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FORMATION OF DIAGNOSTIC AND PROGNOSTIC COMPETENCE IN FUTURE
SPEECH THERAPISTS OF THE NETHERLANDS AND GERMANY: A
COMPARATIVE ANALYSIS

V. A. Hladush*, N. V. Khomenko*

This article presents a scholarly and comparative analysis of the training of speech therapy
professionals in higher education institutions in the Kingdom of the Netherlands and the Federal
Republic of Germany. The study examines bachelor's and master's level curricula in speech therapy
and identifies a range of differences and commonalities in how professional competencies are
developed among graduates in this field. Although both countries belong to the European Union and
employ a three-tier system of education for speech therapists (bachelor’s, master’s, PhD), they adhere
to distinct national traditions, educational philosophies, and institutional frameworks. In the
Netherlands, speech therapy education is governed by the Law on Higher Education and Scientific
Research and guided by the Professional Profile of the logopedist, recognizing it as a paramedical
discipline. In contrast, Germany regulates the field through the Law on the Profession of Speech
Therapist, acknowledging it as both a medical and pedagogical specialty. The comparative analysis
reveals differences in the allocation of ECTS credits, the balance of compulsory and elective
components, and the integration of practical training within academic programs. Despite their
uniqueness, all educational programs reflect the academic autonomy of higher education institutions.
While program content varies significantly, all curricula incorporate clearly defined theoretical and
practical modules aimed at equipping students with essential medical, psychological, and pedagogical
knowledge and skills. Competence formation in the areas of assessment and intervention for speech,
language, and communication disorders is approached differently in each national context; however,
both systems exhibit structured, coherent methodologies. Particularly noteworthy is the master’s
program at the University of Hanover (Germany), which dedicates 39.1% of total instructional time to
targeted theoretical and practical coursework in diagnostics and intervention.
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$OPMYBAHHSI OJIATHOCTHYHO-IIPOTHOCTHYHOI KOMIIETEHTHOCTI ¥
MAHMBYTHIX AOT'OITIEAIB HIAEPAAHAIB TA HIMEYYHHH:
KOMIIAPATHBICTHYHHH AHAAI3

B. A. Taaayui, H. B. XomeHKO

Memow cmammi € 0ocniOxKeHHs, HAYKOo8UU ma KoMNnapamuesicmuuHuill aHaniz ocobnusocmeti
nidzomosku Jl02oneduuHux wKaopia 8 3awknadax euuoi oceimu Koponiecmea Hidepnanoia ma
HimeuuuHu. B x00i eugueHHsi 0C8IMHIX npoezpam nidzomosku baxanaspie ma mazicmpie Jiozoneoil
BUSIBNIEHO  HU3KY BIOMIHHOCcmell ma YHigepcanbHocmell 00 OpPMYBAHHSL NpogheciliHux
KomnemeHmuocmeill Yy 8UNYCKHUKI8 yiel cneyianvHocmi. Obudsi kpaiHu exodsime 0o €gponelicbkozo
Corosy, marome mpbox cmyneHegy nideomoeKy cpaxisyis sozonedii (barxanasp, mazicmp, PhD), ane
NiOMpUMYrOMsbCsL BLACHUX MPAOULLll, No2s0i8 ma nioxooie Y cgpepi HAOAHHSL OCBIMHIX NOCAY2 8ULLOT
wKronu, pyHryioHysaHHs mepexi 3BO. Y HideprarHoax eoHa 30ilicHIOeEMbCsL 810n08i0HO 00 3aKoHYy
npo suwy oceimy ma Haykosi docnioxkeHHst ma IIpogpeciiiHozo npogpinto nozoneda sk napameouuHa
cneyianeHicms. Y HimeuuuHi 30ilicHroembesi 8i0no8i0HO 00 3akoHYy npo npogpecito sozoneda sK
MeduuHa, mak i nedazo2iuHa cneyianbHicms. JJ0CNI0IKEHHAM 8USBNEHO SIOMIHHOCMI U000 Ki/IbKOCMI
ECTS 3a KOXHOW0 npozpamoro, 0008’s3K08UxX ma e6UbIPKo8UX KOMNOHEHMI8, SUKOPUCMAHHSL
npaxmuuHozo 00c8i0y opeaHizauii oceimHbo20 npoyecy. Bci ocgimHi npozpamu HeNno8MmMopHi i Cymmeago
PIBHAMbCSl, WO niomeeporkye aKademiuHy as8moHOMI0 3aknadie euwoi ocgimu. 3micmogHe
HANOBHEHHS. NPOPAM PISHUMBCSL, Qe MICMUMb UMKl meopemuuHi ma npaxmuuHi 610KuU 4000
HAOAHHS MEOUUHUX, NCUXOJI02IUHUX | Ne0a202IUHUX 3HAHb, YMIHb | HABUUOK, UL0 MOIXKYMb YCNIULHO
opmysamu nouamrosi paxosi KomnemeHmHoOCmMi Yy suUnyckHukie. PopmyeaHHs KomnemeHmuocmeri
w000 JiaeHOCMUKU Ma 8MPYUAHHSL 8 NPOUEC YCYHEHHSL NOPYULEHb MOBU, MOBAEHHSL MA KOMYHIKAYIT
30ilicHI0OEMBCSL NO-PI3ZHOMY, Ale 8UBAIKEHO U 3P03YMIin0. [J0CNIOIKEeHHAM 8CMAHOB8IEHO, UL0 0COOUBOT
ysazu 3acnyzogye 0ocegi0 mazicmepcokoi cmyoii I'aHHosepcbkozo yHigepcumemy (Himeuuura),
npoepamoro sKozo nepedbauerHo 39.1% HABUANBHO20 UACY HA ULIbOBL MEOPEemuUHi i NPAKMUUHL
3aHsammst 0151 30iliCHEHHs OlazHOCMUKU ma iHmepeeHUy(i.

Knrouoei cnoea: guumesnb-10z20ned, npogpeciliHa Ois/ibHIiCMb, 0id2ZHOCMUUHA KOMNemeHmMHicma,
NpPozHOCMUUHA KOMNEeMeHMHICMb, (POPMYBAHHSL, 3aK1a0 8UULOL oc8imu

Introduction of the issue. The ITIocTaHOBKA npoGaemu. Tpynosi
professional functions of a speech and | dyHKIIT BunTeas-aoronena 34iHCHIOIOTHECS
language therapist (SLT) are carried out | 3a JIOTIOMOTOIO npocpeciiHux
through professional competencies. The | KOMIeTeHTHOCTEMH. [ToyaTKOBI
initial competencies of students, future | kKoMmneTeHTHOCTI CTy#eHTIB, MalOyTHIX
speech and language therapists, are formed | aoromenis, dopMyrOTBCS IIASIXOM
through the acquisition of theoretical | oBoAogiHHS TEOpPETUIHUMH 3HAHHAMH,
knowledge, practical skills, and abilities. | mpakTHYHUMH yMiHHAMH Ta HaBUYKaAMH.
The Professional Standard for the | [Ipodecitinuii  cragmaptT Ha  TPyIy
occupational group "Speech and Language | mpodeciti "Bumreab-aoromen”, "Aoromen”

Teacher", "Speech and Language Therapist" | (2024) nepexnbauae, mo "Mera AiSABHOCTI

(2024) states: "The aim of the profession is | mpodpecii:  OuiHroBanHs, 3anobiraHHd,
to assess, prevent, and overcome disorders | mogoraHHS IIOPYILIEHb CripuiMaHHA
in the perception (acquisition), | (3aCBO€HHH), PO3yMiHHS 1 BHUKOPHUCTAHHS
comprehension, and wuse of language, | MOBU, MOBA€HHS Ta KOMYHIKATHBHUX YMiHb
speech, and communication skills in |y gite#, mimaiTkiB Ta gopocaux” [21].
children, adolescents, and adults" [21]. Peanizalria MeTu Mae 3OiHMCHIOBATHCS 3a

The realization of this aim should be | paxyHok ¢QopMyBaHHAI Ta  PO3BUTKY
achieved through the development and | mmmupoxoro CIIEKTPY ¢axoBHuX
strengthening of a wide range of | KoMnereHTHOCTEH, cepen HKHUX € Taki:
professional competencies, including the | "3maTHicTe OO0  opranizaiii npollecy
following: The ability to organize the process | BUBUYeHHsI, OIliHIOBaHHS KOMYHiKallii Ta

of studying and assessing communication
and the state of speech development in
children, adolescents, and adults; The

CTaHy MOBAEHHEBOT'O PO3BUTKY B MiTeH,
OigAiTKIB 1 mopocamx; 30aTHICTH BUBYATH
Ta OILIHIOBATH OCOOAWBOCTI, ITPUYMHU
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ability to study and assess the
characteristics, causes, and mechanisms of
speech and communication disorders in
children, adolescents, and adults; The
ability to define strategies, content, and
educational-methodological support for the
process of overcoming speech and language
disorders (SLDs) in children, adolescents,
and adults; The ability to organize therapy
for language, speech, voice, and
communication in individuals of various
ages; The ability to select and implement
technologies for overcoming SLDs in
children, adolescents, and adults; The
ability to  implement individualized
rehabilitation programs aimed at
overcoming language, speech, voice, and
communication disorders in people of
different ages [21].

It is evident that, through the
professional competencies outlined in the
Professional Standard, the future SLT, in
collaboration with other specialists, will be
able to assess the level of communication
and speech development in individuals of
various ages and to develop intervention
strategies, that is, to provide targeted
speech and language support.

However, it is equally important to
understand that professional competence is
a dynamic combination of the personal
qualities and abilities of a future specialist
with a system of acquired theoretical
knowledge, practical skills, and abilities.
These are determined by the content of the
educational program and are shaped
through the forms, methods, and tools of
instruction.

To summarize and integrate the above, it
can be concluded that in performing the
professional duties of a speech and
language  therapist, diagnostic and
prognostic competencies are among the
most essential. Therefore, in institutions of
higher education that train master's degree
students in  Specialty A6  "Special
Education," one of the key tasks of the
educational process is the formation of
initial diagnostic and prognostic
competence. The level to which this
competence is developed directly affects
graduates’ success in their professional
activities.

BHUHHUKHEHHS Ta Me€XaHi3MH M[OPYILIEHb
MOBAEHHEBOI'O PO3BHUTKYy Ta KOMYHiKaliii
OiTeH, MiOAITKIB 1 J0OpocAuX; 3OaTHICTb
BH3HaA4YaTH CTpaTeriio, 3MiCT i HaBYaABHO-

MEeTOANYHE 3abe3ned4eHHT IIPOLIECY
noposanug I[IMP y gite#i, mimaiTkiB i
OOpocAUuX;  3maTHICTb  OpraHi3oByBaTHU

IIpoliec Teparii MOBHU, MOBAEHHS, TOAOCY,
KOMyHiKalii B ocib pidHoro BiKy; 31aTHICTH
gobupatu 1 peaaizoByBaTH TEXHOAOTII
noposanug I[IMP y gite#, mimaitkiB i
oopocAux;  3maTHICTb OO0  peaaisarrii
iHAUBinyaAbHOI peabiaiTallifiHnoi mporpamuy,
CIPSIMOBAHOI Ha IIOAOAAQHHA IOPYLIEHb
MOBH, MOBAEHHSI, TOAOCY, KOMYHiKawii y
ocib pizHoro Biky" [21].

OueBugHUM (aKTOM € Te, L0 3a
[IOTIOMOTOI0 (paXOBHUX KOMIIETEHTHOCTEH,
nepenbadeHux I[IpoceciiHuM cTaHAAPTOM,
MaHOyTHIHI BYHTEAB-AOTOIIEZl pPa3oM 3
IHIIMMHU  QaxiBOgMHU 3MOXKE OI[IHIOBaTH
piBeHb KOMyHiKamii 1 MOBAEHHEBUH
PO3BHUTOK 0OCi0 pi3HOIO BiKy Ta hopMyBaTH
cTpaTerilo BTpPy4YaHHH, TOOTO HaJZaHHIA
I[IALOBOI AOTOIIEAMYHOI MOIIOMOTH. YTiM,
BaXKAWBO IIle yCBimomuTH, IO ¢axoBa
KOMIIETEHTHICTh 1€ AUHaMiuHe IIo€JHaHHS

ocobucTicHUX dKocTed 1 3mibHocrei
MaHbyTHROTO  (paxiBIE 3  CHCTEMOIO
OTPUMAaHUX TEOPETUIHUX 3HAHD,
OPakKTUYHUX VYMiHb Ta HAaABHUYOK, IO
BU3HAYAIOTBCSI 3MicTOM OCBITHBOI
IIporpamu, HaJal0ThCs dopmamu,
MeTOoaaMUu i 3acobamMu HaBYaHHS.
Y3araabHIOI0YH Ta HOEMHYIOYHN

BHIIleCKa3aHe MOXKHa pe3loMyBaTH, IO ¥y
BUKOHAHHI TPYyZAOBUX OMYHKILH BYHUTEAd-
AOTOIlefla MiarHOCTUYHA Ta IIPOTHOCTHUYHA
KOMIIETEHTHOCTI  BYMTEAS-AOTOIlela €
omHuMH i3 mpoBinHuX. Tomy, y poboTi
3aKAQ[iB BUIIOI OCBiTH, II0 TOTYIOTh
MaricTpiB 3a crientiaabHicTio A6 CrelliaabHa
ocBiTa (Aoromenisa) OAHHM i3 KAIOYOBHX
3aBaHb OCBITHBOTO Ipolecy €
dopMyBaHHA IOYATKOBOI iarHOCTHKO-
IIPOTHOCTHUYHOI KOMIIETEHTHOCTI. Bin piBHA
ii dopMyBaHHS 3aA€XKUTH yCIIix
BUIIyCKHHKIB y TPYAOBIH AiSIABHOCTI.

AHaaiz ocraHHIX #mocaimxkeHp i
nmyGaAiRauii. [IUTaHHIM KOMIIETEHTHICHOTO
OiAXOAy A0 IiATOTOBKU BYUTEAIB-AOTOIIEIIB
IIPUCBAYEHO YHMMaAO HAyYKOBUX IIpallb
YKpPaiHCBKUX Y4YEHUX.
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Current state of the issue. The
competency-based approach to the training
of SLTs has been the subject of considerable
academic interest among Ukrainian
researchers. @A  particularly notable
contribution to the development of this
conceptual framework is the dissertation by
Yu. Pinchuk, which provides a
comprehensive analysis of the formation of
the SLT's professional identity and the
structure of their professional activity. The
study proposes a model of SLT professional
competence, and the author defines
professional competence as an integrative
quality of personality that reflects the
readiness to perform diagnostic, corrective-
preventive teaching, and support the
personal development of individuals with
speech impairments in an effective and
efficient manner.

Yu. Pinchuk outlines the key conditions
for the effective formation of SLT
professional competence, which include:
the assessment of applicants’ professional
aptitude during university admission for the
SLT specialty; the incorporation of all
components of professional competence, as
defined in the model, into the training

process; the development of individual
professional  development plans by
students, along with continuous
assessment of progress throughout the
educational trajectory based on specified
components and levels of competence; the
implementation of an integrated

educational and professional program that
encompasses all structural elements of the
professional competence model [16: 25-27].

T. Melnychenko offers an expanded
understanding of the concept, stating that
"professional competence is a system of
personal qualities, knowledge, and skills
that determine the SLT’s readiness and
ability to perform professional duties". She
emphasizes that professional competence
entails: the ability to critically analyze and
evaluate professional situations and
challenges; the capacity for -creative
thinking; initiative in solving professional
problems; an awareness of personal
responsibility for professional outcomes;
leadership abilities; and the ability to make
sound decisions when addressing specific
issues. [9: 124

BaxkAuBUM [OA9d  PO3BUTKY KOHIIEIITii
KOMIIETEHTHICHOTO IIiAXOAy A0 MHiATOTOBKHU

AOTOTIEMTIB € muceprarlitina  pobota
FO. ITinuyk, sgKa TAHMOOKO  BHCBITAIOE
OUTaHHS dopmyBaHHA 0co0HuCTOCTI
BYHTEAL-AOTOIIEA, CTPYKTYPH Horo

npodoecitinol migabHOCTI. Y MIOCAIIZKEHHI

po3pobaeHO MOZIEAB npodecitinoi
KOMIIETEHTHOCTI Aororiezia. ABTOpKa YiTKO
TIOSICHIOE TIOHSTTS "npodpecitina
KOMIIETEHTHICTh, BYHTEAd-AOToIIena” — Iie
iHTerpaTUBHa SKICTb OCOOMCTOCTI, SKa
BUSABASE TOTOBHICTB MaKCHUMaAbHO
epeKTUBHO 3aifiCHIOBATH OiG2HOCMUKY,

KOpeKyiliHoO-npegeHMueHe HABUAHHS ma
ocobucmicHuill po3sumor ocib 3 eadamu

MOBJIeHHSL. YMmoBamu YCHINITHOTO
dhopmyBaHHI CHUCTEMHU npodeciiiHoi
KOMIIETEHTHOCTI  BYHTEAd-AOTOIlela  €:
"3’qcyBaHHd npodeciiHOl IIPHAATHOCTI

abiTypi€eHTIB IIpHU BCTYIIL [0 yHiBEpPCUTETY
3a CIIelliaAbHIiCcTIO "Aoromenida”; BKAIOYEHHS
B IIpoOlleC ITiATOTOBKU BYUTEAIB-AOTOIIEIIB

ycix KOMIIOHEHTIB npodecifinoi
KOMIIETEHTHOCTI, OKPECAEHHUX Yy MOJIEAi;
CKAQaHHS CTyAEHTaMH iHAWBiAyaAbHUX
nporpam PO3BUTKY npodecifiHoi

KOMIIETEHTHOCTI Ta PETryAdIpPHE OL[IHIOBAHHS
[OCATHEHDb CTYZIEHTIB YIIPOAOBK HAaBYAHHSI
y BH3 3a komiioHeHTamMH Ta pPiBHAMHU
npodyeciiHol KOMIIETEHTHOCTI; CTBOPEHHS

HaCKpizHO1 OCBITHBO-TTpodecifiHol
nporpaMu 3 ycix  OAOKiB MomeAi
npodoecifinol KOMMIETEHTHOCTI axiBIIs-
aororea” [16: 25].

T. MeAbHIYEHKO 3a3HaAYHAA, 1110
"...mpodoeciiHa KOMNOETEHTHICTh - 1€

CHCTEMa OCOOHCTICHHX SKOCTeM, 3HaHb i

YMiHb, III0 3yMOBAIOIOTH TOTOBHICTB i
3/IaTHICTD AOTOIIea 311 CHIOBATH
npodeciiny  IiSIABHICTE. [Tpodecitina
KOMIIETEHTHICTh nepeadadae:
cOopPMOBaHICTh YMiHHS PO3MipKOBYBaTH H
olLliHIOBaTH mpodecitini cutyamii Ta

npobAeMH; TBOPYHIl XapakKTep MHUCACHHS,
BUSIBA€HHS  iHII[ilaTUBHM Yy BHUKOHAaHHI
draxoBUX 3aB/IaHb; yCBiIOMAEHE PO3YMiHHS
ocobucToi BiANIOBiIAABHOCTI 3a pe3yAbTaT
oparti; 31aTHICTh Jifo) KepyBaHHH
KOAEKTHBOM; IIPUHHATTS pallioOHaAbHUX
pillleHb y BUpPINIEHHI KOHKPETHHUX 3aBAaHb
Ta npobaem" [9: 124].

C. Immbaa-CaaTBiHCBEKOIO
TeHAeHITii npodecitinoi

BU3HAYEHO
ITiATOTOBKH
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S. Tsymbal-Slatvynska identifies key
trends in the professional training of
future  SLTs within the modern
information-educational environment of
higher education institutions. These
trends include: the socio-pedagogical
orientation of SLT education, with an
emphasis on interdisciplinary integration
within the curriculum; the
fundamentalization of both general and
specialized training content; a paradigm
shift from a knowledge-based to an
activity-based model of education, aimed
at preparing students for real-world
professional engagement; a humanistic
focus in preparing professionals to work

with children who have speech and
language impairments; the
informatization of professional training
through the incorporation of digital

technologies and platforms; the continuity
of professional development throughout
the educational process; and the
innovative nature of contemporary higher
education [22: 259].

V. Nechyporenko proposed an
integrative model of a competent educator,
which includes the formation of key
components of professional activity such
as values (universal, national, corporate,
and personal), personal and professional
qualities, and a wide range of core
competencies. These competencies
include: diagnostic, informational, self-
educational, normative-legal, = general
scientific, technological-methodological,
projective, health-preserving, social,
facilitative, communicative, psychological,
life-creating, methodological,
organizational, managerial, general
cultural, research, corrective-rehabilitative,
and reflective competencies [14: 21-22].

I. Zhadlenko explored effective
pathways for the practical training of
future speech and language therapists,
emphasizing the importance of preparing
educators who are not only knowledge
bearers but also facilitators of productive
educational and speech-language
activities. In her view, "the competency-
based approach enhances the practical
orientation of the 'Speech Therapy'
discipline, underlining the need to acquire
experience and the ability to apply

MaHOyTHIX AOTOTIETiB B yMoBax
iH(popMallitHO-0CBITHEOTO cepenoBUIlia
3aKAaIIB BHIIIOI  OCBITH: CoIliaAbHO-
memaroriyHa 3YMOBAEHICTD IpoLecy
OiATOTOBKKM MaiOyTHIX AOTOIIEdiB, sKa
opieHTOBaHa Ha MIiKIUCIIUIIAIHAPHY
iHTerpailito B  OCBITHBOMY  ITPOIIECI;
dyHmameHTanizalia 3araAbHOI Ta
CIIeIiaAbHOI iArOTOBKHU MaMOyTHIX
AOTOIIEMIiB; IIepeopieHTAalliss 31 3HaHHEBOI
OCBITHBOI TIapagurMH Ha OigABHICHY,
opieHTOBaHy Ha (OPMyBaHHS TOTOBHOCTI
MaMOyTHBROTO Aoromena Ao IpodpeciiiHoi
OIFABHOCTI; TyMaHICTHYHA CIIPIMOBaHICTh
nporecy MHiAroTOBKHU (paxiBIliB 0 OCBITH
OiTelt 3 HOOPYLIEHHAMH  MOBAEHHS;
inpopMmaTusallig npodeciiiHoi IiAroTOBKH
MaHbyTHIX AOTOIIEIB B yMoBax
iH(popMAaIlifHO-OCBITHEOTO  CEpPEeLOBUIIIA;
HENEePEPBHICTL ITpoeciiHOoi MiATOTOBKH
MaHOyTHIX AOTOIIE/IIB; IHHOBAIlIMHUI
XapakTep cydacHoi BUIoi ocBiTH [22: 259].

B.B. HeuunopeHko 3alpoIloHyBaAa
iHTerpaAbHY MOJEAb KOMIIETEHTHOTO
megarora, aKa nepeadbadae
"chopMoBaHicTE |y  Ilegarora = TakKHUX

KOMIIOHEHTIB ITpogeCiiHOl MiFABHOCTI, SIK
IiHHOCTiI (3araAbHOAIOZICHKi, HAalliOHAABHI,

KOPIIOPaTUBHI Ta ocobucrTicHi)",
ocobucTicHi Ta  mpodpeciiiHi = gKocCTi,
"KAIOYOBI KOMIIETEHTHOCTI (0iazHOCMuuHa,
iH(opMmarliiiHa, CaMOOCBITH4,
HOPMAaTUBHO-IIPAaBOBa, 3araaAbHOHAYKOBA,
TE€XHOAOTO-METOAUYHA, IIPOEKTUBHA,
3/I0POB’A30€epeKyBaAbHA, colliaAbHA,
dacuaiTaTuBHA, KOMYHIKaTUBHA,
IICUXOAOTIYHA, KUTTETBOPYA,
METO/J0AOTIYHA, opranizaitifina,
yIpaBAIHCBKA, 3arasbHOKYABTYPOAOTIYHA,
IIOIIYKOBO-OOCAITHUITBKA, KOPEKIIiHHO-

peabiaitaritina, pedaekcuBHa)" [14: 21-
22].

[. 2KagaeHKO TIpoaHasizoBasa  MIASGXU
edpeKTUBHOL IPaKTUIHOL IMiATOTOBKH
MaMrOyTHIX BUYUTEAIB-AOTOIIEAIB, gaKi
CTaHyTh HE TIABKHM HOCIIMH 3HaHb, a H
opraHizaTopaMu OPOAYKTUBHOI
HaBYaAbLHO-MOBAEHHEBOI misgabHOocTi. Ha ii
OYMKY, ", . .KOMIIET€HTHICHUHN T axis
IIOCHAIOE OPaKTUIHY CITPIMOBAaHICTh
BHKAQOAHHS  OUCHUIIAIHK  "Aoromemis”,
IiAKPECAIOE HEOOXiMHICTE HAOYTTH MTOCBiIy
[iIABHOCTI, BMiHHS Ha OPaKTHULI
peaaidyBatu 3HaHHA, (QPOPMYE OCHOBHI
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knowledge in practice. It fosters the
development of key structural components
of the SLT's professional activity,
including diagnostic work (studying case
history, developmental background, and
causes of speech disorders in children;
interviewing parents; observing the child;
and conducting speech assessments); and
designing individualized corrective-
compensatory plans for addressing speech
and language development disorders" [2:
303].

N. Pakhomova points out that future

SLTs require thorough foundational
training in medical-biological,
psychological-pedagogical, and special

didactic disciplines in order to develop
sufficient levels of diagnostic,
consultative, corrective-developmental,
and educational competencies [15: 375].

O. Martynchuk investigated the range
of activities performed by special
education teachers, including speech
therapists, in inclusive educational
settings. She identified assessment of
special educational needs and child
development as one of the primary
responsibilities. The scholar explains:
"Given that contemporary assessment of

special educational needs and child
development (i.e., diagnostics of
developmental disorders) is based on a
comprehensive, interdisciplinary

understanding of individual needs, it
requires collaborative teamwork among
specialists within inclusive educational
settings, @ where each  professional
contributes to  understanding the
structure of a person’s developmental
impairment" [8: 229].

O. Martynchuk also proposed a
structure for the professional competence
of a bachelor in corrective education
working in inclusive environments with
children with severe speech disorders.
This structure includes core competencies

in diagnostic-analytical, corrective-
developmental, didactic, educational,
consultative, transformative,
constructive-organizational, and
communicative activities. Among the

professional competencies for graduates of
master's programs in Corrective Education
(Speech Therapy) with an additional

CTPYKTYPHI  KOMIIOHEHTHU IrpodeciiiHoi
OISABHOCTI BYUTEASd-AOTOIIe/la, 30KpeMa:
JiaeHOCMUuYHY  OisLbHICMb  (BUBYEHHS
aHaMHe3y, icTopii pPO3BUTKYy, IIPHUYHH
HOpylLIeHb Y OUTHUHH, Oecima 3 OaTbKaMmH,
CIIOCTEPEKEHHs 3a AUTUHOIO, 00CTEeKEeHHS
MOBAEHHSI); — CKAQJaHHS 1HAUBIAyaAbBHUX
KOPEKITIHHO-KOMITEHCATOPHHUX TIAAHIB
poboTH 3 TIOPYHIEHHSIMH MOBAE€HHEBOTO
poO3BUTKY ToI1m0..." [2: 303].

H. [TaxomoBa 3a3Haudae, LI0 MaHOyTHI
BYHUTEAI-AOTOIIEIN MOTPEOYIOTh I'PYHTOBHOI
dyHOaMeHTaAbHOI MiATOTOBKU 3 MEIHUKO-
0IOAOTIUYHHX Ta IICUXOAOIO-TIEIATOTIYHUX,
CIIEIliaAbHUX MUOAKTUYHHUX [IUCLIUIIAIH 13
MeToI0 (popMyBaHHS HAAEXKHOTO pPIiBHA
OiazHOCMUUHOI, KOHCY/ITbmamueHoi,
KOpPeKUiliHO-po38UMKO80i ma HASUALHO-
suxogHoi komnemermHocmeitl (15: 3795).

O. MapTtuH4yK IIocAimAa BUOU
HIIABHOCTI CIeIliaAbHHUX I1€JaroriB, y TOMY
YHCAl, BUHTEAIB-AOTOIEMIB, iHKAIO3HMBHOTO
3aKAay OCBiTH, A€ IIO3Ha4YHAa OJHY 3
HEePIINX — OIliHKa OCODAMBUX OCBIiTHIX
notpeb Ta PO3BUTKY MOUTUHU. YdeHa
3a3Hadae "3Baxkal4yW Ha Te, II0 cydacHa
OIL[iHKa OCOOAMBHX OCBITHIX IIOTpebd Ta
PO3BUTKY AWUTHHU (IiarHOCTHKA HOPYLIEHb
PO3BUTKY) OyAyeTbCS Ha KOMIIAEKCHOMY,

MIiKIMCIUTIAIHAPHOMY 3HaHHI
IHOUBIAyarbHHUX notTpeb IUTHUHH,
nepeadadaeTbCA CITiABHA (komaBmHA

poboTa) crmeliaabHOTO Iefarora 3 Pi3HUMH
daxiBIIMH B yMOBaxX 1HKAIO3HUBHOI'O
OCBITHBOTO CEpPEAOBHINA, KOXKEH 3 gKHX

poObUTH CBili BHECOK Yy  PO3yMiHHS
CTPYKTYPH IIOPYIIIEHHS ocobu 3
0COOAMBOCTSIMU ICUX0(Pi3UIHOTO
PO3BUTKY" [8: 229]. HaykoBuiisa

3arpoIloHyBasa CTPYKTYpy IIpodpecifiHoi
KOMIETEHTHOCTI 0OakasaBpa KOPEKILHHOI
OCBiTHM y cdpepi iHKAIO3UBHOTO HaBYaHHSA
miTett 3 TSIKKUMHU HOPYILIEHHIMU
MOBA€HHS, [0 {KOi YBIHIIAHW TaKi OCHOBHI
CKAQOBi: KOMIIETEHTHICTb y AiarHOCTHUKO-
aHaAITUYHIN, KOPEKIiNHO-PO3BUBAABHIN,
OUOaKTUYHIN, BUXOBHiM, KOHCYABTATUBHIN,
TpaHchopMalliiHii, KOHCTPYKTHUBHO-
OpraHizaTopcChKil, KOMYHiKaTUBHIiH
IIFIABHOCTI. draxoBux
KOMIIETEHTHOCTeH BHUILyCKHUKA
MaricrepcbKoi porpam HapaMmy
OiArOTOBKU "Kopekuitina oCBiTa
(roromenisi)" 3 OAATKOBOIO CIIEIliaABHICTIO

Cepen
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specialization in  Inclusive/Integrated
Education, particular emphasis is placed
on logodiagnostic and logocorrective

competence [7: 81].

O. Kuzenko, analyzing the components
of professional competence of future SLTs,
concludes that the training of students in
this specialization at higher education
institutions represents an integrated
educational process in which "relatively
independent but interrelated and
interdependent types of training are
combined: methodological, cultural,
methodological-didactic, = psychological-
pedagogical, special (logopedic), didactic,
and professional-ethical" [6: 92].

Researchers from Sumy State
Pedagogical University named after
A. S. Makarenko emphasize the

importance of practical components in the
development of professional competencies
among future SLTs. In particular,
K. Zelinska-Liubchenko and L. Moroz [4],
in their scholarly article, highlight the role
of practical training in the formation of
professional competencies. They outline
the specifics and significance of academic
and industrial internships in medical
institutions and inclusive resource
centers. These provide students with
extensive opportunities to reinforce their
theoretical knowledge through practice,
gain first-hand experience in the
professional environment, and acquire
basic skills in providing consultative-
diagnostic, corrective-developmental, and
rehabilitative speech therapy support to
individuals across age groups.

O. Lastochkina, V. Lytvynenko, and
T. Buhaienko [5] describe the process of
logopedic training practice carried out in
preschool and general secondary
education institutions, as well as in
institutions catering to learners with
special educational needs. The authors
emphasize the value of working directly in
children's educational environments,
including interactions with specialists and
individuals of various age groups with
primary and secondary speech disorders.
The  practicum includes reviewing
documentation procedures and analyzing
the correctional system (methods, tools,
strategies, stages of speech therapy used

"lakArO3MBHA /iHTErpoBaHa ocsiTa"
BHOKPEMAEHO HU3KY daxoBUxX
KOMIIETEHTHOCTEH, cepen dgdrux: 4. -
KOMIIETEHTHICTh y cchepi
AOTOiaTHOCTUYHOI Ta AOTOKOPEKIIiHHO1
HigABHOCTI [7: 81].

O. KyseHko aHaAi3yI04H CKAQI0BIi
npodoecitinoi KOMIIETEHTHOCTI
MaiOyTHHOTO BYUTEASI-AOTOIIENIA

OPUXOANUTH [0 BHUCHOBKY, IIO ITiATOTOBKA
3m00yBadiB OCBITH 3a IIi€I0 CIIelliaai3alliero
y 3akaaqi BUIIOI OCBITH € iHTErpOBaHUM
OCBITHIM IIPOIIECOM, B AKOMY
"...IOEOHYIOTECH BiIHOCHO caMOCTiMHi, aae
B3a€EMO3aAEKHI i B3aeMOOOYMOBAECHHI BUIH

IIiATOTOBKH: METOOAOTIYHA,
KYABTYPOAOTiYHA, METOANYHA, IICHXOAOTO-
negaroriyHa, CreliaabHa, [IUAAKTHYHA,
npodecitino-eTnyHa" [6: 92].

Haykosmi CyMCBKOTO  [Iep>KaBHOTO
YHIBEpCUTETY imeHi A.C. MakapeHKa

3BEpPTAIOTh yBary Ha 3HaYeHHS IPaKTHYHOI
CKAQOBOi y  QopMyBaHHI  axoBUX
KOMIIETEHTHOCTEH y MaMOyTHIX y4HTeAiB-
AOTOIIEIiB. 3okrpema, K. 3eaiHceka-
ArobueHko, A. Mopo3s [4] y HayKOBi#l cTaTTi
HaroAOUIyIOTh  Ha  POAl  OpakTUYIHOI
CKAQOBOi y ¢opMyBaHHi IIpodeciiHux
KOMIIETEHTHOCTEH MaHOyTHIX BYHTEAIB-
aoroneiiB. BoHM BHUCBITAIOIOTE CIIeNHQIKY
Ta 3HA4YEHHS ITPOXOMKEHHT HaBYaABHOI i
BUPOOHMNYOI  IIPAaKTHK Y  MEOUYHHX
3aKaaziax Ta 1IHKAIO3UBHO-PECYPCHUX
IeHTpAax. JavN: 3100yBa4iB OCBITH
CTBOPIOIOTHCS HIUPOKI MOXKAUBOCTI
OiKPIITATH TEOPETUIHI 3HaHHA
OPaKTUYHOIO POOOTOI — O3HAHOMUTHCS
HaXXUBO 3 0COOAMBOCTSIMH POOOTH AOTOIIEIA
Ta  copMyBaTH  IIOYATKOBI  yMiHHS
HaaBaTH AOTONEIUYHY KOHCYABTATHUBHO-
[iaTHOCTUYHY, KOPEKIIIHHO-PO3BUBAIOYy Ta
KOPEKIIiHHO-BiJHOBHY [OIIOMOTY o0cobaMm
Pi3HUX BiKOBUX KaTeTopi.

O. Aacroukina, B. AuTBUHEHKO,

T. ByraeHko [5] OIHCYIOTb  IIPOLEC
HaBYaABHOI  AOTONEANYHOI  IPaAKTHKU
CTyHAEHTIiB-AOTOIEeAiB Ha 0as3i 3akaamiB

IOOIIKIABHOI Ta CepemHbOoi 3araabHOI OCBITH
¥ OCBIiTH IAS 0Ci0 i3 0COOAMBUMHY OCBITHIMH

norpebaMu. ABTOPH, 3ayBaxKyHOTh, IO
BaXXKAUBOIO € IIpakTH4yHa pobora B
OUTSIOMY OCBITHBOMY CepenoBHIL,

30KpeMa, 3HadoMCTBO i3 (axiBogmu Ta
KOAEKTHUBAaMHU JiTeH, MiZIAITKIB, JOPOCAUX i3
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by speech  therapists and  other
professionals). Students gain important
experience immersing themselves in the
real-world speech correction environment,

observing its stages, structure, and
interrelations (in terms of general
psychophysical and speech development,
and among  participants in  the

correctional process).

The readiness of graduates of the
master’s program in Special Education in
Ukraine to perform diagnostic activities in
inclusive educational environments was
also investigated. Researchers report that
90% of surveyed graduates confirmed a
high level of readiness for such work. At
the same time, they support the proposal
to include a special course titled "Inclusive
Diagnostics" in the educational program.
The study concludes that: "The formation
of diagnostic and prognostic competence
should be guided by the social model of
understanding inclusion, focusing on the
child and their unique educational needs,
identifying their strengths, and providing
psycho-pedagogical support in accordance
with the International Classification of
Functioning, Disability and Health (ICF),
as well as developing recommendations for
organizing inclusive educational
environments" [1: 31].

The proposal by researchers L. Moroz,
L. Stakhova, A. Kravchenko, and
K. Zelinska-Liubchenko is noteworthy.
They suggest enhancing academic
mobility among future SLTs, which should
be implemented through study
opportunities, internships, and research
projects at both domestic (internal
mobility) and international (external
mobility) partner institutions. This
initiative is expected to provide future
SLTs with new professional skills, a better

understanding of the  profession’s
specifics, exposure to cutting-edge
developments in special education,
particularly speech-language therapy, and
involvement in  best international
practices [10: 173].

All of the aforementioned studies

underscore the importance of developing a
broad range of professional competencies
in SLTs. Diagnostic and prognostic
competencies consistently emerge as

IOPYyIIEHUM MOBAEHHSM IIEPBHHHOTO Ta
BTOPHHHOIO T'eHe3y; BUBYEHHS IIEPEAIKY Ta
3MICTy OOKYMEHTOOOIry; CIIoOCTepeKeHHd ¢
aHaai3 ocobAMBOCTEH CUCTEMHU
KOPEKIIHHOTo polecy (mpuiiomis,
MeTOiB, 3ac00iB; eTamiB AOTOKOPEKIIil, 1110
3MIACHIOETBCS AOTOIIegaMu Ta IHIIIHMH
daxiBugMHU HaBYaAbHUX 0a3). CryneHTH
OTPUMYIOTh BasKAUBUM MOCBiA MOXKAUBOCTI
3aHYPUTUCH V CIpPaBXKHIO aTMocepy
AOTOKOPEKIIIHHOTO IIpolecy Ta MHOOAYHTH
Horo erary, 3MiCT i pi3Hi B3a€MO3B’I3KHU (3a
CKAQTHUKaMHU 3aTraAbHOTO IICHX0(i3UYHOrO
Ta, 30KpeMa, MOBAEHHEBOI'O PO3BUTKY, 3a
y49aCHUKaMU IIPOIECY TOIIIO).
HocaimKyBasoca IATAHHA TOTOBHOCTI
BUIIYCKHUKIB MaricTepChbKoi Iporpamu
"CniertiaanpHa ocBiTa" B YKpaiHi 10
[iaTHOCTUYHOI OiFABHOCTI B iHKAIO3UBHOMY
OCBITHBOMY CepenoOBHIL. HayxkosBri
3a3HaA4YaloTh, IO PE3yABTATH MiAOTHOTO
JIOCAIIPKEeHHS CBig4aTh, 1110 90% omuTaHux
BUILYCKHUKIB HiATBEPAUAN BUCOKUU PiBEHb

FOTOBHOCTI [0 TakKoOro BHAYy pPOOOTH.
OpagHo4YacHO BOHH OiITPUMYIOTH
OPOMO3UIIiI0, MO0 BBEAEHHA B OCBITHIO
mporpamy CIIELIKYPCY "IHKAIO3MBHA
niarHoctuka". [lOCAIMHUKU TIPUHIIAU 10
BHCHOBKY, 110 "bopMyBaHHA

[iarHOCTUYHO-IIPOTHOCTHUYHOL

KOMIIETEHTHOCTI Ma€ OpieHTyBaTHCSI Ha
COLliaABHY MOJEeAb PO3YyMiHHA iHKAIO3ii, a
camMe, B LIEHTpPI yBaru — AOWUTHHaA Ta il
0co0AMBI OCBiTHI moTpebu, BU3HAYEHHI il

CHUABHUX CTOPiH, HAAaHHA IICHXOAOTO-
IeAaroriyyoi JIOTIOMOTH ITUTHUHI 3
ypaxyBa"HHaM MixkHaponHoi Kaacudikartii
dYHKIIIOHyBaHH, oOMeKeHHSI
KUTTEMIIABHOCTI Ta 300pOB’d, pPoO3pobKa
pekoMeHaaIii 111010 opraxizarrii

IHKAIO3MBHOTO OCBITHBOTO CepenoBHIIA..."
[1: 31].

Ha  Ham TIOTASI, Ba>KAHBOIO €
IIPOIIO3UIIg HayKOBIIiB A. Mopos,
A. CraxoBoi, A. KpaBuenko, K. 3eaiHCbKOi-
Aro04YeHKO. Bouu IIPOIIOHYIOTE
aKTHUBI3yBaTH "akaleMidHy MOOIABHICTH
MaMbOyTHIX Y4IHUTEAIB-AOTOIIEAIB, dKa
IIOBHHHA  peaasidyBaTHCA  IIAGXOM  iX
HaBYaHHY, IIPOXOMKEHHd HaBYaABHOI 1
BUPOOHNYOI IIPaKTUK, IIPOBEIECHHS
HayKOBHX  [JIOCAPKEHb Y  3aKaajax-
napTHepax Ykpainu (BHYTpiIHI

akazeMidHa MOOIABHICTB) Ta 3aKOPAOHHUX
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central themes, reaffirming their critical
role in the professional readiness of
speech  therapists. Exploring their
function in the current context of higher
education in SLT remains highly relevant.

Outline of unresolved issues brought
up in the article. At present, there is
insufficient knowledge and practical
experience regarding the formation of
diagnostic and prognostic competence
among future SLTs in EU countries.
Research into international practices can
provide valuable insights into the
strengths and weaknesses of existing
approaches and inform future strategies

for academic and professional training of
faculty members at graduating
departments of  higher  education

institutions in Ukraine.

Aim of the research. The purpose of
this article is to explore and highlight the
specific features of forming diagnostic and
prognostic competence in future SLTs at
higher education institutions in the
Netherlands and Germany, and to conduct
a comparative analysis.

Results and discussion.
distinct scientific discipline,
emerge in most European countries,
particularly in the Netherlands and
Germany, in the second half of the 20th
century. However, its historical roots can
be traced back to the 19th century.
Individuals with communication, speech,
language, voice, or swallowing disorders
had long been recognized in society. They
were primarily supported by medical
professionals-therapists, neurologists,
psychiatrists, otolaryngologists, among
others.

Psychologists also showed increasing
interest in these populations, particularly
in studying and explaining the causes of
such impairments. By the early 20th
century, the term “logopedist” had
emerged in Europe among educators and
healthcare professionals, although it
lacked clear professional identity at that
time.

Various specialized approaches and
author-developed methods for addressing
speech disorders-such as stuttering, voice
disorders, and articulation difficulties-had
begun to appear. Nevertheless, SLT was

SLT, as a
began to

3BO-naprHepax (30BHIIIHS akKajeMigHa
MoOiApHICTE). Ile macTh  MOKAUBICTD
MaMOyTHIM y4YHUTEeA IM-AOToOIlelaM HalyTH
HOBHUX IIpodeCiiHMX HaBUYOK, Kpalle
3pO3yMiTH crienu@iky npodeciiiHoi
OIFABHOCTi, Opi€EHTYBaTHUCh V HOBITHIX
JOCATHEHHSX CIIelliaaAbHOI OCBiTH, 30KpeMa
Aororenii, OyTH 3aAydeHUMH [0 Kpaliux
cBiTOoBHUX IIpakTUK" [10: 173].

Yci HaBeIeHi IOCAIIZKEHHS
HaroAOUIyIOThb Ha 3HA4YHUMICTh y
npodoecitinitt TOTOBHOCTI BUKOHAaHHSI
CAY2K00BHUX OOOB’I3KiB BYHTEAS-AOTOIIENA
LTHUPOKO CIIEKTPY daxoBUX
KOMIIETEHTHOCTEH, cepesl IKUX YEePBOHOIO
AlHIETO IPOXOOATH iarHOCTHUYHA i
IIPOTHOCTHUYHA KOMIIETEHTHOCTi. BuBueHHSs
POAi IIMX KOMIIETEHTHOCTEH B Cy4YacHUX
yMOBaxX BHIIOI AOTONEAWYHOI OCBITH He
BTpPAaTHAA aKTyaAbHOCTI.

BunineHHa HeBHpillleHHX paHime
YaCTHH 3araAbHOI IIPOOAEMH, SIKHM
NPHCBAYYETHCA cTaTTaA. Ha chorogHi Mu
HE€ HEIOCTAaTHLBO BOAOLIEMO [IOCBiZoOM
¢dopmyBaHHS [OiaTHOCTHUYHO-
IIPOTHOCTUYHOL KOMIIETEHTHOCTI y
MaM0yTHIX aAoromnediB KpaiH €Bpocoro3sy.
Jocaia>keHHa Mi>KHapPOIHOTO [OCBiay
[aCTh MOXKAUBICTb BpaxyBaTH IepeBaru i
HEIOAIKH Ta YCBIIOMUTH INEPCIEKTUBU B
poboTi  HAYKOBO-IIEATOTIYHUX  KaapiB
BunyckoBux Kadenp 3BO Ykpainu.

MeTa cTaTTi — JOCAIAUTH TA BUCBITAUTH
0co0AMBOCTI (pOpMyBaHHH AiarHOCTUYHO-
IIPOTHOCTHUYHOI KOMIIETEHTHOCTI MafiOyTHIX
yauteaiB-aororenie 3BO HimepaasaiB Ta

Himeyunnu, 3OiiCHUTH  HOPiIBHIABHUM
aHaai3.

Buxaan, OCHOBHOTO MaTepiaay.
Aoronenia K OKpeMa TraAy3b HayKu ¥y
6iabmrocTi €BPOIENCBKUX JepKas,
30kpeMma, Higepaanmax tTa Himewyuwnni
3’aBUAACS Y OPYTid MoAoBHUHI XX CTOAITTA.
Xouga nepeaicropis [IOYNHAETHCS
npuban3no 3  XIX-rocr. Ocobu 3

IIOPYIIEHHIMH KOMYHIKaIiiHUX IIPOIIECIB,
MOBH, MOBA€HHSI, TOAOCY, KOBTAHHA ¥
CYCITIABCTBaxX imeHTH(QIKYyIOThCA HabaraTo
paminte. TakuMu AIOOBMU OIIKyBaAUCH,
TOOTO, HaZaBaAW [ONOMOTYy MEIHYHi
IpalliBHUKMU (TepamneBTH, HEBPOIIATOAOTH,
IICUXiaTpPH, OTOAAPUHIOAOTH TOIIO0). Takoxk
OO0 AOAEHM 3 TakUMH [OPYLIEHHIMH
IPOSIBASIAML ~ IHTE€pPEeC  IICUXOAOTH,  SIKi
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largely delivered by practitioners without
adequate scientific grounding. There was
no specialized educational training for
professionals working to correct language
and speech disorders.

A compelling illustration of the
historical treatment of speech disorders is
provided by the 2010 British historical
drama film "The King’s Speech", which
portrays a monarch’s struggle with
stuttering and the unconventional
methods used by his therapist.

Following the devastating
consequences of the Second World War,
there emerged an acute societal need for
speech and language therapy services in
the Kingdom of the Netherlands. As a
response, the first specialized training
courses for speech and language
therapists were introduced in the second
half of the 1940s. During this time,
approaches to addressing speech,
language, and communication disorders
in individuals were studied and adapted,
while the first scientific research in the
fields of medicine, psychology, and
education began to emerge.

By the 1960s, speech and language
therapy gradually acquired the status of a
medical scientific discipline. Departments
of logopaedics were established at
universities of applied sciences, initiating
research in the areas of speech, voice,
language, hearing, and swallowing
disorders. In the 1970s, educational
programs in speech and language therapy
began to be developed and refined at
universities such as Utrecht, Nijmegen,
and Groningen. This period marked the
beginning of interdisciplinary integration
of speech therapy with psychology,
linguistics, medicine, and pedagogy.

At present, speech and language
therapy is classified within the
paramedical field. SLTs are trained at
universities of applied sciences, typically
within faculties of health and social
sciences. Upon completing a bachelor’s
degree, graduates are fully qualified to
work either as speech-language
therapists-teachers, @who focus on
addressing speech disorders in children
and adults, or as speech-language
specialists who provide support for

HaMaraAucsl IepIl 3a BCE OOCAIOUTHU Ta
HOSICHUTH MPUYMHH TaKUX IOpylIeHb. Ha
nmoyarky XXcr. B 2 €Bpomi  cepen
MearoTiyHUX Ta MEOUYHUX IIPalliBHUKIB
HaBITb 3’9dBHAACH CIIEI[IaABHICTL «AOTOIIEM,

ane BOHa He Maaa  IpodeciiiHoi
LIEeHTUYHOCTI. IcryBaau CcIIelliaAbHI
IiX0A1, HaBiTh aBTOPCHKI METOTUKH 11010
YCYHEHHS MOBAE€HHEBUX po3aaiB,
HaIIpuUKAa[, 3aikaHHd, pPo3AadiB T0OAOCY,
apTukyadmii. YriMm, Bcdg  AoToIeguYHA

JoloMora HajgaBasacsad $K [giTIM Tak i
JOPOCAMM IpakKTUKaMH 0e3 HaaeKHOI
HayKkoBoi 6a3u. CrieriaaizoBaHoi OCBITH s
¢daxiBIiB 3 yCyHEHHS MOBHHX Ta
MOBAEHHEBHX IIOPYLIEHb HE iCHyBaao.
[lepeKOHAMBUM € XyHOXHiH &iabM Ha
iICTOPUYHUX dakTax OPUTAHCHKOTO
Kimemarorpady 2010 poky "Kopoas
roBoputh!" (aura. "The King's Speech”).
[Ticags kaxauBHX HacaigkiB [pyroi
cBiTOBOi BifiHu y cycriabcTBi KopoaiBcTBa
HimepaanaiB BHHHKAQ TocTpa moTpeda B
HaJIaHHi AOTOIIEINYHUX ITOCAYT. ToMy B3Ke B
Opyrii moaoBuHI 1940-x pp. 3’9BUAHCH
IEepIIi cremiasi3oBaHi KypCH IiATOTOBKH
AOTOIIEIMYHUX KaapiB. BuBuaerbca Ta
3aT103U4Yy€E€ThCI IOCBin IMiIXOIiB 10
YCYHEHHS B AIO/Iell MOBHUX, MOBA€HHEBHUX
Ta KOMYHIKaIiHHUX IPOLIECiB Ta
3aI1049aTKOBYIOTECS e piri HayKOBIi
IOCAIMPKEHHST B MEIUIIMHI, IICHXOAOTII,
nenparoriii. Y 1960-x pp. — Aoronenis
IIOCTYIIOBO OTPHUMYy€E€ CTaTyC MEIHUYHOI
HayKOBOi  raaysi. B  yuiBepcureTax
OPUKAAIHUX HAYK 3’IBASIOTHCH CIIEIliaAbHI
Kadeapu Aororepariii, poO3MOYHNHAIOTHCS
HayKOBl MOCAIIZKEHHSI B TaAy3i HOPYLIEHb

MOBAE€HHSI, TOAOCy, MOBH, CAyXy Ta
KOBTaHH4. Y 1970-x pp. OOYHHAIOTH
dopMmyBaTuCcd Ta  BIOOCKOHAaAIOBATHCS
OCBITHI @porpamMu i3  aoromemdii B
YHiBepcHUTeTax Utrecht, Nijmegen,
Groningen. BinbyBaerbca

IHTEepAUCIIUIIAIHApHA iHTerpalliss AoOTomemii
3 IICUXOAOTI€I0, AIHT'BICTUKOIO, MEIUITTHOIO
Ta IeJarorikoro.

Ha croromui aoromenis mnepebyBae y
napaMeguyHild cdepi. Aorormenu roTyrOThbCs
B yHiBepcuUTeTax IMPUKAQAHUX HAYK, $K
OpaBUAO Ha MEOAWYHUX Ta COIiaAbHUX
dakyabTeTaxX, 3 MOKAHUBICTIO BXKE IIiCAS
OTPUMAaHHS OUIIAOMY bakasaBpa

TIOBHOILIHHO IIpamnmoBaTu Ha IIoCcagax
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individuals across all age groups
experiencing disorders in speech, voice,
language, hearing, or swallowing

(healthcare and social sector, training
code 34578).

At the beginning of the 21st century,
nine universities in the Netherlands have
been offering undergraduate-level training
programs for SLTs: Hogeschool Zuyd
Heerlen, Fontys Hogeschool, Hogeschool
Rotterdam, Hogeschool Utrecht, Arnhem
and Nijmegen, Hogeschool Windesheim
locatie Flevoland, Hogeschool Windesheim
locatie = Zwolle, Hanze  Hogeschool
Groningen, Pro Education Chilversum.

The master’s program "Speech and

Language Pathology" is a form of
postgraduate education and can be
pursued at Radboud University.

Graduates of the bachelor’s program have
the opportunity to continue their studies
in related medical fields such as Neuro-
linguistics, Healthy Ageing, Health
Sciences for Healthcare Professionals, and
Linguistic Sciences.

In 2023, on the initiative of the Dutch
Association for Speech Therapy and
Phoniatrics (NVLF) and the Sectoral
Working Group on Speech Therapy
Education Programs (WAC), a Professional
Profile for Speech Therapists (NVLF) was
developed and approved. This document
effectively serves as a reference standard
for the training of speech therapists. The
Professional Profile emphasizes that "..a
key starting point in the context of health
care policy is the promotion of positive
health in society. Health is more than just
‘not being ilI’ and includes several
dimensions: cognitive functions of the
body; psychological well-being; sense of
purpose; quality of speech and reading;
participation in social activities; daily
functioning”. These dimensions form the
framework for interpreting health. Based
on this, the Professional Profile formulates
two main objectives for the logopedist’s
actions:

1. "To promote, improve, facilitate,
and support (interpersonal)
communication and communicative
participation;

2. To promote, improve, or facilitate
primary oral functions-(safe) eating,

AOTOIIeJa-BUHUTEAS, AKUU 3atiMaeTbCcd
YCYHEHHAM HeOONIKI8 MO8eHHsT B OiTel i
OPOCAUX Ta Aororena-gaxiBlid, SKUH
HaJae MOIIOMOTY ocobaM Pi3HUX BiKOBHUX
TPYII 3 pO31a0amMu MOBAEHHSL, 20710CY, MOBU,
cnyxy ma wkoemarHsi (OXOpOHA 300pPOB 4,
coiriaabHa cdepa, Ko HiAroToBKU 34578).

Ha mouyaTtky XXI croaiTTsa B Himepaangax
[E€B’Th YHIBEPCUTETIB I'OTYIOTH AOTOIIEiB
3a 1-m 6akasaBpchkuM piBHeM: Hogeschool

Zuyd  Heerlen, Fontys Hogeschool,
Hogeschool Rotterdam, Hogeschool
Utrecht, Arnhem and Nijmegen,

Hogeschool Windesheim locatie Flevoland,
Hogeschool Windesheim locatie Zwolle,
Hanze  Hogeschool  Groningen, Pro
Education Chilversum.
Maricrepcrka mporpama
MOBHU Ta MOBAEHHA" € dopmoro
MICAIOUIIAOMHOI ocBiTH. Herlo MozkHa
oBoaomiTi B Radboud Universiteit. Y
BUIIYCKHUKIB 0akaraBpPCBHKOI IporpamMu €
MOKAUBICTE TIPONOBKUTH HaBYaHHS 3a

"ITaToaorig

6AM3BKUMU IIporpaMamu MEINYIHOTO
CIIPSMYBaHHS: "Het#ipoainrsicTuka",
"3nopoBe crapinug”, "Hayku 1po 3M0poB's
AT MeAUYHHUX OpaniBHUKIB",
"AIHTBiCTHYHI HayKH'".

Yy 2023 p. 3a iHiIiaTUBOIO
Hinepaanncekoi acomianii aoromeznii Ta

doniatpii (NVLF) Ta Taay3eBoi pob6ouoi
TPYIH AOTOIIEAUYHHUX OCBITHIX IIporpam
(WACQC) CTBOPEHO Ta 3aTBEPAKEHO
[Ipodpecitinmit mpodiiab aoromena (NVLF).
ITo cyTi 11e#t MOKyMEHT CAYTY€E OpPi€EHTOBHUM
CTaHAApPTOM y MiATNOTOBI AOTOIEmiB. Y
npodoecitinoMmy mpodiai HATOAOUIYETHCH,
uro "...Ba’KAWBOIO BiJIIPaBHOIO TOYKOIO B
paMKax TIIOAITUKH OXOPOHHU 3/I0POB'd €
OiATPUMKa  IIO3UTHUBHOIO  3/I0POB'A Y
CYCITIABCTBI. 3I0pOB'd — 11e OiAbIlle, HiXK "He
xBopiTu", 1 BKAOYae B cebe KiabpKa
CKAQIOBUX: KOTHITHBHI (DyHKIIil opraHiamy;

IICUXigyHEe O0AAroroAy4Yds; CEHC IKHTTS,
dKICTh MOBA€HHSI 1 YHTaHHS; y4acTb B
IISIABHOCTI  CYCITIABCTBA; IIOBCAKJIEHHE

dyukuionyBanHsa". Lli ckaanoBi popMyOTh
paMKu iHTepIpeTallii 3q0poB’sa. Buxoagyuu
3 1boro IIpodpeciiinuil nmpodiak opmyaroe
[Bi OCHOBHI IiAl y misgIX Aoromena, a came:
"CIIpUSTH, IOKpAaIlyBaTH, IIOAETIIIYBATU Ta
OiATpUMyBaTH (MmizkocobucTicHe)
CITIAKyBaHHS Ta KOMYHIKATHUBHY Yy4acCTh;
CIIPUSATH, IIOKpAIlyBaTH abo IIOAETIIyBaTH

264



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 3 (122)

Bicrux XKumomupcbrozo deprkagHoz0 YyHigepcumemy imeHi leana @paHka.
ITedazoziuni Hayku. Bun. 3 (122)

drinking, sucking, and
breathing" [20: 13].

The growing demand for services and
the increasing cost of healthcare have
raised concerns about how such care will
be delivered in the future. There is a
significant shortage of personnel in the
care and education sectors. At the request
of NVLF and LOOL, the Netherlands
Institute for Health Services Research

(Nivel) recently conducted a study on the

swallowing,

current labor market for speech
therapists.
The report "The Labor Market for

Logopedist’s in the Netherlands" (Nivel,
2023) presents three future scenarios. It
appears that in all three scenarios, the
shortage of speech therapists will continue
to grow. Nivel analyzed and calculated
potential solutions to the problem, but
each of them turned out to be either
unrealistic or insufficient to solve the
expected shortage. As a result, the report
recommends combining various solution
strategies.

Technological development is
advancing at lightning speed. Ongoing
digitalization is also automating existing
processes in higher education and
promoting the implementation of more
efficient work methods. This presents
challenges for speech therapy programs in
terms of how to incorporate (expensive)

medical technologies into their
curriculum.
In summary, the following key

directions in speech therapy education can
be identified:

e maximizing student intake while
minimizing dropout rates and promoting
sustainable employment for early-career
speech therapists;

o effectively addressing
integration of (new) speech
technologies into the curriculum;

e incorporating innovative treatment
methods into speech therapy education
[20: 7].

The structure of the Professional Profile
of the speech therapist is illustrated in
Figure 1.

the
therapy

IEePBUHHI OpaAbHi (PyHKIlI — (06e3rmeuyHo)
icTu, IUTH, CMOKTAaTH, KOBTATU i AuxaTtu"
[20: 13].

3pocTaroyuii MHONUT Ha [OOIIOMOTY Ta
30iABIIIEHHSI BUTpPAT HA OXOPOHY 3I0POB'd
IOPYIINMAM  IHUTAaHHA IIpo Te, €K
Ha/aBaTHMEThCS BIiAIIOBiHA [orioMora B
MaibyTHROMY. BUHMKae 3HaYHUU mediitut
KanpiB y cdepi moragany Ta ocBitu. Ha
3aMOBAEHHS NVLF i LOOL,
HinmepaaHacbKuili iHCTHUTYT [OOCAIIKEHBL ¥
ccepi oxoponu 3nopoB'sa (Nivel) HerrlogaBHO
IIPOBIB [OOCAIMXKEHHSI (IIOTOYHOTO) PHHKY
Ipalli JAsl AOTOIIEIiB.

Y 3BiTi "PuHOK mpami aoromemiB y
Hinepaangax" (Nivel, 2023) npeacraBaeHO
TPU MarOyTHI crieHapii. BuaBagerscsd, 110 y

BCiX TpBOX ClleHapigx MaiOyTHBHOTO
nedpiruT AOTOIIEMTiB 3pocTaTuMe.
Hanpamku BUpIillIEHHS mpobaemu,

po3paxoBaHi KowmmaHiero Nivel y 1pomy
OyAu mpopaxoBaHi, KOKEeH 3 HUX BUSIBHUBCH
HepeaAbHUM abo HeOoCTAaTHIM IIAST
BUpIllIeHHd o4iKyBaHoOro aedinury. Tomy y
3BiTI 3a3HA4YEHO, MI0 PEKOMEHIYEThCS
KoMOiHyBaTH HaITPSIMKH BUPINIEHHS
IpoOAEMH.

TexHOAOTIYHUI PO3BUTOK BiIOyBaeThCS 3
OAmckaBHUYHOIO IIBUAKICTIO. [loctitiHa
IioKUTaAl3alig TAKOIK aBTOMATHU3YE
iICHYIOYi IPOIIeCH Y BUIIIH OCBITI Ta CIIpude
BIIPOBAI>KE€HHSI OiABIIT e(peKTUBHUX
MeTo[iB poboTH. lle TakoXK CTaBUTb KypCHU
Aororiesii nepen BUKAHUKAMH, aK
BITPOBAKyBaTH (mopori) MeauJHi
TEXHOAOTII ¥ CBOIO OCBITY.

[TlincymMoByIO4YH, MOXKHa BHOKPEMHUTH
TaKi OCHOBHI HAIIPSIMKU B OCBIiTi AOTOIIEIiB:

- MiOTPUMyBaTH SKoMora OiAbIni Habip
CTYOEHTIB, MiHIMi3yI0UH Bi[CiB CTY[IEHTIB,

3a0xX0o4yBaTH Ta CTUMYAIOBaTH CTilike
IpalneBAalITyBaHHA AOTOIIEIiB-
TMIOYATKIBIIIB;

- aIecKBaTHO  BUpIlIyBaTUu  HIUTaAHHS
BIIPOBaI?K€HHH (HOBHX) TEXHOAOTIH
AOTOIIEINYHOI JOIOMOTH, — B OCBITY
AOTOIIEIIB BKAIOYATH IHHOBAIlIMHI MeETOIU
AIKyBaHHA [20: 7]. CxeMaTH4HO
[Tpodecitinmii npodisb Aororena

IoJAa€eThCs Ha puc. 1.

265



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 3 (122)

Bicrux XKumomupcbrozo deprkagHoz0 YyHigepcumemy imeHi leana @paHka.
ITedazoziuni Hayku. Bun. 3 (122)

Innovator

Proressional

Coach

Communicator

Samenwerkingspartner

Fig. 1. The Professional Profile of the Speech Therapist [20: 47]

The model is represented in the form of
a flower, where the speech therapist is
positioned at the center and integrates the
surrounding petals, each of which
symbolizes one of the essential professional
roles of a speech therapist. Each role is
enriched with a list of required
competencies and recommendations for
practical actions. The content of these roles
is grounded in theoretical knowledge,
practical skills, abilities, and professional
values aimed at delivering high-quality and
safe, patient-centered care. The roles are
based on the Canadian Medical Education

Directives for Specialists (CanMEDS)
framework (Frank, Snell, & Sherbino,
2015).

The general description of the roles
includes:

e Logopedist - a
conducts diagnosis,
implements therapy;

e Professional — acts ethically, reflects
on, and improves their own practice;

e Communicator - communicates
effectively with clients and colleagues;
e Collaborator - works

multidisciplinary teams;

e  Health Coach — supports clients in
achieving health-related goals;

e Leader (Entrepreneur) — organizes
and coordinates processes within speech-
language therapy;

e Innovator - implements new
approaches and technologies into practice.

The Professional Profile also outlines a
set of principles that must be considered in
the speech therapist’s work, including:

who
and

specialist
designs,

in

Monear Mae ¢opMmy KBIiTKH. /Aoromnesn
3HAXOOUTHCA Y CEPLEBUHI KBITKH 1 IOEIHYE
B c0o0i ITEAIOCTKH, B SIKHX IPE3EHTYIOThCS BCi
HeoOXimHi TPyHoBi poai aoromema. Koxkna
poAb HacHYeHa IIePeAiKOM  HEeOOXiTHUX
KOMIIETEHTHOCTEH, peKOMeHaallid 11010
OPaKTUIHUX mOifi aAororiema. 3micT poaeH
0a3yeTbCd Ha OTPHUMAaHHX TEOPETHIHHX
3HAHHAIX, HaBHYKAaX, YMIiHHSIX Ta
IpPopeCiiHUX ITIHHOCTIX JAS 3abe3redeHHs
BHCOKOSKICHOI Ta 0e3meYHoi JOIIOMOTH,
opieHTOoBaHOi Ha TaiieHra. LI  poai
IPYHTYIOTBCS Ha KaHaacbKux HacTaHOBax
naa MeqmaHux (paxiBiliB (CanMeDS, Frank,
Snell, & Sherbino, 2015). 3arasvHa
XapaKTePHCTUKA POABOBUX (PYHKILH Taka:

Aoromen daxiBelip, AKUH
OPOBOAUTE MiarHOCTUKY, [AQHYE Ta Peasisye
Tepartiro.

+ IIpodpecionaa [ie  eTHU4Ho,
pedaeKcye Ta BIOCKOHAAIOE CBOIO ITPAKTUKY .

*  KowmyHnirarop e(pekTUBHO
CITIAKYETBCSH 3 KAIEHTAMU Ta KOAETaMHU.

*  CroiBopalliBHHUK Ipaioe B
MYABTHUAMCIUIIAIHADHUX KOMaHIaxX.

. Koya 3i 3mopoB’s — migrpumye
KAIEHTIB Y JIOCATHEHHI IliA€H, TTOB’I3aHUX 3i
3/IOPOB’SIM.

* Ainmep (mimmpuemelb) — OpraHizoBye
Ta  KOOpPAMHYE TIPOLIECH B  paMKax
AOTOTIEIMYHOI JOIIOMOTH.

» IHHOBaTOp — BIPOBAMKYE HOBI

MiAXOAHM Ta TEXHOAOTII B IPAKTUKY.
[Tpodecitinmii mpodirb mependadae HU3KY
IIPUHIIMIIB, SKi HEOOXiJHO BpaxoByBaTH B
poboti aoromesa, a came:
*  Emuuna npaxkmuka — OiSIABHICTH
BiAIOBIIHO /10 TIPOeCiiHOT0O KOAEKCY.
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e Ethical Practice - acting in
accordance with the professional code of
conduct;

e Evidence-Based Practice - using
scientifically validated methods in therapy;

e Lifelong Learning — participating in
seminars, trainings, and other forms of
professional development;

e Interdisciplinary Collaboration -
engaging with other healthcare
professionals [20: 47].

Each role implies the formation of initial
competencies during higher education

training. For example, the role of
Professional includes the  following
competencies:

e "You conduct diagnostics for

individuals with developmental disorders
and make independent, evidence-informed
decisions based on your specialized
knowledge, considering the values and
preferences of the patient'.

e "You justify your choices based on
effectiveness, efficiency, and the best
available evidence".

e "You explore ethical dilemmas in
professional practice and make well-
considered decisions by balancing concerns
and opportunities".

e "You express the significance of your
work as a speech therapist to the individual
seeking care".

You are expected to:

e Understand your personal
responsibility for your own professional
activities.

e Be aware of your ambitions for your
professional career and commit to lifelong
learning through both formal and informal
education.

e Monitor your professional actions,
justify them, reflect on them, and adjust
your conduct based on feedback.

Additionally, the professional profile
offers recommendations for the practical
actions of speech therapists:

e Act ethically and thoughtfully.

e Provide services in cooperation with
the patient, based on up-to-date scientific
evidence, taking into account the patient’s
needs and preferences, and relying on
clinical experience.

e Justify your actions as a
professional in speech-language pathology.

«  Jlokasosa 6asa BHUKOPHUCTAHHS
HAYKOBO OOI'PYHTOBaHUX METOMIB y Tepartii.

+  BesnepepsHe HABUAHHS — y4acTb y
ceMiHapax, TpeHiHrax Ta IHIKUX ¢opmax
IpocpeciitHOTO PO3BUTKY .

. Mikoucyunninapta cnienpauys
B3aeMofis 3 iHIMMH QaxiBUgMu y cdepi
O0XOPOHHU 310poB’a [20: 47].

Koxkna poab Aorormenma IHependbadae
dopmyBaHHS y TIporieci HaBuyauHa y 3BO
nouamikosux KOMIIETEHTHOCTeH, HAITpUKAAL,
PoAB TIpodpecioHasa BKAIOYAE TaKi:

* "Bm IIPOBOAUTE [iaTHOCTHUKY
PO3BUTKY O0COOU 3 MOPYIIIEHHSIMH PO3BUTKY i
aiere  Ha  OCHOBI  (pakTiB, pobagyu

He3aAeXKHUM BHOIP Ha OCHOBI BAACHHUX
CIIEI[iaAbHUX 3HaHb Ta 3 ypaxyBaHHIM
LiHHOCTEH 1 BriogobaHb rmaljicyra.

*  Bu o6rpyHTOBYy€ETE CBil BUOIp 3 TOUKHU
30py €e(PeKTUBHOCTI, PEe3yABTATHBHOCTI Ta
HaWKpaIpx JOCTYITHUX JOKAa3iB.

. Bu mocaipkyeTre eTUYHI OUAEMU Y
npodpeciiiHii [IPaKTHII] Ta pobure
BUBasKeHUH BHOIp Ha OCHOBI 30aaaHCyBaHHS
3ariepedeHb i MOXKAUBOCTEH.

* Bu BuHCAOBAIOETE  OYMKY — IIpPO
BasKAUBICTb CBO€i poOOTH K AoTOIlena OAS
AIOTUHU, SIKA 3BEPTAETHCS 32 JOTIOMOTOIO.

* Bu Maere yaBA€HHS IIPO OCOOHCTY

BIAIIOBIIAABHICTD 111010 BAACHOI
npocpeciiiHOI MIABHOCTI.
. Bu ycBimomaroeTe BaacHi ambOirii

o0 IpodpeciiHoi Kap'epu Ta HaBYaETECh
BIPOZOBXK JKUTTA dYepe3 (popMasbHy Ta

HedOpPMaAbHY OCBITY.
* Bwu nepesipsiere BaacHi 1mmpodpecitini
mii, oOrpyHToByeTe, pedAeKCcyeTe — Ta

KOPHUIYETEe CBOi MOii Ha OCHOBI 3BOPOTHOTO
3B'a3Ky" [19: 43].

Takozk nmepeadadeHo peKoMeHaartii
AOTOITEZIaM III0/I0 IIPAKTUYHUX it Aororena:

. "IMigTH eTUYHO BHBasKEHO.

* HamaBatu mocayru y B3aemomii 3
HAIli€EHTOM, CIOUPAOYUCh Ha  [OepenoBi
HaAYKOBI 37100yTKH, 6epydH 10 yBaru roTpedu
Ta TIobaxkaHHA IIAlliEHTa, KEPYIOYHCH
BAACHUM KAIHIYHHM JIOCBIIOM.

*+ OOIpyHTOBYBaTH BAAacCHi
npodpecioHasa Aoromemii.

. PozBuBaTH BAACHUH AOTOIEIUMIHUH
JIOCBI.

* PedaekcyBarm pe3yabTaTH BAACHOL
AOTOIIEINMYHOI MPaKTUKU Ta IpParHyTd OO
IOKpAaIlleHHd Pe3yAbTaTiB mpari” [19: 44].

mi gk
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e Develop your own speech-language
therapy expertise.

e Reflect on the outcomes of your
professional practice and strive to improve
them [19: 44].

As stated in the Professional Profile, "All
the roles of the speech therapist are guided
by the needs of society, professional ethics,
and professional values" [20: 48].

All bachelor's degree programs [12]
aimed at training speech therapists span
four years of study and comprise 240
academic credits. Approximately 90% of
universities offer only full-time study.
Universities maintain autonomy in shaping
their curricula, yet they emphasize that the
first year serves a propaedeutic function,
providing students with foundational
knowledge for their future career. Students
are introduced to anatomy, neurology, and
various phenomena affecting speech,
language development, swallowing, and
hearing, as well as general characteristics
of communication disorders.

Typical curricula include the following
core components: Language and Language
Development Disorders — 8 ECTS; Speech
and Speech Disorders — 8 ECTS; Voice and
Voice Disorders — 8 ECTS; Neurological
Disorders — 8 ECTS; Health Promotion and
Prevention — 8 ECTS.

Elective components may include courses
such as: Speech Therapy in the World of Art
and Performance; Child Abuse and Neglect.

In training laboratories, students
acquire basic language proficiency, explore
the causes of disorders such as stuttering,
learn to use their own voice correctly, and
apply theoretical knowledge in practice.
They also gain initial experience working
with individuals who have speech
disorders. First-year  students are
encouraged to work on developing their
identity and to cultivate social, coaching,
and research skills.

At the end of the first year, each student
compiles an individual portfolio, and an
assessment decision is made regarding
their continuation in the program. If a
student has earned fewer than 48 ECTS
out of the required 60, they are not allowed
to proceed to the second year. In rare
cases, students may continue under the
condition that they complete an

9k 3a3Hadaersca B [Ipodoecitinomy
npodini  "Bci  3a3HaAYEHi POAiI  Aororief
OPIEHTYIOTBCS Ha IIOTpeOM CYCITABCTBA,
npodeciiiHy eTuKy, IpodpecifiHi IiHHOCTI"
[20: 48].

Yci GakasaBpceki mporpamu [12] Ha
3Mo0yTTS KBaaiikartii AOTOIIEA
po3paxoBaHi Ha 4 POKH HaBYaHHS, TOOTO
240 akamemiuHmx KpeauTiB, 90 %
YHIBEPCHUTETIB IIPOIIOHYE AUIIIE AeHHY (POPMY
HaBYaHHSI. YHiBepcuTeTH 30epiraroTh
aBTOHOMHICTH LIOAO0  3MICTy  OCBITHIX
mporpaM. YTiM, BCi BOHHM HAalliAIOIOTH
abiTypieHTIB Ha Te, IO I-pik HABUAHHSL €
npeneoesmuuHUli. Ie o3Hayae, 10
IIEPIIOKYPCHUKAM  JA€EThCAd  MaKCHUMyM
HaBYaABHOI ITi3HaBaABHOI iH(opMarliil o0
MaiOyTHBOI TPYAOBOI MiIABHOCTI (@HATOMIIO,
HEBPOAOTLil0, Ta 3HAHHA IIPpO SBHIIA, HKi
BIIAMBalOTb Ha MOBAEHHEBHM 1 MOBHHI
PO3BHUTOK, KOBTaHHS Ta CAyX, 3arasbHi
XapaKTEePHUCTUKU MOBAEHHEBHUX IIOPYILIEHB).
TunoBi NAaHU IIPONIOHYIOTH TaKi 000B’I3KOBI
KOMIIOHEHTH: Po3aamu MOBH Ta MOBHOTO
po3ButKy 8 ECTS; MoBA€HHS Ta MOBACHHEBI
po3aamu 8 ECTS; T'oaoc i roaocoBi po3aaau 8
ECTS; HeBpoaoriguni pozsamum 8 ECTS;
[TpodrinakTrKa Ta 3MilTHEHHS 3I0POB'S 8
ECTS. BubipkoBi KOMIIOHEHTH MOXKYTb
BKAIOYATU HABYAALHI JUCILIUIIAIHU: /AOromes
y CBiTi MHCTEIITBA Ta HepPQPOpPMaHCY;
KOPCTOKE IIOBO/KEHHS 3 JIiTbMHU. Y
HaB4YaABHIM AabopaTopii OTPHUMYIOTH OCHOBH
BIABHOTO BOAOJIHHSI MOBOIO, Ji3HAIOTHLCS

OPUYMHH, HaANPHUKAQL, 3aikaHHd. Takoxk
OpaIloloTh HaZ  BAACHHUM  TOAOCOM i
Ii3HAIOTHCS gIK PaBUABHO HUM

KOPUCTYBaTUCS i 3aCTOCOBYBaTU OTPUMAaHHI
3HAHHS Ha IIPaKTHIli, OTPUMYIOTh II09aTKOBI
HaBHUYKH pPOOOTH 3 ocobamMu, $SKi MAaroThb
MOBAEHHEBI BaIu. [leprioKypcHHUKaM
CTBOPIOIOTHCH HAAEXKHI YMOBH ITOIIPAIIOBaTU
HaJ BAACHOIO iOEHTHYHICTIO Ta PO3BHHYTHU
COLliaAbHI, KOYYHMHIOBI Ta [JAOCAITHUIIBKI
HaBHWYKH. 3a HiICYMKaMH HaB4YaHHd Ha 1-My
KyPCi CKAQaeThCd iHAUBiAyasbHE TOPT(OAIO
KOXKHOMY 3700yBady OCBITH i IPUHMAaETHCS
arecrailrifine pilleHHs 1010 MIOINABHOCTI
HaBYaHHS 34  OCBITHBOIO  ITPOrPaMOIO
Aororieia. Y BHNAAKY, KOAM — CTYIEHT
oBoaomiB MmeHIe Hixk 48 ECTS (i3 60 ECTS
HeoOXimHMX) BIH HE [OMIYyCKAETbCHA 0
HaBYaHHA Ha 2-My Kypci. Aullle y OeaKHX
BHUIIQKaxX 37100yBad OCBITH MOXe OyTH
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individualized plan to make up for the
deficiencies.

The main phase of training occurs
during the 2nd, 3rd, and 4th years, during
which students gradually refine their
professional identity. For example, at the

University of Applied Sciences in
Groningen, second-year core subjects
include: Diagnosis and Treatment of

Language Disorders — 8 ECTS; Diagnosis
and Treatment of Speech Disorders — 8
ECTS; Diagnosis and Treatment of Voice
Disorders - 8 ECTS; Diagnosis and
Treatment of Neurological Disorders — 12
ECTS; Therapeutic Interventions and
Communication — 8 ECTS.

Elective subjects may include: Feeding
and Swallowing Disorders in Infants and
Young Children; Neuropsychology.

Second-year volunteer practice is
conducted on-site (classrooms,
dormitories), where students evaluate

peers, whose native language is not Dutch,
offering assistance and articulatory or
voice-related guidance. Mastering these
subjects substantially contributes to the
development of initial professional
competencies in diagnosing and
intervening in speech-language disorders.

The third year includes core courses such
as: Hearing and Hearing Disorders - 8
ECTS; Professional Paramedical Services —
8 ECTS; Quality Improvement in
Paramedical Care — 6 ECTS.

Students select a specialization-related
subject for in-depth study (24 ECTS), such
as: Neurorehabilitation; Entrepreneurship;
Care Management; Speech Therapy for
Infants and Children; Speech Therapy in
Dementia; Clinical practice is carried out in
institutions where graduates plan to work
after completing their education.

The fourth year emphasizes full
integration into the speech therapy
profession and includes: Final Internship
and Diploma Project — 20 ECTS; Bachelor’s
Thesis and Portfolio Defense — 40 ECTS.

An optional course on “Innovations in
Speech-Language Pathology” is also
offered, where students develop their thesis
projects.

The curriculum at Rotterdam University
of Applied Sciences [13] presents some
differences. In the first year, students take:

IepeBeeHUM [0 2-T0  Kypcy, aae 3
JOMATKOBOIO  YMOBOIO  —  BHKOHAaHHA
IHIVBIAYaAbHOIO IIAAHY YCYHEHHS IIPOTaAHH
Yy HaB4YaHHI.

OcHOBHHI eTarl HaBYaHHS — 2-H, 3-#1 i1 4-
%1 KypcH, KOAU 1%0(S IIOCTYIIOBE
B/IOCKOHaA€HHSI IIPOodeciiiHoi iMeHTUYHOCTI
MaliOyTHix aoroneniB. Ha 2-my Kypci,
HaIlIpUKAa, B YHIBEPCHUTETI IIPUKAATHHIX
HayK ['pOHIHIreH, BUBYAIOTD TaKi 000B’I3KOBIi
KOMIIOHEHTH: JliarHOCTHKAa Ta AiKyBaHHS
moBu 8 ECTS; [JiaTHOCTHKa Ta AiKyBaHHS
MoBAeHHda 8 ECTS; [iarHocTuKa Ta
AikyBaHHA roaocy 8 ECTS; [iarHocTuKa Ta
AIKyBaHHSI HEBPOAOTIYHHX po3aamiB 12
ECTS; TepameBrudyHe BTpPydYaHHS Ta
KomyHikaliga 8 ECTS. [o BuOipKOBHUX
OUCLIUIIAIH ~ SIK  [IPaBHAO  IIPOIOHYIOTH:
[IpobaeMu 3 KOBTAQHHSM i TOAYBaHHAM Y
HEMOBAAT Ta [JiTedl paHHBOTO  BIKY;
HEUPOIICHXOAOTIIO. Ha 2-my Kypci
nependadaeThCsl BOAOHTEPCHKA IIPaKTHKA —
Ha pobodyoMy Micui (B  ayauTopiax,
TYPTOXKUTKAX) MafOyTHi AOTOIIe I
0OCTEXKYIOTh OMHOKYPCHHKIB, [Ad SKHX
HiZlepAaHICEKa MOBa HE € PiHOI0, HANAIOTh

JOTIOMOTY, HaBOAATb [PHUKAQAU IO
IPaBHUABHOI apTUKYAdIlii, BUKOPHUCTAHHSI
rorocy. OBoAomiHHS ~ 3HAHHSIMU  IIHUX
HaBYaABHHUX [UCLHIIAIH 3HAYHOK MIipOIOo
dopmye IOYaTKOBI npodpeciiiHi
KOMIIET€HTHOCT1 LI0Z0 [iaTHOCTUKHU
IOpyLIeHb Ta IHTEPBEHLI B HaJaHHI
AOTOIIEUYHOI JOIIOMOTH.

3-i  Kypc T1iepenbadae  0OOOB’I3KOBI

rKoMmrtoHeHTH: CAyx 1 cAyxoBi po3aamu 8
ECTS; ITpodeciiini napamenuyHi mocayru 8
ECTS; IligBuilieHHa $SKOCTi IIapaMeIudHOi
poriomorn 6 ECTS. Takoxk BHOHpaeTbCca
HaBYaAbHa [OUCILHIAIHA, 3 $KOi CTYZEHT
Oazkae IOrAMOUTH 3HAHHS 3 EPCHEKTHBOIO
CIieltiaaizartii: HetipopeabiaiTarttis;
[TigmpuemMHUIITBO; MeHEIKMEHT [OOTASIIY;
AororiefUaHi IIPOOAEMH Y HEMOBAAT Ta iTEH;
Noronenia npu pemenidi Tomo 24 ECTS.
[TpoxomKeHHST  AOTOIEAWYHOI  HPaKTHUKU
rependadeHo B 3aKAd[ax, M€ BHILyCKHUKU
IAQHYIOTH IIPAIffOBATH IIiCAS 3aKiHYEeHHS
3BO.

4-i1 Kypc — Imepembadae MaKCHMaAbHE
BXO/IKEHHS B 00OpaHy Ipodpeciio Aororena.
HduniaomHe 3aBpanHda, Ipaktuka 20 ECTS;
Baxuct KBanidikarifinol podboTu bakasaBpa,
noprgonsio 40 ECTS. Takok HamaeTbCsd
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Speech Therapy for Children Aged 0-4;
Speech Therapy for Children Aged 4-18;
Adult Speech Therapy; Speech Therapy for
the Elderly I; Speech Therapy for the

Elderly 1II; The Profession of Speech
Therapist; Professional Identity. The
second year includes: Language and

Speech Treatment; Research Practice; Art
Therapy; Organization and Implementation
of Healthcare Innovations; Internship in
Speech Therapy; Career Coaching; Elective
Courses. The third year includes:
Treatment of Voice and Hearing Disorders;
Treatment of Neurological Speech and
Language Disorders; Augmentative and

Alternative = Communication; Feeding,
Drinking, and Language Fluency
Disorders; Electives; Internships; Thematic
Education. The fourth-year features:
Internship; Internship-Oriented Training;
Thematic Education; Writing and

Defending the bachelor’s Thesis. The
educational formats and structure are
summarized in Fig. 2.

days of lessons
per week

hours of self-

study
per week

20

Yearl

@ rractice @ clectives

Fig. 2 Mode of

Legend

Hogeschool Rotterdam presented the
results of labor market monitoring and
feedback from speech therapy graduates.
See Fig. 3.

MOKAUBICTb IIPOHTU HaBYAHHA 3a KypPCOM
"[HHOBAaIlii B Aoromesii"’, I 4ac oBOAOIIHHS
dKUM 37100yBadi IIpallioloTh HaJ, BAACHUM
[JUTIAOMHUM IIPOEKTOM.

3MicT OCBiTHBOI IIporpamMu OakasaBpa
PorTepnamcekoro YHIBEpPCHUTETY
OPUKAQIHUX  HayK [13] Mac JgedkKi
BigMiHHOCTI. 30KpeMa, nepwuil Kypc
BKAIOYAE TaKi HaBYaAbHI JAWCLIUIAIHU:
AoTOIleMUYHA Teparisa y aitett Bikom 0-4
POKiB; AOTOIIEAUYHI 3aHATTH y OiTel BiKoM 4-
18 pokiB; aoroneguYHA Teparlis ¥ JOPOCAHX;
AOTOIIEIUYHA Tepallid y AIOZIeH IIOXHAOTO BiKYy
1; aoronepyyHa Teparlis y Arofeid IIOXHAOTO
BiKy 2; IIpodpecia aoromen; IIpodpecitina
IIEHTHYHICTE. /pyeuli KYpcC: AiIKyBaHHS MOBU
i MoBAeHHs; HaykoBo-mocaigHa IIpakTHKa;
Aprtreparnis; Oprasisallid Ta BIPOBaIKE€HHI
iHHoOBalii B MemunuHi; CraxXyBaHHS
rororieioM; Kap’epuuii koyuwHTr; BubipKoBi
crietkypcu. Tpemiii kypc: AiKyBaHHSI TOAOCY
1 cayxy; AiKyBaHHSI HEBPOAOTIYHHX PO3AAIIB
MOBH 1  MOBAeHHs; J[lomaTkoBa — Ta
aAbTepHATHBHAa KOMYHIiKallid; AiKyBaHHS
po3AamiB xapdyBaHHS, IIHUTTA Ta BIABHOIO
BOAOIHHA MOBOIO; BHOIpKOBi CIHELKypCH;
CraxkyBaHHS; TemaTuaHa ocBiTa.
Yemegepmuii kypc: CraxKyBaHHs; HaBuyannsa
CIIpsIMOBaHE Ha CTaXKyBaHHd; TeMmaTHyHa
OCBiTa; Harmmucanus Ta 3aXUCT
KBaaidikaritinoi poboTtu bakasaBpa.
Criocobu opranisallii HaBYaHHS HaBeIEHO Ha
puc. 2.

Year 2

Year 3 Year 4

@ Theory @® Accompaniment

instruction [19]

Hogeschool Rotterdam 1mpe3eHTyBaB
pe3yAbTaTH MOHITOPHUHIY PHUHKY IIpalli,
3BOPOTHIH 3B’I30K BHUILYCKHUKIB

CIIELIiaABHOCTI Aoronenisa. JIus. puc. 3
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Current labour market

Source: national figures Research Centre for Education and the Labour Market (ROA), May 2025

~

Permanent job 1.5
years after graduation

€

Average gross
monthly salary 1.5
years after graduation

€ 2809 60%

©

Full-time job 1.5 years
after graduation

& )

Speaks of a good
connection to the
labour market

Would choose the
same course
afterwards

37% 81% 86%

Fig. 3. Monitoring of graduates' prospects in the educational program of
Bachelor of Speech Therapy [13]

The master's degree program in speech
and language pathology [11] is a l-year
program, i.e. 60 credits, of which 25 credits
are compulsory components, 20 credits are
practice and preparation of qualification
work, 15 credits are elective components
(25%). The 1st semester includes the
following disciplines: Pathology of speech
and hearing disorders — 5 ECTS; In-depth
study of speech disorders (e.g., aphasia) —
S ECTS; Speech testing — 5 ECTS; Methods
of speech diagnostics — 5 ECTS; Cognitive
communication disorders due to brain
injury - 5 ECTS. Second semester:
Development of Speech and
Communication Technologies; Second
Language Acquisition; Multimodal
Communication and Persuasion; Practice;
Master's Thesis Defense.

Educational programs for training
speech therapists are improving every year,
as the social status of a speech therapist is
constantly growing.

In Germany, speech therapy as a science
and the profession of a logopedist began to
be realized and developed after the end of
World War II. However, people with speech

impairments received speech therapy
much earlier, provided by otolaryngologists
and teachers based on their own

experience. In the 1920s and 30s, the first
methods of treating stuttering, voice
disorders, and articulation appeared. The
first courses in the pedagogy of speech
correction (Sprachheilpadagogik) were
offered. The development of speech therapy
was especially stimulated by the postwar
period, when society experienced severe

HapuyanH4g 3a MaricTepChKOI0 IIPOrpaMoro
"IlaTosoris  MoBH Ta MoBAeHHa" [11]
nepenbdadae 1 pik, To6To 60 KpeauTiB, 3 HUX
25 KpeauTiB — 000B SI3KOBiI KOMIIOHEHTH, 20
KpeouTiB — TIIpakTUKa 1 IIAroToBKa
KBanidikartifinoi pobotu, 15 KpeguTiB —
BUOIPKOBiI KOMIIOHEHTH (25%). 1-#1 cemecTp
BKAIOYA€ HaB4YaAbHI auciunainu: IlaToaoria
IOpPYyLIeHb MOBAEHHS 1 cayxy — S ECTS;
[Toranbaene BUBYEHHS MOBAEHHEBOTO
HOpPYILIEeHHS (Hanpuraazn, adaaiisa) — S ECTS;
TecryBanus wmoBu - S ECTS; Meroau

JiarTHOCTMKHU MoBAeHHT — S5 ECTS;
[TopyIilieHHsT ~ KOTHITMBHOIO  CITIAKYBaHHS
BHACAIZIOK TpPaBMH TOAOBHOTO MO3KYy — S

ECTS. dpyruit cemecTp: PO3BUTOK MOBAECHHS
Ta KOMYHIKaQTUBHHUX T€XHOAOTIH; OBOAOIIHHS
JAPYIor MOBOIO; MyapTUMOJAABHA
KOMYHIKallid Ta IepekoHaHHd; [IpakTuka;
BaxucT KBaaiikallifiHoi poboTu maricrpa.

OcBiTHI mporpaMy TiATOTOBKH AOTOIIEIIB
3 KOXKHUM POKOM 3MIiCTOBHO
BIIOCKOHAAIOIOTBCH, OCKIABKH COIUIAABHHH
cTaTyC AOToIle/ia IIOCTiHHO 3pOCTaE.

Y HimewunHi Aoromenida 9K Hayka,
draxiBelp 3 AOTOIIeNil (Aororesn) K IIrpodecis
IoYaAu VCBiIOMAIOBATHCS 1 PO3BUBATUCH
micad 3akiHYeHHs [Ipyroi CBITOBOI BiMfHH.
Xo4a, AOTONEAWYHY [OIIOMOTY AIOAH 3
IIOPYIIEHHSIMH  MOBAEHHS  OTPUMYyBaAH
Habararo pawmime. [i 3a6esnedyBasu aikapi-
OTOAQPUHIOAOTU Ta meaarorivyHi
IpaliBHUKH, BUXOASYHU 3 BAACHOTO JOCBIY.
Y 1920-30-x pp. 3’9BHAHCS IIEPIIi METOIUKHU
AlKyBaHHS 3aiKaHHd, pPoO3AaiiB TOAOCY,
apTUKyAdLlii. BUHMKAaOTh IIEpIHIi KypcH 3
IeJaroriku KOPEKITil MOBAEHHA
(Sprachheilpaddagogik). Po3Butok aoromemii
0COOAMBO CTHUMYAIOBaB iCASTBOEHHUH
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speech trauma, neurological disorders, and
psychosocial losses.

The Law on the Profession of logopedist
(Gesets Uiber den Beruf des Logopéden) of
1957 finally defined the legal status of a
logopedist and determined the 3-year
professional training (Logopadie-
Ausbildung) in public and private
educational institutions.

Today, Germany has a clear system of
special education and a network of higher
education institutions that train teachers
to work with children with special
educational needs, including logopedists.
As early as the 1970s, Germany began
gradually introducing the concept of
inclusive education. Classical and medical
universities offer a variety of educational
programs, which can lead to a specialty in
speech therapy: Justus-Liebig-Universitét
Giefden), Universitidt Kassel, Universitit
Wirzburg, Universitét Leipzig, Universitat
Potsdam, Padagogische Hochschule
Heidelberg, LMU Miunchen, Universitat
Erfurt, Leibniz Universitat Hannover

We have studied the system of training
specialists for the special education
system, which is carried out by the
Gottfried Wilhelm Leibniz University of
Hannover [17; 18]. The history of the
university dates back to 1831, so the
educational environment has a fairly stable
tradition of training specialists to ensure
the vital activity of German society.
Specialists in special education are trained
at the Institute of Special Education at the
following educational levels: bachelor's,
master's, and doctoral degrees. The
bachelor's program in special education for
people with special needs (Bachelor So) is
polyvalent. This means that obtaining a
bachelor's degree is possible upon
completion of 3 modules. The first module
includes special education disciplines, the
second module is a mandatory choice of the
direction of teacher professionalization
(applied linguistics, German, evangelical
religion, history, Catholic religion, art,
mathematics, music, natural science,
physical education), and the third module
includes methods and technologies of
teaching the chosen specialization in a
special or inclusive school, and writing a
bachelor's thesis. The decision on the

nepiofl, KOAU B CYCIIIABCTBI Bif4yAW BasKKi
MOBAEHHEBI TPaBMH, HEHPOAOTIYHI po3aany,
IICUXOCOLliaAbHI BTpaTH.

3akoH 1po mpodecito aoromena (Gesets
tber den Beruf des Logopaden) 1957 p.
OCTaTOYHO BH3HA4YMB IIPaBOBHM cTaTyC
Aororiefia i BHU3HAUUB - 3-piyHYy  (paxoBy
OiITOTOBKY (Logopadie-Ausbildung) y
[EepKaBHUX Ta IIPUBATHUX 3aKAa/1aX OCBITH.

Ha crorogni B Himeuuuni cpopmyBasaca
4iTKa CHCTe€Ma CIEeIiaAbHOI OCBITH Ta
MepexKa 3aKAaiB BUIIOi OCBITH, A€ FOTyIOTh
efaroriB - gass  poboTd 3 OITBMH 3
0COOAMBHMH OCBITHIMH IOTpebaMH, B TOMY
qucai aoroneniB. e B 1970-x pokax
Himeuunna posrodasa IIOCTYyTIOBE
3arpoBaPKEHHST KOHIIEMIli iHKAIO3UBHOTO
HaBYaHHd. YHIBEPCUTETH KAACUYHOIO Ta

MEIUYHOTO  CIIpsIMyBaHHSI  IIPOIIOHYIOTH
pi3HOIIAQHOBI OCBITHI IpOrpamH,
OBOAO/IIBIITH SKOIO MOZKHAa 300y TH
CIIEILliaABHICTD AOTOoIIenA: YuiBepcuTeT

liccena (Justus-Liebig-Universitat Giefien),
YHuiBepcurer Kacceaa (Universitdt Kassel),

YuiBepcureT Bropiioypra (Universitat
Wirzburg), YHiBepcurer Aetitiiiira
(Universitat Leipzig), YHiBepcureT [loTrcmama
(Universitat Potsdam), IlegaroriyHmii
yHiBepcuter [lefinearbepra (Padagogische
Hochschule Heidelberg), YHiBepcureT
AropBira-Makcuminiana B MrosaxeHi (LMU
Mtuinchen), YHiBepcuTeT Epdypra
(Universitat Erfurt), Leibniz Universitat
Hannover.

Hamm mocaimkeHo cucTreMy ITiATOTOBKHU
(haxiBIlIB A CHUCTEMH CIIEI[iaABHOI OCBITH,
gKy 3aificHIoe 'aHHOBEPCHKUH YHiBEPCHUTET
imeni T'ordpina Biapreabma Aetibnuina [17;
18]. Icropia yHiBepCHUTETy IIOYHMHAETHCHI 3
1831 poky, TOMy B OCBIiTHBEOMY CE€pPEIOBHILI
MaHYIOTb JOCUTH CTaAl TPaAUIlil MiATOTOBKHU
daxiBIliB OAS 3abe3rmeyeHHs
KUTTEMIIABHOCTI HIMEIIBKOI'0 CYCIIiABCTBA.
[TigroroBKka haxiBIlB 3i CremniasbHOI OCBITH
3MINUCHIOETBCI B [HCTUTYTI CHemiasbHOL
OCBiTH 3a OCBITHIMU pPIBHAMH: 0OakasaBp,
Marictp, HAoKTop Qiaocodii. IIporpama
bakasaBparty 3a creriasbHicTIO "OcBiTa Oas
Aroziet 3 ocobanBuMH Totpebamu’ (Bachelor
So) € mnoaiBasenTHOIO. lle o3Hauae, IO
OTPUMAaHHS CTYIIEHs DaKasaBpa MOXKAUBE 3a
YMOBH OBOAOAIHHA 3-X MonyaiB. Ilepmimii —
BKAIOYAE HaBYaABHI JUCIIUIIAIHHY CIIEITiaAbBHOI
OCBIiTH, HOpyTHUi#i — O0OOBI3KOBUII BHOIp
HaIpsamy mpodpecioHaaizartii BUHUTEAS

272


https://www.google.com/maps/search/%D0%A3%D0%BD%D1%96%D0%B2%D0%B5%D1%80%D1%81%D0%B8%D1%82%D0%B5%D1%82+%D0%93%D1%96%D1%81%D1%81%D0%B5%D0%BD%D0%B0+%28Justus-Liebig-Universit%C3%A4t+Gie%C3%9Fen%29%2C+%D0%93%D1%96%D1%81%D1%81%D0%B5%D0%BD%2C+%D0%9D%D1%96%D0%BC%D0%B5%D1%87%D1%87%D0%B8%D0%BD%D0%B0
https://www.google.com/maps/search/%D0%A3%D0%BD%D1%96%D0%B2%D0%B5%D1%80%D1%81%D0%B8%D1%82%D0%B5%D1%82+%D0%93%D1%96%D1%81%D1%81%D0%B5%D0%BD%D0%B0+%28Justus-Liebig-Universit%C3%A4t+Gie%C3%9Fen%29%2C+%D0%93%D1%96%D1%81%D1%81%D0%B5%D0%BD%2C+%D0%9D%D1%96%D0%BC%D0%B5%D1%87%D1%87%D0%B8%D0%BD%D0%B0
https://www.google.com/maps/search/%D0%9F%D0%B5%D0%B4%D0%B0%D0%B3%D0%BE%D0%B3%D1%96%D1%87%D0%BD%D0%B8%D0%B9+%D1%83%D0%BD%D1%96%D0%B2%D0%B5%D1%80%D1%81%D0%B8%D1%82%D0%B5%D1%82+%D0%93%D0%B5%D0%B9%D0%B4%D0%B5%D0%BB%D1%8C%D0%B1%D0%B5%D1%80%D0%B3%D0%B0+%28P%C3%A4dagogische+Hochschule+Heidelberg%29%2C+%D0%93%D0%B5%D0%B9%D0%B4%D0%B5%D0%BB%D1%8C%D0%B1%D0%B5%D1%80%D0%B3%2C+%D0%9D%D1%96%D0%BC%D0%B5%D1%87%D1%87%D0%B8%D0%BD%D0%B0
https://www.google.com/maps/search/%D0%9F%D0%B5%D0%B4%D0%B0%D0%B3%D0%BE%D0%B3%D1%96%D1%87%D0%BD%D0%B8%D0%B9+%D1%83%D0%BD%D1%96%D0%B2%D0%B5%D1%80%D1%81%D0%B8%D1%82%D0%B5%D1%82+%D0%93%D0%B5%D0%B9%D0%B4%D0%B5%D0%BB%D1%8C%D0%B1%D0%B5%D1%80%D0%B3%D0%B0+%28P%C3%A4dagogische+Hochschule+Heidelberg%29%2C+%D0%93%D0%B5%D0%B9%D0%B4%D0%B5%D0%BB%D1%8C%D0%B1%D0%B5%D1%80%D0%B3%2C+%D0%9D%D1%96%D0%BC%D0%B5%D1%87%D1%87%D0%B8%D0%BD%D0%B0

Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 3 (122)

Bicrux XKumomupcbrozo deprkagHoz0 YyHigepcumemy imeHi leana @paHka.
ITedazoziuni Hayku. Bun. 3 (122)

subject focus of the bachelor's degree
program is made by choosing the second
module. In other words, the bachelor's
program  provides for a  specific
specialization of graduates.

After mastering the bachelor's program
in special education for people with special
needs, graduates have the right to work in
out-of-school education institutions or
continue and deepen their studies in a
master's degree program. The master's
program has two specializations: "Learning
Support and Educational Assistance (LE)"
and "Speech and Communication Therapy
(SKT)" [17]. However, the prospect of
studying for a master's degree is
determined by the choice of a bachelor's
degree. If a student is interested in
specializing in the master's degree program
"Speech and Communication" for further
work in speech therapy practice, he or she
should combine it with the second subject
"Applied Linguistics", which contains
theoretical linguistic foundations and is a
prerequisite for independent work on
subject issues.

The purpose of this combination is to

formulate competencies based on
professional, scientific and  ethical
requirements for future logopedists.

Specific objectives are usually described in
the module descriptions of the programs
and reflect standard European educational
approaches (in particular, ECTS and the

European Qualifications Framework -
EQF).

- Professional knowledge
(Fachkompetenz): Master the basics of
linguistics, medicine, psychology,

pedagogy, anatomy and neurology;

Know typical speech, voice, hearing and
swallowing disorders; Understand the
stages of normal speech development and
its disorders.

- Diagnostics and therapy: Master the
methods of examination and diagnosis of
speech and voice disorders; Plan, conduct
and document speech therapy
interventions; Use evidence-based therapy
techniques.

- Interdisciplinary interaction
(Interdisziplinaritat): Work in a team with
physicians, educators, psychologists, and
social workers; Understand the limits of

(IpyuKAagHa AIHTBICTHKA, HiMellbKa MOBa,
€BaHTEAiYHA PEAiris, icropid, KaToAHIIbKa
peaAirisi, MHCTELITBO, MaTeMaTHhKa, MYy3UKa,
IIPUPONO3HABCTBO, (pi3MyHE BHUXOBAHHS),
TPEeTiti — METOAUKU Ta TEXHOAOTI HaBYaHHS
obpaHoi cHemiasizaiii y cremiasbHIH un

IHKAIOZUBHIH IITKOAI, HaIrIucaHHs
OakasraBpcbKOi  pobotu. PimreHHs  mpo
IpeaMETHY CITPIMOBAaHICTh OCBITHBO1
nporpamMy B 0OakasaBpaTi IIpUHMAaEThCH

LIASIXOM BHOOpPY Apyroro Momayad. ToOrto,
bakasaBpar nependbavae KOHKPETHY
cIieriaaisallito BUILyCKHHUKIB.

[Ticast OBOAOMIIHHS IPOrpaMoro bakasaBpa
3a cremjaspHicTio "OcBiTa IOAd AOOEH 3
ocobAMBHUMH  TIOTpebaMH"  BUITYCKHHKH
MaloThb IIpaBO IIpalloBaTH B 3aKA3aax
[I03alIKIABHOI OCBiITH a00 MPOAOBXKUTH Ta
IOTAMOUTH HaBYAHHS Ha MAariCTepPChKii
crymii. Maricrepcbka mporpama Mae€ [OBi
criertianizamii  "IligTpyMka HaBYaHHS Ta
ocBiTHa nonomora (LE)" i "MoBaeHHeBa Ta
KOMyHiKaThBHa Teparia (SKT)" [17]. YTim,
IepCIeKTHBa HaB4YaHHdA B Maricrparypi
OOYMOBAIOETECSI ~BHOOpPOM  HaIpagMy B
OakasaBparTi. JKIIO CTYIEHT 3alliKaBA€HUH B
creianizanii  maricrparypu "MoBa < Ta
KOMYHIKAaIlisi" [OAS TIOHAABIIIOI POOOTH B
AOTOIIE MY HIH IPaKTHUILI Homy cAln
IOENHYBaTHU 3 OPYTUM IIpeaIMEeTOM
"[lpukaamHa  AIHTBiCTHKA", GKHUU MICTUTH

TEOPEeTUYHI AIHTBICTUYHI OCHOBH Ta €
epeayMOBOIO  CAMOCTIMHOI  poboTu 3
IIpEeaIMETHHX ITUTaHb.

MerTtoro TaAKOIO TIOEAHAHHSA €

dopMyArOBaHHSA KOMITETEHTHOCTEH Ha OCHOBI
IpodpeciiHIX, HAQYKOBUX i €TUYHUX BHUMOT [0
MaiOyTHiX  AoromemiB. KoHKperHi  1riai
3a3BHUYall oOmHcaHi y MOIYABHHX OIIHCax
mporpaM Ta BimoOpakaroTk CTaHOAPTHI
€BPOIEHCHKI OCBITHI Iiaxoau (3okpema, €CKTC
Ta €BPOIIEHCEKY paMKy KBaaidikartiit — EQF).

- daxosi 3HAHHS (Fachkompetenz):
3aCBOITHM OCHOBH AIHTBICTHUKH, MEIHIIUHU,
TICHXOAOTIi, IIeIaroriKuy, aHaToMii  Ta
HEBPOAOTii; 3HATU TUIIOBI MOBAEHHERI,

TOAOCOBi, CAyXOBi Ta KOBTaABHI po3aanay;
PO3YMITH eTaIrtl HOpMaAbHOI'O MOBA€HHEBOTO
PO3BUTKY Ta MOI0 IIOPYILIEHb.

- [liaeHocmuxa ma mepanis: ONaHyBaTH
METOIH obcrexkeHHd i JIIaTHOCTHUKH
MOBAEHHEBUX 1 TOAOCOBUX IIOpPYILIEHD;
IIAQHYBaTH, IIPOBOAUTH Ta MNOKYMEHTYBATHU
AOTOIIEINYHI BTPY4YaHHS; BUKOPHCTOBYBaTHU
HAYKOBO OOI'PYHTOBaHi METOAVMKH TepPalrrii.
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their own competence and know when to
refer patients to other specialists.

- Communication competence:
Communicate professionally and ethically
with patients, relatives, and colleagues;
Explain complex diagnoses in a layman's
terms.

- Research skills: Read, understand and
critically evaluate scientific sources;
Conduct simple research or participate in
evidence-based practice projects.

- Reflection and self-study: Analyze own
professional activities; Develop an attitude
of lifelong learning.

- Legal and ethical knowledge: Know the
legal framework of the speech and
language pathology profession in Germany
(e.g., LogopG); Adhere to the principles of
ethics, data protection, and professional
confidentiality [18].

The content of the educational process
covers interdisciplinary knowledge of
linguistics, medicine, psychology, pedagogy
and neuroscience, which is necessary for
the diagnosis, treatment and prevention of
speech, voice, language, swallowing and
communication disorders in children and
adults.

The educational program includes the
following typical theoretical blocks:

1. Linguistic fundamentals (Phonetics
and phonology; Morphology, syntax,
semantics; Pragmatics and

communication; Speech development in
children (normal and pathological).

2. Medical and biological basis
(Anatomy and physiology of the speech
apparatus, respiration, voice formation;
Fundamentals of neurology (CNS,
aphasia, apraxia, dysphagia); Audiology
and auditory disorders; Pathophysiology
of speech and voice disorders).

3. Psychology and Development
(General and Child Psychology;
Psychology of Speech Development;
Psychology of Learning, Behavior and
Perception; Fundamentals of
Psychopathology).

4. Pedagogy and Special Pedagogy

(Inclusive Education and Support for
Children with Special Needs;
Communication Strategies in Education;
Pedagogical Diagnostics).

- MiDkoucyunainapHa 683aeM0o0ist
(Interdisziplinaritcit): mpalfoBaTl y KOMaH/I] 3
AlKapgMmy, — IegaroraM, IICUXOAOTaMH,
COILliaABHHUMMU ITpalliBHUKAMH; PO3YMIiTH MEXKi
BAAQCHOI KOMIIETEHIIiI Ta 3HaTH, KOAU
CKEPOBYBAaTH MAaIli€HTIB 0 iHIITHNX (PaxXiBIIiB.

- KomynikamueHa KOMNemeHmHicma:
npocpeciiHO Ta €eTHUYHO CITIAKyBaTHUCS 3
nalieHTaMH, poavyamu, KOA€TraMUu;
TIOSICHIOBaTU CKAQIHI [iarHO3U 3pP03yMiA0
AL HECIIELaAiCTiB.

- Hayxoeo-00Ci0HUUbKL HABUUKU: TUTAaTH,
PO3yMITH i KPHUTUYHO OLiHIOBAaTH HAayKOBi
JKepeAa; TIPOBOAUTH ITPOCTi MOCAIMKEHHS
abo OpaTH yd4YacTb y IIPOEKTaX HJOKA30BOi
IIPaKTHKH.

- Peghnexcisa ma COMOHABUAHHSL:
aHaAi3yBaTH BAACHY IIPO(eciiHy MiIABLHICTE;
dopMyBaTH YCTAaHOBKY Ha Oe3repepBHE
npocpecitine HaBpuanHd (lifelong learning).

-Ilpasosi ma emuuHi 3HAHHS: 3HATH
mopaBoBi ocHOBU IIpodoecii Aoromena B
Himewgunni (HampurAa, LogopG);
JOTPUMYBAaTHCH IIPUHIIUITIB €THKH,
30epeKeHHs [AaHUX, rpodpeciitHoi
KoHpineHitiHOCT [18].

3MicT OCBITHBOTO TIPOIIECY OXOIIAIOE
MDKIUCHHUTIAIHAPHI 3HAHHS 3 MOBO3HABCTEA,
MEIUITMHHN, IICUXOAOTii, TIIeJaroriku Ta
HeUpoHAYK, dKi HeoOXi/lHi JAd AiarHOCTHKH,
AlKyBaHHS # TIIPOPiAQKTUKU MOBAEHHEBUX,

T'OAOCOBHX, MOBHHX, KOBTAABHUX i
KOMYHIKATUBHUX pPO3AaIiB y  mited i
JTIOPOCAHUX.

OCBITHBOIO ITPOrPAMOI0 ITepe1daveHo TaKi
TUITOBI TEOPETUIHI OAOKH:

1. Ainegicmuuni ocHosu (PoHEeTHKA Ta
droHoAOTiH; Mopdoaorig, CUHTaKCHC,
ceMaHTuka; [IparmaThka Ta KOMYyHiKallis;
Po3BHUTOK MOBAEHH4 y AiTel (HOpMaAbHUH Ta
IIaTOAOTIYHUH).

2. Meoduko-6ionoziura 6asza (AHaTroMmia Ta
dizionoris  MOBHOrO amapatry, [AUXaHHS,
roaocoyTBopeHHs; OcHoBHU HeBpoaorii (UHC,
adpasii, ampaxcii, awmcdarii); Aymionroria Ta
CAYXOBI IIOPYILIEHHST; [TaTodizionroris
MOBAEHHEBUX 1 TOAOCOBHX PO3AAIiB).

3. INcuxonoezisn ma pozsumok (3arasbHa Ta
ouTsS4da IICUxXoAorid; Ilcuxoaoris po3BUTKY

MOBAEHHS; [Tcuxonorisa HaBYaHHS,
HoBemiHKH Ta  copudiHartdg;  OCHOBH
IICUXOIIATOAOTI).

4. Iledaeozixa ma cheuiaibHa nedazoiKa
(lmkaro3uMBHa oOCBiTa Ta HiATPHMKa OiTeH 3
ocobanBuMHu noTtpebamu; KomyHikaTHBHI
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S. Diagnostics and classification of
disorders (Speech disorders (inhibited
speech/language/voice/swallowing/com

munication disorders); Classification
according to ICD-10/ICD-11;
Examination methods (testing,

observation, instrumental methods).

6. Research training (Fundamentals of
empirical research; Introduction to
evidence-based practice; Methods of data
collection, analysis and interpretation;
Statistics in speech therapy).

7. Ethics, law, professional practice
(Legislative framework of the profession of
speech and language therapist (LogopG);
Confidentiality, patient rights; Ethical
principles of the profession; Introduction
to professional communication).

Bachelor's graduates also have the
opportunity to master the master's
program in health care education
therapy. This offer is provided by the FH
Munster University of Applied Sciences
[19]. The components of the educational
program are presented in Table 1.

cTparerii B OCBITI; ITemaroriyaa
[iaTHOCTHKA).

5. [liaeHocmurxa i Kaacugikayis
nopyuieHs (Pozaagu MOBAE€HHSH
(3araapmMoBaHe

MOBAEHHEBe /MOBHE/T0AOCOBE,/  KOBTaAbHE
/KOoMyHiKaTHUBHe nopyuieHHst; Kaacudgikartis
3a MKX-10/MKX-11; Meromu oOCTeKEeHHS
(rectyBanHs, CIIOCTEPEKEHHS,
IHCTPYMEHTAaABHI METOIH).

6. Hayrogo-0oCciioHUUbKA niozomosxa
(OcHOBH eMITipUYHOTO [OCAiIKEeHHS; Beryn
[0 [0KAa30BOi IIpakTHUKH; Metoqu 300Dy,
aHaai3y Ta iHTEepIIpeTaltii [aHUX;
CraTHuCcTHKA y AOTOIIE/Iii).

7. Emuxa, npaeo, npogpeciliHa npaxmuxa

(3akoHomaBua 6a3za mpodpecii aoromena
(LogopG); KondineH1iiHicTb, opasa
naiieHTa; ETuyHi npuHDunm mopodecii;

Bceryr oo npodhecitHOTO CITiAKyBaHHS]).
Y BUIYyCKHUKIB 0OakasaBpaTy TaKOXK €

MOZKAUBICTD OBOAOJIITH MAariCTepPCHKOI0
IporpaMol0  MEOUYHOIO0  CIPsIMyBaHHS
"Oceima 6 2an1y3i OXOpOoHU 300p0o8'st —
mepanist'. Taky  IIpoOIO3ULiI0  HaIae

MIOHCTEPCHKUI YHIBEPCHUTET IIPUKAAIHUX
Hayk FH Munster [19]. CkaamoBi oCBITHBOI
IporpaMH IIPe3eHTOBAHO B TalbA. 1

Table 1

Interactive curriculum [19]

1

. 2
SEMESTER

SEMESTER

3

- 4
SEMESTER

SEMESTER

Therapie- und
Gesundheitswissenschaften

Erkenntnistheoretische Grundlagen
und Forschungsmethodik

Masterarbeit

Bildungswissenschaften —-Theorie und Praxis

A Qualitative und quantitative Datenanalyse
A Wissenschaftstheorien A Soziologie A ...

The first module included blocks:
Therapy and Health Sciences I - 10 ECTS;
Therapy and Health Sciences II - 10
ECTS. The second module -
Epistemological foundations and
research methodology I - 5 ECTS;
Epistemological foundations and
research methodology II - 5 ECTS;
Epistemological foundations and

[Mepruii MomyAs BKAIOUAB O0AoKM: Teparris
Ta HayKH 11po 300poB’da [ — 10 ECTS; Teparria
Ta HaykKu 1po 3aopoB'a I - 10 ECTS. Opyrutt

Monmyab — ['HoceoaoriuHi ocHOBU Ta
MeTo/oAoTid mocaimxkenusa I — 5 ECTS;
'HoceoAOTiUHI OCHOBH Ta  METOOAOTIA

nmocaimkedaa II — 5 ECTS; T'Hoceoaoriudi
OCHOBHU Ta MeToAoAOTiaA mocaimkeHHda III — 5
ECTS; I'HoceoAOTiYHi OCHOBH Ta METOMIOAOTIS
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research methodology III - 35 ECTS;
Epistemological foundations and
research methodology IV — 10 ECTS. The
third module is Practice — 5 ECTS. The
fourth module — Educational Sciences —
Theory and Practice I - 10 ECTS;
Educational Sciences - Theory and
Practice II — ECTS; Educational Sciences
— Theory and Practice III — 10 ECTS;
Educational Sciences - Theory and
Practice IV - 5 ECTS. Fifth module -
Writing and defending a qualification
work of the Master of Education in
Healthcare — specialization in therapy.

A comparative analysis of the two
systems of training speech therapists
shows that in the Kingdom of the
Netherlands and Germany, the training of
specialists for the qualification of
"logopedist" is carried out differently,
despite the economic, social, territorial,
mental, cultural, etc. similarities. In the
Netherlands, this is a paramedic
specialist who works exclusively in the
medical field. The educational process
under the "Bc" program lasts 4 years and
is carried out at the faculties of health
care at the Universities of Applied
Sciences. Virtually all the titles of the
applied disciplines are related to the
maintenance of human health. 1st year:
Novice — acquaintance with the basics of
speech therapy, development of basic
skills under the supervision of teachers.
2nd year: Advanced Beginner -
application of knowledge in simulated or
real situations under the guidance of a

mentor. Years 3-4: Competent -
independent performance of speech
therapy tasks in clinical settings,

internships and graduation. During the
main period of study (2, 3, 4 years), the

NCOI / Pro Education (Hilversum)
program  provides classroom  and
practical time for the formation of

diagnostic competence of about 36 ECTS,
prognostic — about 36 ECTS, research —
about 52 ECTS. It should be noted that
the number of educational credits is
conditional, since universities have broad
academic autonomy, so graduating
departments independently determine
the amount of time to develop the
necessary professional competencies.

nocaimkenns [V — 10 ECTS. Tperiii MogyAb —
[Ipaktuka — 5 ECTS. YerBepTuii MOayAb —
OcBiTHi Hayku — Teopia i npaktuka I — 10
ECTS; OcBitTHi Hayku — Teopis i mpakTuka Il
— ECTS; OcBiTHI HayK1 — Teopid i mpakTHUKa
III — 10 ECTS; OcsiTHI HayKu — Teopid i
npaktuka IV — 5 ECTS. [Tatuii momyab —
Hammcanna Ta 3axuct KBaaidikaliifinoi
poboTu MaricTpa OCBITH B TaAy3i OXOpPOHU
3/IOPOB'sI — CIIelliaaizallis Teparrtii.
[lopiBHIABPHMI aHaAi3 [OBOX CUCTEM
IiATOTOBKU AOTOIENMYHUX KapiB IIOKAa3yeE,
1o B Kopoaisersi Hinepaanais Ta Himeuunsi
IIiAroTOBKA draxiBIliB JIAST HagaHHdg
KBaaihigariii "aAoromen’, He 3BaKAO4YM HAa
€KOHOMIYHY, COLIaAbHY, TEePUTOPiaAbHY,
MEHTaABHY, KYABTYPHY TOILIO IIOAiOHICTH
3MiMCHIOETHCS MO-pisHOMY. Y Himepaanmax
ne daxiBelp-rrapaMenuKk, SKUA IIpalroe
BUKAIOYHO B MenwdHit cdgepi. OcBiTHIH
IpoIleC 3a OCBITHBOIO IIporpamor “Bc"
TpuBae 4 POKU Ta 3OiHCHIOETHCA Ha

drakyabTETax OXOPOHU 3[10POB’d
YHiBepCHUTETIB IPUKAQIHUX HAyK. PaKTUIHO
BCi Ha3BH [PUKAQIHUX  HaBYaABHUX
OUCIUIIAIH  TIOB’d3aHiI 3 IIATPHUMKOIO

3I0pOB’a AtoauHU. 1-# pik: HoBadok (Novice)
— 3HaliOMCTBO 3 OCHOBaMH AOTOIIEIil,
PO3BUTOK 0a30BUX HABWYOK IIi/l HATASIOM
BHUKAQJIAYIB. 2-1 pik: [TouaTKiBelb
(Advanced Beginner) — 3acTocyBaHHS 3HaHb
Y CHUMyABOBaHHX ab00 peasbHUX CHUTYyallidgxX
i1, KEPiBHUIITBOM HacTaBHHKA. 3-4-1 POKU:
KomnierentHuii (Competent) — camocritine
BUKOHAHHSI  AOTOIIEAWYHUX 3aBIaHb ¥
KAIHIYHUX yMOBaX, IPOXOKEHHS
CTaKyBaHb Ta 3aBeEpIIeHHd HaBuaHHA. [lig
Yyac OCHOBHOTO Ilepiony HaBudaHHSa (2, 3, 4
Kypcu) rnporpamoro NCOI / Pro Education
(XiaBepcy™m) mnepebadeHO aygUTOPHOIO Ta
IIpakTH4YHOro 4Yacy Ha  ¢opMmyBaHHS
IIarHOCTHUYHOI KOMIIETEHTHOCTI OAM3BKO 36
ECTS, mporHoctuyHoi — 0au3bko 36 ECTS,
HaYKOBO-IOCAITHUIIBKOI — 6AM3bK0 52 ECTS.
OOGyMOBHMO, IO KiABKICTB OCBITHIX KPeIUTIB
YMOBHA, OCKIABKM YHIBEPCUTETH MAalOTh
IIMPOKYy AaKaJeMidyHy aBTOHOMilO, TOMY
BUITyCKOBI Kadenpu CaMOCTIiHHO
BH3HAYAIOTH KiABKICTh Yacy Ha (pOpMyBaHHS
HeoOXiTHIX npodpeciiHuX
KoMmIereHTHocTed. Came TakKUM MiIXOA0M
MOXKHaA IIOSCHUTH  pPiBEHb T'OTOBHOCTI
BUITYCKHHKA Kadeapr AOTOIIEANYHOI Teparrtii
OCBiTHBOIO crTyreHs "Bc" mo mpakTudHOTO
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This approach can explain the level of
readiness of a graduate of the
Department of SLT with a Bc degree to
perform functional duties in the
workplace. The vast majority of bachelors
start working, as there are no restrictions
on this. Over time, if there is a need to
improve their professional qualifications,
bachelor's degree logopedist s continue
their studies for a master's degree in
speech therapy. This explains why only
one university (Radboud Universiteit) has
a master's program in speech therapy in
the higher education system.

The educational master's program has
the character of postgraduate education
and is carried out for only one year (60
credits) and contains 25 credits -
mandatory components (Pathology of
speech and hearing disorders - 5; In-
depth study of speech disorders (e.g.
aphasia) — 5; Speech Testing — 5; Methods
of Speech Diagnostics - 5; Cognitive
Communication Disorders Due to Brain
Injury - 5), 20 credits — practice and
preparation of qualifying work, 15 credits
— elective components (25%). In fact, the
program only deepens specialized medical
knowledge and skills. It should be noted

that 10 credits develop diagnostic
competencies, and in the process of
practical training (10 credits), both

diagnosis and intervention are expected
to be improved. The first semester is
theoretical and intensively loaded with

classroom classes, the second is
practical, with students doing
internships and research. Such

approaches to the functioning of master's
programs in Europe are not common, but
they have a right to exist. The only
question that arises is why little time is
allocated to psychological and
pedagogical disciplines? After all, in order
to successfully realize the intentions of
the Professional Profile of a speech
therapist, it is extremely necessary. A
speech therapist as a representative of
the paramedical field realizes his or her
intentions in a society that requires
professional communication, interaction,
cooperation, empathy, informed decision-
making, reflection, etc.

BHKOHAHHS (PYHKI[IOHAABHHUX OOOB’I3KiB Ha
pobouyomy wiciti. IlepeBaskHa OIABIIICTE
bakasaBpiB PO3IIOYHNHAIOTH TPYIOBY
MUSIABHICTD, OCKIABKH HIIKHMX OOMEKEHD JIAST

OpOTO He icHye. 3 4acoM, y BUIIAOKy
HEOOXiAHOCTI  MiABHUIIUTH  OpodeciiiHy
KBaaidikartiro, AoToTIeIU-0aKasaBpHU
OPOJOBXKYIOTh HABYAHHS Ha  MaricTpa
aororiemii. Came Tak MOKHA IIOSCHUTH
HagBHICTP B CHCTEMI BHIIOI OCBITH

MaricTepcbKoi IIporpaMu 3 AOTOIEIHMYHOI
Teparli AuIllle B OOHOMY VHIBEpPCHUTETI
(Radboud Universiteit).

OcBiTHA MaricTepcbKa IIporpamMa HOCHUTH
XapakTep ICAIIUTIAOMHOI ~ OCBiTH i
3MIMCHIOETHCS YIIPOJAOBXK AMIIIE OHOTO POKY
(60 kpemuTiB) i MICTHUTBL 25 KpemuTiB -

000B’13KOBi KOMIIOHEHTH (ITaToaoria
MIOPYILIEHb MOBAEHHS i cAyxy — 5; [loranbaene
BUBYEHHS MOBAE€HHEBOTO HOPYLIEHHST

(Hammpukaazn, adasia) — 5; TectyBaHHA MOBU
— 5; Meroau MiaTHOCTHUKH MOBAEHHSI — 5;
[lopyilleHHa  KOTHITHBHOIO  CITIAKYBaHHS
BHACAIZIOK TPaBMH I'OAOBHOI'O MO3KY — 5), 20
KpeouTiB — IpakTUKaA 1 I[IiAroToBKAa
KBaanidikarrifinoi pobotu, 15 KpeautiB -
BUOIpKOBiI KOMITIOHEHTH (25%). darkTuaHO
oporpaMa  AWIlle IIOTAHMOAIOE  IIPOQIiABHI
MEIUYHI 3HAHHS ¥ HaBUYKH. 3a3HA4YUMO, 1110
10 xkpeauTiB pPO3BUBAIOTH MiarHOCTUYHI
KOMITETEHTHOCTi, a B TIPOLECI MPaKTHUIHOL
nigroroBku (10 KpeautiB) nependadaeThCs
BIOCKOHAaA€HHHS HK [JiaTHOCTHMKH TaK i
BTpy4aHHd. [lepiuii cemecTp TEOPETHUIHUN
— IHTEHCHBHO HaBaHTaXKEHUHN ayIUTOPHHUMHU
3aHATTAMU, [OPYyTHUH  —  [IPaKTU4YHUMH,
3m00yBadi OCBITH HPOXOAATH ITPAKTHUKY Ta
3aliMaroThCA HayKOBO-/I0CALTHUIIBKOIO
pobortoro. IMomioui i IXO MU 1o
YHKIIIOHYBaHHA MariCTepChKUX CTYAiH Ha
€BPOIENCHEKOMY ITPOCTOPI MOXKHA 3yCTPITH
He dYacTo, ase BOHHM MAalTh IIpaBo Ha
icHyBaHHsI. BuHnKae equHe NUTaHHS — YOMY
MaA0 dYacy BiIBOOUTBECS Ha HaB4YaAbHI
JTUCITUIIAIHU IICUXOAOTO-IIEIArOTiYHOIO
CIIpsIMyBaHHA?  AJKe, o0  yCHillTHO
peaaizyBatu Hamipu [Ipodpecitinoro rpocpiaro
AoTOITela 1€ BKpail HeoOXimHo. Aoromen axK
IIpeACTaBHUK ITapaMeudIHOI ChepH peasisye
cBoi HaMmipu B couiymi, gkuii HnoTpedye
npodpeciiiHol KOMYHiKallii, B3aEMO/Iii,
CHiBIIpalli, IIPOSBIB eMIIaTii, HPUUHATTSI
BHUBaKEHUX PillleHb, pedAEKCii TOII0.
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In Germany, the training of teachers
for the special education system,
including speech therapy, has significant
differences. Logopedists are trained in
medical and classical universities. There
are cases when training is carried out
through joint efforts (for example, the
Medical University of Hannover (MHH) in
cooperation with the HAWK University of

Applied Sciences and Arts
(Hildesheim /Holstein /G6ttingen). All
higher education institutions have

academic autonomy, so specialists are
trained based on their experience, their
own vision and social needs.

The specialty of a logopedist is granted
in accordance with the Law on the
profession of a speech therapist. A
graduate with this qualification can work
in both the medical and educational
fields. There is a fairly wide network of
higher education institutions where you
can get a bachelor's, master's, and
doctoral degree. Studying at a classical
university under a bachelor's program
includes 180 ECTS, of which 60 ECTS
(1st year) are devoted to studying
medical, psychological and pedagogical
disciplines; 60 ECTS (2nd year) are
devoted to mastering the profession of a
subject teacher in 10 areas; 60 ECTS (3rd
year) are aimed at studying the
peculiarities of conducting classes of a
subject teacher in a special and inclusive
school. All theoretical blocks of the 3-year
study program are filled with practical
training. Orientation practice in special
preschools (4 weeks) or in professional
institutions with an emphasis on
developmental psychology (4 weeks) or
practice in the out-of-school sphere (4
weeks). Observation practice (3 weeks).
Practice in special educational
institutions (5 weeks). The polyvalence of
educational programs involves preparing
a graduate for narrowly focused work in a
special or inclusive educational
institution. To become a logopedist, you
need to choose Applied Linguistics as a
second subject. This will allow you to
continue your studies in the Master's
program in Special Education and
Rehabilitation (120 ECTS).

Y HiMeuy4HHi IIiAroTOBKA II€IAaroridyHHX
KaZpiB JIA CUCTEMH CIIEIliaAbHOI OCBITH, ¥
TOMY UYMCAlI [ASI AOTOIIEMii Ma€ CyTTeEBI
BigMmiHHOCTI. AoromeniB roTyoTh y 3BO
MEAWYHOTO 1 KAACHUYHOIO CIIPsIMyBaHHS. €
BHUIIQOKN, KOAW IIITOTOBKA 3IiHCHIOETHCS
CIIIABHUMU 3YCHUAAIMH (mpukaap, -
Memyunwnii yHiBepcuteT 'anHOoBepa (MHH) y
CHIiBIIpalli 3 YHIBEPCUTETOM IIPHUKAATHUX
HayK i MUCTELITB HAWK
(Xiabzmecratim /Toabiirraiin /lerrinren).  Yci
3BO HagineHO akageMiYHOI0 aBTOHOMIEIO,
TOMYy MiATOTOBKAa (axiBIliB 3iHCHIOETHCS
BUXOMSIYH i3 IOCBily, BAACHOTO OadyeHHS Ta
cycriabHUX 110Tped. CrieliaabHICTE AoroTTeaa
HAaeThCd BIiAIOBiZHO A0 3aKOHy IIPo
npodpecito aorornena. BHUIIyCKHUK 3  Li€ro
KBanipikalriero MoxKe IpalfoBaTH SK B
Menu4yHid Tak 1 OCBiTHIH cdepax. IcHye
OOCUTh Imupoka Mepexka 3BO, me MmoxkHa
OTPUMATH OCBITHIH piBeHb OakasaBpa,
MaricTpa, mokTopa cpisocodpii. HaBuanua B
KAQCHYHOMY yHiBepcUTeTi 3a
0akaraBPCBHKOIO ITPOrpaMol0 BKAro4Yae 180
ECTS, 3 akux 60 ECTS (1 Kypc) — BUBYEHHS
HaBYaABHUX [HICILIATIAIH MEIMYIHOY,
TIICUXOAOTIYHOI Ta TemarorigyHoi cdep; 60
ECTS (2-#1 piK) OpUCBAYYETHCA OBOAOLIHHIO
npodpeciero  BuuTeAdg-mipenMeTHUKa 10-Tu
cupamyBatb; 60 ECTS (3-#1 pik) cipsimoBaHi
Ha BHBYEHHI OCOOAMBOCTEH IIPOBEIEHHS

3aHATh BUHTEAS-TIPEIMETHHUKA B
CIleIliaAbHIE Ta IHKAIO3WUBHIM IKoAi. Bci
TeopeTH4Hi OAoku  3-piyHOi HporpaMmu
HaBYaHHS HartoBHEHI OPaKTUIHOIO

nigroroBko. OpieHTalliiHa OpakTHUKa B
CIIELliaAbHUX JOWMIKIABHUX 3akAanax (4
TI>KHI) abo B IIpodpeciiHMX 3akaamax 3
aKIIEHTOM Ha IICUXOAOTII0O PO3BUTKY (4
THKHI) 200 IIpaKkTHKa B II03alIKiABHIN cdepi
(4 mmxui). IlpakThka criocrepexkeHb (3
TrkHi). [IpakTHKa pobOTH B CHELiaAbHUX
3aKAagax OCBITH (5 THUXKHIB).
IToAiBaneHTHICTH OCBITHIX mporpam
nepenbadae IIATOTOBKY BUIIYCKHHKA [0
BY3BbKO CIIPSIMOBaHOI pOOOTH B CIIEIiaABHOMY
abo IHKAIO3UBHOMY 3akaazai ocBitu. IIlo6
cTaTu AororenoM Tpeba ApPyrHil IIpeamer
obpatu "Tlpuraamua aiHreictTuka'. Ile gacto
MOXKAWBICTh Y IIONAABIIIOMY IIPOJIOBXKUTHU
HaBYaHHd 3a MariCTePCHKOIO IIPOrpaMoro
"CnemniaabHa ocBiTa Ta peadiaiToaorisa” (120
ECTS). OcobauBicTio MaricTepChbKOi
oporpaMM € Te, III0 Ha HaBYaHHA
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The peculiarity of the master's program
is that only persons with an academic
degree in special education or a closely
related field of study are invited to study.
In addition, special knowledge in the field
of learning support and educational
assistance or speech and communication
therapy must be demonstrated. The
program prepares students to work in
special schools and/or integrative and
inclusive  schools. The educational
program includes a number of mandatory

components - 7 modules: current
research issues — 7 ECTS; project in
speech and communication therapy

(hereinafter referred to as SCT) - 13
ECTS; master's thesis in the field of study
— 24 ECTS; SCT diagnostics — 12 ECTS;
SCT practice — 7 ECTS; SCT intervention
- 18 ECTS; intervention practice — 10
ECTS. The block of elective courses
includes: Pedagogy of Emotional and
Social Development Disorders (EusE
Funding Focus) — 7 ECTS; Pedagogy of
Mental Development Disorders (GE
Funding Focus) - 7 ECTS; Pedagogy of
School Learning Disorders (Learning
Focus) — 7 ECTS; Pedagogy of Speech
Disorders (Language Focus) - 7 ECTS;
General Pedagogy — 6 ECTS; Psychology —
6 ECTS. Certification — 3 ECTS.

The educational master's program
"Speech and Communication Therapy" at
Leibniz University of Hanover is saturated
with a fairly large amount of study time
devoted to the formation of diagnostic
competence (assessment of speech,
language, communication development) —
a theoretical block of 12 ECTS (discipline
"Diagnostic standards and tools for
working with children and adults") and
practical training - 7 ECTS. The
formation of prognostic competence
(creation of a strategy for care and
intervention) is a theoretical block of 18

ECTS (disciplines "Development of
Individual Therapeutic Plans", "Work
with Chronic and Complex Cases

(Aphasia, Dysgraphia, AAC — Alternative
and Augmentative Communication)",
"Innovative = Therapeutic = Techniques
(including Digital Technologies)") and
practical training of 10 ECTS. The
educational program also provides 46

3aIIPOLIYIOTECH AHWIE OCOOH, $Ki MAaloTb
aKaJeMiYHuY CTYIIIHb y TaAy3i CIELiaAbHOI
ocBiTH abo TICHO TOB'd3aHOi  raaysi
HaByaHHd. Kpim Toro, wmaroTh OyTH
IPOAEMOHCTPOBaHI CIIEl[iaAbHI 3HAHHS Y
raaysi OiZTPUMKH HaBYaHHS Ta OCBITHBOL
JIOTIOMOTH abo AOTOITeTMYHOL 178
KOMYHIKaTHUBHOI Teparrii. OCBiTHS IIporpamMa
TOTYyE CTYAEHTIB /10 PoOOTH B CHEIliaAbHUX
HIKOAAX Ta/abo IHTerpaTUBHUX Ta
IHKAIO3UBHHUX IIIKOAaX. OCBITHA IIporpama
BKAIOYA€E HHU3KY OOOB’I3KOBUX KOMIIOHEHTIB
— e 7 MOAYAiIB: aKTyaAbHI IIHTaHHHA
mocaimkenna - 7 ECTS; mpoekr B
AOTOITEIUYHO-KOMYHIKaTUBHIN Teparii (maai
AKT) — 13 ECTS; maricrepcbka pobora 3a
HanpaMmMoM HigroroBku - 24  ECTS;
miarHoctuka AKT — 12 ECTS; npaktuka AKT
— 7 ECTS; Brpy4yanna B AKT - 18 ECTS;
npakTuka BrpydaHHa — 10 ECTS. Baok
BHUOIpKOBHUX HaBYaABHUX JTACITHIIAIH
BKatouae: [lemarorika nopyieHb eMOLIiHHOTIO
Ta colliaabHOro po3BUTKY (EusE Funding
Focus) — 7 ECTS; Ilemarorika IOpyIll€eHb
ncuxiyaoro po3ButKy (GE Funding Focus) —
7 ECTS; llemarorika mopylieHb IIKiABHOTO
HaByaHHa (Learning Focus) - 7 ECTS;
[Temarorika mopyiieHb MoBAeHHA (Language
Focus) — 7 ECTS; 3arasbHa neparorika — 6
ECTS; Ilcuxoaoriss — 6 ECTS. Arecraitia — 3
ECTS.

OcBiTHS Maricrepchka mporpama
"AoroneauyHa Ta KOMYHIKaTHBHa Teparrid”
l'anosepcrekOro YHiBEpCUTETY imeHi
AeHibHIA HacHYeHA  [OOCHUTH  BEAHKOIO
KIABKICTIO  HaBYaALHOTO  dacy,  SKUH
BiIBOAUTHCH (POPMYBAHHIO OiarHOCTHYHOL
KOMIIETEHTHOCT] (OLliIHKa PO3BHUTKY MOBH,
MOBA€HHS, KOMYHIKallii ) — 11e TeopeTUIHUH!
6ar0k obcarom 12 ECTS (HaBuasbHaA
aucuurisiga "/liarHOCTUYHI CTaHOApTH Ta
IHCTPYMEHTH mOasd pPobOTH 3 MOITBMH Ta
OOPOCAMMH") Ta HpakKTUIHE HaB4YaHHS — 7
ECTS. dopmyBaHHA IIPOTHOCTHUYHOL
KOMIIETE€HTHOCTI (cTrBOpEeHHS cTparerii
HaaHHS [OIIOMOTH Ta BTpPy4YaHHs) — Ie
TeopeTnyHu 0aok 18 ECTS (HaB4aabHI
auctnaigu - "Po3pobka  iHAMBIZyaAbHUX
TepaneBTUYHUX  IAaHiB", "Pobora 3
XPOHIYHUMH Ta CKAQOHUMU BHIIQKAMU
(adpazis, npucrpadisa, AAC — asbTepHaATHBHA i
momarkoBa KomyHikailig)", "[HHOBaiii#iHi
TeparleBTUYHI METOAVKU  (BKAIOYHO 3
MU(PPOBUMH TEXHOAOTIAMH)" Ta IpakTukKa 10

279



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 3 (122)

Bicrux XKumomupcbrozo deprkagHoz0 YyHigepcumemy imeHi leana @paHka.
ITedazoziuni Hayku. Bun. 3 (122)

ECTS of study time for the formation of

ECTS. OcBIiTHBOIO IIPOrpaMOI0  TaKOXK

the graduate's research competence, | nependaueno 46 ECTS HaB4aAbHOTO Yacy Ha
which is closely related to diagnostic and | dopmyBanHa HayKOBO-/I0CAiTHOL
prognostic competence. The formation of | KommerenTHOCTI BUITYCKHUKA, gKa

these competencies in the future will
ensure the successful implementation of
the main algorithm of a speech therapist's
work "diagnosis - intervention -
reflection".

Among the compulsory and elective
components of the Master's program
"Healthcare Education — Therapy" at the
Munster University of Applied Sciences
(FH Munster), 10 ECTS are provided for
the formation of diagnostic competence
and 15 ECTS for prognostic competence.
A number of training modules related to
these competencies are also important.
These include practical training, research

3MiCTOBHO TiCHO IIOB’d3aHa 3 AiarHOCTHYHOIO
Ta TIIPOTHOCTHUYHOIO0. DopMyBaHHS IIHUX
KOMIIETEHTHOCTEMN y MatOyTHLOMY
3a6e311eYnuTh YCIillTHe BUKOHAHHS I'OAOBHOTO
aATOPUTMY TPYZAOBOi MiIABHOCTI AOroIeaa —
"miarHOCTHUKA — iIHTEpBEHLIiS — pedaeKcis”.
Cepen 0OOBYI3KOBHX Ta BHOIPKOBHX
CKA3JIOBHX MaricTepchbKoi rmporpamu "'Ocgima
8 a2anysi OXOpOHU 300posst — mepanis
MIOHCTEPCBKOIO YHIBEPCHUTETY IIPHUKAQIHUX
"Hayk (FH Munster) mnepembayeHo Ha
¢dopmyBaHHS [iaTHOCTHUYHOI
romrrereHTHOCTI 10 ECTS, mporHocTuaHOi —
15 ECTS. BaxkauBHUM € TakoX HH3Ka
HaBYaABHUX MOMYAIB, SIKi JAOTUYHI A0 IIUX

work (planning a research project — 5 | KOMIeTeHTHOCTEH. Le OpakTUIHA
ECTS, writing a master's thesis - 30 | migroroBka, HayKOBO-I0CAiTHA poboTa
ECTS). (mraHyBaHHS IIPOEKTY MOOCAI[ZRKEHHA — O

The comparison of the number of
academic hours aimed at the formation of
diagnostic and prognostic competencies
in higher education institutions of the
Netherlands and Germany is presented in
the comparative table 2.

ECTS, namucanHga maricTrepchkoi poboTu —
30 ECTS).

[TopiBHSIHHS OOCATIB HaBYaABHUX T'OIWH,
CIIPAMOBAHHUX Ha dopmyBaHHS
MIarHOCTUYHUX i IPOTHOCTUYIHHIX
KOMIIETEHTHOCTEH B 3aKAaJaX BUIIOI OCBITH
HinepaannaiB Ta HiMmeuyuHU mpe3eHTOBAHO B
IOPiBHSAABHIN TabA. 2.

Table 2
Comparative table of the amount of study time allocated for the formation of
competencies
R'adbo.u d. Leibniz Universitat FH Miinster
. Universiteit
Formation of Hannover
competencies Netherlands Deutschland Deutschland
ECTS % ECTS % ECTS %
Diagnostic 15 25 19 15,8 10 8,3
Intervention 5 8,3 28 23,3 15 12,5
Scientific and 10 16,6 46 38,3 35 29.1
research

The comparative analysis shows that the
three higher education institutions in the
Netherlands and Germany have different
approaches to the formation of diagnostic
and prognostic competencies. Despite the
fact that there are internal regulatory
documents (conditionally standards), the
amount of study time and academic
disciplines differ significantly. This
confirms the thesis that the principles of
academic autonomy of higher education

[TopiBHAABHUN aHaAi3 CBiAYHUTH, 110 B
TPHOX 3aKAadaxX BUIIOI ocBiTH HimepaaHaiB
Ta HimewywmHu niaxomu mno QopMyBaHHS

MiarHOCTUYHOI Ta IIPOTHOCTHUYHOI
KoMIleTeHTHOCTeH pi3Hi. He 3Baxkarouu, 1110
iICHYIOTB BHYTPIIIHBO peraaMeHTyIoui

OOKyMEHTH (YMOBHO CTaHIapTH), KiABKIiCTH
HaBYaABHOTI'O 4acy, HaBYaAbHUX AHCIHUIIAIH
CYTTEBO BiApi3HAIOTHCS. lle miarBepmKye
Te3y IWIONO0 [JOTPUMAaHHA  IIPUHIIUIIB
akageMmiyHoi aBTroHOMHOCTi 3BO, 30Kpema,
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institutions, in particular, their own
approaches to the competency-based
approach in the provision of educational
services, are respected. However, if we
compare the percentage ratio, taking into
account the total period of study (1 year in
the Netherlands, 2 years in Germany), we
can agree that a lot of attention is paid to
the formation of these competencies. It is
also worth noting that in the Netherlands,
the bachelor's program is 60 ECTS longer.
In this program, more time is devoted to the
theoretical and practical block of
diagnostics and introversion. This is what
creates opportunities for graduates to work
in speech therapy practice after obtaining
a bachelor's degree.

Conclusions and research
perspectives. The study has shown that
the training of logopedist personnel in
different European countries is carried out
in accordance with the needs, values and

traditions of their own society, the
requirements of state standards for higher
education. Graduates of educational
institutions with the qualification of
"logopedist" can work in the field of
medicine and educational institutions.
Accordingly, such specialists can be

trained in medical or classical universities.
In the Kingdom of the Netherlands, this
specialty refers to paramedics who are able
to treat patients with communication
problems, including speech, voice,
language, hearing, and swallowing, so
training takes place at the social and
medical faculties of universities of applied
sciences, mainly with full-time education.
The bachelor's degree program lasts 4
years and the master's degree program
lasts 1 year. In Germany, both medical and
classical universities are involved in the
training of logopedists. Bachelor's degree
programs last 3 years, Master's degree
programs last 2 years (there are also
programs with one-year training). Both
countries support an important principle
in the training of specialists - the
competency-based approach. The concepts
of the programs are designed for the
consistent and gradual formation of
professional competencies in students:
health, communication, entrepreneurship,
ability to work in a multidisciplinary team,

BAAQCHUX IIIOAXOMOIB [0 KOMIIETEHTHICHOIO
IigxoAy Vv HagaHi OCBiTHIX mocayr. Ilporte,
dKINO0 IIOPiBHIOBATH CIIiBBiAHOIIIEHHI V
IIPOIIEHTAaX, BpPaxOBYIOYH 3araAbHUM
TepMiH HaB4YaHH4A (B Higepaanmax — 1 pik,
HimeuunHi — 2 poKH) TO MOKHa IIOTOJUTHUCS
3 TUM, IO (OPMyBaHHIO BKa3aHUX
KOMIIETEHTHOCTEH IIPUOIAGETHCH JIOCUTH
b6araro yBaru. llle BapTO 3BEpHYTH yBary,
110 B Higepaanmax bakasraBpCBKa
nporpama obcarom Ha 60 ECTS nmosia. Ha
Li¥l TporpaMi NpuaiAsgeTscd OiabIlle yacy Ha
TEOPETUYHUHN i IpakKTUYHUN 6A0K
OiaTHOCTUKU Ta iHTpoBepcii. Came 11e
CTBOPIOE MOZKAWUBOCTI BUIIyCKHHUKaM
OpamoBaT B AOTONEAWYHIN ITPaKTUII
IIicASI OTPUMAaHHS AUIIAOMY OakasaBpa.
BHCHOBKH Ta IIEPCHEKTHBH
AOCAImKEeHBb. /[OCAIMKEHHT TI0KAa3aA0, 1110
OiArOTOBKA AOTOIIEIUYHUX Ka/IPiB B Pi3HUX
KpaiHax €BponH 3MiHCHIOETHCS BiAIIOBiIHO
oo 1orped, IMiHHOCTeH Ta Tpaaullii
BAAQCHOTO CYCITIABCTBa, BHMOT JI€pP3KaBHHUX
CTaHZAAPTIB [0 BHUIIOI OCBITH. BUIIyCKHUKU
3aKAaiB OCBITH 3 KBaaidikariero "aoronexn”
MOXKYTh ITpaIlfoBaTH y cdepi MEOUIIMHHU i
3aKAaziax OCBiTH. BiamnoBigHo ¥ nigroroBka
TakKuX (paxiBIiB Moxe OyTH B MEIUYHUX
abo KAAQCUYHHUX  YHIBEpCHUTETax. Yy
KopoaiBcTBi HinepaaHuaiB nig crieriaabHIiCTD
BiTHOCHTBCS [0 HapaMenuKiB, SKi 34aTHI

AlKyBaTH  TalieHTiB 3  mpobaemamMu
CIIIAKyBaHHS, BKAIOUYAIOUYHM  MOBAEHHS,
TOAOC, MOBY, CAyX Ta KOBTaHHS, TOMY

HaBYaHHS BimOyBaeTbCcd Ha COILIAABHHX i
MeOUYHUX (QaKyAbTeTaxX YHIBEPCUTETIB
IPUKAQOHUX HayK MEePeBazkHO 3 AE€HHOIO
dopmyro HaBuaHHda. OCBiTHA OporpamMa
bakasaBpa — 4 poku, maricrpa — 1 pik. ¥
HimeyynHi OO0 IIIATOTOBKHM  AOTOIIE/IB
3aAy4€HO K MEOUYHI YHIBEPCHTETH, TaK i
KaacuyHi. OcBiTHI nmporpamMu O6akasaBpa —
3 POKH, Maricrpa — 2 poKH (TaKOX iCHYIOTH
oporpaMu 3 OJHOPIYHUM  HaBYaHHSH).
O6uaBi KpaiHU HiATPUMYIOTHCS BasKAHBOIO

OPUHIUIY y MOArOToBII (axiBIB —
KoMIIleTeHTHicHoro miaxoxy. KoHiermii
mporpaM po3paxoBaHi Ha IIOCAIIOBHE i

rnoeranHe (QoOpMyBaHHS y 3400yBadiB
OCBiTHM TIpodpeCiMHMX KOMIIETE€HTHOCTEH:
310POB’A30epirarvoi, KOMYHIKaIIHfHO1,
OigIPUEMHUIIBKOI, YMiHHA HOpalnioBaTH B
MYABTUAVUCIHUIIAIHAPHIN KOMAaHIi,
iHHOBamifiHoi Tomro. LleHTpaskHe Micle
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innovation, etc. The competence of a
specialist who is able to diagnose speech,
language and communication, plan and
implement therapy is of central
importance. Therefore, a special place in
the educational process is occupied by
theoretical and practical blocks aimed at
acquiring knowledge, skills and abilities in
diagnosis and intervention, which is an
important condition for the formation of
high-level initial diagnostic and prognostic
competencies. The comparison showed
that the content of the educational
master's program at the Institute of Special
Education of Leibniz University of Hanover
is quite attractive, where 12 ECTS (360
hours) are allocated for the study of
diagnosis of speech and communication
therapy, and 7 ECTS (210 hours) for the
practice of diagnosis of speech and
communication therapy. There is no doubt
that these competencies at the initial level
are formed qualitatively and responsibly,
which allows graduates of the master's
program to feel confident in the workplace.
In the future, it may be important and
interesting for future speech therapists to
study the experience of training logopedists
in the countries of northern Europe:
Denmark, Sweden, Norway, Finland.

3afiMae KOMIIETE€HTHICTb (paxiBiid, AKUH
34aTHUY IIPOBOAWUTU [OiaTHOCTHUKY MOBH,
MOBAEHHSI Ta KOMYHIKaIllii, IAaHye Ta
peaaizye Teparmito. TomMy B OCBITHBOMY
mpolleci  ocobamBe — Micle ~— 3aiiMaioTh
TEOpPEeTUYHUH 1 mOpakTUYHUE  OAOKH
CIIpIMOBaHi Ha OTpPHMaHHA 3HaHb, YMiHb
Ta HaBHUYOK 3 AiarHOCTHUKH Ta BTPy4aHHS,
III0 € BaromMor yMoBoio (POpMyBaHHS Ha
BHUCOKOMY piBHI IOYaTKOBUX
JiarHOCTUYHUX Ta IIPOTHOCTUYHUX
koMmmetreHTHocTel. [lopiBHAHHA ITOKa3ano,
110 JOCUTH MIPUBAOAUBUM € 3MiCT OCBITHBOI
MaricTepCchbKoi IIporpamu Iucturyry
crielrtiaanbHOIL OCBITH F'aHOBEPCHKOTO
yHiBepcuTeTy AeHOHilA, Ae Ha BUBYEHHS
[iaTHOCTUKH AOTOIIEANYIHO-KOMYHIKAaIliHO1
Teparii BinBegeno 12 ECTS (360 romusn),
IpaKTHUIIi [iaTHOCTHUKU MOBAEHHEBO-
KOMyHiKamiiHoi Tepamii — 7 ECTS (210
roguH). He w™ae cymHiBiB, 1m0 i
KOMIIETEHTHOCTI Ha I04YaTKOBOMYy pPiBHI
¢dopMyIOThCS SKIiCHO Ta Bi[IIOBiZAaABHO, II10
nae MOXKAUBICTD BUITyCKHUKaM
Maricrepcbkoi cTyaii BIIEBHEHO IIOYyBaTH
cebe Ha TPYIOBiHl HUBI.

Y momasbIlioMy BaKAWBUM Ta I[IKaBUM
oA MadOyTHIX AOroIleiB MOXKE CTaTH
JOCALI>KEHHS JOCBiny HiATOTOBKU
AOTOIIEiIB B KpaiHax IIiBHO4YI E€BpoIH:
MHamii, IIBerrii, Hopserii, ®inagumii.
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