITHUKIB
(O. CroasgpeHKo, 1O. Cypwmina,
O. IlonomaproBa, H. Cepena,

K. YebGoTapros, O. [ybaceHIOK,
M. YepHireBcbkUuil, €. Aogatko, T. 'ymeHIOK
Ta iH.) [5-10]. 3a KOpmOHOM IleHaroriyHe
MOJIEAIOBAHHS (CHMYASILisI) TaKOXK TAMOOKO
BHBYAETHCS Ta LUIUPOKO BUKOPUCTOBYETHCS
y pi3HUX OCBiTHIX cepax [15-17; 19; 21].
Mogzeai BYMTEAIB IIOYATKOBUX KAAacCiB y

KOHTEKCTI npodecilfiHO-0COOUCTICHUX
gaKocTe Ta mpouecy ix 1mpodeciiiHoi
[iATOTOBKHU po3pobuau O. KiaiueHKo,

I. Kazamxu, H. Ky3emina, M. IIpokod'eBa,
O. Oruy, C. [Tapmyk, A. Xomud, O. L{oHIK,
H. Teanuyko Ta iH.

PoarasgHyBIIM pi3Hi MOAEAI TiATOTOBKU

BUYHUTEAIB IOYaTKOBOI IITKOAH,
M. CkopobaraToBa BigzHaumAa
HeoOXigHiCTh  iHTerpaitii  0COOHCTICHHX

gaKocTed Ta npodeciiHUX 3HAHL Ta YMiHb.
Came 119 €aHICTB, Ha AYMKY MOOCAITHUII,
BUpaxkae wiAi ¢opMyBaHHSA OCOOHUCTOCTI
BUHUTEAs i1 #ioro mpodecitinoi miaroroBku [8:

55]. Taky K OYMKY BHCAOBAIOIOTH
O. lTonomapros, H. Cepena, K. HeboTapros;
BOHH  IIPOIIOHYIOTH  CTBOPEHHSI  [BOX

MozeAel: Momeai rmpodeciiiHol AiTABHOCTI Ta
MozeAi ocobuctocTi axiBld, dAKi OyayTh
HaOifHUM opieHTHpPOM etpeKTUBHOI
opranizailii HaB4aAbHO-BUXOBHOTI'O MPOIIECY
[7:5].

MopaeAi miATOTOBKU MaMOyTHIX BYUTEAIB
B 3apyOixKHHMX KpaiHaxX CTaAu IIPeaMeTOM
BuBueHHda O. lloHak. AHaAi3 gocBiny KpaiH
€BPONENUCHLKOI0 COI03y Ta 3aKOHOJABYUX
OOKYMEHTIB  YKpaiHu  3acBiguuB, IO
3aKAaIu BUIII01 OCBIiTH IIPaIIOIOTh
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education institutions work in accordance
with European standards and "provide for
the formation of professional readiness for
innovative activities in the context of digital
transformation of education" [14: 121].

E. Lodatko notes the wide spread of the
method of pedagogical modelling, but
draws attention to its following features:
complexity, constant variability of
pedagogical phenomena, objects, and
processes; lack of criteria and means to
determine the "level" of achieving the set
goals and measuring the results of
processes implementation; the socio-
cultural nature of the research object.
Therefore, the only effective way to study
the pedagogical phenomenon is its
schematization and simplification, that is,
the selection of defining characteristics
that are subject to study, evaluation, and
managerial influence.

The concept of "model" means a
stereotype, a standard, a conventional
image, an imaginary or materially

implemented system, being presented in
the form of an image, description, scheme,
drawing, graphic, plan, map, etc., which
can replace the object of research to
determine the properties, the ties of objects
and phenomena of real world and obtaining
new information [1; 2; 9; 11]. The
properties of the model are defined by
Y. Surmin in such a way: the model is
usually simpler and does not reproduce all
parameters, but it must be adequate,
correspond to the real world and reflect the
essential properties of the object; the model
cannot be universal, a new one is created
for each study; modelling is effective in
combination with other research methods.
According to the scientist, system
modelling is a promising presentation of
the object or process as a system with its
main parameters and characteristics (the
model is wunderstood as a set of
interconnected elements, which is
characterized by structural organization
and functional purpose); systematicity as a
way of studying the model [11: 139-141].
Therefore, an integral property of models
is systemicity, which means the presence
of elemental composition, structure as a
form of connections of elements, functions
of elements and the whole; unity of the

BiATIOBIAHO [0 €BPOIIEHWCBHKUX CTaHAAPTIB
Ta "mepenbadaroThb dopMyBaHHS
npodoeciiiHol TOTOBHOCTI A0 iHHOBAaIliHHOI
JIFIABHOCTI B yMoOBax U poBoi
TpaHcdopmarnii ocBitr" [14: 121].

€. AogaTko Bim3Ha4ae HIUPOKE
PO3IIOBCIOKEHHS METOAy I1eJaroriyHoro
MOJIEAIOBAHHS, IIPOTE 3BEpTaEe yBary Ha

TaKi roro OCOOAHBOCTI: HEYiTKICTBh,
PO3MIAUBYATICTE  II€JATOTIYHUX  IIOHSITE;
CKAQIHICTD, IocTiiiHa BHI03MIHHICTBH
MIeJAarOTiYHUX SBHUII, OO’€KTIB i MpOIlECiB;
BiACyTHICTB KpPUTEPIiB i 3acobiB
BU3HaA4YEeHHS "piBHA" JIOCATHEHHSI
IIOCTaBAEHUX miae#, BUMipIOBaHHA
pe3yAbTaTiB peaaizartii IIPOILIECIB,
COILIIOKYABTYPHUY xXapakTep ob6’ekTa

nocaizkeHHs. ToMy e€nquHUM e(EeKTUBHUM
CriocoboM [OASl MOCAIIKEHHS I1€JaroridyHOoro
ABHIIA € Horo cxeMaTH3allis Ta
CIIPOIIIEHHSI, TOOTO Bimbip BU3HAYAABHUX
XapaKTEPHCTUK, aKi HiJAATAIOTh
BUBYEHHIO, OI[IHIOBAHHIO ¥ yIIPaBAIHCBKOMY
BIIAUBY.

[limx wmoHarTaM "Momeab" PpPO3yMIIOTH
€TaAOH, CTaHIApT, YMOBHUI o0pa3, ydIBHY
abo MaTepiaabHO peasi3oBaHy CHCTEMY, IO
BiZoOpaskaroThbCsl y BHUTAGAL 300paskeHHd,
OIIUCY, CXEMHU, KpPeCA€HHS, rpadiky, maaHy,
KapTH TOIIO, KOTPi 34aTHI 3aMiHUTH 00’€KT
JOCAIIZKEHHS JavX: BU3HA4YEHHS
BAACTUBOCTEH, 3B’I3KIB MNPEAMETIB 1 SIBUIIL
peaspHOi MOIMICHOCTI Ta OTpPHUMaHHA HOBOI
inopmartii [1; 2; 9; 11]. BaacTubocTi
mogeai BuaHaueHi O. CypmiHuM: Mozmeab
3a3BHYal Impocrilma i He BIiOTBOPIOE YCix

mapaMmeTpiB, IIpoTe IIOBHHHA Oyt
aleKBaTHOIO, BiamoBigaTH peasbHiM
OificHocCTi Ta BimoOpazkaTu CYTTEBI

BAAQCTHUBOCTI 00’€KTa; MOZEAb HE MOXKe OyTH
YHiBEpCaAbHOIO, Al KOKHOTO IOCAIIKeHHS

CTBOPIOETHCHI HOBAQ,; MOJEAIOBAaHHA
epeKTUBHE Yy TIIOEMHAHHI 3  iHIIUMH
METOAaMH  JOCAIKEeHHS. Ha  gywmky
HayKOBIIS, IE€PCIEKTUBHHUM € CHCTEMHEe

MOZEAIOBAHHA — IIPEACTAaBACHHHA MOMEAI
ob’ekTa abo mpollecy €K CHCTeMH 3 i
OCHOBHUMH napaMeTpaMu i
XapaKTePUCTHKaMU (Momeab TyT
PO3yMieThCs SIK CYKYIIHICTB
B3a€EMO3B’93aHUX MiXK CODOI0 €EAEMEHTIB,
aKa Bi[3HAYAETHCH CTPYKTYPHOIO
OpraHi3alli€ro i dYHKIIIOHAABHUM
IIPU3HAYEHHSIM); CHCTEMHICTb $K Crocib



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 1 (116)

Bicrux 2KumomupcoKozo 0epiagHoz0 YHigepcumemy imeHi Isara dpanka.
ITeoazoeiuni Hayku. Bun. 1 (116)

internal and external medium of the
system, laws of development (functioning)
of the system and its components [1: 143].

The aim of the research. The purpose
of the study is to build a model of the
process of formation and development of
pedagogical mastery in primary school
teachers (based on the experience of
Pavlysh secondary school).

Research methods: theoretical analysis,
including, synthesis, comparison,
modelling, which allows to build a model of
the process of formation and development
of pedagogical mastery in primary school
teachers.

Results and discussion. Modelling the
formation and development of the
pedagogical mastery in primary school
teachers should cover two aspects: the first
one is an object modelling (pedagogical
mastery); the second one — modelling the
formation process (goals, content, ways to
achieve the goal, implementation process
and result). The model of a specialist
teacher should reflect objective
requirements regarding personality
qualities, knowledge and skills that ensure
the effective performance of professional
functions. The model of the formation and
development of the pedagogical mastery in
a schoolteacher is a generalized image
enabling to track the ways of rational
organization of the teacher's professional
training and the methods of its
improvement. It synthesizes the
requirements for a specialist, determines
some regularities and is a guideline for
achieving the highest results.

The creation of a model of the formation
and development of teachers’ pedagogical
mastery, based on the experience of the

Pavlysh secondary school, makes it
possible to summarize scientific
information, compare it with modern

approaches, and trace the main trends in
the development of pedagogical science.
The analysis of scientific literature
allows us to conclude that professional
activity is characterized by following
features: it requires special training
(system of knowledge, abilities and skills,
intellectual and physical abilities);
psychological orientation and attitude
(character and temperament of a person,

BUBUYEHHS Mogeai [11: 139-141].

OTxe, HEBiI €MHOIO BAACTUBICTIO
MOJIEA€HE € CHCTEMHICThb, II[0 O3Ha4dac
HasBHICTb €A€MEHTHOIO CKA3QMy, CTPYKTYpPHU
aK (GopMHU 3B’3KiB €AEMEHTIB, (YHKIIH
€AEMEHTIB i I[iA0TO, €EAHOCTI BHYTPIIIHBOTO i
30BHIIIHBOTO cepenoBHIlIA CHCTEMH,
3aKOHIB PO3BUTKY (dbyHKIIIOHYBaHHS)

MeTa mocaimxkeHHsI. MeTa OOCAIIKEHHI
— 1o0yoBa MoeAl TIporlecy (pOpMyBaHHS Ta
PO3BUTKY IeaaroriyHol MaMCTepPHOCTI
BUNTEAd II0YaTKOBUX KAaciB (Ha OCHOBI
nocBiny IlaBAKCBKOI CEpenHBOI IITKOAH.

MeToaH OOCAIMKEHHA: TEOPETHYHUN
aHaai3, y TOMY YHCAi, CHHTE3, IIOPiBHIHH,
MOJIEAIOBAHHS, III0 [03BOAdE IIO0yAyBaTH
MoJeAb IIpollecy (POpMyBaHHS Ta PO3BUTKY
IIeJarori4Hoi MaMCTepPHOCTL BUYUTEAL
IIO4YaTKOBUX KAACiB.

Buxraan OCHOBHOTO MaTepiaay.
MopearoBanHs (QOpPMyBaHHA Ta PO3BUTKY
IIeJarori4Hoi MaMCTepHOCTL BYUTEAL
IIOYaTKOBUX KAACiB Ma€ OXOIIAIOBaTH [Ba
aCIIeKTH: IIEpIIHMY — MOIEAIOBAHHS OO’€KTY
(memaroriuHa ~ MalcTepHICTB); APYyTHUH  —
MOJIEAIOBaHHS IIpollecy (popMyBaHHS (LLiAi,
3MICT, WIA9GXH [JOCSTHEHHSI METH, IIPOIEC
3nificHeHHd 1 pe3yabraTt). Monaeab meparora-
daxiBiir Mae BimoOpaxkaTH  00’€KTHUBHI
BHUMOTH III0/I0 OCOOHCTICHUX SIKOCTeH i momo
3HaHb Ta yMiHB, III0 3a0e3Ie4yIOTh
ecpbekTUBHE BUKOHAaHHS mpodecitHIX
dyHKILiE. Moneab popMyBaHHS Ta PO3BUTKY
IeJaroriyHoi ~ MalCTepHOCTI BYHTEAd €
y3araaAbHEHHM  00pa3oM, II0  JI03BOASE
BIACTEXKUTHU IIIAIXHU PalliOHAABHOI opraHizartii
npodpecifiHOol  IMArOTOBKM  megarora  Ta
criocobu i BJIOCKOHAACHHS. Bona
cucreMaTHu3ye BUMOTH 10 paxiBIld, BU3HAYAE
IIeBHi 3aKOHOMIpHOCTI Ta € OpPiEHTUPOM
JOCATHEHHS HaWBUIIMX PE3yALTATIB.

CrBopeHHs wMomeai dopMyBaHHA Ta
PO3BUTKY IeaaroriyHol MaMCTepPHOCTI
BUNTEAd Ha OCHOBiI mocBimy IlaBamcbkoi
CepeHbOi IIKOAM [Aa€ 3MOIY y3araAbHHUTH
HayKOBY indopmattiro, [IOPIBHATHU 3
CY4YaCHHMH ITiIXOIaMH, IIPOCTEKUTH OCHOBHI
TEHAEHIIil PO3BUTKY II€JAarorigyHOi HAYKH.

Ananiz HayKoBOi AiTepaTypH [I03BOASIE
OIATH BHCHOBKY, III0 ITpodpeciiiHa MigABHICTD
Ma€e Taki ocobAMBOCTi: moTpebye crieriasbHoi
IiATOTOBKH (cucTeMa 3HaHb, yMiHb i
HaBUYOK, IHTEAEKTyaAbHI i dizuuHi
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his/her life values); professional culture
(relevant moral norms and principles) [7:
9]. In addition, the work of a teacher
requires close interaction with a large
number of people (pupils, parents,
colleagues, administration), therefore, an
important component of the teacher
profession is social activity, his/her social
competence.

The stages of development of a model of
the professional activity of a specialist,
according to O. Ponomariov define such
aspects: definition of functions and tasks
to be performed by a specialist, as well as
the knowledge and skills required for this;
definition of the structure of professional
activity; analysis of work content, definition

of a set of production functions;
determination of the result and the
technology of obtaining the result;

systematization of the received information
and designing the model in graphic or text
form [7: 19-23].

A somewhat extended algorithm of
pedagogical modelling is presented by
I. Osadchii: goal setting; selection of the
modelling object; formulation of the
modelling subject; elucidation of legislative
and regulatory documents for functioning
the modelling object; choosing a theory
that describes (explains) the content of the
modelling subject; substantiation of basic
assumptions that simplify the real object;
formation of a conceptual modelling
apparatus; building the object model;
examination of the model of the object
regarding compliance with the principles of
scientific knowledge, laws of logical
thinking, current legal and financial
norms, etc.; research of the properties of
the model (adequacy and completeness of
the reflection of reality, predictiveness, etc.)
being achieved by means of a thought or
natural experiment during the solution of
specific pedagogical problems using the
developed model; refinement, correction
and final designing the model [6: 67].

On analysing various models of
professional  training of  specialists,
V. Mykhaylov has concluded that there is
no single approach to defining the
components of pedagogical models, but he
identified those that are used by most
researchers: target, conceptual, content,

3Mi0HOCTI); TICHXOAOTIYHA CIIPSIMOBAHICTE Ta
yCTaHOBKa (XapakTep 1 TeMIIepaMeHT
ATOWHY, i1 KUTTEBI LiHHOCTI); mpodeciiina
KyAbTypa (BiANIOBimHI MOpaAbHi HOPMHU Ta
nopuHomny) [7: 9]. Oxpim Toro, pobora
negarora BHMarae TicHOi B3aemomii 3
BEAUKOIO KiABKICTIO Aromed (yuHi, GaTbKH,
KOA€TH, aaMiHicTpallid), ToOMy BasKAWBOIO
CKAQIOBOIO IIpodpecii BUHTEAS € colliasbHa

IiIABHICTD, Hioro colriaanbHAa
KOMIIETEHTHICTB.
ETanu po3pobku Momeai mpodecitinoi

nigapHOCTI daxiBig, 3a O. [ToHOMaphOBUM
OKPECAIOIOTH TaKi acCHeKTHU: BHU3HAYEHHd
dyHKLIH Ta 3aBAaHb, 9Ki Ma€ BUKOHYBATH
daxiBenp, 3HAHbL i yYMiHb, dKi OAS IIHOTO
IOTPiOHI; BU3HA4YE€HHHA CTPYKTYPH
npodoecifiHol  miFABHOCTI; aHaai3 3MicTy
npaili, BU3HA4YE€HHS MHOXKHWHU BUPOOHUYHX
dyHKILH; BH3HAYEHHd pe3yAbTaTy Ta
TE€XHOAOTI{ oro OTPUMAaHHSI;
cucreMaTH3allid OoTpuMaHoi iHdopMmallii Ta
odopMAeHHST MozeAl y rpadiyHoMy abo
TEKCTOBOMY BHUragami [7: 19-23].

Lero PO3IIUPEHUN aATOPUTM
IEeIarorivYHOro MOJEAIOBAaHHSI rogae
I. Ocamuuii: MocTaHOBKA METH, BUIIACHHS
obekTa  MOJEAIOBaHHS;  (POPMYAIOBaHHS
peaMeTa MOJEAIOBaHHS; 3’ICyBaHHd
3aKOHOJAaBYO-HOPMATHUBHOIO  3a0e3ledeHHs
YHKILIOHYyBaHHA O0’€KTa MOIEAIOBAHHSI;
obpaHHs Teopii, dKa OIHCYE (IIOSICHIOE) 3MIiCT
IIpeaMeTa MOMEAIOBAHHS; OOI'PYHTYBaHHS
OCHOBHMX  [IONIyIlleHb, IO  CIPOLIYIOTh
peasbHUI 00’€KT; (POPMyBaHHS ITOHATIHHOTO
arlapaTra MOJEAIOBAaHHS; KOHCTPYIOBaHHH
MozeAl o0’eKTa; eKCIlepTH3a MomeAi 00’ekTa
LI0/I0 AOTPUMAaHHS IIPUHIIMIIB HAyKOBOIO
Mi3HAHHS, 3aKOHIiB AOTIYHOIO MUCAEHHS,
YMHHUX OPUANYHUX 1 (iHAHCOBHUX HOPM
TOIIO; MOCAIDKEHHS BAACTHUBOCTEH MOIeAl
(amekBaTHICTE 1 IIOBHOTa BimOOpa>keHHS
JIHCHOCTI, OPOTHOCTUYHICTL  TOIIIO) 3a
JIOIIOMOIOIO 3iHCHEHHS MHCAEHHEBOTO abo
HaTypaAbHOTO  €KCIEPHMEHTY Iig  d4ac
PO3B’I3aHHS  KOHKPETHUX  I[I€JATOTiYHUX
npobaeM i3 BHKOPHUCTAHHSM PO3POOAEHOT
MOJIEAl; [IOOITpallfOBaHHsI, KOpPEryBaHHS Ta
OCTaTOYHE KOHCTPYIOBaHHS MOJEAi [6: 67].

B. Muxa#inoB, mpoaHaaidyBaBIIU Pi3HI
Mozeai tmpodpecitiHol HmiAroToBKU (PaxiBIliB
3poOMB BHCHOBOK, III0 HEMaE €IUHOTO
migxomy [0 — BHU3HAYEHHd  CKAQIHUKIB
IeJaroriyHux MoaeAeii, oJHaK BUSBUB Ti, SIKi
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organizational, evaluative, resultative
approaches [5: 52]. I. Osadchii suggests
using a classical model of activity for the
pedagogical activity, which includes:
purpose, content, form, methods and
results of activity [6: 67].

Thus, the following components have
been used to construct a model of the
formation and development of the
pedagogical mastery in a primary school
teacher: target, methodological, content,
organizational-activity, diagnostic-
resultative ones (Fig. 1).

The target block indicates the purpose
and task of formation and development of
the pedagogical mastery in primary school
teachers. The goal and result mean the
formation of a high level of pedagogical
mastery, which allows the teacher to
effectively fulfil his/her professional duties
and constantly develop. It is possible to
achieve the goal through the following
tasks: formation of integral system of
general scientific and professional
knowledge, personality and professional
skills and abilities; the ability to effectively
apply the acquired knowledge in pedagogy
and psychology; development of personality
qualities, the ability to self-cognizing, self-
analysis, self-control; continuous
professional self-education; active creative
activity.

The formation and development of
pedagogical mastery is influenced by
external and internal factors. External
factors are the following: the level of
development of pedagogical science, which
reflects the requirements for the content of
teacher's activities and his/her
professional mastery; high professional
level of the teaching staff, which
encourages improvements; continuous
professional education. Internal factors are
the following: motivation; personality
qualities; pedagogical experience.

When developing the model, the
systemic, acmeological, personality-activity,
competence approaches have been used.
The systemic approach was implemented in
Pavlysh secondary school by creating the
necessary conditions for the formation of a
teacher and his/her professional growth.
Also, V. Sukhomlynsky constantly drew
attention to the fact that pedagogical

BUKOPUCTOBYE OiABIIICTD [OCAITHUKIB:
IIABOBUM,  KOHIIEITYaAbHUM,  3MiCTOBHH,
oprasizaltiiiHui, OILIiHIOBaABLHUH,
pe3yAbTaTUBHUM  [5: 52]. I. Ocamumit
IPOIIOHYE [Ad  IIEAroriyHoi  OisIABHOCTI
BUKOPUCTOBYBaTH KAACUYHY MOJIEAD
MIIABHOCTi, III0 BKAIOYA€E: MeETy, 3MiCT,

dopMy, MeETOAN Ta PE3YABTATU MiSIABHOCTI [6:
67].

TakuM YHHOM, [AS KOHCTPYIOBAaHHH
MOJeAi dopMyBaHHS Ta PO3BUTKY
IIeaaroriyHoi MaMCTepHOCTL BYUTEAL
II0YaTKOBOI IIIKOAM OyAO BUKOPHUCTAHO TakKi
KOMIIOHEHTH: I[IABOBUM, METOJOAOTIYHUH,
3MiCTOBHH, opraHizalliiHO-AiIABHICHUH,
[OiaTHOCTUYHO-pe3yAbTaTuBHUM (Puc. 1).

lliavoBuii 6AOK BKasye MeTy i 3aBOaHHS
dopMyBaHHA Ta PO3BUTKY IIeNarorigyHoi
MaMCTEePHOCTI BUNUTEAS ITOYATKOBUX KAACiB.

Meroro i pesyabraroM € (POpPMyBaHHS
BHCOKOI'0O piBHS eaaroriyHoi
MaMCTEepPHOCTi, III0 [JO3BOASIE BYHTEAIO
e(peKTUBHO BHKOHYBaTHU CBOi IIpodecitini
000OB’I3KM Ta IIOCTIHHO PO3BUBATHCH.
Hocaraytu METHU MOIKAHBO gepes

BUKOHAHHH TaKHUX 3aBAaHb: (POPMyBaHHS
IiAiCHOI CHCTEMHM  3araAbHOHAyKOBUX i
npodoeciiHux 3HaHBb, 0COOHCTICHO-
npodeciiHuX yMiHb 1 HaBHUYOK; YMiHH4
ecbekTHBHO 3aCTOCOBYBaTH OTpUMaHi
3HAaHHS 3 IEeOaroriku Ta  IICHXOAOTII;
PO3BUTOK OCODUCTICHUX SIKOCTEH, 3IaTHOCTI
10 caMoIli3HaHHS, caMoaHaAiay,
CaMOKOHTPOAIO;  IIOCTiliHa  mpodecifina
CaMOOCBITa; aKTUBHA TBOpPYA MiSIABHICTE.
dopmyBaHHS Ta PO3BUTOK II€AATOTIYHOI
MalCTEepHOCTI IPOXOAUTH Mi, BIAWBOM
30BHIIIHIX i BHYTPIIIHIX  YUHHUKIB.
30BHIIIHI YWHHUKHU: PIBEHb PO3BUTKY
negaroriyHoi  HayKH, III0 BigoOpazkae
BUMOTH [0 3MICTy MOiSIABHOCTI BYUTeEAS Ta
Horo mpodecitiHol MadCTEepPHOCTI; BUCOKHH
npodpeciiHu piBeHB IIeIaroriYHOTO
KOAEKTUBY, AKUU CIIOHyKa€e o
B/IOCKOHAA€HHS; HelepepBHa Ipodeciiina
ocBiTa. BHyTpilmHI YWHHUKH: MOTHBAllid;
OCOOMCTICHI IKOCTI; IIeJAaroTiYHuMi JOCBIiI.
[Ipu po3pobui Mozmeai BHKOPUCTAHO
CHUCTEMHHUM, aKMEOAOTIYHMI, OCOOHCTICHO-

OiFAbHICHHI, KOMIIETEHTHICHHUH ITiIXOOIH.
CucreMHUM miaxif peaaizyBaBcd y
[TaBAMCBKiINT  cepenHili  IIKOAI  IIIAIXOM
CTBOPEHHS HeoOXiHUX YMOB IIAST
dopmyBaHHA BYUTEAS Ta Horo
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mastery develops only under the condition
of systematic work of the teacher on
his/her knowledge, development of skills
and abilities. In addition, the process of
formation and development of pedagogical
mastery is a multi-level system consisting
of a set of elements that allow to reflect the
structure and relationships between the
components of the pedagogical
phenomenon under investigation. The
acmeological approach aims to improve
pedagogical activity, provides the
development of one's own educational
trajectory and ways to achieve the highest

level of pedagogical mastery through
personality self-development and
professional self-improvement.

V. Sukhomlynsky noted that the

teacher's ability to conduct self-analysis,
creatively develop advanced pedagogical
experience and implement it in his/her
own lessons is extremely important. The
personality and activity approach allows to
reveal the teacher’s personality potential to
obtain the best results in professional
activity, provides motivation and a clear
understanding of the need to update
knowledge and the significance of active
creative work. The competence approach
allows to determine the competences that
are necessary to achieve a higher level of
professional competence, without which
the development of pedagogical mastery is
impossible. V. Sukhomlynsky emphasized
that teacher’s intellectual growth should be
continuous, this will be the guarantee of
teacher's confidence and his/her authority
among pupils [4; 13; 18].

The formation and development of the
pedagogical mastery in primary school
teachers should be based on the following

principles:  integrity, continuity and
secession (the development of a teacher is
connected with constant updating of
knowledge, abilities and skills),

individualization and differentiation (taking
into account individual characteristics and
educational needs), scientificity (studying
and implementing the scientific knowledge
in the educational process), innovativeness
(creating one's own methodical laboratory,
creative working out the colleagues’
innovative experience), professional and
pedagogical self-improvement (systematic

npodecifiHoro 3pPOCTaHHS. Takox,
B. CyxoMauHCBEKHH IIOCTIHHO 3BEpTaB yBary
Ha Te, IO TIlegaroriyHa MalCTEpPHICTb
PO3BUBAETHCS TIABKH 3a YMOBH CHCTEMHOI
poboTH BuUHTEAd HaZ CBOIMH 3HAHHIMH,
PO3BUTKOM yMiHb Ta HaBHUYOK. OKpiM TOTO,

oporec dopmMyBaHHA Ta PO3BUTKY
IegaroriyHoi MaMicTepHOCTI €
bGaraTopiBHEBOIO CHCTEMOIO, 110

CKAQIA€THCS 3 CYKYIIHOCTI €AEMEHTIB, SKi
[O3BOASIIOTH  BimoOpasuTH CTPYKTYypPy Ta

B3a€EMO3B’I3KU MizxK KOMITIOHEHTAaMH
IeIaroTiyHoro SBHINA, IO OCAIIKYETHCH.
AKMeoAOTIYHHM  miaxinm Mae Ha  MeTi
BIOCKOHAAEHHS IIeJaroTiyHoOi MmisIABHOCTI,
3abe3rieduye pPo3poOKy BAACHOI OCBIiTHBOL
TpaekTopii Ta HIASIXY JMOCSTHEHHST
HaWBHIIIOTO piBHS Ie1arorivyHoil
MaicTepHOCTI gyepe3 CaMOPO3BUTOK
ocobucTocTi Ta rmpocpeciiine
CaMOBIOCKOHAAEHHSI.

B. CyxoMauHCBEKHH  3ayBakyBaB, IO
HaIBa>KAUBUM € BMIiHHS BYHTEAS
IPOBOIUTH caMoaHaAis, TBOPYO

oIpanboOByBaTH IepefoBUN IeNarorivHUH
[OCBi Ta BIIPOBaKyBaTH y BAACHI YPOKHU.
OCOOHUCTICHO-MIFIABHICHUN MiAXiZ MJO3BOASE
PO3KPUTH ocobucTicHui IIOTEHIliaA
negarora A9 OTPUMaHHS HaMKpalmx
pe3yapTaTiB |y IpodeciiiHii AiIABHOCTI,
3a0e3rieuyye MOTHBALLIO Ta YiTKe PO3yMiHHS

HeoOXiTHOCTi OHOBAEHHSI 3HaHb Ta
BaXKAWBOCTI aKTHUBHOI TBOpPYOi po6OTH.
KomniereHTHiICHUHI iAXiz JI03BOASIE

BHU3HAYUTH KOMIIETEHIII, 9Ki HeoOXimHi nasa
JOCATHEHHS BHIIOIO0 pPiBHA mpodecifiHoi
KOMIIETEHTHOCTi, 0€e3 {KOro HEMOXAWBHUH
PO3BUTOK  II€OAarorigyHoi  MadCcTepHOCTI.
B. CyxoMmaunHCcBEKHUH HaroAOIIlyBaB, 1110
IHTEeAEKTyaAbHE 3pOCTaHHA BYHTEAS
IOBHHHE BinbyBaTucd Oe3lepepBHO, came
e Oyae 3aloOpyKOI0 BIEBHEHOCTI BYUTEAS
Ta Horo aBTOPUTETY cepeln YUHiB [4; 13; 18].

dopMyBaHHSI Ta PO3BUTOK II€JATrOTiYHOL
MaMCTEpPHOCTI BYUTEAS] IIOYATKOBHUX KAACiB
Mae 6OasyBaTucsd Ha TaKUX IIPHHIMIIAX:
miaicHocTi, Ge3mepepBHOCTI Ta HACTYITHOCTI
(PO3BUTOK BYUTEAS] TIOB'I3aHUM 3 ITOCTIHHUM
OHOBAE€HHSM 3HaHb, yMiHb Ta HAaBUYOK),
iHauBiIyaaizartii Ta audpepeHtiartii
(BpaxyBaHHS iHOAWBIAyaABHHX OCOOAMBOCTEH
Ta OCBITHIX 1TOTpPeb), HAYKOBOCTI (BUBYEHHS
Ta BIPOBa/KEHHs HAYKOBUX 3HaHb B
HaBYaAbLHO-BUXOBHOMY IIPOIIECi),
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activity aimed at self-development of the
professional and social component).

Here is presented a model of the
formation and development of the
pedagogical mastery in a primary school
teacher (based on the experience of the
Pavlysh secondary school) with the
corresponding blocks.

The methodological block implements
the specified scientific approaches and
principles.

The content block reflects the content of
the development of the pedagogical mastery
in a primary school teacher, which covers
three main components: love for the child

(humanistic orientation), pedagogical
abilities (professional competence,
pedagogical experience, pedagogical
technique) and pedagogical interaction

(pedagogical culture, personal qualities).
The development of these components
ensures an increase in the level of
pedagogical mastery.

The organizational and activity block

includes the following pedagogical
conditions:  systematic deepening  of
teachers' knowledge; creative mastering the
advanced pedagogical experience,

systematic self-analysis, creation of one’s
own methodical laboratory; harmonious
atmosphere in the educational institution;
free time for self-education.

The diagnostic and resulting block is
responsible for the criteria for evaluating
the level of development of the pedagogical
mastery in the primary school teacher, of
which there are three in
V. Sukhomlynsky’s legacy: the beginner
teacher, the experienced teacher, and the
master teacher. The criteria relating to the
main aspects of the teacher's activity in
education constitute a functional indicator;
and those reflecting the results of the
teacher's activity, his/her self-
improvement, pedagogical and social
significance of the personality, constitute a
social resultive and personality indicator
[3]. Both professional and personality
qualities were highly valued at the Pavlysh
school. V. Sukhomlynsky noted that not
only didactic mastery was important, but
also the ability to educate the right views,
in particular, by means of one's own
example [12; 13; 18].

iHHOBaIiMHOCT1 (cTBOpEHHS BAACHOI
METOAUYHOI Aaboparopii, TBOpYE
OIIpAalfOBaHHSI IHHOBAIIIHHOIO JOCBiTy
KOA€T), podpeciiHO-TIearorivyHOTO
CaMOBIOCKOHAAECHHS (cucrematu4Ha

[ISIABHICTB CIpsIMOBaHa Ha CaMOPO3BUTOK
npodpeciiiHOI Ta CcoIiaabHOI CKAAIOBO().

[IpencraBUMO MoAeAab (oOpMyBaHHS i
PO3BUTKY IeaaroriyHol MaMCTepPHOCTI
BUNTEAd IIOYaTKOBUX KaaciB (Ha [ocBimi
[TaBAMCBKOI cepenHbpoi IITKOAM) 3

BiAmmoBigHUMM GAOKAMH.

MeromoaorigyHul 6AOK peanidye 3a3Ha4UeHi
HayKOBI MiIXOAU Ta IIPUHIIUIIN.

3MmicroBuii 0AOK  BigoOpazkae  3MicCT
PO3BUTKY IearoriqyHol MaMCTepPHOCTI
BUMTEAS] ITOYATKOBUX KAACIB, SIKMH OXOIIAIOE
TPU TOAOBHI CKAQIOBi: AIOOOB [0 OUTUHU
(rymaHicTM4YHA CIIPSIMOBAHICTH), IleNaroriyHi
3mibHOCTI  (mIpodpecitiHa  KOMIIETEHTHICTb,
IeJaroriyHui OOCBiA, IlefaroriyHa TexHika)
Ta TIeJaroriyHa B3aeMofis (HegarorigyHa
KyABTypa, ocoOHuCTicHi siKoCTi). PO3BUTOK 1THX
KOMIIOHEHTIB 3abe3rieqyye MiIBUIIEHHS PiBHS
IIeJaroriyHOi MariCTepHOCTI.

OpranizaiiiHo-AigIABHICHUH
BKAIOYAE TaKi IIeJaroriyHi YMOBH:
CHUCTeMaTU4He IOTAMOAECHHS 3HaHb
IIeJaroriB; TBOPYE OCBOEHHS IIEPEIOBOTO
IeJAaroriyHOr0  [OCBiZy, CHUCTEeMaTHYHHH
caMoaHaAi3, CTBOPEHHSI BAACHOI METOIMYHOI
Aabopartopii, rapmoHifiHa armocdepa B
3aKAajli OCBITH, BIABHUH Yac Al CAMOOCBITH.

JiaTHOCTHUYHO-pe3yABTaTUBHUHN 6A0K
BiAIIOBimae 3a KpUTepii OIliHIOBaHHS PiBHS
PO3BUTKY IearoriqyHoi MaMCTepPHOCTI
BUMTEAS] IIOYATKOBHUX KAAcCiB, ${KHUX Y
criagiwmHi B. CyXOMAMHCBKOIO TPH: BUUTEAD-
mo4yaTKiBellb, JOCBimueHu BYHTEAD,
BUnTeAb-MakicTep. Kpurepii, 1110 crocyoThCs
OCHOBHUX AaCIeKTiB [iSIABHOCTI Ilemarora y

OAOK

HaBYAaHHI, CKAQIaIOTh yHKITIOHAABHUH
TMIOKAa3HUK, a i, oo  BimoOpakarThb
pe3yAbTaTH  MOiFABHOCTI  Iemarora, HMoro
CaMOBIOCKOHAAEHHS, IeJaroTiyHy i
COLliaAbHY 3HAYYIICTD 0cobHCTOCTI,
CKAQIAI0Th CyCHiABHUM PE3YABTATUBHO-

ocobucricHuil mnokasHuK [3]. Y IlaBauCEeKi#
IITKOAI BHCOKO IliHyBaAWCS $K IIpodpeciiii
AKOCTi, Tak i ocobucticHi. B. CyXoMAMHCBEKMI
3a3Ha4aB, 10  BaxKAMBA  HE  AHIIE
OUaKTUYHa MaNUCTepHICTb, a UM BMiHHA
BUXOBYBaTH IIPaBUABHI IIOTASOU, 30KPEMA,
BAACHUM IIpHKAazioM [12; 13; 18].
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TARGET BLOCK
!
External factors — | The goal: formation of a high level of | < Internal factors
pedagogical mastery in primary
school teacher
!
THE TASKS:
functioning the system of general scientific and professional knowledge, personality
and professional abilities and skills;
the skills to effectively use the obtained knowledge in pedagogics and psychology;
the development of personality skills and abilities to self-cognition, self-analysis,
self-control;
constant professional self-education
!
METHODOLOGICAL BLOCK
The approaches: The principles:
personality and activity; integrality;
systemic; continuity and succession;
competence; individualization and differentiation;
acmeological scientificity;
innovativeness;
professional and pedagogical self-improvement
!
CONTENT BLOCK
love for the child pedagogical abilities pedagogical interaction
(humanistic orientation) (professional competence, (pedagogical culture,
pedagogical experience, personality qualities)
pedagogical technique)
!
ORGANISATIONAL AND ACTIVITY BLOCK
Pedagogical conditions: Pedagogical conditions:
systematic deepening of teachers' knowledge, creation of methodical laboratory,
creative mastering the advanced pedagogical harmonious atmosphere in the
experience, educational institution,
systematic self-analysis free time for self-education
!
DIAGNOSTIC AND RESULTING BLOCK
The levels: The criteria for evaluating the level of
the beginning teacher, development of the pedagogical mastery in
the experienced teacher, primary school teacher:
the master teacher functional indicator
social resultive and  personality
indicator
THE RESULT: increasing the high level of pedagogical mastery in primary school
teacher

Fig. 1. Model of the formation and development of the pedagogical mastery in
primary school teachers (based on the experience of Pavlysh secondary school)

As evidenced by the conducted analysis, jlk  3acBimuye mOpoBemeHUM ~— aHaAi3,
studying V. Sukhomlynsky’s experience of | BUB4eHHsS [OOCBiLy IIearorigyHoi poOoTH
pedagogical work contributes to the | B. CyxomauHCBKOTO crpusie (popMyBaHHIO

14
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formation of a master teacher - a
professional and a  highly moral
personality. Comprehension and creative
use of the ideas of an outstanding teacher
should be a systematic and consistent
process and should begin even in the
institutions of higher education. The
analysis of legal documents regulating the
educational process and the comparison of
their main issues with the concepts of
V. Sukhomlynsky have proven that the
latter are congruent and transformed in
accordance with the social order and
modern realities. A teacher of the New
Ukrainian School must be a professional, a
researcher, an innovator, and this requires
lifelong learning.

The scientist's ideas have found their
embodiment in formal, non-formal and
informal education; and the professional
development should take place both in the
educational institution and outside it;
remote technologies are gaining special
importance. A variety of methodological
activities that reflect the needs of a specific
teacher or teaching staff, including
trainings, interactive learning, project
technologies, pedagogical workshops, etc.
will be effective.

As A. Cockerill put it, "Sukhomlinsky’s
educational system, nourished by folk
culture, calls on us to revive the traditional
wisdom of reverence for the land and for
life, to nurture the creative, life-sustaining
powers of each individual, and to build a
society that is truly humane... The
significance of his work lies in its deep
moral impulse, in its utopian vision, and in
the practical methods that were developed
in attempting to realise universal
humanistic ideals... No matter what books
are written on education, each teacher has
to discover through experience the art of
teaching. The value of Sukhomlinsky’s
books, and of those by other dedicated
practising teachers, is that they provide a
window into this creative process. They
help to break down the isolation within
which many teachers work and provide
support in what Sukhomlinsky held to be
the most demanding of all professions" [18:
217-219].

The knowledge of a modern primary
school teacher should not be limited to

BUHUTeAd-MadicTpa — mpodpecioHara cBoei
CIpaBH Ta BHCOKOMOPaABHOI OCOGHCTOCTI.
OcMmucaeHHS Ta TBOpPYE BUKOPHCTAHHY ineH
BHIATHOTO Iefarora Mae OyTH IIPOILIecOM
CHUCTEMHHM Ta IIOCALJOBHUM 1 IIOYMHATHUCH
1Ile B 3aKaaJax BHIIOI OCBITH. AHaai3
HOPMAaTHUBHO-IIPABOBHUX MOOKYMEHTIB, III0
PETYAIOIOTH OCBIiTHil IIPOILIEC, Ta
IIOPiBHSIHHS OCHOBHUX  IIOAOXKEHBL 3
koHIlenTaMu B. CyXOMAMHCBKOTO OOBOOATH,
110 BOHU € CIIiB3ByYHHUMH,
TpaHCc(OPMOBaHUMU BiAIIOBiAHO 10
COL[iJaABHOTO 3aMOBAEHHSI Ta CydacCHHUX
peaaiti. Bunrear HoBoi ykpaiHCcpKOi IIKoAM
Mae OyTH 1podpecioHaAOM, [IOCAITHHUKOM,
HOBaToOpaM, [IAS IIFOTO HeoOXiqHe HaBYaHHS
BIIPOJOBIK YCHOTO KHUTTSI.

Inei BueHOro 3HAMIIIAM CBOE BTIA€HHS ¥
dopManbHiH, HedopMaabHIN Ta
inpopmanbHifi  OcBiTi, a IIiOBUIIEHHS
KBaaidikailii mae BigOyBaTucsa gK y 3aKAami
OCBIiTH, TakK i 1mo3a Horo MexkaMu, 0COOANBOL
Baru HaOyBalOTh AUCTAHILNHI TEXHOAOTII.

EdexTuBHUMUN OyayTh pi3HOMAaHITHI
METOOWYHI 3axoau, sSKi BimoOpaykaroTb
noTpebM  KOHKPETHOro  BuuTeAasd  abo
I1eJaroriyHoro KOAEKTHBY, 30KpeMa
TPEHIiHTH, IHTEepaKTUBHE HaBYaHH,
TIPOEKTHI TEXHOAOT!I], megaroriuHi

MaMcTepHi TOIIO.

9k ntucaB A. Kokepia, "OcBiTHS cucreMma
CyXOMAMHCBKOI'O, XXHBA€HA  HapOIHOIO
KyABTYpPOIO, 3aKAMKa€E HaC BipOAKyBaTH
TpagULiiHy MYyApiCThb IIaHyBaHHSI 3€MAi H
JKUTTS, TIA€KATH TBOPYi, XXKUTTEAAWHI CHAHN
KOZKHOI ocobucTocTi, OyLyBaTH CyCIIiABCTBO,
dKe € CIIpaBi I'YMaHHUM... 3Ha4eHHd Horo
npaili noasrae B ii TAN6G0KOMy MOpasbHOMY
iMmoyaeci, B ii yromiuHoMmy OaueHHI Ta B
IPaKTUYHUX METOHaX, dKi OyAnm po3pobaeHi
B CIIPO0i BTIAUTH B JKUTTS 3araAbHOAIOJICHKI
TyMaHiCTUYHI igeaan... Jki O KHHrH He
IIHCaAU IIPO OCBITY, KOXKEH yUHTEAb Ma€e Ha
JOOCBii BiIKPUTH, MUCTELITBO BUKAQIAHHAL.
Hinxicte kHUT CyXOMAMHCBHKOI'O Ta IiHIITHX
Binganux CBOiH CIIpasBi Ieaaroris-
IIPaKTHUKIB IIOASITA€E B TOMY, IO BOHH
BiAKpUBAIOTh BiKHO B 1€l TBOPYHH ITpOIIEC.
Bonu JoIioMaratoThb posipBaTtu
i3oAbOBaHiCTB, y dKili mpaiioe Oarato
BUHUTEAIB, i 3a0e3nedyioTh IIIATPHUMKY B
TOMY, 1110 CyxXOMAMHCBLKHUH  BBazKaB
Ha¥BUMOTAMBIIIOW 3 ycix mpodecitt” [18:
217-219].
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professional knowledge, but also include

the basics of psychology, correctional
pedagogy, speech therapy and
neuropsychology, mastery of inclusive

education methods. A logical continuation

of V. Sukhomlynsky's requirements
regarding self-analysis, prognostication,
the study of advanced pedagogical

experience, and the propagation of one's
own developments, have become the
reflection of pedagogical activity as a
source of improving pedagogical mastery.
Under such conditions, the need to
create pedagogical conditions promoting
constructive work and initiative has been
identified: a harmonious atmosphere in the
educational institution, a united creative
team, the availability of free time, freedom
from unnecessary "paperwork", the active
participation of the school principal in
improving the pedagogical mastery of the
entire team taken as a whole and each
teacher in particular. The creation of a
holistic educational space will not only
promote professional growth, but also
prevent professional burnout of teachers.
Conclusions and research
perspectives. It has been determined that
structural elements of the pedagogical
mastery of a primary school teacher of
V. Sukhomlynsky’s type school are the
following ones: humanism, pedagogical
abilities, and pedagogical interaction. All
the above components are implemented in
modern approaches, supplemented by
professional orientation and motivation,
and pedagogical interaction is transformed
into pedagogical technique. Although the
researchers of the creative heritage of the
outstanding  scientist do not call
professional knowledge a  structural
component of the pedagogical mastery, the
analysis of the work '"The Pavlysh
secondary school” has proved that the
author considered knowledge to be the
basis of all teaching work, without which
the pedagogical profession is impossible.
Besides the professional knowledge, the
knowledge of psychology (as a basis for
understanding age and individual
characteristics, the richness of methods of
studying a child) and perfect command of
the native language (as a basis for forming
pupils' speech competence and moulding a

3HaHHSA Cy4aCHOIO BUHTEAS IMOYATKOBUX
KAaciB He MarlTh O0MEeXyBaTHCS AUIIIeE
daxoBoro o0Oi3HaHicTIO, a ¥ BMillyBaTH

OCHOBH IICHXOAOTI], KOPEKIIiIHHOI
IeQaroriky, AoroIlefdii Ta HeHpPOIICHXOAOTI],
BOAOMIHHA  METOOUMKAMH  iHKAIO3UBHOTIO
HaB4YaHHS. AoriyHNM IIPOJOBXKEHHIM
BUMOT B. CyxOMAMHCBHKOTO L1010
caMoaHaai3ly, IIPOTHO3YBaHHH, BHUBYEHHH
IIePeI0BOrO IeIarorivyHoro IOOCBiny,
IIOIIUPEHHS BAAQCHHUX pPO3PO0OOK, cTaaa
pedaekcia memaroridyHoi  iIABHOCTI (K
[PKEPEA0  BIIOCKOHAaA€HHS  IlearoriyHoi
MalCTepHOCTI.

3a Takux yMOB BUABAEHO HEOOXigHICTH
CTBOPEHHd  MENAroriyHuxX  yMOB, IO

CIIPUSATHMYTb KOHCTPYKTHUBHIH poboTri Ta
iHiIiaTUBHOCTI: rapMoHiliHa armocdepa B
3aKAali OCBiTH, S3TypTOBaHUN TBOPYHH
KOAEKTHB, HasgBHICTHP BIABHOIO  d4acy,
3BiIABHEHHS Biz 3aiiBoi "marepoBoi poboTu',
aKTHUBHA y4acTb OUpeKTopa y
BIOCKOHAAE€HHI IenaroriyHoi MaMcTepHOCTI
dK YCBOTO KOAEKTHBY, TaK 1 KOXKHOTO
BuuTeAss 30KpeMa. CTBOpPEHHS IIiAICHOTO
OCBITHBOI'O IIPOCTOPY HE AMIIE CIHPUATHME
daxoBOMy 3pOCTaHHIO, a ¥ 3amobiraTume
npodyeciiHOMY BUTOPAHHIO BYUTEAIB.
BHCHOBKH 3 OAHOTO MOOCAiXMKeHHS i

IEepCNEeKTHBH INOZAABIIHX PO3BiZOK.
BusHaueHo, 10 CTPYKTYPHUMH €A€MEHTaMHU
IIeaaroriyHoi MaMCTepHOCTL BYUTEAL

IIOYATKOBOI IIIKOAM, BIiAIIOBIHO MO IIIKOAH

B. CyxoMAMHCBEKOTO € Taki: TIyMaHis3M,
megaroriydi  3mibHocTi  Ta IIemaroriyHa
B3aeMofigd. Yci HaBeleHi KOMIIOHEHTH
peaaisyroTbcsa Y Cy4aCHHUX migxomax,
JOTTOBHIOIOYHCH IpodeCiHOI0
CHPSIMOBaHICTIO Ta MOTHBAIII€IO, a

negaroriyHa B3aeMoid TpaHCcOpMye B
IegaroriyHy TexHiky. Xod [OOCAIIHUKH
TBOPYOi CIIaAIIMHU BUAATHOIO BYEHOTO HE
Ha3uBaloTh (axoBi 3HAHHA CTPYKTYPHUM
KOMIIOHEHTOM IIefaroriyHoi MaucTepHOCTI,

Ta aHaaiz npaui ‘Tlasnuceka cepeoHs
wrona" 3acBimyuB, II0 3HAHHS aBTOP
BBaXXaB OCHOBOIO yciei BYHTEABCHKOI

pobotu, 0Oe3 gKuUX ImemarorigyHa mnpodecis
HEMOXKAWBA.

OkpiMm mpodeciiHUX 3HAaHb, BaKAUBUMU
€ 3HaHHSg 3 IICUXOAOTii (IK OCHOBa
PO3yMiHHSI BIiKOBUX Ta IHAWBIAyaAbHUX
0CODAMBOCTEMH, OararcrBa METOIiB
BUBYEHHH OUTHHH) Ta IOCKOHaAe
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citizen) are important. Also, the important
didactic skills of the primary school teacher
are determined: the ability to teach, to
learn, to think, to work independently; to
create situations of success; to predict the
result of education and upbringing, its
possible difficulties. A teacher should be a
role model for pupils, so his/her
pedagogical culture and a high level of
emotional intelligence development are
important.

The forms and ways of developing the
pedagogical mastery in primary school
teachers should correspond to the
individual educational trajectory. But there
are universal methods, formulated by
V. Sukhomlynsky, which will contribute to
this process. Among them: systematic
deepening, replenishment, improvement of
professional knowledge, in particular, by

reading (both scientific and fiction
literature); familiarization with and creative
rethinking of advanced pedagogical
experience, introduction of new
technologies; creativity and elements of
scientific and  pedagogical research;

constant self-analysis; creation of one’s
own methodical laboratory; self-education.

Under such conditions, the creativity
and experimental-research work using the
technology of creative research  of
V. Sukhomlynsky under the leadership of a
competent school principal will be able to
ensure the innovativeness of pedagogical
activity.

As A. Cockerill put it, "There are
several possibilities for further research
into the Sukhomlinsky phenomenon. A
more detailed study of Sukhomlinsky’s
work as a school principal could be made
based on archival material held at the

school in Pavlysh and elsewhere" [18:
218].
The implementation of

V. Sukhomlynsky's advice concerning the
development of civic qualities of the
teacher's personality, his/her emotional
intelligence contribute to the formation of
a positive image and authority. And on

the basis of "Word Pedagogy", the
scientists see  prospects for the
development of general and applied

rhetoric in teachers.

BOAOIHHSI PiAJHOI0O MOBOK (9K OCHOBa
dopMyBaHHS MOBAEHHEBOI KOMIIETEHTHOCTI
y4HIB Ta (¢OopMyBaHHS TI'POMAaASHUHA).
TakoxX, BHU3HAYEHO BaXKAWBI MUOAKTHYHI
BMIHHA BYHUTEAd IIOYATKOBHX  KAAcCiB:
YMiHHS BYHUTH BYUTHUCH, MHUCAHUTH,
CaMOCTiHHO IIpaloBaTy; CTBOPIOBATU
cutyalii ycrixy; nepenbadaTH pe3yAbTaT
HaBYaHHA 1 BUXOBaHHH, HOT0 MOXKAMBI
TpyaHouli. Buntear Mae OyTu B3ipLem aoad
V4HIB, TOMY BaKAWBOIO € HOro IemaroriyHa
KyAbTypa Ta BHCOKHUU pIiBEHb pPO3BUTKY
€MOIIIFiHOTO IHTEAEKTY.

dopMH Ta IIAIXHU PO3BUTKY II€JarorigyHoi
MafCTepHOCTI BUUTEAd II0YAaTKOBUX KAACIB

MaloTh BiamoBizaTu IHOUBiAYyaAbHIN
OCBIiTHIH TpaekTopii. Aae € yHiBepcaabHi
METOIH, cchopMyAabOBaHi
B. CyxoMAMHCBEKHIM, AKi CIIPUATUMYTH

npoMy mpouecy. Cepem HHUX: CHCTEMHE
IIOTAMOAEHHS, TIOIIOBHEHHS, BJOCKOHAACHHS
daxoBUX  3HAHBb, 30KpeMa, IIASIXOM
YUTaHHS (9K HAyKOBOi, TaK i XyIOXKHBOI
AiTEpaTypH); O3HaAHOMAEHHd Ta TBOpYE
OCMHCAEHHS IEepeaoBOro  IeAaroriyHoro
[OCBily, BIPOBaIKE€HHI HOBUX TEXHOAOTIH;
TBOPYiCTH Ta €AEMEHTH HayKOBO-
IIeJaroridyHoro  MOCAIPKeHHsI; IIOCTiHHUH
caMoaHaAi3; CTBOPEHHH BAaCHOI
MeToaMYHOI AabopaTtopii; camoocBiTa.

3a Takux = yMOB, TBOPYICTL  Ta
€KCIIEpUMEHTaAbHO-0CAIIHA  pobora 3
BUKOPUCTAHHAM TEXHOAOTII TBOPYOTO
IIOCAIIZKEeHHS B. CyxoMAWHCBKOTO TIIT
KEPIBHUIITBOM KOMIIETEHTHOI'O OHUPEKTOPa
3MOXKe 3a0€e3MeYnuTH IHHOBaIlIHHICTB
IIeOaroridyHoi JiTABHOCTI.

9k BucaoBuBcsa A. Kokepiaab, "IcHye
KiAbKa MOXKAMBOCTeH [OAd IIOLAABIIOTO
nocaimkeHHs ¢eHoMeHy CyXOMAHHCBHKOIO.
Biapmr  pgerasbHe BHUBYEHHA TBOPYOCTI
CyXOMAMHCBKOTO $IK [OUPEKTOpa IIIKOAU
MOXKHa OyAO 3poOHUTH Ha OCHOBI apXiBHUX
MaTepiaaiB, 110 306epiraloThCad B IIKOAI B
[TaBanii Ta iHmMMxX Miconax" [18: 218].

BopoBamxeHHs
B. CyxoMAMHCBKOTO
TPOMasTHCBKUX gaKocTel ocobucTOCTI
BUMTEASI, MOTo eMOIIIHOro iHTEAEKTY
CIIPUSIOTH dopmyBaHHS IIO3UTUBHOTIO
iMizKy Ta aBTOpUTETy. A Ha OCHOBI
"[ledazoeiku  cnosa'  BYeHi  BOAYAIOTH
IIEPCIIEKTUBH  PO3POOKM  3araabHOi Ta
IIPUKAQIHOI PUTOPHUKHU AT BUHUTEAIB.

ropaz

III0/TO PO3BHUTKY
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