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PRIMARY SCHOOLS OF GREAT BRITAIN: STAGES OF FORMATION
V. V. Pavlenko*, L. A. Martynenko**

The article proves that the formation of primary education in Great Britain took place over the
centuries, starting with the creation of charitable and private schools for children of poor and
wealthy families in the 17th-18th centuries, the opening of industrial, religious and grammar
schools at the beginning of the 19th century. The creation of a system of general compulsory primary
education in Great Britain took place at the end of the 19th century — the beginning of the 20th
century, which was established by government laws that provided for obligatory and free education,
as well as ensured control over the schools. This process continued in the 20th century. During this
period, the primary school was divided into junior primary school and senior primary school;
education in primary school consisted of key stages; the content and teaching methods were revised
as well.

The stages of formation of primary education in Great Britain are considered, namely: the first
stage (XVII — first half of XVIII century) — formation and development of primary schools in Great
Britain; the second stage (the second half of the 18th century (1780 — the foundation of the Sunday
schools systems) — the beginning of the 19th century) — the development of Sunday schools and
schools of mutual education; the third stage (the middle of the 19th century (1843 - the
establishment of a Sunday school with a 4-year term of study) — the end of the 19th century) — the
establishment of day-type schools, separated from religion, for the children of workers, as well as
the petty and middle bourgeoisie; the fourth stage (the end of the 19th century (1870 — the Law on
Compulsory Primary Education) — the creation of state primary boarding schools — the first half of
the 20th century) — the formation of the state system of general education; the fifth stage (beginning
of the 20th century — 1944) — the development of primary education (the adoption of a number of
normative documents) and the sixth stage (1944 (Law on Education, Law on Compulsory
Graduation Examination) — until now).
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IIOYATKOBI IIIKOAH BEAUKOI BPUTAHII: ETAIIM CTAHOBAEHHS
B. B. ITaBaenko, A. A. MapTHHEHKO

Y ecmammi dosedeHo, ui0 cmaHoeneHHs: nouamkosoi oceimu Yy Benuxiii BpumaHii €iobyeanocs
Npomsi2om CmoJlime, PO3NOUUHAKUU 3 CMBOPEHHS O6Aaz00iliHUX ma npueamHux wKin oas oimetl
6i0HUxX ma 3amoskHux cimeti 8 XVIEXVIII cm., giokpummsam iHOYCmpiaibHUX, HEeOLTbHUX, pesli2iliHux
wKin ma epamamuuHux Ha nouamky XIX cmonimms. CmeopeHHs. cucmemu 3a2anbHoi 0608°s310801
nouamiogoi oceimu Yy Benuxiii Bpumanii 8i06y.iocs HanpukiHyi XIX cm. — nouamky XX cm., wo 6yso
3aKpinieHo YpsaoosuMU 3aKOHAMU, SKI nepedbauanu oboe’sskogicmsb ma 6e3KoumosgHicmo
HABUAHHSL, KOHMPOJb 34 wKonamu 3 boky ypsdy. Lleii npoyec npodosrxuecsi y XX cm. Y yetli nepiod
8i06y8cst Nodil NOUamMK080i WKOAU HA MONO0UWY NOUAMKO8Y WKONLY I CMapuly nouamrKosy ukony;
HABUAHHS Y NOUAmMKOS8ill KoL 6Ys0 po3nodinieHo HA KJ0U08L emanu; nepeaisioanucs 3micm ma
Memoou HaA8UAHHSL.

PozznsaHymo emanu cmaHo8neHHsT nhouamkogoi oceimu y Benukili Bpumatii, a came: nepuiuii
eman (XVII — nepuwia nonosura XVIII cmonimmsy) — CMaHO8AEHHS. Ma PO38UMOK NOUAMKO8UX WKL Y
Benuxiii Bpumatii; opyeuii eman (Opyza nonosuHa XVII cmonimmsa (1780 pik — 3acHYyeaHHs
HeOdLnbHO! wKronu) — nouamorx XIX cm.) — po3gumorx HeOUIbHUX WKLL Ma WKL 830.EMH020 HABUAHHSL;
mpemiti eman (cepeduHa XIX cmonimms (1843 pik — 3acHY8aHHST HEOLNbHOI WKOAU 3 4-piuHUM
mepmiHoM HaeuaHHs) — KiHeub XIXcm.) — 30CHYBAHHS WKLT OEHHO20 muny HASUAHHS,
glooKpemaeHUx 8i0 penaieii Ons Oimell pobimMHUKI8, a makKoiXK OpibHol Ui cepedHbOi O6YpIKYyasii;
yemgepmulii eman (kKiHeyb XIX cmoaimms (1870 pik — 3axkoH npo 0608’a3Ko8Yy nouamrkosy oceimy) —
CMBOpPEHHST 0eprKABHUX NoUamrKosuxX WKUL-IHmepHamie — nepuwa nosnosuHa XX cmoaimms) —
CMaHo8IeHHsl 0epIKABHOI cucmemu 3a2anbHoi oceimu; n’smuili eman (nou. XX cmonimms — 1944 p.)
— po38UMOK nouamrogoi oceimu (NpuliHammsi HU3KU HOPMAMUBHUX 00KYMeHmMi8) ma wocmuil eman
(1944 p. (Baxor npo oceimy, 3akoH npo 0608’°s13K08uUll BUNYCKHUT eK3ameH) — 00 Cb0200eHHS).

Knrwuoei cnoea: nouamkoga oceima, emanu cmaHoseHHs, Beauxa Bpumatis, iHOYcmpiaibHi,
HeOUIbHI, pesieiliHi ma 2paMAMUUHL WKOAU, 3aKOH npo 0608°513K08Y nouamrKogy oceimy.

ITocTaHOBKA npobaemu. [TutanHga
CTaHOBAEHHS IIOYATKOBHUX IIKiA Beankoi

Introduction of the issue. The issue of
the formation of primary schools in Great

Britain has been the subject of research by
teachers, historians and psychologists.
Primary education in Great Britain was
created gradually, shaped and changed
depending on aristocratic traditions, the
influence of the church and political events
in the country. The process of establishing
mass schools turned out to be extremely
difficult. It was affected by the historical
features of national development, the
weakness of the state apparatus, the rapid
development of industry, as well as the fact
that the country entered the path of
industrialization earlier than others, which
required qualified and competent workers.
Current state of the issue. The
education system of Great Britain is the
subject of research by both foreign and
domestic researchers: various aspects of
the history of the organization of school
education are highlighted in the works of
O. Lokshyna, A. Sbruieva, O. Yarova; the
theoretical foundations of reforms in the
general education system of Great Britain
are studied in the works of M. Bruce,

Bpuranii Oyao mnpeamMeToM [IOCAIIKEHHS
memaroriB, ICTOPUKIB Ta  IICUXOAOTIB.
[IouatkoBa ocBita y Beaukiii Bpuranii
CTBOpPIOBaAacs IIOCTYIIOBO, (hopMyBasacs Ta
3MiHIOBaAacCh 3aA€2KHO Bi
apHCTOKPATHYHUX TpaauIIii, BIIAUBY
LEPKBU Ta TIOAITUYHUX IIOAi#l B KpaiHi.
[Ipoitec CTaHOBAEHHA MAacOBOI  IIIKOAU
BUABHBCSA HaA3BHYaliHO CKaagHUM. Ha
HBOMY ITO3HAYHUAHUCH iCTOPHUYHI 0COOAMBOCTI
HaIlilOHAABHOTO PO3BUTKY, CcAa0KiCTB
[ep3KaBHOTO arnapary, OypXAUBHUH PO3BUTOK
IIPOMHCAOBOCTiI, a TaKO¥X Te, II0 KpaiHa
paHimie 3a IHIIMX BCTyIHAA Ha MIAGX
iHOyCTpiaaizariii, a e BUMAaraao
KBaai(piKoBaHUX i TPaMOTHHX POOITHHUKIB.
AHaai3z ocTaHHIX mocaimxkeHs i
nyoaikamiin. Cucrema OCBITH
BeaukoOpuTaHii € mpegMeToM IOCAIIKEHHS
dK 3apyOiXKHHX, TaK 1 BITYH3HIHHUX
[OCAITHUKIB: pizHi acCIIeKTH icTopii
opraisallii IIKiABHOI OCBITH BHCBITA€HO y
Ipangx O. AOKIIINHOI, A. CopyeBoi,
O. dpoBoi; TeopermuHi 3acamu pedopMm y
cucreMi 3araspHOi ocBiTH Beaunkoi Bpuranii
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K. Jones, A. Moore, and U. Taylor; certain
aspects of professional training of teachers
are considered in the scientific works of
N. Mukan, V. Ponedilko, L. Sihaeva,
A. Tolochyk; the development and
organization of the educational process in
primary schools in Great Britain were
studied by L. Cameron, Zh. Milian,
M. Yurchenko and others.

Aim of research is to analyze the stages
of formation of primary education in Great
Britain and to determine the trends and
contradictions that arose in the process of
its development.

Results and discussion. From historical
sources we learn that the first schools in
England were founded under Alfred the
Great at the end of the 8th century. These
were private schools for children of poor
people. The first grammar school was
founded in the city of Karnale at the end of
the 11th century. Later, at the end of the
17th century, their number exceeded 300.
Historical research data indicate that there
was no centrilized state education system
in England in the 17th and early 18th
centuries. Primary and secondary schools
depended on funding from charities and
"middle-class charity". The most common
schools were "Charity Day schools",
"Ragged School", (schools for the poor),
"School for Destitute", "School for
Orphans", founded in the 17th century by
the "Society for the Spread of Christian
Knowledge". By 1750, this society had
founded 1,600 schools for the children of
poor people. The purpose of these schools
was to give elementary knowledge to
children. From pedagogical data available,
we learn that there were private schools
that arose based on the spontaneous desire
of the people themselves to give their
children elementary knowledge of writing,
reading, and arithmetic. Some of them
have been preserved since the 17th century
and were kept by elderly women for the
purpose of earning money. These schools
provided relatively cheap elementary
knowledge (tuition fee was about a few
pence per week) [1].

In the 16th century a significant number
of donators funded the establishment of
schools for the poor at churches and
monasteries. These primary schools

IIOCALIZKEeHO B poborax M. Bproc,
K. Izxoyuc, A. Myp, V. Telaop; oxkpemi
acriekTu ImpodeciiiHol ITiArOTOBKN BYHUTEAIB
pO3TAgHYTO B HaykKoBuX Ipangx H. Mykawn,
B. INloueminko, A. CiraeBoi, A. ToAo4YHK;

PO3BUTOK Ta oOpraHizalliido OCBiTHBOTI'O
mpoliecy B IIoYaTKOBiI IIKoAi  Beamkoi
Bpuranii [OOCAIZKYBaAH A. KemepoH,

XK. Muasgsa, M. FOpueHKo Ta iHMIIi.
MeTa cTaTTi — IIpoaHaai3yBaTH eTanu
CTAaHOBAEHHA IIOYATKOBOI OCBiTH Beaunkoi

Bpuranii; BU3HAYUTHU TeHIeHIIi] Ta
CyIIepedYHOCTi, II0 BHUHUKAaAM B Ipolleci
PO3BUTKY IOYATKOBOI OCBITH.

Buraanz, ocHOBHOro Marepiaay. 3

ICTOPUYHUX [KE€pPeA MH [Oi3HAeEMOCsd, II0
IepIi IITKOAM B AHTAIl OyAM 3acHOBaHi Ipu
Aabdpeni Beankomy B KiHii VIII croaitrTd.
Ile Oyan TIpUBaTHI IIIKOAHM OAL OiTeH 0igHOTO
Hapony. Ilepma grammar school 6yaa
3acHoBaHa B wMicti Kaphneiiai B kinmi XI
croairTda. IlizHinte B KiHIili XVII croaiTTda iX
HapaxoByBaau 0an3pKo 300. IcTopuyHi maHi
BKa3yIOTh, 110 [epxKaBHA cucreMa
HaBuyaHHd B AnHraii XVII mouarky XVIII
croaiTTas Oyaa BiacyrHd. [loyaTkoBi Ta
cepenHi 3aKAa U 3aneskant BiT
diHaHCYBaHHA 0AQroAiMHMUX OpraHilzalliii Ta
"6aaromitiHocTi CepenHbBOro Kaacy'.
Haiibiabmmr mommmpeni 6yam mkoam "Charity
day schools", "Ragged School", (1mkoAn mas
6imuux), "School for Destitute", "School for
Orphans" (mKoAu mag cUpiT), 3aCHOBaHi y
XVII CTOAITTI "CycHiabCTBOM
PO3IIOBCIOMKEHHS XPUCTHUSHCHBKUX 3HAHB'.
o 1750 poky LM CYCIIIABCTBOM 0yAO
3acHOBaHO 1600 mKiA gmag miteidt GimHOTO
Haponmy. Meroro 1MX IIKiA Oyao gatu
eAeMeHTapHI 3HaHHA AiTaM. 3 IeJaroridyHux
OaHUX [Ji3HAEMOCS, 110 iCHyBaAHW IPUBATHI
HIKOAM, S$IKi  BHUHHUKAaAU Ha  OCHOBI
CTUXIHOT'O TIIparHeHHsS CaMoOTo HapomIy
JaThu CBOiM [iTAM eAeMeHTapHi 3HaHHS 3
IHUCbMa, YWUTAHHSA, Ai4OH. [leaxki 3 HHX
30eperaucda 3 XVII cTopiuusa 178
YTPUMYyBaAHUCd KiHKaMU IIOXHAOTO BIKYy 3
MeToro 3apolbiTKy. Lli 1mKoAam gaBaam
eAeMeHTapHi 3HaHHd, OyAM OeleBi, Iaata
3a HaBYaHHS  piBHsSAacd  JeKiabKoMa
meHcaMHU Ha THUKIEHB [1].

Y XVIcr. 3HaYHa KIiABKICTH IIPUBATHUX
oci6 1oxepTByBasa KOUITH Ha 3aCHYBaHHS
WKiA gag  OigHUX TIpU  ILEPKBaxXx Ta
MoHacTupax. Lli IIKoAM eAeMeHTapHOIo

184



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 2 (117)

Bicrux 2Kumomupcekozo 0epxagHoz0 YHigepcumemy imeHi Isana dparka.
ITedazoziuni Hayku. Bun. 2 (117)

became competitors for Catholic and
Protestant primary schools. The
programmes of parochial elementary
schools were limited to reading the
Catechism or the Bible, sometimes they
included writing and church singing.
Verbal mnemonic teaching prevailed in
schools, and the overall educational
process remained within the framework of
religious dogmas.

Industrial schools, which were first
opened in 1795, belonged to the system of
charitable education, where Children
learned to read and to master certain
crafts. One of the founders of such
schools was a shoemaker from the city of
Portsmouth, named John Pounds (1766-
1839), who founded the first institution of
this type in his workshop. He taught
almost 40 young students to read the
Bible, write, cook and mend shoes for
free, trying  to develop children
mentally [5; 8].

Thus, the first stage of formation and
development of primary schools in Great
Britain covers the 17th — the first half of
the 18th century. The -characteristic
features of this period are that the state did
not manage educational institutions and
did not finance schools at all. They
depended on funding from charitable
organizations. Most often, schools arose
based on the spontaneous desire of the
people themselves to give their children
elementary knowledge of writing, reading,
and arithmetic.

The second stage of the formation and
development of primary schools in Great
Britain relates to the development of
Sunday schools and schools of mutual
education. The development of Sunday
schools is associated with the name of
Robert Rakes (1736-1811), the owner of a
newspaper in Gloucester. He was the first
to establish a Sunday school in 1780 by
gathering children who worked in factories
on Sundays in the cathedral and invited
teachers in order to give the students
elementary knowledge of reading the Bible
and writing. His initiative received public
recognition, and 30 years later these
schools were opened all over the country.
This was facilitated by the fact that in 1785
in England representatives of the industrial

II09aTKOBOI'O HaB4YaHHA CTaAu
KOHKYPE€HTaMH paviNSs KaTOAHNIIBKHX TA
IIPOTECTAHTCBHKHUX IIO9aTKOBHX HIKIA.

[Tporpamu napagigaAbHUX MOYATKOBHUX IIKiA
oOMexRyBaAuCd YHUTaHHAM Kartexizucy abo
Bibaii, iHoai M0 HHX BKAIOYAAM ITHCBMO Ta
LIEPKOBHUM cCIiB. Y MIKOAaxX IIaHyBaao
CAOBECHE MHEMOHIYHEe HaB4YaHH4,
BUXOBaHHdA B IIIKOAaX BigbyBaaocsg B
paMKax peairiitHux JorMaTiB.

Mo CHUCTEMU O6aaromitHMX IITKiA
BimHOCHAHNCH iHOyCTpiaAbHi IIKOAH
(Industrial schools), ski Oyam BigkpuTi B
1795 pomi. it BYMAHCH dYHTATH Ta
HaBYaaucsg pemecay. OQHHUM i3 3aCHOBHUKIB
TaKHX IIKiA OyB 1mBels 3 Micra I[lopremyra,
Ha iMm’a [Ixkon Ilaynnc (1766-1839), akuii
3aCHyBaB IIIKOAy y CBoili MaiicrepHi. Bin
OEe3KOIITOBHO BYMUB MiTell 4yuTaru Bibairo,
mycaTv, TOTOBUTH iKYy U AQrOAUTH B3yTTd,
HaMararmo4inuchb PO3BUBATHU OUTHHY
po3ymMoBo. Y #oro MaucTepHi OMHOYACHO
HaB4aaucg 40 giteii [S5; 8.

Takum YUHOM, e pIirui eTarn
CTAaHOBAEHHS Ta PO3BUTKY IIOYaTKOBHX
mKiA y Beaukiti Bpuranii oxomnaroe XVII -
IepILy IIOAOBUHY XVIII CTOAITTH.
XapakTepHUMH  OCOODAMBOCTSIMH  IIBOTO
nepiony € Te, IO [Oep3kaBa B3araai He
KepyBaaa OCBiTHIMH 3aKAagaMH 1 He
dinancyBasa mKoau. BoHu 3asexkasu Bifg
dinaHcyBaHHs OaaromiffHUX oOpraHizallii.
Haityacrime IIKOAM BHHHUKAAM Ha OCHOBI
CTUXIMHOIO IIparHeHHs CaMoOro HapomIy
JaTH CBoiM [JiTAM eAeMeHTapHi 3HaHHS
IUChbMa, YUTAHHSI, Ai40H.

Jpyruii etar CTaHOBACHHS Ta PO3BHUTKY
moyaTkoBUX IIKiA y Beawki#i Bpwuranii
IOB’SI3aHUNY 3 PO3BUTKOM HEIIABHUX IIIKiA
Ta IIKIA B3a€EMHOTO HaB4YaHH4d. Po3BHUTOK
HEMIABHUX IIIKiA TIOB’I3YIOTH 3 iMaMm
PoGepra Peiikca (1736-1811), BaacHuKa
razetru B [aouecrepi. Bin nepmmit B 1780
poLli 3acHyBaB HEOIABHY IIIKOAYy, II04YaB
30upatu miTeidl, H9Ki IIpamoBaAn = Ha
dabpukax Ta BUUTEAIB B Hemiaro y cobopi i
[JaBaB €AEMEHTapHi 3HaHHS 3 4YWUTaHHS
Bibaii Ta nmcema. [i BiAKPUTTS OTPpHMAAO
cycmiabHe BH3HaHHS, i depe3d 30 pokiB 1ii
IIKOAW OyAM BIiZKpUTI O BCil KpaiHi.
roMy crpusao Te, 1110 B 1785 poiti B AHTAIL
IIpeCcTaBHUKAMH IIPOMHCAOBOI 3HaTi Oyao
3aCHOBAHO "CyCHiAbCTBO HiATPUMKU
HemiabHUX MIKIiA" (Society for the Support
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aristocracy founded the "Society for the
Support and Encouragement of Sunday
Schools", which put into practice the
creation of Sunday schools in the country.
In 1833, 600 thousand children attended
Sunday schools in Scotland and 5 million
in England and Wales. The content of
education in these schools was imbued
with a religious spirit.

A great contribution to the development
of primary schools for children of poor
people was made by Endrew Bell (1753-
1832) and Joseph Lancaster (1778-1838).

In 1797, E. Bell wrote the pamphlet
"Monitoring System", in which the system
of mutual learning was described. And in
1798, D. Lancaster opened a school for
children of poor parents, the work in which
he organized precisely on the principle of
mutual education. The method of mutual
learning in elementary school, developed
independently of each other by Andrew Bell
and Joseph Lancaster, was called the "Bell-
Lancaster system of education” [4: 165].

Summarizing the experience of
organizing inexpensive schools for the poor,
educators created a system in which a
teacher taught and supervised a large
number of students at the same time
(about a hundred or more). In their work,
the teachers wused the help of older
students — so-called "monitors". Monitors,
together with their assistants from among
the most successful students in the group,
followed the teacher's methodical
instructions, and were responsible for the
order and successfulness of educational
process. With strict discipline and
regulation of classes, this system
contributed to the development of students'
skills in joint academic work, their mutual
influence on each other, and the spirit of
competition. However, it quickly became
clear that the knowledge acquired during
such an organization of training was
extremely unsystematic, superficial and
completely insufficient for further
education. The schools of Lancaster belong
to the British union, which enjoyed support
among all strata of the population, since
the religious and moral education in these
schools consisted in highlighting the
Christian teaching in general, and not in
observing the canons of a certain religion,

and Encouragement of Sunday Schools),
dKe BIIPOBA/I3KyBaAO Ha IIPaKTHUII
CTBOPEHHS HEOIABHUX IIKIiA B KpaiHi. Y
1833 poui HexiabHI IIKOAM BinBigyBaso 600
Tuc. giret B otaaumii i S MaH. B AHrAIl i
Yeabci. 3MicT HaBYaHHSA B IIHUX IIIKOAAX OyB
IIPOHU3aHUH PEAITIMHUM OyXOM.

Beaukuit BHECOK y PO3BUTOK
IOYaTKOBUX IIKIA mad gitedn OGimHOTO
Hapony 3poOHMAM Taki mig4i HapoOmHOTO

npocBiTHUILITBA, 9K: Ennpro Beaa (1753-
1832) i [Ixo3ecd Aankacrep (1778-1838).

Y 1797 poui E. Beaa nammca Gporrypy
"MoHiTopHa cucrema', B sKiil Oyaa ormrcaHa
cucreMa B3a€MHOTO HaB4YaHHdA. A y 1798
polli moyaB CBOIO AisIABHICTE [l. AaHKacTep,
AKWUH BIIKPUB IIIKOAY OAS OiTed OimHux
OaTpKiB, poOOTy B dKill opraHidyBaB came
Ha  IIPUHLHUIL  B3a€EMHOIO  HaBYaHHS.
MeTonouky B3a€EMHOTO HaBYaHHSI y
IIOYATKOBIM IITKOAiI, po3pobAEHY HE3aAeKHO
onvH Big opHoro Enapro bBeasom Ta
[>xo3ecpom AaHkactepoM, HasBasu "Beaa-

AaHKacrepcpka cucTeMa HaB4yaHHA' [4:
165].
Y3araabHUBIIN JIOCBI opranizartii

"memieBoi" IMIKOAM IAd OiMHHX, I IEIarord
CKAQAHU CHUCTEMY, IIPU dKil yYUTEeAb HaBYaB
Ta  KOHTPOAIOBAB  OJHOYACHO  BEAHKY
KiABKICTB y4HIB, OAM3BKO COTHI Ta OiabIrre. Y
cBOifi pob6oTi BYHTEAP BHUKOPHCTOBYBaB
JOOIIOMOTY CTaplINuX Y4YHIB — MOHITOPIB.
MomnitTopu pa3zoM 3i CBOIMH HOMIYHUKaMU 3
9yHcAa HaMOIABII YCHIIMHUX y OaHil Tpyrri

V4IHIB BUKOHYBaAW METOAWYHI BKa3iBKHU
BUMTEASI, BIAIIOBiJaAM 3a MOPSOOK Ta
yCHIMIHICTE HaB4yaHH4. Ilpu XopcTki#

OUCLIUIIAIHI Ta peraaMeHTalii 3aHATHL L4
CHUCTeMa CIIpHsAa Ha TOH Yac PO3BUTKY B

V4IHSIX HaBHYOK CYMICHOI HaBYaAbHOL
poboTH, iXHbOMYy B3a€EMOBIIAUBY OJAHH Ha
omHOro, mnyxy S3MaraHHda. OnHak OyKe

HIBUAKO 3’9ICyBaAOCs, III0 3HAHHSI, 3aCBOEHI

Opy Takid opraHizaiii HaBYaHHS, OyAHU
BKpall HECHCTEMHHMH, IIOBEPXOBHMH 1
30BCIM HEIOCTaTHIMHM [OAS  IIOJAABIIOL
ocBitu. Illkoam AaHKacTepa HaaexkaTH

OPUTAHCBHKIN CITiALL, dKa KOPHUCTyBaAacs
OiITPUMKOIO CEpeJ] YCiX BepCTB HACEACHH ],
OCKIABKH PeAirifHO-MOpaabHa OCBiTa y IUX

IIKOAAX roadgraasa y BUCBITA€HHI
XPUCTUSHCHKOTO BYEHHS B3araai, a He B
OOTPUMAaHHI KaHOHIB [I€BHOTO
BipocnoBimauusa. Came 1€, Ha OYMKY
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which, according to the teachers, should
have influenced the child's mind. The
interpretation of dogmatic principles relied
on the clergy and parents. This approach
met the demands of the general population
of England, who adhered to various
religious faiths [4: 1606].

The neutral approach of teaching
religious basics in the schools of the British
Commonwealth did not meet the
requirements and did not coincide with the
interests of the clergy of the dominant
Anglican Church. Therefore, they formed
an opposition to the Lancaster’s schools by
creating so-called voluntary schools, which
they united in the "National Union of Public
Education in the Spirit of the Anglican
Church" headed by the Archbishop of
Canterbury. Andrew Bell was the leader of
ideas in the schools of the National Union,
which corresponded to the general vision of
the educational system and received the
support of the wealthier strata and clergy
of the Church of England. Such schools
were opened both in large cities and in very
small villages. Two years after 42,000
students studied in the schools of this
union. The main goal of education in the
schools of the National Union was to
educate children in the spirit of dogmas
and traditions of the Anglican Church.

Schools existed exclusively at the
expense of benefactors (charity schools)
and were under the influence of the
church. As a result of this influence, the
main direction in the education of children
in such schools was religious education,
reading and interpretation of the Bible.

Thus, in the period from the second half
of the 18th to the beginning of the 19th
century, primary schools existed
exclusively at the expense of benefactors
and were under the influence of the
church. As a result of this influence, the
main direction in the education of children
in such schools was religious education,
reading and interpretation of the Bible. By
narrowing down the content of education to
studying only the Bible, the schools
thereby ignored the needs of the society,
which was in dire need of multifaceted
well-educated and qualified workers. In
this regard, the country's society faced the
question of creating schools where the

IearoriB, IIOBHHHO OyAO BIAMBaTH Ha
po3ym JOUTHUHU. TaymaueHHS XK
JOTMATHYHHUX HNPHUHIUIIIB MOKAAQIaA0OCd Ha
OyXOBEHCTBO Ta OarbkiB. Takuii miaxing
BiAmoBiZaB 3amuTaM MOIMPOKOI0  3arasy
HaceAeHHsT AHTAIl, gKUE OoTpuUMyBaBCs
pi3HUX BipocnoBinass [4: 160].

He#rpasvanii iAxXiz BUKAQIAHHS
PEAINAHUX OCHOB y MIKoaax BpuraHcbhKoi
CIIiIAKM He BIAIIOBiZaB BHMOTraM Ta HeE
CIiBIIamaB 3 IHTepecaMH [OyXOBEHCTBa
IIaHIBHOI aHTAIKAHCBHKOI IIepKBU. ToMy BOHH
IPOTUCTABUAH IIIKOAAM /aHKacTepa CBOi
mKkoAu (voluntary schools), sgki o0’eqHasu y
"HartionaabHy CHiAKYy HapOAHOI OCBITH Y
OyCl aHTAIKaHCBKOI LEepKBHU' Ha dYoAl 3
apXi€IUCKOIIOM Kenrepbepificbkum.
[TpoBinHMKOM ine#t y mkoaax HartioHaabHOI
criaku BuctynubB Enpapio Beaa. g cmiaka
BignoBigasa 0OadeHHIO Ta KOPHUCTyBaAacs
HiATPUMKOIO OiABIII 3aMOXKHHX MPOIIAPKIB
Ta IyXOBEHCTBA AHTAIKAHCHLKOI LIEPKBH. li
ITKOAY OyAO BiZKPUTO K Y BEAUKHX MiCTaX,
TakK 1 B 30BCIM MaA€HBKUX ceaulrnax. depes
[OBa POKH IIiCAd 3aCHYBaHHSI y IIKOAaX ITi€i
CITiAKM HaB4aaocs 42 TUC. y4HiB. ['0A0OBHOIO
METOI0 HaB4YaHHS y IIKoaax HartioHaabHOi
CrliAku  OyAO BHUXOBaHHA [MOiTeH y myci
mormMaTiB i Tpamumifi  aHTAIKAaHCBKOL
LIEPKBH.

[ITkoAn iCHyBaAM BHUKAIOYHO Ha KOIITHU

OAarodifHUKIB (baaromitini IITKOAH) i
nepebyBasu i BIIAMBOM LHEPKBH.
BHacaifok  I1bOTO BIIAUBY TOAOBHHUM

HaIIpssMKOM B HaBYaHHiI [giTell B TakUx
LITKOAaX OyAO peairifiHe HaBYaHHSI, YUTAHHS
i TaymauenHs Bibaii.

Orxe, B niepion 3 apyroi nmoaroBuHu XVIII
— Ha mnodyatky XIX CToaiTTS II09aTKOBIi
IIKOAW ICHyBaAM BHKAIOYHO Ha KOLITH
OaaromiHUKIB i IepebyBaAM IIifi BIAHBOM
LIEPKBHU. Bracainok IIBOTO BIIAUBY
TOAOBHHUM HaIPSMKOM y HaBYaHHI fgited y
TAKHUX IIIKOAAX OyAO peairiliHe HaB4YaHHI,
4YUTaHHS 1 TAyMadeHHd Bibaii.

BuxoByroun Ha Bilaii, 111KoAa TUM caMHM
BilpyuBaaa aiTed Big noTped cycIiabCcTBa, SKe
TOCTPO IIOTPe0yBaAO TPAaMOTHHX POOITHHKIB.
Y 3B’I3Ky 3 IIUM IIepe[ CYCIIiAbLCTBOM KpaiHu
IIOCTaAO TIUTAHHS CTBOPHUTH IIKOAH, me 0
BUKAQIaA  OCHOBHM  HayK, pPO3BHBaAU
PO3yMOBi 3mi6HOCTI miTe# 3 OimHmx poawH. Lli
IIpOrpecuBHi ifei B cucremi ocBitu Beawnkoi
Bpuranii y cepemuni XIX  croairTsa
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basics of science would be taught and the
mental abilities of children from poor
families would be developed in a proper
way. These progressive ideas in the
education system of Great Britain in the
middle of the 19th century were advocated
by representatives of the Chartist
movement — the first association of the
proletariat in the world. Thus, the leader of
the Chartist movement, U. Lovett, not only
developed theoretical issues related to the
problem of public education, but also made
a significant contribution to the cause of
public education. In 1843 a Sunday school
with a 4-year term of study was founded by
the efforts of the Chartists. In 1846 a fund
was established to support a new school,
and in 1848 such a day school was
organized under Lovett's direction. The
organizers of the school set themselves the
goal of education free from religion. The
school was designed for children of
workers, as well as the petty and middle
bourgeoisie.

In the 1840s, the English government
intensified its policy in the field of primary
education with the aim of stabilizing public
order and maintaining its control over such
an important means of ideological influence
as the field of education. Thus, in the
1840s, the government took a number of
important measures in education, which
were adopted within the framework of
factory legislation and concerned children
working at enterprises. In 1844, a law was
passed that confirmed the right of factory
inspectors to verify the working and
training conditions in any factory at any
time, prohibited the employment of
children under the age of 8, and limited the
working day of older children to 6.5 hours.
The law adopted in 1847 provided for the
reduction of the working day of teenagers
by 10 hours, creating better conditions for
their education.

Thus, the factory legislation of the
Chartist period was a notable step forward
on the way to the introduction of a system

of wuniversal primary education, as it
formed real grounds for it.
In 1851, the Chartist Convention

adopted a new program that had a socialist
character. It contained a special section
dedicated to public education, which

BiZICTOIOBaAH TIPENCTABHUKH YapTHCTCHKOIO
PyXy — IIEPILOIO B CBITI PyXy IIpoaeTapiarty.
Tak, KepiBHUK 4apTHUCTCBKOIO pPyxy Y. AoBer
HE TIABKH pPO3POOHMB TEOPEeTUYHi ITUTaHHS,
OB’d3aHi i3 MIPOOAEMOI0 HapPOAHOI OCBITH,
asre ¥ 3poOWB 3HAYHUU BHECOK Yy CIpaBy
HapoaHoi ocBiTH. 30kpeMa, y 1843 pomi
3yCHAAIMH  4HapTHUCTIiB Oyaa  3acHOBaHAa
HemiAbHa HIKoAa 3 4-piyHUM TepMiHOM
HaBYaHHda. B 1846 porui OyB cTBOpeHHH
dooHI AT TTATPUMKH HOBOI ITKOAW B B 1848
polli Taka IIKOAA [OEHHOTO THUILy Oyaa
opraHizoBaHa IIifi KepiBHUIITBOM /OBeTTA.
OpranizaTopy IIKOAH CTaBHAM IIEpen COOOIO0
iai — ocBiTy BiABHY Bix peairii. [IIkoaa Oyaa
po3paxoBaHa Ha iTel POOITHUKIB, a TaKOXK
ApibHOI #1 cepeaHbOl OypKyasii.

AHTAIHCBKA BAQLIA B
aKTHBi3yBasa CBOIO TOAITHKY B cdepi
IIOYaTKOBOI OCBITH 3 METOI0, no-nepwe,
crabiaizallii TrpoMaaChKOTO IIOPSAKY, NO-
Opyee — 30epezKeHHsI CBOTO KOHTPOAIO HaJ
TaKUM BasKAUBUM 3acO00OM iZle0AOTiYHOIrO
BIIAUBY sK cepa ocBitu. Tak, B 1840-x pp.
ypsio BXKUB Pl BaXKAUBUX 3aX0[iB B OCBITI,
dKi npuiiMasucsa B paMKax (pabpHIHOro
3aKOHOJABCTBA 1 CTOCYBaAUCS ITPAIIOIOYHX
Ha mignpueMctrBax miteii. Y 1844 poii O0yB
OPUUHSTUN 3aKOH, SKHUH MHiATBepKyBaB
npaBo PabpHUYHUX IHCIEKTOPIB OOCTEKUTHU
B OyIb-IKHUH 9ac yMOBH IIpalli Ta HaBYaHHS

1840-x pp.

Ha  Oynb-gkitt dabpwurii, 3a00pOHAB
HadiMaTH maiTed Ao 8 pokiB i oOMmexxyBaB
pobounii meHp crapmmux gitedr 6,5

roguHaMu. 3akoH, NpuHaTul B 1847 porii,
nepeabadyaB CKOPOYEHHS pPoOO0OYOro [IHS
oigaiTKiB 10 roguHaMU, CTBOPIOIOYM Kpallli
YMOBHU OAd iX HaBYaHHS.

Otxke, dabpuyaHe 3aKOHOJaBCTBO
nepiogy 4apTu3My OyAO IOMITHHUM KPOKOM
BIIEpel Ha UIA9XYy BBEIOEHHA CHCTEMH
3araAbHOI IIOYATKOBOiI OCBIiTH, OCKIABKH
dopMyBaAO OAS IILOTO PEaAABbHI MiACTaBH.

Y 1851 pomi 4YapTHUCTCHKUM KOHBEHT
OPUHHAB HOBY IIporpaMy, sKa Maaa
colLianicTUYHUN XapakTep. BonHa wMictHaa
CIlelliaAbHUHN po3zia, IIPUCBAYEHUH
HapoAHi¥ OCBiTI B gKOMYy 3a3Ha4aAO0CH:
"TlonibHO @O TOrO, 9K AIOAMHA Mae€ IIpaBo Ha
MaTepiaabHI 3aco0M iCHyBaHHs, Tak BOHA
Mae I[paBo Ha 3acobu [0 PO3yMOBOI
IIIABHOCTI OcBiTa T1IOBHHHa OyTH
[ep3KaBHOIO, 3araAbHOI0, OE3KOIIITOBHOIO i
[0 TIEBHOI MipHu 00OB'A3KOBOIO".
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stated: "Just as a person has the right to
material means of existence, so he has the
right to the means of mental activity
Education should be public, general, free
and to a certain extent mandatory".

In 1862, the process of implementation
of the elementary school began. The
essence of the reforms was the introduction
of a curriculum that included reading,
writing, and arithmetic for each year of
elementary school. Knowledge of these
three subjects, as well as teaching girls to
sew, was mandatory for all schools that
wanted to receive government grants.
Mandatory for the elementary schools of
this period was the connection with the
official religious communities or the
inclusion in the study schedule for each
day of the reading of the sacred writing.

Thus, the Chartist movement made a
significant contribution to the creation of a
system of general primary education.
However, a feature of the formation of the
system of educational institutions in
England during the entire process of their
foundation, implementation and
development was that private, church,
charitable, Sunday, voluntary primary
schools followed their personal charters or
were managed by boards of trustees and
were not subject to control or influence
from central or local government.
Educational institutions were separated,
and the English government did not
interfere in education matters.

An important step in the history of
primary education in England was the first
law on compulsory primary education,
adopted in 1870 and named "Forster's Law"
in honor of the politician G. Forster. This
legal act provided for the creation of public
primary boarding schools in areas where
the level of education provided was
unsatisfactory. Educational institutions
were managed by elected bodies — school
councils. Schools continued to provide
educational services on a fee basis, but
low-income parents were exempted from
tuition fees.

In England, the development of a state
primary school system began in 1870. The
formation of the state system of general
education took place in the last three
decades of the XIX century. Thus, in 1870

Y 1862 por1ii nouaBcs mpoiiec po30yIoBHU
eaemeHTapHoi mKoau. CyTe  pedopm
oadrasa B 3alpOBaK€HHI KypHUKYAYMY,
AKHH OXOIIAIOBaB IIporpaMy HaB4YaHHA 3
YUTAHHS, IIHCbMa 1 apudMETHKH OAd
KOXKHOTO POKY HaBYaHHS B €A€MeHTapHil
mKoAi. 3HaHHS 3 LIUX TPBOX IIPEIMETIB,
HaB4YaHHA LIIUTTIO aiByat Oyan
000B’A3KOBHUMHU [IAS BCIX IIKiA, 9Ki XOTiAM
OTpHUMAaTH AepzKaBHI rpadHTU. OG0B ’d3KOBUM
[ASl eAeMEeHTapHHUX IIIKiA IIBOTO Ilepioxy OyB
3B’930K 3  OQiIiHHUMH  peAiriilHuMU
cmianbHOTaMHu abo BBEIEHHS B PO3KAAL
HaBYaHHA Ha KOXHHM [OeHb YHUTAHH4
CBSIIIIEHHOI'O ITUCHMA.

TakuM YHMHOM, YapTHUCBTKUH pyX 3poOUB
3HAQYHUH BHECOK Y CTBOPEHHHd CHCTEMU
3araspHOi modaTkoBoi ocBitu. Ilpore,
0COOAUBICTIO dopmyBaHHS CHUCTEMU
OCBITHIX 3aKAaiB B AHTAIl IPOTATOM yChOTO
IIpollecy IXHBOT'O 3aCHYBaHHS, CTAHOBAEHHS

Ta PO3BUTKYy OyA0 Te, III0 TIPUBATHI,
LEePKOBHI, Oaaromiiiui, HE/IIABHI,
100pOBiABHI IOYaTKOBI LITKOAH

JOTPHUMYBaAUCH CBOIX OCOOHCTHUX CTaTyTiB
abo K KepyBaAHUCs KypaTOpPChbKHUMH paiaMHu
Ta HE IMiAIraAl KOHTPOAIO YM BIIAUBY 3
OOKy IleHTpaabHOI abo MiCleBOI BAAIH.
HaBuyaabHi 3akaagu Oyau  po3pi3HEHI,
aHTAIMCBKUM ypsiA He BTpPydaBCcs B CIIPaBH
OCBITH.

BaxkauBUM KpOKOM B icTopii mo4aTKoBOi
OCBiTH AHTAIl cTaB HepHIMi 3aKOH IIPO
000B’A3KOBY ITIOYATKOBY OCBIiTY, IPHUHHSTHUH
B 1870 poui i Ha3zBaHu# "3akoHOM
dopcrepa" B YECTb MOAITHYHOTO Jgidda
I. ®opcrepa. [daumii 3akoH mnepenbdadanB
CTBOPEHHS [E€PKaBHUX ITOYATKOBUX IIKiA-
IHTepHATIB y MICeBOCTIX, J€ OCBITHS
IIPOTIO3UIIid Oyaa HEe33a/J0BIABHOIO.
YopaBaiHHg  HaBYaABHUMH  3aKAaJaMU
3nificHIOBaAOCSd BHOOPHUMH OpraHamMu —
pamamu 1Koau. llIKoaM IIpoAOBKyBaAU
HaJgaBaTH OCBIiTHI IIOCAYTH Ha TIIAATHIH
OCHOBi, mpoTe 0aTHPKH 3 HH3BKHM pPiBHEM

OpuOyTKy 3BIABHAAHWCH Big IIaaTH 34
HaB4YaHHS.
B AmHTAii po3bymoBa Aep3KaBHOL

IOYaTKOBOI IIIKOAW HO4YMHaeThcs 3 1870 p.
Came B Tpu ocraHHIix gecsaTtuairta XIX crt.

BigOyBaaocst CTaHOBAEHHS aep>KaBHOL
cucreMu 3araabHoi ocBitTu. Y 1870 pori
Oyao IIPOTOAOIIIEHO 000B'a3K0OBe

BiABiAyBaHHS IIIKOAW OITBEMU Y Billi Bix S A0
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it was declared compulsory for children
aged from 5 to 10 to attend school. This led
to a significant increase in the number of
schools and the number of students. In
1870, schools for 230,000 children were
opened; in 1871, 320,000 children studied
in all London schools, and in 1881 -
505,000, even though the entire school-age
population was around 800,000. Three-Rs
concept (reading, writing, and arithmetic)
are proclaimed as the task of basic
education for children of the working class
[8: 73].

During this period, the state's special
attention was focused on solving such
issues as increased funding for the needs
of schools, improving the educational
condition, as well as extending the
duration of education (in 1893, children
finished school at the age of 11, and in
1899 — at the age of twelve).

In 1891, the Free Education Act was
passed, according to which the state, in
addition to the usual subsidies, paid ten
shillings per pupil per year to public
schools, where tuition was not charged,
which effectively ensured that universal
primary education was free.

In the Elementary Education (School
Attendance) Act, 1893, it was stated that
the mandatory age up to which children
had to study at school was increased to 11
years, and in 1899 an amendment to this
law extended this term to 12 years.

Until the beginning of the XX century
more than half of the total number of
schoolchildren studied in public schools,
which surpassed private schools in terms
of the level of teaching and financial
opportunities.

The creation of the Ministry of Education
in 1900 and the adoption of a number of
regulatory documents in the following
years were of great importance for the
development of primary education. In
1902, the Law "On Education" was
adopted, which is widely known as the
Belfort Act, according to which all schools,
including private ones, came under state
control. This act drew a line between
educational institutions managed by school

boards and institutions in which this
function was performed by religious
organizations, primarily the Anglican

10 pokiB. lle mnpuBeao0 [0 3HAYHOIO
3pOCTaHHSI YHCAA IIKIiA 1 KIABKOCTI Y4YHIB.
Tak, B 1870 powi Oyan BiZKpHUTi IIIKOAM Ha
230 Tumc. mite#t, B 1871 poui B ycix
AOHJOHCBKHX IKOAaxX HaBdasoca 320 Tuc.
mite#, a B 1881 poui — 505 Tuc., ipu Tomy,
10 BCE€ HACEAEHHS  IIKIABHOTO  BIKY
craHoBuao 800 THC. 4OAOBiK. 3aBOaHHAM
0a3oBoi oOCBiTH mOad miTe#l  POOITHHUYOTO
KAaCy IIPOTOAOIIYIOTBCI TpU Rs (reading,
writing, and arithmetics) - uywuraHHg,
nuceMo, apudgmeTuka [8: 73].

OcobamuBa yBara aep:kaBH B Iie¥ Iiepion
Oyara TIpHUKyTa Ha pPO3B¥3aHHA TaKUX
IUTaHb, SIK 30iABIIIEHHS KOIITIB Ha MOTpebu
HIKiA, TTOAITTITIE HHST CTaHy HIKiA,
IIPOMOBXKEHHS TepPMiHiB HaBuaHHda (B 1893
poLi OiTH 3aKiHYyBaAMW IIKOAY B 11 poKiB, a
B 1899 poui — B gBaHAAISTUPIYHOMY BIiIli).

Y 1891 poui 6yB npuifHATHE 3aKOH IIPO
6e3komrToBHy ocBity (Free Education),
3TiHO 3 IAKUM [epzKaBa, OKPIiM 3BUYAWHUX
cyOcuaiit, BUlIAadyBasa HApPOAHUM IIIKOAAM,
ne He Opasacs omaaTta 3a HaBYaHHS, AECATh
IINAIHTIB Ha KOXKHOTO y4YHA B PikK, II0
dakTryHO 3abe3reynA0 OEe3KOIITOBHICTH
3araAbHOIO IIOYAaTKOBOI'O HaBYaHHS.

Y 3akoni '"Ilpo mo4YaTKOBY OCBITY
(BigBigyBanHsa IITKOAH)" (Elementary
Education (School Attendance) Act, 1893)
3a3Hadanocs, II0 O0O0O0B’I3KOBHI BiK, I0
dJKOTO [MITH TIOBHUHHI OyAM HaBYATHUCHA B
mKoAi 36iapmeno mo 11 pokiB, a B 1899
polli ITOIIPaBKOIO [0 3a3HA4€HOIo 3aKOHY
e TepMiH 6yA0 ITOOBXKEHO n0 12 poKiB.

Jo mouaTKy XX CT. GiABII HiXK IIOAOBHHU
Bil 3araAbHOTO YHCAA HIKOASPIB HABYAAUCH
BXKe B JepzKaBHUX LIKOAAX, AKi
IepeBepPIIyBaAl IIPUBaTHI MIKOAM 34
pPiBHEM BHKAQJAHHS 1 3a MaTepiaaAbHUMH
MOZKAWBOCTSIMHU.

Beankoro 3HaueHHd A9 PO3BUTKY
I0YaTKOBOI OCBiTH Maao cTBOpeHHs B 1900
poui MiHicTepcTBa OCBiTH Ta HIPUHAHATTA B
HaCTyIIHi POKM HH3KH  HOPMAaTHUBHHX
nokymeHTiB. B 1902 poui 6yB npuiiHaTHH
3akon "lIpo ocsity', SKUP yBIMIIOB B
icropiro mig HazBoro AT Beadopa, 3rigHo i3
AIKHUM BCi IIIKOAW, B TOMY YHCAi i IpPHUBaTHI,
HePEXOAYAU Il [AepKaBHUM KOHTPOAB.
[lum akTOM Oyaa IIpoBedeHa MeKa Mixk
HaBYaAbBHUMU 3aKAaIaMH, AKUMHU
VIpaBAFAM Paay IIKOAW Ta 3aKAallaMH, y
AKUX II0 (PYHKILIO BHUKOHYBAAH PEAIriiHi
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Church, as well as the Roman Catholic
Church. In addition, a new local education
management body - Local Education
Authorities — was founded, while school
councils were disbanded. The law also
provided for the financing of religious
schools from the local budget, which
required them to comply with national
standards [7: 43].

Thus, at the end of the 19th century —
the beginning of the 20th century in
England, a national system of public
primary education was formed, which was
established by government laws, and
provided for compulsory and free
education, as well as control over the
schools.

In the first half of the 20th century,
significant changes took place in the
system of primary education in Great
Britain. In 1918, the Fisher Law was
adopted, @ which  provided for the
compulsory education of children up to 14
years of age. In 1926, the Advisory
Committee  created by the Labor
government, led by Headow, prepared a
report in which it proposed a new system of
education, namely: up to 11 years -
primary education, after 11 years -
secondary education. In the second report
of the Advisory Committee in 1931, which
was entitled "Primary School', the
importance of two concepts in the
development of the school system was
emphasized: education that is oriented to
the personality of the child (child-centered
education) and the system of dividing
children according to their abilities [2].

A new stage of educational reforms in
the field of primary education in Great
Britain began in 1944 with the adoption of
a new law on education. According to the
passed Education Act (known as Butler's
Education Act, 1944), which, for the first
time, outlined the main features of the
national school system in England and
Wales. There were certain changes in
primary education, namely: the elementary
school was divided into an infant school
and a junior school; education in primary
and secondary school was divided into four
key stages, Junior Primary (children aged 5
to 7) is KS1 and Upper Primary (children
aged 7 to 11) is KS2 [3].

oprauizaiiii, HacamIepen, aHTAIKaHCBKA
IIEpKBa, a TaKOXK PHUMO-KaToAHIbKa. Kpim
TOrO, OyAO 3acCHOBAaHO HOBHH oOpra
yIIPaBAIiHHSI OCBiTOI0 Ha MiCIIEBOMY PiBHi —
micueBi ocBiTHi aami”icTpamii  (Local
Education Authorities), npu nvromy paau
IIKOAW OyAu  po3dopmoBaHi. 3aKoOHOM
TakoXK Oyao 1miepenbadeHo ¢piHaHCYBaHHSA
KOH(ECIHHUX IIIKiA i3 MiCIIEBOTO OIOMKETY,
1[0 BHUMaraa0 Bif HHUX [OOTPHUMAaHHH
HalliOHAaABHUX CTaHAapTiB [7: 43].

Takum uwmHOM, HamnpukiHii XIXcr. -
noyaTtkKy XX cr. B AHrail 6yaa cpopmoBaHa
HallioHaAbHAa cHUcTeMa AepzKaBHOI HapogHOI
IOYaTKOBOI OCBiTH, III0 OyAO 3aKpilA€HO
YPAOOBUMH 3aKOHaMH, sKi mnepenbadasn
000B’sI3KOBIiCTB Ta 0Ee3KOIITOBHICTD
HaBYaHHS, KOHTPOAb 3a IIIKOAAMH 3 OOKY
YpaAy.

Y mepmiti 1moaoBuHI XX  cTOAITTH
BimOyAucsa 3HA4YHi 3MIHH B  CHCTEMI
mo4yaTkoBoi ocBiTH Beaukoi Bpuranii. Tax,
y 1918 poui OyB nipuiinaTuii 3akoH dimrepa,
dKUH nependbadyaB O0OOB'd3KOBE HaBYaHHS
aiteit mo 14 pokiB. ¥ 1926 poui [Jopamumii

KOMITET, CTBOPEHUH AeHOOPHUCTCHEKUM
ypaooM, Ha 4oali 3 Xemoy, HiArOTyBaB
OOIOBiAb, B dKif 3anIponoHyBaB HOBY

cucreMy OCBiTH: 0 11 pPOKiB — modaTKoBa
ocBiTa, micag 11 pokiB — cepenHd. Y apyrii
nonosiai Jopaggoro Komitery B 1931 porti,
uo wMasa Has3By '[louatkoBa 1I1KOAQ",
HaroAOLIyBaAOCs Ha BaXKAHMBOCTI IBOX
KOHIIEIIIIi¥ Yy PO3BUTKY IIKIiABHOI CHCTEMHU:
HaBYaHHS, dKe 30pi€eHTOBaHE Ha
OCOOHCTICTL AUTUHU — AUTHHOLIEHTPOBaHE
HaBYaHHYI 1 CHCTEMH pO3IOLiAy OiTe¥ 3a
3nibHOCTAMMU [2].

HoBuii eram ocBiTHIX pedopm y raaysi
nouyaTkoBoi ocBiTu Beauwkoi Bpwuranii
posnodaBcsa B 1944 poui i3 nDpUMHATTIM
HOBOT'O 3aKOHy IIpo OcBity. 3rigHo 3
yXBaA€HUM 3aKOHOM IIPO OCBITYy (Bimomui
ak "Akt Baraepa' Butler’s Education Act,
1944), akuii ynepiie OKPECAUB OCHOBHI
pUCH TOrodyacHOi HalliOHAABHOI IIKiABHOL
cucreMu B AHTAIT 1 Yeabci, BigOyarcs neBHi
3MiHM IIOAO IIOYATKOBOI OCBiTH. 30Kpema,
BigOyBCcd TmOAiA IIOYATKOBOI IIKOAM Ha
MoaoaIry rnoyatkoBy ITKoAy (Infant School)
1 crapualy Ho4YaTKOBY IIKoAy (Junior
School); HaBuyaHHSa y TTOYaTKOBIH i cepenHit
mIKoAi  OyAO  pO3MIOAiA€HO Ha  YOTHPH
karouoBi eranu (Key Stages). Moaoaina

191



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 2 (117)

Bicrux 2Kumomupcekozo 0epxagHoz0 YHigepcumemy imeHi Isana dparka.
ITedazoziuni Hayku. Bun. 2 (117)

The Education Act (1944) introduced a
compulsory School Leaving Examination
("11+4"), whereby all pupils at the end of the
6th form had to take examinations, the
results of which allowed pupils to be
admitted to various types of schools for
further education.

Starting from the mid-60s of the 20th
century, the education system in England
and Wales was restructured, the content
and methods of education were revised.
An important step in the development of

the British primary school was the
Plowden Report: "Children and Their
Primary  Schools" (Plowden Report:

"Children and Their Primary Schools",
1967). In this document, the idea of
raising a child as a unique individual who
is at the center of the educational
process, as well as canceling the exam for
l11-year-old students, was implemented.
First of all, it affected the teaching style
and organization of education in primary
schools (the traditional method of
teaching the whole class was used less
and the pedocentric approach was
popular. Teachers were allowed to deviate
from the strict requirements of curricula
and schedules. In pedocentrism, primary
attention was paid to the innate mental
properties of  children, and the
educational process was freed from the
influence of adults and predefined
standards. With this approach, active
participation of children in educational
activities was encouraged, but the
importance of systematic learning and the
regularity of the emergence of students'
cognitive interests, which were attributed
to an innate and spontaneous nature,
were underestimated [3: 5].

The Education Reform Act of 1988
legislated new types of schools that operate
outside the control of LEIs (The Local
Education) [6: 38]. Thus, the formation of
primary education in Great Britain took
place over the centuries and covered
several stages (Table 1).

moyaTKoBa MIKOAA (miTH BiKOM Bim S mo 7
pokiB) — KS1, a crapmia royaTkoBa IIIKOAQ
(mitTu BikoM Bixm 7 mo 11 pokiB) — KS2 [3].

3akoHOM mpo ocBiTy (1944 poky) Oyao
BBeI€HO 000B’SI3KOBHH BUITYCKHHUH €K3aMeH
(EaeBen maroc) ("11+"), 3rigHO 3 9KHUM BCi
Y4HI HaIpHUKIHII 6 KAaCy MaAM CKAaIaTH
icouTH, 3a pe3yAbTaTaMH SKHX  Y4Hi
3apax0OByYBaAHUCS [I0 Pi3HUX THUIIIB IIKIiA OAS
IOAABIIIOTO HAaBYaHHS.

[Touynnarouu i3 cepenuHu 60-x pokiB XX
cToAiTTd, B AHTrAIl Ta Yeabci BigOyBasacs

nepebymoBa CHUCTEMU OCBiTH,
IIePeTAIJaANCS 3MICT Ta METOAH HaBYAHHS.
BaxxkauBum KPOKOM y PO3BUTKY

OPUTAHCHKOI ITOYATKOBOI IITKOAU CTaB 3BiT
[Taaymena: "[iTy Ta iXHi TOYATKOBI IITKOAHR"
(Plowden Report: "Children and Their
Primary Schools", 1967). VY npomy
JOOKYMEHTI IIPO3Bydaaa ified IIpo BUXOBAHHS
OATHHHU SK YVHIKAABHOI OCOOHUCTOCTI, sKa
nepedyBa€e y LIEHTPi OCBITHBOTO IIPOLIECY, a
TAaKOXK IIPO CKacyBaHHA icouty pag 11-
piunux y4uHiB. [lepmr 3a Bce 11e BIIAMHYAO Ha
CTHAB BUKAQIaHHS 17§ oprasisartito
HaBYaHHS y IIOYATKOBUX IIKOAaX (MeEHIIIe
3aCTOCOBYBaBCH TpaguIliiHuH METO,
HaBYaHHS IIAOTO KAACy U IIONYASIPHICTH
MaB IIEJOLEHTPUCTCKUU IMiaxin. Ydureasam
[O3BOASIAOCS BiIXOOUTH BiZ CTPOTHUX BUMOT

HaBYaABHHUX IporpaM 1 po3kaany. Y
e J0LeHTPU3MI epuioyepropa  yBara
OpUIiAgAacS TIPUPOMAKEHUM  IICUXIYHUM

BAACTHUBOCTSM [iTeH, a HaBYaAbHUHI IIPOLIEC
BUBIABHSABCS Bil VIAUBY [OOPOCAHUX Ta
3a30aAerilb OKPECAEHHUX cTaHaapTiB. [lpm
TaKOMy TMIAXOAi 3aoxodyBasacd aKTUBHa
y4acTb MiTe¥ y HaB4YaAbHIM AiSIABHOCTI,
IpoTe HEJOOIIIHIOBAAOCS 3Ha4YEHHS
CUCTEMATUYHOT'O HaB4YaHHI M
3aKOHOMIpPHOCTI BUHUKHEHHS ITi3HABAABHUX
iHTepeciB y4HIB, SKUM IIPUIINCyBaBCs
BpO/zKeHUH i cTuxitnuit xapakrep [3: J3].

AxToM 11po pedpopmy ocBiTu 1988 p. Oyao
3aKOHOJABYO 3aTBEPIKEHO HOBI THIIH
IIKiA, 9Ki (PYHKIIIOHYIOTH 11032 KOHTPOAEM 3
6oky LEAs (The Local Education [6: 38].
TakuM 4YHHOM, CTAQHOBAEHHS II0YaTKOBOI
ocBitTn y Beaukiii Bpwuranii BimOyBasocs
IPOTATOM CTOAITH 1 OXOIIAIOBAAO [eKiAbKa
eTamiB (ouB. Tabauiro 1).
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Table 1

Stages of formation of primary education in Great Britain

Stages Peculiarities of the stage
Stage I: There was no state education system in England in the 17th
XVII century — and early 18th centuries. The government did not manage
first half of XVIII educational institutions and did not finance the school. There
century were private schools for children of poor people. By 1750, the
society had founded 1,600 schools for the children of poor people.
Stage II: Development of Sunday schools (founded by R. Raikes — 1780).

Second half of
XVIII century -
beginning of

Development of mutual education schools (founded by E. Bell and
J. Lancaster — 1797). Schools existed exclusively at the expense of
benefactors and were under the influence of the church. As a

XIX century result of this influence, the main direction in the education of
children in such schools was religious education, reading and
interpretation of the Bible.

Stage III: The spread of the Chartist movement, which aimed to create
Mid such system of education that would be free from religion, as well

XIX century — end
of XIX century

as to create primary schools where the basics of science were
taught, and to develop the mental abilities of children from poor
families. Representatives of this movement demanded the
introduction of state, free compulsory education. In connection
with Chartism, the English government adopted a number of laws
in which they confirmed the right of factory inspectors to examine
the conditions of education in any factory at any time, provided
for a reduction in the working day for children, creating better
conditions for their education, which formed real grounds for
introduction of the general primary education system.

Stage IV:
1870 - first half of
XX century

The adoption of the law on compulsory primary education in
1870, which became the impetus for the development of primary
education in Great Britain. During the years 1870-1900, the state
system of general education was established, compulsory school
attendance was introduced for children aged 5 to 10, and a bill on
free primary education was adopted. In 1902, a law was issued
according to which all schools, including private ones, were under
state control.

Stage V:
Beginning of XX
century — 1944

Adoption of the law on compulsory education for children up to
14 years of age; implementation of a new education system:
primary education up to 11 years old, secondary education after
11 years old.

Stage VI: 1944 -
up to nowadays

During this period, the primary school was divided into junior
primary school and senior primary school; education in primary
school was divided into key stages; the content and teaching
methods were revised.

Thus, primary

education
Britain is in constant development, while
each stage of the development of its
primary education
certain trends and permeated by certain
contradictions (Table 2).

in Great Takum d4wHOM, TIIOYaTKOBa OCBiTa ¥y

Beaukiti Bpuranii nepebyBae y nocrifiHoMmy

PO3BUTKY, IIpH NIBOMY KOXHHH eTan
is characterized by | po3BuTKy mno4yaTkoBoi OcCBiTH y Beaukii
Bpuranii = xapakTepusyerbcs IIEBHUMHU

TEHACHIIIMHU Ta [IPOHU3aHUN [IEBHUMU
CYHEPEYHOCTSIMH (OUB. TAOAUITIO 2).
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Table 2

General trends and contradictions that arose in the process of formation and
development of primary education in Great Britain

Stages Trends in the development Contradictions that arose during the

of primary education development of primary education

StageI |e Schools existed on Schools provided elementary knowledge.
private donations;

. The state did not manage
educational institutions.

Stage II | » Organization  of  the Knowledge was unsystematic, superficial
educational process was based | and completely insufficient for further
on the principle of mutual | education.
learning.

Stage III | * Provision of education for Educational institutions were scattered,
children from working families; | followed their personal charters, or were
* Bringing the content of| managed by curatorial councils and were
education closer to the needs of | not subject to control and influence by
society, not to the needs of the | central or local authorities, so no
church. mandatory list of educational subjects was

established, except reading the sacred
script, reading, writing and arithmetic.

Stage IV |« Formation of the state The public school system existed in
system of general education. parallel with church schools, private

educational institutions, and public
schools independent of the state.

Each school developed its own curricula
and programs, which were not unified.

StageV | Organization of initial The implementation of the system of
education, which is oriented to | dividing children according to their
the personality of the child - | abilities, which did not ensure equal access
child-centered education; of children from different social strata to
. Implementation of the | quality education.
system of distribution of
children according to abilities.

Stage VI |« Reconstruction of the With the pedocentric approach,
education system,; children's active participation in
o Creation of educational | educational activities was encouraged, but
content based on a child- | the importance of systematic learning and
centered approach. the regularity of students' cognitive

interests were underestimated.
Conclusions and research BHCHOBKH 3 OAQHOTO MOOCAiAMKeHHS i
perspectives. Thus, in Great Britain, | IepClIeKTHBH NOZAABLIHX PO3BiAOK.

considerable attention was paid to primary
schools, which were designed to provide
students with the necessary basic
knowledge, skills and abilities that would
contribute to their overall development. The
formation of primary education in the
country took place over the centuries,
starting with the creation of charitable and
private schools for children of poor and
wealthy families in the 17th-18th

Takum umHOM, y Beaukitt Bpuranii 3HauHa
yBara MOpHOiAdAacs IIOYATKOBHM IIIKOAAM,
gaKi OyAm IIOKAMKaHi 3abe3riedyyBaTH Y4HIB
TaKUMH HeoOXimHUMHU 0a30BUMH 3HAHHSIMH,
YMIHHSIMH Ta HaBUYKaMH, dKi CIPUSIAN O
ixHPOMY 3araAbHOMY PO3BHUTKY.
CraHOBAEHHS IIOYATKOBOI OCBITH B KpaiHi
BigOyBasocst IIPOTATOM CTOAITB,
PO3IIOYUHAIOYH i3 CTBOPEHHS OAATOMiHHUX
Ta TPUBATHUX ILIKIA Oad giTedl OigHUX Ta
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centuries, with the opening of industrial,
Sunday, religious and grammar schools at
the beginning of the 19th century. One of
the important steps of the government in
the establishment of primary schools in
England in the 19th century. There was a
law on elementary education and the
opening of public schools. Thus, during the
19th century, the system of general
compulsory primary education was
created. This process continued in the 20th
century. During this period, the primary
school was divided into junior primary
school and senior primary school;
education in primary school was divided
into key stages; the content and teaching

3amMoxkHuxX cimett B @ XVII-XVIII cr.,
BIOKPUTTAM IHAyCTpPiaABHHX, HEOIABHUX,
PEeAIrifHUX IOKIiA Ta TrpaMaTHYHUX Ha
nouatky XIX croairTs. OgHUM i3 BasKAUBUX
KPOKIB ypSAy y CTAHOBAE€HHI IIOYATKOBUX
mwkia AHraii B XIX cr. OyB 3aKOH ImIpo
€AEMEHTapHY OCBITY i BiOAKPUTTH
[Oep3KaBHUX LIKiA. Tax IPOTATOM
XIX cToaiTTa BimOyAoCd CTBOPEHHSI CUCTEMHU
3araabHOi OOOB’A3KOBOI IIOYATKOBOI OCBITH.
Ile# i mporiec npomoBxKUBCA y XX CT. Y 1eH
repion BiAOYBCS IIOMIA ITOYATKOBOI IITKOAU
Ha MOAOJIIY II0YaTKOBY IIKOAY i cTaplly
IIOYaTKOBY IIIKOAY; HaBYaHHH] y IIO4YaTKOBIH
IIKOAL OYAO PO3MOIiA€HO Ha KAIOYOBIi eTary;
IIEPETASIIAANCH 3MICT Ta METOAU HaBYaHHS.

methods were revised.
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