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TRAINING OF THE FUTURE PRIMARY SCHOOL TEACHER TO WORK WITH
CHILDREN WITH SPECIAL EDUCATIONAL NEEDS (SEN): A COMPETENCE
APPROACH

I. M. Savchuk*

The article highlights the preparation of primary school teachers to work in inclusive classes. The
development of inclusive competence, which includes knowledge of inclusive pedagogy, psychology
and corresponding medical aspects, as well as the formation of empathy, communication skills and
organizational abilities, are identified as the ones of primary importance.

Updating the content of educational programs and practical classes are key to ensuring quality
training of future teachers. A teacher's professional competence includes pedagogical flexibility,
knowledge of special methods, differentiation skills, continuous professional development and legal
literacy. These aspects are critically important for successful work in the conditions of inclusive
education and effective preparation of teachers for modern challenges of the educational system.
Separately, the author considered theoretical approaches to the professional training of teachers, in
particular, the competence approach and its influence on the modernization of educational
programs.

The article emphasizes the dependence of the effectiveness of the educational process on the
professional training of teachers, who must consider the age and individual characteristics of
students, as well as ensure the adaptation of the educational process in accordance with new
challenges. The role of inclusive education and the importance of relevant competencies in the
preparation of teachers to work in inclusive classes are investigated.

The author analyzed modern educational programs and training practices of future primary
school teachers, in particular, noted the flaws in existing practices and the need to improve curricula
to ensure effective training in conditions of inclusion. Emphasis is placed on the importance of
acquiring key competencies such as professional social adaptability, empathy and communication
skills. It was determined that the "Fundamentals of Inclusive Pedagogy" course has a special role in
training, which should cover both theoretical and practical aspects of working with children with
special educational needs.

The article offers ways to improve educational programmes and teacher training practices to
ensure their readiness to work in the conditions of inclusive education, focusing on the need to
integrate new educational components and focuses.
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MIATOTOBKA MAUBYTHBOI'O BUUTEASI IOYATKOBOI IIIKOAH 0
POBOTH 3 AITbMH 3 OCOBAHBHMH OCBITHIMH IIOTPEBAMM:
KOMIIETEHTHICHHH IIAXIA

I. M. CaBuyk

Y ecmammi ocobnugy ysazy npuodinieHo nif2omoeyi suumesie nouamrkosux kaacig@ 0o pobomu 8
IHKIIO3UBHUX Kaacax. Baxkausumu € po3eumok iHKIO3UBHOI KOMNEmMeHMHOCMi, Wo eKarouae
3HOAHHSL [HKIO3UBHOT NnedazoziKu, NCuxoso2ii ma MeOUUHUX acnekmis, a marKoxx (QOpMYEaHHS
emnamii, KOMYHIKAMUBHUX HABUUOK | Op2aHizamopcbkux 30ibHocmell.

OHOB/IeHHSL 0C8IMHIX Npozpam I NPAKMUUHUX 3AHSMb € KAUO8UMU Ol 3abe3neueHHst sIKICHOL
nideomosku maitilbymHix nedazoeig. IIpogpeciliHa KOMNemeHmMHICmMs 8uUMesst 8KIIUAE Nedazo2iuHy
2HYUKiCMb, 3HOHHSL CNREeyialbHUX Memoouk, Hasuuku oOudgeperuiayii, nocmiiliHe niO8UULeHHS
Keanigpikayii ma rpuduuHy spamomticme. L[i achekmu € KpUMuUUHO SAXAUBUMU OSsL YCNIUHOL
pobomu 8 Yymoeax IHKNIO3UBHO20 HABUAHHSI Mma egdeKkmueHoi nideomosku euumenie 00 CYUACHUX
BUKIUKIB 0c8iMmHbOI cucmemu. OKpemo agmopom po32/iiHYmo meopemuuHi nioxoou 0o npogpeciiiHoi
nidecomosKku nedazozig, 30Kpema KOMNemeHMHICHUU nioxi0 ma io2o 8naue HA MOOEepPHI3AUI0
OCBIMHIX NPOZPAM.

Y cmammi nidkpecneHo 3anexKHicmb egeKkmusHoCmi 0C8IMmHbL020 npouecy 60 npogeciiiHoi
nideomoekKu euumenie, SKi MArOMb 8pPAX08YBAMU 6IK08I ma HOUBIOYanbHI 0cobau8oCMi YuHI8, a
makosk 3abesneuyeamu a0GNMAYI0 OCBIMHLO2O Npoyecy 6i0N08IOHO 00 HOBUX BUKAUKIS.
Locnidokyemovest posb HKIHO3UBHOT 0ce8imuU ma 68a’KAueicme 8i0N0GI0OHUX KomnemeHmHocmel Y
nidzomoesuyi nedazoeig 051 pobomu 8 IHKA03UBHUX KLACAX.

A8mopom NpoaHANI308GHO CYUACHI OCBIMHI NPOpaAMU I NPAKMUKU ni02omosKku MallbymHix
yuumenie nouamrogoi WIKONAU, 30Kpema 303HAUEHO Npo HedONKU 8 ICHYIUUX NpaKmukax ma
HeobXiOHICMb YOOCKOHANEHHS. HA8UAIbHUX NJIAHI8 05 3abe3neueHHsi ejpeKmueHoi nideomoexku &
ymosax iHK03il. AKueHm 3pobneHo Ha esaikausocmi Habymmsi KAUOBUX KomnemeHmHocmel,
makux sK npogpeciliHa coyianbHa adanmosaHiCms, emnamis ma KOMYHIKAMUBHI HABUUKU.
BuszHaueHo, wo ocobnusy posib Yy hidzomosyi Hanexxums kypcy "OcHoeu iHKto3ueHOl nedazoziku”,
SAKUlL Mae oxonneamu Sk meopemuuHi, mak i NpaKkmuuHi acnekmu pobomu 3 OimbMmu 3
ocobtu8UMU OCBIMHIMU nompebamul.

Y cmammi 3anponoHo8aHo npono3uuii wo0o 600CKOHANEHHSI OCBIMHIX npozpam i NpaKmur
nideomoeku euumenie O0ssi 3abe3neueHHss ix zomoeHocmi 0o pobomu & Ymo8ax IHKIO3UBHO20
HABUAHHS, AKYEHMYMUU Yyedey Ha HeobxXiOHocmi iHmezpayii HOBUX OCBIMHIX KOMNOHEeHmMi8 ma
npaxkmux.

Knrouoei cnoea: iHKIHO3UBHE HABUAHHS, KOMNEMEHMHICMb, NpogheciliHa KoMnemeHmHicme,

IHK/II03UBHA KOMNnemeHmiHicms, Oimu 3 O0COONUBUMU OCEIMHIMU nompebamu, IHKAIO3UBHO-
pecypcHuUll yeHmp, nid2omoeka MatibymHix yuumeJsie nouamrosoi UKouU.

Introduction of the issue. Modern ITocTaHoBkKa npobaemu. Cyuacue
Ukrainian society is experiencing | yKpaiHCbKe CyCIIIABCTBO IIepeKUBaE

significant transformations and changes
that affect all spheres of human life,
which is a response to modern challenges.
Reforms in the educational system of
Ukraine cover various aspects. Emphasis
is placed on improving the mobility and

quality of education, on the formation of
professional competencies of  the
applicant.

Reforming modern education includes
compliance with European standards of

3HAYHUX TpaHcdopmalii Ta 3MiH, dgKi
CTOCYIOTBCS BCiX cpep AIOZCHKOIO KHUTTH,
0 € BIiAIIOBIAAI0 HA Cy4YacHi BHKAUKH.
Pedopmu B ocBiTHIE cucremi YKpaiHum
OXOIIAIOIOTH pi3Hi acIIeKTH. AR1ieHT
pOOUTBCST Ha MOAIMIIIeHHS MOOIABHOCTI Ta
dKOCTI HaB4aHHd, Ha  (OpMyBaHHIA
daxoBHX KOMIIETEHTHOCTEH 3q00yBava.
PedopmyBanHs cy4JacHO1 OCBITH
BKAIOYAE  [JOTPHUMaHHA  €BpoONedChbKUX
CTaHAApPTIiB 49KOCTi  OCBIiTH, ane 3i
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education  quality, but with the
preservation of one's own national
identity, which is built on the basis of
one's own historical educational theory
and practice. The process of reforming
education begins at a low level and is
carried out gradually to a higher one. It
covers the transformation of education
standards from traditional to competency-
based ones, with a focus on
comprehensive development of students,
on their creative initiative, independence,
which in the future will ensure
competitiveness, mobility, etc. Therefore,
the competence approach in education
becomes relevant, and the formation of
key competencies is a promising direction
in the science and practice of education.
In this context, it is important to
introduce them into the normative and
practical component of education, which
will allow a broader consideration of the
spectrum of difficulties that arise in the
process of training future teachers of
higher education institutions, because, as
practice shows, graduates of Ukrainian
higher education institutions are inferior
to European ones due to the fact that
having broad knowledge, insufficiently
formed skills of their practical application.

We support the point of view of such
researchers as O. Antonova and L. Maslak
regarding the need to reform the national
education system in order to train
personnel for the modern labor market
maintaining appropriate level of
knowledge and qualification, since, as the

scientists note, the educational and
qualification level of higher education in
Ukraine only formally combines

educational programs of both academic
and professional orientation, thus it leads
to the need to transform the content of
education. On the one hand, the study
time necessary for a deep understanding
of the subjects of the socio-economic and
natural-scientific cycle is reduced, on the
other hand, the practical training of
higher seekers lacks, as they do not
receive full-fledged professional work
skills [2: 81-109].

A new challenge for scientists is the
need to update educational programmes
that will ensure quality training of future

30epeReHHIAM BAACHO1L HallioOHaABHOI
iIEHTUYHOCTI, 110 TTo0y/JoBaHa Ha OCHOBI
BAACHOI icTOpHYHOI OCBITHBOI Teopii i
npakTuku. [Iporec pepopMyBaHHS OCBITH

HOYMHAETHCA 3  HU3BKOTO  pPiBHA i
3MiACHIOETBCS  IIOCTYIIOBO A0  OiABII
BHCOKOro. BiH 0XOIAIOE IIepeTBOPEHHS

CTaHOApPTiB OCBITH 3 TpaAUIilHUX Ha
KOMIIETEHTHICHI, 3 (pOKyCcOM Ha BCEOIYHMHA
po3BUTOK 3m00yBadiB OCBiTH, Ha IiXHIO
TBOPYy IHII[iaTUBY, CaMOCTiHHICTB, IO y

MaiOyTHHEOMY 3a0€31e4YUTh
KOHKYPEHTOCIIPOMOKHICTE, MOOiABHICTE
TOLIO. Tomy aKTyaAbHUM crae

KOMIIETEHTHICHUH miaxim y ocBiti, a
dopMyBaHHS KAIOYOBUX KOMIIETEHIH €
IIEPCHIEKTUBHUM HaIpsIMKOM y Hayli Ta
OpPaKTHUIll OCBiTH. Y IIbOMYy KOHTEKCTI
Ba>XKAUBHUM € BBEIEHHd iX Yy HOPMAaTHUBHY
Ta IIPAKTUYHY CKAa/0BY OCBiTH, IO
[O3BOAUTH IIHUPIIE PO3TASHYTH CIIEKTP
TPYLAHOIIB, $£Ki BHHHKAIOTb Y IIPOILECi
HaBYaHHA MaHOyTHIX Y4YUTEAIB 3aKAaIiB
BHIIOI OCBIiTH, 00, 9K IIOKa3ye IIPaKTHKA,

BUIIyCKHHUKH YKpaiHCBKHUX BUIITIX
HaBYaABHUX  3aKAaQiB  IIOCTYHAIOTHCS
€BpPOIIEHCBKUM 4epe3 Te, II0 Maloyu

LT POKi 3HAHHS, HEJOCTATHHO C(POPMOBaHi
HaBUYKHU iX IPAKTUYHOTO 3aCTOCYBaHHH.
JoaydaeMoCh [0 MOyMKH HAayKOBIIiB
O. AutoHoBoi, A. Macaak om0 IOTpedHu
pedopMyBaHHA HaIliOHAABHOI CHUCTEMHU
OCBITHM 3 METOI0 IiATOTOBKH KaApiB [Ad

Cy4acCHOTO0 PUHKY Ipalli Ha BiAIOBiIHOMY
piBHI ocBiTH # KBaaidikarii, 60, gk
3ayBaXyIOTh HAayKOBIIi, OCBITHBO-

KBaaiikalliiHu# piBeHb BHIIOI OCBITU B
YKkpaiHi awumme ¢QopMaabHO IIOEOHYE B
IporpaMax OCBITH 9K akaJeMidHy, Tak i
pocpecifiny CIpAMOBAaHOCTI, a 1Ie, y CBOIO
4yepry, IIPU3BOAUTH OO0 HEOOXimHOCTI
TpaHcdopMallii 3MicTy OCBITH. 3 OZHOTO
00Ky, CKOpPOYye€TbCS HaBYaABHHU dac,
HEOOXiAHUI [OAd TAUOOKOro pPO3yMiHHS
IpeaMeTIiB  COL[iaAbHO-€KOHOMIYHOrO Ta
IIPUPOAHUYO-HAYKOBOI'O IIUKAY, 3 APYTOro
CTpaxkzae TIIpakKTU4YHa  IIATOTOBKA
3100yBaYiB, OCKiABKH BOHH HE OTPHUMYIOTH
[IOBHOLIIHHUX HaBHUYOK npodecitinoi
pobotu [2: 81-109].

HoBrM BHKAMKOM [AS HAYKOBIIB €
roTpeda OHOBAEHHS OCBITHIX ITporpam, sKi
3abe3neyaTh SKiCHY IIiArOTOBKY MaHOyTHIX
VYHTEAIB IIOYATKOBOi IIIKOAHW, IO OyAyTh
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primary school teachers who will work in
conditions of inclusion. The unity of
theoretical and practical training of the
future specialist to perform professional
duties determines their professional
competence, which characterizes not only
professional activity, but also the
specialist themselves as a subject of
independent, responsible and proactive
interaction with the social environment,
that is, professional competence
integrates both professional as well as
personal qualities, directing them to the
assimilation of knowledge and practical
skills in prognosing, planning and
implementation of professional activities.
It also stimulates the specialist to develop
personal abilities and the desire for self-
realization in the professional field at the
stage of studying at a higher education
institution. The formed competence
consists in the ability to apply the
acquired experience and knowledge in
specific  situations. Competence is
inseparable from the conditions in which
it is implemented and involves the
integration of knowledge, skills and
behavioral strategies aimed at successful
performance of tasks in a specific activity
context. The modern  professional
competence of a primary school teacher is
a kind of measure of his theoretical and
practical readiness to perform their
professional activity, which is related to
the implementation of the educational
process of children.

Ensuring the inclusiveness of the
educational process in the conditions of a
general secondary education institution
(GSEIs) implies new demands on the
teacher's professional competence,
namely: pedagogical flexibility (the ability
to adapt educational materials and
teaching methods to the various needs of
students, ensuring the availability of
knowledge for all learners); knowledge of
special methods (mastery of special
pedagogical methods and technologies
that contribute to the effective education
of all learners, including different needs);

development of emotional intelligence
(capacity for empathy, patience and
understanding of emotional and

psychological characteristics of education

[IpaloBaTH B yMOBax iHKAO3ii. €OHICTH
TEOPETUYHOI Ta MPaKTHUYHOI ITiATOTOBKU
MaBOyTHROTO (paxiBIsg [0 BUKOHAHHS
npodpeciiHux 00OOB’I3KiB BH3HA4YaEe MOTr0

mpocpeciiiny KOMITETEHTHICTb, gaKa
XapakTepu3lye He Aulle Tpodeciidny
OigABHICTB, a ¥ camoro QaxiBlg $K

cy0’ekTa CcaMOCTiHHOI, BiANOBiZAaARHOI Ta
iHiIiaTUBHOI B3aeMofil i3 coLiasbHUM
CepeoBUIIIEM, TOOTO, npodecifina
KOMIIETEHTHICTb iHTerpye K mpodeciiiHi,
TaK i 0COOUCTICHI IKOCTi, CIIPSIMOBYIOUH iX
Ha 3aCBOEHHS 3HaHb 1 [PaKTUYHUX
HaBUYOK y IIPOTHO3YBaHHI, IIAAaHYBaHHI Ta
peaaizamii mpodpecitinoi misapHOCTI. BoHa
TaKO¥X CTHUMYAIO€ (PaxiBLg OO PO3BUTKY
ocobucTux 3ai0HOCTEH Ta IIparHEHHs [0
camopeaaizailii y npodpecitiniti ccepi Bxe

Ha eTalli HaB4YaHHS Yy 3aKAadi BHIIOL
ocBitn. CdopmMoBaHa KOMIIETEHTHICTB
II0OAITA€ Y  34aTHOCTI  3acTOCOBYBaTHU

HaOyTHUM OOCBim i 3HaHHS B KOHKPETHHX
curyailisx. KoMIeTeHTHICTh HeBiJdiAbHA
Bim yMOB, B SKHX BOHa peaAi3yeTbcs, i
nepeadadae iHTerpailo 3HaHb, HABHYOK i
IIOBEMiHKOBUX CTpAaTerii, CIIpsIMOBaHUX Ha
yCIilllTHE BHUKOHAHHS 3aBIAaHb y II€BHOMY
KOHTEKCT1 IiABHOCTI. Cy4gacHa
npodpecifina  KOMIIETEHTHICTb  VIHUTEAS
[IOYATKOBOI IIIKOAUW € CBOEPIAHUM MipHAOM
Horo TEOPETUYHOIL i IIPaKTUYHOI
IIiITOTOBAEHOCTI [0 BHUKOHAHHS CBO€I
mpocpecifinoi migAbHOCTI, gKa moB’d3aHa 3i
3AiHCHEHHAM OCBITHBOTO ITPOLIECY AiTei.
3abesneyeHHsT iIHKAIO3UBHOCTiI OCBITHBOTO
IIpollecy B yMOBax 3aKAa[y 3arasbHOI
CepeaHBOi OCBITU CTAaBUTH HOBI BUMOTHU 10
IpopeciiiHOi KOMIIETEHTHOCTI BYHTEAS, a
came: TIIeJaroriyHa THYYKICTb (BMiHHS
alanTyBaTH ~HaB4YaAbHI  MaTtepiaan  Ta
MeToAY BHUKAQMAHHA [0 pPidHUX MHOTped
y4HIB, 3a0e3Hedyrodn [MJOCTYIHICTH 3HAHb
[AST BCiX 37100yBadviB); 3HAHHS CHEIliaABHHX
METOAUK (omanyBaHH4A CIIeLiaABHUX
IIEeJAaroriyHuxX METOIHK Ta TEXHOAOTIH, SKi
CIpUSIOTH e(EeKTUBHOMY HAaB4YaHHIO BCiX
3nobyBadiB, BKAIOYAIOYM Pi3HI IOoTpedu);
PO3BUTOK E€MOIIIIfHOTO iHTEAEKTY (34AaTHICTH
OO emmarii, TepHiHHS Ta PO3yMiHHS
€MOIIMHNX 1 IICHXOAOTIYHHX 0COOAMBOCTEH
3n00yBadiB 3 Pi3HHUMH IOTpebaMu, y TOMY
YHCAi OCBITHIMH); KOMaHIHa poboTa (BMiHHS
CIiBIpalfoBaTH 3 ACHUCTEHTaMH BYHUTEAS],
crieriaaicramy, OaTbKaMH Ta  IHIIMMHA
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seekers with various needs, including
educational ones); teamwork (the ability to
cooperate  with  teacher  assistants,
specialists, parents and other participants
in the educational process to ensure
comprehensive support for students);
differentiation skills (the ability to develop
and implement differentiated educational
programs that take into account the
individual capabilities and needs of each

student); "lifelong education”
(understanding the importance and
striving for continuous professional

development and updating of knowledge
about modern approaches in inclusive
education); legal literacy (understanding of
the legal framework governing inclusive
education, knowledge of the rights of
students with special educational needs),
etc.

The urgency of the problem of providing
GSEIls with teachers who are able to carry
out the educational process in conditions
of inclusion, taking into account the needs
of all students, necessitates the updating
of educational standards, training
programs, as well as the development and
implementation of effective methods, tools
and educational strategies.

Current state of the issue. The
problem of formation of professional
competence is reflected in the works of
many domestic researchers and
educators. Thus, O. Dubaseniuk defined
the conceptual principles of professional
and pedagogical education of future
teachers [6]; O. Antonova focused her
attention on preparing future teachers for
the development of students' giftedness
and creativity; general principles of
adaptation and modification of the
educational process taking into account
new challenges [1]; N. Sydorchuk studies
the theoretical and methodological
principles of training a future teacher, the
formation of their creative personality,
readiness for self-education, etc. [13];
N. Biruk analyzes the theory and
methodology of training a future teacher
for professional activity [4]; N. Myronchuk
develops the problem of teacher self-
organization in professional activity;
conceptual foundations of the theory and
methodology of pedagogical activity and

yJ4aCHHKaMH OCBITHBOTO IIPOLIECY A
3a0e3redeHHsT  KOMIIAGKCHOI  ITiATPUMKH
31m00yBadviB); HaBUYKHA  audpepeHInartii

(3maTHICTE PO3POOAITH Ta peasi3oByBaTH
audpepeHiioBali HaBYaAbHI IPOrpaMH, III0
BpaxoBYIOThb iHOWUBIyaAbHI MOXKAWBOCTI Ta
rnotpebu KoxKHOro 3mobyBada); 'ocBita
BIIPOJOBK JKUTTS" (PO3YMIHHS BasKAHUBOCTI i
[IparHeHHs [0 TIIOCTiMHOTO MiABUIIEHHS
KBaniikailii Ta OHOBAEHHS 3HaHb IIPO
Cy4acHi MiaxXoau B IHKAIO3UBHIM OCBITI);
IOpHUANYHA TPaMOTHICTD (po3yminHS
HOPMAaTHUBHO-IIPABOBOI 0a3y, II0 PEryAIOE
1IHKAIO3UBHY OCBIiTY, 3HAHHA opaB
3mo0yBavyiB 3  OCOOAMBHUMM  OCBITHIMHU
rorpebamu) Ta iH.

AKTyaABHICTH mpoOAeMH 3a0e3IedYeHHs
3aKAa/IiB  3araabHOi  CEpPemHBOi  OCBITHU
BUMTEASIMH, dKi 3JaTHI  3aificHIoBaTH
HaBYaABHUM Ta BUXOBHHH IIPOIIEC B YMOBax
iHKAIO3IT 3 ypaxyBaHHAM TOTpebd ycix
3/100yBaviB, 3YMOBAIOE HEOOXiTHICTh
OHOBAEHHSI OCBITHIX CTaHAApTiB, HIporpam

IIATOTOBKKM, a  TaKOX  PO3pPoOKH i
BIIPOBa/KEHHA  €(PEeKTUBHUX  METO/IB,
3aco0iB Ta OCBITHIX cTpaTerii.

AHaaiz ocTaHHiIX  mocaimxkeHp i
nyOAikarii. [Tpobaema  dopMyBaHHs
mpodpeciiiHOi  KOMIETEHTHOCTI  3HadIAa
BioOpaskeHHS B nopangx — 6araThox
BITYN3HAHUX nefaroriB. Tak, O. [lybaceHIoOK
BH3HAYHAA KOHIIETITYaAbHi 3acaau

IpodpeciiiHO-IIeJaTOTiYHOI OCBITH MaHOyTHIX
yaureaiB [6]; O. AHTOHOBA 30cepearAa CBOIO
yBary Ha ITiArOTOBIlI MaMOyTHIX YIHUTEAIB 10
PO3BUTKY 00IapOBaHOCTi, KpeaTUBHOCTI
V4YHIB; 3araAbHUX [OPUHIUIIAX 3[iiCHEHHS
amanramii Ta wMomudikalli  OCBITHBOTO
IIPOLIECYy 3 ypaxyBaHHAM HOBHX BHKAHKIB
[1]; H.Cumopiyk BHBYAE TEOPETHUKO-
METOIOAOTIYHI 3acaau IIiITOTOBKH
MaiOyTHBOIO BYUTEAS, CTAHOBAEHHSI HOTO
TBOPYOi  OCOOHMCTOCTi, TOTOBHICTH OO
camMoOCBiTHROI missabHOCcTi Ta iH. [13];
H. Bipyk anaaizye Teopito 1 METOAUKY
IiATOTOBKKU  MadOyTHBLOIO  BYHUTEAd 10
npodpeciiiHoi agigapHOcTi [4]; H. Muponuyk
po3pobdasie mpobaeMy camooprasizartii
nemarora |y  IpodpeciiiHiii  OiSIABHOCT;
KOHIIETITyaAbHI OCHOBH Teopil Ta METOIUKU
IIeIaroriyHol MiIABHOCTI Ta ITpodecitiHol
IIiATOTOBKU IlefarorivyHux (paxisiin [11].
[Tpobaemu npodpeciiiHoi  misIABHOCTI
IIe1aroriB y poboTi 3 miTbMH 3 0COOAMBUMH
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professional training of
specialists [11].

A. Kolupaeva, V. Siniov and others
consider the issue of the professional
activity of teachers while working with
children with SEN crucial for ensuring the
accessibility of education since it requires
understanding of the special needs of
children, mastery of specific teaching
methods, and the ability to work with
various types of developmental limitations
and deviations [8]. N. Bezliudna and
N. Dudnyk del with the issues of training
future teachers for the implementation of
inclusive education in distance learning
[3]. L. Demchenko investigates the
preparation of future primary school
teachers for inclusive education [5].

The problem of the implementation of
the competence approach in training the
future specialist is considered in the
works of leading scientists of Ukraine,
namely: S. Sysoeva, O. Sukhomlynska,
N. Nychkalo, S. Nikolayenko, and others.

Aim of the research is to characterize
the peculiarities of training future primary
school teachers to work with children with

pedagogical

SEN in the context of acquiring
professional competences.
Results and discussion. The

complexity and importance of the problem
is indicated in the State National Program
"Education” ("Ukraine of the 21st
century"’), where the emphasis is on
reforming education in the context of the
modern problem of 'training a new
generation of teaching staff, raising their
professional and general cultural level"
(1993).

The relevance of training future primary
school teachers to work with children with
special educational needs is due to the
fact that the effectiveness of the
educational process largely depends on
the professional training of teachers. The
primary school teacher plays an important
role in creating favorable conditions for
the adaptation of students, ensuring the
compliance of the educational process
with the standards of primary education.
This involves considering the educational
needs, age and individual characteristics
of students, as well as stimulating the
development of their creative potential.

OCBITHIMU IIOTpebaMH $£K OCHOBHY [AS
3a0e3neYeHH JOCTYITHOCTI OCBiTH
posragpaiote A. KoaymaeBa, B. CuHBROB Ta
igmri. Ile BuMarae po3yMiHHS OCOOAMBHX
rnotped mgiTeil, BOAOAIHHS CIIEITM(DIYHUMH
MeToJaMM HaB4YaHHS Ta BMiHHS IIpaIlfoBaTH
3 PI3HUMH TUITAMH OOMEIKEHb 1 BiIXHUAEHb Y
po3Butky [8]. H. Besatomua Ta H. dymauk
PAaLlOIOTh HAaJA IIUTAHHAMH IIiTOTOBKHU
MadOyTHBOIO BYHUTEASI [0 BIIPOBaIKEHHS
1HKAO3UBHOI OCBITH B yMOBax
aucraHiitinoro HasyaHHd [3]. 1. [eMyeHKO

JOCAIITKYE iArOTOBKY MaiiOyTHBOTO
BYUTEAS II049aTKOBOL IIIKOAY Jilo)
1IHKAIO3MBHOTO HaBYaHH4 [5].

[MuranHa BIIPOBaI>KEHHS

KOMIIETEHTHICHOIO MiAXOAYy Y IiATOTOBKY
MaliOyTHBOTO (PaxiBIId OITHMCAHI Y IIpalldgx
IIPOBIAHUX HAYKOBLIB YKpaiHH, 30Kpema
C. CucoeBoi, O. CyxOMAHWHCBKOI,
H. Huukano, C. Hikoaa€HKO Ta iH.

Merta crarTi: oxapakTepu3yBaTH
0COOAMBOCTI  ITATOTOBKHM  MaidOyTHBOTO
BYHUTEAS II0YaTKOBOi IIIKOAM OO poboTm 3
OITBMH 3 OCOOAMBUMM OCBITHIMU moTpebamu
B KOHTEKCTi HaOyTTS daxoBUx
KOMIIETEHTHOCTEH.

Buxaan ocHoBHoOro wmarepiaay. IIpo
CKAQOHICTP 1  BaKAWUBICTE  IIpoOAEMH
3a3HadyeHo y [lepxkaBHili HalliOHaABHIN
rporpami "Ocsita" ("Ykpaina XXI croairtd"),
[le aKIIEHTYeThbCSI Ha pedopMyBaHHI OCBITHU
B KOHTEKCTi Cy4acHOi npobaemMu
"IIATOTOBKN HOBOI I'eHepallii I1eJaroriqyHuX
Ka[piB, IABUIIEHHS X IIpodpeciiiHoro Ta
3araAbHOKYABTYpPHOTO piBHS" (1993).

AKTyaABHICTP  HOiATOTOBKH  MaMOyTHIiX
VUUTEAIB IIOYATKOBOI IIIKOAM A0 POOOTH 3
OITBMH 3 OCOOAMBHUMM OCBITHIMHU moTpebamu
3yMOBA€HA  THM, 110 e(peKTHUBHICTD
OCBITHBOTO  IIPOLIECY 3HAYHOIO  MIipOIO
3aA€XKUTh BiA HpodpeciiHol  MiATOTOBKU
renaroriB. BuuTeap 1OYaTKOBOI IIIKOAM
BUKOHYE€ BaXKAUBY POAb Yy CTBOPEHHI
CIIPUATAMBUX YMOB [IAS afallTallil y4HiB,
3a0e3Ieyyour  BiAIIOBIIHICTL OCBITHBOTO
IIPOLIECYy CTaHAapTaM I104aTKOBOI OCBITH.

[le mnepembadyae BpaxyBaHHS OCBITHIX
norped, BIKOBUX Ta  IHAWBiAyaAbBHHX
ocobAMBoOCTEH V4HIB, a TaKOXK
CTUMYAIOBaHHSI PO3BUTKY IiX TBOPYOIO
[IOTEHIIiaAy.

[ass  3abe3rieyeHHd  9KICHUX  yMOB
HaB4YaHHS, OCODAMBO B  IHKAIO3UBHHX
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Thus, to ensure high-quality learning
conditions, especially in inclusive classes,
the teacher themselves must possess key
and professional competencies that will
help ensure a high-quality educational
process, which will include in the active
interaction of both average children and
children with SEN. This raises the
problem of modernization of educational
programmes for training future primary
school teachers.

Since the emphasis of modern
education is shifting from the acquisition
of knowledge and skills to the formation of
competencies, there is a need to apply a
competency approach. It is focused on
achieving practical results, considers
personal experience and the development
of relationships, which leads to significant
changes in the organization of the
educational process. These changes are
aimed at the formation of specific values
necessary for professional activity and life,
for students of higher education to acquire
not only theoretical knowledge, but also
practical skills that can be used in their
future professional activities, to quickly
and effectively solve problematic issues
and situations.

In the process of reforming the
educational system, emphasis is placed on
competency-based education, which is
decisive for the development of modern
systems of technological training of future
specialists in their field. A new challenge
for scientists is the creation of a new
model of education, which would be based
on the assets of each student, which can
be evaluated according to certain criteria.
Attention is drawn to the acquisition of
competencies that will ensure a quick and
justified response to modern challenges.

The competence approach is a
methodological basis for ensuring the
goals, content and quality of higher
education. O. Pometun and  other
educators consider "human competence
as specially structured (organized) sets of
knowledge, abilities, skills and attitudes
that are acquired in the process of
learning" [10]. The main value of any
competence is a person's ability to apply it
in practice.

Many scientists consider "competence

KAacax, YVIUTEAD caM Mae BOAOILiTI/I
KAIO9YOBHMH TA CbaXOBI/IMI/I
KOMIIETEHTHOCTAMHM, 1110 AOIIOMOZXKYTb

3a0e3rneynuTy AKICHUHM OCBIiTHIHl IIpoIlec,
AKWUH BKAIOYATHME B aKTHBHY B3a€MOJIII0 K
HOPMOTHIIOBHX, TakK i OiTell 3 0COOAMBUMH
ocBiTHiMH moTpebamu. Ile akTyaaisye
mpobaeMy MoAepHi3allil OCBITHIX IIporpam
IiATOTOBKYU MaMOyTHIX YIHUTEAIB ITOYATKOBOI
LITKOAH.

OCKIABKH ~ akKIIEHT Cyd4acHOi  OCBITH
3MIIIyEThCS i3 HaOyTTs 3HaHb Ta BMiHb 10
opMyBaHHS KOMIIETEHTHOCTEH, BHHUKAE
rorpeda y 3aCTOCyBaHHI KOMITETEHTHiICHOTO
ninxony. BiH opieHTOBaHMI Ha OOCATHEHHS
IIPaKTUYHUX pe3yAbTartis, BpaxoBy€e
ocobuCTU MOCBiN MiIABHOCTI Ta PO3BHUTOK
B3a€EMHH, II0 IPU3BOAUTE OO0 CYTTEBHX 3MiH
B opraxisaitii ocBiTHBROTO mpoiiecy. Lli aminu
cIIpsMoBaHi Ha (POPMyBaHHS KOHKPETHHX

IiHHOCTEY, HeoOXimHMX mad  (axoBol
MOIFABHOCTI Ta JKUTTd, Ha OTPUMAaHHA
3mo0yBayaMu BHUILOI OCBITH HE  AHIIE

TEOPETUYHUX 3HaHb, a U TIPaKTHYHHUX
HaBHUYOK, dKi MOXKHa BHKOPHCTOBYBATH Y
CBOIli MalOyTHIM IpodeciiiHiil MiIABHOCTI,

IMBHUAKO 1 edEeKTHUBHO  BHpILIyBaTH
IPOOAEMHI TTHTAHHS Ta CUTYAaLlii.
Y mporeci pedopMyBaHHA ~OCBITHBOI

CHUCTEMH aKIIeHT pOOUTBCA Ha OCBITY
KOMIIETEHTHICHY, 110 € BHU3HAYaAbHOIO [AS
po3pobaeHHS Cy4acHHUX CUCTEM
TEXHOAOTIYHOL iArOTOBKU MafOyTHIX
daxiBIiB y cBoi#i napuHi. HOBHH BHKAHUK
IOAS HAYKOBIIIB — CTBOPEHHS HOBOI MOJEAi
OCBiTH, siKa 0 omoupasacss Ha HaaOAHHS
KOXKHOTO 3100yBada, sIKi MOXKAMBO OILiHHUTHU
3a [IEBHUMH KpUTEPiSIMU. YBara
3BEPTAETHCA Ha OIlaHyBaHHS
KOMITIETEHTHOCTeH, fKi 3abe3rnedars MIBHIKE
Ta BUIIpaB/aHe pearyBaHHsS Ha Cy4acHi
BUKAUKU.

KomnerenTHicHUM
METOIOAOTITHOIO OCHOBOIO IS
3abes3riedyeHHs Iliaeli, 3MiCTy Ta SKOCTi
Bumioi oceitu. O.IlomeryH Ta  iHmm
IeJaroru PO3TrAdAaloTh "KOMIIETEHTHICTH
AIOOUHU 4K CIeLiaAbHO CTPYKTYpOBaHi
(opramizoBani) Habopu 3HAHb, YMiHb,
HAaBUYOK 1 CTaBA€Hb, IO iX HaOyBaloTh y
npoueci  HaBdyaHHa' [10].  OcHOBHOIO
IHHICTIO Oyab-sIKOi KOMIIETEHTHOCTI €
3MaTHICTb AIOOMHU 3aCTOCOBYBaTH ii Ha
IPaKTHLI.
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as the ability to establish a connection
between knowledge and the situation; or,
in a broader sense, as the ability to find,
identify a procedure (knowledge and
action) that is suitable for solving a
problem. To be competent means to be
able to mobilize acquired knowledge and
experience in a certain situation" [9].

The further logic of the presentation of

the material involves clarifying the
essence of the basic concept of
"competence'.

Competence (from Latin competens
(competentis) - appropriate, suitable),
means informedness, awareness,
authority [15].

More  broadly, the concept of

competence in the context of properties is
given in the explanatory dictionary of the
Ukrainian language: "Competence as a
property means competent, i.e.:

1) an individual who has sufficient
knowledge in any field; well versed in
something; clever; possesses
corresponding knowledge; qualified;

2) an individual who has certain
powers; full-fledged (according to the
explanatory dictionary of the Ukrainian
language [16].

Domestic
A. Vozna, H. Golub,
O. Antonova, L. Maslak, S. Bondar,
S. Vitvytska, O. Dubasenyuk, I. Ziaziun,
O. Pometun, N. Sydorchuk, and others
argue that competence is the ability of an
individual to effectively use their own
competencies, which is based on their
personal attitude towards them and the
field of activity as a whole. According to
this approach, competencies are
considered as a set of interrelated
personal qualities, such as knowledge,
skills, abilities, which relate to a certain
field of subjects or processes and are
necessary for successful activity in these
fields. Competence is revealed through the
manifestation of competencies, and is
considered an internal, potential or
hidden psychological formation such as
knowledge, ideas, programs or algorithms
of actions, systems of values and
relationships, manifested through the
activity of the individual.

In scientific community there is another

scientists M. Auzina,

O. Mykhaylov,

3HauHa dYacTHWHA HAyKOBIIB pPO3TAdac
"KOMIIETEHTHICTb 9K MOZKAUBICTH
YCTAaHOBA€HHSI 3B’3Ky MDK 3HaHHIMU U
curyali€ro abo, y OiAbII  IITHPOKOMY
PO3yMiHHI, SIK 3[aTHICTb 3HANTH, BUSIBUTHU
IIpoLenypy (3HaHHS i [ii0), gKa IIiIXOAUTh
[AST BUPIIIEHHT mpobaemu. Bytu
KOMIIETEHTHHM O3Ha4Yae BMiTH
MobiAi3yBaTH B MEBHIiM cuTyarlii oTpuMaHi
3HaHH4 1 gocBig" [9].

[lomasbiia aorika BHKA3LY MaTepiasy
riepeabadyae yTOYHEHHS CYTHOCTI 0a30BOro
IIOHATTS "KOMIIETE€HTHICTB".

"KomnemeHnmHicme (Big aaT. competens
(competentis) — HareKHUH, BiANOBIAHNH), 3a
MaTepiasaaMy CAOBHHKA IHIITOMOBHHX CAiB,
O3Ha4Ya€ NOIHPOPMOBAHICMb, O0bIBHAHICMY,
asmopumemmicms" [15].

BiABIl ITUPOKO TTOHATTS KOMIIETEHTHICTh
Yy KOHTEKCTi BAACTHBOCTEN, IIOJAHO ¥
TAYMa4YHOMY CAOBHHUKY YKpPaiHCBKOI MOBH:
"KOoMIETEHTHICTP gK  BAAQCTHUBICTL  3a
3HAYEHHIM KOMITETEHTHHH, TOOTO:

1) Takuii, 10 Mmae dOoCMAMHI 3HAHHSL B
AKiH-HeOyapb Traaysi; gKuil 3 YUM-HeOyab
nobpe 00i3HaHMIA; TAMYIIMH;,  SKUHA
I'PYHTYETHCS Ha 3HAHHI; KBaAi(piKOBaHUH;

2) 4gKRUP Mmae neeHi NOBHOBANKEHHSL
[IOBHOIIpaBHUH, TIOBHOBAQIHUM —
BXUBAEThCd V TAYMAQ4YHOMY CAOBHUKY

yKpaiacbkoi moBH" [16].
BiTuyn3HaHi HayKoBIIi Taki gk: M. AysiHa,

A. BoaHa, I. Toay®, O. Muxaiinos,
O. AHTOHOBA, A. Macaax, C. Boupap,
C. BitBumbka, O. [ybaceHook, [. 3a3i0H,
O. INomeTyH, H. Cunopuyk Ta iH.
CTBEP/KYIOTh, III0 KOMIIETEHTHICTE — II€
3aTHICTD ocobrcTocTi e(peKTHUBHO

BUKOPUCTOBYBATH BAACHI KOMIIETEHIIiI, II10
basyerbca Ha Ii 0COOMCTICHOMY BiHOIIIEHHI
[0 HUX Ta OO0 CcepHu OiIALHOCTI B IliAOMY.
3rimHo 3 MM IIAX0A0M, KOMIIETEHITii
PO3TASIIAIOTHCS aK CYKYIIHICTb
B3aEMOIIOB’I3aHUX OCOOHMCTICHUX SKOCTEH,
TaKUX 9K 3HAHHS, HaABUYKH, yMiHHS, SKi
CTOCYIOThCSI TEeBHOI cdepu mpeameTiB abo
IIpoIeciB i € HeoOXimHHUMH [OAS YCIIIITHOI
nisiabHOCTi y mux cepax. KommnereHTHicTh
BUSIBASIETBCH depe3 IIPOSB KOMIIETEHIIiH, Ta
BBayKaETHCA BHYTPIIIIHIM, TOTEHIIIHHUM ab0
IIPUXOBAHHUM IICUXOAOTIYHHUM yYTBOPEHHAM -
3HAHHSIMH, YsIBACHHSMH, IIporpamaMu abo
aATopuUTMaMHU [iti, CUCTEMaMM ITiHHOCTEY i
BIiTHOCUH, III0 I[IPOSIBAGIOTHCS  depes
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understanding of competence. Thus, it’s
identified as a system that includes
specially structured (organized) sets of
knowledge, abilities, skills and attitudes
that are acquired in the process of
learning. They allow a person to
determine, that is, to identify and solve
problem situations that are characteristic
of a certain field of activity. Management
of one's own activity leads to an increase
or modification of the level of human
competence [9].

The theoretical analysis of the problem
made it possible to establish the direct
dependence of the level of professionalism
of a specialist on the level of acquisition of
professional competences, the
achievement of which occurs through the
assimilation of a wide range of
professional competences.

The purpose of modern professional
training of future primary school teachers,
who will work with children with SEN in a
general secondary education institution, is
to provide them with the appropriate
competencies that will help in building
effective interaction between teachers and
students in the conditions of an inclusive
class. An important component of the
general professional competence of the
future primary school teacher to work
with children with special educational
needs is their acquisition of inclusive
competence.

While studying at a HEI, the higher
education seeker must achieve a high
level of development of such key
characteristics as professional social
adaptability, personal stability, empathy,
reflexivity and pronounced perceptive,
communicative and organizational
abilities. A future primary school teacher
must possess deep humanistic values and
ideals.

One of the main requirements for
modern educational programs is prompt
response to new challenges. Qualitatively
new principles of inclusive education
should be incorporated into educational
programs for training future teachers by
including special disciplines, practices,
etc., which will ensure their readiness for
broad partnership interaction and creative
cooperation, taking into account new

aKTHBHICTb OCOOUCTOCTI.

Y HaykKoBHUX KOAaxX ICHye€ IIle OJHE
PO3yMiHHS "KOMIIETEHTHOCTI SK CHCTEMH,
II0 BKAIOYA€E CIIEIL[iaAbHO CTPYKTYPOBaHi
(opramizoBani) Habopu 3HAHb, YMiHb,
HaBHUYOK 1 CTaBA€HBb, III0 iX HaOyBalOTh ¥y
IIpolleci HaB4YaHHdA. BOHU  [103BOASIOTH
AIOVHI BU3HAYaTH, TOOTO imeHTH(IKyBaTH i
BUpILIyBaTH OpoOAEMHiI  cuTyarlii, IIo
XapakTepHi Oasd IIeBHOI cpepH MiIABHOCTI.
YnpaBAiHHA BAQCHOIO [iSIABHICTIO BeAe M0
OigBUIIEHHST abo  momudirariii  piBHA
KOMIIETEHTHOCTI AfoguHHA" [9)].

TeoperumyHMil aHaai3 TPoOAEMH TO3BOAUB
TOBOPUTH [P0 [PAMY 3aAE€KHICTH PiBHA
npodpecioHanismMy — daxiBug — Big — piBHSA
HAOyTTH dhaxoBHUX KOMIIETEHTHOCTEH,
JOCATHEHHSI SKHUX BiIOyBaeThCHd IIIASXOM
3aCBOEHHSI IIMPOKOIO CIEKTPy (PaxoBHX
KOMIIETEHIIiH.

Mera cydyacHoi mpodpeciiHOi ITiATOTOBKHU
MaiOyTHIX YIUTEAIB [IOYATKOBOI IIIKOAH, III0
IIpaIfoBaTUMyTh 3 MOITBMH 3 OCOOAWBUMH
OCBITHIMU THOTpeOaMu y 3aKAai 3araAbHOI
cepemaHBOi OCBITH, HoAdTae y 3abe3nedeHHi
iX BIiAIOBIAHMMM KOMIIETEHTHOCTSIMH, III0
[OIIOMOXKYTb y  TI00yZoBi  eeKTHBHOI
B3a€EMO/il BUHTeAs Ta Y4YHIB B yMOBax
1IHKAIO3UBHOTO KAacCy. BaskauBoro
CKAQIOBOIO 3araAbHOI draxoBoi
KOMIIETEHTHOCTI ~ MaMOyTHBOIO  BUHTEAS
II04YaTKOBOI HIKOAM [0 POOOTH 3 OiTbMU 3

0COOAMBMMHU  OCBITHIMU  IIOTpeOaMu €
HaOyTTH HUM iHKAIO3UBHOI KOMITETEHTHOCTI.
[linx yac HaB4YaHHA y 3aKAani BUIIOL

OCBiTH 3100yBa4y Ma€ [IOCATTH BHCOKOTO
piBHS PO3BUTKY TaKUX KAIOYOBUX
XapaKTEepPUCTHK SK MpodeciiiHa colliaabHa
a[aIrToBaHdiCTh, OCOOHMCTICHA CTabiABHICTD,
eMmaris, pePAEKCUBHICTE Ta BHUpPaXKeHi
HEPLIETITHBHI, KOMYHIKaTHBHi Ta
opraHizaTopceKi  3mibHocTi.  MaibyTHil
y4UTEeAb IO4YaTKOBOI IIKOAHM IIOBUHEH
BOAOLITH  TAMOOKMMH  TIYMaHICTHYHUMH
L[IHHOCTSAMM Ta ifeasaMu.

OpHi€l0 3 TOAOBHUX BHMOT [0 Cy4YacHHUX
OCBITHIX Iporpam € oIepaTuBHE
pearyBaHHd Ha HOBiI BHKAHKH. SIKiCHO HOBI
OPUHIUIIN IHKAIO3UBHOI OCBITH MAaloThb
BOyIOBYBaTHCh B  OCBIiTHI  IporpaMmu
IIATOTOBKY MAaMOyTHIX YYUTEAIB IIIASIXOM
BRKAIOYEHHS CIIelllaAbHHX JIUCIIUTIIAIH,
IIPaKTUK TOIIO, IO 3abe3neduTh  ix
TOTOBHICTE [0 LIMPOKOI ITapTHEPCBHKOL
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educational requirements and tasks.

The main tasks of forming the
professional competence of future primary
school teachers, considering the focus on
inclusive education, are shown in Fig. 1.

B3aeMo/il i TBOp4YOi CIiBIIpalli, BpaxOBYIOUH

HOBI OCBITHI BUMOTH Ta 3aBAaHHH.
OcHoBHI 3aBaaHHA dopMyBaHHSA
IpopeciiiHOi  KOMITETEHTHOCTI MaiOyTHiX

YUIHUTEAIB ITOYATKOBOI IITKOAM, BPaXOBYIOYUM
opieHTallilo Ha IHKAIO3UBHE HaBYaHHS,
BiZIoOpaXkeHO Ha PUCYHKY 1.

Creation of conditions for the development of professional culture of future

teachers

Activation of the formation of key competencies needed for work in primary
school, taking into account the educational and individual needs of students

Ensuring mastery of technologies of self-organization and competitiveness

Development of social activity based on personal qualities and social

competences

Formation of professional mobility of education seekers

The main tasks of forming the professional
competence of future primary school teachers

Organization of methodical and didactic support for education seekers

Fig. 1. Formation of professional competence of primary school teachers to
work with children with normative and special educational needs.

The effectiveness of the process of
professional training of the future primary
school teacher in the context of the
competence approach to work with
children with SEN in the system of
graduate training largely depends on the
completeness of the implementation of all
its components.

Therefore, we agree with the opinion of
the foreign scientist H. Stangvik that the
successful implementation of the concept
of inclusion in school education depends
on the readiness of teachers to adapt to
new European requirements, that is, the
idea of inclusion should become an
integral part of the professional perception
of teachers. It requires not only theoretical

knowledge, but also professional
competences, which will allow them to
qualitatively = perform  the relevant
professional roles for the successful

EdekruBHicTs mnporecy mpodecifiHoi
IIiATOTOBKU MaiOyTHBOTO BUUTEAS
I104aTKOBOI IITKOAH B KOHTEKCTI

KOMIIETEHTHICHOIO IMigxoay [0 pobotu 3
OITBMH 3 OCOOAMBUMM OCBITHIMHU OTpebamMu
B CHUCTE€Mi CTyII€EHEBOI MiJArOTOBKH 3HAYHOIO
MIipOI0 3aA€XKUTH Bifl TTOBHOTH peaaizartii
BCix H0T0 CKAQJOBUX.

[oAydaeMoCh OO0 MOyMKH 3apyDizKHOTO
BueHoro ['. Craursika (G. Stangvik) mpo Te,
10 VCIIIHA iMIOAEMEHTAIlid KOHIIEITii
iHKAIO3il Yy IIKIABHIM OCBIiTI 3aA€XKUTH Bif
TOTOBHOCTI BYUTEAIB IIPHUCTOCOBYBATUCS 10
HOBHX €BPOIIEHCBKHUX BHMOT, TOOTO iges
1HKAIO3i1 Mae cTaTu IHTerpasbHOIO
4aCTHUHOIO npodoecifiHoTO YABACHHS
nenparoriB. lle BuMarae Big HHX HE AHIIIE
TEOPEeTUYHHX 3HaHb, aae ©u (PaxoBUX
KOMIIETEHTHOCTEM, II0 MOO3BOAUTH SKiCHO
BUKOHYBaTH BIiANOBigHI Tmpodpecititi poai
OAS  YCIIIIHOI  peaaisallii iHKAIO3UBHOTO
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implementation of inclusive education. At
the same time, it is worth noting that the
process of acquiring relevant
competencies includes several stages:
"from overt or hidden opposition through
passive acceptance to active acquisition"
[17].

The preparation of the future primary
school teacher to work with children with
normative and special educational needs
does not require the elimination of the
already formed educational system, but its
expansion in accordance with the new
results of research in the field of
education. At the same time, it is
necessary to take into account new needs,
to determine strategic directions, which,
in turn, needs to be filled with deeper
knowledge of special (corrective)
education. The educational process
should be structured in such a way as to
ensure that students acquire the
appropriate professional competences and
have the opportunity to work with
children with special educational needs
during  educational and  industrial
practices. The purpose of practical
training is to acquaint education seekers
with the work of a teacher and their
assistant in an inclusive classroom, with
basic documentation, curricula and their
modifications. This allows considering the
specific educational needs of children,
provides an opportunity to work in
practice in an inclusive class, acquire
practical skills of effective interaction and
cooperation with a team of specialists in a
general secondary education institution.

We analyzed the educational
programmes of the specialty "Primary
Education” and singled out those
educational components that are decisive
for the formation of the inclusive
competence of the future teacher. Among
them there are such components as:
"Psychology", aimed at providing future
teachers with knowledge about the
peculiarities of the psyche and the ability
to create optimal conditions for
personality development, taking into
account special educational needs;
"Pedagogy”, aimed at the formation of a
complete system of knowledge on the
theory and practice of education and

HaB4aHHS. [Ipu 1IbOMy BapToO 3a3HAYUTH,
10 IIporiec HabyTTa BIAIIOBLOHUX
KOMIIETEHTHOCTEH OXOIIAIOE KiAbKa €TalliB:
"Big sBHOI ab0 mpHXOBaHOI HMPOTHIil yepes
IIaCHBHE  IIPUMHATTA OO  aKTHBHOIO
nputinarra’ [17].

[TinroToBKAa Mai0yTHHOTO BUYHUTEAS
II0YaTKOBOI IIIKOAW OO pPOOOTH 3 MiTBhMH
HOPMOTHIIOBHMH  Ta 3 0COOAMBHMH
OCBITHIMU notrpedbamMu BHMAarae He
AlkBigamii  BxXe copMOBaHOI OCBITHBOI
CHCTEMH, a PO3LINPEHHS ii BIiAIIOBLOHO 40
HOBHX PE3yABTATIB [OCAIIKEeHb y cdepi
ocBitTH. [Tpu IbOMy HEOOXigHO BpaxoBYBaTH
HOBI TIOTpeOW, BH3HAYATH CTPATETiYHi
HAIIpsIMH, II0, y CBOIO dYepry, noTpedye
HAITOBHEHHS OiABIII TAMOOKHMMU 3HAHHSIMU 3i
CIieliaabHOI (KOpeKIIitiHoi) ocBiTu. OCBIiTHIH
mpoiec Mae OyTH TIO0yZOBaHUE TaKHUM

YHHOM, a6  3abe3reyuTH  HaOYTTS
3nobyBavyamu BiAIIOBIIHUX daxoBux
KOMIIETEHTHOCTEH, HaOyTTS HUMU
MOXKAMBOCTEH IIpalfoBaTd 3 MOiTBMH 3

0COOAMBHMHU OCBITHIMHU IIOTpeOaMu IIif dac
HAaBYaABHUX Ta BHPOOHHYMX IIPAKTHK.
Meroro IIPaKTU4YHOL MiITOTOBKU €
O3HaMlOMAEHHsI 3m00yBadiB i3 pobOTOIO
BYUTEASI Ta Horo acHCTeHTa B
IHKAIO3MBHOMY KAAacCi, 30KpeMa 3 OCHOBHOIO
JOOKyMeEeHTAlIi€I0, HaBYaAbHUMU
nporpamMmamMu  Ta ix womudiikariamu. lLle
[03BOASIE BPaxOBYBaTH KOHKPETHI OCBITHI
norpebu miTeli, Hamae MOXKAUBICTH Ha
IPaKTHULl MHOIIPAIIOBATH B IiHKAIO3UBHOMY
KAacCi, HaOyTH [OPaKTHYHUX  HaBHUYOK
edpekTHUBHOI B3aemoil Ta cmiBopaii 3
KOMaH/010 (paxiBIIB y 3aKAa[i 3arasbHOi
CepenHBOi OCBITH.

Hamu Oyao 11poaHasi3oBaHO OCBIiTHI
IIporpamMu CIIeIiaABHOCT1 "TlouaTkoBa
ocBiTa" Ta  BHOKPEMAEHO Ti  OCBITHI
KOMIIOHEHTH, $Ki € BHU3HAYaAbBHUMHU [AS
dopMyBaHHS iHKAIO3UBHOI KOMIIETEHTHOCTI
MmatibyrHboro  memarora.  Cepem  HUX
"Tlcuxoaorig’, crpsMoBaHa Ha O030pPOEHHS
MafOyTHIX  y4UTEAIB  3HAHHAMHU  IIPO
0cOOAMBOCTI  IICHXIiKM  Ta  YMiHHAMU
CTBOPIOBATH  OIITHUMAaAbHI  yMOBH  [JAd
PO3BUTKY ocobuCTOCTi, BPaxXOBYIOYH
ocobamBi ocBiTHI motTpe0d; "llemarorika", 1110

cupsMoBaHa Ha ((opMyBaHHS  IIiAiCHOI
CHUCTEMH 3HaHb 3 Teopii Ta [IPaKTHUKHU
HaB4YaHHA Ta  BHUXOBaHHHA, PO3BHUTOK
mpodpeciiHuX AKOCTEU Ta TBOPYUX
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upbringing, the development of
professional qualities and creative abilities
of the teacher; "Fundamentals of medical
knowledge and protection of vital
activities", which 1is focused on the
provision of pre-medical care and
preventive health measures among both
normal children and children with special
educational needs; "Age and pedagogical
psychology', which is aimed at
understanding the psychological aspects
of children's development and creating
optimal conditions for their education and
upbringing.

In fact, the training of future primary
school teachers within the scope of
inclusive education and the development
of their inclusive skills includes the
following components: assimilation of
knowledge that helps create a realistic
view of the world and the methodology of
one's own educational and practical
activities; development of intellectual and
practical skills, which are the basis for
building a specific pedagogical interaction
with students; stimulation of creative
thinking, which allows applicants to
prepare for solving new tasks and
adapting to changes; formation of a
worldview and behavioral qualities based
on humanistic values and ideals and
forming the basis for their professional
activity.

In the process of investigating the
problem of preparing a future primary
school teacher to work with children with
SEN, we came to the conclusion that the
basic educational component for the
formation of inclusive competence of
future teachers is the "Fundamentals of
inclusive pedagogy', which covers the
study of key aspects of the theory and
practice of inclusive education. Its study
involves understanding the main tasks of
inclusive pedagogy, its methods and tools,
as well as the organization of pedagogical
work with primary school students, in
particular those with special educational
needs. The main goal of this educational
component is to form future teachers'
holistic ideas about social interaction
without discrimination and segregation,
as well as to build individual life
trajectories for each child. "Fundamentals

3mibHocTelt BuuTesd; "OCHOBH MeEIUYHHX
3HaHb Ta OXOPOHA XKUTTEMISIABHOCTI', IO
OpicHTOBaHa Ha HaJaHHA [JIOMEIUYHOI
OOTIOMOTH Ta ITPOdiAaKTHIHO-030POBYi
3axo4u cepen OiTeH SIK HOPMOTHIIOBHX, TaK
i 3 0COOAMBHMMHU OCBITHIMH mHOTpebamy;
"BikoBa Ta megarorigyHa IICUXOAOTIS', sgKa
CIIpsSIMOBaHA Ha PO3yMIiHHSI IICHUXOAOTITYHHX
acCIeKTiB PO3BUTKY [MOITEH Ta CTBOPEHHH
ONITHMaABHHX YMOB [Ad iX HaB4YaHHA Ta
BUXOBaHHSI.

darTU4HO HaBYaHHA MaMOyTHIX
Y4UTEAIB IIOYATKOBOI IIKOAM B MeKax
IHKAIO3UBHOI  OCBITH Ta PO3BUTKY IX
IHKAIO3UBHHX  HaBHWYOK  MICTUTh  TakKi
KOMIIOHEHTH:  30C80EHHSL  3HAHb,  SIKi
[0TIOMararThb CTBOPUTU peaaicTuyHe

YSIBA€HHSI IIPO CBIT Ta METOIOAOTiI0 BAACHOI

HaBYaAbHOI Ta IIPaKTUYHOI JiFABHOCTI;
po3sumor IHMeneKmyateHux ma
NpaKmMuuHuUxX HAaeUUOK, fKi € OCHOBOIO OAf
1100y 10BH1 KOHKPETHOI [eJaroriyHol
B3aeEMOi¥ 3 yYHSMH; CTHMYAIOBaHHS
TBOPYOTO MHCACHHH, dKe JIO3BOASIE
3mobyBadaM TOTYBaTHUCH [0 BHPIIIEHHS

HOBHX 3aBJaHb Ta ajarTallii [0 3MiH;
CMAHOBNEHHSL C8IMOo2/1510Y Ma NO8EOiHKO8UX
sikocmeti, o 0a3yrOThCA Ha TYMaHICTUYHUX
IIHHOCTAX Ta ifeasax i (POPMYIOTH OCHOBY
AT iXHBOT ITpopeciiiHOl AiIFIABHOCTI.

Y mpoleci  OOCAIMKEHHS  IIPoOAeMU
IIiATOTOBKU MaiOyTHBOTO BUUTEAS
II04YaTKOBOI HIKOAM A0 POOOTH 3 OiTbMHU 3
0COOAMBHMHU  OCBITHIMH IIOTpeOaMu MH
OIHUIIIAM BHCHOBKY, III0 0A30BOIO0 OCBITHBOIO
KOMIIOHEHTOIO S dopMyBaHHA
IHKAFO3UBHOI KOMIIETEHTHOCTI MaiOyTHIX
y4HUTEAIB "OcHOBH IHKATO3UBHOI
IeJaroriku’', gKa  OXOIIAIOE  BHBYEHHS
KAIOUOBHX AacCIeKTiB Teopii Ta HIpakTHUKU

€

IHKAIO3HUBHOI OCBITH. Ii BUBYEHHS
nepeabdbavae YCBiJOMAE€HHS OCHOBHHX
3aBAaHb  IHKAIO3HBHOI  IIE€IATOTiKH, i

MeTOiB Ta 3aco0iB, a TaKOXK OpraHi3arliro
IefaroriyHoi poboTH 3 YYHSIMH TOYaTKOBHX
KAACiB, 30KpeMa THMH, III0 MalOThb 0COOAMBI
ocBiTHi ToTpebu. OcHOBHa wMeTa 1€l
OCBITHBOI KOMIIOHEHTH roAsiTae y
dopMyBaHHI y MalOyTHIX YIHUTEAIB IIiAiCHHUX
ySIBA€HBb TIIPO COLiaABHY B3aeMomilo 0e3
OUCKpHUMIHAIIl Ta cerperai, a TakoX B
1100y moBi IHAWBIyaAbHUX KUTTEBUX
TPaEKTOPiN mAad KOxKHOI AuTUHH. "OCHOBH
IHKAIO3MBHOI  Ilefarorikm" IoB’d3aHi 3
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of inclusive pedagogy" is connected with
other educational components important
in this context, namely: "Introduction to
the specialty”", "Psychology”, "Pedagogy",
"Age and pedagogical psychology",
"Pediatrics with the basics of age
physiology and valeology" and "Theory and
methods of education in primary school”,
aimed at ensuring students' mastery of
theoretical and methodological aspects of
inclusive education, as well as acquiring
practical  skills of organizing the
educational process taking into account
the various educational needs of students.
The educational process should be
structured in such a way that there is a
close connection between theory and
practice. Future teachers must
understand that their profession requires
constant and systematic development,
improvement through  self-education,
professional development, participation in
professional seminars and trainings, etc.
The educational and professional
program "Primary Education” at Zhytomyr
Ivan Franko State University is focused on
the implementation of a number of tasks,
namely: formation of the readiness of
future teachers of the new Ukrainian
school (NUS) to organize pedagogical
activities of inclusive content with
students with SEN; the ability to solve
complex specialized tasks and practical
problems in the field of development,
upbringing and education of children of
primary school age with  special
educational needs; work autonomously,
show purposefulness and persistence in
relation to assigned  tasks and
responsibilities; ability to work in a team
while supporting individuals with special
educational needs; ability to support the
values of inclusion, social integration of
people with disabilities, ensuring their
autonomy, rights and freedoms; ability to
ensure holistic mental development of
students with special educational needs;
to the development of creative potential,
individual achievements of children with
special educational needs in various types
of educational, artistic and productive,
physical activities; ability to conduct the
organization and pedagogical support of
educational, game, music-theatrical

IHITUMH BasKAUBUMH V IIOMY KOHTEKCTI
OCBITHIMH KOMIIOHEHTaMHU, a came: "Bcryn
1o CIIeItiaAbHOCTI", "TIcuxonoriga",
"Tlemarorika’, "BikoBa Ta megaroriyHa
rcuxoaorisg’, "TlegiaTpis 3 ocHoBaMH BiKOBOi
dizionorii Ta Baaseonorii’ Ta '"Teopia Ta
METOAUKAa BUXOBAHHS y TTOYATKOBIM IITKOAL",
CIIPIMOBAaHMMH Ha OBOAOIHHSA CTyA€HTaM
TEOPETUIHHUMHU Ta METOAOAOTIYHUMU
acIIeKTaMH IHKAIO3MBHOI OCBITH, a TaKOK
[IPaKTUYHUMH  HaBHYKaMH  OpraHisarlii
HaBYaABHOIO IIPOLIECY 3 ypaxyBaHHAM
pi3HHX OCBiTHIX mOTpeOd yuHiB. OCBiTHIiH
IIpoIleC Ma€ BHOYZIOBYBATUCH TAKHUM YHHOM,
abu OyB TiCHUI 3B’30K Teopii i mpakTUKH.
MaiibyTHi BuUMTeAl Ie I Yac HaBYaHHSI
MaloThb 3pO3yMiTH, IO IxHdA IIpodecisa
roTpebye IMOCTIHOTO Ta CHCTEMATHYHOTO
PO3BUTKY, B/IOCKOHAA€HHS HIASIXOM
CaMOOCBITH, IIABUINEHHA KBaaidikartii,
ydyacti B TIIpodpeciiHHMX ceMiHapax Ta
TPEHIHTrax TOLIO.

OcBiTHBO-TIpOdeECifTHA mporpama
"TlouarkoBa ocBiTa" y ZKUTOMUPCBEKOMY
Oep:KaBHOMY yHiBepcuTeTi imeHi IBana

®dpaHKa OpicHTOBaHa Ha peaaizallilo HHU3KHU
3aBlaHb, a came: (popMyBaHHS TOTOBHOCTI
MaMOyTHIX yYHTEAIB HOBOI YKpaiHCBKOL
ITKOAW [0  Opradisailii  IIegaroriyHoi
IiSIABHOCTi iIHKAIO3UBHOT'O 3MICTy 3 YYHIMH 3

0COOAMBUMU OCBiTHIMH norpebamu;
3MaTHOCTI PO3B’a3yBaTH CKAAQIHI
crielianizoBaHi 3amadyi  Ta  HOpPaKTHUYHI

mpobAeMU B Tasy3i PO3BHTKY, BUXOBaHHS i
HaBYaHHS iTeH MOAOMIIIOTO IIIKIABHOTO BIiKYy
3 O0COOAMBHMMH OCBITHIMH moTpebamy;
IIpaloBaTi aBTOHOMHO, BUSIBASITH
IIIAECTIPIMOBAHICTD 1 HAIIOAETAMBICTH IIO0
[IOCTABAEHUX 3aBIAaHb 1 B39THX ODOB’A3KiB;
IIpalfoBaT B KOMaHi CYIpPOBOAYy OCIO 3
0COOAMBUMU OCBiTHIMH norpebamu;
3MaTHOCTI pao) OiATPUMKHU ILIiHHOCTEeH
iHKAIO3il, coliaspHOi iHTerpamii atomeit 3
iHBaaimHicTIO, 3a0e3rmeYyeHHd X aBTOHOMII,
mpaB i cBoOOZ; 34ATHOCTI 3a0e3nedeHHs
I[JAICHOTO IICHXiYHOIO PO3BUTKY VYHIB 3
OCOOAMBUMH OCBITHIMH HOTpedaMu; [0
PO3BUTKY TBOPYOIO IIOTEHIIiaAy,
IHAVBIQyaAbHUX  OOCATHEHb — OiTed 3
0COOAMBHMU OCBITHIMH ITOTpedaMi B Pi3HUX
BUIAX HaBYaAbHOI, Xy OOKHBO-
IPOAYKTUBHOI, (Pi3M4HOI BUIIB MiSIABHOCTI;
[0 opraizaiiii Ta HegaroriyHoi IigxTpUMKHU
HaBYaAbHOI, irpoBoi, My3WYHO-TeaTPaABHOI

119




Zhytomyr Ivan Franko State University

Journal. Pedagogical Sciences. Vol. 3 (118)

Bicrux 2Kumomupcekozo 0epxagHoz0 YHigepcumemy imeHi Isana dparka.
ITedazoziuni Hayku. Bun. 3 (118)

activities of students with special
educational needs; ability to establish the
creation of a developmental and barrier-
free environment for younger
schoolchildren with special educational
needs and methodical provision of the
educational process [12].

The analysis of the curriculum of the
educational and professional programme
of the specialty "Primary Education” in the
context of the acquisition of competencies
(activity aspect) showed that only one of
the educational practices (educational
practice on the organization of inclusive
education in primary grades) introduces
future teachers to the peculiarities of the
educational process in conditions of
inclusion and allows to provide proper
assistance in the process of formation of
relevant professional competences. The
aim of this practice is to form the
competencies of the future primary school
teacher, necessary for work in an
inclusive class of a secondary education
institution, to motivate students of higher
education to further perform
multifunctional pedagogical activities in
the conditions of inclusive education in a

GSEI, to familiarize themselves with
individual educational programs for
children with SEN, development of

interaction and cooperation skills with a
team of school specialists. The main tasks
are familiarization with the architecture of
the school, namely: reconstruction of the
entrance, wardrobe, school corridors,
library, dining room, offices taking into
account the needs of children with SEN;
familiarization with the special
educational and material support of the
class (the features of tables and desks,
with computer equipment, didactic
handouts, etc.); study of the teacher's
work system with students with special
educational needs, inclusive education
(thematic lesson planning, development of
a corresponding programme and an
individual curriculum for a student with
special educational needs); familiarization
with the work system of a team of
specialists, including a psychologist, a
social worker/officer, and others;
observation of the work of teachers of
primary classes of inclusive education (the

BHUIB [MiIABHOCTI y4YHIB 3 OCOODAMBUMH
OoCBiTHIMH  moOTpebamMu; [0 CTBOPEHHS
PO3BHBAABHOTO 178 6e3bap’epHOTO
CEpPEeNoOBHUIIIA OAS MOAOMIINX INKOASPIB 3
OCOOAMBHMMHU  OCBIiTHIMU IIOTpebaMu Ta
MEeTOAWYHOro  3abe3IleYeHHd  OCBITHBOTO
mporecy [12].

AHaniz HaBYAABHOIO IIAQHY OCBITHBO-
mpodpeciiiHoi  mporpaMy  CIIeIliaAbHOCTI

"TlouaTkoBa oOCBiTa" B KOHTEKCTi HaOyTTS
KOMIIETEHTHOCTEH  (OIIABHICHHMHM  aclexT)
II0Ka3aB, III0 AWIIEe OJHAa 3 HaBYaABHHUX

IIpakTUK — HaB4YaAbHa IIpakTUKa 3
opraHizariii iHKAIO3UBHOTO HaB4YaHHA Y
TIOYaTKOBUX KAACaxX — 3HAHOMUTD MalOyTHIX
y4uTeAiB 3 OCOOAMBOCTIMHM  OCBITHBOTO
IIpolleCy B yMOBax IHKAIO3i 1 [m03BoAsIE
OOTIOMOTTH y  mpomeci  ¢opMyBaHHSA

BiMOBIAHNX (PaxOBUX KOMIIETEHTHOCTEH.
Meroro 11i€ei TpakTUKU € (POpMyBaHHS
KOMIIETEHTHOCTEH MalOyTHBOIO BYHTEAS
TI0YaTKOBUX KAACIB, HEOOXiTHUX JIAT POOOTH
B IHKAIO3MBHOMY KAaCi 3aKaaay cepemHboi
OCBITH, MOTHBYBaHHS 3100yBadiB BHIIO]
OCBITH 10 IIOIAABIIIOTO BUKOHaHHA
OAIQPYHKITIOHAABHOL TIearoriayHoi
[IIABHOCTI B yMOBaxX IHKAIO3UBHOI OCBITH ¥y
3aKAafli cepeqHbOi OCBITH, 03HAMOMAEHHS 3
IHAVBIAyaAbBHUMH HaBYaABHUMH IIPOTpPaMU
A pmiTeln 3 OCOOAMBHMH — OCBITHIMH
riorpebamMu, BUPOOACHHST HAaBHYOK B3aEMOZIT
Ta CHiBIIpall 3 KOMaHA0K (PaxiBIiB MIKOAU.
F'oroBHMMH 3aBIaHHAMHU € O3HANMOMAEHHI 3
apXiTEKTYpPOIO IIKOAH: I1epe0yI0BOI0 BXOIY,
rapaepooy, HIKIABHUX KOPHIOPIB,
0ibaioTeKwH, imaAbHi, KabiHeTiB 3
ypaxyBaHHSM IIOTped aiTelt 3 ocobAMBHUMU
OCBiTHIMH mTOTpebamMu; O3HAHOMAEHHS 3i
CIIEeIiaAPHOI0 HAaBYaABLHOIO Ta MaTepiaabHOIO
0a3o0 Kaacy: 3 OCODAMBOCTSIMH CTOAIB i
apr, i3 KOMII TOT€ PHOIO TEXHIKOIO,
OUOAKTUYHUM PO3JaBaAbHUM MaTepiaaoM
TOIII0; BUBYEHHS CUCTEMH POOOTH BUHUTEAS 3

YIHAMH 3 0COOAMBUMU OCBiTHIMU
norpebaMu,  iHKAIO3MBHOIO  HaBYaHHS:
TEMaTU4HOTO, IIOYPOYHOTO IIAAHYBaHHS,
pO3pobA€HHS  IpOorpaMu  PO3BUTKY Ta

IHAVBIAyaAbHOI HaBYAABHOI IIPOTpaMHU [JAS
y4HS 3 OCOOAMBHMH OCBITHIMHU ITOTpebaMu;
O3HaAHOMAEHHS 3 CHUCTEMOIO poboTu
KOMaHIu (PaxiBIliB: ICUX0AOTA, COIlIaAbHOTO

negarora/ mpaliBHUKA Ta IHIITHX;
CIIOCTEPEKEHHsSI 3a pPOOOTOI0 BYHTEAIB
IIOYAaTKOBHX KAAQCiB IHKAIOZUBHOTO
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process of conducting lessons,
coordinating with the teacher's assistant,
parents and other team members);
observation of the activity in the lessons of
the teacher's assistant (if available), as
well as the teacher in the inclusive class;
assistance to the teacher in preparing and
conducting lessons, individual
development programs and individual
educational programmes for students with
special educational needs (as agreed with
the teacher), etc. Due to some real-life
issues (pandemics, full-scale war, the
prohibition of parents of children with
special educational needs regarding
private information, the desire of teachers
to preserve their work as intellectual
property, etc.), access to high-quality
modern experience of teachers (so-called
"good practices"), is rarely available for
trainees.

Also, the  educational-professional
program of the specialty "Primary
Education" does not provide practice in
inclusive resource centers, which would
be useful, since this center is an
important institution designed to help
teachers working in inclusive classes and
is a monitoring and regulatory institution
that ensures the implementation of the
rights of children with special educational
needs. Inclusive resource centers monitor
the process of obtaining education for

children with SEN at all its levels,
including professional (vocational-
technical) education institutions and other
El that provide general secondary
education" [7]. Specialists of the inclusive
resource center have accumulated

experience and developed a material and
technical base for working with children
with special educational needs. We believe
that the opportunity to gain practical
experience in centers where inclusive
education is implemented would be useful
for future primary school teachers. This
will allow them to develop their inclusive
competence more holistically, thanks to
saturation with practical experience.
Conclusions and research
perspectives. The results of the
theoretical analysis of the problem of
preparing future primary school teachers
to work with children with special

HaBYaHHSI: IIPOBEAECHHAM YPOKIB,
KOOpPAWHAILEID 3 ACHUCTEHTOM Y4YHUTEAd,
6aTpKaMHM Ta IHIIMMHM YA€HAMH KOMAaHIH;
CIIOCTEPEKEHHS 3a MiSIABHICTIO Ha ypoKax
acCHCTeHTa BUYHTEAS (32 HasIBHOCTI), BUNTEAS
B IHKAIO3UBHOMY KAAacCi; JOIIOMOTa BYUTEAIO
y TIATOTOBII Ta TPOBEAEHHS YPOKIB,
IHAVBIAyaABHHUX IIporpaM PO3BUTKY Ta
IHAVBIAyaAbHUX HaBYaABHUX IIpOrpaM Y4IHIB
3 0COOAMBHMHU OCBIiTHIMH moTpebamu (3a
JIOMOBAEHICTIO 3 YYHUTEAEM) TOILO. Y 3B’I3KY
3 Cy4aCHUMH yMOBaMH KUTTS, NOCTYII IO
SIKiCHOTO CY4YaCHOTO [IOCBifly BUHTEAIB, Tak
3BaHUX «IO00PHUX MIPAKTHUK», OAd 3000yBadiB-
IIPaKTUKAHTIB  OyBae  MaAOOOCTYITHHM.
[IprauHu pisHi, cepen HHUX: IIaHAEMIi,
roBHoMacIITabHa BifiHa, 3a60poHa OaTBKIB
aiteti 3 0COOAMBUMM OCBITHIMU mOoTpebamu
oo IpuBaTHOi iHQopMmartii, OazkaHHS
BYHUTEAIB 30€PEerTH CBOI HaAIIpalIOBaHHS SIK
IHTEAEKTyaAbHOI BAACHOCTI Ta iH.

Takox oOcCBiTHBRO-IIpOpeciliHa mporpama
crnemiaapHocTi  «IloyarkoBa oOcBiTa» He
repenbadae IMPaKTHKHM B iHKAIO3UBHO-
PECYPCHHX IIEHTPaX, sika Oyaa 0 KOPHCHOIO,
OCKIABKM  IIel LEeHTP €  BasKAWUBOIO
IHCTUTYIIIEIO, IIOKAMKAHOIO  JOIIOMOI'TH
BUNTEASM, $Ki I[IPALIOIOTH B 1HKAIOZUBHHUX
KAacax i € KOHTPOAIOIOYUOIO Ta PETYAIOIOHOIO
YCTAHOBOIO, IO 3ale3redye peaaisarliro
mpaBa miTei 3 OCOOAMBHUMHU OCBiTHIMH
rorpebamMu. [HKAIO3UBHO-PECYpCHi II€HTPH
KOHTPOAIOIOTH  IIpOIleC 3H00yTTS OCBITH
OITBMH 3 OCOOAMBUMM OCBITHIMHU moTpebamu
Ha BCix ii piBHSX, ¥ TOMY YHCAl, y 3aKAa1ax
rpodpeciiiHoi (mpodeciitHO-TeXHIYHOI) OCBITH

Ta IHIIMX HaBYaABHUX 3aKAQ[aX, SKi
3a0e311e49yIoTh 3100y TTS 3araAbHOL
cepenHboi OCBITH» [7]. daxiBIgMHU
IHKAIO3UBHO-PECYPCHOTO LIEHTPY
HaKOIIMYEeHO [OCBiZI Ta HampalboBaHa
MaTepiaAbHO-TeXHiYHA 0asza mas poboTu 3
OITbMH 3 0COOAMBHMH OCBITHIMH
rorpebamy. BpaskaeMo, M0 MOZKAHBICTH

3m00yBaTH IIPaAKTUYHUN OOCBiA y IIEHTPaX,
Ie peaai3yeThbCs iHKAIO3UBHA OCBiTa, OyAo O

KOPHUCHUM  [Ad  MadbyTHIX  y4HUTeAiB
IIOYATKOBOI IITKOAH. Lle JIO3BOAUTD
PO3BUHYTH iXHIO 1IHKAIO3UBHY
KOMIIETEHTHICTE OIABIII ITIAICHO, 3aBIAKH

HACHYEHHIO ITPAKTUIHUM TOCBIIOM.
BHCHOBKH 3 IOAHOIO MOOCAIZKEHHS i

NEPCIEKTHBH IMNOJAABIIHX PO3BiIOK.

PesyarTaTu TEOPETUYIHOTO aHaaizy
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educational needs confirmed the relevance
of wupdating the content, forms and
methods of their training. The formation of
inclusive competence, which includes
knowledge of inclusive pedagogy, age and
pedagogical psychology, as well as
presence of practical experience of
working with children with SEN, is
important. Effective training of teachers
should include practice in educational
institutions and inclusive resource
centers, and educational programmes
should be improved based on new
research, which will contribute to
increasing the readiness of teachers to
work in an inclusive environment.
Educational programmes must be
constantly improved on the basis of new
scientific research and practical
experiences, and therefore further
scientific research is needed to study the
effectiveness of existing models of teacher
training, search and development of new
strategies that will contribute to
increasing the readiness of teachers to

IIPOOAEMHU ITiATOTOBKU MaMOyTHIX YIUTEAIB
II04YaTKOBOI WIKOAM [0 POOOTH 3 OiTbMHU 3
0COOAMBHMU OCBITHIMHU noTpebamu
HiATBEPAVAN  aKTYaABHICTH  OHOBAEHHS
3micty, popM Ta METOHIB iX ITiATOTOBKH.
BaxxauBuM € ¢opmyBaHHS iHKAIO3HMBHOI
KOMIIETEHTHOCTI, III0 BKAIOYa€ 3HAHHS
IHKAIOBMBHOI  II€arorik¥, BIKOBOI  Ta
IIeJarorivyHol TICHXOAOTII, a TaKOXK
MIPaKTUYHUH [OOCBim poboTH 3 OiThMH 3
0COOAMBUMU OCBiTHIMH norpebamu.
EdekTuBHA TiAMOTOBKA BYHTEAIB TTOBHHHA
BKAIOYATH IPAKTHKY B OCBITHIX 3aKAa/IaX Ta
IHKAIO3UBHO-PECYPCHHUX IIEHTpPax, a OCBITHi
IIporpaMH — BIOCKOHAAIOBATHUCS Ha OCHOBI
HOBHUX  JIOCAiPKEHb,  III0  CIPUSTHME
IIiIBUIIIEHHIO TOTOBHOCTI II€JaroriB [0
POOOTH B iIHKAIO3UBHOMY CEPEIOBHIIL.
OcBiTHI HporpamMu IIOBHUHHI IIOCTiHHO
B/IOCKOHAAIOBATHCA Ha OCHOBI  HOBHX
HaAyKOBUX  [OOCAIKEHb 1  HIPaKTUIHUX
HarpallfoBaHb, a  TOMy  IIOZIAABIIIHX
HAYKOBHX PO3BIZIOK IMOTPebye MOCAIIZKEeHHS
e(peKTHUBHOCTI icHyrOuYnx MopaeAe
MIiATOTOBKHU BYHUTEAIB, MOIIYK Ta PO3podKa

work in an inclusive educational
environment.

HOBUX  CTpaTerii, $Ki  CHOpUATHMYTH
IIiABUIIIEHHIO TOTOBHOCTI II€JaroriB [0
poboTH B  IHKAIO3UBHOMY  OCBITHBOMY
CEepPeOBUIIT
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