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PROFESSIONAL-PEDAGOGICAL TRAINING OF FUTURE COMPETENT
HIGHER EDUCATION SPECIALISTS IN THE CONTEXT OF THE ADAPTIVE
APPROACH METHODOLOGY

0. A. Dubaseniuk*, O. V. Antonov*

The article analyzes the features of professional-pedagogical training of future competent
specialists in the context of the methodology of the adaptive approach in the conditions of a
modern digital educational environment. The outlined problem is considered in the scientific works
of domestic and foreign scientists. The essence of the concept of "adaptive approach" is
determined, which implies the ability of students to adapt to modern challenges, to combine
traditional and innovative approaches to the professional training of competent future specialists.
The concept of an adaptive system of professional training of future specialists in information
technologies in the conditions of digitalization is also reflected; methodological approaches to the
development of an adaptive system in a certain direction are analyzed. The essence and features
of the application of an adaptive approach in the process of studying a foreign language by
students of different specialties and different levels of education are substantiated, which will
contribute to the development of critical thinking in them. The results of the study of the problem
of forming the professional competence of a future philologist by means of flipped learning in a
higher education institution, which is aimed at increasing the level of professional training of
future specialists, are presented. The positive results of monitoring the formation of the level of
the outlined training according to the content-activity criterion at the formative stage of the
pedagogical experiment using the innovative pedagogical technology of flipped learning are
substantiated. The features of the implementation of the adaptive approach in the process of
teaching the educational component "Adult Learning Technology" are shown, in particular,
transformations in the following areas were envisaged: changes in the target, content and
procedural components were specified, considering the situation of martial law in Ukraine.
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ITPOPECIMHO-TIEAATOI'TYHA IIIATOTOBKA MAUBYTHIX KOMIIETEHTHHUX
PAXIBIIIB Y KOHTEKCTI METOOOAOTII ADAIITHBHOI'O MIAXOOY

O. A. ly6aceHI0OK, O. B. AHTOHOB

Y cmammi npoananizogarHo ocobnugocmi npogpeciiiHo-nedazo2iuHoi nidzomosku MailbymHix
KOMNnemeHmHUX paxisyie y KoHmekcmi memooosozii adanmugHoz0 nioxody 8 YMmoeax CYuacHOz0
Uugpposozo o0ceimHb020 cepedosula. AKUEHMOBAHO Yeazy HA YMIHHS MmalbymHix ¢axisyis
adanmyeamucst 00 CYUACHUX BUKIUKIB, NOEOHY8amMU mMpaduuyiliHi ma iHHO8AUIUHI nioxodu 00
npogpeciiiHoi nidzomosKu KomnemeHmHux mailbymnix ¢gpaxisuis. OkpecnieHa npobaema po3znsHyma
Y HAyKo8UX Npaysix SIMUU3HSAHUX ma 3apybiKHUxX Haykosyie. BusHaueHo CYmHICmb NnoHsmms
"adanmueHull nidxio", wo nepedbauae 30amHicms 3006ysauie ocgimu adanmysamucst 00 CYUACHUX
BUKUKIB, NoeoHYysamu mpaduyiliHi ma IHHO8AYIUHI nioxodu 00 npogeciliHol nidzomosKu
KOMnemeHmHuUx mMatibymHix ¢paxieuie 3 iHpopMayiliHux mexHonozill. 3anponoHO8AHO MOIKAUBOCMT
3aCmMoOCcY8aHHsT a0anmMuUeHo20 Nni0xXo0y Y npoueci 8USUEHHSs. THO3EeMHOI mo8u 3000ysauamu pi3HUX
cneyianbHocmell ma pi3HUX PiBHI8 0C8IMU, UL0 CNPUSIMUME PO3BUMKY 8 HUX KPUMUUHO020 MUCTEHHSL.
IIpedcmasnero pesynvmamu oOocnioxeHHst FO. Knumosuu npobremu popmysaHHss npogheciliHoi
KOoMnemeHmHoCmi MaiibymHso20 pinosoza 3acobamu nepesepHymoz0 HA8UAHHSL Y 3aKAA0l 8UULOL
ocgimu, w0 cnpsmosaHe Ha hi08UULEHHS pieHst npodpeciliHoi nidzomosku matibymuix gaxisyis.
Ob6TpyHMO8AHO NO3UMUBHI PE3YNbMAMU MOHIMOPUHLY CHOPMOBAHOCMI PIBHSL OKPECeHOI ni020mosKu
3a 3MICMOBO-0i/IbHICHUM Kpumepiem HA (popMY8aibHOMY emani nedazoziuHo20 eKcnepumeHmy 3
BUKOPUCMAHHAM IHHOBAUITIHO! nedazoziuHoi mexHo02ii nepegepHymozo HaguaHHs. IIpedcmagnero
MAaKooK KOHuenyilo adanmugHoi cucmemu npogpecitiHol nideomoeku MmalilbymHix ¢axisyie 3
IHPOPMAYITHUX MEXHON02I 8 YMO8AX UUPPO8i3auii; NPpoaHANi308aAHO MemOoO002iUHI Nidxo0u 00
po3pobku adanmugHoi cucmemu npogpecilinoi nicdeomosku maiilbymHix ¢paxisyis 3 iHpopMayiliHux
mexHonoeiti. IlokasanHo ocobaugocmi peasnizauyii adanmugHozo ni0xo0Yy Y Npoueci BUKIAOAHHS
oceimHboi KomnoHeHmu "TexHonoeis HaguaHHs Oopocaux”, 3o0kpema 6ysno nepedbaueHo
MpaHchOpMayii 3a MAKUMU HANPSAMAMU: KOHKPEMU308AHO 3MIHU Y ULTbOBOMY, 3MICMOSHOMY ma
NnpouecyanbHOMY KOMNOHEHMAX, YPAX08YHOUU CUMYAUII0 BOEHH020 CMAaHYy 8 YKpaiHi.

Knrouoei cnoea: npogeciliHo-nedazoeiuHa nidzomoeka, MalilbymHi KomnemeHmHi paxisul,
adanmueHuill nioxi0, adanmueHa Ccucmema, KpPUMuuHe MUC/LEHHS, nepesepHyme HASUAHHS,
IHGpoOpMaUiliHi mexHO02ii, Uugpose ocsimHe cepedosuye.

Introduction of the issue. IIocTaHOBKaA mpobaemu. MoaepHizallis
Modernization of higher education involves | BUIIOi OCBiTH Iependadae BIPOBaAXKEHHS
the introduction of digital technologies, the | LndpoBux TEXHOAOTIH, CTBOPEHHSA
creation of a modern digital educational | Cy31aCHOTO 11 POBOTO OCBITHBOT'O

environment aimed at the development of | C6PEAOBHINA, IO CIPAMOBAHE HA POSBUTOK
innovative adaptive, practice-oriented, | HHOBaIIMHIX  8NAIITUBHUX, IIPAKTHKO-

mobile educational programs. At the same | OPI€HTOBaHUX, B MOG6iABHIX OCBITHIX
time, the professional and pedagogical | TPOIPaM. OAHOTAC AKTyaABHOTO
IpoOAEMOIO mocTae npodoecitito-

training of IT specialists is an urgent
problem, which requires lifelong learning,
the ability to adapt to modern challenges,

nmemaroriyda migroroBka IT-daxiBIiiB, IO
BHUMaAarae I[iA0KUTTEBOTO HaBYaHH4, YMiHHS

; . G amanTyBaTUCd [0 CYYaCHHX BHUKAUKIB,
and the combination of traditional and MOE/HyBaTH TpATUIUfHI Ta iHHOBATIMHI

innovative approaches to the professional MiAXomu 10 mpodecifiHoi  MiATOTOBKH
training of competent future specialists in | goymerenTHHX MaiibyTHIX (baxiBIiB 3
information technologies. The identified indopMaliifHUX TexHOAOTiH. BusHaueHi
approaches are based on legislative | migxomu rpyHTyIOTBECS Ha 3aKOHOZABYMX
documents: "On Higher Education" (2014), | nokymenTax: "Ilpo Bumyy ocsity" (2014),
the Resolution of the Cabinet of Ministers | [TocranoBu Kab6inery Minictpie Ykpainu
of Ukraine "On Approval of the National | "IIpo 3aTBepmkenHa HartioHaabHOI paMKu
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Qualifications Framework" (2011). The
Strategy for the Development of Higher
Education in Ukraine for 2022-2032
emphasizes the need to improve the quality
of training of IT specialists adapted to the
conditions of digitalization of society, the
application of new and improved existing
forms, methods and practices of their
training.

Current state of the issue. The
identified problem is presented in many
scientific studies, in particular, the
conceptual foundations of professional and
pedagogical training of future specialists
were studied by V. Andrushchenko.
O. Antonova, O. Voznyuk, O. Dubaseniuk,
I. Ziaziun, V. Kremen, N. Sydorchuk,
L. Khomych, etc.; the problem of training
competent IT specialists in the context of

informatization  processes of social
development was analyzed by
O. Hlazunova, L. Hrishko, V. Kruhlyk,
O. Kucheruk, V. Osadchy, N. Padalko,

S. Semerikov, etc.; The implementation of
the competency-based approach in the
educational process of higher education is
reflected in the works of S. Vitvytska,
O. Voloshyna, G. El'nikova, Yu. Zinkovsky,
O. Kuzmenko, L. Luk'yanova,
S. Lytvynova, V. Yagupova, the
introduction of an adaptive approach in the
training of competitive specialists is
justified based on the study of the scientific
works of L. Anufrieva, L. Bachieva,
G. El'nikova, M. Rostoka, Z. Ryabov, etc.
The problems of digitalization of modern
education are highlighted in the scientific

works of V. Bykov, M. Zhaldak,
R. Gurevich, S. Karplyuk, I. Kostikova,
P. Matyushko, O. Pinchuk, O. Spirin,

O. Tryfonova, etc.

Aim of the research is to analyze the
features of professional and pedagogical
training of future competent specialists in
the context of the methodology of the
adaptive approach.

Results and discussion. In 2022
(February 7-8), the 1st International
Scientific Forum "Adaptive Processes in
Education" was held and a corresponding
collection was presented, containing
abstracts of the participants' reports and the
main organizational documents of the event.
The works highlighted topical issues of the

KBaaidikarif" (2011). Y  Crparerii
PO3BUTKY BHIIIOL OCBiTH B YKpaiHi Ha 2022-
2032 POKH HarOAOIIyEThCH Ha
HeoOXiaHOoCTL IMiABHUIIIEHHA AKOCTI
nigroroBku [T-¢axiBIiB, aganToBaHUX [0
YMOB nudgposizartii CYCIIiABCTBA,
3aCTOCYBaHHS HOBHX M VIOCKOHAAE€HHUX
icHyrounx ¢opM, MeTOAiB i IIpakTHK ixX

IIiATOTOBKH.

AHaAi3z oCTaHHIX JocAiZXKeHBb 1
nmyoAikaIi. Busnauena npobaemMa
npeacraBaeHa y  0OaraTboxX  HAYKOBHX
OOCAIMZKEHHSX, 30KpeMa KOHIEITYaAbHi
3acaau npodeciiiHO-TIearoTigYHO1
IIiATOTOBKH MaHOyTHIX daxiBIIiB
LOCAITIZKYBaAU B. AHOpPIOLIEHKO.

O. ArtoHoBa, O. BosHiok, O. [JybaceHIOK,
. 3ga310H, B. KpemeHns, H. Cunopuyxk,
A. Xomuu Ta iH.; mpobaeMy IHiATOTOBKH
komneTeHTHUX [T-axiBIiB y KOHTEKCTi
iH(popMAaTH3ALIHHUX IIPOIIECIB CYCIIiABHOTO
pPo3BUTKYy ItpoaHasizyBaau O. 'aasyHoBa,
A. I'pumniko, B. Kpyrauxk, O. Kyuepyk,
B. Ocapguwnii, H. [Tagaako, C. CemepikoB, Ta
iH.; peaaiizallifo KOMIIETEeHTHICHOTO MiIXO0ay
B OCBITHBOMY IIpPOILI€Ci BHIIOi IIKOAHU
BimoOpazkeno y mpangx C. BiTBuibkoi,
O. BoaoruHoi, I'. €EABHUKOBOI,
IO. 3iHBKOBCBHKOTO, O. Ky3sMeHKO,
A. Ayk’saaoBoi, C. AurBuHOBOI, B. Arymosa
Ta iH. [IpobaemMu 1MppoBi3allii cydacHOi
OCBIiTH BHCBITA€HO y HayKOBOMY HOPOOKY
B. BukoBa, M. Xaagmaka, P.T'ypeBuua,
C. Kapmnarwxk, I. KocrikoBoi, Il. MaTtomiko,
O. Ilinuyk, O. Cmipina, O. TpudoHoBoi Ta
iH.

MeTa mocAizzkeHHS: IIpoaHaAizyBaTH

0COOAMBOCTI npodpecifiHo-TIegarorivHoi
OiATOTOBKY  MAaMOyTHIX  KOMIIETEHTHHX
draxiBiliB y KOHTEKCTI METOIOAOTII

aIaTITUBHOTO ITiAXOMY.
Buxaazn ocHOBHOro marepiaay. Y 2022

poumi  (7-8  arotroro)  BimOyBcs 1-#
MixxHapogHUH HayKOBUH dopym
"AgarnTuBHI IIPOIIECH B ocBITi" i

IPEeaCTaBACHO BIiANMOBIAHUY 30ipHUK, IO
MICTUTH Te3M [JOIOBimed ydYacHUKIB Ta
OCHOBHI OpraHizallifiHi JOKyMEHTH 3aX04y.
Y poboTax BHCBITA€HO aKTyaAbHi ITHTAHHS
PO3BUTKY OCBITHBOI Traay3i YKpaiHu,
PO3KPHUTO TaKi HAIIPSIMHU, IK: 3aCTOCYBaHHS
agarTUBHOTO HiAXOIY B OCBITi;
aaNTUBHICTE OCBITHBOTO IIPOLIECY B
3aKAaiax BHIIOI OCBiTH; iHcaliI-HaBYaHHS
B KOHIIETIITi1 aIanTUBHOI OCBITH;
aalTUBHE HaBYAaHHY B ITOYATKOBIH IITKOAI
aKTUBi3allid agalnTUBHUX IIPOIIECIB Y
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development of the educational sector of
Ukraine, revealing such areas as: the
application of an adaptive approach in
education; adaptability of the educational
process in higher education institutions;
insider training in the concept of adaptive
education; adaptive learning in primary
school; activation of adaptive processes in
the training of highly qualified specialists;
adaptive management in education; adaptive
processes in the training of scientific
personnel; adaptive processes in the
educational activities of domestic and foreign
higher education institutions. The collection
also reflects works that consider adaptive
processes in the context of transformational
changes in the educational systems of
Bulgaria, China, Germany, Poland, Portugal,
Romania, Turkey, etc. A forum was held;
materials aimed at implementing ideas on
the current problem of today regarding the
formation and development of adaptive
processes in the national education system
of Ukraine were presented. Therefore, the
adaptive approach is spreading in modern
conditions. Let us characterize the essence
of the adaptive approach [1].

The adaptive approach involves taking
into account modern challenges in the field
of education under martial law, which
accordingly affects the professional
training of future specialists / teachers.
Adaptation to educational activity is
considered as a kind of integral form of
subjective activity, which is the result of
the subject going beyond the objective
requirements of educational activity,
adapting to modern challenges, combining
traditional and innovative approaches to
the professional training of competent
future specialists in information
technologies. At the same time, adaptation
is analyzed as a dynamic process of

physiological and psychological
transformations of the personality and
optimization of the educational and

scientific environment, which is the result
of organized interaction between the
teacher and the student, the result of
which is the development of a strategy that
will allow you to effectively meet your own
needs, develop personal talents faster, and
achieve success in building a professional
career. Analysis of the structure of

niaroToBLi (paxiBIiB BHIIOI KBaaigikartii;
amalnTUBHUE  MEHEIXKMEHT B  OCBITI;
aJamnTUBHI IIPOIECH Y HiATOTOBLI HAYKOBUX
KaJpiB; aJanTUBHI IpolIecHu B OCBiTHIiH
OIIABHOCTI BITYM3HSHUX 1 3apyOisKHHUX
3aKAa/IiB BHUIIOI OCBITH. Y 30ipHUKY TaKOXK
IIPEeCTaBAEHO pPOOOTH, B SKHUX PO3TASHYTO
aJanTHBHI IIpOoLIeCH y KOHTEKCTI
TpaHcopMalliftHUX 3MiH B  OCBITHIX
cucremax boarapii, Kurarwo, Himeyuunwu,
[Toabmi, ITopTyraaii, Pymysii, Typeuunsi ta
iH. IlpoBemenuiti opymMm, MOpencraBAeHi
MaTepiaal CIIpgMOBaHi Ha BIIPOBAIKEHHS
imell 3 akTyaAbHOI ITPOOAEMHU CHOTOAEHHS
1010 dopMyBaHHA 17§ PO3BUTKY
aJalTUBHUX IIPOLlECiB B HAalliOHAABHIM
CHCTEMI OCBITH Ykpainu. Bigrax,
amanTUBHUM  IIiAXid  IIOMIMPIOETBCS Y
cydacHHX yMmoBax. OxapaKTepHu3yeMo
CYTHICTh aflalITUBHOrIO Iiaxony [1].
AdanmueHuil nioxio tnepenbavac
BpaxyBaHHS Cy4aCHUX BUKAUKIB y cdepi
OCBiTM B yMOBax BOEHHOIO CTaHy, IO
BiAmIoBiZHO BIIAMBae Ha  Opodeciiiny
HiATOTOBKY MaHOyTHIX
draxiBIiB / mIexaroris. Apnanirartia o
OCBITHBOI [IIABHOCTiI PO3TASIOAETBCS SK
CBoepinHa iHTerpasbHa (popMa cy0’€KTHOI
AKTUBHOCTI, SIKa € PEe3yAbTATOM BHUXOIY
cyO’ekTa 3a MeXi OO0’€KTUBHUX BHMOT
OCBITHBOI [MiSIABHOCTI, ajamnTyBaTHCS OO
Cy4acHUX BUKAHUKIB, IoETHYBaTH
TpamUIiiHI Ta iHHOBAIiMHI HiAXOOW MO0
npodoecifiHol MiATOTOBKH KOMIIETEHTHHX
MaMlOyTHiIX ¢axiBIiB 3 iHQopMaIidiHuX
TE€XHOAOTIH. Bopgxouac azanTalia
aHaai3yeTbCcd SK AWHAMIYHHE IIpolec
diziororiyHUX Ta IICUXOAOTIYHUX
IepeTBOPEHb OCOOMCTOCTI Ta OMNTHMIi3allil
HaBYaAbHO-HAyKOBOTO CEPENOBHUINA, IO €
HaCAIIKOM opraxizoBaHOi B3aeMo/Iii
BUKAQJA4a i CTyAeHTa, Pe3yAbTaTOM SKOTO
€ BUPOOAEHHH CTpaTerii, sSKa MO3BOAUTH
e(peKTUBHO 3aJ0BOABHSTH BAACHI ITOTpPedH,
HMIBUAIIIE PO3BUBATH OCOOHMCTICHI TaAaHTH,
JOCATaTH yCHiXiB y moOynoBi mpodpecitiHoi
Kap’epu. AHaAi3 CTPYKTypH HaBYaABHOI
IIFIABHOCTI repeadbadae aKTyaai3allito
IIPOILIECIB  IIPHCTOCYBaHHS (CTaHOAPTH,
HOPMH, IIpaBHAA, PEXUM), TapMOHi3allilo
notpebd (PHHKY IOpalli, OCBITHiIX IIOCAVT,
OCBITHBO-HAyKOBOI CHCTEMH, OCOOMCTICHUX
0COOAMBOCTEH, MPIOPUTETIB PO3BUTKY),
iHTerpalio B cucremy, cpopmMoBaHy Ha
OCHOBI iHHOBAaIliHHUX OCBITHIX CTaHIAPTIB.
Apnarrralliss B OCBITHBOMY ITPOLIECI TAKOXK
nepenbadae THYYKiCTb MHUCAEHHS,



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 2 (121)

Bicrux XKumomupcbrozo deprkagHoz0 YyHigepcumemy imeHi leana @paHka.
ITedazoziuni Hayku. Bun. 2 (121)

educational activities involves updating
adaptation processes (standards, norms,
rules, regime), harmonization of needs
(labor market, educational services,
educational and scientific system, personal
characteristics, development priorities),
integration into a system formed on the
basis of innovative educational standards.

Adaptation in the educational process
also involves flexibility of thinking,
openness to the new, the use of innovative
forms, methods, technologies.

In general, adaptive thinking considers
that a person never stops the process of
adapting to the environment (adaptation is
considered an integral part of existence in
principle) — accordingly, the fact that
individuals change under the influence of
the material and social environment is
taken into account [1].

An  adaptive approach to the
professional and pedagogical training of
future specialists requires constant

changes in the content, forms, methods,
technologies and means of educational
activity.

In the study of Ya. Sikora, an adaptive
system of professional training of future
specialists in information technologies in
the conditions of digitalization was
theoretically substantiated, developed and
experimentally tested in the educational
process of higher education institutions.
The conceptual and theoretical model of
the outlined problem was studied as a
logically consistent system of certain
methodological approaches, content and
methods of research work within the

framework of structural components:
methodologically-targeted, theoretically-
investigating, conceptually-projective,

organizational-methodical, and
productively-generalizing.
The researcher presented the concept of

an adaptive system of professional training

of future specialists in information
technologies in the conditions of
digitalization [5]; methodological

approaches to the development of an
adaptive system of professional training of
future specialists in information
technologies were analyzed [6]; adaptation
was considered as an object of scientific
research, namely the features of

BIIKPUTICTh MO0 HOBOIO, 3aCTOCyBaHHA
iHHOBAaIIHHUX POPM, METO/IIB, TEXHOAOTIH.

Y 3araabHHX pHcax aJalTUBHA AyMKa
BPaxoBYE, 1110 AIOAMHA HiKOAU He IIPUITNHSIE
opolecy amanTalii g0 HaBKOAWUIITHBOTO
cepenoBHIIIA (mpucToCcyBaHHS
PO3TAIAaEThCSI UK HEBi€MHa dYacTHHaA
iCHyBaHHS B IIPUHIUII) — BiAIIOBiAHO,
ypaxoByeEThCA TOH QakT, IO IHIUBIIHA
3MiHIOIOTBCS IIifl BIAUBOM MAaTe€pPiaAbHOTO
Ta COLiaABHOI'O OTOYeHHd [1].

AmanTUBHUE mOigxin oo mOpodeciiiHo-
IeAaroriyHoil IMiATOTOBKH MafbyTHIX
daxiBIIiB 110TpPeby€E OCTIHHOI 3MIiHU 3MICTY,
dopM, MeTodiB, TEXHOAOTiHi Ta 3acobiB
OCBiTHBOI AiIABHOCTI.

Y mocaimxenHi Y. Cikopu TeOpeTHYHO
obIrpyHTOBAHO, PO3pobAEHO 17§
eKCIIEpUMEHTAaABHO arrpoOoBaHO B
OCBITHBOMY ITPOILIEC] 3aKAaIiB BUIIOI OCBITH
aJanTUBHY cucremy npodeciitHoi
IIiATOTOBKH MaMOyTHIX ¢raxiBiiiB 3
iH(popMaIliHHUX TEXHOAOTIH B yMOBax
nudposizarii. JlocaizkeHo
KOHIIEIITYaAbHO-TEOPETHYHY MOEAD
OKpecAeHOl  mpobAeMH, SK  AOTIYHO-
IIOCAITOBHY cucremMmy BU3HAYEHUX
METOMOAOTIYHUX  MiAXOAiB, 3MicTy Ta
METOIB MOCAIHUIILKOI POOOTH y Mekax
CTPYKTYPHUX KOMIIOHEHTIB:
METOIOAOTIYHO-IiIABOBOTO, TEOPETUKO-
MIOIIYKOBOTO, KOHIIEIITYaAbHO-
OPOEKTUBHOTO, opraHizaliiHo-
METOOUYHOTO, PEe3yABTaTHUBHO-
y3araabHIOIOYOTO.

JlocAiTHUIIEIO TTPEICTABAEHO KOHIIEIIITiI0
aIarITUBHOI CHCTeMU npocpecifinoi
IMiITOTOBKHU Mai0yTHIX draxiBIiiB 3
iH(popMAaIliTHUX TEXHOAOTIH B yMOBax
nudposizartii [5]; IIpoaHaAi30BaHO
METOZIOAOTIYHI  MiAXoau OO0 PO3POOKH
aarrTUBHOL CHUCTEMHU rnpodpecitinoi
IMiATOTOBKHU MaiOyTHIX draxiBIiiB 3
iH(bopMAaIiTHUX TEXHOAOTIH [6], PO3TASHYTO

aJarnTalliio aK 006’eKT HayKOBOTO
LOCAIZKEHHS: IICHUXOAOTO-IIeJaroTriuyHNH
aHaaiz  [8]; oOrpyHTOBaHO  CyTHICTB
aarrTUBHOL CHCTEMHU rnpodpecitinoi
IIiATOTOBKHU MaOyTHIX draxiBiliB 3
iH(bopMalliftHUX TEXHOAOTIH [7].
ANATITUBHY CHUCTEMY npodpecitinoi
IMiATOTOBKHU MaiOyTHIX draxiBIiiB 3
iHpopMAaIIHHUX TEXHOAOTIH BHU3HAYEHO

HEIO SK COUIANbHO-nedazo2iuHy cucmemy, 8
AKIU MAKCUMATIBHO 8pPAX08aHI
iHOugidyanvbHi  ocobaugocmi  3006ysauis
suwoi ocgimu ma nompebu cycninibcmaa,
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psychological and pedagogical analysis [8];
the essence of the adaptive system of
professional training of future specialists in
information technologies was
substantiated [7].

The adaptive system of professional
training of future specialists in information
technologies was defined by Ya. Sikora as
a socio-pedagogical system that considers
the individual characteristics of higher
education seekers and the needs of society
to the maximum extent, which ensures
active interaction with the information and
educational environment, and is aimed at
forming the professional competence of a
future specialist in order to optimize the
individual's entry into the profession. The
content characteristics and structure of
the professional competence of future

specialists in information technologies
(motivational-value, cognitive, activity,
personal-reflective = components)  were

revealed, the criteria, indicators, and levels
of its formation were determined [7].

The model of the adaptive system of
professional training of future specialists in
information technologies in the conditions
of  digitalization,  substantiated by
Ya. Sikora, is a system of interconnected
structural components: target, conceptual-
content, adaptive-technological. The
author identifies the stages of its
implementation (preparatory, adaptive-
activity, research-reflective) and outlines
the goal, forms, methods and means of
pedagogical activity at each of them. The
proposed model of organizing the
educational process involves building
individual educational trajectories in the
process of professional training of future
specialists in information technologies
both within the entire educational process
(selection of elective components, topics of

coursework and qualification work,
practice bases, participation in the
academic mobility program, etc.), and

during the study of specific educational
components (diagnostic, motivational-
targeted, design of the content of modules
of educational disciplines, selection of the
trajectory structure and evaluation stages).

Researcher A. Sikora has developed
educational and methodological support
(educational and professional program,

wo 3abesneuye axkmuseHy 83aemoolito 3
iHpopmayitiHo-oceimMHIM cepedoguuiem, U
cnpsimMoeaHa Ha opmyeaHHst ¢axosoi
KomnemeHmHocmi MatilbymHs020 paxisys 3
MEemMoro onmumisauyii BXO00XEeHHS
ocobucmocmi 8 npogecito. Po3kpuTO
3MICTOBI  XapaKTepUCTHKH, CTPYKTYPY
draxoBoi KOMIIETEHTHOCTI MaubyTHIX
daxiBIiB 3 iHGOpPMALIAHUX TEXHOAOTIH
(MoTHBaLiMHO-1iIHHICHUH, KOTHITUBHUH,
OiIABHICHUM, 0COOUCTiCHO-pedpAeKCUBHUH
KOMIIOHEHTH), BU3HAYEHO KpuTepii,
ObrpyaroBana 4. Cikopoio  MoOeAb
aganTUBHOL CHUCTEMHU npodecifiHoi
IMiATOTOBKHU MaMiOyTHIX draxiBIliB 3
iHopMallifHUX TEXHOAOTIH B yMoOBax
nudpoBizaii gBAsge cobo0  cUcTeMy
B3a€EMOIIOB’A3aHUX CTPYKTYPHHUX
KOMIIOHEHTIB: I[iAbOBOT'0O, KOHIIEIITyaAbLHO-
3MiCTOBOTO, aIaIITUBHO-TEXHOAOTIYHOTO.
ABTOPKOIO BHOKPEMAEHO eranu il
peaaizarii (mizroroBuni, aIarITUBHO-
OigAbHICHMIH, IIOCAILAHUIIEKO-
pedAeKCUBHUY) Ta OKPECAEHO  MeTYy,
dopmu, MeTomu ¥ 3aco0M MemarorigyHoi
OiIABHOCTI Ha KOKHOMY 3 HUX.
3amnpomnoHoBaHa MOIEAbL Oprasisartii
OCBITHBOTO IIpOIleCy Iependadae 1o0yaoBy
IHOAUBIAyaAbHUX OCBITHIX TpaekTopifi y
nporieci npodeciiHol OiArOTOBKU
MaMlOyTHIX ¢axiBIiB 3 iHopMaIifiHuX
TEXHOAOTIH K B Me¥XKaX YChOT'O OCBITHBHOTO
npoitecy (Bubip BHOIPpKOBHUX KOMIIOHEHT,
TeMH KypCOBOi Ta KBaaipikaifinoi poboTu,

6a3 ImpakTHK, ydacTb y IIporpami
akaaeMigyHoi MOOGiABHOCTI TOIIO), TaK i Mmifg
yac BUBYEHHd KOHKPETHHUX  OCBITHIX

KOMIIOHEHT (AiarHOCTUYHHUH, MOTHUBALIHHO-
IIABOBHM, IMIPOEKTYBAHHA 3MICTY MOIAYAIB
HaBYaABHUX OUCIUIIAIH, BHUOIp CTPYKTypPH
TpaeKTOpii Ta OLliHIOBaABHUH €Tarly).
Po3pobaeHo mocaimHuIleio ¥ HaBYaABHO-

METOAUYHE 3abe3rnedyeHHd (ocBiTHBO-
npodecifiny Iporpamy, HaCKpi3Hy
nporpaMy IIPakKTHKH; CUAA0yCH, IIPOTpPaMH
HaBYaAbLHUX JIUCITUIIAIH, METOMHUYHI
pekomeHaartii 0 IPaKTHIHUX Ta
AabOpATOPHUX  3aHATH 3  JUCIHIIAIHHT
"ITandopmanrtitini TEXHOAOTIi", KelcH,

aarTUBHI TECTU; METOAWYHI PEKOMEHAAITi]
10 BUKOHaHHS Ta 3aXUCTy KypPCOBHUX POOiT;
HaBYaAbBHHH IIOCIOHUK "MeTonu
oIrTUMi3allii Ta OOCAIMZKEeHHs oHepalliii’ Ta
METOAWYHI peKOMeHaallil m0 po3poOKU Ta
BUKOPDHUCTAHHS  AJAlTUBHUX  TECTOBUX
3aBIaHb) [OASd  3OIHCHEHHA  HAYKOBO-

10
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cross-curricular program of practice;
syllabuses, programs of academic
disciplines, methodological
recommendations for practical and
laboratory classes in the discipline
"Information Technologies", cases,
adaptive tests; methodological

recommendations for the implementation
and defense of coursework; textbook
"Methods of Optimization and Operations
Research" and methodological
recommendations for the development and
use of adaptive test tasks) to implement
scientific and methodological tools for the
professional training of future specialists in
information technologies in the conditions
of digitalization.

Following the logic outlined by
A. Sikora's study, an adaptive approach
was implemented in foreign language
learning for students at both the bachelor's
and master's levels across various
disciplines. The intention was that
adaptive technologies would facilitate the
creation, modification, and adaptation of
educational content (CoE) and
educational-professional programs (EPP) to
suit the requirements of individual
specialties, using a standardized system
for distributing thematic blocks.

For instance, the topic "My future
occupation/my future job" for first-year
bachelor's students specializing in 053
Psychology encompasses a series of tasks
designed to facilitate mastery of relevant
vocabulary, grammatical structures, and

the development of communicative
competencies in monologic, dialogic, and
polylogic speech. Among them: a
theoretical and lexical block, which
includes thematic words and word
combinations, a number of questions for
group discussion, handouts with
grammatical and lexical exercises

(examples of tasks: find a correspondence
between a word and its meaning, insert a
missing word /word combination,
paraphrase the given sentences using the
active vocabulary of the topic, etc.), texts
for translation and paraphrasing. To
develop critical thinking among students of
this specialty, you can also use cards with
topics for oral presentations (chosen
randomly by the students themselves),

METOAWYHOTO CyIIpoBoay  IrpodpeciiiHoi
IIiATOTOBKHU MaibyTHIX draxiBIiliB 3
iH(popMAalliHHUX TEXHOAOTIH B yMOBax
nudposizarii.

Caimyrouu AOTiIli, 3alIpoIlOHOBaHil ¥y
nocaimkenHi 4. Cikopu, HaMu 3pOOAEHO
cripo0y 3acTocyBaTH auallTUBHUY MiAXid y

mpolleci BUBYEHHS  1HO3EMHOI  MOBHU
3nobyBayaMu OCBITH IIePIIOTO
(bakasaBpcHKOrO) Ta IOpPyroro
(MaricTrepchbKoro) piBHIB BHIIOI OCBITHU
pizHHX chHemiaspHOCTed. Byao 3pobaeHO
IIPUIYILIEHHS, 1110 BUKOPHCTAHHH
aaTrITUBHUX TEXHOAOTIH [IO3BOAUTH
CTBOPIOBATH, BHU/I03MiHIOBaTH Ta

IIPUCTOCOBYBaTH KOHTEHT OcCBiTHiX (OII) Ta
ocBiTHBRO-TIpopecitinux (OIIII) mporpam mo
0COOAMBOCTEM IIEBHHUX CIEIiaALHOCTEH,
BHUKOPUCTOBYIOUH CTAaHAAPTHU30BaHY CXEMY
PO3IIoAiAy TeMaTHYHUX OAOKIB.

Tag, wnHampuraan, tema "My future
occupation/my future job" naa 3mobyBadiB
OCBiTH mepiIoro (0aKasaBPCHKOIO) PiBHA
BHIIO1 OCBiTH nepuioz2o Kypcy
cueniasbHocTi 053 Ilcuxoaoris BKawUae
HHU3KYy 3aBJaHb, ILI0 CIpsSMOBaHiI Ha
3aCBOEHHHA AEKCHUYHOTO Marepiaay,
rpaMaTHYHUX  KOHCTPYKILH, PO3BUTKY
KOMYHIKaTHUBHHUX HaBUYOK MOHOAOTIYHOTO,
IIaAOTIYHOIO Ta IIOAIAOTIYHOIO MOBAEHHS.
Cepen HHX: TEOPETUYHO-ACKCHYHUH OAOK,

dKHUM BKAIOYAE TeMaTU4YHI CcAOBa Ta
CAOBOCIIOAYYEHHSI, HH3KYy NHUTaHb OAL
TPYIOBOTO OOTOBOPEHHH, PO3JATKOBUH

Matepiaa 3 rpaMaTUYHUMU Ta AEKCUYHUMU
BIIpaBaMH (IIPUKAQAW 3aBAaHb: 3HaAUTH
BIAIIOBIAHICTE MiIXK CAOBOM Ta  HoOro
3HAYEHHSIM, BCTaBUTH OPOITyILIEHE
CAOBO /CAOBOCIIOAYYEHHS, ItepedppasyBaTH
TIoIaHi pedeHHsd, BUKOPUCTOBYIOYH
aKTUBHY AEKCHKY TEMHU, TOIIO), TEKCTH IAS
neperAany Ta Iiepekasy. [ad pPo3BUTKY
KPUTUYHOTO MHUCAEHHS 3400yBadiB OCBIiTH
el CIIeliaAbHOCTI TaKOzK MOXKHA
BUKOPUCTOBYBaTH KapTKU 3 TEMaMU [IAd
YCHOTO BHCTYILY (00MpParoThCa BUIIAIKOBUM
YUHOM CaMHUMHM 3/100yBadaMu OCBiTH), OAiIT-
OIUTYBaHHS (3M00yBadeBi ITPOMNOHYETHCH
moJyaToK pedeHHs, a BiH/BoHa #Horo
OPOZIOBXKYE, BHKOPHUCTOBYIOYH aKTHBHY
TEMaATUYHy AE€KCUKYy Ta TI'pPaMaTHKY),
PO3aaTKOBHH Mmarepiaa 3 aymio-
BidyaAbHUMHU MaTtepianaMu A4
iHOUBiAyaAbHOI Ta  TPYHoBOi  poboTH
(306pazkeHHsa npeaMeTiB/(poTo AroAeH Oasd
CKAQIIaHHSI OMMUCOBHX MOHOAOTIB/IiaAOriB,
KOPOTKi Bimeo mag OOGroBOpeHHS, TOLIO).

11
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blitz polls (the student is offered the
beginning of a sentence, and he/she
continues it wusing active thematic
vocabulary and grammar), handouts with
audio-visual materials for individual and
group work (images of objects/photos of
people for composing descriptive
monologues/dialogues, short videos for
discussion, etc.). The most effective when
teaching a foreign language to the relevant
group of applicants were game methods
("Guess a word", "What if...?", "Snow Ball
Game", etc.), which not only contribute to
better assimilation of the material of the
relevant thematic block by the applicants,
but also stimulate attention, arouse
curiosity and encourage interaction with
classmates in order to achieve the set tasks
and win in the proposed game-based
methods.

The main feature of the above-described
tasks and methods is the relatively low
level of complexity of both the tasks
themselves, grammatical structures, rules
of game methods, and the necessary group
interaction of students, which corresponds
to the goals and objectives of the initial
foreign language course for students of the
first (bachelor's) level of higher education,
which aims to increase the level of foreign
language (English) proficiency of students
and prepare them for the further
development of communicative skills and
abilities.

At the same time, for students of the first
(bachelor's) level of higher education in the
specialties 073 Management and 075
Marketing, the block of thematic tasks "My
future occupation/my future job" should
be adapted to the specifics of the OPP by
modifying the tasks and methods. Thus,
the typical standard block of tasks of the
discipline "Foreign language for
professional orientation" will be adapted
and expanded. For example, among the
main methods, it is planned to use such
forms as: "Business game" — students are
invited to act as an employee of the
company in which he/she plans to work
after completing his/her studies and form
a list of his/her responsibilities; "Team of
my dream" — a group method that involves
uniting students into a team, distributing
responsibilities between team members,

Haiibiabnry  edpeKTHBHICTL @i~ 4ac
BUKAQJAHHA iHO3eMHOI MOBH BiAIIOBiAHIH
rpymi  3m00yBadiB — IIOKa3aAu — irposBi
meronuku ("Guess a word", "What if...?",
"Snow Ball Game" Ta iHmri), ki He TiABKU

CIIPULIOTH KpaiioMy 3aCBOEHHIO
3nobyBagaMu OCBITH MaTtepiaay
BiiTIOBiAHOTO TeMaTHYHOTO OAOKYy, a #
CTHUMYAIOIOTH yBary, OpoOyIKAIOTh

IIiKaBiCTh Ta CIIOHYKAaIOTh M0 B3aeMoii 3
OTHOTPYITHUKAMHU 3a1Ad JOCSITHEHHS
IIOCTaBA€HUX 3aBJaHb Ta IIEPEMOTH Y
3aIIPOIIOHOBAHUX irPOBUX aKTHUBHOCTSIX.
OCOOAUBICTIO BHIIIEOIIMCAHUX 3aBIaHb
Ta METOAUK € BiZTHOCHO HEBUCOKHUHU pPiBEHB
CKAQTHOCTI dK caMux 3aBIaHb,
rpaMaTHYHUX KOHCTPYKILi#, IPaBHA
irpPOBUX METOAUWK, TaK 1 HeoOXigHOi
rpynoBoi B3aemozii 3100yBadiB OCBiTH, II10
BiAIIOBIOAE IIIAIM Ta 3aBAaHHSIM
IOYaTKOBOIO KypCy I1HO3E€MHOI MOBH [IAS
3nobyBadiB 1epmioro (6akaaaBpPCHKOTIO)
PiBHSA BHIIIOI OCBITH, 110 Ma€ HA METi PiBEHb
BOAOIHHA 1HO3EMHOIO MOBOIO
(aHraificekoro) 3mo0yBadiB  OCBITH  Ta
HiATOTYBaTHU IX OO MOMAAABIIOTO PO3BUTKY
KOMYHIKQTHUBHUX BMiHb Ta HABUYOK.
Bomxouac, pmaa 3m0o6yBadiB  OCBITH
nepuioro (60akKaaaBpPCBLKOTO) PiBHS BHIIO]
ocBiTH crieriaabHocTe 073 MeHemKMEHT
Ta 075 MapkeTuHr OAOK TEeMaTHYHHX
3aBmanb "My future occupation/my future
job" IIOIIIABHO amanTyBaTH 110
ocobauBocTett OIIIl miagaxom Mmomudpikartii
3aBIaHb Ta METOAWK. TaKuM YHHOM,

TUIIOBUHM CTaHAApPTHUH OAOK 3aBaaHb
IUCIUIIAIHU "[HO3eMHA MOBAa 3a
npodeciiHuM CIIpIMyBaHHAM" Oyne

azarToBaHO Ta po3mupeHo. Hampuraan,
cepel OCHOBHHX METOAUK OyayTh TaKOK
3aCTOCOBYBATHUCH: "I[linoBa rpa" -
3nobyBayam OCBiTH IIPOIIOHYETHCS
BHCTYIIUTH y POAi IpalliBHUKa KOMIIaHii, y
dKili BiH/BOHa IIAaHy€e IIpallloBaTH ITicad
3aBepIIeHHs HaBYaHHA Ta CcQOpMyBaTH
CIIMCOK CBOix o000B’a3KiB; "Team of my
dream" - TrpymoBa MeTOOHKa, SKa
nepenbadae ob’eqHaHHsa 3100yBadiB OCBITH
y KOMaHIy, PpO3momaiA OOOB’SI3KIiB MixXK
YAeHaMU KOMaHIH, BUKOHAHHH
PO3MaTKOBHX 3aBJaHb Ta iX IIoJaAblia
KOAEKTHUBHA ITpe3eHTallis; "Project Work" —
CTBOPEHHS IHAUBIAyaABHOTO YN T'PYIIOBOTO
IIPOEKTY Ha OCHOBI IIoNepegHFO BU3HAYEHOI
CYKYyIHOCTI mHapaMeTpiB y Qopmi, gKy
BH3HAYa€ BHKAQad Ta/49d BHUKOHAaBII
(mpeseHTallisa, aynaioBidyaAbHI MaTepiasH,
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performing handouts and their subsequent
collective presentation; "Project Work"
creating an individual or group project
based on a predefined set of parameters in
a form determined by the teacher and/or
performers (presentation, audiovisual
materials, professionally oriented product,
etc.).

For third-year students of the above-
mentioned specialties, thematic materials
include compiling a resume (CV) and
personal profiles for employers, interview
training, company human resources
management, compiling business plans
and long-term plans for the development of
the enterprise, etc. Since the main goal of
the course at this stage is the development
of communicative skills and abilities of
education seekers, much less emphasis is
placed on the theoretical assimilation of
lexical and grammatical units and the
mechanical performance of exercises for
their reproduction, and the basis of the
block is creative tasks aimed at the
development of critical thinking, creative
use of existing knowledge, skills and
abilities aimed at teaching education

seekers a non-standard approach to
solving set professional tasks wusing
existing tools. Such a competitive

advantage is an important guarantee of
successful further employment and career
growth.

The importance of the adaptive
approach is also confirmed by the study
of Yu. Klymovych [4: 2-3] devoted to the
theoretical and experimental study of the
problem of forming the professional
competence of a future philologist by
means of flipped learning in a higher
education institution. Her work is aimed
at increasing the effectiveness of
professional training of future specialists,
in particular, the formation of digital
literacy of students of higher education
institutions. At the same time, the study
is aimed at increasing the motivation of
philology students to independently form
their own trajectory of professional
development by means of innovative
pedagogical technologies as a holistic and
effective system.

Yu. Klymovych proves the feasibility of
using flipped learning in the educational

npodoeciiHO-OpieHTOBAaHUH
TOIIIO).

JAVN:¢ 3n00yBadiB  TPETHOTO POKY
HaBYaHHS BHUIIEBKA3aHUX CIIEIiaAbHOCTEH,
TeMaTU4dHi  MaTepiaan  IiependadarThb
crkaagaHHa pesiome (CV) Ta ocobuctux
npodiaiB mag poboTomaBIliB, TPeHyBaHHS

MIPOAYKT,

IIPOXO/KEeHHsd  CIiBOeciay, yIIpaBAiHHS
AIOICBKUMHU pecypcaMu KOMIIaHii,
CKAQIaHHS Oi3Hec-I1AaHIB Ta
IIE€PCIIEKTUBHUX IIAQHIB PO3BUTKY

nignpueMctBa, Touro. OCKiABKY OCHOBHOIO
METOI0 KypCy Ha JaHOMY eTalli € PO3BUTOK

KOMYyHIKAQTUBHHX BMiHb Ta HaBHY0OK
3nobyBadiB OCBiTH, HabaraTo MeHIIHH
aKIIEeHT poOUTBhCA Ha  TEOPETUYHOMY

3aCBOEHHI AEKCHUYHHUX Ta TIpaMaTUIHUX
OAVHUIIH i MeXaHiYHOMY BUKOHAHHI BIIpaB
Ha IX BIATBOPEHHS, a OCHOBY OAOKY
CKAQIaIOTh 3aBJaHHSI TBOPYOIO XapaKTepy,
CIIPIMOBaHiI Ha PO3BHTOK KPUTUYIHOTO
MHCAE€HHSI, TBOpPYE BUKOPUCTAHHSI BIKeE
HagBHUX 3HaHb, YyMiHbF 1 HaBHUYOK,
CIpPSIMOBaHHX Ha Te, 00 HABYUTHU
3100yBayiB OCBITH HECTaHOapTHOTO
OigxoAy OO0 BUPIIIEHHd IIOCTaBAEHUX
npodoeciinuxX 3aBAaHb 3 BUKOPHUCTAHHSIM

HasIBHOTO iHCTpyMeHTapiro. [TonibHa
KOHKypPEHTHa IlepeBara € BaXXAUBOIO
3aII0pyKOI0 VCITiIITHOTO IIOJAABIIIOTO
IIpaleBAAIITYBaHHI Ta IIPOCyBaHHS
Kap’epHOIO0 ApabuHOIO.

[TigrBepaAKEeHHAM BasKAUBOCTI
aJarTUBHOIO oigxomy € TaKoOXK
nocaimxkenna  [O. KaumoBuu  [4: 2-3]
IPUCBAYEHE TEOPETUKO-
€KCIIEPUMEHTaAbHOMY BUBYEHHIO
npobaemu  dopMmyBaHHS  IIpodpeciiiHol
KOMITETEHTHOCTI MaMbOyTHBOTO (piroaora
3acobaMy IIEpEBEPHYTOTO HaBYaHHS Y
3aKAaIi BHIIIO]1 OCBITH. fi poboTa
CIIpsIMOBaHa Ha iIBUIIIEHHS
e(peKTUBHOCTI TIpopeciiiHOl  MIiATOTOBKU
MaMbOyTHIX daxiBIiB, 30KpeMa
dopmyBaHHa  IUPPOBOI  IPaMOTHOCTI

crypertiB 3BO. BoxHodac gocAigzkKeHHS
CIIpgIMOBaHEe Ha IIiABUIIEHHS MOTHUBAILi

CTYAEHTIB-(iAOAOTIB 10 caMOCTiHHOIro
dopMmyBaHHI BAAQCHOI TpaekTopii
npodeciifHOTO PO3BUTKY 3acobamu

IHHOBAIIIMHUX IIeJaroridyHuX TEXHOAOTIH 9K
IIiAiCHOI Ta Ai€BOI CUCTEMH.

IO. KaAumMoBHMY O0OBOAUTEH MOOLUABLHICTB
BUKOPHCTAHHA 3acobiB  IIepeBepHYTOTO
HaBYaHHS B ocBiTHbOMYy Hpoleci 3BO gk
"IHHOBAI[iIHfHOI ITeJAarorivyHoi TEXHOAOTII, 1110
nepenbadae caMmocTitiHe OBOAOIiHHS
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process of higher education institutions
as an "innovative pedagogical technology
that involves independent mastery of
professionally significant knowledge and
skills based on an online educational
platform and interactive interaction
between applicants and the teacher
during a classroom lesson". The
researcher identifies a number of
advantages of flipped learning compared
to traditional pedagogical technologies,
including: the possibility of implementing

a personal approach in learning,
organizing active communication,
implementing effective "flipped"

management, and the new role of the
teacher in flipped learning. She includes
students’ failure to complete homework,
lack of motivation for independent work,
technical problems, and the
"expectations-reality" conflict as possible
challenges of flipped learning.

The author’s model of the formation of

professional competence of a future
philologist by means of flipped learning,
developed and substantiated by the
researcher, which consists of five
structural  elements (target  block,
methodological support block, content-
technological block, organizational-

procedural block, and result-monitoring
block), was tested by conducting a
formative experiment [4: 183-185]. It
involved the use of a longitudinal research
method, the essence of which is to diagnose
one group of participants-respondents over
a certain period. This made it possible to
observe the dynamics of changes in the
level of formation of professional
competence of the future philologist at
different time intervals.

A comparative method of scientific
research was also used, which involved
comparing the results of the diagnosis of
the level of formation of the professional
competence of the future philologist in the
control and experimental groups during
the pedagogical experiment.

The results of monitoring the level of
training according to the content-activity
criterion at the formative stage of the
pedagogical experiment after specially
organized training using the innovative
pedagogical technology of flipped learning

npodeciiHo 3HAYYNIMMH 3HAHHAMH 1
HaBUYKaMH Ha 06a3i OCBITHBOI OHAAMH-
naaTopMU Ta IHTEPaKTUBHOI B3aeMOii

3nobyBadiB 1 BUKAamada Imig = dac
ayaquTOPHOTO 3aHATTI". JocaigHuilg
BHOKPEMAIOE HU3KY nepesar
IepeBEPHYTOTO HaBYaAHHSA IIOPIBHAHO 3
TpagullitHUMU e arorivHuMHU
TEXHOAOTIAMH, Cepel SKHUX: MOXKAUBICTH
YIIPOBA?KEHHA OCOOMCTICHOIO ITiAXOMy B
HaB4YaHHI, opraxizariris AKTUBHOI
KOMyHikawii, 3aificHeHHs e(eKTUBHOTO

"HepeBEePHYTOT0" MEHEIZKMEHTY, HOBA POAb
BHKA3a4a y IepeBepHyTOMY HaB4aHHi. 1o
MOZKAWUBHX BUKAUKIB IIepeBEPHYTOTO
HaBYaHHS HEI0 BiJHECEHO HEeBHUKOHAHHS
CTyAeHTaMH JOMAalITHixX 3aBaHb,
BincyTHicTP MoTHBAalii [0 caMocTiMHOI
poboTu, TexHiyHi mpobAeMH, KOHQAIKT
"04iKyBaHHS{ — PEAABHICTB".

Po3pobaena Ta obrpyHTOBaHAa
JOCAITHUIIEIO aBTOPCHhKAa MOJIEAB
¢dopmyBaHHSI npodeciitHoi
KOMIIETEHTHOCTI MaMOyTHBOTO (piroaora
3acobaMy NepeBepHYTOro HaBYaHHS, sKa
CKAQAETBCA i3 II'ATb  CTPYKTYPHUX
€AEMEHTIB (isbOBHIH 610K, 6A0K
METOIOAOTIYHOr0 3abe3rnedyeHHs, 3MiCTOBO-
TEXHOAOTIYHUH OAOK, oprasizartifiHo-
IIpoLeCyaAbHUI OAOK Ta pPe3yAbTATHUBHO-
MOHITOPUHTOBUM 0AOK), Oyaa mnepeBipeHa
IIAGXOM  IIpOBeeHHd  (POPMYyBaAbHOTO
€KCIIEPHUMEHTY [4: 183-183]. Bin
nepenbadyaB BHKOPUCTAHHSI AOHTITIOHOTO
METONY [MHOCAIIXKEHHsI, CYyTHICTh HKOTO
oAdra€e y [AiarHOCTYBaHHI OHIi€l Trpymnu

Yy4aCHUKIiB-pPECIIOHIEHTIB YIIPOLOBXK
BU3HaueHoro Iepioxmy. Lle mo3Boamao
CIIOCTEpiraT 3a AUHAMIKOI0 3MiH pPiBHS
ccphopmoBaHOCTI rpodpecifinoi

KOMIETEeHTHOCTI MailOyTHBROTO (hirosora y
Pi3HI IPOMIKKH 4acy.

Takozx 6yao BHUKOPHCTAHO
HOPiBHIABHUH METOL[, HayKOBOTO
MOCAIIZKEHHS, ITI0 TIepea0adyaB 3iCTaBACHHS
OTPUMAaHUX PE3yAbTATIB AiarHOCTUKU PiBHS
cchopmoBaHOCTI pocpeciiinoi
KOMIETEeHTHOCTI MailOyTHBROTO (hirosora y

KOHTPOABHIH Ta €KCIIepUMEHTaABHIHT
rpymnax T gac IIe1arorivyHoro
€KCIIEPUMEHTY.

PesyapTaTtu MOHITOPUHTY
cchopMoOBaHOCTI piBHA IIIATOTOBKH  3a
3MiCTOBO-IiIABHICHUM KpUuTepiem Ha
dopMyBasbHOMY  eTali  IIeaarorivHOTO

€KCIIEPUMEHTY IIiCASI €KCII€PHUMEHTAABHOTO
HaBYaHHS 3 BUKOPUCTAHHAM iHHOBAaIliHHOT
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showed an increase in the level

professional
(Table 1).

of | memaroriyHoi
competence of applicants | HABYaHHA 3aCBilYHAM 3POCTAHHA PiBHSA
npodpecifiHol KOMIIEeTEeHTHOCTI 3a00yBadiB

TEXHOAOTII TMepeBEepPHYTOTO

(ouB. TabA. 1).
Table 1

Levels of formation of PCFP according to the content-activity criterion
at the formative stage of the pedagogical experiment

EG (n=103) CG (n=102)
Levels Ascertaining Forming Ascertaining Forming

assessment assessment assessment assessment

n Ne, n b1 078 n e, n o,
Creative 14 13,59 26 25,24 15 14,71 18 17,65
Professional 22 21,36 37 35,92 24 23,53 29 28,43
Basic 42 40,78 33 32,04 42 41,18 38 37,25
Elementary 25 24,27 7 6,80 21 20,59 17 16,67

As is shown in Table 1, a slight increase
was observed in the control group: the
creative level increased by 2.94%, the
professional level by 4.9%, the basic level
decreased by 2.93%, and the elementary
level by 3.92%.

The experimental group showed
different results: the creative Ilevel
increased by 11.65%, the professional level
by 14.56%, the basic level decreased by
8.74%, and the elementary level decreased
by 17.47% (Fig. 1).

JKk BUOHO 3 mabauyi 1, y KOHTPOABHIN
TPyIIi CIlocTepiraBcs HE3HAYHUU MIPHUPICT:

KpeaTHBHHUH piBeHb 3pic Ha 2,94%,
¢daxoBuii piBenb — Ha 4,9%, O6aszoBuit
piBeHBb 3MEHIIIUBCS Ha 2,93%,
eaemeHTapHui — Ha 3,92%.
ExcnepuMeHTanpbHa Trpyla IokKasasa

IHIII pe3yAbTaATH: KPEaTUBHUU pPiBEHBb 3picC
Ha 11,65%, daxoBuii piBens — Ha 14,56%,
OazoBUll piBeHb 3MeHMIUBCA Ha 8,74%,
eAeMEeHTapHU piBeHb 3MEHIIUBCS Ha
17,47% (puc. 1).

|

M Elementary
M Basic

Professional

M Creative

S
e
S ——
EG (ascert) _

———

0 20 40

i

100

Fig. 1. Distribution of education seekers in control and experimental groups by
the SD criterion at the formative stage of the experiment (%)
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Thus, the author proved the feasibility of
using innovative pedagogical technology of
flipped learning in the educational process
of higher education institutions [4: 193-
194]. Monitoring the results of the
pedagogical experiment allowed us to
identify significant positive dynamics in the
level of formation of professional
competence of future philologists in the
experimental group (increase — 6.19%).

In recent years, we have also applied an
adaptive approach in the process of teaching
the educational component "Adult Learning
Technology", in particular, transformations
were envisaged in the following areas:
changes in the target component were
specified, taking into account the situation of
martial law in Ukraine; changes were made
to the content, forms, methods, and
technology of teaching, in particular in the
process of distance and blended learning.
The age characteristics of masters, who differ
in the level of motivation and preparation,
were considered, some continue their
studies after the bachelor's degree, some
students receive a second higher education.
Some have significant =~ pedagogical
experience from 3 to 10 years. Others are
only gaining experience in educational
institutions; some master's students are
motivated to continue their education in
postgraduate study. It should be noted that
among master's students there may also be
Doctor of Philosophy who seek to obtain
additional specialties and study in the
master's degree. In addition, educational
and methodological support for the outlined
discipline has been prepared: a textbook on
the basics of andragogy (2020) [2] and
methodological recommendations (2023) [3]
have been published.

Conclusions and research perspectives.
Thus, the attributes of professional and
pedagogical training of future competent
specialists in the context of an adaptive
approach in the context of modern
challenges are substantiated. The analysis
of scientific literature indicates the
relevance of the outlined problem. It is
proven that the adaptive approach
assumes the ability of education seekers to
adapt to the situation of martial law based
on the integration of traditional and
innovative approaches to the professional

TakuM YHMHOM, aBTOPKOIO OyAO MOBEIEHO
JOLIABHICTD BHUKOPHCTaHHA 3acobiB
IHHOBAIIIFHOI IHemaroridyHoi  TeXHOAOTIl
IIEPEBEPHYTOTO HaBYaHHS B OCBITHHBOMY
nporeci 3akaaaiB BUINOI ocBitu [4: 193-
194]. MoHiTopuHT pe3yAbpTaTiB
IIeIAroridyHOrO0 E€KCIIEPHMEHTY [J03BOAUB
BUABUTH 3HA4YHYy [O3UTHUBHY [IUHAMIKY

piBHA cchopMoOBaHOCTI npodpecitinoi
KOMIIETEHTHOCTI MaMOyTHIX QisroaoTiB y
eKCIIepUMEHTaAbHIH TIpymi (Opupict -
6,19%).

ApanTuBHUH OiAXil B OCTaHHI pOKU 6yA0
3aCTOCOBaHO HAMHU i y IIPOLleCi BUKAAJaHHS
OCBITHBOI KOMIIOHEHTHU "TexHoaorig
HaBYaHHSA [JOPOCAHX', 30KpeMa 0yaAo
nepeabadeHo TpaHcdopMallii 3a TaKUMHU
HanpgMaMH: KOHKPETH30BaHO 3MiHU Y
LiIABOBOMY  KOMIIOHEHTI, YyPaxoByHO4YH
CUTyallil0 BOEHHOTO CTaHy B YKpaiHi.
Breceni 3MiHH 110 3MicTy, POPM Ta METOMIB,
TEXHOAOTII BHUKAQJAaHHSI. YpaxXxoBaHO BiKOBi
0COOAMBOCTI MaricTpiB, SKi BiApPi3HAIOTHCH
piBHeM MoTUBallii Ta HiATOTOBKH, YaCTUHA
IIPOJIOBIKY€E HaBYaHH4 IIicad OakasaBpary,
OKpEMi CTYAEHTH OTPHUMYIOTH APYTY BUIILY
OCBITY. YacruHa Mae 3Ha4YHUU
nemaroriyuuit mocsin Big 3 mo 10 pokis.
Inmri TiabKM HaOyBaloTh [OCBiZ B 3aKAagax
OCBITH, OKpPEMi MAariCTpaHTH BMOTHUBOBaHi
Ha HOPOMOBXKEHHS OCBITH B acIlipaHTypi.

BigzHaunMo, 110 cepel  MariCTpaHTiB
MOXKyTb OyTH 1 mokTopu irocodpii, saxi
IIparHyTh OTpUMAaTHU IOIATKOBI
CIIeIliaAbHOCTI i HaBYaIOTLCA y
Mmaricrparypi. KpiMm Toro miaroTroBaeHO
HaBYaAbLHO-METOANYHE 3abe3lmedyeHHd 3
OKpeCAeHO1 JICIIMIIAIHM: BHIAHO
HaBYaAbLHUH IIOCiIOHUK 3 OCHOB
agnaparoriku  (2020) [2] Ta wMeromguyHi

pekoMeHzaaiiii (2023) [3].

BHCHOBKH 3 ZaHOI'O HOOCAiAMKEeHHS i
NEepPCIHEeKTHBH MNOAAABLUIHX PO3BiAOK.
TakuM dYHHOM OOIPYHTOBaHO aTpPHOyTH
npodyeciiiHO-TIearoTigHO1 IIiATOTOBKHU
MaMbyTHIX KOMIIETEHTHUX (PaxiBIiB Yy
KOHTEKCTi alalITUBHOIO MiX0Ay B yMOBax
Cy4aCHHUX BHKAHMKIB. AHaai3 HayKOBOI
AlTepaTypu  CBiOUMTB TIIPO  OCODAMBY
aKTyaAbHICTh OKPECAEHO] IpobAeMH.
IloBeneHo, 1110 agarTUBHUN TILaXim
nepenbadae 34aTHICTH 3m00yBadiB OCBiTH
IIPHUCTOCOBYBATUCA A0 CHUTyallii BOEHHOTO
CTaHy Ha OCHOBI iHTerpaiii TpagulifiHuX
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training of future creative specialists in
information technologies. The concept of
an adaptive system of professional training
of future specialists in information
technologies in the context of digitalization
is introduced. An attempt is made to apply
an adaptive approach in the process of
studying a foreign language by students of
the first and second levels of higher
education of various specialties in the
direction of using adaptive technologies.
This approach makes it possible to create,
modify and adapt the content of
educational-professional programs to the
features of certain specialties. The results
of the study of the problem of forming
professional competence of a future
philologist by means of flipped learning in
higher education institutions according to
the content-activity criterion in the process
of a pedagogical experiment are analyzed.
The features of the implementation of the
adaptive approach in the process of
teaching the educational component "Adult
Learning Technology" are reflected and
changes in the target, content and
procedural components are specified. Their
effectiveness is proven.

Adaptation to educational activity is
considered as a kind of integrated
prospective form of subject activity, which
is the result of the subject going beyond the
objective requirements of educational
activity, its ability to adapt to modern
challenges in the context of the
implementation of digital technologies. The
adaptive approach involves the
optimization of the educational and
scientific environment, which is the result
of organized interaction between the
teacher and the student, the result of
which is the development of a strategy that
will allow you to effectively meet your own
needs, develop personal talents more
quickly, achieve success in building a
professional career and training
competitive specialists in accordance with
modern standards, market needs and the
educational and scientific system based on
the introduction of innovative technologies.

Ta iIHHOBaIiMHUX IiAX0oAiB A0 HpodeciiiHol
IiATOTOBKU MaMOyTHIX KpeaTHBHUX
daxiBIiB 3 iH(poOpMAIiHHUX TEXHOAOTIH.
[IpoaHaaizoBaHO PE3yAbTATU AOCAIIZKEHHS

npobaemMu  QopMmyBaHHA  ITpodpeciiiHol
KOMIIETEHTHOCTI MaMOyTHBOrO (piroaora
3acobaMy IIepeBEPHYTOTO HaBYaHHS y
3BO. OO6rpyHTOBAHO BinmoBimHi
pe3yAbTaTH MOHITOPHHIY 3a 3MiCTOBO-
OIGABHICHUM  KpUTEpieM y  IIpolleci
I1eJaroriayHoro E€KCIIEPUMEHTY 3
BUKOPHUCTAHHSIM iHHOBAaIIIHHOL
IIeJaroriyHoi TEeXHOAOTil IepeBepHyTOTO
HaBYaHHS. Po3rasHyTo KOHIIEITIi IO
aganTUBHOL CHUCTEMU npodeciiHoi
I[IiATOTOBKH Ma#iOyTHIX daxiBIIiB 3
iHopMallifHUX TEXHOAOTIH B yMoOBax
nudpoBizallii OCBiITHBOTO cepegoBHIIIA.
BimobpaskeHo  0cobOAMBOCTI  peaaisartii
agarITUBHOTO HiIXOIy y nporeci
BUKAQJaHHS OCBITHBOI KOMIIOHEHTHU
"TexHOAOTisI HaB4YaHHA [OPOCAMX', Ta
KOHKPETH30BaHO 3MIiHH y I[IABOBOMY,
3MiCTOBHOMY Ta [IPOIIECYaAbHOMY

KOMIIOHeHTaxX. [loBeleHO iX e(DeKTUBHICTE.

Apnarrramid OO0 OCBITHBOI  OiIABHOCTI
po3ragnaeTbCcd SIK CBOEpPiLHA iHTerpaabHa
dopma CcyO’eKTHOI aKTHUBHOCTI, SKa €
pe3yabTaToM BUXOAY Ccyb’ekTa 3a MexKi
00’¢KTUBHUX BHUMOI OCBITHBOI MiSIABHOCTI,
Horo 34aTHOCTI afanTyBaTUCH 10 CYIaCHUX
BUKAHKIB Y KOHTEKCTI peaai3artii 11 poBux

TEXHOAOTIH. AnmanTuBHUH T IXi
nmepeabadae  ONTHUMI3AIliI0  HaBYaAABLHO-
HayKOBOTO CEPEIOBHINIA, IO € HACAIIKOM
opraHi3oBaHOiI B3aeMoili BHUKAagada i
CTyHEeHTa, pe3yabTaToM SIKOTO €
BUPOOAEHHS CTparTerii, gKa [J03BOAUTD

e(peKTUBHO 3a0BOABHSTH BAACHI ITOTpPedH,
IIBU/IIIE PO3BUBATH OCOOHUCTICHI TaAaHTH,
[OCSITaTH YCIiXiB y nmobymoBi mpodecitiHoi
Kap’epu i [iATOTOBKHU
KOHKYPEHTOCIIPOMOXKHIX ¢axiBILiB
BiATIOBIAHO [0 Cy4YacHHUX CTaHAAPTIB,
notpeb PHHKY Ta OCBITHBO-HAYKOBOI
CUCTEMH Ha OCHOBI  BHOPOBA>KEHHS
IHHOBAIIMHUX TEXHOAOTIH.
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LEARNING STRATEGIES FOR ENHANCING PROFESSIONAL VOCABULARY
O. O. Savchenko’, T. O. Bryk™

The article focuses on the study of learning strategies aimed at acquiring professional vocabulary since
professional lexical competence is an integral part of professional competence, the linguistic basis of foreign
language communicative competence, and higher education institutions make great efforts in professional
communication. Growing demands on professional language training of specialists in technical specialties,
expansion and strengthening of international contacts, and growth of scientific progress determine the
need for proficiency in English for Specific Purposes at a sufficiently high level. These trends make it
necessary to search for optimal methods for intensifying teaching professionally oriented terminology and
effectively acquiring terminological units. Deepening into the theoretical background of the concepts of
"professionally oriented lexis" and "learning strategy", the article highlights the available categorization of
learning strategies. Also, it emphasizes scientists’ various approaches to interpreting these concepts. The
article clarifies the didactic possibilities of learning strategies and determines possible ways of their
implementation in teaching/learning a foreign language in the context of higher education. The article
provides an understanding of the learning strategies' impact on the dynamics of acquiring professional
vocabulary, emphasizes the importance of following the basic principles of professional lexis teaching,
focuses on the teacher’s role not only in instructing but also in forming and developing foreign language
learning strategies in students. The article details the ways of implementing cognitive learning strategies
in English classes. It gives examples of exercises that can significantly improve learning effectiveness,
using cognitive strategies and creating favorable conditions for acquiring specialized vocabulary.

Keywords: teaching strategies, professional vocabulary, cognitive strategies, learning
effectiveness.
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3aknadu euwoi ocgimu OOKNAOAIOMbL SEAUKUX 3YCUNMb O/l 3AKNA0EHHSI OCHO8U O/l 3ACB0EHHSL
npogeciliHo opieHMOo8AHOL NleKCUKU O/l PO3YMIHHS MEPMIHO02 ma il 8UKOPUCMAHHS Y PIZHUX
cumyayisix npogeciiiHozo ChinKysaHHs. 3pocmaroui sumozu 00 npocgpecitiHoi Mo8HOI nidzomoeku
axieyis MexHiUHUX cheyianibHocmell, PO3ULUPEHHST MA 3MIYHEHHSI MIKHAPOOHUX KOHMAaKmis,
3POCMAHHSL HAYKOB020 npozpecy eU3HAUA0Mb HeobXIOHICMb 80/00iHHS NPOGECIliHO AH2ICHKO
MOB010 HA 00CMAMHBO 8UCOKOMY pieHI. Lli meHOeHUll pobasimb HeobXiOHUM NOUWYK ONMUMAALHUX
Mmemooie iHMeHcugikayii euKiadaHHs npogheciliHo-OpieHMOBAHOI mepMiHoao2i ma egheKmueHoz20
3ACB0EHHSL MEPMIHONOZIUHUX OOUHUYL. 3a2UONI0I0UUCL Y MeopemUUHi pamKu KoHyenmie "fexcuxa”
ma "cmpameziss HaBUAHHS", cmammst 8UCBIMJIOE ICHYOUY KAMEe20pU3AYI0 HABUANbHUX cmpamezili
ma akyeHmye nioxo0u Haykoeyie 00 iHmepnpemauii 3a3HAUeHUX NOoHsAMb. Cmamms YmouHioe
OUOAKMUUHT MONSUBOCMI HABUANILHUX CMpamezili ma OKpPecatoe MOXKAUBL WasxXU ix peanizauyii y
8UKNA0AHHI/ BUBUEHHI THO3EMHOI MO8U Y KOHMeKcmi suuiol ocgimu. ocnioxeHHst Ha0ae PO3YyMIHHSL
8NIUBY HABUANIBHUX cmpameziii HA OUHOMIKY 3AC80EHHST NPOGYeciliHOi NeKCuKu, nioKpecaroouu
8aXNKIUBICMb CNIOYBAHHSL OCHOBHUM NpuHyunam ii euKiadaHHs, AKUEeHMYyrUlU poib 8UKLIA0AUA 8
npoueci He UuULe BUKLAOAHHSL, e Ui (PpOpMYBAHHSL MaA Po38UMKY Y cmydeHmie cmpamezili HA8UAHHSL
iHo3eMmHOi mosu. Cmammsi 0emanizye WaAsiXU enpo8adsKeHHsl KOZHIMUSHUX cmpamezili HA8UAHHS HA
3aHAMmMSIX 3 AH2AUCbKOI MO8U Mma HaAOGEe NPUKAAOU 6npas, SKi MOXYmb 3HAUHO nidsuUwuUmu
epeKmugHicmb HABUAHHSL, SUKOPUCMOBYIOUU KOMNIEKC KOZHIMUBHUX cmpamezili ma cmeoprowouu
Cnpusmaugi ymosu 05t 3aC80EHHSL CNeYlanizoeaHoi 1eKCUKU.

Knwouoei cnoea: HasuanibHi cmpameeii, npogeciliHa JeKcuka, KozHIMUeHI cmpameaii,
echeKkmugHicmsb HABUAHHSL.

Introduction of the issue. The main IIocranoBKa mnpobaemu. OCHOBHOIO
objective of teaching a foreign language | MmeTOI0 BHUKAQIAHHA 1HO3€MHOI MOBH ¥y

within the higher school is to ensure that
university graduates can fluently use the

target language for everyday
communication and in the professional
sphere. Professional competence and
professional lexical competence are

interrelated and simultaneously developed
categories of the competence-based
educational paradigm. Professional lexical
competence is an integral part of
professional competence, a linguistic basis
for foreign language communicative
competence based on theoretical
knowledge, practical skills, abilities, and
readiness to use English vocabulary to
perform  professional activities. The
concept of professionally oriented lexical
competence includes understanding
professional terminology and using it in
various professional communication
situations. Higher schools lay the
foundations for acquiring foreign
professionally oriented vocabulary.
Therefore, higher education institutions
implement the most effective methods in
teaching foreign professionally oriented

vocabulary.
Current state of the issue. A study of
scientific works in foreign language

training within higher schools suggests
that the issue of teaching the lexical aspect

3aKAQaxX BHIIOI OCBITH € 3a0e3ledeHHS
BUIIyCKHUKIB YHIBEPCUTETIB HaBHYKAMHU
BIABHOTO BUKOPUCTAHHS ITIABOBOI MOBH AL
IIOBCAKIIEHHOIO CIIiAKyBaHHS Ta y
npodpecitiHitt ccpepi. [Mpodecitina
KOMITETEHTHICTh Ta HpodpeciiiHa AeKCHIHA
KOMIIETEHTHICTh € B3a€MOIIOB'I3aHHMU Ta
ONHOYACHO  PO3BUHEHUMH  KAaTeropisMH
KOMIIETEHTHICHOI  OCBITHBOI  ITapaUTMHU.
[Mpodecitina AeKCUYHA KOMIIETEHTHICTD €
HEBia €MHOIO YaCTHUHOIO npodoeciiHol
KOMIIETEHTHOCTI, AIHTBICTUYHOIO OCHOBOIO
IHIIIOMOBHO{ KOMYHIKaTHBHOI
KOMIIETEHTHOCTI, OaszyeTbca  Ha
TEOPETUYHUX 3HAHHSIX, IPaKTUYHUX
HaBHUYKAaX, BMIiHHSX Ta TOTOBHOCTI
BUKOPHUCTOBYBATH aHTAIMCBKY A€KCHUKY OAS
BUKOHAaHHSI rpodpeciiiHoi [iSIABHOCTI.
Konriemnrris IpodeciiHO-OpiEHTOBAHOI
AEKCHYHOI KOMIIETEHTHOCTI BKAIOYAE
po3yMiHHA IpodeciiiHoi TepMiHoaorii Ta ii
BUKOPHUCTAHHA y  PI3HHX  CHTyalliax
IpodeCifHOTO CIIIAKYBaHHSA. 3aKAay BHUIIO]
OCBITU 3aKAQ/IaI0Th OCHOBH [IASl 3aCBOEHHS
podpeciiiHo OpPi€HTOBaHOI AEKCHUKH
iHozeMHoi MoBH. ToMy Yy BHIIiH OCBIiTI
BIIPOBAKYIOTHCA Hale(EeKTUBHIIII MeTOIH
HaBYaHHSI iHO3eMHO1 rpodpeciiiHo
OPiEHTOBAHOI AEKCHKU.

AHaaiz ocTaHHIX  #mocaimkeHp i
myOAiramiii. BuBueHHs HAyKOBUX pPOOIT y

jai(e}
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of speech has repeatedly been at the centre
of the attention of specialists in the sphere

of education. Modern Ukrainian
researchers, for example, H. Horun,
O. Titova, T. Kravchenko, I. Bretsko,
I. Bopko [1-3] and foreign educators -

M. Lessard-Clouston, T. Farrell, J. Milton,
O. Hopwood, N. Schmidt, L. Nation, L. Bao
[4-23] emphasize developing lexical skills
in learning a foreign language. Cognitive
strategies are considered as plans, tactics,
and procedures of action that ensure the
achievement of a specific goal (A Hardan,
S. Harvey & A. Goudyvis), or as ways to plan
students' cognitive activity in general,
monitor its implementation and, if
necessary, correct it, which is more often
considered as meta-cognitive strategies
(H. Waters & W. Schneider; D. Wilson &
M. Conyers). Although the importance of
these developments is generally
recognized, theoretical concepts do not
always find practical implementation in
teaching a foreign language for specific
purposes. Strategies  for  acquiring
terminological stock or professional
vocabulary in a short time and their
subsequent use in professional activities
require thorough study. The current trend
is that many theoretical developments exist
in teaching terminological vocabulary while
their practical implementation is
insufficient.

Aim of the research. The above
ambiguity allowed us to define the goal of

the article, which is to study the
capabilities of various strategies for
mastering a foreign language (in the
context of this work - English) for

organizing effective teaching of terminology
to students of military and engineering
specialties so that they can actively use
professional  terminology in  future
professional activities. Achieving the goal
imply solving the following tasks: (1)
highlight the approaches of scientists to
interpreting the concepts vocabulary and
learning strategy; (2) single out the types of
learning strategies; (3) clarify their didactic
capabilities and implementation in foreign
language teaching/learning in the context
of higher education.
Results and
Teaching/learning

discussion.
terminological

raay3i BUKAQAHHS iHO3EMHUX MOB y BUIIH
IIKOAI CBiTYUTH PO Te, III0 IIpobaeMa
HaBYaHHA AEKCHYHOI'O AacCIleKTy MOBAEHHS

HEo[HOpa3oBO Oyaa 'y ILIEHTpi yBaru
cremiaaictiB 'y cdepi ocBitu. CydacHi
YKpaiHCBKi JOCAITHUKH, HaIIPUKAA/I,
I'. TopyH, O. Tirosa, T. KpaBueHKo,

I. Bpensko, I. Bonmko [1-3] Ta 3apybOikHi —
M. Lessard-Clouston, T. Farrell, J. Milton,
O. Hopwood, N. Schmidt, L. Nation, L. Bao
[4-23] miaKpecAroI0Th HEOOXiTHICTE PO3BUTKY
AEKCUYHUX HABHUYOK VY IIPOIIECi BUBYEHHS

iHozeMHOi MoBH. Kor"HiTHBHI  cTparerii
pO3rAdaloThCS  SIK  IIAAHH,  TaKTHKH,
IPOLIE oY PH it 1110 3a6e31evuyIoTh

JOCSTHEHHsT KOHKpeTHoi MerH (A. Hardan,
S. Harvey, A. Goudvis), abo gk criocobu
IIAAHYBaTH CBOIO KOTHITHMBHY MiIABHICTH B
IiAOMYy, BIACTEXKyBaTH iI BUKOHAaHHA i, IIpH
HEeOoOXimHOCTi, KOpHIyBaTH, IO YacCTillle
PO3TASIAETECH SIK MeTa-KOTHITHBHI cTparerii
(H.S. Waters, W. Schneider, D. Wilson,
M. Conyers). Xo4ua BazKAUBICTb IIUX PO3POOOK
3araAbHOBH3HAHA, TEOPETHYHI KOHIIEIIi He
3aBXKOM 3HAXOAATh IPAKTHYHE BTIACHHS Y
BUKAQIAHHI 1IHO3EMHOI MOBH JIAL CIIELIAABHIX
iaeH. Crparerii OBOAOTiHHS
TEPMIiHOAOTIYHUM (POHZIOM Y IIPOECiHHOIO
AEKCHKOIO ¥ KOPOTKi TepMiHHM Ta iX IIoaAblile
BHKOPHCTAHHA y mpoduecititii migabHOCTI
oTPeOyIOThH I'PYHTOBHOTO BUBYEHHS.
CyuacHa TeHIeHIIis CBIUUTE IIPO HasBHICTD
YHUCAEHHHX TEOPETUYHHX PO3POOOK IIIOI0
BUKAQJAHHS T€PMiHOAOTIYHOI AEKCUKU, IIPOTE
ix IpakTH4YHE 3aCTOCYBaHHS 3aAUIIIAETHCS
HEIOCTATHIM.

MeTa cTrarTi. HeomHozHnauHicTh
3a3HayeHa BHIIlE BH3HA4YNHAA METy [OAaHOIO
JIOCAIIPKEHHSI — IIpOaHaAi3yBaTH MOKAHWBOCTIL
Pi3HHUX CTpaTerili OBOAOAIHHS 1HO3EMHOIO
MOBOIO (y KOHTeKCTi 1iei poborm -
aHTAIMCBKOIO) [AS opradisailii epeKTHBHOIO
HaBYaHHA TEPMiHOAOTIL CTYACHTIB
BiICBKOBUX Ta IHXKEHEPHUX CIEIIaAbHOCTEMH,
1100 BOHM MOTAM aKTHBHO BHKOPHUCTOBYBAaTH
npodpecifiHy TepMmiHOAOTIO Yy MaMOyTHiH
npodoecidiniti missabHOCTI. [lOCATHEHHS METH
nepenbadae BUPIIIEHHS TaKUX 3aBAaHb: (1)
BHUCBITAUTH Imiaxoau HayKOBIIiB 10
iHTepIIpeTartii IIOHATD "A€eKCHKA" Ta
"cTpareris HaBYaHHA'; (2) BU3HAYUTU THUIIU
cTparerii HaByaHHg; (3) yToyHMTH iX
OUAaKTHUYHI MOXKAWBOCTI Ta IIASXH peaai3artii
Y BHKAQ[aHHi/BHBYEHHi iHO3€MHOI MOBHU Y
KOHTEKCTI BHIIIOI OCBITH.
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vocabulary is of special relevance within
the higher school when it comes to
expanding the vocabulary of a profession.
Learning professional vocabulary is an
essential component of the language
competence of a future specialist and, at
the same time, a rather time-consuming
process [3: 311]. Increasing demands for
the professional language training of

specialists in technical specialties, the
expansion and strengthening of
international contacts, and growing

scientific progress determine the need for
proficiency in professional English at a
sufficiently high level. These trends make it
necessary to find optimal methods for
intensifying teaching professionally
oriented terminology and effectively
acquiring terminological units.

Knowledge of the lexical units is an
effective tool for students who learn
English since vocabulary is central to
English language teaching as it is the
basis of communicative competence.
Without sufficient vocabulary, students
cannot understand others or express

their own ideas [10]. The modern
environment requires that today’s
university graduates use English to

communicate with their foreign-language
colleagues, read specialized literature,
make presentations, conduct
negotiations, and so on. Thus, students
struggle to acquire special terminology
related to their specialty. The role of the
teacher is also changing significantly:
"the teacher is becoming an observer who
identifies difficulties that arise in learning
and implements individual and
differentiated approaches to students" [2:
53]|. The teacher is a moderator and
facilitator who properly organizes English
teaching/learning and encourages
students to deal with effective and
efficient learning strategies. The teacher
becomes an observer who identifies
difficulties that arise in learning and
implements individual and differentiated
approaches to students.

Deepening in the article, let us focus
on two key concepts —-vocabulary and
learning strategy. Researchers do not
have a unanimous opinion about what
"knowledge of the vocabulary of a foreign

Buxaan, OCHOBHOTI'O MaTepiaay.
BukaananHs / BUBYEHHS TEepPMiHOAOTIYHOL
AEKCHUKH € OCODAMBO aKTYaAbHUM y BHIILN
IIKOAI, KOAW HOeTbCS IIPO PO3LINPEHHS
CAOBHHUKOBOTO 3ariacy 3a ¢gaxoM. HaBuaHHS
npocpeciiiHol AEKCHMKH — L€ HaA3BUYaiHO
BaSKAMBHE KOMIIOHEHT MOBHOI KOMIIETEHITI
MatibyTHboro paxiBlig ¥ BOAHOYAC IOCHTH
TpynoMicTkuil mporec [3: 311]. 3pocraroui
BUMOTH 10 IIpocpeciiiHoi MOBHOI ITiATOTOBKHU
paxiBLiB TEXHIYHUX CIIelliaALHOCTEH,
PO3IIUPEHHST Ta 3MIIHEHHS MisKHapPOIHUX
KOHTAaKTiB, 3pOCTaHHA HAyKOBOI'O IIPOI'PECY
BHU3HAYaIOTh HeOoOXiMHICTE BOAOIIHHI
npopeciiiHOI0  aHTAICBKOIO MOBOIO HAa
OOCTAaTHRO BHUCOKoMy piBHi. Lli TeHmeHtiil
pobAaTh HEOOXiMHHUM IIOUIYK OITHMAaABHHUX
METOIB inTeHcudikartii BHKAQIAHHA
mpocpeciiiHO-OpPIEHTOBAHOI TEPMIHOAOTII Ta
e(peKTUBHOTO 3aCBOEHHHA TEPMiHOAOTITHHX
OVHUIIb.

OBOAOIIHHA AEKCHYHUMHU OMUHHUIIIMHU €
e(PeKTUBHUM iHCTPYMEHTOM A CTYIEHTIB,
dKi BHUBYAIOTh AHTAINCBKY MOBY, OCKIABKH
CAOBHUKOBUH 3amac € MOEeHTPAaAbHUM ¥
BUKAQJIAHHI AQHTAIMCBKOI MOBH, Oymaydu
OCHOBOIO KOMYHiIKaTUBHOI KoMmIieTeH1lii. Bes
JOCTaTHBOTO CAOBHHKOBOTO 3aIlacy CTYAEHTU
HE MOXYTb 3PO3YMITH IHIITNX a00 BHPA3UTH
BaacHi imei [10]. CydacHe cepemoBHIIE
BUMAarae, o0 CHOTOMHIIIIHI BUITYCKHHUKH
YHIBEPCHUTETIB BUKOPUCTOBYBaAU aHTAINCHKY

MOBY [ad  CHIAKyBaHHd 31  CBOiMH
iHO3eMHUMH KOA€TaMH, 4YUTAHHSA
CIIEI[iaAi30BaHOI  AiTEpaTypH, ITPOBEOCHHS

npe3eHTallifl, BeOeHHS IIe€PEeTOBOPIB TOIIO.
OT:ke, CTYAEHTH CTUKAIOTECS 3 TPYAHOLIAMU
Y 3aCBO€HHIi cIIeliaabHOI TepMiHOAOTii, II10
oB’d3aHa 3 IXHBOIO CIIelliaabHicTIO. Poab
BHKAQIAYa TAKOXK 3HAYHO 3MIHIOETLCL: "BIH
CTa€ CIocTepiradeM, BUABASIE TPYAHOLI, dKi
BUHHUKAIOTh y  CTYAEHTIB, pPeaai30Bye
iHOUBinyasbHUE Ta  audepeHIlioBaHUH
ninxoan Ao ix HaBuaHHs' [2: 53]. Bukaamau
€ MozaepaTtopoM i pacuaiTaTopoM, SAKUH
HaAeXXKHUM YHHOM OPraHi3oBye IIpoliec
BUKAQIAHHS / BUBYEHHST AQHTAIMCBKOI MOBH i
3a0X04y€e CTYOEHTIiB [0 BHUKOPUCTAHHS
e(PeKTUBHUX CTPAaTeTriii HaBYaHHS.

ast po3B’a3aHHA 3aBOaHb, 10 3a3HAYeHi
SIK ITiAl 1aHOi CcTaTTi, 30cepeauMOcd Ha OABOX
KAIOYOBUX ITOHATTSIX — CAOBHHUKOBOMY 3arlaci
Ta CcTpareriax HaB4daHHA. [JOCAITHUKN He
MAaroThb OMHOCTANMHOI AYMKH IIOAO0 TOIO, IO
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language" is. M. Lessard-Clouston and
T. Farrell define vocabulary as the words
of a language, including single items and
phrases or chunks of several words that
convey a particular meaning, the way
individual words do [10]. N. Schmitt
considers that "the first step to
understanding vocabulary learning is to
specify what it means to know a word.
The average layperson would probably
assume that if learners know a word’s
meaning and spelling/pronunciation,
they know that word. In fact, learners
may be able to use a word to a large
extent with just such knowledge.
However, in order to have full mastery of
a word and to be able to employ it in any
situation that the learner desires, then
much more knowledge is necessary" [18:
829]. Most researchers "would agree that
word knowledge involves more than just
understanding the link between form and
meaning" [9: 204]. J.Milton and
O. Hopwood argue that to develop a large,
communicative lexicon, students should
understand not only word structure but
collocations, which is an essential
component of language instruction [11].

Mastering and memorizing specialized
vocabulary is of primary importance since
technical vocabulary is crucial to
understanding particular domains,
because many of the key concepts are
represented by this vocabulary [19].
Acquiring terminology is rather difficult
due to its synonymy, polysemy, the
presence of a significant number of words
similar in sound or spelling, and multi-
component lexical units. In studying a
foreign language for professional purposes,
the problem of mastering the term acquires
special importance both from the point of
view of its structural and semantic features
and the need to improve its translation
skills [1: 118].

T. Collet defines the term as "a
semantically charged linear structure,
which names an abstract or a concrete
reality studied by a special-subject field".
She argues that "when used in a special
text, it plays a dynamic and important
part in the bringing about of text
coherence and of text cohesion, which
may translate into variability both on the

TaKe 3HAHHSL C/IOBHUKOB020 3aNnacy 1HO3eMHOT
mosu. M. Lessard-Clouston i T. Farrell
BU3HA4YAIOTh CAOBHUKOBUH  3amac 4K
CYKYIIHICTb CAIB MOBH, III0 BKAIOYAE OKpPEMI
caoBa, (dpa3u abo CAOBOCIOAYYEHHS, Ki
IepenaroTh IIEBHE 3HAYEHHHI TaK CaMo, K i
okpemi caoBa [10]. N. Schmid BBaxkae, 110
'TIepmInuii KpOK [0 PO3yMiHHS BHBYEHHH
AEKCHKH — I1€ BU3HAYEeHHS TOTO, 1110 O3HAYaE
3HATH CAOBO. 3BHYaliHA AIOMHA, UMOBIpPHO,
npuryctuaa 0, IO SKINO CTYAEHT 3Hae
3HAQ4YEHHd Ta HallUCaHHA/BHMOBY CAOBa, TO
BiH BOAOMi€ IIMM CAOBOM. Hacmpanmi,
CTYIEHT MOXe BUKOPHUCTOBYBaTH CAOBO B
3HAYHIN Mipi AHIIEe 3 TaKUMU 3HAHHAMMU.
OpnHax, 11106 ITOBHICTIO OIIaHyBaTH CAOBO Ta
3aCTOCOBYBATH HOro y Oyab-gKiil cUTyallii 3a
BAACHHUM OaxKaHHSIM, HeOOXigHO 3HaYHO
Oiaplle 3HaHB' (TYT 1 Jaai mepekaan Hail )
[18: 829]. BiavmricTs IIOCAITHUKIB
TIOTOIKYIOThCH, II10 "3HaHHA cAOBa
nependbadae OiAbIlle, HiXK IIPOCTO PO3YMiHHS
3B’I3Ky MiXK (OpMOI0 Ta 3HadeHHaM' [9:
204]. J. Milton i O. Hopwood cTBepIKyIOTE,

1110 OAST PO3BUTKY BEAHKOI'O
KOMYHIKQTUBHOTO BOKabyAdpa CTYOEHTH
IOBUHHI PO3YyMiTH HE AHIIE CTPYKTYPY

CAOBa, a 1 KOAOKallii, II[0 € BasKAUBHM
KOMIIOHEHTOM MOBHOIO HaB4aHH4 [11].
OmaHyBaHHda  Ta  3anaM’gTOBYBaHHS
CIIEIIiaAi30BaHOI AEKCHKH Ma€e IIEPILIOPSIHE
3HA4YE€HHS, OCKIABKH TEXHIiYHa AEKCHKa €
KAIOYOBOIO [ASl PO3YMIHHA IEBHHUX Tasy3ei,
apKe baraTo OCHOBHUX ITOHSITH ITPEACTABACHI
came 4yepe3 Hei [19]. B mporteci BUBUYEHHS
1HO3eMHOI MOBH ITPOPECIHTHOIO CIPAMYBaHHS
0COOAMBOIO 3HA4YEHHS HabyBae IIpobaeMa
3aCBOEHHS TEPMIiHY SIK 3 IIOTAGTY CTPYKTYPHO-

CEMAaHTHYHUX 0CODAMBOCTEH, TaK i
HeOOXiTHOCTI BAOCKOHAAEHHS HABHUYOK MOIO
eperAaIy [1: 118]. OBoaomiHHS

TEPMIHOAOTIEIO € OCUTb CKAQTHUM IIPOLIECOM
4yepe3 i CHHOHIMIIO, IIOAICEMil0, HAgBHICTH
3HA4YHOI KIABKOCTI CAIB, CXOXKMX 34 3By4aHHAM

abo HAaIMCaHHSIM, a TaKOXK
0araTOKOMIIOHEHTHI AEKCUYHI OMHHIL.
T. Collet BH3HaYae TEpPMiH aK

"CeMaHTHYHO HaCHYEHY AiHIHHY CTPYKTYypY,
dKa ITI03Ha4Yae abCTpakTHY ab0 KOHKPETHY
PEaABHICTb, III0 BUBYAETLCS Y CHEIliaAbHIiM
npeaMeTHiM cdepi'. BoHa cTBepmKye, IO
"BHKOPHCTOBYIOUUCH y CIIEIIaABHOMY TEKCTi,
TEepMiH Bifirpae AUHaMIYHy i BaKAUBY POAb
y 3abe3redyeHHi 3B’5I3HOCTI Ta KOT€PEeHTHOCTI
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level of its meaning content and of its
linear structure. This variability may lead
to polysemy on the one hand, and signals
on the other hand that terms exhibiting
syntactic transparency are, in fact,
paradigms, i.e. sets of all the possible
forms the linear structure can have in a
text" [5: 109]. S. Touati & O. Saad define
learning  strategies as  "deliberate
cognitive and behavioural steps taken by
students to enhance their understanding
and comprehension of educational
experiences. These strategies facilitate
the process of storing, wusing and
retrieving knowledge and expertise at the
appropriate time to achieve learning
objectives" [21: 343]. P. Paudel argues
that learning strategy in language
learning is "a way in which a learner
attempts to work out the meanings and
uses of words, grammatical rules and
other aspects of a language, for example,
by the wuse of generalization and
inference" [17: 88].

Since strategies for mastering a foreign
language are a component of general
learning strategies, let us turn to their
classifications. J.M. O’Malley was the first
to identify metacognitive, cognitive, and
social/affective learning strategies as the
three most basic learning strategies.
According to O’Malley:

e metacognitive strategies are required
for planning, learning, thinking about the
learning process as it is taking place,
monitoring of one's production or
comprehension and evaluating learning
after an activity is completed;

e cognitive strategies are more specific
to learning tasks and they involve more
direct manipulation of the learning
materials itself. Repetition, resorting,
translation, note taking, contextualization

elaboration are the most important
cognitive strategies;
e socio-affective strategies are the

strategies which are related with social-
mediating activity and transacting with
others [15: 31].

Following J. O’Malley, Y. Gu, and
R.K. Johnson pointed to metacognitive
regulation and cognitive strategies as the
two main dimensions of vocabulary
learning strategies, which cover six sub-

TEKCTy, II0 MOXe€ IIPU3BOAUTH [0
BapiaTUBHOCTI SK Ha PiBHi 0ro CMHCAOBOIO
3MiCTy, TaK 1 Ha piBHi AiHIMHOI CTPYKTYpPH.
Taka BapiaTUBHICTL MOXKE CIPUYUHATHU
roaicemiro, 3 ogHoro OOKYy, i, 3 iHIIIOrO OOKY,
CUTHAaAI3yBaTH, 10 TEepPMiHHU i3
CHUHTAKCHUYHOIO IIPO30PIiCTI0 € (PaKTHUIHO
napagurMaMy, ToOOTO CYKYITHOCTSIMH BCiX
MO3KAUBHUX QOPM, SIKi 119 AiHiliHa CTPYKTypa
MOXKe MaTH y TeKcTi" (mepekaaz Hai) [S:
109]. S.Touati i O.Saad Bu3HAYAIOTH
CcTparTerii HaBYaHHS K "CYKYIIHICTb 3yCHAB,
HEOOXiIHUX  CTyJeHTaM [Aad  00poOKH,
PO3yMiHHA Ta 3aCBOEHHd iHopmariii,
IIPEICTaBACHOI ¥ HaBYaABHOMY IIporieci abo
iz 9ac caMmoctifiHol migroroBru” [21: 343).
P. Paudel cTBepmKkye, 110  cTparteris
HaB4YaHHS MOBHU — I1e "CIIOCiO, 3a JOIIOMOTOIO
dKOTO CTYOEHT HaMaraeTbCd 3PO3yMiTH
3HAYEHHS Ta BHKOPUCTAHHS CAiB,
rpaMaTUdHi ITpaByAa Ta iHIIi aCIIEKTH MOBH,
HaATIpUKAQ[, dYepe3  y3araabHeHHd  Ta
BUCHOBKHU' [17: 88].

OcKiabKH crparerii OIlaHyBaHHS
iHO3eMHOI MOBH € CKAQ[OBOIO 3araAbHHX
cTparerii  HaBYaHHY, 3BEpPHIMOCA [0 iX
Kaacudikarii. J.M. O'Malley  nepminm
BUIIAUB TPH OCHOBHi cTpaTerii HaBYaHHS:
METAKOTHITUBHI, KOTHITHUBHiI Ta COIiaAbLHO-
adekTHBHI. 3a HOro BU3HAYEHHSIM:

e METaKOTHITHBHI CTpaTeTii ITOTPiOHI aas

IIAAHYBaHHY, HaB4YaHHS, PO3AyMiB Hal
IPOIlECOM HaB4YaHHA B MOMEHT MOro
3mifiCHEHHS], MOHITOPHHTY BAACHOTO

BUPOOAEHHS YU PO3YyMIiHHS Ta OILIHKH
3aCBOEHHS iCAS 3aBEPIIEHHS OiIABHOCTI;

e KOTHITHBHI cTparterii OiAbIlI criertudivHi
[AST HaBYaABHHUX 3aBaHb i HependadaroThb
OesnocepeqHe MaHIITyAIOBAaHHS HaBYaABHUM
MarepiasoM. [Jo HUX HaAsekaTh IOBTOPEHHS],
Kaacudiraliid, repekaas, BeIeHHS HOTATOK,
KOHTEKCTyaaizallid Ta po3UINpeHHs 3HAaHb;

e cColliaAbHO-a(PEeKTUBHI cTparerii
IOB’d3aHi 3 COILIAABHOIO B3aEMOIEI0 Ta
KOMyHiKalli€ro 3 inmumu [15: 31].

[TponoBxKyroun JOCAIZKEHHS
J.M. O'Malley, Y.Gu, and R.K.Johnson
BUIIAMAU [OBa OCHOBHI BHUMIpPHU CTpaTerii
BHUBYEHHS AEKCHKH: METaKOTHITUBHY
peryaqdiiiro Ta KOTHITHBHI cCTparTerii, 4Ki
OXOIIAIOIOTH LITiCTh HiKaTeropii:
3[I0TayBaHHd, BHUKOPUCTAHHS CAOBHHKA,
BEIEHHA HOTATOK, IIOBTOPEHHS, KOAyBaHHS
Ta aktuBi3aio [15]. N. Schmitt BugiauB aBi
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categories of guessing, using a dictionary,
note-taking, rehearsal, encoding, and
activating, all of which were further
subcategorized [6]. N. Schmitt mentioned
two types of second language vocabulary
learning  strategies: discovery and
consolidation. When the learners find a
new word, they discover its meaning,
when they find the same word again, they
use various consolidation strategies
(cognitive, metacognitive, and social).
[18]. R. Oxford divides learning strategies
into direct ones that include memory,
cognition, and compensation ones and
indirect strategies that include
metacognitive, affective, and social ones.
Metacognitive strategies comprise
directing, arranging, planning, and
evaluating own learning as compared to
social strategies that imply the ability to
learn with other learners and affective
strategies focus on managing the sensory
sphere, the personal motivation of
learners, and their emotions [16].

Anyway, no matter how to specify and
detail learning strategies, the joint work of
the teacher and the student can further
enhance the effectiveness of all the above
strategies. Anyway, no matter how to
specify and detail learning strategies, the
joint work of the teacher and the student
can further enhance the effectiveness of all
the above strategies. The teacher should
adhere to six principles in teaching
vocabulary L.S.P. Nation singled out:

(1) keeping teaching simple and clear
without any complicated explanations,

(2) relating present teaching to past
knowledge by showing a pattern or
analogies,

(3) using
presentation,

(4) giving most attention to words that
are already partly known,

(5) telling learners if it is a high-frequency
word that is worth noting for future
attention, and

(6) not bringing in other unknown or
poorly known related words like near
synonyms, opposites, or members of the
same lexical set [13].

The general overview of language
learning strategies illustrates that different
scholars give various definitions of the

both oral and written

TPyHU CTpaTerii BUBUEHHA AEKCUKH IpPyroi
MOBH: cTparterii discovery (BU3Ha4eHHsI) Ta
crparterii KoHcoaimariii. Koau cryzeHTH
3HaXOOSTh HOBE CAOBO, BOHH "BiIKpPUBaIOThH"
Horo 3Ha4YeHHd, KOAW 3HOBY 3HAXOOATH Te€
caMe CAOBO, BOHU BUKOPHCTOBYIOTH Pi3Hi
cTparerii KOHCOAiartii (korHiTUBHI,
METAKOTHITUBHI  Ta  COLiaABHI). [18].
P. Okcdopa mozmiasie crparerii HaBYaHHS Ha
IpaMi (L0 OXOIIAIOIOTE I1aM ITh, KOTHIILiIO Ta
KOMIIEHCAI[iiHi ~ cTparterii) Ta HenpsMi
(MeTakoTHITUBHI, adEeKTHBHI Ta COIiaAbHI
cTparerii). MeTaKOorHiTUBHI crparerii
nependadyaroTb YIIPABAIHHS, ITAQHYBaHHS Ta
OL[IHKYy BAACHOIO HaBYaHHSI, TOMI $K
CoILliaAbHI cTpaTerii BKAIOYAIOTH HABYAHHS
yepe3 B3aEMOiI0 3 iHIMUMU, a adeKTHUBHI
crparterii  (poKycyroTbCd Ha  yIIpaBAiHHI
€MOLIiIMH, MOTHBALII€EI0 Ta  YyTTEBHUM
CrIpUHHSTTSIM [16].

He3aaexkHo Bif TOro, 9K KOHKpPETH3yBaTH
Ta [AeTajsi3yBaTH CTpaTerii HaB4YaHHS,
crinAbHa poboTa BHUKA3mada Ta CTyAeHTa
MO2K€ 3Ha4YHO ITiABUIIIUTH €(PEKTUBHICTD YCiX
3a3Ha4YeHUX cTparerii. Bukaagady moBHHEH

JOTPUMYBaTUCS IIIECTH IPUHIIUITIB
BUKAQIAHHA AEKCHKMU, aKi BUIIAUB
L.S.P. Nation:

1) BHKaamaTu MaTepias IPOCTO Ta YiTKO,
6e3 CKAaIHUX TI0SICHEHb,

2) mnoB’d3yBaTH HOBUH
mornepeaHiMu 3HAHHSIMH,
3aKOHOMIipPHOCTi Ta aHAaAOTii,

3) BHUKOPHUCTOBYBaTH {K yCHHUM, Tak i
IHCBMOBHIA CITOCIO TOMAHHS MaTepiaay,

4) TpUOiAaTH HaMOIABIIIE yBATH CAOBaM,
4Ki BXK€ 4aCTKOBO 3HAlOMi y4HSM,

5) BKasdyBaTH, 4 € CAOBO
BHCOKOYAaCTOTHUM 1 BapTe II0JAABIIIOI0
BUBYEHHS,

6) He BBOAWUTH Biopa3sy iHIII He3HaroMi
abo MaAo0 BiIOMi CHIOpigHEHi cAOBa, Taki AK
CUHOHIMM, aHTOHIMHM YH CAOBa 3 OIHi€l
AEKCHYHOI rpynu [13].

3araabHUM OTAS CTpaTeriii BUB4YEHHS
MOBH IAIOCTPY€, IO Pi3HI HAYKOBIIi Oai0Th
pizHI BH3HA4YEHHS IIIABOBOTO IIOHSITTH,
"IIpOTE BOHU IIE€PEBAKHO IIOTOZKYIOTHCS, 1110
crparerii BUBYEHHd MOBU — II€¢ KPOKH,
IIOBEiHKA Ta TEXHIKH, IKi BUKOPHCTOBYIOTH
V4HI [Ad TIOKpAallleHHd Ta IIOAETIIEHHS
IIPOLIECY OBOAOIIHHSA MOBOIO" [7: 1725].

3ocepearMo yBary Ha TOMY, 9K BUKAQIA9
MoOxKe Oparu y4dactb y (popMmyBaHHIi

Marepiaan i3
IOKAa3yI04YHu
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target concept, "yet they are mostly agreed
that language learning strategies are steps,
behaviours and techniques used by
learners to enhance and facilitate the
language acquisition" [7: 1725].

Let us focus on how the teacher can
participate in forming effective learning
strategies the students should and can
focus on to develop lexical skills.

Metacognitive strategies. Metacognition
is a tool that helps students unlock their
brain's amazing power and take control of
their learning [23]. Students should clearly
know their goals in mastering a target
vocabulary and what terminological
vocabulary they need to focus on.
Considering the significant number of
information sources available today that
students can address to extract units of
specialized vocabulary, the teacher’s task is
to draw their attention to those frequently
used in modern English, which will be
necessary for future professional activities.
L.S.P. Nation emphasizes the effect of the
Internet and electronic resources on
learning. This vital resource for all
vocabulary researchers shows that by
taking a systematic approach to vocabulary
learning, teachers can make the best use of
class time and help learners get the best
return for their learning effort [14]. There is
no doubt that the teacher can properly plan
the process of mastering specialized
vocabulary, considering the peculiarities of
students’ perceptions and communicative
tasks to ensure the implementation of
learning goals. Also, the teacher
traditionally plays a leading role in
monitoring and checking the effectiveness
of the knowledge acquired, which helps
avoid metacognitive distortions when
students often form an overestimated or

underestimated assessment of their
learning output.
Cognitive learning strategies. We

understand cognitive learning strategies
as successive actions aimed at processing
and assimilating learning items and
solving various types of learning tasks.
The teacher can significantly affect
students’ cognitive learning. Cognitive
development can be used to improve
classroom instructions that should focus
on how students acquire knowledge

e(peKTUBHUX cTpaTerii HaB4YaHHS, Ha 49Ki
CTYIEHTHU IIOBUHHI Ta MOXKYTh 3BeEpTaTU
yBary OAsl PO3BUTKY AEKCHUYHUX HABUYOK.

MemarxoeHimugHi cmpameaii.
MerarizHaHHsg — 1€ IiHCTPyMeHT, SKUH
JorioMarae CTyZeHTaM PO3KPUTU

MUBOBIXKHY CHAY CBOTO MO3KY Ta B3STH IIiJl
KOHTPOAb CBO€ HaBdaHHA [23]. CrymeHTH
IIOBUHHI YiTKO YCBiZIOMAIOBAaTH CBOI ITiAl y
BUBYEHHI ITIALOBOI AEKCUKH Ta 3HATH, Ha gKi
TEePMiHOAOTIYHI CAOBa iM CAi 30CepeauTUCS.
BpaxoByrouu 3Ha4YHy KIiABKICTB
iHdopMAaITiFHUX JIKEPEA, JOCTYITHUX
CBOTOHI, 3aBOAHHS BHKAQ[a4Ya — 3BEPHYTH
yBary CTyAEHTIB Ha Ti TEPMiHH, SIKi 9acTo
BUKOPUCTOBYIOTBECSI B CY4JaCHIH aHTAIMCBHKIH
MOBi Ta OyayTh HeoOXimHi masg MaMOyTHBOI
IpodpeciiiHol AiIABHOCTI.

L.S.P. Nation Haroaoilye Ha BIIAUBI
InaTepHEeTy Ta EAEKTPOHHHX pPeCcypciB Ha
mpollec HaB4daHHd. lleit BaxkAUBUN pecypc
[A] BCIX OOCAITHUKIB A€KCHUKH II0Ka3ye, 110,
3aCTOCOBYIOUM  CHCTEMHHM  miaxim g0
BUBYEHHS CAOBHHUKOBOTO 3arlacy, BUKAaIa4di
MOXKYTb MAaKCHUMAaABHO e(peKTUBHO
BUKOPHUCTOBYBaTH HaBYaABHHUM d4ac i
[orioMaraTiu CTyZZeHTaM OTPUMYBaTHU
HaMWKpallli pe3yAbTaTU y HaB4aHHi [14].

Bes cymHiBY, BUKAQIA4Y MOXKEe [IPABHUABHO
CIIAAHYyBaTH IIpoLIeC 3aCBOEHHS
CIIEI[iaAi30BaHOI  AEKCHKH, BPaXOBYIOYUH
0CODAMBOCTI CIIPUHHATTS CTYAEHTIB Ta ixXHIi
KOMYHIKaTHBHI 3aBAaHHs, 1100 320€3eYnTH
INOCATHEHHsSI HaBYaAbHUX Iriaeti. KpiMm Toro,
BUKAQIAY TPAOULINHO Bigirpae OpoBiOHY
POAB Y  MOHITOPHMHIY Ta  IIepeBipIl
epeKTUBHOCTI HaOyTHX 3HAHD, 1110
JolioMara€ yHHUKHYTH  METaKOTHITHBHUX
BiIXHUAEHB, KOAH CTYLEHTHU gacTo
IEPEeOIHIOIOTE ab0 HEIOOIHIOITH CBOI
HaBYaAbHI pE3yABTATH.

KoeHimueHi cmpamezii HaguaHHs. Tl
KOTHITUBHUMHU CTpaTerisiMiu MH PO3yMi€MO
IIOCAITOBHI i, CITpsIMOBaHi Ha
OIlpallfoBaHHd Ta 3aCBOEHHA HaBYaABHOIO
MaTepiaay, a TaKOXK pO3B’I3aHHS PIi3HUX
THUIIiB HAaBYaAbHHUX 3aBIaHb. Bukaagay moxe
CYTTEBO BIIAMHYTH Ha KOTHITHBHE HaBYaHHS
cTyneHTiB. KOrHiTMBHHU pO3BHUTOK MOXKe
OyTH BHKOPHUCTAHHH [OAS IIOKPAIECHHS
IHCTPYKLiE y  Kaaci, gKi  [OBHUHHI
30CepeMKyBaTHUCSI Ha TOMYy, S$K V4HI
OTPUMYIOTH 3HAHHH IIPO IIPOLIECH, II0B’sI3aHi
3 HaBYaHHAM, HaIIPHUKAA
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about the processes involved in learning
— such as remembering, thinking, and
problem-solving as well as strategies for
mastering new information [22]. The
specific nature of the terminological

vocabulary of English as a second
language requires a more careful
approach to its presentation since

"students’ vocabulary input sources lack
some important factors in language
learning, such as real context and socio-
cultural context of target language" [4:
111]. Therefore, students need precise

information regarding the meaning,
pronunciation, compatibility, mother
tongue equivalents, and stylistic

affiliation of a particular terminological
unit. Today’s informational sources can
give students incorrect information; for
example, each registered user of one of
the most popular automatic online
dictionaries, Multitran, may enter their
translation options for words or phrases,
and they do not always do it correctly.
Students can face the risk of memorizing
incorrect options for a lexical unit and its
subsequent incorrect use. The teacher
should present the correct option
considering all aspects of perception and
memorization of a lexical unit. The
teacher can contribute to a greater degree
of acquisition and memorization of
vocabulary by grouping words belonging
to one category (for example, when
introducing the vocabulary on the
category weapons, the teacher draws
students’ attention to the polysemy of
such lexical units as bolt, clip, fire, mine,
shell, barrel, case, round, trigger).

Students can understand and memorize
terms and other units of terminological
vocabulary through word formation. If they
know the root of a word, understanding
other words derived from it with suffixes or
prefixes does not require significant effort,
for example,

verb: defend

noun: defender, defence, defendability,
defensibility

adjective: defensive, defendable,
defensible, defenceless, undefended

adverb: defensively, undefensively

The teacher plays the leading role in using
social/ affective strategies since this type of

3araM ’sITOBYBaHHS, MUCAEHHS Ta
BUpILIIEHHd IIpoOA€M, a TaKOXK CTpaTerii
OBOAO/IiHHSI HOBOIO iH(opMalliero [22].
Croertudpika TEpPMiHOAOTIYHOI  AEKCHKH
aHTAIMCBKOI MOBH $K I1HO3€MHOI BHMAarae
OIABIII peTeApHOrO IIAXomy a0 ii IomaHHd,
OCKIABKHU '"MKepeaa HaIXOMKEHHS A€KCHUKU
CTY[EHTIB HE MICTIATb MOEIKUX BaKAHUBHX
dakTOpiB y BUBYEHHi MOBH, TaKHX K
peasbHUE KOHTEKCT Ta COLLOKYABTYPHUM
KOHTeKCT IriapoBoi MoBH' [4: 111]. Tomy
CTYOEHTU NOTPeOYyIOTh TOYHHUX BiZOMOCTEH
110/I0 3HAYEHHH, BUMOBH, CIIOAYYYBAaHOCTI,
BIAIIOBIAHUKIB y PifiHi# MOBi Ta CTUAICTHUYIHOL
HAAEKHOCTI KOHKPETHOI TePMiHOAOTIYHOI
ommuuil. CydacHi iHdopMmaliifiHi mrepesa
MOXKYTb HaIaBaTH CTyIAEeHTaM HEKOPEKTHY
indopmartiro. Hammpukaazn, y HOIyASpHOMY
OHAAMH-CAOBHHKY  Multitran  Oynb-axuii
3apeecTpoOBaHNM KOPHCTyBad MOXK€e BBOAUTH
CBoi BapiaHTH IIEpPeKAay CAiB 4H ppas, i He
3aBXK[IU 11i BapiaHTH € IPaBUABHUMU. Yepes
e CTYAEHTU MOXKYTb  3alaM aTaTH
HEeMIpaBUABHI 3HaYE€HHS A€KCUYHUX OWHUILH
Ta BHUKOPHCTOBYBaTH iX HEKOPEKTHO.
Buraamay NOBHHEH IMOAATH IIPaBUABHHN
BapiaHT TepPMiHy, BpaxOBYIOYH BCi acIleKTHU
Horo CHpUMHATTS Ta 3alaMaTOBYBaHHM.

Bukaagau MOXKe CIIPUSTH OiAbII
epeKTUBHOMY 3aCBOEHHIO AEKCHKH,
TPyIIyIO4H cAoBa 3a KaTeropisMu.

Hampukaan, mim 4ac BHUBYEHHS AEKCHUKH,
IIOB’sI3aHOI 3 KATETOPI€I0 Weapons, BUKAQIAY
3BepTac yBary CTYZACHTIB Ha
baraTo3HaYHICTh TAKUX CAiB, gK: bolt, clip,
fire, mine, shell, barrel, case, round, trigger.

CTyoeHTH MOXKYTh Kpallle 3pO3yMiTH Ta
3araM’aTaTH TEePMiHU 3aBOAKH
CAOBOTBOPEHHIO. SIKITI0 BOHHM 3HAIOTH KOPIiHb
CAOBa, PO3YMiHHS ITOXIMHUX CAIB 3 adikcamu
He oTpebye 3HAYHUX 3YCHAB:

niecaoBo: defend

imennuk: defender, defence, defendability,
defensibility

npurMeTHUK: defensive, defendable,
defensible, defenceless, undefended

npucaiBHUK: defensively, undefensively

Bukaagau Bizirpae HOpoOBiAHY POAb Y
3aCTOCyBaHHI COUIATbHO-AheKMUBHUX
cmpamezili, OCKIABKM IIed THI CcTpaTerii
CIIPpAMOBAHUI Ha CTBOPEHHS CEPEIOBUIIA,
HEOOXiHOTO [AS YCITIIIIHOTO OBOAOIIHHS
iHO3eMHOI0 MOBOK. HaB4iaHHSI aHTAIMCBKOI
MOBH He BiaOyBaeTbCsI MPHUPOOHO, a
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strategy aims to create the environment
necessary for successfully acquiring all
aspects of a foreign language and the
appropriate environment in which this
acquisition occurs. However, learning
English does not happen naturally; it occurs
in virtual educational environment. By using
social strategies, the teacher facilitates the
process of adaptation to the learning
environment for students and helps reduce
the level of learning anxiety. The teacher
forms an algorithm of necessary actions to
create optimal conditions for students’
emotional involvement and motivation,
enabling them to master a corpus of
specialized vocabulary.

Thus, learning strategies that students
understand and are accustomed to have
significant  potential for qualitative
improvement in foreign language
competence, and foreign language teachers
play an active and vital role in this regard,
explaining to students how to apply these
strategies.

In this article, we want to provide more
details concerning the implementation of
cognitive learning strategies at the English
language lessons.

Cognitive strategies are mental
procedures that students use to process
and organize information to optimize
learning. These strategies come into three
main groups:

1. Information acquisition strategies
include techniques such as repetition,
focused attention, and information
organization, which aim to promote the
initial coding of the content.

2. Retention strategies involve
elaborating and  associating ideas,
facilitating prolonged content retention in
long-term memory.

3. Retrieval strategies that focus on the
recall of previously acquired information,
such as self-assessment and review.

When applied together, these
strategies can promote meaningful
learning and improve academic

achievement [12: 1430].

Keeping this in mind and planning their
lesson according to the PPP (Presentation-
Practice-Production) structure, which
remains the most commonly used in
teaching English as a second language, the

3MIACHIOETHCH Y BipTyaAbHOMY HaBYaAbHOMY
CepeoBUII. BUKOPHUCTOBYIOUM COIliaAbHI
cTparerii, BHKAA/a4 TIIOAETIIYE IIPOIIEC
aganTallii CTYAEHTIB [0 HaB4YaAbHOIO
cepenoBUIIA Ta AoIIoOMAara€ 3HU3UTHU PiBEHb
TPUBOZKHOCTI Il Yac HaB4YaHHdA. Bukaamayd
dopMye aATOpUTM HEOOXImMHHX Ml [ad

CTBOPEHHS  OIITUMAABHUX  YMOB  [IAS
eMOIlifHOTO  3aAy4eHHd Ta  MOTHUBALlil
CTYHNEHTIB, IO M[03BoAade iIM OBOAOOITH

KopIirycoM paxoBoi AEKCUKHU.

Takum 4MHOM, 4iTKO BHU3HAYEHi cTpaTerii
HaBYaHHd MAalOTh 3HAYHUM IIOTEHIliaA OAS
IIOKpAIlleHHYd PiBHA BOAOMIHHS iHO3EMHOIO
MOBOIO, i BHKAQ[AdYi BimirparoTh y IILOMY
OpoIeci AaKTUBHY 1 BasKAWBY  POAb,
MIOSICHIOIOYM CTyZEHTaM, SK 3aCTOCOBYBaTHU
1Ii cTpaTerii.

Y wiffi crarTi MH XO4YeMO [eTaAbHIIlle
PO3TIOBiCTH po BIIPOBAZKEHHSI
KOTHITUBHHX CTpaTerii HaBYaHHA Ha
3aHSITTIX 3 aHTAIHCBKOI MOBU.

KoeHimusHi cmpameezii — I1e MeHTaAbHI
IPOLIEyPU, dKi CTYAEHTH BHKOPHCTOBYIOTH
AL OIIpaIfOBaHHSI Ta opraxizarii
irdpopMariii 3 MeTor orrTuMilallii HaBYaHHS.

i crparerii TOAIAIIOTBECH HA TPHU OCHOBHI
TPyTIH:

1. Crparerii orpumanHsa iHdopmarrii
BKAIOYAIOTh TaKi METOOU, SIK IIOBTOPEHH,
¢doKycyBaHHS yBard Ta  OpraHisailid
iHdopmarii, IKi copaMoBaHI Ha CIPUTHHSI
IOYaTKOBOMY KOAYBaHHIO BMICTY.

2. Crparerii yrpumanHa iHdopMarlii
nepeadadaroTb PO3poOKy Ta ob’€mHaHHS
inef, CHpPHAIOYH TPHUBAaAOMYy YTPHMaHHIO
BMICTY B JOBIMOTPHUBAAIN ITaM sTi.

3. Crparerii BigTBOpeHHs iHdoOpMAarlii,
fdKi 30CepeKeHi Ha IIpUraJyBaHHi paHillie
OTPUMAaHOL indopmartii, HaIIPUKAAT,
caMOOIliHKa Ta IIOBTOPEHHS IS
IIpUrayBaHHd BUBYEHOI'O MaTepiaay.

[Tpu criAbBHOMY 3aCTOCYBaHHI 11i cTpaTerii
MOZKYTb CITPUATH 3MiCTOBHOMY HaBYaHHIO Ta
IIOKPAIIEHHIO aKaJeMidYHHUX OCATHEHb [12:
1430].

Basyrouynch Ha BHKAQIEHOMY BHIIE Ta
IIAQHYIOYHU CBOEM 3aHATTd BIAIIOBIAHO [0

crpyktypu PPP  (Presentation-Practice-
Production), gaKa 3aAWIIAETHCS
HaUIIOIINPEHIIIIOI y BUKAAIaHHI

aHTAIMCBKOI MOBH K iHO3EMHOI, BUKAQIAY
MOKe 3aIIPOIIOHYBaTH CBOIM CTYZEHTaM TaKi
3aBIAHHH:
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teacher can suggest to their students the
following tasks.

For example, to exploit terminology on
the given topic maximally, ask students to
provide synonyms, antonyms, hyponyms,
and meronyms:

e.g., war

Synonyms or words/concepts with
similar meanings: armed conflict,
bloodshed, clash, combat,  fighting,
hostilities, skirmish, struggle, tussle,
warfare;

Antonyms or words/concepts with
opposite meanings: calm, diplomacy,

harmony, peace, reconciliation, truce, unity;

Hyponyms or a set of words/concepts
whose semantic field is more specific, e.g.
specific types of war fall under the general
concept war: world war, nuclear war, cold
war, cwil war, guerilla warfare, border
conflict, proxy war,

Meronyms and holonyms or a set of
words/concepts with a  whole-part
relationship, where meronymy represents a
"part-whole" relationship, where battles,
troops, and weapons are parts of war.
Holonymy represents a "whole-part"
relationship, where war itself is part of
broader concepts like international conflicts
or military campaign.

Then, the teacher can suggest that
students find a syntagmatic relationship
between this word and others:

war + verb: declare war, fight the war,
win the war, lose war, end war, start a war,
wage war;

war + noun: war and peace; war and
violence; war and loses; war and sufferings;
war crimes, war zone;

war + adjective: bloody war, brutal war,
civil war, destructive war, ongoing war.

The teacher can draw students’
attention to collocations: the war broke out,
the horrors of war, the war raged for 2
years, and so on; and on the word family
with the word war as a lemma: verb — war;

nouns - warfare, warrior, warmonger,
warpath; adjectives: warlike, war-torn,
warring.

Breaking vocabulary into specialist

categories can also useful for prioritizing
vocabulary for particular learner groups
with specialist needs [19].

oA MAaKCHUMaABHOTO  BiJIIpallfoBaHHS
TEPMIiHOAOTII 3 3a/1aHOI TeMU, 3aIIPOIIOHYHTE
CTyZIEHTaM HaBECTH CHHOHIMM, aHTOHIMH,
TiMIOHIMM Ta MEPOHIMU:

HaIIPUKAQL, war

CHHOHIMHU a00 CAOBa/IIOHATTH 31 CXOKUM
3HaueHHaM: armed conflict, bloodshed, clash,

combat, fighting, hostilities, skirmish,
struggle, tussle, warfare;
aHTOHIMH abo CAOBa / TIOHATTS 3

IPOTHUAEKHUM 3Ha4YeHHSM: calm, diplomacy,
harmony, peace, reconciliation, truce, unity;

rinroiMu abo  HaOip  CAIB/HOHSATD,
CeMaHTHUYHE IIOA€ SAKUX OiABII KOHKPETHO,
HaIlIpUKAQL, KOHKPETHI THUOM  Bi¥HU

I[MiAIIamaroTh I 3araAbHE IIOHATTH BiliHA:
world war, nuclear war, cold war, civil war,
guerilla warfare, border conflict, proxy war;

MEpPOHIMH Ta XOAOHIMH abo Habip
CAiB/TIOHATE i3 CTAaBA€HHSM IliAe-4acTHHA, /1€
MepOoHiIMig IPENCTABASIE BiIHOIIIEHHI
"gactuHa-11iAe", ne battles, troops, and

weapons € JacTUHaMU BitHU. XOAOHIMis €
CTaBAEHHAM 'Iliae-yacTuHa"', mOe war €
YaCTHHOIO IIHPIIUX IIOHATH, TaKUX $K
international conflict abo military campaign.

[ToriMm BHKAamad MOKe 3aIIpPOIIOHYBATH
CTyAeHTaM 3HAUTH CHHTAarMaTUIHUH 3B 930K
Mi¥K ITMM CAOBOM Ta IHIIITMMH:

war + verb: declare war, fight the war, win
the war, lose war, end war, start a war, wage
war;

war + noun: war and peace; war and
violence; war and loses; war and sufferings;
war crimes, war zone;

war + adjective: bloody war, brutal war,
civil war, destructive war, ongoing war.

TakyuMm YMHOM, BUKAQAYi MOXKYTEH 3HAYHO
MiABUIITUTH ePEeKTUBHICTb HaBYaHHHA,
BHKOPHUCTOBYIOYH KOMIIACKC KOTHITHBHUX
CTpaTerii Ta CTBOPIOIOYU CIPUATANBI YMOBHU
[A] 32CBOE€HHS CIIEITiaAi30BaHOI AEKCUKHU.

Bukaazmay  MoxKe  3BEpHYTH  yBary
CTYZIEHTIB Ha CAOBOCTIOAYyYEHHS
(collocations): the war broke out, the horrors
of war, the war raged for 2 years, and so on;
Ta Ha (QOPMH CAiB, YTBOPEHUX Bi/l AEMH -
BilfHa 3a JOTIOMOTOI0 Cy(PiKCiB Ta ITpediKCiB:
diecnogo — to war; imMeHHUKU — warfare,
warrior, warmonger, warpath;
npukmemHuru: warlike, war-torn, warring.

Posmomia aA€KCHMKHM Ha  CHeliaai3oBaHi
KaTeropii TaKOXK KOPHUCHHUM aad
IIPIOPUTETHOIO  OIIPAIIOBAHHS  AEKCHUKU
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The teacher can suggest that students
memorize unfamiliar foreign lexical units
paired with a word from their native
language. R. Atkinson suggested the
method of consciously memorizing foreign
lexical units using the keyword technique
back in 1975. He showed that simply
rehearsing words to retain them in memory
is not as effective as repeating information
with the processing of the semantic
characteristics of the material [20: 129].
The keyword method of learning
vocabulary is a mnemonic method
developed to help students learn foreign
vocabulary. A keyword is generated for the
word to be learned and should be
acoustically similar to words in the native
language [20: 130].

Such sound patterns will help you
quickly memorize the meaning of English
military terms, for example,

surveillance — cosa nuHe

Students associate this word with an owl
flying at night and keeping a close eye on
everything around it — like surveillance in
the army or police.

reconnaissance — pexa Hac Hece

Students imagine themselves as part of
a reconnaissance team floating down the
river (the river is carrying us), quietly
exploring enemy territory.

Various cognitive strategies aim to find
word meanings and visual
correspondences, select and accumulate
lexical means, and expand the lexical base.

Working with the text comes next.
Comprehension strategies are essential for
content-area reading, where information
can be challenging, and presented in
unfamiliar formats [8]. Working with the
text includes tasks that imply both
cognitive skills:

checking comprehension by filling in
semantic gaps with missing information;

processing information along a logical-
semantic chain;

selecting texts by semantic
correspondence;
combining information, exchanging

information, and so on;

and metacognitive skills, which are
planning reading strategy at the pre-
reading stage — defining the stages of
working with the text), predicting probable

CTyAEHTAaMHU, sIKi MAIOTh CIIeLliaAbHi IOTPedH y
BUBYEHHI [TEBHUX T€PMIHOAOTTYHUX I'pyII [19].
Bukaanmag MO3Ke 3arIpoIIOHyBaTH
CTyZleHTaM 3araM'aTOBYBaHHS He3HaHOMMX
IHIIIOMOBHMX A€KCHYHHUX OOWHUIIL y mapi 3i

ca0BoM  pimHOi MoBH. Takwmii  cmocib
YCBiZIOMAEHOTO 3aram 'aToBYBaHHS
IHIIIOMOBHMX  A€KCHYHUX OJUHUIIL OyB

3arporioHoBaHuit e y 1975 pori y pobGoti
R. Atkinson, gxkuii 1OKasaB, III0 IIPOCTe
TIOBTOPeHHs iH(opMaltii aas i 30epeskeHHd B
namM'ari He € TakuM e@EeKTUBHUM, SK
HOBTOpPeHHs iHQopMalii 3 IepepoOKOoro
CEMaHTUYHUX XapaKTEePUCTUK Martepiaay [20:
129]. BukopucranHa MeToAy "KAIOYOBOTO
caoBa" (keyword method) cnpuse 3Ha4vHO
KpallloMy 3alaM'aTOBYBaHHIO IHIIIOMOBHOL
AEKCHKMU, Hi>K MEXaHiqHe [IOBTOPEHHS I1ap CAiB
(rote rehearsal). MeTox BUBYEHHS AEKCHUKHU 3a
KAIO90BUM cA0BoM (KWM) — 116 MHEMOHIIHHH
MeTod, pPOo3poOAeHMi, 11100  IOTIOMOTITH
CTyEHTaM BUBYUTHU IHO3EMHY AEKCHUKY.
KaArouoBe CAOBO I€HEPYETHCS IAS CAOBA, SIKE
HOTPiOHO BUBYHUTH i Mae OyTH aKyCTHYHO
CXOKHM Ha caoBa pigHoi mosH [20: 130].

Taki 3BYKOBi 3pa3Kd  [OOIIOMOXKYTH
IIBUAKO 3allaM 'aATaTH 3HaYeHHd aHTAIMCHEKHX
BifiCBKOBHX TE€PMiHIiB, HATIPUKAA;

surveillance — "coBa anne"

CTyIeHTH acOLIOITh 1€ CAOBO 3 COBOIO,
1o AiTae BHodi (an owl is flying) #1 yBaskHO

CTEXXHUTH 3a BCIM HaBKOAO — €K

CIIOCTEPEKEHHS B apMii YU TTOAILTil.
reconnaissance — "pekKa Hac Hece'".
CrymeHTH VIBASIIOTH cebe B CKAai

PO3BIATPYIIH, KA CIIAABASIETBCS PidKoIo (the
river  is carrying  us), HEIIOMITHO
[OCALKYIOYH TEPUTOPIiI0 Bopora.

Pi3Hi KOTHITUBHI cTpaTerii clipsiMOBaHi Ha
IIOIIyK  3HA4Y€Hb CAOBa, Bi3yaAbHHUX
BiAmoBimHOCTEM, TAGIp 1 HAKOITMYEHHS
AEKCUYHUX 3aC00iB 1 pO3IIHPEHHS ACKCHYIHOL
6asu.

HacrynmHuMm erarnoMm € poboTa 3 TEKCTOM.
Crparerii po3yMiHHA MalOTh  BaKAUBE
3HA4YEeHHS A YUTAHHS, e iHopMallis MOoKe
OyTM CKAQOHOIO Ta IIpe/ACTaBA€HA B
He3Hatiomux popmarax [8]. Pobora 3 TekcToM
BKAIOYA€E 3aBIaHHS, 10 PO3BHUBAIOTh SK
KOZHIMUBHI HABUUKU: TIEpeBipKa PO3yMiHHS
4yepe3 3allOBHEHHA CMHCAOBHUX IIPOTAaAUH,
ompalfoBaHHd  iH(opmallii 3a  AOTIKO-
CEMaHTHYHOIO ITOCAITOBHICTIO, BUOIp TEKCTIB
3a CMHCAOBOIO BiZITIOBITHICTIO, KOMOIiHyBaHHS
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difficulties @ when reading,
appropriate comprehension
updating knowledge, and so on;

monitoring strategy (at the reading
stage) — assessing the level of text
comprehension, searching for
contradictory information, evaluating the
effectiveness of the reading strategy used,
deciding on the need to change the plan for
working with the text, and so on;

assessing strategy (at the post-reading
stage) — correcting errors in understanding
the text, incorporating new knowledge into
the reading experience, evaluating the
effectiveness of the cognitive strategies
used, and concluding whether to use them
in the future.

Exercises to develop speaking skills
imply socio-affective strategies since the
teacher engages students in pair and group
work, suggests they do projects and gets
them involved in case study activities,
which contributes to developing students'
interpersonal skills and gives them
grounds to acquire a meaningful
experience of cognitive activity and in
practice master the operations that help
them not just mechanically memorize
professional vocabulary but use it in
practice.

All of the above cognitive strategies are
aimed at memorizing foreign language
vocabulary and differ from other mental
operations in that specific algorithms must
be used for their implementation, the use
of strategies must be conscious, which
requires certain efforts, as well as
significant cognitive resources, the use of
cognitive strategies contributes to the
achievement of better tasks.

Conclusions and research
perspectives. To summarize the above, let
us emphasize that one of the main goals of
higher education under changing the
knowledge-based educational paradigm to
a competence-based one and an essential
element of the educational process in
studying a foreign language is the
development of metacognitive, cognitive,
and socio-affective strategies in students.
The above-mentioned learning strategies
facilitate a student's acquisition of
professionally oriented vocabulary. Thus,
metacognitive strategies aimed at

choosing
strategies,

Ta oOMiH iHdopwmaitiero, TaK i
MEeMAaKo2HIMUBHI HABUUKUL
IAaHYBaHHS  CcTpaTerii
4YUTAHHS): BHU3HAYEHHd eTamiB poboTH 3
TEKCTOM, IIPOTHO3YBaHHA MOZKAHUBHX
TPYAHOIB, BHOIp BIiANOBIAHMX CTpaTerii
PO3yMiHHS, aKTyaai3allis 3HaHb;
MOHITOPHHI CTpaTerii (g 4yac YuTaHHs):
OL[iHKa pPIiBHA PO3yMiHHS TEKCTY, IIOLIyK
CyIIEPEYAHBOI indopmariii, OLiHKAa
e(peKTHBHOCTI = BHKOpUCTAHOi  cTpaTerii
YUTAHHS, IPUHHSTTS pillleHHs [IPOo 3MiHy

HiIXOAY A0 TEKCTY;

YuTaHHS (OO

OL[iHKa crTparerii (micad  9uTaHHS):
BUIIPABAGHHS IIOMHAOK Yy  PO3yMiHHI,
BKAIOYEHHs HOBHUX 3HaHb [0 MJOCBigy
YUTAHHY, OITiHKa e(peKTUBHOCTI
BUKOPUCTAHUX  KOTHITMBHUX  CTpaTerTii,
BU3HAUEHHd [OLIABHOCTI IX IIOZAABIIOTO
BUKOPHUCTAHHS.

Bopasu Ha PO3BUTOK  MOBAE€HHS
nependavyaroTb BHKOPHUCTAHHS COUIAIbHO-
agpexmueHux cmpameaiil, OCKIABKH

BHKAQOAQY 3aAy4dace C’I‘y,l'leHTiB a0 HapHOi Ta

rpyrioBoi pobOTH, IIPOIOHYE BUKOHAHHS
IPOEeKTiB 1 3aaydae ix mo case study, 1o
cripuse PO3BUTKY MizKOCOOHCTICHHUX
HaABHYOK CTYAEHTIB, ma€ iM MOXKAUBICTB
oTpUMAaTH I[HHUH [IOCBi KOTHITUBHOI
MIIABHOCTI Ta Ha OPaKTUILL OBOAOMITH

onepalisgMy, ILI0 A0IOMAararoTb HE IIPOCTO
MEXaHIYHO 3anaM’sSTOBYBaTH HpodeciiHy
AEKCHKY, a ¥ epeKTUBHO 3aCTOCOBYBAaTH il B

peasbHHX YMOBax.
Bci  3a3HaueHi KOTHITHMBHI  CTpaTerii
CIIPSIMOBaHi Ha 3ariaM ’STOBYBaHHS

IHIITOMOBHOI AE€KCHKHU BIIPIZHAIOTHCA Bill
IHITUX MEHTAaABHUX OIIepalliii TUM, IO OAd IX
peaaizailii ITOBHMHHI BHKOPHCTOBYBATHCS
KOHKPETHI  AATOPUTMH,  BHKOPHUCTAHHS
cTpaTeriii Mae OyTH CBiJOMUM, IO ITOTPedye
IIEBHUX 3YCHAb, a TaKO¥X 3HAYHUX
KOTHITHUBHHUX  PECYPCiB,  BHKOPHCTAHHH
KOTHITUBHHUX CTpaTerild CIIpUsie JOCATHEHHIO
KpallliX pe3yAbTaTiB ITpU BUKOHAHHI Pi3HUX
KOTHITHBHUX 3aBIaHb.

BHCHOBKH 3 ZaHOTO MOOCAiAzKeHHS i
NMEPCIIEKTHBH IOJAABIIHX PO3BiIOK.
[TincymoByrouM BHUIllECKa3aHEe, HaroAOCHMO,
OMHICI0O 3 OCHOBHUX IIiA€H BHIIIOI OCBITH B
yMOBax 3MiHU 3HAKOBO1L OCBITHBO1
napagurMM  Ha  KOMIIETEHTHICHYy  Ta
HEeBiI' €MHUM €A€MEHTOM OCBITHBOIO IIPOLIECY
o0 iHo3eMHOI MOBH € (QOPMyBaHHS y
CTY[EHTIB METaKOTHITUBHUX, KOTHITUBHHUX
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managing the student's cognitive activity
will help them manage individual
intellectual  resources, independently
regulate the process of processing
information, and consciously plan,
monitor, and regulate their learning.
Cognitive strategies that respond to
specific educational problems and tasks
are always accompanied by certain
methods of cognition and logical
operations, which transform information.
To integrate new information into the
available knowledge system, students
must keep in mind cognitive schemes that
facilitate understanding each procedure
used in learning the English language. For
example, knowledge of word formation can
help a student expand their professional
vocabulary.

We understand social-affective
strategies as interaction in the learning
process. Affective strategies characterize
emotional reactions when trying to solve a
learning task, and social strategies concern
the relationship between a student and a
teacher or a student and a student. These
strategies provide for the organization of
work in class - a frontal survey, work in
pairs or groups, when students help each
other achieve a common learning goal, for
example, when doing joint projects or case
studies.

The teacher and students'
collaboration in dealing with learning
strategies can become an effective tool for
mastering specialized vocabulary,
contributing to its memorization and
subsequent active use in professional
activities. Based on the learning
strategies mentioned in the article,
students receive a precisely articulated
target orientation of their activities.
Understanding the wultimate aim of
learning, selecting the instruments to
achieve it, mastering techniques to
develop skills, and having tools to assess
the learning outcome increase students'
motivation in dealing with a foreign
language. We want to emphasize that
learning strategies to study a foreign
language, particularly  to expand
professional vocabulary, are effective if
the teacher considers both students'

Ta coliaabHO-aPEKTUBHUX CTpaTerTiii.
ITepeaiyeHi cTparerii HaBYaHHA CIPUSIOTH
OBOAOJIIHHIO CTyAEHTOM pocpeciiiHo
OPIEHTOBAHOIO AEKCHKOI. TaKuM YHHOM,
METaKOTHITHMBHI CTpaTerii, CIpsSMoBaHi Ha
KepyBaHHS [Ii3HABAaABHOIO  [iSIABHICTIO
CTyZEeHTa, [JOIIOMOXKYTh HOMy KepyBaTUu
IHIVBIAyaAbHUMH IHTEAEKTYaAbHUMU
pecypcaMu, CaMOCTIHHO peryAroBaTH IIPOLIEC
nepepobKku iH(opMallii, cCBiqomMo rmaaHyBaTH,
KOHTPOAIOBATH Ta  PEryAloBaTH  CBOE
HaB4yaHHsd. KoOrHiTUBHI  crparterii, IO
BiAIIOBiAIOTE KOHKPETHHUM HaBYaABHUM
npobaeMaM ~Ta  3aBHAHHSM, 3aB3KIU
CYIIPOBO/ZKYIOTECSI IIE€BHHUMH  CIIOCOOaMU
IIi3HAHHY Ta AOTIYHMMM OIlepalliiMH{, II0
IEePETBOPIOIOTE iHdopMartito. [ag iHTerpartii
HOBOI iH(opMallii B cucTeMy 3HaHb CTYAECHTY
HeoOXiTHO MaTH Ha yBa3i KOTHITUBHI CXeMH,
0  TOAETIUIYIOTH  PO3YMiHHA  KOIKHOI
IpPOLEAyPH, II0 BHUKOPHCTOBYETBCS IIPU
BUBYEHHi aHraifickkoi moBu. Harrpukaapn,
3HAQHHS CAOBOTBOPY MOXK€ JIOIIOMOITH
CTYNEHTY PO3LMIUPUTH CBifi mpodeciiHmii
CAOBHUKOBHUH 3ariac.

ITix ColIliaAbHO-aOeKTUBHUMU
CTpaTeriiMU MM PO3YMIEMO B3aEMOII0 ¥
nporeci HaBdaHHS. AQEKTHUBHI CTpaTerii
XapaKTepHU3yVIOTh EMOIlHHI peakili mpu
copobi BUpIlIEHHd HaBYaAbHOI 3amadi, a
COLiaABHI CTpaTerii CTOCYIOTBCA B3a€EMHH
CTyZIeHTa Ta BHKAaaada abo cTyaeHTa Ta
crynenta. Lli crparerii mepenbadaroTh
oprasiszailiro poboTH Ha ypolli — (ppoHTaABLHE
OIIUTYBaHHs, PobOTYy B Hapax 4Yu TpyHax,
KOAHM CTYAEHTH [OIIOMAararoThb OOUH OIHOMY
JIOCATTHU CITiABHOL HaBYaAbHOI  METH,
HaIpUKAQ, Il 4Yac BUKOHAHHSA CIIIABHUX
IPOEKTIB UM KEHCIB.

ChiBrnpalg BUKAgada Ta CTYAECHTIB IIpHU
poboTi 3i cTpaTeriaMu HaBYaHHS MOXKE CTaTH

e(PEKTUBHUM  IHCTPYMEHTOM  OCBOEHHS
CIIEIliani30BaHOI AEKCHKH, CIPUSIOYM i
3ariaM 'aTOBYBaHHIO Ta [IOJAABIIIOMY

aKTUBHOMY BHUKOPHCTAHHIO y IIpodpeciiiHiit
migapHOCTi. Ha OCHOBI 3ramaHux y cTarTTi
CcTpaTeriii HaB4YaHHA CTYACHTH OTPUMYIOTh

YiTKO apTHUKyABOBaHY LIIALOBY
CIIPSIMOBAHICTh CBOE€i aigabHOCTI. Po3yMiHHS
KiHIIEBOI METH HaBYaHHS, BHOIp

IHCTPYMEHTIB AAs i MOCATHEHHSI, OCBOEHHS
METOMIB PO3BUTKYy HABHYOK Ta HAgBHICTH
IHCTPYMEHTIB 3  OIL[HKHU  PE3yAbTaTiB
HaBYaHHA iIBUIIYIOTH MOTHBAIIilo
CTY[NEHTIB [0 BHUBYEHHS iHO3€MHOI MOBH.
Okpemo 3a3Ha4YMMO, 110 CTpaTerii HaBYaHHS
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cognitive  skills and
specificities.

In this paper, we have not touched upon
the issue of visuals, although information
represented visually has the advantage of
being simple, straightforward, and easily
comprehended. Graphic organisers can
help illustrate and construct ideas, arrange
and/or sequence information, brainstorm,
compare and contrast ideas, show cause
and effect, and more, which is especially
interesting for vocabulary learning. The
exploration of the potential of cognitive
maps in working with professional
terminology will be the subject of future
research.

terminological

iHO3eMHOI MOBH, 30KpeMa, PO3IIHNPEHHS
podpeciitHoro CAOBHHUKOBOT'O 3aracy,
e(peKTHBHI, SKIIO BHUKA3[AY BPaXOBYyE K
KOTHITUBHI HaBUYKHU CTYOEHTIB, TakK i
TE€PMiHOAOTIYHI OCOOAMBOCTI.

Y 1i#f craTTi MH HE TOPKAANCH ITUTAHHA
BUKOPHUCTAHHS Bi3yaAbHUX 3acobiB IIpu
pobori 3 poheciiiHO-0PiEHTOBAHOIO
AEKCHKOI0, Xo4a iHopMallis, IIpeicTaBAeHa
Bi3yaAbHO, Ma€ Ty IIepeBary, III0 BOHa
IIpocTa, 3po3yMiAa Ta AETKO CIIPUUMAa€EThCH.
I'paciuni opraHaiizepu MOXKYTb OOIOMOITH
OpoiAlocTpyBaTH Ta  mobymyBaTh  indei,
opra”izyBaTH Ta/abo BIIOPAAKYBaTH
iHdopMAaIlifo, TPOBECTH MO3KOBHH INTYPM,
IIOPiBHATU Ta 3icTaBUTU imei, IokasaTu

IIPUYMHY Ta HaCAIOK Ta 6araTo iHIIoro, I110
0COOAMBO IIiKABO [AS BUBYEHHS AEKCUKU.
BuBueHHS ITOTEHIliaAy KOTHITHUBHHX KapTOK
y pobotTi 3 mpodpeciiHOI0 TepMiHOAOTIE€I0
cTaHe MPeaIMETOM MaMOyTHIX JOCAIIKEHbD.
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COMPETENCE OF THE TEACHER OF FOREIGN LANGUAGE EDUCATION:
PSYCHOLINGUISTIC AND NEUROPSYCHOLOGICAL ASPECTS

0. V. Voznyuk*

The purpose of the study is to identify and analyze some problematic issues of the process of
implementing the competency approach in the field of pedagogical education, as well as to outline
ways to solve them, which are demonstrated in the context of the formation of teacher's professional
competence in the field of foreign language education. In addition to the theoretical analysis of the
problem  field of the interdisciplinary research, psycholinguistic, psychopedagogical,
neuropsychological, psychophysical approaches to the analysis of educational activity have been
used, as well as a synergistic approach has been implemented, enabling to present the system of
competencies of a modern specialist in a holistic form.

It has been found that the process of implementing the competency approach, including in the field
of pedagogical education, allows us to talk about the extreme complexity of its use for
determining/covering a set of teacher’s professional and personality qualities, when a purely
quantitative/ linear analysis of these qualities turns out to be unproductive and requires the use of an
interdisciplinary-synergetic approach. Analysis of the problem field of the study allows us to conclude
that as a property/characteristic of an individual/ personality, professional competence exists in 16
main forms/manifestations.

Three paradigmatic aspects of professional education are considered: the traditional paradigm of
narrow professional education (aimed at the formation of a narrow-profiled specialist), the paradigm
of the formation of a holistic harmonious personality (aimed at the formation of a multiprofiled
specialist), the paradigm of post-non-classical/continuous education, which seeks to reconcile and
combine discrete profile-competence and holistic humanistic-personality educational approaches. The
paradigm of post-non-classical education implements the task of forming a multifaceted specialist
(who, through continuous education, is able to develop himself/herself in the context of relevant
qualities of a narrowly profiled specialist, and integrate these into the qualities of a multiprofiled
specialist), when the competences of a specialist should include the entire life spectrum of a person,
which begins to form in early childhood. Therefore, the system of competencies of a modern specialist
should also include the competencies being formed in childhood. The author's concept of the formation
of a synthetic type of knowledge as a nonlinear aspect of the professional competence of a teacher is
also outlined.

Keywords: representational systems, foreign language education, foreign language teacher, mirror
neuron phenomenon, infantilization technique.
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KOMITETEHTHICTDb BYHTEAS IHIIIOMOBHOI OCBITH:
IICHXOAIHI'BICTHYHHH TA HEUPOIICHUXOAOI'TYHHH ACIIEKTH

O. B. Bo3HIOK

Memoro docnioxeHHs € BUsI8NEHHS Tl AHAI3 0esiKUX NPOOIeMHUX NUMAHb NPOUECY iMniemeHmauil
KOMNEemeHmMHICHO20 nioxody Y 2any3i neodazo2iuHoi oceimu, G MAaKOXK OKPEeCleHHsT WAIXI8 ix
BUPIUWIEHHSL, SIKI OeMOHCMPYIOMbCsi Y KOHMeKCmi QOpMYBHHSL NpogheciliHol KomnemeHmHocmi
nedazoea Yy cgpepu iHwiomosHoi oceimu. Kpim meopemuuHozo aHani3y NpobnemHo20 nosas
MDKOUCYUNIHAPHO20 OOCHIOIKEHHST OYU BUKOPUCMAHL SIK NCUXOJLIH28ICMUUHUTL, NCUXoneodazo2iuHull,
Hellponcuxono2iuHuil, ncuxogpizuuHuili nioxodu 00 aHAMI3Y O0C8IMHbLOI OislbHOCMI, maK 1
CUuHepzemuuHUll nioxio, wo 00380U8 NO0aAMU cucmemy KomnemeHmHocmell CyuacHoz20 gaxieys Yy
ULNICHOMY 8U2/15101.

3’sicosaHo, wo npouec imniemeHmayii KOMNEmMeHMmMHICHO20 nioxody, Yy moMy Uucli Yy aanysi
nedaeoziuHoi oceimu, 00380s€ 2080pUMU NPO HAO3BUUAUHY CKAAOHICMb (020 8UKOPUCMAHHSL Os
demepMmiHayil/ OXONNeHHST MHOXKUHU npogpeciliHo-ocobucmicHux sikocmelli nedazoeq, KOAU CYmo
KUbKICHUL/ MHIUHUX AHAM3 Yux sKocmell 8USIBSEMbCST HenpooykmueHum ma nompebye
3aCmocy8aHHsT  MIKOUCUUNTIHAPHO-CUHEp2emMUUHo20  nioxody. AHAN3  NpodnemHozo  Nnoss
00CNiONKEeHHSL dozeoisie oitimu B8UCHO8KY, wo  aK sacmugicms/ xapaKkmepucmuka
iHousida,/ ocobucmocmi npocgpeciiiHa KoMnemeHmHicme icHye 8 16 OCHOBHUX
opmax/ maHihecmayisx.

PozznsHymo mpu napaduzmaibHUX acnekmu npogpecitiHoi oceimu: mpaduyiliHa napaouzma
8Y3bKonpogecitiHoi oceimu (cnpsimo8aHa HA POPMYBAHHS 8Y3bKONPOPLIbHO020 haxisus), napadusma
pOpMYE8aHHSL YLNICHOT 2apMOHILIHOT ocobucmocmi (CnpsmMo8aHa HA hoOpMY8aHHSE bazamonpodiibHO20
daxisusy), napaduama NOCMHEKAACUUHOI/HenepepsHoi oceimu, slka npazHe npumupumu ma
noeoHamu OUCKPemHU NPOPLIbHO-KOMNEMEeHMHICHUL [ UYLAiCHUll 2YyMaHicmuuHo-ocobucmicHUll
oceimHi nioxoou. Ilapaduema nocmHeKkaacUUuHOl oceimu peanizye 3a80aHHS 3 POPMYBAHHS
bazamoepaHHoz20 haxisys (sKuil uepe3 HenepepsHy ocgimy 3oameH po3suUHymMu cebe Yy KoHmewxcmi
aKmyanbHUX sikocmeil 8Y3bKoNpogdiibH020 haxisust ma iHmezpysamu 8 CKAa0 Yux sikocmeil sikocmi
b6azamonpoginbHoz0 paxigys), KOAU KOMnemeHmHoCMi haxieus Marms 8MILY8amu 8eCb 8eCb
aKummegull cnexkmp JOOUHU, SIKUU NOUUHAE opmysamucs Y paHbomy oumuHcmei. Biomakx,
cucmema KomnemeHmHocmell CYuacHoz2o paxisysi mae smiwysamu i KomnemeHmHocmi, ki yell
axieeub cgopmysas y oumuHcmei. TarKorxK oKpecnroemvbCsi ag8MmMoOpPCbka KOHUENnuiss popMYy8aHHs.
CUHMemuuH020 muny 3HAaHb 1K HeIHIUH020 acneKkmy npogeciiiHoi KomnemeHmHocmi nedazoza.

Knrouoei cnoea: penpezeHmamugHi cucmemu, tHULOMO8HA 0C8IMA, 8uUMeJlb IHULOMOBHOL oceimu,
peHoMeH 03epKalbHUX HEeUPOHI8, MeXHIKA IHpaHMUNIZAUIL.

Introduction of the issue. Analysis of specialists. One of the tools of continuing
the current socio-cultural situation both education is connected with the
in Ukraine and in the world allows us to competent approach, which has become
trace the current trend in education widespread over the past 15-20 years and
concerning changing the educational has been reflected in hundreds of
paradigm. This is due to globalization thousands of scientific publications,
processes, as well as to the information dissertations in Ukraine and the world.
boom associated with the dynamic The competency-based approach,
development of the modern world and the which is conditioned by the globalization
rapid aging of knowledge and technology. processes of the modern world [2],
This, in turn, reveals the phenomenon of acquires the character of a certain
"half-life of a specialist's competencies", paradigm [14], which reveals an
when the results of professional training interdisciplinary nature, since the issues
in higher education institutions become of this approach are actualized in the
rather obsolete within a relatively short context of the analysis of various scientific
period of time (from S to 15 years problems.
depending on the speciality) [3]. We should also note that in the modern

This problem is solved by introducing education system, the problem of
the paradigm of continuing education of educational effectiveness is particularly
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acute, when traditional methods and
means of this process must ensure both
the  anticipatory nature of the
development of education, and the
creation of conditions for the harmonious
development and self-realization of the
personality. It is the competency-based
approach that shifts the emphasis from
the accumulation of normatively defined
qualities (knowledge, skills, abilities,
faculties, experience) to the formation and
development of the ability to act
practically, to apply the formed
experience of successful professional
actions in specific professional situations.

Current state of the issue. One of the
aspects of the modernization of education
concerns its construction on the basis of
a competency-based approach, which
serves as a step in the transition from the
paradigm of subject-knowledge education
to the model of forming in students a
holistic experience of solving life
problems, performing key functions that
belong to many spheres of culture and are
implemented through the performance of
socio-psychological / professional roles.

The paradigm of the competency-based
approach in education has being actively
developed in the works of both Ukrainian
scientists [3; 5; 6] and foreign
researchers, which reveals competency-
based learning [1] in various educational
spheres — in foreign language education
[4], in professional training and in the
sphere of personal creative growth [7-10;
17], etc. At the same time, the use of the
competency-based approach in education
expresses the main trends in the
development of modern world [2; 12; 18]
and takes on the character of a certain
paradigm [14].

Competence is now understood as an
integrative property of a person, which
expresses the level of mastery of relevant
knowledge, skills, abilities, social
experience and ensures qualified solution
of professional tasks. Key, general,
professional, special competences are
differentiated according to the principle of
hierarchy, @ which  determines the
subordination of components and the
subordination of lower-level systems to
higher-level systems, as a result of which

37

competence acquires the features of a
linear-hierarchical metasystem.

1. General competence is an integral
characteristic of a personality, which
realizes person’s ability to apply relevant
knowledge, skills, and successfully act on
the basis of practical experience when
solving certain tasks in various spheres of
life.

2. Professional competence 1is the
ability to successfully act on the basis of
practical experience, skills, and
knowledge in the context of solving
tasks/problems of professional activity.

3. Special competence is the ability to
solve a specific (narrow) class of
tasks/problems in a certain professional
sphere of activity (for example, in
educational activities - pedagogical
diagnostics, design, implementation of
innovations, etc.).

4. Key competences are competencies
necessary for people for personality
realization and development, active civic
life, social solidarity, employment, etc.

Correlating professionalism with
various aspects of a specialist's maturity,
scientists also distinguish four types of
professional competence: 1) special,
2) social, 3) personality, 4) and individual.

Analysis of the problem field of the
study allows us to conclude that as a
property of an individual/personality,
professional competence exists in various
forms/manifestations [1-8], in particular:

1) as a (high) level of professional skill
of a person, which characterizes him /her
as a professional in a certain field,

2) as areadiness (at a high professional
level) to perform relevant professional
tasks and to solve relevant professional
problems,

3) as a tool for forming a personality
and at the same time as a
method/instrument of personality self-
realization (in such entities as a habit,
way of life, including a healthy lifestyle,
hobbies, system of values, regulatory
skills, etc.),

4) as a certain summary and indicator
of the development/self-development of
an individual/personality,

5) as a goal, tool and at the same time
a means of testing/monitoring the
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process of forming a modern specialist in
the system of professional/vocational
education,

6) as a system of a person's life and
professional experience, including the
experience of the past (retrograde),
present (current) and future (potential)
life /existence,

7) as a form of manifestation of human

abilities, his/her essence as a
representative of Homo sapiens
(I. Zyazyun),

8) as the ability to make

adequate/effective decisions (production,
management, life ones),

9) as the ability to independently
acquire new knowledge and skills,
successfully master new things, expand
the horizon of different activities,

10) as the ability to effectively use new
knowledge and skills in practical
activities, including in new fields of
science and technology (mobility of
knowledge),

11) as the ability to qualitatively,
effectively and accurately perform one's
functions, both in normal and extreme
conditions of life and professional activity,

12) as the ability to quickly adapt to
changing conditions, including to new
knowledge and production technologies.

13) as the ability of an individual to
effectively carry out professional activities
on the basis of acquired professional
competencies, which should contribute to
the development of the creative potential
of the individual, his/her professional
self-development, self-improvement, and
life creativity,

14) as the ability to effectively perform
socio-productive roles in various spheres
of life,

15) as the ability to fully integrate into
the socio-political, spiritual and cultural
contexts of society,

16) as the ability to harmoniously
combine the professional qualities of both
a narrow and a multidisciplinary
specialist.

However, the process of implementing
the competency approach, including in
the field of pedagogical education, allows
us to speak about the extreme complexity
of its use for determining the set of

professional and personality qualities
of a teacher/specialist. This constitutes
the main problem of implementing the
competency approach in the educational
field, since a purely quantitative/linear
analysis of professional and personal
qualities (which in our study are reflected
in the sixteen main forms/manifestations
representing professional competence)
turns out to be wunproductive, since
competence should synergistically
encompass/integrate a set of certain
qualities of a person, which cannot be
fully defined /outlined in a linear way, but
can be presented only in a first
approximation.

The aim of the research. For a more
complete analysis of the system of
competencies of a modern specialist,
spesifically the pedagogue, an
interdisciplinary approach has been
applied, which includes the use of
neuropsychological and psycholinguistic
approaches to the analysis of the
competence of a foreign language teacher.
This is the goal of our study.

Research methods. In addition to the
theoretical analysis of the problem field of
the interdisciplinary research, the
psycholinguistic, psychopedagogical,
neuropsychological, psychophysical
approaches to educational activities, as
well as a synergistic approach, have been
used.

Results and discussion. We can talk
about two target poles of the competency
paradigm:

1) training a narrow  specialist,
competent in his/her narrow field
(narrowly professional profile-centered
education) and

2) formation of a holistic harmonious
personality as a wuniversal specialist
(humanistic, personality oriented
education);

3) it is possible to conceptualize a third
aspect of the competency paradigm,
within which discrete (profile) and holistic
(humanistic) aspects are combined, which
is implemented in the context of
continuous education throughout life,
which should combine aspects of
specialization and universalization.
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Continuous education expresses the
need to form a universal multi-vector
specialist, whose professional training
stems from the tendency of modern
science to exponential growth and
constant renewal of knowledge and
technologies. If at the beginning of the
twentieth century the total sum of
knowledge produced by humanity
doubled every ten years, now this process
takes less than a year. Therefore,
specialized knowledge loses its applied
value after a sufficiently short period of
time (depending on the sphere of activity),
which reveals the problem of the half-life

of the competencies of a modern
specialist.
Therefore, competence should be

associated not only with a specific
amount of knowledge, skills and abilities,
experience, but also with the ability to
make adequate decisions and apply
knowledge in new areas of science and

technology, where the acquired
knowledge may turn out to be outdated.
And this reveals the mneed for
universalization and modification of

knowledge, the formation of the ability to
use this knowledge in conditions of rapid
change in the field of modern
technologies.

Moreover, in the modern world, the
knowledge-intensiveness of production
processes, rapid change in technologies
require constant improvement of the
specialist's qualifications in the context of
his/her ability to professional growth,
mastering the new. At the same time, an
essential feature of  professional
competence is the ability of an employee
to perform his/her functions qualitatively
and without error, both in normal and

extreme conditions, to successfully
master the new and quickly adapt to
changing conditions, including the
emergence of new knowledge and

production technologies.

This requires the construction of such
a pedagogical system of professional
education that would ensure the
introduction into the educational field of
synthetic (constructive) knowledge, which
is formed on the basis of interdisciplinary
ties. For the knowledge to acquire the
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features of universality, integrity and
creative content, this knowledge must
receive additional representations, which
enriches knowledge with new complex
associative connections, additional
interdisciplinary parallels and
contributes to the formation of a specialist
who should be a harmonious personality
and combine the qualities of a narrow-
profile and multidisciplinary specialist.
This synthetic type of knowledge can be
illustrated by the process of deep
assimilation of a certain concept (as well
as the word that stands for this concept).
To do this, a person must represent this

concept
1) in the form of an
object/phenomenon that this

concept/word reflects,

2) in the audio form presupposing the
hearing of this word,

3) in the visual form due to seeing its
graphic representation (eidetic of the
brain),

4) in the motor-pronouncing form due
to pronouncing this word (motor skills of
the articulation apparatus),

5) in the motor-writing form due to
writing this word (motor skills of the
hands, which have the greatest
representation in the human brain),

0) in the feeling form due to feeling the
object by touch.

In this regard, we note that one of the
essential aspects of the actualization of
the synthetic type of knowledge is
implemented in the context of human
representational systems, which can be
presented in the context of neuro-
linguistic programming, according to
which we can talk about three sensory
channels of perception of human reality:
auditory (hearing), visual (eye-sight),
kinesthetic (movement, touch, taste).

One of the goals of human development
as a professional can be formulated,
which is the harmonious development of
three representative systems, which
significantly expands the cognitive
resources of the future specialist. Under
such conditions, the process of human
cognition of the world (as the expansion of
the cognitive horizon of a person, which is
the cornerstone of the process of
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professional training), his/her effective
activity/life activity in the spheres of the
social and professional environment
largely depends on the level of
development of representative systems,
social perception, which, in turn,
determines the formation of a person's
empathic ability to empathize, the ability
to understand the motivational impulses
of other persons, the ability to take their
point of view, which is a fundamental

indicator of a wise person
(O.K. Tikhomirov). Therefore, the
development of representative/sensory

systems in future specialists, which are
most effectively and dynamically formed in
early childhood, is important in the process
of professional training.

The specified aspect of the formation of
the professional competence of the
teacher refers to the sphere of foreign
language education, since it is in this
sphere that the problems of the formation
of the professional competence of the
teacher can be solved in the context of
neuropsychological [19] and
psycholinguistic [20] approaches.

Under such conditions, the task of
forming the relevant professional
competences in the participants in the
educational process should also include
the task of actualizing certain
competencies that were formed in
childhood, when the formation of the
competence system is considered as a
nonlinear phenomenon that involves both
actual and virtual aspects. This is
achieved through the mental-emotional
regression of students into their past
childhood. In this context, we will
consider the process of forming language-
linguistic competencies in students in the
context of their regression into childhood.
Let us consider our experience in this
process.

The most effective language acquisition
by a person is carried out in the early
preschool age, since a child (up to 5-6
years old) as a predominantly right-
hemispheric being with a plastic psyche,
colossal emotional-sensory resources and
high dynamics of mental processes (this
is reflected in the high speed of biological
time), with a rapid metabolism, appears
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as a multifaceted gifted being capable of
absorbing large amounts of verbal and
extraverbal information due to the
acceleration of its biological time, when a
child, compared to an adult,
encounters/interacts with a large
"volume" of cosmic-socio-natural reality
[20].

According to the principle "the
giftedness is a synthesis of talents", when
the development of one/separate talent in
a child is initiated and enhanced
(facilitated) by the development of other
talents, when different talents (abilities)
coexist in synergistic unity in the
structure of the child's psyche [11],
children's giftedness as an emergent
entity (which, according to the synergistic
view of the problem, is a systemic
characteristic of the whole) can be
"released” with the help of certain
educational and developmental
resources/procedures.

The state of childhood itself can
positively influence an adult who is
capable of activating this childish state
under certain circumstances/conditions.
This was proven by a psychological and
pedagogical experiment conducted in
2020 at the Zhytomyr Ivan Franko State
University.

At the first lesson with first-year
students of the specialty "performing
arts", for the purpose of preliminary
testing the level of their knowledge in the
English language, each of the 14 students
was asked to read aloud a small text in
English. The students read, and the
teacher/experimenter did not correct the
mistakes. After that, the experimenter
asked the students to embody the
psychological state of a 5-6-year-old child
and read the same text from a child's
perspective. As a result, the number of
pronunciation errors of the students who
read the text decreased sharply.

In this regard, we can talk about the
method/technique of infantilization
(psychologically positive regression to
childhood), which in the context of the
development of the educational
environment was studied at the Research
Institute of Suggestology (Bulgaria, Sofia),
where it was found that the psychomental
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immersion of an adult in childhood can
activate/release the resources of "childish
genius". In this context, we can talk about
the "basal genius" of each child, which the
prominent American psychologist and
philosopher A. Maslow called the
"principle of sacredness" inherent in each
child, which reveals the child’s need to
achieve great goals in its future life.

The next aspect of the problem of a
competent teacher of foreign language
education is the psycholinguistic and
neuropsychological aspects, which is
associated with the phenomenon of
mirror neurons [13; 15; 16; 20]. This
phenomenon raises the problem of
forming a competent teacher to a new
level. Let us consider this phenomenon.

Any interaction/communication that
takes place in any social sphere,
including in the sphere of education,
involves multi-level interaction of its
participants. For example, we can talk
about the interaction of people in the
context of the concept of instances,
according to Eric Berne, according to
which (refer to his book "Games People
Play”, 1964) each person combines three
aspects: adult, child and parent. Thus,
pair interaction reveals several scenarios
when one of the specified aspects can
interact separately.

However, the most interesting and
profound interaction occurs at the level of
the neural organization of the human
brain, when brain’s neural ensembles
reflect the activity of a person — physical
and psychological, which is accompanied
by the creation in the brain of a
certain/unique neural picture associated
with a certain/unique activity of a person.
This peculiar picture of neural ensembles
can be transmitted to the brain of another

person in a situation of close
interaction/communication. That is,
when a student/pupil observes the

actions/activity of a teacher in the mode
of active interaction, a picture of neural
ensembles is formed in the student's
brain, identical to the same picture that is
generated in the teacher's brain. It turns
out that the student turns into a teacher
in the sphere of the nervous processes at
the level of the neuron organization of the
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student's brain, who, although remaining
a passive observer of the teacher's

actions, nevertheless repeats/mirrors
these actions at the internal virtual
ideomotor level of his/her
body/organism.

For psychology, the discovery of mirror
neurons is as important as the discovery
of DNA is for biology. The history of the
discovery of the phenomenon of mirror
neurons goes back to 1992, when in
Parma (Italy), under the direction of
Giacomo Rizzolatti, studies of the brain of
macaques were conducted in order to
analyze how exactly the motor function of
their body is carried out. When the
monkeys performed any movement, a
certain activity was observed in the F5
zone — the premotor zone of the cerebral
cortex. Moreover, the neurons of this zone
became active not only when the
macaques performed any action, but also
when the macaques observed how other
monkeys were going to perform or were
performing any action. When a monkey
took a raisin from a plate, the neurons
responsible for this action were activated.
When the monkey watched the
experimenter take a raisin from a plate,
the same neurons were activated thus
revealing the inter-species
interaction [13].

Then, after numerous studies, mirror
neurons were discovered in other areas of
the human brain (and humans have
many more of them than monkeys), in
mammals, birds, and possibly in reptiles,
amphibians, and fish. It is natural, based
on the functions of mirror neurons, that
they are found more often in herd
animals.

Since the 90s, the number of studies
on mirror neurons has been growing every
year. And we are beginning to better
understand their features, anatomy, and
functions.

Today, mirror neurons are associated
with motor imitation, empathy, sharing
the "picture of the world" of another.

The functions of mirror neurons are
associated with learning and knowledge
transfer, understanding the actions and
intentions of other people/animals,
empathy. They are also associated with
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the effective organization of social life, the
development of speech and language, and
culture.

The prerequisites for the discovery of
these neurons were already in the 50s of
the last century when scientists
researched into processes of brain
rhythms (the mu rhythm). The mu (p)
rhythm of the brain (localized above the
motor cortex) is observed in a state of
physical rest and disappears during
voluntary movements. In 1954, the
French neurologist Henri Gastaut noted
that the mu rhythm is also suppressed
when a person observes the actions of
others (refer to his book "The Epilepsies
Electro-Clinical Correlations”, 1954). In the
early 2000s, Vilayanur Ramachandran,
an Indian-American neurologist and
neurophysiologist, and his colleagues
repeated the experiments using more
advanced methods and obtained similar
results. By the way, the mu rhythm is
suppressed only when performing an
action or observing the actions of another,
but suppression does not occur if one
simply observes a moving object, for
example, a bouncing ball [15; 16].

The evolutionary meaning of the
emergence of mirror neurons as neuron
and ideomotor imitation reveals several
aspects: learning, synchronization, and
understanding the intentions of others.
Such imitation, for which mirror neurons
are responsible, is the basis of learning in
many species, including humans. From
birth, a child learns to repeat gestures
and facial expressions after the parents,
without even understanding their
meaning. As it grows, imitation becomes
more complex and individuals learn
complex skills. When we observe and
repeat simple movements, our mirror
neurons located in the motor cortex are
activated. When it comes to complex
movements oriented toward a goal, mirror
neurons located in the frontal association
cortex (responsible for the formation of a
global task and selection of a program of
actions), in the premotor cortex
(responsible for dividing the program into
individual movements) and then in the
motor cortex (responsible for signals going
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to muscles to perform the actual
movement) are activated.

One of the striking examples of motor
imitation is yawning. When a person next
to you yawns, you often want to yawn
back. Moreover, the desire to yawn also
arises when we watch a movie or a photo
with a yawning person or sometimes even
an animal. As a rule, mirror neurons work
on animals of their own species, and even
more so on their pack (family). But there
are examples of interspecies imitation
when the dogs very often can repeat some
of people’s movements.

Synchronization of behavior and
mental-emotional states is the most
important aspect for the successful
functioning of a social communities
(pack/family). For effective interaction,
the state and actions of each member
must be similar and coordinated. This
creates the foundation for a successful
search for food, hunting, defense and
attack, moving in space. A sensory signal
from one individual (audible, visual) is
transmitted to another and causes a
similar signal to appear in it, thanks to
the work of mirror neurons.

Synchronized work of mirror neural
networks of different individuals creates
coordinated work of a team, be it a pack
of wolves, a herd of gazelles or a group of
employees involved in working process.

There is data showing that mirror
neurons function more actively within
close communities rather than within
strangers. The effect of greater activation
of mirror neurons on someone Wwe
consider "ours" is especially strong in
empathy. In this case, mirror neurons,
being located in the limbic system and
some other brain structures, function.

The peculiarity of mirror neurons is
that they react especially strongly not just
to the actions of other people, but to
purposeful actions: not just to stretch
out a hand, but to stretch out with the
intention of taking a cup and drinking tea,
for example. Since, thanks to the work of
mirror neurons, the associative frontal
cortex, premotor and motor zones are
activated when observing this action, it
turns out that both the action and the
purpose for which this action is
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performed are reflected in the brain of the
observer. In this way, we can
understand/predict the intentions of
other people, what they really want to do.

This is the most important ability that
helps in communication, learning, and
action. We don’t just mimic behavior, we
model aspects of other persons’ minds
and can see the world from their point of
view, predicting their behavior and
understanding their intentions. This
ability (being called "The Theory of Mind")
begins to develop at the age of three and
is the basis of emotional intelligence. The
better one’s network of mirror neurons is
developed, the better one can understand
others, "read" their states and intentions,
and be more effective in communicating
with them and managing them.

Thus, any action of the teacher can be
transferred to students/pupils in such a
mirror-resonance mode. This means that
in the context of the phenomenon of
mirror neurons, the teacher reveals a new
and rather important facet within the set
of professional competencies.

Under such conditions, a system of
teacher professional training can and
should be developed regarding his/her
ability (in the context of knowledge and
skills) to generate appropriate
psychological (mental and emotional)
states during, for example, explaining
educational material to students, as well
as the ability to transmit these states to
students.

Under such conditions, the
educational process should also be
oriented towards creating conditions that
would allow students to most effectively
reflect the teacher's actions.

Conclusions and
perspectives.

1. It has been found that the process of
implementing the competency approach,
including in the field of pedagogical
education, allows us to speak about the
extreme complexity of its wuse for
determining/covering a set of professional
and personality qualities of a teacher,
when a purely quantitative/linear
analysis of these qualities turns out to be
unproductive and requires the use of an
interdisciplinary/synergetic approach.

research
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2. Three paradigmatic aspects of
professional education have been
considered: the traditional paradigm of
narrow professional education (aimed at
the formation of a narrowly specialized
specialist), the paradigm of the formation
of a holistic harmonious personality
(aimed at the formation of a multi-profiled
specialist), the paradigm of post-non-
classical /continuous education,
reconciling and combining discrete
profile-competence and holistic
humanistic-personality educational
approaches. The paradigm of post-non-
classical education implements the task
of forming a multifaceted specialist (who,
through continuous education, is able to
develop in the context of the relevant
qualities of a narrow-profiled specialist
and integrate the qualities of a multi-
profiled specialist into these qualities),
which can be achieved 1)due to the
technology of mental-emotional
regression of future specialists in
childhood, 2) due to the development of
the sensory sphere in future specialists,
3) as well as due to developing teacher’s
ability to generate appropriate
psychological states and to transmit these
states to students who are to be open to
these states.

3. It has been outlined that the result
of professional training in higher
educational institutions should be
concentrated not only in the sphere of
personality and professional qualities of
the educational staff, but also in the
sphere of certain qualities of the student
being the future specialists and main
result of professional training.

4. A synthetic type of knowledge is
conceptualized based on an illustration of
the process of deep assimilation of a
certain concept through its
representation at the level of six aspects
of human activity: in the form of an
object/phenomenon that this
concept/word reflects; in the audio form
presupposing the hearing of this word; in
the visual form due to seeing its graphic
representation (eidetic of the brain); in the
motor-pronouncing form due to
pronouncing this word (motor skills of the
articulation apparatus); in the motor-
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writing form due to writing this word
(motor skills of hands having the greatest
representation in the human brain); in
the feeling form due to feeling the objects
by touch.

The prospects for further development

the above tasks in terms of transforming
the competency approach into an effective
tool for developing the creative personality
of all participants in the educational
process, including the process of
professional training.

can be considered the implementation of
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The article examines the process of digitization in educational institutions as a topical scientific
and pedagogical issue. Particular attention is paid to analyzing the opportunities and challenges
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IIHAPPOBI3AIIISI OCBITHBOI'O ITPOIIECY SAKAAIIB OCBITH SIK AKTYAABHA
HAYKOBO-IIEOJAT'OT'TYHA ITPOBAEMA

C. A. SilueHko

Y emammi docnidokyemovest npouec uugdposizauyii 8 0C8iMHIX 3aK1a0ax K aKkmyaibHe HAYKO80-
nedazoziuHe numaHHs. Ocobnuea yeaza nNpuodilsiemMbesi AHANIZY MONAUBOCMEN ma SUKAUKIS,
noe’si3aHUX 13 IHmMmezpayicto Yugposux mexHo02ill 8 ocgimHe cepedosuuje. AKMYanbHiCMmb memu
IpyHmyemocst Ha wopas binvwiiilt HeobxioHocmi adanmauyii 3arxnadie oceimu 6cix pigHie 00 8UMO2
yugpposoi enoxu, uio nepedbauae Habymms 3006ysauamu oceimu HagUUOK, HEOOXIOHUX Ol YCNIULHOTL
yuacmi 8 cyuacHomy tHgpopmayitiHomy cycninecmei. Hazonowero, wo uugposizayis — ye He npocmo
mexHiuHe 3abe3neueHHs OCEIMHIMU pecypcamul, a 2auboxa mpaHchopmayis amicmy oceimu, memooie
HABUAHHSL, KAHOIE KOMYHIKAYIL ma opeaHi3ayiliHux mooeneti.

Y cmammi niokpecneHo arkiaugicmeb ni0zomosKu surKiadauie 00 edpeKmueH020 8UKOPUCMAHHS
Uugposux iHcmpymeHmia K Yy Ha8UANbHIlU, mMak i 8 00C/NIOHUYbKI OistibHocmi. Cmeeporkyemuest, Ulo
uugposa mpaHcgopmayist 0c8imu 8UMA2ae 810 0C8IMSIH HOBUX KOMNEeMeHUll, erirouarouu 30amHicms
Kepysamu Yyugposum 0C8IMHIM cepedosulieM, po3podasmu iIHMmepaKmugHULL 0C8IMHI KOHMeHm ma
possusamu  yugposy 2pamomHicme 3006ysauie oceimu. Ocobnuea Yyeaza NpuoLILEMBCS
MemoOO0N02IUHUM OCHOBAM, HEOOXIOHUM O/l CUCMEeMAmUUH020, d He CNOHMAHHO20 8NPOBAOIKEHHS.
npouecis yugposizayii.

PozznsiHymo pi3Hi moodeni ma cmpamezii Yugposizayii 0c8imHb020 npoyecy, 8KAUAOUU 3MILLAHE
HaBUAHHSL, OUCMAHUIUHY 0c8imy ma IHmezpayilo mexHoa02il WmyuHozo iHmesnekmy 8 nedazoziuHy
npakmuky. BusHaueHo emanu enposadskeHHsl Uupposux mexHosioz2il Y 3akaadax oceimu,
BKJIIOUAIOUU OUIHIOBAHHSL UUPO8ol 2omosHocmi, 8ubip 8i0N08IOHUX NamgopMm ma IHCMPYMeHmMIs,
HABUAHHSL NEPCOHANY, O MAKOXK NOCMITHUT MOHIMOPUHZ2 MA KOHMPOJSb pe3yibmamis.

Ocobnugo yeazy aKyeHmoeaHO HA poai yugposizayii 8 nideuweHHI 0oCmynHocmi oceimu,
IHKJTI03UBHOCMI Ma nepcoHaizayii. /JoCnioIeHo NomeHUIal UUPposux naamgopm 0as adanmayii 0o
iHOugidyanbHUx nompeb 3006ysauis oceimu, wo cnpusie b6iibwl OdocmynHomy U egexkmusHoMYy
npouecy HaguaHHsl. [IpoaHanizoeaHo memamuuHi 00CNIOIKEeHHSL, KL LIIOCMpYome YCNiuHi npaKkmuku
yugposizayii e 3arnadax cepedOHboi ma euwoi oceimu, wob npodemoHcmpysamu npPaKmuuHe
3aCcMoCY8aHHSL MeopemuUUHUX KOHYenyii.

Knrouoei cnoea: iH@POPMAUILIHO-KOMYHIKAUIUHI mMexHOoNoz2ll, YNpaeiHHs SKICmio 0c8imu,
yugposa pamomuicme, UUPpPosizayis, UUPpPosi3ayis YnpassiHHs, sKiICmb oceimu, cepedos8uuia
eleKmpoOHHO20 HABUAHHSL, UYUgpoea neodazozika, OC8IMHI IHHO8AUl, UYugposi KomnemeHuyil
oucmaHuyitiHe HasuaHHsL.

Introduction of the issue. The dynamic
development of digital technologies and
their integration into various spheres of
human activity have radically changed the
requirements for modern educational
systems around the world. In this context,
the digitalization of the educational process
is defined as a key scientific and
pedagogical task, requiring its
comprehensive theoretical understanding
and practical implementation. The
activities of educational institutions
increasingly require the transformation of
traditional approaches to teaching and
learning in order to meet the needs of the
digital society, promote the development of
digital competencies of students, and
ensure the accessibility and quality of
education.

IIocTaHOBKAa mpobAeMH. [[MHaMIYHUIMA
PO3BUTOK IMQPPOBUX TEXHOAOTIH Ta Ix
iHTerpaiisgs y pi3Hi cdepu AOOCHKOI
HiIABHOCTI OKOPIHHO 3MiHUAM BHMOTH, 110
BHCYBaIOTBhCS 10 CY4aCHUX OCBITHIX CHCTEM
y BCbOMY CBiTi. Y LIbOMYy KOHTEKCTi

mudposizania OCBITHBOTO IIporecy
BU3HAYAETHCH KAIOYOBUM HayKOBO-
IIeJaroriyHuM 3aBAaHHAM, III0 BHMAarae
Horo BCcebiYHOTO TEOPETUIHOTO
OCMUCAEHHS i IIPaKTUYIHOTO
BIPOBAIXKEHHS. Ji9ABHICTE 3aKAaIiB
OCBITHU oenaai Oiable BHUMAarae

TpaHchOpPMyBaHHS TPAOULIHHUX ITiIXOAiB
[0 BHUKAQIaHHS Ta HaBYaHHA 3 METOIO
32/10BOA€HHS roTpeb TP POBOTO
CYCITIABCTBA, CIIPUSHHS PO3BUTKY
mupPoOBUX KOMIIETEHLIH 3m00yBadiB Ta
3abe3rieyeHHs  JOCTYIIHOCTI ¥ SKOCTi
OCBITH.
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Despite significant progress in the
implementation of digital technologies in
today's educational environment,
numerous problems remain unresolved,
including: the need to develop digital
literacy among both educators (teachers,
lecturers) and students; effective
management of the quality of education
using digital tools and applications; the

need for systematic integration of
information and communication
technologies into educational programs

and administrative processes. In addition,
digitalization is not only a problem of
technical modernization, but also a
rethinking of  pedagogical  models,
educational goals, and the roles of all
participants in the educational process.
Current state of the issue. The
problem of digitalization in education is
widely covered in domestic scientific and
pedagogical literature. Modern Ukrainian
scientists analyze both theoretical and
practical aspects of this process, in
particular its impact on the quality of

education, teaching  methods and
organization of the educational
environment. Thus, in the works of

V. Areshonkov [2], attention is focused on
the challenges of digitalization in the
sphere of higher education and possible
ways to overcome them. The features of
digitalization in the system of postgraduate
pedagogical education are considered by
I. Kolesnikova [10]. O. Semenikhina,
A. Yurchenko, A. Sbrueva [18] analyzed
the role of open digital educational
resources as a key factor in the
transformation of the educational process.

A significant contribution to the
understanding of digitalization as a
complex socio-pedagogical phenomenon
was made by I. Verbovsky and S. Kulyk [7],
who studied its historical origins and
stages of development in the context of
social changes. N. Monoylenko,
S. Kononenko, L. Kononenko [16] studied
the methodology for forming information

and research competencies of higher
education students based on digital
technologies, which is of particular

relevance in the context of training future
specialists for professional activity in the
digital environment.

HesBazkaroun Ha 3HAYHUI IIPOTpPeC ¥y
BIIPOBAPKEHHI ITU(PPOBUX TEXHOAOTIH B

OCBITHE cepeoBHILe CBOTOJIEHHSI,
3aAHIIAIOTECS HEPO3B’sI3aHUMH YHCACHHI
mpobaeMu, 10 AKUX BilHECEMO:
HEOoOXiHICTb PO3BUTKY 1 poBoi

TPaMOTHOCTI SK y IIe[aroriB (y4HTEAIB,
BHKAQ[AYiB), Tak i B 37100yBadiB OCBITH;
e(peKTUBHE YIIpaBAIHHS SKICTIO OCBiTH 3a
OOIIOMOTOI0  IIM(PPOBHUX  IHCTPYMEHTIBR,
3aCTOCYHKIB; HEOOXiqHICTh CHCTEMAaTHYHOI
inTerpanii indopmalliiHo-KOMyHiKaIlifHUX
TEXHOAOTII B OCBITHI HIporpaMy Ta
aaMiHicTpaTuBHI Ipouecu. OKpiM TOro,
nudpoBizallia — e He AHIIle IIpodaeMa
TEeXHIYHOI Mo AepHizartii, aae %4
IIEPEOCMHUCAEHHS II€JArOTiYHUX MOJEAEH,
OCBITHIX ILiA€ll Ta poAel yCiX y4aCHHKIB
OCBITHBOTO IIPOIIECY.

AHaai3z ocTaHHIX #mocaizkeHs i
nybaikaniii. I[Ipobaemy 1mdposizamii B
OCBITi IIMPOKO BUCBITA€HO y BITYHU3HAHIN
HayKOBO-IIeJaroriuyHiii aiteparypi. CydacHi
VKpaiHCBKiI HAyKOBII  aHAAI3yIOTB €K
TEOPETUYHi, TaK 1 IMIPaKTU4YHI AacCIeKTH
IIOTO IIPOIIECy, 30KpeMa HOoro BIAMB Ha
dKICTh OCBITH, METOAUKY BHUKAQOAHHA Ta
OopraHisallilo OCBITHBOTO cepenoBHUIla. Tax,
y npaungx B. ApentonkoBa [2] akIleHTOBaHO
yBary Ha BUKAWKAaxX IUdpoBisalii y cepi
BHUIIIOI OCBITH Ta MOXKAHUBHUX IIAIXaX IX
nonoaaHHd. OcobamBocTi 1mcposizalii B
CHUCTeMi  MiCAIAWUIIAOMHOI  IearorigHoi
ocBiTu po3ragHyTo [. KoaecHikoBoio [10].
O. Cemenixina, A. HOpuenko, A. CoOpyema

[18] mpoaHanizyBaaMm poOAb BIiZKPHUTHUX
U POBUX OCBITHIX pecypciB K
KAIOYOBOTO  YMHHUKa  TpaHcdopMarlii
OCBITHBOT'O IIPOLIECY.

Baromuit BHECOK y PO3yMiHHH
nudpoBizallii gK CKAQIIHOTO COIliaAbHO-
IearorivHoro SBUIIA 3pobuAn
I. BepboBcbkutt i C. Kyauk [7], sgki

PO3BUTKYy B KOHTEKCTI CYCIIABHHX 3MiH.
H. MoHotiaAeHKOM, C. KoHoHEHKOM,
A. KoHOHEHKO [16] BHBYEHO METOOUKY
dopMmyBaHHA indgopmariitizo-
JOOCALTHUITBKUX KOMIIeTeHTHOoCTeH
3mobyBadiB BHIIOI OCBITH Ha OCHOBI
mUPOBUX  TEXHOAOTiH, 110 HabyBae
0COOAMBOI aKTyaABHOCTI B  KOHTEKCTi
OiATOTOBKYW  MaMOyTHiX  (paxiBLiB 10
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The works of S. Alekseeva, N. Aristova,
O. Malykhina, O. Topuzova [1] also deserve

special attention, in  which the
methodological and didactic principles of
compensating for educational losses

arising from force majeure circumstances,
in particular martial law, are highlighted.
I. Lipchevskaya [12] analyzed the
organizational and didactic conditions for
the formation of skills in the visualization
of educational information in the context of
digital pedagogy. O. Malykhin, N. Aristova
and 1. Lipchevskaya [13] studied the
specifics of organizing the educational
process in martial law, which determines
new requirements for digital competencies
of teachers and organizational models of
learning. In the study of P. Mykytenko and
O. Halytsky [14], the wuse of cloud
technologies as tools for ensuring flexibility
and accessibility of learning in higher
education institutions was considered.
O. Sokolyuk [20] studied the use of virtual
and augmented reality in educational
practice, focusing on the potential of these
technologies in creating an interactive and
immersive educational environment.

The analysis of scientific research in the
field wunder study shows that the
digitalization of the educational process is
considered a multidimensional
phenomenon, encompassing technical,
pedagogical, organizational, psychological
and social aspects, which requires a

systemic approach, integration of
innovative technologies, adaptation of
educational programs, development of

digital literacy of all participants in the
educational process and creation of a safe
and accessible digital environment. It is
such approaches that form the basis for
further development of research in a
certain direction.

Outline of unresolved issues brought
up in the article. Despite the considerable
attention of scientists to the problem of
digitalization of education, several relevant
aspects remain, in our opinion,
insufficiently researched. Thus, its
technical implementation is  widely
discussed, but the pedagogical,
organizational and methodological
foundations of digital transformation
require a deeper analysis. This is, first of
all, about the implementation of complex

npodoecitinoi miabHOCTI B IUPPOBOMY
CEePEeIOBUILL.
Ha ocobauBy yBary 3acAyroBYIOThb

Takox npati C. Aaekceeroi, H. ApicToBoi,
O. Maauxina, O. TomyzoBoi [1], B gkux
BHCBITAEHO METOIOAOTIYHI Ta AUMAKTUYHI
3acaau KOMIIeHcallii OCBiTHiX BTparT, IO
BUHHKAIOTH YHACAIIOK (PopCc-MazkopHUX
o0CTaBHH, B30KpeMa BOEHHOIO CTaHY.
I. AimueBcpKoOIO [12] IIpOaHaAi30BaHO
opraHizamiftHO-AUIAKTUYIHI YMOBHU
dopmyBaHHS BMiHb Bisyaaizariii
HaB4YaAbHOI iH(opMmalii B KOHTEKCTi
nudpoBoi nemaroriku. O. MaAauXiHUM,
H. ApicroBoro Ta 1. AimueBchkoio [13]
IIOCAIIZKEHO criertuiky opranizamii
OCBITHBOTO IIPOLIECY B yMOBaxX BOEHHOTO
CTaHy, IO JAeTepMiHye HOBI BHUMOTH [0
MU POBUX KOMIIETEHTHOCTEH MemaroriB i
opraHizanifHUX MoaeAel HaBYaHHY.

Y mocaimxendi II. MukuTeHKa Ta
O. Taaunpkoro [14] PO3rASIHYTO
BUKOPUCTAHHS XMApPHHUX TEXHOAOTIH $K
iIHCTpyMEHTIB 3a0e3nedyeHHd THYYKOCTI H
OOCTYITHOCTI HAaBYaHHA y 3aKAalaxX BUIIO1
OCBITH. O. Coxkoarok [20] IIOCAITUB
3aCTOCYBaHHS BipTyaAbHOI Ta JAOIIOBHEHOL
peaAbHOCTI B OCBITHIH IpPaKTHUIL,
aKIIEHTYI0OUM yBary Ha IIOTeHIliaal IHUX
TEXHOAOTIH y CTBOPEHHI IHTEPaAKTUBHOTO
u 3aHYPIOBAABHOTO OCBITHBOTO
cepemoBUIIIA.

AHanai3 HayKOBHUX PO3BiOK y
OOCAIIKYyBaHiM  cdepi  3acBiguye, IO
nudpoBizariga OCBITHBOTO Ipolecy
PO3TASIIAETBCS SIK OaraTOBUMIipHE SIBUIIE,
III0  OXOIIAIOE  TEeXHidHi, IIeJarorivyHi,
oprasizairifiii, IICUXOAOTIYHiI Ta ColliasbHi
acriekTH, 1Mm10 IoTpedye  CHUCTEeMHOIO
OiaXoay, iHTerparrii IHHOBAIIIMHUX
TEXHOAOTIH, amamnTallii OCBiITHiX mporpam,

PO3BUTKY LHU(PPOBOI TI'PaMOTHOCTI BCixX
Y4acCHHKIB  OCBITHBOIO  IIpOLlecy  Ta
CTBOpeHHs 0e3nmeyHoro ¥ JOCTYIIHOTO
nucgpoBoro cepemoBuina. Came  Taki
i X0U dhopMyIOTH OCHOBY OAST
IIOJAABIIOTO PO3BUTKY HOOCAIKEHb Y

BH3HA4YE€HOMY HaIIpaMi.

BunineHHsa He BHpilleHHX paHime
YaCTHH 3araAbHOi IIpobAeMH, SAKHM
NpHCBAYYETHCA cTaTTA. Hezpaxkarouu Ha
3HA4YHy yBary HAYKOBIIB [0 IIpobaemMu
nudpoBizamii OCBiTH, KiAbKa aKTyaAbHHX
acCIIEKTIB 3aAHIIAIOTHCS, Ha HAIly AYMKY,
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models that should ensure the effective
and equitable integration of digital
technologies into the educational process
at its various levels.

Key aspects that require further
consideration are, in our opinion, the
development of sustainable digital

competencies of teachers, the management
of the digital educational environment with
a clear definition of the role of digitalization
in supporting and improving the quality of
education. We also emphasize the
importance of addressing ethical issues,
such as digital security, inequality and
technological overload, which also require

further study, analysis, theoretical
generalization, etc. The problem of
harmonizing traditional and  digital

teaching methods while preserving and
recognizing the importance of pedagogical
interaction and human communication
remains open.

Aim of the research is to conduct
research on the current digitalization of
educational processes in institutions and
identification of key challenges and
opportunities  associated with  this
transformation. The tasks were defined: to
critically review underdeveloped aspects in
current research, in particular, regarding
the pedagogical and organizational aspects
of digitalization; to propose strategies for

integrating modern digital tools into
education.

Conclusions and research perspectives.
Hunamvivauii PO3BUTOK U POBUX
TEXHOAOTIM [OOKOPIHHO 3MIHIOE AIOJCBHKY
KUTTEMISABHICTD, pisHi ii IIPOSIBH,
BKAIOYAIOYM  OCBITHIO Ta IIpodeciiiny.

OckiabkU ITU(PPOBI iHCTPyMEHTH Bce biabIire
IHTErpyIOThCsI B OCBITHI IIPOLIECH, iX BIIAUB
Ha BUKAQ[AHHS, HaBYaHHSA BHU3HAETHCS
KPUTHYHUM acCIIeKTOM 3araabHOIO
dYHKITIOHYBaHHSA 3aKAaiB OCBITH.
Hudporizalrid ocBiTH cTasa IIEHTPAABHOIO
TEMOIO B Cy4aCHHUX IIeIarOTiYHUX AUCKYCIdaX,
OCKIABKHM PO3TAIAETHCS HE AUWIIIE SIK 3aci0
IMiABUIIEHHA epekTUBHOCTI OCBITHBOI
OisIABHOCTI, aae ¥ 9K TpaHcdopMalliiiHa
CHAa, 110 3MIHIOE TpPaaUllifiHi OCBiITHI
IapagurmMH.

The dynamic development of digital
technologies is fundamentally changing
human life, its various manifestations,
including educational and professional. As

mocaimxenumMu. Tak il
TeXHIiYHa peaaizariia HIUPOKO
0O6roBOPIOETHCH, pote IearoriyHi,
opraHizailifiii Ta METOMOAOTIYHiI OCHOBH
mudpoBoi TpaHchopmalii ITOTPeOyIOTH
6iabIl  TAMOOKOTO  aHaaisy. Mmerbes,
mepeayciM, Impo peaasizallilto KOMIIAEKCHUX
Mozeaeld, dKi MaroTb 3abe3redyyBaTH
e(peKTUBHY Ta pPIBHOIIpaBHY iHTerpaltio
nu(POBUX TEXHOAOTIM B OCBIiTHIHl IIpoliec
Ha pizHUX Horo piBHIX.

KarouoBuMu acriekTamu, 110
BUMAararmoTh OIiABII AE€TAABHOTO PO3TALLY,
€, Ha Hally AYMKY, PO3BUTOK CTiHKHX
nupoBUX KOMIETEHIIH BUKAQIAYIB,
yIIpaBAIHHA OUQPPOBUM OCBiTHIM
cepemoBHUIIEM 3 YiTKUM BHU3HAYEHHIM
poai nudpoBizallii B OIATPHUMILI Ta
IIOKpallleHHi 9KocTi ocBiTu. Haroaomyemo
TAaKOXX Ha  BaXXAWUBOCTI BHUpIIIEeHHS
eTHYHHUX IIpobaeM, HK-0T IHu(dpoBa
Oesmeka, HEPIBHICTL 1 TEXHOAOTIYHE
IIepeBaHTaXKEeHHd, 1110 TAaKOX II0TPeOyIOTh

HEOOCTATHBO

II0JAABIIIOTO BUBYEHH, aHaaijy,
TEOPETUUHOTO y3araAbHEHHH TOLIO.
Binkpuro:o 3aAUNIAETHCH mpobaema

Y3TOMKEHHI TPaauIliMHuX i OHU(POBUX
METOiB HaBYaHHS 3a YMOB 30€pezKeHHd
Ta BHU3HAHHS Ba>KAHBOCTI IIegaroriyHoi
B3aeMOJIii Ta AIOACHKOTO CITIAKyBaHHH.
MeTa cTaTTi — [OOCAIPKEHHY ITOTOYHOIL
nmudpoBizarlii  OCBITHIX  MpPOIECiB B
ycTaHOBaxX Ta BH3HAYEHHS KAIOYOBHUX
BUKAUKIB i MOXXAMBOCTEM, IIOB’I3aHUX i3

i€ro TpaHcopMalli€ro. BuznaadeHo
3aBIAHHS: KPUTHYIHO PO3TASTHYTH
HEIOCTATHBO  PO3POOAEHI  acCIleKTH B

Cy4aCHHUX MOOCAIPKEHHSIX, 30KpeMa, II0J0
IeIaroriyHuX Ta opraHizallifiHNX acIleKTiB

nudposizallii; 3anporoHyBaTH CcTpaTeril
iHTerparrii Cy4acHHUX HUPPOBUX
IHCTPYMEHTIB B OCBITY.

Buxkaan OCHOBHOTO MaTepiaay.
AuHamiuHui PO3BUTOK U POBUX

TEXHOAOTiH MOKOPIHHO 3MIiHIOE AIOJCBKY
XKUTTEOIIABHICTB, Pi3HI ii HOpogdBH,
BKAIOYAIOYH OCBITHIO Ta IIpodpeciiny.
OcCKiABKH IIU(POBiI IHCTPYyMEHTH BCe
OiablIe iHTErpyIOTHCS B OCBiTHI IIpollecH,
iXx BHAMB Ha BHKAQJaHHS, HaBYaHHI
BU3HAETHCH KPUTHYHUM acrexkToM
3araAbHOTO (PYHKIIIOHYBaHHS 3aKAAIiB
ocBiTu. Ludponizamia ocBiTH cTasa
IEHTPAABHOIO  TEMOIO B  Cy4YaCHHX
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digital tools are increasingly integrated into
educational processes, their impact on
teaching and learning is recognized as a
critical aspect of the overall functioning of
educational institutions. The digitalization of
education has become a central topic in
modern pedagogical discussions, as it is
considered not only as a means of increasing
the efficiency of educational activities, but
also as a transformative force that changes
traditional educational paradigms. It should
also be noted that the digital transformation
of education entails a rethinking of
pedagogical approaches, the educational
environment and administrative processes,
creates new opportunities for improving the
quality of education, promoting personalized
learning and ensuring its accessibility for
different groups of applicants. Along with
these opportunities, the digitalization
process creates a number of challenges,
including the need to form new skills,
improve skills, consider the potential for
digital inequality and risks associated with
excessive dependence on technology (Fig. 1).

Ieaarorigyamux OCKIABKH

PO3TASITAETHCS

OUCKYCidgXx,
He Aulle 9K 3acib
niaBuIieHHd e(EeKTUBHOCTI  OCBITHBOI
OigABHOCTI, aase ¥ gk TpaHcdopmaliina
cuaa, IO 3MiHIOE TpPaAUIlifiHi OCBITHI
napagurMu.

3ayBazxkMMO TakKoOX, L0 IudpoBa
TpaHcdopMallis oCBiTH 3YMOBAIOE
IIEPEOCMUCAEHHS TeNaroTiYyHuX MiAXOMdiB,
OCBITHBOTO cepeagoBUIIA Ta
agMiHICTpaTUBHUX IIPOIECIB, CTBOPIOE
HOBi MOKAMBOCTI [IAS MIiABUIIEHHS IKOCTi
OCBITH, CHpPHUIHHA II€PCOHAAI30BaHOMY
HaBYaHHIO Ta  3abe3nedyeHHs  Horo
OOCTYITHOCTI AL Pi3HUX IpyH 3m00yBadiB.
[Mopsaa i3 OUMHU MOKAUBOCTSMH IIPOIEC
nucgposisallii cTBoproe HU3KYy BUKAUKIB,
BKAIOYAIOYN HEOOXiAHICTh (popMyBaHHH
HOBHUX YyMiHb, y/IOCKOHAA€HHsS HaBHUYOK,
ypaxyBaHHIA IOTEHIliaAy nudpoBoi
HEPIBHOCTI Ta pPHU3UKIB, MOB’I3aHUX 3
HaAMipHOIO 3aA€XXHICTIO Bifl TEeXHOAOTIH
(puc. 1).

Main aspects of digitalization of the educational process
in educational institutions

/

A 4

Integration of
digital tools in
education

Development of
teachers'
competence

Ensuring the
quality of digital
education

Technological
infrastructure

\

Promising
directions of
digital education

Fig. 1. Main aspects of digitalization of the educational process in educational
institutions. Source: [11: 93]

Digitalization of education is a
multifaceted process that has become an
integral component of modern educational
practice. With the development of
technology, digital tools are increasingly
being implemented in educational systems
around the world to improve teaching,
learning, and administration. Modern
approaches to digitalization of the

OCBiTH
IIPOIIEC,

[Mudoporizariist -
OaraTorpaHHUHA
HEBI/TEMHUM KOMITIOHEHTOM cy4acHoi
OCBITHBOL IIPAKTHUKH. 3 PO3BUTKOM
TEXHOAOTI B OCBITHIX CHUCTEMax B YCbOMY
CBiTI BCe d4acrille  BIPOBAKYIOTHCS
mupoBi IHCTPYMEHTH [OAd IIOKpPAIEHHS
BUKAQIQHHS, HaBYaHHS Ta
anMmiHicTpyBaHHda. CydacHi mHiaxoau Ao

11e
RN craB
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educational process cover a wide range of
strategies, each of which is aimed at
improving the educational process using
information and communication
technologies  (ICT) [16: 126]. The
integration of digital technologies into
education is not limited to the simple
introduction of new tools but rather serves
as a fundamental transformation in
aspects: how educational content is
presented, how learners interact with
educational materials, and how teachers
manage and assess the success of learners
(Table 1).

mudpoBizartii OCBITHBOTO [IpoILECy
OXOIIAIOIOTH IIHMPOKUH CIIEKTP CTpaTerii,
KOXKHAa 3 SKUX CIIpgMOBaHa Ha

BIOCKOHaA€HHS OCBITHBOIO IIPOILIECY 34
JOIIOMOTOI0 BHUKOPUCTAHHA iH(OPMALIiHHO-
KOMyYHIKalliiiHux TexHoaori#t (IKT) [16: 126].
[aTerpartia 1uppPOBHUX TEXHOAOTIH B OCBITY
He 00MeXYEThCS IIPOCTHUM YIIPOBAI3KEHHIM
HOBHUX IHCTPYMEHTIB, BOHa pPaJIlle CAYTyE B
gKOCTi (pyHOaMeHTaabHOI TpaHcdopmariii B
acIlekTax: gIK IOJAEThCH OCBITHIHM KOHTEHT,
9K 3700yBadi OCBITM B3aEMOZIIOTH i3
HaBYaABHUMH MaTepiaaaMM, a TaKOX K
BHKAQJA4i (BUUTEAI) KEPYIOTh Ta OLIIHIOIOTH
yCHITHICTE 3m00yBadiB oCBiTH (TabA. 1).

Table 1
Analysis of modern approaches to the digitalization of the educational process
Approach Content Advantages Challenges
E-learning Online learning Provides learning Potential issues with
platforms environments such as | flexibility, accessibility for | digital inequality, lack
learning management | remote learners, diversity of face-to-face
systems (LMS) and of educational resources communication and
virtual classrooms reliance on technology
Blended Combines traditional Increases learner Requires significant
learning learning with online autonomy, promotes teacher training;

learning to create a
hybrid learning
experience

interactive learning and
provides personalized
feedback

balancing online and
face-to-face
communication can be
challenging

Development of
digital literacy

Focuses on improving
digital competencies
for educators and
learners, including
online safety and
information
assessment

Increases critical
thinking, improves the
use of technology and

ensures responsible and
effective use of digital
tools

Limited access to
technology in some
regions, resistance to
integrating digital tools
into the curriculum

Digital tools in
teaching
methods

Integrates technologies
such as interactive
whiteboards,
educational apps, and
simulations into the
educational process

Makes learning engaging,
interactive and adaptable
to different learning styles

Teachers may face
difficulties in adapting
to new technologies,
uneven distribution of
resources

Data-driven

Using educational data

Supports informed

Privacy issues, over-

education analytics to monitor decision-making, ensures reliance on data and
management and improve learner more effective resource need for adequate
performance, track allocation, personalized infrastructure
progress, and optimize learning
resources
Digital Tools for assessing Increases assessment Issues of academic
assessment online learner effectiveness, provides integrity and ensuring
tools performance, including real-time feedback, fair assessment
tests, assignments, enables personalized methods
and automated assessment
feedback
Virtual and Using VR and AR to Increases engagement, High costs,
augmented create immersive, provides opportunities for technological

reality (VR/AR)

interactive learning
experiences

experiential learning and
can simulate real-world
scenarios

requirements and
potential accessibility
issues

Source: [4: 15-17].
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One of the main ways of digitalization is
the use of e-learning platforms, which
provide an online environment for
interaction between learners and teachers.
The platforms support the implementation
of various learning styles and offer
resources such as videos, interactive
quizzes and virtual classrooms, etc., which
ensures the flexibility and accessibility of
the educational process. By providing
synchronous and asynchronous learning,
such platforms help to meet the diverse
needs of learners, promote inclusivity and
expand access to education, especially for
remote or low-income communities.

Online learning platforms, digital
libraries and open educational resources
(OER) allow learners to  access
educational content from anywhere in the
world. Such accessibility is especially
valuable for higher education students in

remote or underserved areas where
traditional educational infrastructure
may be absent. Digital technologies

enable the creation of global learning
communities where students from
different cultures and backgrounds can
collaborate = and share knowledge,
fostering intercultural understanding
and broadening perspectives. The
growing role of digital platforms in
education means that vast amounts of
learner data are collected, stored and
analyzed, making it a pressing issue to
protect them. Ensuring the privacy and
security of learner information is
paramount to maintaining trust in digital
education systems [19: 376]. Educational
institutions should implement robust
cybersecurity measures and comply with
data protection laws to ensure the
security of learners’ personal and
academic data.

A key challenge in this context is the
integration of digital tools into traditional
teaching methods, which characterizes a
blended learning environment that
combines face-to-face classroom learning
with online learning, allowing students to
interact with content both in and out of the
classroom. This approach offers learners
greater autonomy over their learning, while
ensuring that teachers can provide
personalized feedback and support.

OpouuM i3 OCHOBHHUX HIASIXIB
nudpoBizailii BBaXKa€eMO BHKOPUCTAHHSI
nAaTOPM EAEKTPOHHOI'O HaB4YaHHS, SKi
3a0€e3M1e4yIoTh OHAAMH-CepeIOBUIIIE
B3aeMo/Iii 3100yBadiB ocBiTH Ta
BUKkAamadiB. [laaTdopmMm HOiATPUMYIOTH
3aIIpoBa/KE€HHSI PI3HOMAaHITHUX CTHAIB
HaB4YaHH4 i IIPOIOHYIOTh TaKi pecypcH, siK
Bimeo, iHTepakKTHUBHiI BIKTOpPHMHHU Ta
BipTyaabHI Kaacu ToIllo, IO 3abes3mnedye
THYYKICTb 1 JOCTYIIHICTH  OCBITHBOTO
nporecy. 3abe3nedylodr CHHXPOHHE Ta
aCUHXPOHHE HaB4YaHHS, TaKi HaaTgopMHU
[OOIIOMAaraliTh 3aJ0BOALHUTH Pi3HOMAaHITHI
notpebu 3mo0yBadiB OCBiTH, CHOPUSAIOTH
IHKAIO3UBHOCTI Ta PO3ILIUPIOTH AOCTYII [0
OCBiTH, 0CO0OAMBO mOAs BimmaseHux abo
Mano3abes3redeHux rpoMal.

OnnaiH-TIAaT(OPMH HaBYaHHS, IM(PPOBI
6i0aioTekm Ta BinkpuTi ocBiTHI pecypcu (OER)
JO3BOASIIOTH 3/100yBadYaM OCBITH OTPHMyBaTH
JOCTYII OO OCBITHBOTO KOHTEHTY 3 OyIb-sIKOI
TOYKM CBiTy. Taka mOOCTYITHICTE OCOOAHBO
miHHA [ad  3m00yBadiB - BHINOI  OCBITH Y
BiZlTaA€HUX abo HEe0CTaTHBO
o0CAyTOBYBaHUX palioHaxX, ne TpaaulifiHa
OCBiITHH  iH(pacTpyKTypa Moxe OyTH
BincyTHd. L{udpoBi TEXHOAOTIi JO3BOASIOTH
CTBOPIOBATH T'AOOAABHI HABYAABHI CITIABHOTH,
[€ CTYIEHTU 3 Pi3HUX KYABTYp Ta Pi3HOTO
TIOXO/PKEHHSI MOXKYTb CIIiBIIpaIlOBaTH Ta
OoOMiHIOBaTHUCH 3HAHHAMH, CIIPUSIOUH
MDKKYABTYPHOMY  B32a€EMOPO3yMIiHHIO  Ta
PO3IIHUPIOIOYM CBITOTAS]I,

3pocTaHHa poAi MUPPOBUX MTAAT(HPOPM B
OCBITI oO3Hayae, III0 BeAWYE3Hi o00cdru
JaHuX 37000yBadiB  oOCBiTH 30MparoThCs,
30epiraloTbCsI Ta  aHAAI3yIOTBCS,  IIIO
aKTyaaizye mpobaemy ix 3aXUCTY.
3abesredyeHHd KOHQIAEeHIIIHHOCTI TAa
Oesneku iHdopmarlii 3mo0yBadiB = Mae
IIePIIOYEPrOoBe 3HAYEHHH [AS MiATPUMKH
OoBipu mo cucrem IudpoBoi ocBitu [19:
376|. 3akaanu OCBiITH MaloTh peaaizyBaTu
HamifHi 3axX0au Kibepbesmeku Ta
OOTPUMYyBaTUCS 3aKOHIB PO  3aXUCT
[JaHUX, 3abe3redyiodn 6e3reKy OCOOHCTHX
Ta aKaJIEMIYHUX MJaHUX 3400yBadiB OCBITH.

KarouoBUM 3aBHaHHAM y 3a3HAY€HOMY
KOHTEKCTI €  iHTerpalisg  IHU(POBUX
IHCTPYMEHTIB y  TpagulifiHi MeTonu
HaBYaHHS, III0 XapaKTepusye 3MilllaHe
OCBITHE CepemOBUILE, AK€ IIOEIHYE OYHE
HaB4YaHHSA B Kaaci 3 OHAaWH-HaBYaHHSAM,
[IO3BOASIE YYHSIM B3a€EMOISATH 3 KOHTEHTOM
dK y Kaaci, Tak i moza HuM. Taku#l migxing
IPOIIOHyE 3m00yBadaM OCBIiTH  OiABIILy

53



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 2 (121)

Bicrux XKumomupcbrozo deprkagHoz0 YyHigepcumemy imeHi leana @paHka.
ITedazoziuni Hayku. Bun. 2 (121)

Blended learning fosters critical thinking
and problem-solving skills, which meets
the needs of learners to be active
participants in determining their own
educational trajectory.

The digitalization of education also
leads to changes in the administration

and management of education.
Administrative processes (such as
student enrollment, assessment and
communication, etc.) are increasingly
digitized, which streamlines the relevant
operations and reduces the

administrative burden on staff. Practice
shows that educational institutions use
data analytics to monitor student success
and identify areas for improvement,
which allows for more informed decisions,
appropriate allocation of resources, etc.
It is worth noting that modern
approaches to digitalization not only
provide numerous advantages but also
create problems that require quick and
effective solutions. These include: digital

inequality, resistance to change by
supporters of traditional educational
practices, unmet need for appropriate

infrastructure, etc. There is also concern
about excessive dependence on technology,
which can affect the realization of personal
potential and  interaction  between
participants in the educational process.
Optimal solutions to the outlined problems
will contribute to digitalization, the
expected result of which is a fair, effective,
sustainable education system.

We emphasize that the digitalization of
the educational process is a dynamic and
constantly  evolving  field. Modern
approaches, the implementation of which
ensures the integration of digital tools into
both educational and administrative
practice, have great potential for improving
the quality and accessibility of education.
However, their successful implementation
requires careful planning, professional
development and balanced decisions,
considering both the advantages and
limitations of the use of technologies in
education.

The integration of digital technologies
into education leads to significant
changes not only in teaching and learning
methods, but also in the organizational

aBTOHOMiI0O HION0 HaBYaHHS, BOJLHOYAC
rapaHTyIO4YH 3abe3medyeHHs
IIE€PCOHAaAI30BAHOTO 3BOPOTHOTO 3B’I3Ky Ta
OIATPHUMKH, 49Ky MOXyTb HaJdaBaTH
negarord. J3MilllaHe HaBYaHHS CIpPHUIE
PO3BUTKY KPHUTUYHOIO MHCAEHHd Ta
HaBUYOK pPO3B’d3aHHS  IIpoOAEM,  IIIO
32/I0BOABHSIE IIOTPeOM YYHIB B aKTUBHIH
cy0'ekTHIY mo3ullii y BU3HA4YEHHS BAACHOI
OCBITHBOI Tpa€eKTOpii.

Hudporizarris OCBiTH IPU3BOAUTH
TaKOXK [0 3MiH B aIMiHiICTpyBaHHI Ta
yIIpaBAiHHI  OCBiTOIO. AAMiHICTpPaTHUBHI
MIPOIIECH (IK-OT 3apaxyBaHHsI 3100yBadiB
OCBITH, OLIIHIOBAaHHS Ta KOMYHIiKallis TOIIO)
BCe gacrimie OLIU(DPOBYIOTHCS, 1110
OIITHMIi3y€ BiAIIOBiAHI oIlepallii Ta 3MeHIIIy€e
aaMiHiCTpaTHUBHE HaBaHTaXKEHHS Ha
nepcoHaa. IlpakTmka 3acBinydye, 10
3aKAaaun OCBITH BHUKOPUCTOBYIOTH
aHaAITUKy [JaHUX [OAS  MOHITOPHHTY
ycmimrHocti 3mo0yBadiB  Ta BU3HAYEHHS
HaIpgMiB [Ad IOKpPAIEHHS, IO J03BOALE
OpuiiMaTu OiAbII OOIPYHTOBAHI pillIeHHS,
[OLIABHO PO3MIOAIAITH PECYPCH TOILIO.

BapTo 3ayBaxkuTu, 110 Cy4dacHi HiAX0au
o nudposizarlii He TiAbKU 3a0e3MedyioTh
YUCAEHHi IlepeBaru, aae H CTBOPIOIOTH
npobaemMu, 1110 HOTPeOYIOTh IIIBHAKOTO Ta
epeKTUBHOrO BHUpimeHHd. [0 Tarux
BimHecemo: 1H@POBY HEPIBHICTH, OIIp
3MiHaM OPUXUABHUKIB TpagUuLiHHUX
OCBITHIX IPaKTHUK, HE 3a0BOAECHA mOTpebda
y BignoBiaHi# iHQPACTPYKTypi TOILIO.
Coocrepiraerbcad TaKOXK 3aHEIIOKOEHHS
L1010 HaaMipHOI 3aAE3KHOCTI BII
TEeXHOAOTi#, 110 MOXKe BIIAMHYTH Ha
peaaizallito ocoOOHCTICHOrO IIOTEHIliaay Ta
B3aEMOII0 MiXK YyJYaCHHKAMH OCBITHBOTO
IIPOILIECY. OnTuManbpHe BUpillIEHHA
OKPECAEHHX rpobaeM CIIpUSTHME
nudposizallii, O4YiKyBaHHM pe3yAbBTATOM
aKOi BH3HAYAETHCH CIIpaBeIAUBA,
e(peKTUBHA, CTara CUCTEMH OCBITH.

Haroaomryemo Ha TOMY, 1110
nudpoBi3allis OCBITHBOTO MPOIIECY — IIe
OUHaMidHa ccpepa, 110 IOCTiHHO
PO3BHUBAETHCS. CyuacHi IIiaX0oaH,
peaaizarlis gKux 3abe3medye iHTerpariiro
IUPPOBUX IHCTPYMEHTIB 9K y HaBYaABLHY,
TaK i B aAMiHiCTpaTHBHY IPaKTHUKY, MalOTh
BEAUKHE IIOTEHILiaA [OAd IIiABUIIEHHS
SKOCTiI Ta OOCTyHHOCTi ocBiTH. OpgHak ix
yCITillIHE BIIPOBAI?KEHHSH BHUMAarae
PETEeABHOTO TIIAAHYBaHHs, IpodecifHoro
PO3BUTKY Ta 30asraHCOBaHUX pIIlIeHb,
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structure and administration of
educational institutions. The pedagogical
and organizational aspects of this

transformation play a crucial role in
ensuring the maximum wuse of the
advantages of digitalization, minimizing
potential problems [15: 13]. From a
pedagogical point of view, digital
technologies have significant potential for
improving the quality of education in the
aspects of the following: providing
innovative tools, promoting personalized
learning, creating an interactive and
exciting educational environment.

One of the key pedagogical aspects of
the integration of digital technologies is
the transition from traditional teaching
methods to more flexible and learner-
oriented ones. Digital tools such as
learning management systems (LMS),
virtual classrooms, and multimedia
resources allow teachers to develop more
diverse and dynamic lessons, introducing
different types of communication. These

technologies ensure the active
participation of learners in the
educational process, studying

educational material at their own pace,
and gaining access to resources outside
the classroom.

Adaptive learning technologies provide
its individualization considering progress
and complexity, which helps to ensure
that everyone, regardless of their level of
abilities, has access to appropriate
educational materials [3: 93]. Such
personalization is especially effective in
groups where learners may have different
academic experiences, learning needs,

etc. Digital assessment allows for
immediate feedback, awareness by
learners of their strengths and problems,
which  undoubtedly contributes to
reflection and continuous self-
improvement.

The development of adaptive learning
technologies ensures that educational
content and assessment are relevant to the
individual needs and preferences of
learners, that they determine their own
pace of learning and focus on those areas
where they need the most support [9: 35].
Digital tools in this sense provide a
multitude of resources, such as

ypaxyBaHHS dK IlepeBar, Tak i oOMeXKeHb
BHUKOPUCTAHHS TEXHOAOTIH B OCBITI.
[nTerpamia mUPPOBUX TEXHOAOTIH B
OCBITy HPHU3BOAUTL A0 3HAYHUX 3MiH He
AUIIIE B METOAAaX BUKAQJIAHHA Ta HaBYaHHS,
ane ¥ B opra”izalliiiHiili CTPYKTypi Ta
aaMiHiICTpyBaHHI OCBITHIX 3aKAaiB.
ITeqaroriuni Ta opraHisallifiHi aciekTH Iiei

TpaHcdopMallili BifirpaloTh BUPIIIAABHY
poAb Yy 3abe3ledeHHi MaKCHMaAbHOTO
BUKOPHCTAHHd IlepeBar IudpoBizartii,

MiHIMI3yIOYM TIOTEHIiHHI mpobaemu [15:
13]. 3 mnemaroriyHoro mnoragay U pPoOBi
TEXHOAOTIII MaloTh 3HAYHHI IIOTEHIlaA IAA
IMiABUIIIEHHI {KOCTI OCBITHM B acIleKTax:
HaJaHHd IHHOBALIMHHUX  1HCTPYMEHTIB,
CIIPUSHHS II€PCOHAaAI30BAHOMY HaBYaHHIO,
CTBOpPEHHS iHTEepPaKTUBHOI'O Ta
3aXO0IAIOI0YOTO OCBITHBOI'O CEPEIOBHUILIA.
OmHUM i3 KAIOYOBHX II€OATrOTiYHHX
acnekTiB iHTerpailii @ pPoBUX TEXHOAOTIH
€ TIepexis Bix TpPagULIHUX METOIiB
HaBYaHHA OO0  OiApIl  THYYKHX Ta
Opi€eHTOBaHMX Ha MOTPedbu 3H00yBadiB
ocBiTu. Taki 1mcpoBi iHCTPyMEHTH, SK
CUCTeMH yIIpaBAiHHa HaBdaHHaM (LMS),

BipTyasbHI KaaCH Ta  MYABTHUME/iNHI
pecypcH, JIO3BOASIOTH BHKAQJa49aM
po3pobaaTu  OiAbIT  pi3HOMAaHITHI  #

OUHaAMIYHI 3aHATTS, 3aIPOBaIKYI0OYHN Pi3Hi
BUAM KOMyHiKamii. 3a3HadyeHi TeXHOAOTI1
3a0e3MeuyoTh aKTUBHY y4acTh 3400yBadiB
OCBITH B OCBITHBOMY HOpPOIECi, BHBYEHHS
HaB4YaABHOI'O MaTepiaAy y BAQCHOMY TE€MIII,
OTPHMAaHHA [OOCTYyIly [0 pPecypciB Iio3a
MeXKaMHU ayaAuTopii.

AmarrTuBHI TEXHOAOTI1 HaBYaHHA
3abe3rieyyroTh HoOro iHAauWBigyaasizaiiro 3
ypaxyBaHHSIM IIPOTPECY, CKAAQIHOCTI, III0

JorioMarae 3abe3MeYuTH BCIM, He3aAeKHO
Bil piBHA IXHiIX 3mi0OHOCTEH, MOOCTYII [0
BITIOBITHUX HaBYaABHUX MaTepiaaiB [3: 93].
Taka riepcoHaaizailiss 0co0AUBO e(peKTHBHA B
rpynax, ne 37100yBadi OCBITHM MOXKYTh MaTH
pi3HUIT aRamgeMiyHUE [O0CBim, noTpedbu B
HaB4uauHi Tomio. IludpoBe OIliHIOBAHHS
[I03BOAS€E 3a0e3e4YnTH HeralfHUH 3BOPOTHUH
3B’5130K, YCBIIOMAEHHsS 3m00yBadaMu CBOiX
TIepeBar Ta mpobAeM, 1110 OE3IIEPETHO CITPUSIE

pedaekcii Ta HOCTiHOMY
CaMOB/IOCKOHAAEHHIO.

Po3BuTok agarITUBHUX TEXHOAOTIH
HaBYaHHA  3abe3medye  peAeBaHTHICTH
OCBITHBOTO KOHTEHTY Ta OIL[iHIOBaHHS
IHIUBiAyaAbBHUM notpebdbam Ta
BIIOJ0OaHHAM 3100yBadiB OCBiTH,

BHU3HAQ4YCHHA BAAQCHOI'O TEMILYy HaB4YaHHA Ta
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multimedia materials, interactive
simulations and virtual classrooms, which
can increase learner engagement and
facilitate deeper learning.

In the context of organizational aspects
of functioning, digitalization determines
significant changes in the management
and organizational structure of educational
institutions. The use of digital platforms to
solve administrative tasks increases
efficiency, reduces administrative burden
and provides access to important
information in real time, which contributes
to effective decision-making in educational
institutions.

One of the main organizational problems
associated with digitalization is the need
for proper infrastructure, which includes
reliable access to the Internet, the
availability of necessary hardware and
software, the establishment of security
measures to protect confidential
information, etc. Educational institutions
should invest in staff training not only to
ensure the effective use of digital tools, but
also to manage digital platforms and solve
potential problems that may arise [5: 73].
Professional development programs for
teachers and administrators are important
in terms of ensuring the need to use the
potential of digital technologies to the
fullest, to respond to the demands and
requests of education seekers and the

constantly changing educational
environment.
In this context, educational

institutions are tasked with the mission
of creating and developing a culture of
innovation and continuous self-
improvement in the field of digitalization,
where teachers and administrators are
open to the implementation of new
technologies and methodologies for
carrying out professional activities. The
cultural shift also involves promoting
collaboration between teachers, IT staff
and administrators to create a holistic
digital ecosystem that supports both
educational and administrative
functions. Effective leadership in such
conditions is a key factor in managing
this  transformation, ensuring the
integration of digital tools to improve the

30Cepe/KeHHsT Ha THUX cdepax, nae IiMm
notpibHa Halbiabia mniarpuMmka [9: 35].
HudpoBi IHCTPyMEHTH Yy LIHOMY CEHCI
HaJgamTh 0e3aiu pPecypcisB, dK-OT
MYABTUMENiHHI MaTepiasn, iHTepaKTHUBHI
CHUMYASIIIiI Ta BipTyaAbHi KAAQCH, 9Ki MOXKYTb
OiABUIIMTH 3aAy4YEHICTh 3100yBadiB OCBITH
Ta CIIPUATU TAUOIIOMY HaBYaHHIO.

Y KOHTEKCTi OopraHizalliHHX acIeKTiB
dyHKITIOHyBaHHS mudposizallia
LOETEpPMiHy€e CYTTEBUX 3MiHM B YIIPaBAiHHi
Ta OpraHi3alliiHill CTPYKTypi 3aKaafiB
OCBITH. BukopucranHs ou(POBUX
naaTdopm IAST BUPIIIEHHS
agMiHICTPATUBHUX 3aBAAHb  iABHIIYE
ePeKTHUBHICTb, 3MEHIIyE aIMiHiCTpaTHBHE
HaBaHTaXXEHHS Ta 3a0e3Iledye MOOCTYI [0
BaxKAUBOI iH(popMallil y pexkruMi peasbHOTo
Jacy, 110 CIIpHSE e(PeKTHBHOMY
OPUHHATTIO PillleHb B 3aKAa/1aX OCBITH.

OpmHi€El0 3 OCHOBHHUX OpraHi3alifHuX
npobaeM, MOB’A3aHUX i3 U poBizalli€ro, €
notpeba y HaaexkHiH iHQpPaCTPyKTypi, IO
BKAIOYAE HAAIHHHUH OOCTYII 40 iHTEepHeTY,
HagBHICTb HEOOXiMHOrO amapaTHOro Ta
IPOTPaAMHOTIO 3abe3rieyeHHs,
YCTAHOBAEHHSI  3axOOiB  0Oe3leKu  [ad
3axucTy  KOHQiAeHHiHHOI  iHdopMmarrii
TOLLIO. 3araanu OCBiTH MaloThb
iHBECTyBaTHUCd Yy HaBYaHHA II€PCOHaAy He
AHIIIE [OAd TOro, MHIo6 3abe3neduTu
eeKTUBHE BUKOPHUCTAHHS IUPPOBHUX
IHCTPyMEHTIB, aae ¥ QA Toro, II00
KepyBaTH LUPPOBUMH IMAaTdopMaMu Ta
pO3B’A3yBaTH IIOTEHIIIHHI IpobaeMM, SKi
MOXKYTh BHHHKHYyTH [5:73]. IIporpammu
npodeciiHOrO PO3BUTKY A BUKAQOAYiB
Ta aaAMiHICTPaTOPiB € BasKAUBUMU 3 OTASILY
3abe3nedeHHda IIOTPebH BHKOPHUCTOBYBATH
IIOTEHIliaA ITUPPOBUX TEXHOAOTIH ITOBHOIO
Mipolo, pearyBaTh Ha BUMOTU Ta 3allUTHU
3m06yBaydiB OCBiTH Ta OCBITHBOTO
CepeIoBHINA, 110 ITOCTIHHO 3MiHIOIOTHCS.

Y 1mpoMy KOHTEKCTI Ha 3aKAaIu OCBIiTHU

TIOKAQMIAETbCA  Micia  ¢popMyBaHHS  Ta
PO3BUTKY KYABTYPU BIIPOBAIXKEHHI
iHHOBAITIH Ta ocTtifHOrO

caMOBIOCKOHaAeHHd y cdepi 1mdposizarltii,
e BUKAQJadi Ta aAMiHICTpaTOpPHU BiIKPUTi
[0 BIIPOBQ/XKEHHS HOBHX TEXHOAOTIH Ta
METOJOAOTII 3MiMCHEHHS npodoeciiHol
migapHOCTi. KyabTypHUIE 3CcyB nDepenbdadae
TaKOK CIIPUSIHHA CHiBIIparii MixK
BUKAQIaYaMU, IT-mepcoraaom Ta
aaMiHiCTpaTopaMHi [AsI CTBOPEHHS ITiAiCHOL
IUPOBOi €KOCHCTEMH, SIKa IMiATPHUMYE SK
HaB4YaAbHI, TaK i aAMiHICTpaTHUBHI (PYHKIII.
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quality of education and operational
efficiency.

Emphasizing the potential advantages
of digitalization of the educational
process, we should also note the
relevance of solving the problems that
accompany its implementation. Thus,
resistance and rejection of educators
who are accustomed exclusively to
traditional teaching methods can slow
down the introduction of digital tools.
Economically complex in wartime
conditions is the problem of inequality in
access to digital technologies (for
example, frontline territories, etc.). The
digital divide remains a significant
problem, since students without reliable
access to the Internet or modern devices
may be at a disadvantage compared to
their peers.

Thus, the current state of digitalization
in education provides significant
opportunities for improving teaching,
learning, and educational management.
However, their full implementation is
possible only if the challenges of ensuring
digital equality, teacher training, data
security, and the balance between
technology and human interaction are
overcome. Addressing the outlined
problems and investing in the necessary
infrastructure, policies, and professional
development of participants in the
educational process will ensure the future
of digital education, its effectiveness, and
inclusiveness.

Conclusions and research
perspectives. The integration of digital
technologies into education is

characterized by significant potential for
transforming teaching, learning and
management of educational systems. The
advantages of digitalization, such as
personalized learning, expanding access to
educational resources and increasing
administrative efficiency, provide
opportunities for the formation of a positive

experience for all participants in the
educational process in creating an
interactive learning environment, using

flexible and innovative teaching methods,
meeting the diverse needs of education
seekers, considering the individual pace of
learning, etc.

EdekTuBHE AimepcTBO 3a TaKUX YMOB €
KAIOYOBUM (PakKTOPOM Vy KepyBaHHI €0
TpaHchopMalli€ro, 3a0e3Mneuyodn
iHTEerpamiro HUPPOBUX IHCTPYMEHTIB 3
METOIO0 IIiABHIIIEHHH HKOCTi OCBITH Ta
oreparliinoi epeKTUBHOCTI.

Haroaomyrouu Ha
mepesarax nmudposizartii OCBITHBOT'O
IIpoLecy 3ayBazkHMO TaKOK Ha
aKTyaAbHOCTI BHPpIillleHHd [npobaeM, 10
CYIIPOBOMXKYIOTH ii  peaaizartito. Taxg,
CYIIPOTUB Ta HEIPUHHATTS OCBITHH, SKi
3BUKAM BHKAIOYHO OO0 TPaAULiHHHX
METOAiB HaBYaHHS, MOX€ YIIOBIABHHUTHU
BIIPOBAPKEHHS ITUPPOBUX IHCTPYMEHTIB.
EKOHOMIYHO CKAQIHOIO B YMOBaX BOEHHOTO
yacy € mnpobaemMa HepiBHOCTI y OOCTYIi OO
U POBUX TEXHOAOTIH (imeTncs,
HaIpUKA3QL, IIPO NPUMPPOHTOBI TepUTOpil
Tomto). [ludppoBHI PO3PHUB 3aAHMNIAETHCS
3HAYHOIO ITPOOAEMOIO, OCKIABKHU 3100yBadi
ocBiTM 0e3 HAmIHHOrO MOOCTYILy OO
inTepHery abo Cy4YacHHX IIPHUCTPOIB
MOXKYTh OyTH B HEBHTiTHOMY CTaHOBUIII
IIOPiBHSHO 3i CBOIMH OJHOAITKaMHU.

OT:ke, cydacHHH craH IudpoBizalii B
OCBiTi 3abe3nedyye 3HAYHI MOXKAWBOCTI OAL
IOKpAaIlleHHs] BUKAQ[AaHHd, HABYaHHA Ta
yIpaBaiHHS ocBiToro. OnpHak IIOBHa ix
peaasizamia MOXKAWBA 3a YMOB IIOMOAAHHS
BUKAUKIB 3abe3rnedyeHHs nugpoBoi
PiBHOCTI, iATOTOBKY BUKAQAYiB, O€3MIeKH
JaHUX Ta 0asaHCy MiK TEXHOAOTISIMH Ta
AIO[ICBKOIO B3a€EMOIEI0. Po3B’a3anua
OKpPECAEHUX TIpobAEM Ta IHBECTHUINl B
HeoOXimHy iH(pPacCTPyKTypy, IOAITHKY Ta

MIOTEHIIHHUX

npodoecitinmii PO3BUTOK y4aCHUKIB
OCBITHBOTO IIPOLIECY 3a6€e3Me4YuThb
MarOyTHE nucpoBoi OCBITH, i

€(peKTUBHICTh Ta iIHKAIO3UBHICTb.
BHCHOBKH 3 [OAaHOrO HAOCAiMKeHHS i
NEepCHeKTHBH NOAAaABIIHX PO3BiAOK.
[nTerparia MU POBUX TEXHOAOTIH B OCBITY
XapaKTepU3yeTbCSl 3HAYHUM IOTEHIliaAOM
IAST TpaHcdopMmarrii BUKAQIAHHSI,
HaBYaHHA Ta yIpPaBAIHHA  OCBITHIMH
cucreMamu. [lepeBaru 1udposizartii, SK-oT
IIEePCOHAaAI30BaHe HABYaHHS, PO3IITUPEHHS
OOCTYyIly OO OCBiITHIX pecypciB Ta
IIABUIIIEHHS aaMiHiCTpaTUBHOI
e(PEKTUBHOCTI, HAIAIOTh MOXKAHBOCTI IIAS
dopMyBaHHA TO3UTHUBHOTO MOCBIAy [AS
BCiX VyYacCHHKIB OCBITHBOIO IpOIECYy ¥
CTBOPEHHI 1HTEPaAKTUBHOIO HaBYaABHOTO
CepenoBHIlla, BUKOPHUCTAHHS THYYKUX Ta
iHHOBAaITIHHUX METO/IiB HaB4YaHHH,
3aI0BOAEHHI Pi3HOMAaHITHUX noTpeb
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The successful implementation of digital
technologies in education is also not
without certain difficulties. The urgent
problem of the digital divide requires a
quick and effective solution, where unequal
access to technology and the Internet can
increase inequality in education. Its
various aspects can be considered: the
presence of infrastructure gaps, ensuring
that all education seekers have access to
the necessary tools and resources for
learning.

We believe that the professional
development of teachers is crucial for
ensuring the effective integration of
digital tools into pedagogical practice,
provided that appropriate training
(retraining, advanced training, etc.) and
support are provided, which is necessary
for the confident implementation of
technologies in professional activities, the
adaptation of one's own teaching
methodology to the digital educational
environment.

Thus, the digitalization of education is
defined as a transformational opportunity
that requires careful planning,
investment and cooperation of all
stakeholders, including educators,
education seekers, politicians and
technology providers.

Promising areas of further scientific
research include: developing specific
ways to overcome digital inequality;
organizing thematic training of all
subjects of the educational process in a
specific direction; ensuring inclusive
digital education, integrating digital
technologies into the educational process
in wartime.

3n1006yBayiB OCBITH, BpaxyBaHHI
IHAWBIyaABHOTO TEMITy HaBYaHHS TOLIIO.
YcminiHe  BOPOBaIKEHHA IUQPPOBUX

TEeXHOAOTI# B OCBiTY He T030aBA€HE TAKOXK i
neBHuX TpynHouuB. llIBuakoro y 4gaci Ta
e(PEeKTUBHOIO 3a CYTHICTIO BHpPIillIeHHS
BUMarae akTyaabHa ITpobaeMa IIH(POBOTO
pO3pHUBY, MOe HEepiBHUH  OOCTyIl 10
TEXHOAOTIH Ta IHTEPHETY MOXKE IIOCUAUTHU
HEepiBHICTH B OCBITi. PizHuMU ii acnekTamMu
MOZKHa BBazKaTH: HasBHICTb
IH(PPACTPYKTYPHHUX IIPOTaAUH,
3abe3rnieyeHHd BciM 3000yBadyaM OCBiTH
OOCTYIly OO0 HeOoOXiAHUX IHCTPYMEHTIB Ta
PECYPCIB Iad HaBYaHHS.

BBazkaemo, 1o mpodoecifinuii po3BUTOK
BHUKAQ/Ia4iB Ma€ BUpilllaabHEe 3HAYEHHS JIAS
3abe3rieueHHsd  e(eKTUBHOI  iHTerpartii
HU(PPOBUX IHCTPYMEHTIB y II€JaroTidyHy
IpakTUKy 3a yMOBH  3a0e3nedeHHs
BiArioBigHOTO HaBYaHHS (IIEPEiArOTOBKH,
OigBUINIEHHS  KBaaidiramii Tomio) Ta
OIATPUMKH, III0 € HEOOXimHUM  [AS
BIIEBHEHOT'O BITPOBA/?KEHHS TEXHOAOTIH ¥y
npodpecifivy migABHICTb, amarnTallii BaAacHO1
METOAVKU BHUKAQOAHHS [0 IHU(PPOBOTO
OCBIiTHBOTO CEpPEIOBUIIIA.

TakuM YuHOM, IUQPOBi3allid OCBITH
BU3HAYAETHCS K TpaHcdopMallifina
MOXKAUBICTh, $IKa BHMara€ peTEABHOTO
IAaHYBaHHY, iHBECTHIIH Ta cOiBIpali ycix
3allikaBA€HHUX CTOPiH, BKAIOYAIOYH OCBITHH,

3n06yBaydiB OCBiTH, IIOAITHUKIB Ta
IIOCTAaYaAbBHUKIB TE€XHOAOTIH.
o IIEePCIEKTUBHUX HapgaMiB

IOMAABIIIMX HAYKOBHUX IIOLUIYKiB MOXKHa
BigHECTH: PO3POOKYy KOHKPETHHUX IIAIXIB
II0J0AAHHSI 1 poBoi HEPiBHOCTI;
opraHizallilo TeMaTHU4YHOI0 HaBYaHHS BCiX
cy0'eKTiB OCBITHBOTO Iporecy y
BH3HAYEHOMY HaIpsMi; 3a0e3redeHHS
IHKAIO3UBHOI ITU(POBOi OCBITH, iHTETpAallilo
MU POBUX TEXHOAOTIH B OCBITHIil mpoIliec B
yMOBax BiHHH.
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TERMINOLOGICAL ANALYSIS OF SOCIO-HUMANITARIAN EDUCATION AS AN
INTERDISCIPLINARY PHENOMENON

M.-0O. O. Yershov*

The article provides a terminological analysis of the concept of "socio-humanitarian education” as
an interdisciplinary phenomenon, substantiating its meaning, functions and objectives. It has been
established that in contemporary scientific discourse, there remains an active historical debate
regarding the prioritisation of socio-humanitarian and natural sciences. It has been shown that the
phenomenon of "socio-humanitarian education” has characteristics that complicate its unambiguous
interpretation. These include: polysemy (the presence of several meanings that change depending on
the context: a list of academic disciplines, the content and process of preparing individuals for life in
society, a set of learning outcomes, etc.); semantic variability (indicates blurred meanings and shifts
in semantic emphasis: "humanitarian”, "humanistic", and "socio-humanitarian" are often used as
synonyms in the same text); conceptual uncertainty (methodological vagueness, lack of a clear,
consistent interpretation of the phenomenon not only in historical and pedagogical circles, but also in
other professional environments: the phenomenon of "socio-humanitarian education” remains in a
zone of conceptual uncertainty due to changing methodological guidelines); terminological instability
(the term does not have a fixed or standardised meaning, which is very important in the history of
pedagogy); theoretical and methodological ambiguity (socio-humanitarian education can be
interpreted in different ways depending on the chosen approach: psychological, philosophical, social,
etc., which is determined by its interdisciplinarity). A definition of socio-humanitarian education as an
interdisciplinary phenomenon is proposed.

Key words: socio-humanitarian education, philosophy of education, upbringing, interdisciplinary
approach, socio-humanitarian knowledge, humanities.

TEPMIHOAOTTYHHM AHAAI3 COLIIOT'YMAHITAPHOI OCBITH SIK
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8 CYUacHoMYy HAYKo8OMY OUCKYPCL 3ANUULAEMBCSL AKMUBHOI ICMOPUUHA OUCKYCISL U000 BUSHAUCHHS
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inmepnpemauyi. Ceped HUX: nosicemist (Hasi8HICMb KLIbKOX 3HAUEHb, UL0 3MIHIOIOMBbCSL 3A/1EIXKHO 810
KOHmMeKcmy: nepenik HaguaabHUX OUCYUNIIH, 3Micm I npoyec nid2zomoskKu ocobucmocmi 0o Kummsi 8
cycninbecmsi, CYKYnHicms pesyslbmamie HAgUAHHSL MOUi0); CEMAHMUUHA 8aApiaAMUBHICMb (8Ka3ye HA
PO3MUMICMb CEHCI8 | BMIULEHHSL CMUCTIO8UX AKyYeHmig8: noHammst "2ymanimapHuil”, "symaricmuuHuii’”,
"coyioeymaHimapHuil” uacmo 8 OOHOMY meKCmi BXKUBAIOMBCS SIK CUHOHIMU), KOHUenmyaibHa
HesU3HAUeHICMb (MemoOOsI02IUHA PO3MUMICMb, B8I0CYMHICMb UIMK020, Y32002K€H020 MIAYMAUEHHS.
eHoMeHa He nuwe 8 ICMmOopuKo-nedazo2iuHOMY, ale | 8 THUWUX daxosux cepedosuuax: peHomeH
«COYIo2YMAHIMAPHA 0CEIMA» 30AUULAEMBCSL 8 30HI KOHUenmyaibHoi HeeusHaueHoCcmi uepe3 3MIiHY
MEMOOOA0ITUHUX OPIEHMUPIB); MEePMIHOCMUCIO8A HeCcmabilbHICMmb (MepMiH He Mmae cmasozo abo
cmaHOapmu308aH020 3HAUEHHS, W0 OyYyxKe 8a)KAU80 8 Icmopii nedazoziku), meopemuKro-
Mmemo0osio2iuHa 6azamo3HAUHICMb  (COYI02YMAHIMAPHA OCB8IMA MOXKe iHmepnpemyeamucst hno-
PIBHOMY 30/1eXXHO 810 00paH020 NiOxX00dy: NCUXOJI02IUHO020, (PLIOCOPCHLKO20, COUIANLHO20 MOUWL0, ULO0
3ymoenoemscst 1020 MUDKOUCYUNLIHAPHICMI0). 3anponoHo8aHO 6U3HAUEHHSL COYio2YMAaHMAapHOL
ocgimu 1K MKOUCYUNTIHAPHO20 (heHOMEHA.

Knrouoei cnoea: coyioeymaHimapHa oceima, ¢pinocogisi oceimu, 8UX08AHHSL, MINOUCYUUNTIHAPHUTL
nioxio, coyiozymaHimapHe 3HAHHS, 2YMAHIMAPUCTUKA.

Intoruction of the issue. Scientific IlocraHoBka mnpobaemu. Haykose
research on the phenomenon of "socio- | mocaimkeHHs deHoMeHaA
humanitarian education" has become | "comiorymauniTapsaa ocsita" HabyAO
relevant in connection with the russian | akTyaabHOCTI y 3B®I3Ky 3 BOEHHOIO
federation’s military aggression against | arpecieto pd nOporu  YKpaiHH  Ta

Ukraine. and the transformations in | merepmMiHOBaHMMHU HEO TPaHCPOPMALIIMHU
contemporary geopolitics that it has |B cydacHiff reomoaiTuili, comiaabHi #
determined, the social and humanitarian | rymaHiTapHi OPUYMHM HKUX BUSIBHUAUCH
causes of which have not been sufficiently | HemocTaTHBO BUBYEHUMH. Boaxouac

studied. At the same time, growing
attention to this phenomenon in various
fields of scientific knowledge has revealed
the problem of its vague meaning, which

3pOCTaHHS yBaru Ao Ikoro (peHoMeHa B
PI3HHX raAy3sax HAYKOBOTO 3HAHHS BUSIBUAO
npobAeMy PpO3MHUTOCTI HOro 3MicTy, IO
norpebye KOHKpeTH3allii.

needs to be clarified. AHaai3 OCTaHHIX MOOCAIIIKEHBb i
Current state of the issue. The | myOaikamii. TeopetuaHy OCHOBY
theoretical basis of the study consists of | mocaimzkerHS CTAHOBAATH oparti

works by domestic philosophers,
historians and educators who substantiate

BITYM3HIHUX  (inocodiB, icTopukiB i
IIearoriB, sKi OOIPYHTOBYIOTH CydacHHH

the current status and prospects of social
sciences and humanities in terms of their
impact on the formation of personal and
national resilience in conditions of socio-
economic and geopolitical instability. To
define the concept nature of "socio-
humanitarian education", of considerable
interest is the "humanitarian paradigm as
a platform for education in the 21st
century", as substantiated by Ukrainian
philosophers P. Sukh and Yu. Saukh (the
transition from a school of knowledge to a
school of understanding; the
harmonisation of teaching and upbringing,
the expansion and enrichment of the
worldview component of education) [14:
483-495], and the concept they formulated
of the intelligentsia formation as a special
social phenomenon and the problem of

CTaTyC 1 TIEPCIIEKTUBU  COLIAABHUX i
TyMaHiTapHHUX HayK 3 TOYKH 30Dy iX yIIAUBY
Ha (OopMyBaHHS CTIHKOCTI ocoOHCTOCTI
Halii B yMoBax COIliaAbHO-€KOHOMiYHOI Ta
TE€OIIOAITHYHOI HeCcTabIABHOCTI. JAIN:
BU3HAYEHHH CYTHOCTI TIOHSATTS
"coliorymMaHiTapHa ocBiTa" 3HAYHUH iHTEpec
CTAHOBAATL OOI'DYHTOBaHA YKPAIHCHKUMHU
dinocopamu II. Cyxom Ta HO. Cayxom
'rymMaHiTapHa nDapagurMa gk IardgopMa
ocBiTn XXI croaiTTd" (mepexiz B IITKOAU
3HaHb [0 MIKOAW PO3yMiHHS; rapMOHI3aIlid
HaBYaHHS 1 BHXOBaHHY, pPO3LINPEHHd Ta
30arayeHHsI CBITOIASIHOI CKA/I0BOi OCBITH)

[14: 483-495], cdopmyasbOBaHA HHMU
KOHIIeMNIlid OopMyBaHHS IHTEAIreHIli gk
OCOOAMBOIO  COIliaABHOTO (PbeHOMeHa Ta

o3Ha4eHa npobaeMa BHOOPY €AHHOI ITKAAU
OCODHCTICHUX XapaKTEePHUCTHUK OCOOUCTOCTI

62



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 2 (121)

Bicrux XKumomupcbrozo deprkagHoz0 YyHigepcumemy imeHi leana @paHka.
ITedazoziuni Hayku. Bun. 2 (121)

choosing a single scale of personal
characteristics (responsibility,
professionalism, moral and ethical

constants) [13: 2, 7]. From an ethical
standpoint, transhumanism has been
conceptualised as a project for human
improvement, which raises the issue of
understanding the category of
responsibility [9: 97]. The conclusions of
historians V. Smolii and O. Yas [15: 535, 66]
regarding the current priorities of national
social sciences and humanities related to
the value shifts in the global world (creating
an unbiased "scientific palette" of images
depicting Ukraine at war; studying
Ukraine’s place and role in reformatting of
the global world order; research into the
nature of the russian-Ukrainian war and
the temporal and spatial metamorphoses it
has caused) and its main tasks
(decommunisation, de-Sovietisation, de-
Russification). In line with our vision on the
essence of socio-humanitarian education is
the idea of Ukrainian philologist
O. Petrenko-Tseunova about the decisive
but little-recognised influence of the
humanities studies on Ukraine’s
geopolitical prospects (the consequences of
the soviet discrediting of the humanitarian
disciplines, problems of contemporary
humanitarian policy in Ukraine and the
world, tools for forming the views of
Ukrainians and Europeans on their shared
past and consensus on their common
future) [13]. We also used the conclusions
of Ukrainian researcher O. Baranovska [1:
51], who defined humanitarian education
as "the priority development of general
cultural components in the content of
education aimed at forming personal
maturity" among students. The study takes
into account the concept of Ukrainian
scholar L. Petrenko regarding the influence
of civil society on the formation of the
modern youth’s value system [12: 26].
Aim of the research is to substantiate
the essence, functions and tasks of the
concept of "socio-humanitarian education”
as an interdisciplinary phenomenon.
Results and discussion. Research on
the transformation of socio-humanitarian
education requires justification of certain
theoretical, methodological and practical
foundations and should be carried out at

(BiOIIOBiAABHICTE, mpodpecioHani3Mm,
MOpaAbHO-€THYHa KoHcTaHTa) [13: 2, 7]. 3
TIO3UIIH eTHKHU 30iCHEHO OCMHCAEHHS Te0oPii
TPaHCIYMaHi3My €K IIPOEKTY IIOKpAallleHHS
AIOTUHY, 110 aKTyaaisye mpobaeMy
Po3yMiHHA KaTeropii BiAroBigasbHOCTI) [9:
97]. Ho yBarm O0yAa0 B39TO BHCHOBKHU
icropukiB B. Cmoaia Ta O. dca [15: 55, 60|
100 CydacHUX IIPiOpUTETIB HaIiOHAABHOI
COILIOTYMAaHITaPUCTUKH, OB’sI3aHUX i3
iHHICHUMH PO3AOMaMH TAODAABHOTO CBITY
(cTBOpeHHST 00’€KTUBHOI "HAayKOBOI maaiTpu"
obpa3iB BOrOHOYO0I YKpaiHN; BUBUYEHHS MiCIld
B poai YKpaiHm y mnepedopMaTyBaHHi
IAODAABHOTO  CBITOYCTPOIO;  OOCAIIZKEHHS
OPUPOOU POCIUCEKO-YKpPaiHCBKOI BiMHM i
3YMOBAEHHUX HEIo 4aCOIIPOCTOPOBUX
MetamMopdo3) Ta OCHOBHUX Iii 3aBOaHb
(mexkoMyHiza1tis, [epandaHisallid,
nepociizaris). CyronocHOO 3  HaIIIMH
OadeHHsAM  CyTHOCTI  CcolliorymaHiTapHOI
OCBITH € imesa yKpaiHCBKOi (DiAOAOTHHI
O. Ilerpenko-lleyHoBoi IIpo BH3HAYAABHUMH,
ane MaAOYyCBLIOMAEHHI YIIAUB
TyMaHiTaPUCTHKHU Ha TeOIIOAITHIHI
EePCIEKTUBH Yrpainu (Hacaimkmu
PansSHCBKOI AUCKpenuTallii I'yMaHITapHHUX
JHCLIUTIAIH, IpodAeMHU Cy4acHOi1
TYMaHITApHOI IOAITHKM B YKpaiHi i CBiTi,
IHCTPYMEHTH dopmyBaHHS TIOTASIITY
VKpaiHIiB i €BPOIIEUIIB HA CITIALHE MUHYAE
Ta KOHCEHCYCY L1010 CITIABHOT'O
MaibyTHbOro) [13]. Mu nocayroByBaauCs
TaKOXK BUCHOBKaMH YKPaiHCBHKOI JOCALTHUIT
O. BapanoBcekoi [1: 51], gka rymMaHiTapHy
OCBiITYy BH3HA4ae 9K  'TPIOPUTETHUH
PO3BHUTOK 3aTaABHOKYABTYPHHUX KOMITOHEHTIB
y  3MmicTti OCBiTH, CHpSMOBaHHUX Ha
dopMyBaHHA 0CoOUCTICHOI 3piaocti”
3mo0yBadviB OCBITH. Yy JIOCAIPKEHHI
BpaxoBaHO KOHIIEIINI0 YKPaiHCBKOI BYE€HOL
A. TleTpeHKO 1100 BIIAMBY I'POMaIdHCEKOTO
cycmianbcTBa Ha  (POPMYyBaHHA CHCTEMHU
iHHOCTeY cydacHoi Moaomi [12: 26].

MeToro crarti €  OOrpyHTyBaHHS
cyTHOCTi, (YHKIIH i 3aBHaHb IIOHATTHI
"coilioryMaHiTapHa ocsita" gK
MIiXKIUCIIUTIAIHAPHOTO (PEHOMEHaA.

Buxraan OCHOBHOT'O MaTepiaay.
Hocaimxenusa TpaHcdopmartii
COILIiOTyMaHITapHOI OoCBiTH notpebye
OOTPpYHTYBaHHS  IIEBHUX  TEOPETUYHHX,
METOMOAOTIYHUX 1 HNPaKTUYHUX 3acall, Mae€
3iHCHIOBATUCS HA 3araAbHO(iA0COCHEKOMY,
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the general philosophical, general
scientific, specific scientific and
interdisciplinary levels. The theoretical
foundations for studying the phenomenon
of "socio-humanitarian education" involve
conducting a conceptual and
terminological analysis, identifying a
system of views on its essence, and
defining its conceptual idea and method of
understanding in historical, pedagogical
and related sciences. Given the need to
explain contemporary transformations
both in the public consciousness of
Ukrainians and in the international system
of values determined by the protracted war
of the russian federation against Ukraine,
the concept of ‘"socio-humanitarian
education" has become quite actively used
in the mass media. At the same time, this
phenomenon is much less discussed in
scientific discourse. Therefore, it is
important to conduct a conceptual and
terminological analysis of this concept,
which first requires determining its
morphological structure as a complex or
compound term. A complex term is formed
from several bases, while a compound term
is formed from two words combined
together with a new special meaning and is
a phrase used in a specific field of
knowledge to denote a clear special
concept. Therefore, the concept of "socio-
humanitarian" can be classified as a
complex term that combines two bases
"social" and "humanitarian"). Therefore,
the term "socio-humanitarian education”
can be considered compound, as it clearly
defines "education" as the main field of
application of the complex term "socio-
humanitarian".

Social education is a pedagogical
discipline that promotes the integration of
individuals into social structures, ensuring
their comprehensive development and
social adaptation. Its aim is to formulate a
personality capable of actively participating
in social dialogue at various levels: between
the individual and society, civil society and
the state, and various social groups. The
main objectives of social education are:
developing social skills (learning effective
interaction in a social environment);
promoting social integration (adapting to
different social roles and groups); raising

3araAbHOHAyKOBOMY, KOHKPETHO-HAYKOBOMY
Ta MDKAUCITUTIAIHAPHOMY piBHSX.
TeopeTuyHi 3acagy BHUBYEHHs (PeHOMeHa
"cortiorymMaHiTapHa ocBiTa" mnepeadadaroTh

3MiliCHEHHSA Horo IIOHATTEBO-
TEPMIiHOAOTIYHOTO  aHaAi3y, BUSIBA€HHS
CHCTEMM IOTAGMIB Ha MOro CyTHICTB,

BU3HAYEHHS KOHIIENTYaAbHOI ifiei, crioco0y
PO3yMiHHA B  iCTOpPUKO-TIEJATOTiYHIN i
CYMIXKHHUX HayKaX. 3 orasgay Ha HeoOXiaHICTh
TIOSICHEHHSI Cy4YacHUX TpaHcopMalliil SK y
CYCIIABHIY CBiZOMOCTI yKpaiHIIiB, TakK i B
MiXKHaPOIHIH CHCTEMI LIIHHICHUX
KOOpAMHAT, M[OeTePMiHOBAHUX 3aTSKHOIO
BIfHOIO  pocificekkoi  pemepanii  HOpoTH
Ykpainn, TIOHATTS "coriorymaHiTapHa
OCBITaQ" CTAaAO JOCHUTb aKTHBHO BXKUBATHCH Y
Mac-Mezia. BoqgHodac y HayKOBOMY AHCKYPCi
net QeHoMeH aKTyaAi3oBaHHU 3HAYHO
MEHIIIE. Tomy BasKAHWBO 3IIHCHUTH
OHATTEBO-TEPMIHOAOTIYHHI aHAaAi3 IIHOTO
IIOHATTS, III0 y MepIlly dYepry IoTpedye
BU3HA4YEHHSs Horo MopdoAoriyHoi Oy10BH 9K
TEPMiHy  CKAQ@HOTO abo0  CKAQ[EHOro.
CkaagHUI TEPMiH yTBOPIOETBCH 3 KiABKOX
OCHOB, a CKAQIE€HUH — i3 [ABOX CKAQJIEHUX

pazoM CAiB i3 HOBUM CIElliaAbHUM
3HAUEHHSM 1 € CAOBOCIIOAYYEHHSIM, IO
BXUBAETLCA B I[EBHiH Traay3i 3HaHb,

IIO3HAYAIOYM YiTKE CIelliaAbHe IIOHSATTH.
Bingrak, mioHATTHE  '"cowiorymaHiTapHUH"
MOZKHa KBaAihiKyBaTU SK CKAQIHUH T€PMiH,
L0 IIOEAHYE MABI OCHOBH ('colliaabHHI" i

"rymaHiTapHUH"). Tomy TEePMiH-
CAOBOCIIOAYYEHHS "coriorymaHiTapHa
ocBiTa" MOXKHA BBaXXaTH CKAQIEHUM,
OCKIABKM BiH 4YITKO BH3Ha4a€e "OCBITY' 4K
OCHOBHY TaAy3b BXKHBAHHSA CKAQIHOTO

TEPMiHy "COLliOTyMaHiTapHHUI".

CouianbHa oceima — 1€ IIeJaroriyHa
JOUCLIUIIAIHA, 110 CIIPULE iHTerpallii iHIuBIAiB
y COIliaABbHI CTPYKTypH, 3abe3medye IxX
yCcebiYHHY PO3BUTOK i COILliaAbHY aarrTallio.
[i meroro € copmyBanHa ocoBHCTOCTI,
30aTHOI  aKTUBHO OpaTd  y4acTb y
COILIIaABHOMY [OiaA03i Ha Pi3HHX PIBHAX: MiK
IHAWBIAOM 1 CyCHIABCTBOM, I'POMAaASHCHKUM
CYCHIABLCTBOM 1  mep:kaBolo, Pi3HUMH
COLliaAbLHUMH rpyHaMu. OCHOBHUMH
3aBOAaHHAMHU COILiaAbHOI OCBITH €: PO3BUTOK
COLiaAbHUX HAaBUYOK (HaBYaHHS e(PeKTHUBHIN
B3aeMOMii y  COLliaABHOMY  OTOY€HHi);
CIIPUSHHSI COLLiaAbHIH iHTerpamii (agarrraiis
OO Pi3HUX ColliaabHHX poaelt 1 rpym),
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social awareness (explaining social
processes); developing social responsibility
(forming an wunderstanding of the
consequences of one’s actions and a
willingness to take responsibility for them).
In other words, social education concerns
various spheres of public life, ensuring full
participation of individuals in the public
life of their own country (adult education;
environmental, psychological, legal,
economic education; work with
marginalised groups, etc.). The concept of
"socio-humanitarian education" can also
be considered in several different aspects:
as the preparation of a socially adapted,
effective personality capable of realising
their own Self-concept and building a
successful professional career, preserving
national  identity, developing  civic
competence, gaining social experience,
obtaining social recognition; as training
specialists to perform certain social
functions (training professionals to provide
social support and assistance to all
segments of the population) and
adaptation of vulnerable groups to life in a
changing and dynamic society (helping
people in difficult life circumstances,
promoting their integration or reintegration
into society) [23].

In Ukrainian wusage, the adjective
"humanitarian" means belonging to the
sciences that study humans and their
culture, while in English usage, the word
"humanitarian" emphasises human
solidarity, assistance, protection, and the
elimination of suffering, and can be defined
as a method or action [24]. Thus, in both
cases, humanitarian education is based on
scientific achievements, the subject of
which is man as a social (cultural, moral,
spiritual) being and everything he has
created [10]. In Ukrainian scientific
discourse humanitarian education (from
Latin "humanitas" - "human nature",
"education", "spiritual nature") is defined
as a complex of knowledge and disciplines
in the field of social sciences and
humanities [4] or humanities (philosophy,
history, literature, art, culture, sociology,
political science, etc.), which study
humans and various aspects of human
existence, exploring the spiritual, moral,
social and cultural aspects of human

MMiABUIIIEHHI coliaAbHOI CBIZIOMOCTI
(po3’acueHHs COILliaABHUX IIPOIIECIB),
PO3BUTOK  COIIiIaABHOi  BiAIIOBiTAABHOCTI

(dopMyBaHHS PO3yMIHHS HACAIIKIB BAACHUX
Oii Ta TOTOBHOCTI 3a HHUX BiAIIOBioaTH).
TobTo, coliasbHa OCBITA CTOCYETBHCS Pi3HUX
chep CyCHiABHOTO KUTTH, 3abe3redyrodn
TIOBHOITIHHY y4acThb ocobucrocTti B
CYCIIIABHOMY KUTTi BAACHOI KpaiHu (OocBiTa
[OPOCAUX; €KOAOTIYHA, IICUXOAOTIYHA,
IpaBoOBa, €KOHOMiYHa OCBiTa; pobora 3
MapriHaAi30BaHUMU rpyrnamMu TOLIIID).
ITorarta "coliorymaHiTapHa OCBiTa' MOXKHA
TAKOXK PpO3TAdJaTH Y KIABKOX  PI3HHX
acIIeKTax: K  IIATOTOBKY  COLAaABHO
amanToBaHoi  e(EeKTHBHOI  OCOOHCTOCTI,
31aTHOI A0 peaaizallii BAacHOi Y-KOHIIEmIii,
noOymoBU ycmintHoi mpodpecifiHol Kap’epH,
30epeKeHHsd HAI[iIOHAABHOI 1AeHTHUYHOCTI,
PO3BUTKY T'POMAASHCHKOI KOMIIETEHTHOCTI,
HaOyTTS COLIAABHOTO [OCBiZy, OTPHUMAHHS

COLLiaABHOTO BH3HAHHS; 4K MiATOTOBKY
draxiBIliB OAST BUKOHAHHA IIEBHUX
COIiaABHHX PyHKITIH (dpopmyBanusa

npocpecioHaAiB  OAd HaAAHHS —COLIAABHOL
OiITPUMKHU ¥ JOIIOMOTH yCiM BepcTBaM
HACEeAEHHsI) Ta ajanTallid BpPa3AUBHUX IPYII
HACEACHHS [0 KUTTA Yy MIHAMBOMy I
JUHaMIYHOMY CYCITIABCTBI (ZOITOMOra AIOASIM
Yy  CKAQOHUX  JKUTTEBUX  OOCTaBHHAX,
CIIpULAHHS X iHTerpalii 4m peidnrerpaitii B
CycCHiabCTBO) [23].

B ykpaiHCBKOMY BXKHBaHHI IPUKMETHUK

Al

"TymMaHITapHUI" — 03Ha4Ya€ NMPUHAAECKHICTD
OO HayK, ILI0 BHUBYAIOTh AIOAWHY Ta Ii
KyABTYPY, & B QaHTAOMOBHOMY — CAOBO
"humanitarian" axneHTye yBary Ha

AIOZICBKiM COAITaPHOCTI, JOIIOMO3i, 3aXUCTi,
YCYHEHHi cTpaxKaaHb i MOXKe BU3HA4YATUCH
aK crioci6 abo gmia [24]. Orxe, B o000x
BHIIQKaX, T'yMaHiTapHa ocBiTa 6a3yeTbcs
Ha 3100yTKax HayK, IIPeIMETOM SKHX €
AIOIMHA 9K  CyCIiABHa  (KyABTYpPHA,
MoOpasbHa, AyXOBHA) icToTa Ta BCE HEIO
crBopeHe [10]. B ykpaiHCbKOMYy HAYKOBOMY
OUCKYpPCi eymarimapHa ocgima (Bim Aar.

"humanitas" "AroncpKa  Immpupona’,
"ocBigyeHicTB", "myxXoBHa Ipupoma') —
BU3HAYAETBCS HK KOMIIAGKC 3HaHb i
OUCIIUIIATH y raaysi COILIiaABHO-
rymaHiTapHux [4] abo rymaHiTapHHUX HAyK
(dpinrocodpii, icropii, AlTepaTypH,
MHCTEIITBA, KYABTYPH, COLIi0AOTi],

moaiToaorii TOIO), IKi BUBYAIOTH AIOAUHY
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existence (critical thinking, morality,
values, conscience, dignity, freedom,
responsibility, the ability to understand,
preserve and multiply the cultural heritage
of humanity, etc.). Scientific discourse and

educational practice offer = various
formulations and definitions of this
concept, in particular: the humanities

paradigm of education (an approach called
the "paradigm of cognitive integrity", which
views education as a holistic process,
combining knowledge, skills,
competencies, moral imperatives, and life
values, promoting individual development
and socialisation) [15]; "humanitarian
education for non-humanitarian specialties"
(humanities knowledge that is part of
professional education, broadening the
worldview  of specialists in non-
humanitarian specialties and contributing
to their professional development; included
in educational programs as general
competencies).

In the practical activities of domestic
educational institutions, the term "social
and humanitarian education” is used to
denote the direction of training in a specific
list of specialities (011 Educational and
Pedagogical Sciences, 035 Philology, 053
Psychology, Sociology, 054 Sociology, 231
Social Work, 232 Social Security, 281
Public Management and Administration,
017 Physical Culture and Sports) [17].

There is also a related term, "humanistic
education”, which is justified as an
educational concept focused on personal
development and fostering a desire for
freedom and the protection of human
dignity and rights. This concept is based on
three main aspects: the uniqueness of the
individual; intellectual, emotional, social
and moral development of the personality;
critical thinking and freedom of choice.
According to this concept, humanistic
education aims to shape conscious and
responsible citizens who are able to
"interact with others, respect their rights
and work for the good of society" [3]. That
is, the terms "humanitarian education" and
"humanistic education" are often used as
synonyms, although the semantics of these
concepts clearly have different origins. The
component "humanitarian" is a field of
knowledge that refers to sciences that

Ta Pi3HI AacCHeKTH AIOACBKOTO OyTTd,
LOCALIKYI0YH LOyXOBHI, MOpaAbHI,
COLliaABHI Ta KyABTYPHI aCII€KTU AIOACHKOTO
iCHyBaHHS (KPUTUYHE MHCAEHHSI, MOPAaAb,

LiHHOCTi, cCoOBicTb, TIiAHICTB, cBODOOMIA,
BiATIOBigAaABHICTD, 30ATHICTH PO3YyMITH,
Oeperr 1 IIPUMHOXYBaTU KYABTYPHi
Haa0aHHS AIOZICTBA TOIIO).

HaykoBui JUCKYPC Ta OCBITHH
IpakTHUKa [IPOIOHYIOTH pizHi
¢dopMyaloBaHHA 1 BHU3HAYEHHHI  IIBOTO
IIOHSTTH, 30KpeMa: 2ymaHimapHa
napaduema oceimu (miaxin, Ha3BaHUH
"mapaaurMoI0 IliAiCHOCTI Mi3HaHHL", III0

po3ragzae OCBiTY SK IIIAICHHE IIpoliec,

IOETHYIOYH 3HaHHS, BMiHH4,
KOMIIETEHTHOCTI, MOPaAbHi iMIIEpaTUBHA Ta
SKUTTEBL IiHHOCTI, CHIPULIOYU

IHOUBiAyaAbHOMY PO3BUTKY Ta colliaAilarii
ocobucrocTi) [15]; "symanimapHra ocgima

0Nl HeYMAHIMAapHUx cneyianoHocmeil”
(rymaHiTapHi 3HaHHS, IO € YACTUHOIO
npodecitinoi OCBITH, PO3IIHNPIOIOYH
CBITOTASL daxiBIIiB HeryMaHiTapHHUX
CIlelliaAbHOCTEN Ta CIIPULIOYH ix
npodeciiHOMy PO3BUTKY; BKAIOYEHi [0
OCBITHIX oporpam K 3arasbHi

KOMIIETEHTHOCTI). Y IIpaKTUYHIH MiTIABHOCTI
BITYHU3HAHUX 3aKAaiB OCBITH
BUKOPHUCTOBYETHCH IOHATTS 'COUIANbHO-
2ymaHimapHa oceima’ Ha T[03HAYEHHS
HaIpsaMy OiATOTOBKHU 3a IIEBHUM IIE€PEAIKOM
crieniaapHOCcTeH (011 OcBiTHI, IEgarorigHi
Hayku, 035 Pisoaorisa, 053 Ilcuxoaorid,
corrioaorist, 054 Cormioaorig, 231 CoitiaabHa
pobota, 232 CoiriaabHe 3abe3medeHHs, 281
[TyGaiuHe yIIpaBAiHHS Ta aaAMiHICTpyBaHHH,
017 disznyHa KyabTypa i criopt) [17].
OYyHKIIOHYE TaKOX CYMDXKHHH TEepMiH
"2YMaHICMUUHA oceima”, 110
OOI'PYHTOBYETBCSI {IK OCBITHS KOHIIEIIIIid,
30pi€eHTOBaHA Ha PO3BHUTOK OCOOHCTOCTI,
BUXOBaHHSA y Hel IIparHeHHs OO0 CBOOOMIH,
3aXUCTy TIigHOCTi i IpaB AtoguHU. B ocHOBY
i€l KOHIIEMIll II0OKAQIEHO TPU OCHOBHI
aCIIEeKTHA - YHIKaABHICTD AOJTUHY,;
IHTEAEKTYaAbHUM, €MOIIIHHUM, CoIliaAbHUHY i
MOpPaAbLHUH PO3BUTOK 0OCOOMCTOCTI,;
KpUTUYHE MHCACHHS 1 cBoOoma BHOODY.
BigmmoBimHO OO0 3a3Ha4deHoOl  KOHIIEIILIil
TyMaHIiCTHYHa ocBiTa IIOKAMKaHa
dopMyBaTH CBiIOMHX 1 BiAIIOBiOZaABHUX
TPOMadH, 3MaTHUX "B3a€EMOIISITH 3 iHIITUMU,
IoBazKaTH iX IpaBa i IpaloBaTu Ha Oaaro
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determine the content of education
(studying humans as individuals and as
members of society) and defines the main
educational goal (to develop general
culture, critical thinking, and awareness of
the essence of social and cultural
processes). Instead, the "humanistic"
component is a pedagogical approach that
defines the philosophy of education (where
the individual is the highest value),
pointing  to educational  principles
(personality-oriented learning, respect for
the individual, development of their inner
potential, etc.) and the method of
transferring knowledge and experience.
These concepts also have morphological
differences. The word "humanitarian"
comes from the Latin "humanitas"
("humanity", "culture", "education"), refers
to the humanities and disciplines, and
defines the system of knowledge about
humans. The term "humanistic' comes
from the Latin word "humanus" (human),
derived from the nouns "humanism" (an
ideology that recognises humans as the
highest wvalue) and T“"humanist" (a
proponent of humanistic ideas), and
defines a method of teaching and educating

individuals. Therefore, "humanitarian
education” defines what we teach
(personality, society, culture), i.e., the

content of education, while "humanistic
education" refers to how we teach (respect
for people, responsibility for their
comprehensive harmonious development),
i.e., the ©principles of transferring
experience.

In the last decade, alongside the term
"socio-humanitarian education", the
concept of "socio-humanities"has come into
use, which is interpreted as "strategies for
representing and extrapolating the leading
trends and prospects for the functioning of
social and humanistic disciplines" [16: 55].

The russian federation’s military
aggression against Ukraine has
significantly increased interest in this

phenomenon, which Ukrainian scientists
associate with the state of society, its
readiness to counter enemy propaganda,
and its ability to mount national
resistance. In this regard, the phenomenon
of "national socio-humanities" has become
one of the key concepts [16: 55].

cycriabcTBa" [3]. Tobro, TIOHSITTS
'rymMaHiTapHa ocBitTa' 1 'TymaHicTHYHaA
ocBiTQ" YacTO BXKUBAIOTLCS SIK CHHOHIMU,
Xo4a CeMaHTHKa IMX ITIOHSTH OYEBUIHO Mae
pizHe [IOXO/PKE€HHSI. CraamHUK
'TymMaHiTapHa" — 11e cpepa 3HaHb, 1110 BKa3ye
Ha HayKH, $Ki BH3HA4YAlOTh 3MICT OCBiTH
(BUBUAIOTHL AIOAMHY $K OCOOUCTICTE 1 SK
YA€HAa CYCIIABCTBA) 1 BH3HAYa€ OCHOBHY

ocBiTHIO Metry (popMyBaTu  3arasbHY
KYABTYDY, KPUTHYHE MHCAEHHH,
YCBIIOMAEHHY  CYTHOCTi  COLiaABHUX i
KYABTYPHHUX IIPOLIECIB). HatowmicTs,
CKAQIHHUK "rymaHicTH4HA" - e
Iearoriayauii TTi X1 T, 1110 BU3HAYaE

hinocodiro OCBITH (e AIOAMHA € HAaWBHIIOIO
LIHHICTIO), BKA3yIOYHU Ha OCBITHI IPUHITUIIN
(ocobucricHO opieHTOBaHEe HaBYaHHS,
noBara OO OCOOHCTOCTi, pPO3BUTOK ii
BHYTPIIIHBOTO IIOTEHIliaAy TOIIO) i CIiocio
nepeaadi 3HaHb i 10CBixy. MatoTh 1 IIOHSATTS
i MopdoaoriyHi  BigMiHHOCTI. CaoBo
"ryMaHITapHUH" NOXOOUTH Bifl AQTHHCBKOIO
"humanitas"  ("aroggHicTs',  "KyabTypa',
"OCBIUEHICTB"), CTOCYETBCA TIyMaHITAPHUX
HayK 1 JUCIIUTIAIH 1 BU3HAYa€ CUCTEMY 3HAHbD
npo aroauHy. [loHATTd 'rymMaHiCTHYHUMN"
MOXOOUTH BiZ AaT. "humanus" (AroncbKuh),
YTBOPIOETBECS BiA iMEHHHKa '"ryMaHizM"
(imeoaoris, 110 BH3HAE AIOAUHY HAHBUIIIOIO
HiHHICTIO), "TyMaHicT" (HOCIH TyMaHiCTUIHUH
imett) 1 Bu3Hayae criocid HaByaHHA i
BHUXOBaHHS OCOOMCTOCTI. OTxe,
'TyMaHiTapHa ocBiTa" — BU3HAYaE Te, 110 MU
BYHMO (0COOHCTICTB, CYyCIIABCTBO, KYABTYPY),
TOOTO 3MICT OCBiTH, a "TymMaHiCTHYHA OCBiTa"
— O3Hauae Te, IK MM BYMUMO (IIoBara o
AIO[IMHH, BiANIOBigaAbHICTE 3a ii BcebiuHMHM
TapMOHIMHUE PO3BUTOK), TOOTO — IIPUHITUITH
mepenadi JOCBiay.

B ocranHe pgecatuaiTTa nopyd i3
TEepMiHOM 'colLlioryMaHiTapHa ocBiTa" cTaso
BXXUBATHUCS TIOHSATTS
"coyioeymarimapucmura', 110
TAYMa4YUTBCH K "CTpaTerii pennpe3eHTarlii #
EKCTPAaMoOAdIlii MNPOBIAHUX TEHAEHINN i
IIEePCIEKTUB (PYHKILIOHYBAaHHSA CyCHiABHUX
Ta TYMaHICTHYHUX AUcCHUIAIH" [16: 53].
Boeuna arpecisa pd npotu YKpaiHu 3HAYHO
aKTHBYBaaa iHTepec 110 IIboro (peHoOMeHa, 3
dyHKITIOHyBaHHSM 9KOT0 YKPaiHChbKi BUeHi

IIOB’I3yI0Th CTaH  CYCIIiAbBCTBa, HOro
TOTOBHICTB o npoTumii BOPOXKIN
nponarasmi Ta 3/IaTHICTD YUHUTHU
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Therefore, it is quite obvious that the
concept of "socio-humanitarian
education" is related to many sciences
that study the interrelations between
humans and society: philosophy, history,
sociology, political science, cultural
studies, ethics, aesthetics, law, religious
studies, psychology, etc. Thus, the Great
Ukrainian Encyclopaedia defines
humanitarian education as "a body of
knowledge in the field of social sciences
and humanities and related practical
skills and abilities" [5]. SlovaykUA
defines "humanitarian" as "belonging to
the social sciences that study humans
and their culture" [7]; The Great
Explanatory Dictionary of the Ukrainian
Language, explaining the essence of the
concept of "humanitarian", equates the
meaning of social and humanitarian
sciences [6]. In the sociology of education,
education is seen as a "sociocultural
institution” [20] that makes sure
knowledge is created, stored, and used in
real life [19]. The NGO "Institute for Social
and Humanitarian Policy" defines its goal
as "the comprehensive development of the
individual as a person and the highest
value of society, their talents, intellectual,
creative and physical abilities, the
formation of values and competencies
necessary for self-realisation, and the
education of responsible citizens" [8].
Therefore, it should be acknowledged that
in the modern scientific field there is no

clear distinction between "social" and
"humanitarian", which confirms the
unique interdisciplinarity of the

phenomenon under study.

This "dualism" of the phenomenon of
"socio-humanitarian education”" can be
explained by the commonality of social
and humanitarian subjects, the
complexity of their classification, the
controversial nature of historiography,
and the existence of different approaches
to justifying their differences from the
natural sciences. For example, in
contemporary scientific discourse on this
subject, there are still two very old
theories with opposing meanings. The
first prefers "rational" sciences, while the
second prefers social sciences and
humanities. Representatives of the

HaIlilOHAABHHUH CIIPOTHUB. Y 3B’I3KY 3 IIUM 10
KAIOUOBHX TIIOHATH CTaAM  BiTHOCHUTH
deHomeH "HallioHaABHAa
couiorymasiTapucruka' [16: 55].

OTKe, IIIAKOM OYEBHOIHO, IIIO 3MICT
TIOHATTS "coriorymaHiTapHa ocsiTa"
moB’s13aHUM i3 OararbMa HaAyKaMH, II0
IOOCAIKYIOTh B3A€EMO3B’I3KH  AIOTUHHU i
cycHiabCcTBA: drirocodiero, icTopiero,
COIIIOAOTI€IO, IIOAITOAOTIEIO,
KYABTYPOAOTI€I0,  €THKOI0, €CTETHKOIO,
IIPaBO3HABCTBOM, peAirie3HaBCTBOM,
TICUXOAOTIEIO TOIIIO. Tax, "Beanra
YKpaiHCbKa  €HIHUKAOIledia"  BH3HA4ae
TyMaHIiTapHY OCBITy K "KOMIIAGKC 3HAHb Y
raaysi CcouyianbHO-2YyMaHimapHux HayK i
II0B’d3aHUX i3 HUMH INPaKTUYHUX HaBHUYOK
i Bwmiap" [5]. CaoBHHKUA BH3Ha4dae
'T'yMaHITapHUH" gK Takui, 10 "HaAeXUTH
10 CYCIIIABHUX HayK, 1110 BUBYAIOTh AIOJUHY
i il kyaptypy" [7]; Beauku#i tTaymauHUi
CAOBHUK VKPAalHCBKOi MOBHU, IIOSCHIOIOYU
CYTHICTB IIOHATTS "TymMaHiTapHUI"
OTOTOXKHIOE  3HAQYEHHA  CYCHIABHHUX 1
TyMaHiTapHUX HayK [6]. ¥ comioaorii ocBiTH,

ocBiTa PO3rAIIaETHCH AK
"coyiokynemypHuili iHcmumym" [20], 110
3abe3rieuye BHPOOHUIITBO, HAKOIIHMYEHHS

3HaHb Ta IX BUKOPHUCTAHHSA B NPaKTUYHIHA
IiIABHOCTI [19]. ro "THCTHTYT
COLIIOTYMAaHITaApHOI IIOAITHKU' BHU3HAYAE
CBOI0O MeTy HK: 'BCeOiYHHII pPO3BUTOK
AIOAVHH 9K OCOOHCTOCTI Ta HaWBHUIIOI
IIiHHOCTI CYyCIIiABCTBA, ii TAAQHTIB,
IHTEAEKTYaAbHUX, TBOPYHUX 1 (QiZUIHUX
3mibHocTel, QopMyBaHHS IliHHOCTEH i
HeoOXiTHUX IIAS caMmopeaaizarii
KOMIIETEHTHOCTEMH, BHUXOBaHHA
BinmoBigaabHUX TrpomangH” [8]. OrTxe,
BapTo BH3HATHU, III0 B Cy4YacHOMY
HayKOBOMY IIOAL He ICHye€  YiTKOTO
poO3MeXKyBaHHA "coiiaabHOTO" "
"ryMaHiTapHOTO", 10 HiATBEePAKYE
VHIKaABHY MIKAUCIUIIAIHAPHICTD
[OCAIIZKYBaHOTO (DEHOMEHY.

Taxkuit "myasizm" deHomeHa
"collioryMaHiTapHa OCBiTa" IOSCHIOETHCS
CIIIABHICTIO  IIpeaMeTiB  COLliaAbHUX i
TyMaHITapHUX HayK, CKAQIHICTIO ix
Kaacudikarllii, moaemidHictio icTopiorpadii
Ta ICHYBaHHSM pi3HUX IIAXOOiB 10
oOTrpyHTYBaHHS IX BiAMIHHOCTEH BiJ HaAyK
OpuponHUYNX. Hampukaan, y cydacHOMY
HayKOBOMY AHCKYPCi 3 IILOTO HIPHUBOAY 0Ci
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former justify their position by the
significance and influence of high
technologies that satisfy the rapidly
growing mneeds of civilisation, while
supporters of the latter defend the

primacy of social sciences and
humanities, whose elitism they explain by
the ability of social sciences and

humanities to determine these needs and
fill them with axiological content.
However, this historical debate about the
importance of social sciences, humanities
and natural sciences continues to have a
powerful influence on the status of socio-
humanitarian education. At the
beginning of the 21st century, this trend
has been confirmed by the
marginalisation of socio-humanitarian
studies in the educational training of
future specialists, with the status of
"secondary" and "optional".

In consideration of the above, we
propose to consider the phenomenon of
"socio-humanitarian education" as: an
educational direction aimed at developing
an individual’s worldview, ethical,
cultural, legal and social competencies
based on the integration of knowledge
from the humanities (history, philosophy,
language, culture) and social sciences
(sociology, political science, law,
economics); an educational field that
combines social sciences and humanities,
aimed at the comprehensive development
of the individual, the formation of their
value system (personal, family, social,
civic, professional) and social
characteristics (social awareness, social
activity and social responsibility); cultural
and educational practices that shape
individuals into successful personalities,
effective members of society and citizens,
bearers of humanistic beliefs and moral
and ethical values, critical thinking and
social responsibility, active participants
in cultural, socio-economic and political
processes in society and the state.

In scientific discourse, the functions
performed by socio-humanitarian
education are not subject to doubt: value-
oriented function shapes worldview, moral

guidelines, national identity; helps to
understand one’s place in society,
history, culture; fosters respect for

iCHyIOTb OBi Oy:Ke [aBHI HPOTHAEXKHI 3a
3micTroMm Teopii. llepmia Bimgae mepeBary
"paiioHanbHHM' HayKaM, a gpyra -
COLIiOTyMaHIiTapHUM. IIpencraBHUKU
nepiioi OOIPYHTOBYIOTH CBOIO ITO3HILIO
3HAQYUMICTIO 1 BIIAUBOBICTIO BHCOKHX
TEXHOAOTIH, IO 3aZI0BOABHSIOTH CTPIMKO
3pocTarodi noTpedu MBiAi3allii, a
IPUXUABHUKH OPYTOi 06CTOIOIOTH IIEPUIiCTh
COLIiOTYyMaHITapHUX HayK, EAITHICTb SKHX
BOHHU IIOSICHIOIOTh 3[1aTHICTIO
COLIIOTYMaHiTapUCTUKU BU3HAYATU 11l
moTpedu i HATIOBHIOBATH IX aKCiOAOTIYHUM
3MicToM. Aae Ig icTOpUYHa AUCKYCisS IIPO
3HAYUMICTb COILllaABHHUX, TyMaHITaApHUX i
OPUPOOHHUYMUX HAyK 1 [O0Ci IIOTY>KHO
BIIAMBa€ Ha CTAHOBHIIE COLiOTYMaHTapHOI

ocBiTu. Ha mouarky XXI croaiTts 119
TeHOeHIIid 3acBigueHa BUTICHEHHAIM
COLIiOTyMaHITapPUCTHUKU Ha MapriHec

OCBITHBROI IiATOTOBKH MaOyTHIX (paxiBIliB
3i CTaTyCcoM "npyropaaHoi" Ta
"HeoOOB’A3K0OBOI".

3 oragnay Ha BUKAaZIeHe BUIlE, (peHOMEH

"coiriorymaHiTapHa ocBiTa" IIPOIIOHYEMO
po3ragmaTH  dK:  Hanpsim  oceimu 3
dopmyBaHHSI CBITOTASTHOT, €THUYHOI,
KyABTYpPHOI, IIpaBOBOi ¥  colliaabHOI

KOMIIETEHTHOCTEeH OCOOHCTOCTI Ha OCHOBI
iHTerpallii 3HaHp 3 rYMaHITaApHUX (icTOpid,
drirocodist, iaoaoTiss, KyABTYpPOAOTis) Ta
COIliaAbHHUX (cortioaorig, TIOAITOAOTS,
IpaBO3HABCTBO, EKOHOMiKa) HayK; OC8IMHI0

2anyse, U0 IIOEAHYE  COILiaAbHI H
TyMaHiTapHi HayKH, CIPSIMOBYETBHCS Ha
BcebiuHMH PO3BHTOK ocobucToCTi,
dopmyBaHHa cucTeMu Ii  IiHHOCTeH
(ocobucticHux,  CciMEHHUX, POAWHHHUX,
COLliaABbHUX, rPOMaadHCBKUX
OEP>KaBHUIIPKUX, rpocpeciiHux) Ta
COIliaAbHHUX BAacCTUBOCTeH (corriaabHa
CBiloMicTBb, coOlliaaAbHaA AaKTUBHICTL Ta

CcolliaAbHa BIiAIIOBINAABHICTE); KYJbmMYypHO-
BUX0BHY NpaxkmuKy, IO (POPMYE AIOIUHY
dK YCIIIIHY O0COOUCTiCTh, e(dEeKTUBHOTO
YA€HA CYyCIIiABCTBa i IpoMaagHHHA, HOCIA
TYMaHICTUYHUX I[€pPeKOHaHb i MOpPaABHO-

€TUYHUX IIiIHHOCTEH, KPUTHUYIHOTO
MHCAEHHS i COIliaABHOI BiAIIOBiZAABLHOCTI,
aKTHUBHOI'O y4acHUKA KYABTYPHUX,
COIliaAbHO-€KOHOMIYHMX 1  IIOAITHYHHX

IIPOLIECIiB ¥ CYCITIIABCTBI 1 fepKaBi.
Y HaykoBOMy OMCKypCi He MIiagaroThbCs
CyMHIiBy  QyHKIii, 0 iX BHKOHYE
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human rights, freedom, dignity,
democracy; culture-creating  function
engages with spiritual heritage, language,
art, literature, philosophy; supports the
cultural memory of the nation and the
development of identity; civic integration
one promotes the development of civic
awareness and activism; develops an
understanding of the functions of the

state, society and laws; teaches
cooperation, dialogue and a responsible
attitude towards social change;
communicative function develops

linguistic and social competence, the
ability to discuss and express opinions
publicly; develops the ability to listen,
argue and engage in dialogue in a
pluralistic society; critical and analytical
one teaches critical thinking, recognising
manipulation, misinformation and
propaganda; helps develop the ability to
analyse social phenomena from the
perspective of morality, ethics and
historical truth.

Many documents and scientific works
define the tasks of socio-humanitarian
education, which can be summarised as
follows: to promote the development of
morally responsible individuals capable of
active life in a democratic society; to
integrate individuals into the socio-cultural
context at the local, national and global
levels; to promote tolerance and respect for
different cultures, traditions and religions;
to ensure the continuity of historical
memory and cultural identity; to develop
the worldview, ethical and philosophical
reflection necessary for making informed
choices about one’s position in life; to
prepare citizens for active participation in
social, political and cultural life. Therefore,
socio-humanitarian education is not only a
system of knowledge, but also a profound
educational and cultural practice that
shapes a person as a bearer of humanistic

moral convictions, civic and social
responsibility.

Conclusions and research
perspectives. An analysis of

contemporary domestic narratives in the
study of socio-humanitarian education
confirms its interdisciplinary nature and
the growing interest of scholars from
various scientific fields. At the same time,

YIHHICHO-
CBITOTASI,
HalliOHAABHY
YCBIIOMUTH

ocBiTa:
opmye

collioryMaHiTapHa
opieHmauitiHa -
MOpaAbHi OpieHTHpH,
IMEHTHYHICTL, JoIoMarac
Miclle AIOJAWHU B CYCIIABCTBI, icTopii,
KyABTypi; BHXOBy€ IloBary MO0 IIpaB
AIOOVHH, CBOOOAM, TiAHOCTI, AEeMOKpaTii;
Kysnemypomeopua — 3aAydae OO0 AyXOBHOI
CIIaIIMHU, MOBH, MHUCTEIITBA, AiTepaTypH,
dinocodii; miaATPUMYyE KyABTYPHY NIaM dThb
Hari 178 PO3BUTOK caMoOyTHOCT;
3abesnedye repenady KyAbTYPHHX CMHCAIB
i Tpaguilitt MIZK TIOKOAIHHSIMH,;
2POMAOSTHCLKO-IHMEeZPayiiiHa —  CIIPUSE
CTaHOBAEHHIO TPOMASHCBHKOI CBiIOMOCTI
TAa AaKTUBHOCTI; pPO3BUBAE PO3YMIiHHA
YHKILIH mepskaBU, CYCIIIABCTBa, 3aKOHIB;
Y4YUTh CriBIparti, [iaaory,
BiAmIoBiZaALHOMY CTaBAEHHIO 110
CYCHIIABHUX 3MiH; KOMYHIKaGMuUBHA  —
PO3BUBaEe MOBHY 17§ COLliaAbBHY
KOMIIETEHTHICTh, 3JAaTHICTh MO0 MUCKYCIi,
MyOAIYHOTO BHCAOBAEHHS OYMKU; (popMye
BMIiHHS CAyXaTH, apryMeHTyBaTH, BECTH
Aianor 'y IAIOPAAICTUYHOMY CYCIIIABCTBI;
Kpumuko-aHaumuuHa — BYUTH MHCAUTH
KPUTHYHO, PO3IIN3HABATH  MAHIIIYASII],
nezinpopmailito, OponaraHay; CIPHUSE
dopMyBaHHIO  34AaTHOCTI  aHaAi3yBaTH
dBUINA B CYCIIIABCTBI 3 IIO3UIIiHl Mopaai,
€THUKH, ICTOPUYHOI ITpaBay.

Y OaraTbox MOOKyMEHTaX 1 HAYKOBHX
pargx BH3HAYAIOTHCI 3a80aHHS
COLIIOTYMaHITapHOI OCBITH, fKi y3araaAbHEHO
MOXKHa  IpPeACTaBUTH TaK: CHPUATH
BUXOBAaHHIO MOPAaABHO  BiAIOBiaABHOT
0COOHCTOCTI, 31aTHOI N0 aKTUBHOTIO KUTTS
B JEMOKPATHUYHOMY CYCIIIABCTBI;
IHTEerpyBaTH AIOJHUHY B COLIOKYABTYPHHI
KOHTEKCT Ha AOKaABHOMY, HalliOHAABHOMY i
rA00aAbHOMY PIBHAX; CIOPHUSATH PO3BUTKY
TOA€PAHTHOCTI, IIOBaru A0 Pi3HUX KYABTYD,
TpamuIliii 1  peairii;  3abe3neyyBaTH
CIIaAKOEMHICTb iCTOPHMYHOI mamM’dTi Ta
KyABTYPHOI  iIE€HTHYHOCTi;  pO3BHBATH
CBITOTAGIHY, €TUYHY, dirnocopCeKy
pedaekciro, HeoOXimHYy OAS OCMHCAEHOTO
BHOOPY 3JKHUTTEBOI IIO3WIil; TOTyBaTH
rpoMaAsHUHA [0 AaKTUBHOI ydYacTi y
CYCIIiIABHOMY, ITOAITUYHOMY M KYyABTYPHOMY
xkuTTi. OTXKE, CcolliorymaHiTapHa OCBiTa —
11e He AWIIle CUCTeMa 3HaHb, aae ¥ ranboka
BHUXOBHa Ta KYyABTYypHa IIpakTHKa, IO
dopMy€e AIOAWHY GK HOCiS T'YMaHICTHYHHX
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in contemporary scientific discourse, the

phenomenon of “socio-humanitarian
education” has characteristics that
complicate its unambiguous
interpretation. In particular, it is
characterised by: polysemy (the presence
of several meanings that change
depending on the context — a list of

academic disciplines, the content and
process of preparing individuals for life in
society, a set of learning outcomes, etc.);
semantic variability (indicates blurred
meanings and shifts in semantic
emphasis - "humanitarian",
"humanistic", and "socio-humanitarian"
are often used as synonyms in the same

text); conceptual uncertainty
(methodological vagueness, lack of a
clear, agreed interpretation of the

phenomenon not only in historical and
pedagogical circles, but also in other
professional environments; the
phenomenon of '"socio-humanitarian
education" remains in a zone of
conceptual uncertainty due to changes in
methodological guidelines);
terminological instability (the term does
not have a fixed or standardised meaning,
which is very important in the history of

pedagogy); theoretical and
methodological ambiguity (socio-
humanitarian education can be

interpreted in different ways depending
on the chosen approach — psychological,
philosophical, social, etc., which is
determined by its interdisciplinarity).
There is still an ongoing historical debate
regarding the prioritisation of social
sciences and humanities versus natural
sciences. At the same time, there is much
greater consensus among scholars
regarding the functions and tasks of
socio-humanitarian education. Further
consideration is required to substantiate
the philosophical, psychological,
pedagogical, and sociocultural aspects of
socio-humanitarian education as an
interdisciplinary phenomenon and to
highlight the  methodological and
practical foundations for its study. This
will allow for a comprehensive
examination of this historical and
pedagogical phenomenon, identifying the

MOpPaAbHHUX NE€PEKOHaHb, I'POMAaIIHCHKOI i
COLliaABHOI BiATIOBiZAABHOCTI.

BHCHOBKH 3 ZaHOrO MOOCAiMMKeHHs i
NEPCIIEKTHBH IOAAABIIHX PO3BiIOK.
Anani3 cydacHUX BITYH3HAHUX HapaTUBIB y
BUBYEHHI COILIiOTYMAaHIiTapHOI OoCBiTH
3acBimuye i MDROUCIUIAIHAPHICTE i
3pOCTaHHS yBaru BYEHHX PI3HHX HAYKOBHX
cdep. Bomaowac y cyd4acHOMy HaAyKOBOMY

OUCKypci  (peHOMeH  'coLiorymaHiTapHa
ocaiTa" Mae XapaKTEepUCTUKH, 10
YCKAQIHIOIOTH Horo OMHO3HAYHY

imTeprperartio. YoMy, 30KpeMa, BAACTHBi:
roaicemisl (HagBHICTh KIABKOX 3HA4Y€Hb, IO
3MIHIOIOTBCSI 3aA€XKHO Big KOHTEKCTY -—
IIEpPeAiK HaBYaAbHUX MOUCIMUIIAIH, 3MICT i
MIPOLIEC ITiATOTOBKHU OCOOHCTOCTI 10 JKUTTS B

CYCITIABCTBI, CYKYIIHICTB pe3yAbTaTiB
HaBYaHHI TOLIIO); CEMaHTHYHA
BapiaTHUBHICTH (BKA3y€ HA PO3MUTICTH CEHCIB
1 3MiIlleHHd CMHMCAOBUX  AaKIIEHTIB —
"ryMaHiTapHHUH", "T'yMaHICTUYHUH",
"coLiiorymMaHiTapHHUH" 4acTO B OHOMY TEKCTi

BXKUBAIOTHCS 9K CUHOHIMH); KOHIIEITyaAbHA
HEBHU3HAYEHICTD (METOLOAOTIYHA PO3MUTICTS,
BiACYTHICTH YiTKOTO, Y3TOZKEHOTO
TAyMadeHHsI (peHOMEHa HE AUIIIE B iCTOPUKO-
IeJarorivHoMy, aae 1 B iHIIMX (axoBHUX
cepenoBUIIAX; (peHOMEH 'CollioryMaHiTapHa
OCBiTa" 32AVMIAETHCS B 30HI KOHIIEIITYaABHOI

HEBHU3HA4YEHOCTI 4Jepes 3MiHy
METOIOAOTIUHUX OPiEHTUPIB);
TEPMiHOCMHCAOBA HECTAOIABHICTS (TEPMiH He
Mae crasoro abo  CTaHAapPTH30BAHOTO

3HAQYEHHs, III0 MOyKE BaXXAUBO B icTOpIi
IeJaTOTIKH); TEOPETUKO-METOMOAOTIYHA
OaraTo3HaYHICTE (ColLlioryMaHiTapHa OCBiTa

MO3Ke iHTEpIIpeTYBaTUCS o-pi3HOMY
3aA€E3KHO BIT obpaHoro oiaxony — —
TICUXOAOTIYHOTO, driaocodcbKorO,
COLIaABHOTO TOIIO, III0 3YMOBAIOETHCH HOTO
MDKAUCITUITIAHAPHICTIO). 3aauniaeTecs
AKTHUBHOIO  iCTOpHYHA MOUCKYCid  IIIOZI0
BU3HA4YEHHA IIPiIOPUTETHOCTI

COILIIOTYMAaHITApPHUX 1 IIPUPOAHUYHX HayK.
Boanouac y Bu3HaueHHi yHKIIY i 3aBOaHb
COIIIOTYMAaHITApHOI OCBITH HAYKOBIIi MaroThb
3HAYHO OiApImuM KOHCeHcyc. I[lomaawbmioro
BUCBITA€HHA  1OTpebye  OOIpyHTyBaHHS
¢irocopCHKO-CBITOTASITHHUX, TICUXOAOTO-
MEIaroriYHUX 1 COLIOKYABTYPHHX acCIIEKTiB
colLiorymMaHiTapHoi OCBiTH SIK
MIiXKAUCITUTIAIHAPHOTO derHomeHa Ta
BUCBITA€HHSI METOZOAOTIYHUX 1 IIPaKTHUIHHUX
3acan Moro BHUBYeHHd. lle macte 3Mory
BCeOIYHO  PO3TAdHYyTHM  IIel  iICTOPHKO-
IeJaroriyHui deHoMmeH, BU3HAYUTHU

71



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 2 (121)

Bicrux XKumomupcbrozo deprkagHoz0 YyHigepcumemy imeHi leana @paHka.
ITedazoziuni Hayku. Bun. 2 (121)
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prospects for further development. MIEPCIEKTHUBHU IIOJAABIIIOTO PO3BUTKY.
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ADDRESSING COGNITIVE PROCESSES AND BIASES IN TEACHING ENGLISH
AS A SECOND LANGUAGE TO YOUNG LEARNERS

K. V. Harashchuk*

The acquisition of English as a second language (ESL) by young learners is a cognitively complex
process influenced by developmental factors and shaped by systematic cognitive biases. While
traditional ESL teaching approaches emphasize input comprehensibility and communicative
interaction, they often overlook how cognitive distortions, such as confirmation bias, anchoring bias,
cognitive dissonance and stereotyping affect the perception, processing, and internalization of
linguistic material. These biases can lead to persistent errors, hinder corrective feedback
effectiveness, and limit learners’ linguistic flexibility.

This article examines the intersection of cognitive development theories and cognitive bias research
within the context of ESL education for young children. Drawing on foundational works by Piaget,
Vygotsky, and Krashen, as well as recent empirical studies, the study analyzes how cognitive biases
manifest in early language learning and reviews practical strategies for their mitigation. The particular
attention is given to scaffolding, gamification, storytelling, metacognitive strategies, and differentiated
instruction as tools for fostering cognitive flexibility and accurate language acquisition.

The article highlights current research gaps, including the lack of targeted bias-mitigation
strategies in ESL curricula and limited longitudinal studies on this topic. It proposes a structured, bias-
aware approach to ESL teaching for young learners, aiming to align instructional methods with
cognitive realities and promote sustainable language development. The findings have direct
implications for educators, curriculum designers, and researchers seeking to enhance the
effectiveness of ESL instruction through cognitively informed practices.
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YPAXYBAHHSI KOTHITHUBHHX ITPOLECIB I YIIEPEJJKEHD Y BHKAAJZTIAHHI
AHT'AINCBKOI MOBH SIK OPYI'OI YYHSM MOAOIIOIO BIKY

K. B. T'apamyxk

0O80100iHHSL AH2/ITICLKOI0 MOBOH0 SIK 0pY20t0 05l Oimell MOSL00UL020 BIKY € CKAAOHUM KOZHIMUBHUM
npouecom, sKuil 3aniexums 8i0 ocobnusocmeil po3guUMKY ma opMYyemubcst ni0 8NAUBOM CUCTMEMHUX
KO2HIMuUBHUX ynepedrkeHo. TpaduyiliHi nidxo0u 00 8UKNAOAHHS aHzAilicbKoi sk Opyzoi moeu (ESL)
30cepedoKyiomsest  nepesa’kHo Ha  3abe3neueHHi 00CMmYynHoz20 MOBHO20 cepedosuwya ma
KOMYHIKaMUBHiil 83aeMmo0ii, npome uacmo 2HOpYmsb 8NAUE KOZHIMUBHUX 8UKPUBIEeHb, MAKUX SIK
ynepeorxKeHHsr NniOmeeporKeHHsl, eerKm sKOpsi, KO2ZHIMUBHUIL OUCOHAHC i cmepeomuni3ayis, Ha
cnputiHammsi, 00pobKYy ma 3aC80€HHST MOBHO20 mamepiany. Ll ynepedrxeHHs MoKYymb npu3eooumu
00 3aKpINNEeHHST NOMUMOK, 3HUXKY8amu epeKmusHicmb KOPEeKYIliHO20 380POMH020 38°S3KYy ma
obmerxysamu KOZHIMUBHY 2HYUKICMb YUHI8.

Y cmammi npoaHanizo8aHO 83aeM038°S130K meopill KOZHIMUBH020 pPo38UMKY ma OO0CNIONEHb
KOZHIMUBHUX YnepeorKeHsb Yy KoOHmeKkcmi HaguaHHs dimell aHanilicbkoi mosu sik Opyeoi. Cnuparouucs
Ha npaui K. ITiaxe, A. Bueomcokozo, C. KpawieHa, a maKo’K CYUACHI eMNIPUUHi OO0CNIONEHHS,
PO32/ITHYMO NPOosi8U KOZHIMUBHUX YnepeodrkeHb Y Npoueci 3aC80€HHST MO8U ma NPOAHANI308AHO
npaxmuuHi cmpamezii ix nodonaxHs. Ocobnuegy yeazy npudineHo 3acmocy8aHHO cKaggonouHzy,
2elimicpikayii, cmopimeniHay, MemaKozHIMUBHUX cmpameeiill i OugepeHyiliosaH020 HABUAHHSL O/s
po38UMKY KO2HIMUBHOI eHYyuKocmi ma echeKmugHo20 3aC80EHHSL MOBHO20 Mamepiany.

BusHaueHO HAS8HI NpoanuHu 8 OOCNIOXKEeHHSIX, 30Kpema 8I0CYMmHICMmb Uilecnpsimo8aHUX
cmpameziti NOOONIAHHS KOZHIMUBHUX YhepeosKeHb Y npoepamax ESL ma Hecmauy dogzocmporosux
docnioxkeHb Yy uili cgpepi. 3anponoHo8aHO CcmpyKkmypoeaHuil, OpIEHMOB8AHUU HA KOZHIMUBHI
ocobnusocmi nioxio 00 BUKAAOAHHSL AH2ILCbKOL ik OpYy20i MO8U OiMsiM MOA00ULO20 8IKY, U0 MAE HA
Memi ni08UULeHHS e(heKmUBHOCMI HABUAHHSL 30 PAXYHOK 8PAXYBAHHS KOZHIMUBHUX NPOUECi8 YUHIs.
Ompumatri pesysibmamu maroms 6e3nocepedHe 3HAUEHHS 0151 BUKA0AUI8, PO3POOHUKI8 HABUAIbHUX
npoezpam ma OOCNIOHUKI8, SIKL NPazHYmMb Ni08UUMU ePpeKmUBHICMb SUKNIAOAHHS AH2JIUCLKOL sK
Opyeoi Mo8U 3a O0NOMO2010 KOZHIMUBHO 00TPYHMOBAHUX NPAKMUK.

Knrouoei cnoea: xozHimMugHi ynepeorKeHHsl, MO00uwl wKonspi, cmpameeii surxnadarHs ESL,
3ac80€HHsT Opyeoi mo8uU, ckag@oniduHz Y HABUAHHL aH2nilicbkoi sik Opyzoi moeu, zelimigikayis &
MOBHOMY HABUAHHI, MEMAKOZHIMUBHL cmpamezii.

Introduction of the issue. The stereotyping, affect how children perceive,
process of acquiring a second language in process, and internalize new linguistic
early childhood has long been recognized information. Operating largely at a
as a complex and multifaceted subconscious level, these biases can
phenomenon. Unlike adults, young reinforce incorrect language patterns,
learners approach language acquisition hinder error correction, and limit
through cognitive mechanisms that are learners’ openness to linguistic diversity.
still in the process of development, As a result, despite increased exposure
making their learning pathways and practice, certain errors and
fundamentally  different.  Traditional misconceptions  persist, leading to
methods of ESL (English as a Second fossilized language habits that are
Language) instruction, often designed difficult to correct at later stages.
with adult learners in mind, fail to fully At the same time, the emotional and
account for the specific cognitive, motivational aspects of young learners’
emotional, and developmental cognition play a crucial role in their
characteristics of children. language acquisition journey. Positive

One of the most significant yet learning experiences, characterized by
frequently overlooked challenges in engagement, curiosity, and a sense of
teaching English to young learners lies in achievement, can enhance -cognitive
the influence of cognitive biases. These flexibility and facilitate the adoption of
biases, such as confirmation bias, new linguistic structures. Conversely,
anchoring bias, cognitive dissonance, and negative emotions such as anxiety, fear of

75



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 2 (121)

Bicrux XKumomupcbrozo deprkagHoz0 YyHigepcumemy imeHi leana @paHka.
ITedazoziuni Hayku. Bun. 2 (121)

failure, or frustration can exacerbate
cognitive biases, leading to avoidance
behaviors and reduced learning
outcomes.

In recent years, the growing body of
research in cognitive psychology and
educational neuroscience has provided
valuable insights into how these cognitive
processes and biases operate in learning
contexts. However, the practical
implications of these findings for ESL
teaching methods remain underexplored,
particularly in the context of early
childhood education. There is a clear gap
between theoretical knowledge about
cognitive biases and its application in
everyday classroom practices.

Given the increasing emphasis on early
English language education worldwide, it
becomes imperative to develop teaching
strategies that are not only linguistically
sound but also cognitively aware.
Addressing the influence of cognitive

biases in young learners is not a
peripheral concern but a central
pedagogical challenge that directly
impacts the effectiveness of ESL
instruction.

This article seeks to bridge this gap by
examining how cognitive processes and
biases affect ESL learning in young
children and by proposing evidence-based
strategies for mitigating these biases in
the classroom. By doing so, it aims to
contribute to the development of more
effective, bias-aware teaching practices
that align with the cognitive realities of
young ESL learners.

Current state of the issue. The study
of second language acquisition (SLA) in
young learners has traditionally focused
on developmental and sociocultural
factors. Foundational theories by Piaget
[16] and Vygotsky [19] established that
children's cognitive abilities and social
interaction are critical in language
learning. Piaget emphasized the role of
concrete thinking and developmental
stages, while Vygotsky’s concept of the
Zone of Proximal Development (ZPD)
highlighted scaffolding and collaborative
learning as essential for language
development.
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came from
Krashen’s Input Hypothesis,
underscoring the necessity of
comprehensible input slightly beyond the
learner’s current competence (i+1).
Modern approaches, as noted by Ye [21],
integrate these principles with interactive
and technology-enhanced teaching
methods to foster meaningful language
use in young learners.

However, a relatively underexplored
dimension in ESL education is the impact
of cognitive biases on young learners’
language acquisition. Recent research
has shown that biases such as
confirmation bias, anchoring bias, and
cognitive dissonance affect how children
perceive, process, and internalize new
linguistic material. Gibson et al. [8]
analyzed how confirmation bias reinforces
incorrect language patterns despite
corrective feedback. Similarly, Gordo et
al. [9] highlighted anchoring bias in
pronunciation learning, where initial
errors persist even after repeated
exposure to correct forms.

In response, practical teaching
strategies like gamification [22],
storytelling [7], and scaffolding [18] have
been employed to enhance engagement
and mitigate learning challenges. Wang
[20] emphasized the importance of
teacher immediacy and metacognitive
strategies to support learners’ self-
regulation. These interventions indirectly
address cognitive biases by promoting
flexible thinking and contextualized
learning.

Nevertheless, while these methods are
effective, they are often applied without a
specific focus on bias mitigation. The
connection between cognitive biases and
ESL teaching  strategies remains
fragmented, with few studies
systematically exploring how to adapt
teaching practices to counteract these
biases in young learners.

Outline of unresolved issues brought
up in the article. Despite existing
research on cognitive development and
effective ESL teaching methods, several
important questions remain unresolved.
The role of cognitive biases in shaping
language acquisition outcomes for young

Further refinements
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learners is acknowledged in theory but
insufficiently addressed in practice. There
is a lack of systematic studies examining
how specific biases, such as confirmation
bias or anchoring bias, directly influence
ESL learning processes.

Most current interventions, including
gamification, storytelling, and scaffolding,
are implemented as general engagement
strategies rather than targeted solutions
for bias mitigation. As a result, their
potential to address cognitive distortions
in language processing is not fully
realized or evaluated.

Additionally, cognitive bias
considerations are largely absent from
curriculum design and assessment
practices in ESL education. Research
often focuses on short-term interventions,
lacking longitudinal studies that could
reveal the sustained impact of bias-aware
teaching strategies.

Another gap lies in the limited
exploration of how emotional and
motivational factors interact with

cognitive biases in ESL contexts. The
interplay between affective states and
biased processing remains an under-
researched area, despite its evident
influence on young learners’ language
development.

Thus, there is a pressing need for
research that bridges cognitive
psychology and applied linguistics,
focusing on practical strategies for
identifying and mitigating cognitive biases
in ESL education. This article seeks to

contribute to filling this gap by
synthesizing existing knowledge and
proposing a structured, bias-aware

approach to teaching English to young
learners.

Aim of the research. The aim of this
article is to analyze how cognitive
processes and biases influence the
acquisition of English as a second
language among young learners and to
propose practical teaching strategies for
mitigating these biases in classroom
settings. By  synthesizing existing
theoretical frameworks and empirical
research, the study seeks to identify
effective methods, such as scaffolding,
gamification, storytelling, and
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metacognitive strategies, that can address
common cognitive distortions, including
confirmation bias, anchoring bias, and
cognitive dissonance.

Furthermore, the article aims to bridge
the gap between cognitive psychology
insights and applied ESL pedagogy by
outlining a structured, bias-aware
approach to language instruction. The
ultimate objective is to enhance the
effectiveness of ESL teaching for young
learners by aligning pedagogical practices
with their cognitive development and
processing tendencies, thereby fostering
more accurate, flexible, and sustainable
language acquisition.

Results and  discussion. The
acquisition of a second language (L2) by
young learners is a highly complex
cognitive process, influenced by the
developmental stage of the child, their
socio-cultural context, and the
educational methodologies employed.
Cognitive development theories, notably
those by Piaget [16] and Vygotsky [19],
provide  essential frameworks  for
understanding the unique characteristics
of young learners in the context of L2
acquisition.

Jean Piaget’s theory emphasizes that
children progress through distinct
cognitive stages. The preoperational stage
(2-7 years) is characterized by symbolic
thinking but limited logical reasoning,
while the concrete operational stage (7-11
years) introduces logical operations tied
to  tangible experiences. Abstract
linguistic concepts such as tense, mood,
and syntactic hierarchy remain
cognitively demanding at these stages.
Therefore, teaching methods that
prioritize concrete, context-embedded
experiences, such as storytelling, role-
play, and visual supports, align more
effectively with children’s cognitive
readiness [18].

Lev Vygotsky’s sociocultural theory
complements Piaget’s views by
emphasizing the social nature of learning.
His concept of the Zone of Proximal
Development (ZPD) posits that children
achieve higher levels of cognitive and
linguistic competence through guided
interaction with more knowledgeable
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peers or adults. ESL instruction that
incorporates scaffolding - structured
support that is gradually withdrawn as
competence increases — leverages this
principle. Collaborative learning
activities, teacher modeling, and peer-
assisted tasks are essential strategies
that operationalize Vygotsky’s theory in
the ESL classroom [7].

An essential cognitive limitation of
young learners is their underdeveloped
working memory. Research indicates that
children can simultaneously process and
retain a limited number of informational
chunks, often fewer than adults [3]. This
constraint necessitates the design of
instructional tasks that avoid cognitive
overload. Teachers must prioritize
simplicity, redundancy, and
multimodality in lesson planning to
facilitate retention and comprehension.
Visual aids, gestures, and manipulatives
serve as cognitive supports that extend
children’s processing capacity, as
demonstrated in multimedia storytelling
interventions.

Another dimension of cognitive
processing in young learners pertains to
implicit and explicit learning
mechanisms. Young children excel in
implicit learning - acquiring language
through exposure and interaction without
conscious analysis. Explicit instruction of
metalinguistic rules often proves less
effective at early developmental stages.
This underscores the importance of
immersive, communicative approaches in
ESL instruction, where language is
learned through meaningful use rather
than decontextualized drills [21].

Motivation and emotion significantly
modulate cognitive engagement. Positive
affective states — curiosity, enjoyment,
and a sense of belonging - enhance
attention and memory. Conversely,
anxiety, fear of failure, or low self-efficacy
inhibit cognitive processing. ESL teachers
must cultivate emotionally supportive

environments where mistakes are
reframed as learning opportunities,
thereby fostering resilience and sustained
engagement.

Lastly, cognitive flexibility, the capacity
to adapt thinking to new situations, is still
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developing in young learners. While this
flexibility enables children to acquire
native-like pronunciation more easily, it
also makes them vulnerable to cognitive
rigidity when encountering linguistic
irregularities or cultural nuances. Barac
& Bialystok [2] found that bilingual
exposure enhances cognitive flexibility,
suggesting that carefully designed
multilingual activities can foster
adaptability and open-mindedness.

In summary, young learners’ cognitive
characteristics = demand  pedagogical
approaches that are concrete, interactive,
emotionally supportive, and
developmentally aligned. ESL instruction
must bridge cognitive limitations through
scaffolding, multimodal input, and socio-
culturally embedded practices.

Beyond general cognitive development,
young learners’ language acquisition is
influenced by cognitive biases —
systematic  tendencies that affect
information processing. These biases
shape how children perceive, interpret,
and retain new linguistic input, often
operating below conscious awareness.
Addressing these biases is critical to
optimizing ESL instruction.

One of the most pervasive biases is
confirmation bias. Children tend to favor
information that aligns with their existing
knowledge  structures,  disregarding
contradictory input. In ESL contexts, this
bias manifests when learners apply L1
grammatical rules or pronunciation
patterns to L2, even after correction. For
instance, syntactic transfer errors (e.g.,
incorrect word order) persist due to
learners’ reliance on familiar L1
structures [8]. Effective pedagogical
interventions must create cognitive
dissonance in a supportive context -
using contrastive analysis, visual cues,
and contextualized practice to gently
challenge these entrenched patterns.

Anchoring bias further complicates
phonological acquisition. Once a child
internalizes an incorrect pronunciation,
often from peer models or insufficiently
scaffolded input, this initial anchor
becomes resistant to change. Research by
Gordo et al. [9] demonstrates that early
corrective feedback, combined with
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multimodal reinforcement (e.g., visual
mouth  movement modeling), can
recalibrate phonetic anchors. Repeated
exposure in varying contexts is essential
to solidify new, accurate anchors.

Cognitive dissonance, the discomfort
caused by conflicting information, often
leads to avoidance strategies in young
learners. They may restrict their language
use to "safe" vocabulary and structures,
avoiding more complex or irregular forms.
Orchard et al. [15] suggest that low-
stakes, exploratory activities, such as
storytelling, drama, and role-play, can
reduce the aversiveness of dissonance,
encouraging risk-taking and linguistic
experimentation.

Stereotyping, though typically
examined in social cognition, also affects
linguistic attitudes. Preconceived notions
about language varieties (e.g., associating
"correct" English with a single accent) can

limit learners’ receptivity to diverse
linguistic inputs. Integrating
multicultural content and exposing

learners to global English varieties fosters
linguistic tolerance and adaptability [6].

Hindsight bias influences learners’
self-assessment, leading them to
overestimate prior knowledge or
underestimate the difficulty of newly
acquired skills. This misalignment affects
motivation and learning strategies.
Formative assessments that include self-
reflection and peer feedback, as
advocated by Frank et al. [5], help
recalibrate learners’ metacognitive
awareness, aligning perception with
actual performance.

Understanding these cognitive biases
allows educators to design interventions
that address not only surface-level errors
but also the wunderlying -cognitive
distortions. Bias-aware teaching reframes
errors as indicators of processing
tendencies, guiding targeted and effective
pedagogical responses.

Mitigating cognitive biases in young
ESL learners requires a comprehensive,
multi-layered approach that integrates
cognitive psychology, second language
acquisition theories, and practical
classroom methodologies. Effective
strategies should target specific biases
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such as confirmation bias, anchoring

bias, cognitive dissonance, and
stereotyping, while fostering
metacognitive = awareness, emotional

resilience, and cognitive flexibility. Below,
we outline the most evidence-backed
strategies, methods, and tools to address
these challenges holistically.

1. Scaffolding and Zone of Proximal
Development (ZPD) Alignment.

Scaffolding remains the most
fundamental strategy for addressing
cognitive overload and guiding learners
beyond entrenched biases. By providing
structured support tailored to learners’
current capabilities and gradually
increasing task complexity, teachers can
align instruction with each child’s ZPD
[19]. Techniques include visual
organizers, sentence starters, guided
discovery tasks, and step-by-step
modeling. These strategies are
particularly effective in dismantling
confirmation bias by gently challenging
learners’ pre-existing linguistic
assumptions within a supportive learning
context.

2. Explicit Strategy Instruction:
Metacognition and Pragmatic Awareness.

Teaching young learners to be aware of
their cognitive processes is challenging
but possible through age-appropriate
metacognitive strategies. Bi [3] highlights
the importance of explicit strategy
instruction in L2 pragmatic learning.
Methods include think-aloud protocols
during language tasks, reflection journals
(adapted with pictorial prompts), and
structured peer discussions Wwhere
learners articulate how they approached
a task. This fosters early metacognitive
awareness, enabling learners to recognize
and adjust their cognitive biases in real-
time.

3. Total Physical Response (TPR) and
Kinesthetic Learning.

For biases rooted in rigid cognitive
pathways, such as anchoring bias,
methods that bypass purely verbal
channels are crucial. Total Physical
Response (TPR), which integrates
language learning  with physical
movement, has been shown to enhance
comprehension and retention among
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kinesthetic learners. By associating
language with bodily actions, TPR reduces
reliance on entrenched mental models,
fostering greater cognitive flexibility [11].

4. Gamification as Bias Disruptor.

Gamification offers a dynamic means of
addressing multiple biases
simultaneously. Zhang & Hasim [22]
identify key gamification elements -
feedback, points, quizzes, digital badges,
leaderboards, progress bars, storytelling,
and avatars — that enhance engagement,
motivation, and cognitive flexibility.
Properly designed gamified activities
create safe, low-stakes environments
where learners can experiment with
linguistic forms, receive immediate
feedback, and progressively adjust
erroneous patterns.

Crucially, gamification can counter
anchoring bias by providing iterative
corrective experiences, while addressing
confirmation bias through tasks that
require hypothesis testing and
adaptation. Adaptive challenges,
collaborative quests, and narrative-driven
games promote cognitive flexibility, while
visual progress indicators (e.g., progress

bars) help recalibrate learners’ self-
perceptions.

5. Storytelling and Narrative-Based
Learning.

Narrative-based instruction addresses
cognitive biases by embedding linguistic
structures within meaningful, context-
rich stories. Storytelling fosters emotional
engagement, enhances memory retention,
and provides contextual cues that reduce
reliance on biased heuristics [6; 7]. Visual
storytelling, digital storybooks, and
interactive narrative apps amplify these
benefits by engaging multiple sensory
modalities, facilitating deeper cognitive
processing.

6. Differentiated
Personalization.

To effectively mitigate biases linked to
individual learning profiles, differentiated
instruction is indispensable. Tailoring
tasks, materials, and pacing to learners’
linguistic proficiency, cognitive style, and
interests fosters greater engagement and
reduces the risk of disengagement due to
cognitive dissonance [11]. Techniques

Instruction and
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include tiered assignments, flexible
grouping, and choice boards that
empower learners to approach content
from multiple angles.

7. Collaborative Learning and Peer
Scaffolding.

Collaborative learning environments
offer powerful opportunities to challenge
individual biases through peer
interaction. Structured pair and group
work encourages learners to encounter
alternative perspectives, negotiate
meaning, and co-construct knowledge
[13]. Strategic pairing — mixing higher-
and lower-proficiency learners -
facilitates @ peer  scaffolding, while
cooperative tasks reduce performance
anxiety and foster cognitive flexibility.

8. Technology-Enhanced Learning and
Digital Tools.

Digital tools such as interactive
whiteboards, language learning apps, and
online collaborative platforms provide
immersive environments for bias-aware
ESL instruction. Features like immediate
feedback, adaptive learning pathways,
and multimedia content address various
cognitive biases by diversifying input

channels and facilitating self-paced
exploration [11; 22]. Virtual agents and
Al-driven tutors offer personalized

feedback that dynamically adjusts to
learners’ cognitive profiles.

9. Feedback as a
Recalibration Tool

Effective feedback transcends error
correction; it functions as a recalibration
mechanism for biased cognitive
processes. Process-oriented feedback that
highlights effort, strategy use, and
incremental progress fosters a growth
mindset and reduces fear of failure [10].
Peer feedback, self-assessment rubrics,
and interactive feedback loops further
enhance metacognitive engagement and
challenge confirmation and hindsight
biases.

10. Safe and Respectful Communication
Environment.

Creating a  psychologically safe
classroom climate is fundamental for bias
mitigation. Strategies include modeling
active listening, promoting positive peer
interactions, and establishing clear

Cognitive
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communication norms [1; 14]. Such
environments encourage risk-taking,
linguistic experimentation, and openness
to alternative perspectives, essential for
dismantling cognitive rigidity.

11. Cultural Responsiveness and Anti-
Stereotyping Practices.

Explicitly addressing cultural diversity
in content and pedagogy helps counter

stereotyping biases. Incorporating
multicultural narratives, exposing
learners to diverse English varieties, and
discussing global communication

contexts foster a more inclusive linguistic
worldview. These practices not only
enhance linguistic competence but also
promote cognitive and cultural flexibility.

Bridging the gap between theory and
practice is essential when addressing
cognitive biases in ESL education for

young learners. Successful
implementation requires tangible,
classroom-tested approaches that

resonate with children's developmental
needs while subtly recalibrating their
cognitive frameworks. The following
section delves into empirically supported
practices, real-life applications, and case
studies that demonstrate how ESL
educators mitigate cognitive biases and
foster effective language acquisition.
Total Physical Response (TPR) is widely
recognized as an effective method for
mitigating anchoring bias and enhancing
engagement among kinesthetic learners.
By associating language input with
physical movement, TPR bypasses over-
reliance on verbal-linguistic cognitive
channels and fosters embodied cognition.
In early childhood ESL settings, teachers
utilize TPR through activities such as
action songs, command-based games
("Simon Says"), and role-play scenarios
where learners physically enact
vocabulary and phrases. This
multisensory approach helps dislodge
incorrect linguistic anchors by providing
alternative, physically-grounded
representations of language.
Gamification has transcended its
motivational roots to become a strategic
tool for cognitive bias mitigation. Zhang
and Hasim [22] document multiple case
studies where digital board games were
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integrated into ESL classrooms to create
authentic language learning
environments. These games offered
situational plots that simulated real-life
communication contexts, providing
learners with immediate feedback and
adaptive challenges. By requiring learners
to adjust strategies based on dynamic
game scenarios, gamification disrupts

confirmation bias and encourages
cognitive flexibility.
Furthermore, the integration of

ubiquitous learning environments, where
students engage in language tasks
beyond the classroom through mobile
devices, has proven effective in sustaining
language practice and reducing
dissonance avoidance behaviors.
Activities like outdoor treasure hunts
using QR codes or collaborative story
relay races situate language learning in
real-world contexts, making it more
meaningful and less prone to cognitive
simplification.

Narrative-based learning remains a
cornerstone of bias-aware ESL
instruction. Cojocnean [4] highlights a
case where LEGO was employed as a
storytelling scaffold in EFL classrooms for
learners aged 7-10. By constructing story
scenes with LEGO bricks, students
engaged in collaborative, multimodal
storytelling, enhancing oral fluency and
cognitive flexibility. This hands-on
approach not only contextualized
vocabulary but also encouraged learners

to  navigate  alternative  linguistic

structures, thereby mitigating

stereotyping and confirmation biases.
Similarly, traditional storytelling

methods have been revitalized through
multimedia applications with significant
improvements in expressive language
skills among preschool learners exposed
to  interactive  digital storytelling,
underscoring the method’s efficacy in
fostering deep linguistic processing.
Collaborative learning environments
offer fertile ground for challenging
cognitive biases through peer interaction.
Studies by Alanis [1] demonstrate that
structured pair and group work fosters
linguistic experimentation and exposure
to diverse cognitive strategies. In practice,
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teachers implement strategic pairing
(mixing higher- and lower-proficiency
students) and structured cooperative

tasks to facilitate peer scaffolding. Such
interactions encourage learners to
reconcile differing linguistic inputs,
reducing the entrenchment of biased
patterns and promoting metacognitive
awareness.

Differentiated instruction, tailored to
learners’ proficiency levels, cognitive
styles, and interests, is essential for
addressing individual biases. Teachers
employ tiered assignments, choice
boards, and flexible grouping to
accommodate diverse learning profiles.
For instance, visual learners receive
infographics and illustrated word maps,
while auditory learners engage with songs
and chants. This personalized approach
ensures that each learner’s cognitive
pathways are optimally engaged, reducing
the likelihood of fossilized errors
stemming from cognitive rigidity.

The strategic use of digital resources —
such as YouTube videos, interactive apps,
and virtual agents — enhances input
variety and reduces anchoring bias.
However, challenges like irrelevant ads
and content drift necessitate careful
curation by educators [12]. Teachers
mitigate these risks by employing safe
educational platforms and integrating
digital content into scaffolded lesson

plans. Interactive applications like
Quizizz, for instance, offer gamified
quizzes with immediate feedback,

allowing learners to recalibrate their
linguistic assumptions in real time.

Creating a  psychologically safe
classroom environment is foundational
for addressing cognitive biases. Strategies
include modeling active listening,
promoting positive peer interactions, and
using casual communication styles to
reduce anxiety [14; 17]. Teachers foster
an atmosphere where mistakes are
normalized, encouraging learners to
engage in linguistic experimentation
without fear of negative evaluation. This
supportive environment mitigates
dissonance avoidance and fosters a
growth mindset.
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Incorporating multicultural content
and exposing learners to diverse English
varieties counteracts stereotyping biases.
Teaching materials featuring global
English speakers, cultural narratives
from various regions, and comparative

linguistic analysis broaden learners’
perspectives. Such practices not only
enhance linguistic competence but also
promote intercultural sensitivity,
essential in a globalized communication
landscape.

Conclusions and research

perspectives. The analysis of cognitive
processes and biases in teaching English
as a second language to young learners
demonstrates the necessity of a targeted,
cognitively-informed approach to
language instruction. Cognitive biases
such as confirmation bias, anchoring
bias, cognitive dissonance, and
stereotyping are not incidental errors but
fundamental barriers that shape how
learners perceive, process, and retain
linguistic input. If left unaddressed, these
biases can fossilize errors and hinder
linguistic progress despite the best-
intended teaching efforts.

Throughout this study, we have
outlined and examined effective strategies
for mitigating these biases, including
scaffolding, metacognitive strategy
training, multimodal instruction,
gamification, storytelling, differentiated
learning, and peer-assisted approaches.
Case studies demonstrate that practical
classroom applications, such as
interactive storytelling, gamified tasks,
collaborative  learning, and  digital
learning environments, can effectively
recalibrate learners' cognitive frameworks
when designed with bias-awareness in
mind.

However, the current research
landscape reveals several gaps that must
be addressed. Longitudinal studies are
needed to assess the long-term impact of
these interventions on language
acquisition and cognitive development.
Moreover, more empirical work is
required to isolate which specific
strategies are most effective against
distinct biases. The role of teachers’ own
cognitive biases in shaping learning
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environments also remains
underexplored and deserves focused
attention.

In terms of future research, it is
essential to integrate cognitive bias
considerations into ESL curriculum
design systematically. This means moving
beyond isolated classroom practices to
develop holistic curricula that explicitly
address cognitive challenges faced by
young learners. Furthermore,
technological advancements, particularly
Al-driven adaptive learning systems, offer
promising avenues for personalized, bias-
aware instruction that can dynamically
respond to learners' needs.

biases may manifest differently across
linguistic and cultural contexts,
necessitating localized research to ensure
the relevance and effectiveness of bias
mitigation  approaches in  diverse
educational settings.

In conclusion, fostering successful
second language acquisition among
young learners requires a teaching
paradigm that is not only linguistically
competent but also cognitively and
psychologically informed. A concerted
effort combining research, practice, and
technological innovation will be vital in
creating learning environments where
young ESL learners can thrive cognitively,

Finally, cross-cultural validation of
these strategies is critical. Cognitive

emotionally, and linguistically.
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CURRENT STATE OF DIGITALISATION OF EDUCATION MANAGEMENT IN
GENERAL SECONDARY EDUCATION INSTITUTIONS

I. A. Verbovskyi*, D. S. Makhnevych*

The article presents a comprehensive study of the digitalisation of educational process
management in general secondary education institutions (GSEI) in the context of transformational
challenges, in particular martial law, as well as in the context of Ukraine's integration into the
European digital space.The relevance of the issue is determined by the need to improve the
effectiveness of management decisions, the transparency of the educational process and the resilience
of the education system to external risks with the help of digital tools. Particular attention is paid to
identifying factors that hinder or promote the introduction of information and communication
technologies (ICT) at the management level of GSEL

The aim of the study is to analyse the current state of digital transformation of management
processes in the general secondary education system of Ukraine and to substantiate strategic
directions for the development of digital educational management. To achieve this goal, methods of
theoretical analysis, synthesis, comparison, systematisation and generalisation of secondary data,
as well as elements of a structural-functional approach were used.This made it possible to explore
the conceptual foundations of digitalisation, characterise the regional specifics of digital maturity,
identify barriers to the introduction of ICT in school administration, and assess the dynamics of digital
literacy among participants in the educational process.

The results obtained indicate significant regional disparities in the level of digitalisation of
education management, the absence of a unified state information system for general secondary
education, a lack of technical resources and uneven readiness of management personnel for digital
change.At the same time, there is a positive trend towards improving digital competence and
expanding the use of ICT in management. It has been determined that the digitalisation of education
in a state of martial law performs not only a modernisation function but also a crisis function, ensuring
the continuity of the educational process, data backup and emergency communication.

The practical value of the study lies in the possibility of using its results in strategic planning for
the digital transformation of educational management, developing recommendations for education
authorities, training school leaders, and forming uniform digital standards in general secondary
education.The article provides recommendations for the unification of digital platforms, improvement
of the regulatory framework, development of infrastructure, and investment in digital education for
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managers.Prospects for further research are related to the empirical study of digital management
models at the community level, the evaluation of the effectiveness of digital solutions in crisis
conditions, and the study of the impact of digitalisation on the quality of students' educational
outcomes.

Keywords: information and communication technologies, education quality management, digital
literacy, digitalisation, digitalisation of management, education quality, digital transformation,
cybersecurity.

CYYACHHMU CTAH IIHPPOBIZAIII YIIPABAIHHSI OCBITHIM ITPOLIECOM ¥
3AKAAIAX 3ATAABHOI CEPEOHBOI OCBITH

I. A. BepOoBChKHii, [I. C. MaxHeBHY

Y emammi 30ilicHeHO KomnieKcHe OO0CNIOAKEHHST UUPPOB8I3ayil YnpasaiHHsL 0C8IMHIM NPOUECOM Y
3arknadax 3aza6Hoi cepedHwboi ocgimu (33CO) 8 ymosax mpaHcPOPMAYiliHUX SBUKAUKIE, 30Kpemda
B80EHHO020 CMAHY, A MAKOXK Y KOHMeKcmi imeepayii Ykpainu 0o eeponelicbkozo Ulghpogozo npocmopy.
AKmyanbHicms npobiemamurku 3ymosaieHa nompeboro nid8UULEeHHST eheKmusHOCMi YnpasiiHCbKUX
plleHb, npo3opocmi 0Cc8iMHLO20 npouyecy i cmilikocmi cucmemu oceimu 00 308HIUUHIX PUSUKIE 3a
donomozoro yugposux iHcmpymenmia. Ocobausa yeaza NPUOLISLEMbCS. SUSIBNEHHI0O UUHHUKIB, SIKI
CMPUMYIOMb YNPOBAOIKEHHS ITHPOPMAUITHO-KoMYHIKaYiTiHUX mexHonoeil (IKT) Ha ynpaeniHcbkomy
pieHi 33CO abo cnpusitoms tiomy.

Memorwo OocnidskeHHST € aHali3 CYuacHozo cmaHy uyugposoi mparchopmayii YynpasaiHCbKux
npouecis y cucmemi 3azaibHoi cepedHboi ocgimu Yrkpainu Ui 06TpyHMY8AHHS CMPAMeiUHUX HANPSAMI8
Ppo38UMKY UUPPOB020 0CBIMHBL020 MeHeOKMeHmY. [Insi 0ocsizHeHHst nocmagaeHol memu 3aCcmoco8aHo
Memoou meopemuuHo20 AaHANI3Y, CUHMe3sYy, NOPISHSIHHS, cucmemamu3ayii ma Y3azanibHeHHs
8MOPUHHUX OGHUX, O MAKOXK eleMeHmMU CMPYKMYypHO-PYHKUIOHANIbHO20 nidxody. Lle dano 3mozy
docnidumu KOHUenmyaJibHi OCHO8U UUposizayii, oxapaxmepusysamu pezioHA/lbHY Ccheyugiry
yugpposoi 3pinocmi, euokpemumu 6bap’epu enpogadxeHHs IKT y wKinbHe aoMiHicmpysaHHs U
oUiHUMU OUHAMIKY YUDPOBOL 2pamMomHOCMI YUACHUKI8 OCBIMHBL020 Npoyecy.

Ompumari pesynemamu cgidouame NpPo 3HAUHI PEeiOHANbHI OUCNPONOpUii 8 pieHi yugposizayii
YNnpasaiHHs oceimoto, 8iocymHicmb €eOuHoi OepokasHoi iHgopmayitinol cucmemu 33CO, 6pak
MexXHIUHUX pecypcis i HepiBHOMIPHY 20MOBHICMb YNpasiHCbKUX Kaopig 00 yugposux amiH. Pazom i3
mum cnocmepizaemsbCst NO3UMUBHA OUHAMIKA UL000 NiOBUULEHHST YUpo8oi KomnemeHmHocmi U
po3wupeHHs: npakmukx 3acmocyeaHHs IKT 8 ynpaeniHHi. BusHaueHo, w0 yugposizayis oceimu 8
YMO8AX 80EHH020 CMAHY BUKOHYE He JuUle MOOEpHI3auyiliHy, a Ui Kpu3osy pyHKUl0, 3abe3neuyrouu
b6e3nepepsHicmb 0C8IMHBL020 NPOUECY, pe3ep8y8aHHsl OAHUX MA eKCmpeHYy KOMYHIKAYI0.

Ipaxmuura yiHHICMb 00CNIOIKEHHS NONSI2AE 8 MOANAUBOCMI BUKOPUCMAHHSL Ti020 pe3yibmamis Yy
cmpamez2iuHOMY NAAHYBAHHI UUGpPogoi mpaHchopmayii 0oc8imHb020 MeHEeOKMeEHMY, pPO3POONEHHL
pexomeHOauill Ol Op2aHi8 YnpasiHHs 0C8IMO0, Ni020Mo8Ul Kepi8HUKI8 WKL i (POPMYBAHHI EOUHUX
yugposux cmarndapmig y 33CO. Y cmammi nodaHo perkomerHoauii wodo YHigpikauii yugposux
naamgopm, YooCKOHANEHHST HopmamueHoi 6asu, po3zsumrky iHppacmpykmypu Ui iHeecmysaHHsl 8
yugposy oceimy ynpasniHuig. Ilepcnexmusu noodanvuiux OOCHIOIKEHb NO08SI3aHI 3 eMNIPUUHUM
BUBUEHHAM Mo0enell Yugppoeozo YNpasaiHHsL HA pPIBHLI 2pomal, OUIHIOBAHHSAM edeKmusHOCmI
yugposux piuleHb Y KPU308UX YMOBAX I BUBUEHHSIM 6NAUBY UYUPPOosi3auii Ha SKICMmb O0C8IMHIX
pesysiemamia YuHis.

Knrouoei cnoea: iHGPOPMAUIUHO-KOMYHIKAUITHI MEXHON02I, YNPABAIHHS SKICMIO 0Ceimu,
yugposa zpamomuicms, UYUpposisayis, UUPPosi3ayis YNpaeniHHs, SKicmb oceimu, uyugposa
mpaHcgopmauyis, Kibepbesnerxa.

Introduction of the issue. In the 21st
century, digitalisation has become not only
a tool for technological renewal but also a
key factor in the education system
reforming, particularly the management of
the educational process in general
secondary education institutions

IIocTanoBKa nmpobaemu. Y XXI croairti
mudposizaiida cTasa He AUIIIE
IHCTPYMEHTOM TEXHOAOTIYHOIO OHOBAEHHH,
a ¥ KAIOYOBHUM YHHHHUKOM pedopMyBaHHS
CHUCTEMH OCBITH, 30KpeEMa VIIpaBAiHHS
OCBITHIM IIPOILIECOM y 3aKAaJaxX 3arasbHOI
cepenHboi ocBiTH (masi — 33CO). CyuacHi

86



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 2 (121)

Bicrux XKumomupcbrozo deprkagHoz0 YyHigepcumemy imeHi leana @paHka.
ITedazoziuni Hayku. Bun. 2 (121)

(hereinafter — GSEI). Modern trends in the

development of digital technologies,
including the rapid proliferation of
electronic document management
platforms, digital daybooks, educational
process management systems, and
analytical dashboards, necessitate the

urgent transformation of management
processes at all levels of educational
management. This requires a revision of
traditional management models,
adaptation to digital platforms,
development of digital literacy among
management personnel, and integration of
innovative tools for monitoring the quality
of education [2: 559; 9].

On the one hand, digitalisation is
regarded as a powerful resource for
increasing the effectiveness of management

decisions, ensuring transparency,
automating documentation workflows,
optimising communications, and

enhancing the trust of parents and the
community to educational institutions. On
the other hand, the nonuniformity of digital
initiatives, uneven provision of information

and communication technologies
(hereinafter — ICT), as well as a lack of
professional competencies among the
leadership of educational institutions,

create significant obstacles to systemic
digital transformation.

The issue of digitalisation in
management becomes especially relevant
under martial law when the flexibility and
adaptability of educational processes are
crucially important to ensure continuity of
learning, operational information
exchange, and coordination of actions in
crisis conditions. As at 2023, over 30% of
Ukrainian GSEI could no longer fully
operate within traditional management
models due to security threats, which have
necessitated the  development and
implementation of digital crisis
management models [4; 8: 11; 10: 59; 11].

Integrating digital solutions into GSEI
management practices promotes
improvement in educational quality, the
development of educational analytics, the
implementation of electronic record-
keeping systems, and rapid response to
crisis challenges. Meanwhile, international
experience demonstrates the potential of a

TEeHAEHIII1 pO3BUTKY ITU(PPOBUX TEXHOAOTIH,
30KpeMa HECTpUMHE IO PEHHI
naaTdopM AL €AEKTPOHHOTO
JNOKYMEHTO000iry, IU(ppOBUX IIONEHHUKIB,
CHCTEM yIIpaBAIHHA HaBYaABHUM ITPOIIECOM
Ta AaHaAITUYHHUX IIaHEA€M, 3YMOBAIOIOTH
HaraabHy IoTpedy B TpaHcdopMarlii
YIIPaBAIHCBKHX IIPOILIECIB Ha BCiX PiBHAX
OCBITHBOIO MeHeMKMeHTy. lle 3ymoBaroe

IIepEeragan TPpagULiHHUX MoaeAel
KepyBaHHS, ajanTaiii mpo mudgpoBUX
naaTdopM, PO3BUTKY 1 poBoi
IPaMOTHOCTI CyO’€KTiB ymIpaBaiHHS H
iHTerpalii iHHOBaliMHUX IHCTPYMEHTIB

MOHITOPHHTY SKOCTi ocBiTH [2: 559; 9].

3 OJTHOTO 60Ky, U poBizariis
pO3rASIaeTbCs SIK MOTYXKHHUH — pecypc
HiABUIIIEHHS e(PpeKTUBHOCTI YIIPaBAIHCHEKHUX
pillleHs, 3abes3reyeHHS TIPO30POCTi,
aBTOMAaTH3aLlil JOOKYMEHTOO0iry,
orTuMizallii KOMyHiKami#, a  TakKoxX
OiABUINIEHHS PiBHA [0BipH 0OaTbKiB i
TPOMAJCBKOCTI OO OCBITHIX 3aKAaZiB; 3

iHIIIOro — (parMeHTapHIiCTh IH(PPOBUX
iHiIiaTHUB, HEepPiBHOMIipHHUH piBeHB
3abe3reuyeHHd iH(popMaIliiHoO-

KOMYHIKaIiMHUX TeXHOAOTiH (maai — IKT), a
TaKoK Opak (axoBUX KOMIIETEHTHOCTEH
KEpiBHOI'O CKAQIy OCBITHIX YCTaHOB
CTBOPIOIOTH CYTTEBI Oap’epu Ha IIAIXY
cucteMHOi I poBoi TpaHCchOopMATLii.

OcobauBoi aKTyaABHOCTL HabyBae
npobaema 1mudpoBizalii ympaBaiHHS B
yMOBaX BOEHHOT'O CTaHY, KOAU THYYKICTh Ta
aarTUBHICTD OCBITHIX IpoLIeCiB €
KPUTHUYHO BaKAUBUMH OAd 3a0e3IedeHHST
Oe3repepBHOCTI HaBYAHHS, OIIEPATUBHOIO
obMiHy iHdopMalli€ro Ta KoopauHallii aitt y
Kpu3oBux ymoBax. Cranom Ha 2023 pik y
IIoHa[, 30% YKpPaiHCbKHUX 33CO
TIOBHOIIIHHO He (PYHKIIOHYIOTE TPaIUIlifHI
yIpaBAIHCBKI  MOIeai depe3  3arpos3u
Oesmerri, II0 3yMOBAIOE aKTYaABHICTH
po3pobAeHHS # yIPOBaIKEHHS IIH(PPOBUX
MozeAe KPH30BOI'O MEHEMIKMEHTY [4; 8:
11; 10: 59; 11].

[aTerpamia  1nwmcgpoBUX  pillleHb B
ynpaBaiHchKi mnpakTuru 33CO crpusie
OiABUIIIEHHIO SIKOCTi OCBiTH, PO3BUTKY
OCBITHBOI  aHAAITUKH, VIIPOBAIXKEHHIO
CHCTEM €AEKTPOHHOT'O 00AIKy 17§
3a0€e3MeYeHHI0 IIIBHAKOIO pearyBaHHA Ha
KPH30Bi BUKAUKHU. BogHo4uac MizkHapoaHui
[OCBif IOEMOHCTPYE IIOTEeHIliaA
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comprehensive approach to the
digitalisation of educational management
through the implementation of strategies
for developing the digital competencies of
managers, centralised digital platforms,
and the development of  cyber-
infrastructure [16; 17; 18: 117].

Thus, studying the current state of
digitalisation in the educational process
management in GSEI is not only relevant
but also vitally important in the context of
modernising Ukrainian education system,
ensuring its resilience to external threats,
and achieving sustainable development
goals in the education sector.

Current state of the issue. The issue of
digitalisation in the management of the
educational process in GSEI is the subject
of an interdisciplinary academic discourse
that covers aspects of pedagogy,
management, information technology, and
public administration. The analysis of
domestic and foreign sources allows us to
identify several key areas of research:
conceptual foundations of digitalisation,
management models, regulatory and
methodological support, staffing
challenges, and international approaches
to digital educational management.

One of the first comprehensive
generalisations of digital transformation in
Ukrainian education is the scientific report
edited by V. Kremen, V. Bykov and other

researchers, which outlines strategic
directions for digitalisation and
emphasises the need for systematic

scientific and methodological support for
this process [6].

The researchers justify the need for
integrating GSEI management functions
into a digital environment but do not fully
disclose mechanisms for adapting to
extraordinary situations such as war or
energy instability. V. Bykov and co-authors
examine the state of digital tool use during
distance learning, paying attention to the
electronic management tools wused by
heads of educational institutions [1]. The
authors provide empirical data from 2022
survey but avoid a deeper analysis of the
management component of digitalisation.

I. Verbovskyi and D. Makhnevych
formulate theoretical foundations for the
digitalisation of educational process

KOMIIAEKCHOTO MiAxoay mno IudpoBizartii
YIIpaBAIHHS OCBiTOI0O dYepe3 peaaizalliro

crparerii  1mudpoBOoi  KOMIIETEHTHOCTI
YIPaBAiHIIB, IIeHTpaAi3oBaHUX ITUPPOBUX
naaTdopM i po30ymoBy

Kibepindpacrpykrypu [16; 17; 18: 117].
OT3e, MTUTAaHHA JOCAIIKEHHSI Cy4acCHOTO
cTaHy IH(pPOBi3allil yrIpaBAiHHSA OCBITHIM
nportecom y 33CO € He Aullle aKTyaAbHUM,
a ¥ HaA3BUYaAHHO BaXKAUBUM y KOHTEKCTI
Mo/epHi3allii ocBiTHBOI cucTeMH YKpaiHH,
3abes3riedeHHs ii CTIHKOCTI /10 30BHIIITHIX

3arpo3 1 [JIOCATHEHHS IliA€H  CTaAOTO
PO3BUTKY B OCBIiTHIi# cepi.
AHaAi3 ocTaHHIX JocAiAXeHb i

nybaikanii. [Ipobaemarura 1udposizartii
yIIpaBAiHHS OCBiITHIM HpollecoM y 33CO €
IpeaMeToM MIXKAUCITUIIAIHAPHOTO
HayKOBOT'O JUCKYPCY, 1110 OXOIIAIOE€ aCIIeKTH
Ieaaroriki, MEHEIZKMEHTY,
iH(popMAIIHUX TEXHOAOTIH 1 IybAiYHOTrO
anMiHicTpyBaHHd. AHaai3 BITYU3HAHUX 1
3apy0izKHUX KEPEA nae 3MOTY
BHOKPEMHUTH KiAbKa IIPOBIIHUX HAIIPAMIiB
IIOCALIZKEHHS KOHIIETITYaAbHi 3acaau
nudposizarii, YIIPaBAIHCHKI MO/IEAI,
HOPMAaTUBHO-METOUYHE 3abe3reyeHHs,
KaJapoBi BUKAMKHN ¥ MiXKHapPOAHI ITiIX0au
10 IIU(PPOBOT0 OCBITHHOI'O MEHEIZKMEHTY.
OmHuM i3  IHepIINX  KOMIIAEKCHHUX
y3araabHeHb IIMQpoBoi TpaHchopMalii B
OCBITi B YKpaiHi € HayKoBa JOIIOBiAb i
penakiiiero B. Kpemenss, B. BbukoBa #
IHIIUX  JOCAIMHHUKIB, gKa OKPECAIOE
cTpaTeriyHi HaIpsaMHA nudpoBizartii,
yKa3ye Ha 1oTpeldy CHCTEMHOrO HayKOBO-
METOOUYHOI'O CYIIPOBOAY IIHOTO IIPOLIECY
[6]. docaimHuUKM OOIPYHTOBYIOTH HOTpPEOy
inTerparii ynpaBaiHCEKHX (pyHKILH 33CO
B I1u(poBe CcepemoBHIIE, OOHAK He
PO3KPHUBAIOTh y IIOBHOMY 00CsI31 MeXaHi3MHu
amarnTamii [0 < yMOB — HaA3BUYAHHUX
cuTyallilf, TakKUX sIK BiliHa 41 eHepreTuyHa
HecrabiapHicTE. B. BHKOB 3i cmiBaBTOpamMu

JOCAITKYIOTD cTaH BUKOPUCTAHHS
U POBUX 3aCO0iB ITia Yac AUCTAHILIHHOTO
HaBYaHHS, OPUOIASTIOUH yBary

IHCTPYMEHTaM €AEKTPOHHOIO YIIPaBAiHHY,
III0 BUKOPHCTOBYIOTH KEPIBHHKHU OCBITHIX
3akaaniB [1]. ABTopH HaOalOTh €MIIipHUYHi
Oaui omnmtyBaHHS 2022 poky, HOpoTe
YHHKAIOTh TAHOIIIOTO aHaaizy
YIPaBAIHCBKOTO CKAQIHHUKA IIHU(POoBi3artii.
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planning management, emphasising the
advantages of digital models for ensuring

effective = resource management [2].
However, their article insufficiently covers
social obstacles to digitalisation,

particularly the level of digital readiness
among school administrations in small
communities. O. Hrytsenchuk conducts a
comparative analysis of digital educational
environment monitoring, taking into
account EU experience, although his focus
is mostly on assessment indicators rather
than crisis management
responsiveness [3].

A significant contribution to the study of
strategic approaches to the digital
transformation of secondary education has
been made by O. Shparyk, who analysed
the vectors of digitalisation in the
education systems of the USA and EU
countries [15]. The author highlights the
importance of forming a unified digital
policy focused on interdepartmental
integration, increasing the autonomy of
educational institutions, and development
of digital infrastructure based on public-
private partnerships. In turn,
O. Zasimovych thoroughly analyses the
role of information and digital systems in
education management under martial law,
emphasising the relevance of digital
services for crisis management [5]. This is
to be agreed, as the adaptability of digital
infrastructure determines the ability of
GSEI to maintain and sustain functionality
under threats.

The research of O. Liashenko, O. Spirin
and a team of authors is dedicated to the
conceptual foundations of educational
environment digitalization. They argue for
the creation of digital ecosystems in GSEI
that cover not only the educational but also
the management components [9]. However,
the proposed model remains idealised,
lacking a critical analysis of the obstacles
to its implementation in real management

practice.
At the macro level, the work of
V. Kremen and co-authors deserves

attention, as it outlines the philosophy of
digital transformation in education as a
part of societal development [7]. Despite a
comprehensive approach, the monograph

I. BepOoBcBKHH i 1. MaxueBu4
dopMyAIOIOTH TEeOpeTUYHi 3acanu
nudpoBizanii ympaBAiHHA ITAaHYBaHHSM
OCBITHBOT'O IIPOIIECY, AaKIIEHTYIOYM Ha
nepeBarax U POBUX Moenett
3abe3rniedeHHd €(EeKTUBHOIO YIIPaBAiHHS
pecypcamu [2]. BognHowac y crarti
HEIOCTaTHLO OXOIIA€HO COlliaAbHi Oap’epu
nudposizallii, 30KkpeMa piBeHb HUGPPOBOI
TOTOBHOCTI aAMiHiCTpallili IIKiA y MaAHX

rpoMaax. O. I'purieHUyK 3iHCHIOE
TIOPiBHAABHUH aHaai3 MOHITOPHUHTY
11 POBOTO OCBITHBOT'O CepenoBHINA,

ypaxoByroouu nocing €C, mmpore Horo yBara
30cepeKeHa IIepeBakKHO Ha iHauKaTopax

OLIIHIOBAHHS, 4a He Ha IIpakKTHKaxX
yIpaBAiHHSA B yMoOBax KPH30BOT0
pearyBaHH4 [3].

CyTreBuit BHECOK y BUBYEHHA
cTparTeriyHUX IMiaxXomiB mo I poBOi

TpaHcdopmMmailii cepengHbOi OCBITH 3pPOOUB
O. lllnapuk, KUl IpoaHaaizyBaB BEKTOPU
nudposizanii B cucremax ocitu CIIA Ta

kpain €C [15]. ABTOp axkIleHTye Ha
BasKAUBOCTI dopMyBaHHA €aUHOI
nu(pPoBOi MOAITHKH, Opi€eHTOBaHOI Ha
MiXBifoM4y iHTerpaliito, IiABHUIIEHHS

aBTOHOMii OCBITHIX 3aKAaiB i PO3BUTOK
mudpoBoi iHPPACTPYKTYPH Ha OCHOBI
myOAi9YHO-TIpUBATHOTO  HapTHepcTBa. Y
cBoro depry, O.3aciMoBUY meTasbHO
aHaaidye poab iHQoOpMaiHHO-1IN(PPOBUX
CHCTEM B yIIPaBAiHHI OCBITOIO B yMOBax
BOEHHOI'O  CTaHy, HarOAOLIyIOYH  Ha
PEAEBAaHTHOCTI IHM(PPOBUX CEPBICIB A4
KPHU30BOTO MEHEKMEHTY [5]. I3 1M BapTo

IOTOOUTHCS, aIKe caMe aIalTUBHICTh
mudpoBoi  iHPPACTPYKTYPH  BU3HAYAE
3IaTHICTH 33CO 30epiraTu

PYHKITIOHAABHICTB IIi[] Yac 3arpos.

Hocaimxennd O. Agauienka, O. CroipiHa ¢
KOAEKTHUBY aBTOPiB IIPUCBSYEHO
KOHIIENITYaABHUM 3acazaM I poBizartii
OCBiTHBOTO cepemoBHIlA. Bonwu
OOIPYHTOBYIOTE CTBOPEHHHI  ITHU(PPOBUX
ekocucteM y 33CO, 1110 OXOTIIAIOIOTH HE
AWIIIE HaBYaABHHUH, a W yHIpaBAIHCBKHUH
CKAQIHUKH [9]. OnHak MOIEAD
3aAHUIIAETECH imeaaizoBaHoIO, be3
KPUTHYHOTO aHaAi3y Oap’epiB ii peaaizariii B
yMOBaxX pPeasbHOI'O MEHEIKMEHTY.

Ha waxkpopiBHI Bapra yBaru Hopauns
B. Kpemena 3i CIIiBaBTOpPaMHU, SKi
OKPECAIOIOTH driaocodiro 1 poBoi

89



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 2 (121)

Bicrux XKumomupcbrozo deprkagHoz0 YyHigepcumemy imeHi leana @paHka.
ITedazoziuni Hayku. Bun. 2 (121)

insufficiently covers the institutional
aspect of management.

The vital issue of staff training is raised
by O. Stoika, who analyses Ukrainian
practice through the prism of European
experience. The author convincingly proves
that digital competence among managers
has not yet been integrated into the
professional development system for GSEI
heads [12]. This conclusion is confirmed by
other researchers, including S. Lapaienko,
who calls for changes in methodological
approaches within digital pedagogy [8]. The
collective research of S. Trubacheva,
O. Mushka and P.Zamaskina considers
the digital transformation of the
educational environment as a
multifactorial process, where management
occupies only one of the segments [13].
Nevertheless, the authors substantiate the
need for a systematic revision of
approaches to the administrative function
of GSEI.

On the international level, the works of
V. Diaz-Garcia and co-authors ought to be
highlighted; they conducted a bibliometric

analysis of digital transformation in
education, noting an increase in
publications concerning management

topics [16]. Furthermore, E. Mukul and
G. Buytukozkan, within the framework of a
systematic review of Education 4.0,
underline the importance of digital
leadership as a  prerequisite for
transformational change [17]. However,
most of the aforementioned studies focus
on the potential of digitalisation while
avoiding the analysis of conflicts and
restrictions that arise during the practical
implementation of digital strategies. For
example, A.Zancajo, A. Verger, and
P. Bolea highlight that after the COVID-19
pandemic, European educational policy
increasingly focused on digital solutions,
while also facing challenges regarding data

privacy, unequal access, and ethical
standards [18].
It is important to note that most

Ukrainian studies are based on empirical
surveys and strategic documents, but lack
in-depth regional analysis of GSEI
management models, which determines
the scientific novelty of this work. The
absence of a unified digital management

TpaHcdopMallii OoCBiTH SgK  YacTUHY
CYCIIiABHOTO PO3BUTKY [7]. [Tonipu
I'PYHTOBHHHU Iiaxif, y MoHorpadii
HEIOCTAaTHBO BUCBITA€HO iHCTUTYIIHHUN
acCIeKT yIIpaBAiHHA.

Kpurnunue IUTaHHS KaapoBoi
IiATOTOBKU IIOpYILIy€E O. Croiika,

aHaAi3ylo4Hd YKpaiHCBKY IIPaKTHKY uYepe3
IIpU3My €BPOIIEHCBKOTO [OOCBiLy. ABTOP
OOBOAUTE, IO HIH(PPOBa KOMIIETEHTHICTH
yIpaBAIHIIIB [oci He iHTerpoBaHa [0
CHUCTEeMU rpodpecitinoro PO3BUTKY
KepiBHHKIB 33CO [12]. Lle niarBepmKye
BUCHOBKH ¥ IHIIUX MOOCAITHUKIB, 30KpeMa
C. AammaeHka, g9KUH 3aKAMKaE MO0 3MiHH
METOMOAOTIYHUX MiAXOMiB y TIIemarorimi
mudpoBoi no6u [8]. KoaekTuBHE
nocaimxenHsa C. TpybaueBoi, O. Mymku ta
IT. 3amackinoi posrasgae HUPPOBY
TpaHCPOPMAIliI0 OCBITHBOTO CepenoBHILA
dK 0OaraTo(akTOpHHUM MpoIec, y gKOMY
yOpaBAiHHA  3aiiMae AHIle OAMH i3
cermeHTiB [13|. Hespaxaroum Ha Ig,
aBTOpPU OOI'PyHTOBYIOTH noTpeby
CHUCTEMHOTO IIEpPeTrAsdny  MigXOomiB 1o
agMiHicTpaTuBHOI pyHKILI 33CO.

Ha MIXKHApPOOHOMY  PiBHI BapTO
Bugiautu poboru B. [diac-Tapcia (V. Diaz-
Garcia) 3i cmiBaBTOpamM, $Ki 3AiHCHUAU
6ibaioMeTpUYHUH aHaai3 g poBoi
TpaHcdopMallii B OCBiTi, 3acCBiIYUBIIH
3pOCTaHHA KiABKOCTI ITyOAiKallii CTOCOBHO
came ympaBaiHH4a [16]. Takox E. Mykya
(E. Mukul) i I'. Broroke3kaH
(G. Buyukozkan) y Mmezkax cUCTEMaTUIHOTO
oragny Education 4.0 migkpecaroOThb
BaXXKAUBICTb IHM(PPOBOIO AiepcTBa dK
nepeayMOBHU TpaHc(opMalliiHuX 3MiH [17].
OmHak OiAbBIIICTE 3ragaHux opaunb
30CePEIIKEHO Ha IIoTeHITiaAax
nmudposizartii, YHHUKAIOTh aHaai3y
KOH(AIKTIB Ta 00MeXKeHb, 1110 BUHHUKAIOTh
i1 9ac MPaKTUYHOIO BTiA€HHS IIU(PPOBUX
cTparerii. Hanpukaan, A. 3ankaxo
(A. Zancajo), A. Bepxe (A. Verger) i
I1. Boaea (P. Bolea) akiieHTyIOTH Ha TOMY,
uro micag napzaemii COVID-19 B ocBiTHIH

moaiTuii  €BpoIIM  3pocaa yBara [0
MU(POBUX PillleHb, OAHAK BOMIHOYAC
IOCTaAM BHUKAWKH IIOZI0 IIPUBATHOCTI
JaHUX, HEPIBHOTO MOOCTYIly ¥ €eTHYHHUX
crangaprtis [18].

BaskauBO 3a3Ha4yuTH, 10 OIABIIICTH

VKpaiHCBKHX MOCAiZKeHb 0a3yeTbcs Ha
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system for GSEI capable of integrating
administrative, communication, and
analytics tools at the community level
remains an unresolved issue.

Therefore, modern academic discourse
highlights numerous aspects of
educational process digitalisation but
leaves aside practical mechanisms for
integrating digital management into the
systemic activities of GSEI under
conditions of decentralisation, martial law,
and shifting workloads of management
staff.

Aim of the research. The purpose of
this article is to conduct a comprehensive
study of the current state of digitalisation
in the management of the educational
process within GSEI of Ukraine, in the
context of transformational challenges and
global trends in the development of
information and communication
technologies, and to further determine
directions for improving management
practices based on digital solutions.

To achieve this goal, the following
research objectives were set:

1. To study key approaches to the
digitalisation of education management in
GSEIL

2. To analyse the level and specifics of
the digital transformation of management
processes in Ukrainian GSEI, considering
the influence of regional, institutional, and
crisis-related factors (in particular, martial
law conditions).

3. To identify current problems and
provide scientifically substantiated
recommendations for the development of
digital literacy among managers, the
optimisation of digital tools in educational
management, and the implementation of
unified solutions in GSEI management
practices.

Research Methods. To achieve the
goals set and implement the research
tasks, a combination of general scientific
and specialised methods was applied in
this study. In particular, the method of
theoretical analysis and synthesis was
used to process academic publications,
analytical reports, strategic documents,
and regulatory frameworks that govern
the digitalisation process in education
management, which made it possible to

EeMITIPUYHUX OIIUTYBaAHHSX 1 CTpaTeriyHuX
JOKyMEHTaX, OJHaK He BpaxXOBYIOTb
TAMOUHU perioHaABHOTO aHaaizy
yIpaBaiHCBKHUX Mozeaeit 33CO, mo U
BH3HAYa€ HAYKOBY HOBH3HY pPOOOTH.
AkTyasbHOIO  "0inOI0  mAgMoOmO"  moci
3aAUIIAETHCS BiICYTHICTD €AUHOI I POBOI
cucremu yrupaBaiHHg 33CO, 3matHOi
IHTEerpyBaTH IHCTPYMEHTH
aaMiHiCTPyBaHHS, KOMYyHiKaIrii Ta
aHaAITUKU Ha PiBHI AOKAABHOI I'pOMaH.
Otxe, cydacHa HaykKoBa  OyMKa
BUCBITAIOE HHU3KY acIeKTiB IudpoBizartii
OCBITHBOIO IIPOILIECY, OAHAK 3aAHWIIaE I103a
yBaro IPakTUYIHI MeXaHi3MH iHTerpartii
OuPOBOr0  VIPaBAIHHA B CHUCTEMHY
nisgapHicTs 33C0O B yMoBax AelleHTpaaizartii,
BOEHHOTI'O CTaHy Ta 3MiHU (PyHKIIIOHAABHOTO
HaBaHTazKeHHsSI KEPiBHUX KapiB.

MeTa cTarTi - KOMIIAEKCHE
JOCAII>KEHHS Cy4acHOTI0O CTaHy
nudposizartii yIIpaBAiHHS OCBITHIM

nporecom y 33CO YkpaiHHM B KOHTEKCTI
TpaHCchOPMAITIHHUX BUKAUKIB i TAOOAABHUX
TEeHIEHITIH PO3BUTKY  iH(OpMAIiiiHO-
KOMYHIKaIIHHUX TEXHOAOTIH 13 TOJaABIITUM
BU3HA4YEHHSIM HaNpaMiB YIOCKOHaAEHHS

YIpPaBAIHCBKHUX  [pakTHK Ha  OCHOBI
MU POBUX PilllEeHb.
[Ag [OCATHEHHS IIOCTABA€HOI METHU

BH3HA4YEHO TaKi 3aBIaHHS JOCAIIKEHHS:

1. BuBuutu KAIOYOBI MiaXoau 10
nudpoBizartii yIIpaBAiHHS OCBiTHIM
nponecom y 33CO.

2. [IpoanaaizyBaTtu piBeHB i criermudikKy
nugpoBoi TpaHcdopMalii yrpaBAIHCEKHUX
nporeciB y 33CO YkpaiHu 3 ypaxyBaHHAM
BIIAUBY pPEriOHaABHHX, IHCTHUTYLIMHHUX i

KPHU30BUX YUHHUKIB (30KpeMa yMOB
BOEHHOTO CTaHY).
3. BugBuTu axTyaabHi IipobaeMu i

HagaTu HayKOBO oOrpyHTOBaHI
peKoMeHaaIlii om0 PO3BUTKY HHGPPOBOI
TPaMOTHOCTI  VIPaBAIHIIB, OITHMIi3allii
U POBUX IHCTPYMEHTIB OCBITHBOT'O
MEHEIZKMEHTY " YITPOBAZKEHHS
yHipiKkoBaHUX  pillleHb y  HIPaKTHUKY
yupaBainag 33CO.

MeTonu OmocAigxkeHHA. 3 MeTOIO
JOOCATHEHHSI IIOCTaBA€HOI MeTH U peaaizartii
JIOCALAHUITEKHX 3aBaaHb y cTarTi
3aCTOCOBAHO CYKYIIHICTB
3araAbHOHAYKOBUX 1  CIIemiasi3oBaHUX
MeToniB. 30KpeMa, 3a [AOINOMOIOI0 METOLY
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identify conceptual approaches to the
digital transformation of management

practices in GSEI, formed in both
national and international academic
discourse.

The method of comparative analysis
was applied to collate the experience of
digitalisation in educational management
in Ukraine with practices in the EU and
the USA, empowering in its turn to
determine common strategic vectors of
digital transformations as well as local
distinctions caused by the specifics of
institutional environment and crisis
contexts (particularly, martial law).

The method of systematisation and
generalisation of secondary empirical data
was used to interpret the results of large-
scale teaching staff surveys, state
statistical data, and reports of
international organisations. Generalisation
of the results made it possible to highlight
the current state of digital transformation
in GSEI management, identify key
obstacles to the implementation of digital
solutions, and substantiate directions for
improving management strategies based
on data reflecting both regional specificities
and sectoral challenges.

Moreover, elements of the structural-
functional approach were used to analyse
the interrelation between the digital
literacy of managers, the regulatory
environment, and the effectiveness of
management decisions, enabling the
identification of internal and external
factors influencing the dynamics of
digitalisation within the general secondary
education system.

Altogether, the aforementioned
combination of methods ensured the
objectivity of the obtained conclusions,
alighment with the study’s objectives,
and the possibility of formulating
practical recommendations aimed at
improving digital management in school
education.

Results and discussion. Modern
scholars interpret education
management digitalisation as a
multifaceted process of implementing ICT
into all aspects of educational
administration. It is known that the
global progress of technology is shaping

TEOPETUYHOTO aHaaizy 128 CHUHTE3Y
OIIpallbOBaHO HayKOBi mybaikartii,
aHAaAITUYHI 3BiTH, CTpaTETiuHi JOKYMEHTH 1
HOPMAaTUBHO-IIPaBOBY 0a3y, 1110 PETYAIOIOTH
npoliec 11U poBizallii yrrpaBAiHHS OCBITOIO,
3aBOIKH YOMY BHYIBHAM KOHIIENITyaAbHI
migxomu g0 1H@poBoi  TpaHchopMarllii
YIIPaBAIHCHKUX OpakKTUK Y 33CO,
cchopMoBaHi 9K y BITYU3HSHOMY, TakK i
MiKHapPOAHOMY HAyKOBOMY QUCKYPCI.

MeTon, [IOPiBHSAABHOTO aHaai3y
3aCTOCOBaHO [OAd 3iCTaBA€HHS [JOCBiAy
nudpoBizallii OCBITHBLOIO yIpaBAiHHS B
Ykpaini 3 npaktukamu kpain €C i CIIIA,
o0 [Oaa0 3MOTY BH3HAYUTH  CITiABHI
cTpaTeriyHi BEKTOPH U PoOBUX
IIEPETBOPEHD, a TaKOXK AOKaABHi
BiAMIHHOCTi, 3yMOBA€Hi O0OCOOAMBOCTSIMH
IHCTUTYLIIHHOrO cepefoBHIIIa Ta KPU30BOTO
KOHTEKCTY (30KpeMa BOEHHOTO CTaHy).

Meron cucreMaTu3sallii Ta y3araabHEHHS
BTOPHUHHUX eMITipUYHUX JaHUX
BUKOPHUCTAHO [JASI IHTEPIIpEeTallil pe3yAbTaTiB
MacIITa0HUX  ONUTYBaHb  II€JAarOTiYHUX
IPAalliBHUKIB, JaHUX AEeP3KABHOI CTATUCTHUKHU
Ta 3BITIB MDKHApPOAHUX  OpraHi3arlii.
Y3aranbHEHHA pE3yAbTaTiB  [aA0  3MOLY
BUCBITAUTH IIOTOYHHH cTaH IM(pPOBOI
TpaHcopMallii  ympaBaimHa B 33CO,
BHUSIBUTH KAIOYOBI Oap’epy BIPOBAIZKEHHS
MUPPOBHUX pPillleHb, & TAaKOXK OOIPYHTYBaTH
HaIIPIMHM B/IOCKOHAAEHHSI YIIPaBAIHCBKUX
cTparterit Ha OCHOBiI  [JaHUX, 110
BiIOOPaKalOTh SIK PETiOHaABHY CIIEIHIiKY,
TakK i1 raAy3eBi BUKAUKH.

Kpim TOro, 3a mgOrIomMoroio eAeMEHTIB
CTPYKTYPHO-(PYHKITIOHAABHOT'O oiaxomy
IPOaHaAI30BaHO B3a€MO3B’SI30K IHGPOBOI
TPaMOTHOCTI YIIPaBAIHIIIB, HOPMAaTUBHOTO
cepenoBHIIIA 178 e(peKTUBHOCTL
YIIPaBAIHCBKUX pillIeHs, 1110 Jano
MOZKAMBICTP BH3HAQ4YUTH BHYTpIlIHI Ta
30BHIIIIHI YMHHUKH, SGKi BIIAUBAIOTL Ha
OUHaMIKy 1 porizartii B CHCTEMI
3araAbHOI CepeHBOI OCBITH.

3arasoM 3a3Ha4YeHHH KOMIIAEKC METO/IiB
3abe3reynB  O0'€KTUBHICTH  OTPHUMAaHHUX
BHCHOBKIB, Y3TO[KEHICTD i3 LIAIMHU
JOCAI/IZKEHHST 1 MOXKAUBICTE (DOPMYAIOBaHHS
IIPaKTUYHUX PEKOMEHAIlH, Opi€HTOBAaHUX
Ha B/IOCKOHAAE€HHS ITM(OPOBOIO YIIPABAIHHS Y
cdepi IMIKIABHOI OCBITH.

Buxaan ocHoBHOro marepiaay. CyuacHi
HAayKOBIIi TPaKTYIOTh 1 poBi3artiro
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new paradigms that alter management
culture and impose new demands on
educational process participants [16].

In developed countries, strategic
vectors of the digital transformation of
school education have already been
established, that are common to both the

USA and EU countries, namely: the
development of digital infrastructure,
creation of quality digital content,
enhancement of teachers’  digital
competence, providing equal access to
technology, and adherence to

cybersecurity standards. Ukraine has
also determined its own priorities for the
digitalisation of education management
within the context of integration into the
European digital space. Researchers have
developed conceptual foundations for the

digitalisation of the educational
environment of GSEI, considering
international = recommendations and

national peculiarities and specifics [9].
According to these principles, a school’s
digital educational environment should
be based on the principles of equal
internet access, personalised learning,
employing innovative technologies,
development of 21st-century skills, and
ensuring digital safety and ethics. Special
attention is paid to continuous
professional development of teachers and
involvement of all stakeholders (students,
parents, community) in managing the
institution’s digital environment.

From the theoretical perspective, the
digitalisation of management processes in
education is viewed as a synthesis of
traditional methods and modern
technologies. Synergetic and paradigmatic
management approaches have been
proposed, combining elements of classical
educational paradigms with contemporary
digital tools [9]. This implies simultaneous
preservation of time-tested management

practices and the implementation of
innovations (electronic document
management, analytical dashboards,
learning management systems, etc.) to
enhance management effectiveness
[2: 559].

Key areas of education management
digitalisation include: the
implementation of e-governance in

VIOpaBAIiHHA OCBITOI0 9K OaraTorpaHHUM
nporiec yrpoBamkeHHs IKT y Bci acnmexkTu
OCBITHBOIO MeEHEeMKMEHTY. Bimomo, 110
rA0D6aABHUM ITOCTYIT TEXHOAOTIH hopMy€e HOBI
napagurmMi, SKi  3MIiHIOIOTb  KYABTYPY
yIpaBAiHHS ¥ BUCYBalOTh HOBI BUMOTH [0
Y4acHHKIB OCBITHBOIO IIpoOLiecy [16].

Y pos3BHHeHHX KpaiHax ccopMyBasucCd
CTpaTerivuHi BEKTOPH 1 poBoi
TpaHcdopMalii IMKiABHOI OCBiTH, CHiABHI
oasg CIHA Ta €C, a came: PO3BHUTOK
mudpoBoi  iHPPACTPYKTYpH, CTBOPEHHS
AKiCHOTO IIUPPOBOTO KOHTEHTY,
OiABUINIEHHS IIU(PPOBOI KOMIIETEHTHOCTI
eaaroriB, 3abe3nedeHHsT PiBHOTO HOCTYILY
OO0 TEXHOAOTIH 1 HOTpHUMAaHHH CTAaHAAPTIB
Kibepbesneku. B YkpaiHi TakoxK BU3HAYEHO

npioputetTn 1M@poBi3allii = ynpaBAiHHS
OCBiTOI0 B KOHTEKCTi iHTerpaiii mo
€BPOIIENCEKOTO  OHU(POBOTO  IIPOCTOPY.
JoCAiIHUKY  PO3POOHAM  KOHIIETITyaAbHi
3acamau nudposizartii OCBITHBOTO
cepemoBuiia 33CO, 1m0 BpaxoBYIOThb

Mi>KHapPOMHI peKoMeHallil Ta HallioHaAbHi
ocobamBocTi [9]. 3rigHO i3 MUMU 3acamaMH,
11 POBE OCBITHE CEPENOBUIIIE IIIKOAH Ma€
IPyHTyBaTHCs Ha MIPUHIUIIAX PiBHOTO
OOCTYIIy OO iHTepHeTy, I1epCOHaAi30BaHOTO
HaB4YaHHY, BUKOPHCTAHHS IiHHOBAIlIHUX
TEXHOAOTi#, PO3BUTKY HaBWYOK XXI
CTOAITTH, 3a6e3medeHHsT IIU(PPOBOI Oe3reKu
¥ eruxku. OcobauBa yBara HIPUOIASETHCH
be3nepepBHOMY ITPOodPeCiHHOMY PO3BUTKOBI
IemaroriB Ta ydacTi BcCix cTeHKXoAnepiB
(yauiB, OaTbKiB, TpoMaau) B YIIPaBAiHHI
U POBHUM CEPEOBHUIIIEM 3aKAALY.

Y TeopeTHuyHOMYy TIAaHi IH(poOBi3aIlig
YIIPaBAIHCHKUX IIPOLIECiB B OCBITI
po3ragniaeTbCd SK CHHTe3 TpPagUlliiHUX
METOMIB 1 HOBITHIX TexHoaori#. Taxk,
3aIIpOIIOHOBAHO CHUHEpPreTUYHUN i
napagurMaAbHUP MiAXOAU 0 YIIPaBAiHHS,
10 TIOEAHYIOTH E€AEMEHTH KAACHYHUX
OCBITHIX napagurm i3 Cy4aCHHUMH
nmudpoBUMH  iHcTpyMeHTamMu [9]. lle
O3Ha4ae OfHOYAaCHE 30epesKeHHS
mepeBipeHux JacoMm yIIpaBAIHCHKUX
IpakKTHUK 1 BIIPOBAIXKEHHS iHHOBAIIH
(EAEKTPOHHHN [JOKYMEHTOOOIl, aHaAITH4HI
IIaHeAi, CUCTEMHU YIpaBAiHHA HaBYaHHAM
TOIIO) [OAd TiABUIIEHHS e(eKTUBHOCTI
yupaBaiHH4 [2: 559].

Cepen KAIOYOBHUX HAIIPsSIMIB [ poBizartii
YIIpaBAiHHS BUOIASIIOTH TaKi: yIIPOBaIKEeHHS
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education, transition to electronic
gradebooks and daybooks, creation of
unified information databases for
educational institutions, use of cloud
services for planning and monitoring, and
establishment of decision-making
systems based on educational data [2:
560; 9]. For instance, it has been
theoretically justified that it would be
appropriate to introduce a unified
educational process planning platform
with analytics functions, which would
provide school leaders with more effective
control over the implementation of
curricula. Another focus area is the
development of tools for monitoring the
digital educational environment. Studies
reveal that the implementation of
specialised IT solutions for monitoring
(e.g., electronic quality assessment
systems) enables managers to promptly
track key institutional performance
indicators and make informed decisions
[3: 54]. In particular, the practice of using
digital monitoring tools in the educational
environment is described in
O. Hrytsenchuk’s work, who analyses
domestic and international experience in
this area [3]. Thus, the key approaches to
the digitalisation of GSEI management
include systematic integration of digital
platforms into management, data-driven
management orientation, development of

staff digital competencies, and
establishment of interaction among all
participants of education process
through digital communication tools.

On the practical level, these
approaches are being gradually
implemented in Ukraine. Since 2020,

there has been a sharp increase in the
use of digital tools in school management,
particularly due to the COVID-19
pandemic and martial law [10: 59; 18].
Schools actively began using various
platforms for remote work, electronic
gradebooks, and parent communication
services [l: 9]. Table 1 presents the
survey data of teaching staff as for
applying digital tools and services during
2020-2023 which indirectly reflect
approaches to the digitalization of
processes in DSEI.

€AEKTPOHHOTIO yPsiAyBaHHS B OCBIiTi, IIEPEXi
Ha EAEKTPOHHi JKypHaAW Ta IIOJIEHHUKH,
CTBOpPEHHd €OUHUX iHopMallitHuX 0a3
JaHUX [OA9  3aKAafiB, BHUKOPUCTAHHI
XMapHHUX CepBiCiB OAd TIAaHyBaHHA H
MOHITOPHHIY, a TaKOXK IT0OYZIOBY CHCTEMH
IIPUMHSTTS PpIillleHb Ha OCHOBI OCBITHIX
nanux [2: 560; 9]. Hanpuraan, TeopeTUIHO
OOTIPYHTOBAHO JOINABLHICTE 3aTIPOBaPKEHHS
€AMHOI TTAaT(OPMH MMAAHYBaHHHA OCBITHBOTO
nporecy 3 (PYHKINSIMH aHAAITUKY, IO
3a6e31eyuTh KepiBHUKaM IITKiA
e(PeKTUBHIIIINY KOHTPOAbL 3a BHKOHAHHSIM
HaBYaAbHUX I1AaHIB. OKpEMHM HAaIIpPsSIMOM €
PO3BHTOK 3ac0b0iB MOHITOPHHTY ITH(POBOTO

OCBITHBOIO  cepemoBUMIA. [lOCAiIKEHHS
BUSIBASIIOTD, 1110 BIIPOBaIXKEHHS
CIIelliani30BaHUX IT-pinreHs Iadg
MOHITOPHHTY (Hammpukaaf, €AEKTPOHHI
CUCTEMH OILHIOBAHHI SIKOCTi) Iac
KepiBHUKaM 3MOTy orepaTUBHO
BIZICTEKyBaTH KAIOYOBI IOKa3HUKH POOOTH
3aKAQy ¥ yXBaAloBaTH OOIPYHTOBaHi
pimmrenns [3: 54]. 3okpema, IpakTHUKa
BUKOPUCTAHHA IIM(QPPOBUX IHCTPYMEHTIB
MOHITOPHHTY OCBITHBOTO cepenoBHIIA
onncana B npami O. I'purnenuyk, dgka

aHaai3ye BITYM3HAHUY i 3apyOisKHUH IOCBig
y witi cepi [3]. TakuM YHMHOM, KAIOYOBUMH
mixogaMu 10 I(ppoBizamii  yIrpaBAiHHSA
33CO € cucremHa iHTerpalisa IUQPPOBHUX
nAaTopM Y MEHEIKMEHT, Opi€eHTallid Ha
naHi (data-driven management), po3BHUTOK
MU(PPOBUX KOMIIETEHTHOCTEH IIepcoHaAy H
HaAaro/KEHHSd B3aEMO/il BCiX YYacCHUKIB

OCBITHBOTO IIPOILIECY Yepe3 EAEKTPOHHI
3acob1 KOMyHiKaItii.

Y 1nmpakTHuHIM OAomMHI B YKpaiHi
TIOCTYTIIOBO BIIPOBAZKYIOTHCS 3rajiaHi
ninxoau. 3 2020 poKy criocTepiraeTbcs pizke
3pOCTaHHS BUKOPHUCTaHHH U POBUX

IHCTPYMEHTIB y IIKIABHOMY YIIPaBAiHHI,
ocobanBo B yMmoBax maHzemii COVID-19 i
BOEHHOTO cTaHy [10: 59; 18]. llIkoau nodyaau
aKTHUBHO 3aCTOCOBYBaTH pi3HOMAaHITHI
mAaTOPMHU A AUCTaHILHHOI poboTH,
€ACKTPOHHI IIOAEHHUKU ¥ cepBicU [as
B3aeMozii 3 Oarpkamu [1: 9]. Y Tabammi 1
OJAHO [aHi ONMNTYyBaHHA II€JATOTiYHHUX
IpaliBHUKIB I1I0J0 BUKOPUCTAHHS OKPEMUX
mudpoBux iHCTpyMeHTIB y  2020-2022
POKax, sIKi OIIOCEPEeIKOBAHO BiOOPaZKaIOTh
nigxomau oo 1mdposisarii mporeciB y 33CO.
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Table 1

Applying of Digital Tools in DSEI during Distance and Blended Learning (%)

Digital tools . January - January -
April
2020 February February
2021 2022
Viber (messenger) 88,2 83 78,4
Zoom (videoconferences) 28,5 58,7 65,4
DSEI website 62,7 58,7 23,5
Google Workspace for 45,5 15.1 20,2
Education
‘My Class’ Platform 18,5 20,7 19,5
E-daybook 10,3 11,7 15,4
The source: the authors’analytical product based on data [1: 9].
These data demonstrate that digital IMomami IaHi CBimUaTh, 1110
services for online communication | KoMyHiKaIliHHi OHAaMH-3acobu
(messengers, videoconferencing) have | (MmeceHmKepH, Bi/1€03B’s130K) cTasu

become leading tools: for instance, in 2020,
88.2% of respondents used Viber for
educational process management, while by
2022 this share, although slightly reduced,
remained high at 78.4%. The use of video
conferencing  platforms like Zoom
increased significantly from 28.5% (2020)
to 65.4% (2022).

At the same time, the role of traditional
school websites as information resources
declined from 62.7% in 2020 to 23.5% in

2022, indicating a transition to more
interactive communication tools. The
proportion of schools that introduced

electronic gradebooks gradually increased
from 10.3% to 15.4%, but still remains
relatively low. This shows that the
implementation of unified electronic
management systems (such as a national
electronic gradebook) has yet to achieve
widespread coverage and remains a task at
the state level.

It is advisable to develop national-level
solutions for the implementation of
electronic gradebooks and daybooks in
schools, namely, by creating a regulatory
framework and methodological
recommendations for their mass use. In
summary, the key approaches to
digitalisation in GSEI management involve
systematic implementation of digital
platforms, data-orientation, and
adherence to principles of openness and
accessibility as confirmed by both
international experience and domestic
research.

OpoBinHUMHU iHcTpyMeHTaMu: y 2020 pori
OAS OIIEPATUBHOTO VIIPABAIHHS OCBITHIM
IIPOLIECOM 88,2% OIIMTaHUX
BHKOpPHCTOBYBaAau Viber, y 2022 pomi ix
JacTKa 3aAHlllaracsd BHCOKOIO, aA€ MOEIo
amMeHImuAacd — 78,4%. 3HaYHO 3pPOCAO
3aCTOCYBaHHS naaTgopm
BimeokoHdepeHIIii: Zoom —i3 28,5% (2020)
oo 65,4% (2022). BopgHouac poab
TpaaulliiHOro  BeOcalTy  IIKOAM €K
iH(popMAaIiTHOTO pecypcy 3MeHIIHAacs (3
62,7% y 2020 poui no 23,5% y 2022 porti),
110 MOK€ BKas3yBaTH Ha Ilepexid A0 OiAbII
IHTepaKTUBHUX IHCTPYMEHTIB B3a€MOJIii.
YacTka IIKia, SIKi 3alIpOBaUAN €AEKTPOHHI
MIOICHHHUKHU, IOCTYIIOBO 3pocTtaaa (3 10,3%
no 15,4%), aane 3aanuImIaeTbCcs BiZHOCHO
HeBHCOKoOI0. lle cBimuuTh IIpo Te€, III0
BIPOBQXKEHHS  €OUHUX  EAEKTPOHHHUX
CHCTEM yIIpaBAiHHA (HammpuKaaz,
€AEKTPOHHOTO JKypHaAy) e He Mae
IIOBCIOMHOTO XapakTepy 1 € 3aBHaHHAIM
[eP>KaBHOTO PiBHS.

Mu pekoMeHAYEMO PO3POOUTH €OMHI
3araabHO/IeP3KaBHI pimnreHHs IIIOT0
BIIPOBaI?)KEHHSI E€AEKTPOHHUX XKYypPHaAIB i
IIOAEHHUKIB y IIKOAAX, & CaMe€ CTBOPHUTU
HOPMAaTUBHY 6azy 178 MeTOAWYHi
pexoMeHmartii AL ix MAacoBOI'0
BUKoOpucTaHHs. OTKe, KAIOUOBI IIiAX0IU 0
mudposizanii  ympaBaimng B 33CO
nependavaroTb CHUCTEMHE BIPOBAXKEHHS
1 PoBUX NAAT(OPM, OpicHTAllil0 Ha aHi,
BiATIOBIAHICT, IIPHUHIOMIIAM BiAKpHUTOCTI H
OOCTYIIHOCTi, IO IIiATBEPKYETHCH SK
Mi>KHapPOIHUM JIOCBiOM, TaK i
BITYHU3HIHUMHU JOCAIIKEHHIMH.
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The level of digital transformation of
education management in Ukraine today
is differentiated and depends on the
region, the material and technical base of

institutions, and external factors (in
particular, the pandemic and war).
Overall, digitalisation in educational

management across the country is gaining
momentum. According to the estimates
from the Ministry of Digital
Transformation, as at the end of 2023, the
average integral indicator of regional
digital maturity (the digital transformation
index) was 0.632 on a scale from O to 1 [4].
Selected data for certain regions are
presented for illustration in table 2. The
highest figures were recorded in
Dnipropetrovsk (0.908), Lviv (0.891), and
Poltava (0.833) regions.

Indicators of Digital Transformatio

PiBenn nudponoi TpaHcdopMarrii
YIIPaBAIHHS OCBITOIO B YKpaiHi CHOTOLHI €
nudpepeHIliioBaHIM 1 3aA€XUTH  Bif
perioHy, MaTepiaAbHO-TeXHIiYHOI  6a3u
3aKAaiB 1 30BHIIIHIX YMHHHUKIB (30KpeMa
naHgeMii Ta BiMHH). 3araaoM 1o KpaiHi
nu(poBi3allid OCBITHBOTO MEHEIKMEHTY
Habupae obepTiB. 3a OILliHKaMH
MiuicrepcTBa 1mcppoBoi TpaHchopmalii,
IHTerpaAbHUN ITOKAa3HUK ITUPPOBOI 3pia0CTi
perioHiB (iHaekc I PoBoi TpaHchopmarrii)
cTaHoM Ha KiHellb 2023 poKy B cepeIHbBOMY
cranoBuB 0,632 Gaaa (3a mkaaoio 0-1) [4].
Y Tabaumi 2 paa iarocrpallii HaBegeHO
BUOIpKOBI maHi 1o perioHax. Ha#Bwumii
IIOKa3HUKU IIPOAEMOHCTPYBaAU
HuinponerpoBcbka (0,908), AbBiBCbKa
(0,891) i IToaTaBceka (0,833) obaacTi.

Table 2.

n in certain regions of Ukraine (2023)

Region

Digital Transformation Index (0-1)

Dnipropetrovsk 0,908

Lviv 0,891

Poltava 0,833
The source: the authors’ analytical product [4].

Certain regions of Ukraine have Okpemi obaacti YkpaiHH mocdran
achieved a high level of digitalisation in | Bucokoro piBHS nudposizartii
management processes. At the same time, | ynpaBaiHCEKHX mpo1ieciB. IIpu 11boMy icHye
a gap exists between leaders and other | po3puB Mik AimepamMu #®  iHIDUMU
regions. A number of regions (including | perionamu. Hmu3ka perioHiB (30Kpema

Luhansk, Kherson, and Zaporizhzhia) had
significantly lower ratings, which is due to
the consequences of hostilities,
occupation, and  destroyed  digital
infrastructure. These figures confirm the
existence of regional digital disparities in
the education management sector, which
must be considered when implementing
state digitalisation strategies. According to

research [4; 11; 14|, in some regions,
staffing  positions for  digitalisation
specialists at regional state

administrations are filled by less than half,
slowing down the implementation of digital
reforms at the local level. Nevertheless, the
Ukrainian government has begun to
consider regional specifics: the digital
transformation index is updated regularly
and serves as a benchmark for additional
support to lagging regions.

At the national level, the digitalisation

of education management remains

AyraHcbKa, XepCOHCBKA, 3aIlopi3bKa) MaAr
3HAQYHO HMXKYi OIlIHKH, II0 3yYMOBAEHO
HacAiikaMu BOEHHUX [miff, oKymamii Ta
3pyHiHOBaHOI IUQPPOBOI iHPPACTPYKTYPH.
i pgadi mOiOTBEPIKYIOTH  HASBHICTD
perioHaAbHUX IM(MPOBUX AUCIPONIOPILIN ¥y
cchepi ymmpaBaiHHS OCBITOIO, IO IIOTPeOye
BpaxyBaHH4 ITiJ1 Yac peaaisallii qepkaBHUX

cTpareriii 1mudposizallii. 3a mgaHuMH
[OCAIMKeHb [4; 11; 14|, y negdkux o0AacTax
4JacTKa IIOTPiOHUX daxiBIIiB i3

nudposizarii npu obaxepxRagMiHiCTpaIisax
YKOMIIAEKTOBaHa MEHIIe Hi’K Ha II0OAOBUHY,
1110 TAABMYE peaaizailito ugpoBux pedpopm
Ha Micugax. BomHodac yKpaiHCBKHHM ypdan

rmoyaB ypaxoByBaTH perioHaABHY
crertidiky: IHOEKC 1 poBoi
TpaHcdopMallii OHOBAIOETBCS PETYASIPHO i
CAYTYE  OpPIEHTHPOM  [Ad  AOAATKOBOI

OiATPUMKH Bi[ICTaARX 0OAACTEH.
Ha namionaabHOMy piBHIi I poBizaltis
yIpaBAIHHS OCBITOIO Mae pparMeHTapHUH
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fragmented: some schools and
communities have implemented modern
solutions, while others are just starting
this journey. Much depends on the local
initiative of school leaders. For example,
according to surveys, about 15% of

schools as of 2022 wused electronic
gradebooks/daybooks [1: 9], while
electronic document management

systems at the school level have not yet
become widespread. Ukraine has various
uncoordinated platforms for education
management: commercial products ("My
Knowledge", "Unified School" etc.) and
local IT company developments, but a
single national platform for managing the
educational process is still in the design
stage [11; 14]. At the same time, several
operational information dashboards for
real-time school performance monitoring
(attendance, achievement, needs, etc.)
are being introduced. This increases the
transparency and accountability of the
education system and enables managing
staff to respond to problems more
quickly.

An important feature of the digital
transformation of education management
in Ukraine is the influence of external
factors, primarily the war. Martial law has
significantly accelerated digitalisation
where possible since many processes had
to be transited and transformed into
remote formats. As of 2023, over 30% of
Ukrainian schools were unable to
function fully under traditional
management models due to security
threats, leading to the transition to digital
models for organising work [4; 8: 11; 10:
59; 11]. In frontline and occupied regions,
management decisions (meetings,
student record-keeping, communication
with teachers) are mostly carried out
through online tools.

To ensure educational continuity during
wartime, some remote learning projects are
being developed by the state. In particular,
a national digital platform — "State Distance
School" (School for Ukrainian Nation, SUN)
— is planned, which will provide
uninterrupted  educational  processes
regardless of the location of students and
teachers. Around 10,000 schools have
already been equipped with open Wi-Fi

XapakTep: OKpeMi IIKOAM Ta TIpoMaau
BIIPOBaAHAM CydacHi pillleHHs, TOHi 9K
IHIIII AMIIIEe PO3MOYMHAIOTH Ilef IIASX.
BaraTo 3aAekUTh Bill AOKAABHOI iHIITIaTUBH
KEepiBHUKIB 3akaagiB. Tak, 3a pgaHuMu
OIUTyBaHb, OAU3BKO 15% IIKiA cTaHOM Ha
2022 pik BUKOPUCTOBYBaAHW EAEKTPOHHI
XKypHaau/moneHHuku [1: 9], Tomi €K
CHUCTEMH €AeKTPOHHOI'0 JOKYMEHTOODIry Ha
PiBHI IIKiA IIle He € MacoBUMH. B YkpaiHi
OIIOTH  PO3pi3HEHI  maaTdopMU  OAd
yIIpaBAIiHHSI OCBITOIO: KOMePpIIitiHi
nponyktu ("Moi 3HanHga", "€auHa mKoaa"
TOIIO) i Po3pobKU MiciieBux IT-KoMmnaHii,
aae €quHa  OepxKaBHa  IaaTdopma
yIOpaBAIiHHS OCBITHIM ITPOIIECOM ITepebyBae
B craznii nmpoektyBaHHa [11; 14]. Takox
VOPOBaIKYETHCH  HHU3KA  OIEPATHBHUX
iHopMallitHuxX naHeAed (mambopaiB) mas
MOHITOPHUHTY POOOTH IIKIA y peasbHOMY
Jaci (BiABiAyBaHHS, YCIIIIHICTb, HOTPeOH
Touro). lle miagBuIlye mIpO30OpicTh i
MMiA3BITHICTE OCBITHBOI CHCTEMH, [AIOYH
KEePiBHUIITBY 3MOTY IIIBUIIIE pearyBaTH Ha

OpobAEeMH.

BaxkaMBOI0O  0COOAMBICTIO  ITH(PPOBOI
TpaHcdopMallii ympaBAiHHS OCBITOIO B
YkpaiHi € BHNAMB 30BHIIIHIX YHHHUKIB,

nepeayciMm BitiHU. BoeHHUN cTaH CyTTEBO
IPUCKOPUB IIU(PPOBi3allito TaM, ae e 0yao
MOKAWBO, OCKIABKH 0OaraTo MIpoIleciB
IOBEAOCHd TIIepeBEeCTH B AUCTaHIIIMHUHA
dopmart. Cranom Ha 2023 pik moHan 30%
YKpPaiHCBKHUX LIKIiA HE MOXKYTb IIOBHOLIIHHO
dyHKIIOHYyBaTH 3a TPpagULiHHUMHA
MOZEAIMH VIIPaBAIHHA 4Yepe3 3arpos3u
Oesmerri, 1110 3yMOBHAO Iepexim  Oo
mudpoBUX MoaeAel opraHizarlii pobotu [4;
8: 11; 10: 59; 11]. Y npudpoHTOBUX Ta
OKYIIOBaHUX perioHax YIIPaBAIHCBKI
pillleHHs (IpoBeAeHHS Hapa, oOAiK y4HIB,
KOMYHIKallid 3 yYUTEAIMH) 3AiHCHIOIOTHCS
IepeBakKHO 4Yepes3 iHTepHeT-3aCo0H.

[aga 3abe3neyeHHs HaBYaHHS B yMOBax

BilHM  gep:XaBa  pPO3BHUBAE  IIPOEKTHU
JIUCTAaHIIHHOL OCBITH. 3okpemMa,
TIAQHYETBCS  CTBOPEHHS  HAIiOHAABHOI
g poBoi nAaTOPMH "[lepxaBHAa
aucraHiiiga mkoaa" (School for Ukrainian
Nation, SUN), gKa 3a06e311eYnuTh
Oe3repepBHICTD OCBiITHBOTO IpoIleCy

HEe3aAeKHO Bif Micld repeOyBaHHS YYHIB i
negaroriB. Yxke 3apa3 0au3bko 10 THCHY
mKia obaamHaHi Bigkputumu Wi-Fi 3oHaMu,
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zones, enabling to organise learning
process in adapted shelters and outside
buildings during air raid alerts [11]. Thus,
the war has created new challenges for
education management while
simultaneously stimulating the rapid
adaptation of digital technologies as a
crisis management tool.

Another specific feature of Ukraine’s
experience in the digitalisation of GSEI
management is the extensive involvement
of international assistance and pilot
projects. In cooperation with the EU,
programmes are being implemented to
improve the digital qualifications of
managers and teachers, provide schools
with computer equipment, and so on.
Educational institutions are introducing
blended learning approaches, where part of
the administrative functions (schedule
planning, attendance monitoring) is
performed by digital systems. This is
gradually changing the management
culture: school leaders are increasingly
focusing on data analysis and using
electronic services for decision-making.
The Ukrainian secondary education system
is currently in the phase of digital
development, which corresponds to a stage
of gradual transition from local ICT
initiatives to their integration into a unified
ecosystem. This transition is characterised
by the simultaneous coexistence of old
paper procedures and new electronic ones,
requiring managers to acquire skills in
both formats.

It is worth noting the level of digital
literacy among participants in the
educational process, as it directly affects
the success of the transformation. In
recent years, the digital literacy of
Ukrainians has significantly increased
due to state initiatives (e.g., the
"Diia.Digital Education" platform) [14]. If
in 2019 only about 47% of adults had a
basic level of digital skills, by 2023 this
figure had risen to almost 60%. Notably,
young people wield digital technologies
much better: among adolescents aged 10-
17, the share with skills above a basic
level reaches 66%. This dynamic creates
preconditions for the digitalisation of
education.

110 Ja€ 3MOIYy OpraHi3yBaTH HaB4YaHHS B
IIPHUCTOCOBAHUX VKPUTTAX i rosa
OyniBASIMU IIi Yac NOBITPAHUX TpUBOT [11].
Takum 4ywHOM, BiliHA, 3 0OHOrO OOKy,
CTBOPHAA HOBI BUKAHKU [OAS YIIPaBAiHHS
OCBITOIO, a 3 IHIIIOTO — CTHMYAIOBajAa
MIBUAKY a[aNTalIliio IIUPPOBUX TEXHOAOTIH
gK iHCTpyMeHTa KPHU30BOI'0O MEHEIXKMEHTY.

o crnemudiyHUX pHC YKPaiHCHKOIO
nocBiny mudposisaitii ympaBainaa 33CO
HAA€KUTh TaKOXK MacluTabHe 3aAydeHHS
MIiXKHApPOAHOI  JOIIOMOTHU %4 ITIAOTHHX
IpoekTiB. Y cmiBopali 3 €C peaai3yroThCs
oporpaMe 3 IMiABHUINIEHHS KBaaidpikartii
KEepiBHUKIB 1 BYUTEAIB y 1mu@poBiti cdepi,
3abe3rieyeHHA IIIKiA KOMIT IOTEPHUM
obaamHaHHAM TOIO. B OCBiTHIX 3akaamax
VIOPOBaKYIOTbCA  IAXOAHM  3MIIIQHOIO
HaBYaHHS, KOAW YaCTHUHY aIMiHiCTPaTUBHHIX
yHKITIHT (mraHyBaHHS pPo3KAaLy,
MOHITOPHUHI  BiBiAyBaHHH) BHUKOHYIOTH
mudpoBi cucreMu. lle mocTyroBo 3MiHIOE
KyABTYPY YVIPaBAIHHA: KEPIBHUKHU IIIKIA yce
6iabllle yBaru NPUIIAFIOTH aHaAily HaHUX i
BUKOPUCTAHHIO E€AEKTPOHHUX CEPBICIB Oad
yXBaA€HHd pillleHb. YKpaiHChbKa CHUCTeMa
cepenHBOI OCBITH IlepebyBae HHHI Ha erarri
IPOBOrO PO3BUTKY, 1110 BiAIOBimae cTamii
IIOCTYIIOBOIO Ilepexoay Bin aokaabHuxX IKT-
iHimiaTMB p#0 ix iHTerpamii B €OuHY
ekocucreMmy. Llet mepexin xapakTepu3yeThbCs
OTHOYaCHUM CIIiBiCHyBaHHSAM CcTapux
ariepoBUX ITPOLIEAYP i HOBHUX €A€KTPOHHUX,
TOMYy VIIPaBAIHIII 3MYIIEHi OIIAaHOBYBaTH
HaABUYKU POOOTHU B 060X popMaTax.

Bapro Bigm3Ha4yuTH piBEeHb ITU(PPOBOI
rPaMOTHOCTI Y4acHHUKIB OCBITHBOTO
IIpOLIECY, a/Ke BiH 6e3r1ocepeHBO BIIAMBAE
Ha yCITIIHicTs TpaHcgopMmarttii. OcTaHHIMH
pokamu 1udpoBa I'PaMOTHICTh YKpaiHILiB
3HAYHO 3pocAa 3aBASIKH Jep3KaBHUM
igiiatuBaMm (mmaardopma  "dig.llucgpposa
ocsiTa" Tomio) [14]. Ao y 2019 porii auitte
6An3bK0 47% MOOPOCAUX MaAM 0a30BHH
piBeHBb IUPPOBHUX HABHUYOK, TO ¥ 2023 porii
me¥ TI[moKa3HHK 3pic mo wmatizxke 60%.
[Toka30BO, 1110 MOAOAb BOAOIE IIM(PPOBUMU
TeXHOAOTiAMU HabaraTo Kparlie: Ccepezn
migaiTKiB 10-17 pokiB "acTKa 3 piBHEM
HaBUYOK BHUIIMM 34 0azoBuii carae 66%. Y
Tabaunili 3 y3araaAbHEHO JUHAMIiKy OCHOBHHUX
IIOKAa3HUKIB mudpoBoi TPaMOTHOCTI
HaCeA€HHSI, III0 CTBOPIOE IE€PEOyMOBHU [AS
nudposizartii ocBiTH.
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Table 3

Level Dynamics of Digital Literacy of adult population in Ukraine
Index (perscentage of adult 2019 2023
population 18-70)
The level of digital literacy is very low or 53% 40,4%
absent
Digital literacy level is basic at least 47% 59,6%
Those who are interested in 47,40% 58,30%
enhancement of their own digital literacy

The source: the authors’analytical product based on data [14].

The quantity of Ukrainians who had very
low level of digital literacy has reduced
significantly. In 2023 over 93% of adults
wielded basic skills of dealing with digital
devices at the very least, and the
percentage of adults who were unable to
deal with computers or internet has
decreased up to 7% (in comparison with
15% a few years earlier) [14]. For
educational sector it means that most
teachers, parents and high school students
are ready to perceive digital innovations. At
the same time, a generational gap persists:
younger teachers and students adapt to
ICT much faster than some older school
managers, who require additional training.
This is why one of the state policy priorities
has become large-scale digital competence
training for educational managers [6: 20].

Thus, the level of digital transformation
of educational process management in
Ukraine can be characterized as
dynamically growing, but uneven. The
greatest successes have been achieved in
technical support (internetization) and the
creation of a regulatory framework for
digitalization, while the challenges remain
in providing all institutions with modern
ICT tools and leveling digital disparities
between regions. On the agenda are the
tasks of large-scale implementation of
unified electronic school management
systems and continuing training of
management personnel to work in a digital
environment.

Despite positive progress, a number of
problems continue to hinder education
management digitalisation. Generalised
list of the main obstacles for distance
learning implementation (as the indicator
of digital readiness) is presented in
Figure 1.

YacTka yKpaiHIiB i3 HU3BKUM pPiBHEM
1 poBoi KOMIIETE€HTHOCTI IIOMiTHO
ckopotuaaca. Y 2023 poui nonag 93%
JOPOCAHX MaAH Xo4a 6 MiHiMaAbHI HABUYKHU
poboTu i3 IHPPOBUMHU HOPUCTPOSIMH, a
yacTKa THX, XTO B3araali HE BOAOJIIE
KOMIT'IOTEPOM 4YH IHTEPHETOM, 3HU3UAACH
no ~7% (nopiBHgHO 3 15% KiabkoMa
pokamu pawirie) [14]. [as ocBiTHBOI cdhepu
Ile oO3Haydae, M0 OIABLIICTb YYMUTEAIB,
OaTpKiB 1 crapmux y4YHIB yKe TIoToBa
cupufiMaT  IHU@MPOBI  HOBOBBEIEHHS.
BomHoyac icHye reHepallitHUNP pPO3PHUB:
MOAOZI memaror ¥ y49HI  IOBHAIIE
agantyorbess no IKT, HiIK gacTtuHA
CTapIInX KEPiBHUKIB IKiA, aKi
oTPeOYIOTH JOAATKOBOIO HaB4YaHHsda. Came
TOMY OJHUM i3 HamupsaMiB [gepKaBHOI
IIOAITUKU CTAAO MAacCInTaOHe ITiABUINEHHS
KBaaidikariii yrrpaBAiHCBKHUX KaIPiB OCBITH
y cepi rudpoBoi KommneTeHTHOCTI [6: 20].

Otxe, piBeHb IH(PPOBOi TpaHcdopMarmi
YIIPaBAIHHSI OCBITHIM mHpolecoM B YkpaiHi
MOXKHa OXapaKTepu3yBaTH $K TaKHH, IO
OUHAMIYHO 3pOCTa€e, OOHAK HEPiBHOMIPHUM.
Ha#6iAbIINx yCIiXiB JOCATHYTO B TEXHIYHOMY
3abe3neyeHHi (iHTepHeTH3allil) i CTBOpEHHI
HOPMAaTHBHOI 6a3u [as ITippoBizartii, Tozi SK
BUKAUKAMH 32AHUIIAIOTHCS 3a0e3I1eYeHHs BCiX
3akaamiB cydacHuMmu IKT-iHcrpymentamu #
BUPIBHIOBaHHS IHM(PPOBHUX MIUCIIPOIOPILiH
MK perioHamu. Ha nopanky mpeHHoMmy -—
3aBAAHHS  MAaCIITA0HOIO  BIIPOBAKEHHS
€IMHUX EAEKTPOHHUX CHCTEM VIIPaBAiHHS
ITKOAOI0 Ta IIPOAOBKEHHS  IIiATOTOBKH
KEepiBHUX KaapiB [0 PoOOTH B IM(PPOBOMY
CEPEeIOBHIII.

HesBaxkaroun Ha NMO3UTHBHI 3pyILEHHH,
HasBHA HHU3Ka IIPOOAEM, IO CTPUMYIOTH
mudpoBizalliro yIIpaBAiHHS OCBITOIO.
Y3araapHEHUH IepeAik OCHOBHUX Oap’epiB
IION0  BIPOBAMKEHHS  AUCTAHIIHHOTO
HaBYaHHA (9K iHAuWKaTtopa 1IudpPOBOI
TOTOBHOCTI) IIOaHO B PUCYHKY 1.
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Lacking in technical gadgets availability among education seekers
(students)

Unavailability of internet connection of high quality. Poor or lacking
internet connectivity

Low level of self-organisation and motivation among students

Insufficient technical support of educational institutions

Lacking of parental support

Fig. 1. The main problems of educational process digitalization

The source: the authors’analytical product.

The most common issues include
technical and infrastructural deficiencies:
a lack of devices for students (computers,
tablets), poor or absent internet
connectivity, especially critical in rural
areas and regions affected by military
actions, where connections are unstable.
Solving these problems requires massive
investments in equipment (providing
students and teachers with laptops,
projectors, internet access) and the
development of telecommunications
infrastructure (broadband internet in every
community) [11].

Low student motivation for self-organised
learning is another significant obstacle. This
indicates the need for methodological
support: the introduction of new digital
teaching methods, gamification, and
incentive systems to increase students
engagement in online environment. As for
parents, their involvement and trust in
digital learning formats are also crucial. It is
necessary to carry out awareness-raising
campaigns among parent communities
about the Dbenefits of digital tools
(transparent assessment, online monitoring
of children’s progress, etc.) to involve them in
cooperation.

A notable challenge is the deficiency of
digital competencies among educational
managers i.e. a significant obstacle to
systematic digitalisation [6: 20]. This is
especially true for the older generation of
school principals and their deputies, who are

Haiibiabr momupeHUMH IIpobaeMaMiu €
TeXHIYHi ¥  iHppacTpyKTypHi: Opak
IIPUCTPOIB y aiten (koMIT’T0TEPIB,
TIAQHIIIETIB), ITOraHa SKiCTh abo BiCyTHICTH
inTepHery Tomio. Lli YHMHHUKH 0COOAMBO
KPUTUYHI A CiABCBKOiI MiclieBocTi H
perioHiB, mocTpaXkaasux Bin 00HOBHUX MiH,
e 3B’a30K HecTabiabHUM. BupinenHs mumx
npobaem noTpebye MacIuTabHuX
iHBeCTHIII B obaamHaHHS (3a0e3redyeHHS
Y4HIB i BYHTEAIB HOyTOyKamu,
IIPOEKTOPAMH, IHTEepHET-I0CTYIIOM) i
PO3BHUTOK TEeAEKOMYHIKaIliiHOI
iH(pPaCTPYKTYpPH (ImupoKOCMyTOBHHA
IHTEepPHeT y KOXKHiN rpomani) [11].

Huspka MOTHBAIldI V4HIB 0
CaMOOpPTraHi30BaHOIO HaBYaHHS TaKOX €
3HAYyIOI0 Ilepemkoaor. lle BKa3ye Ha
HEOOXiAHICTP  METOAWYHOI  MiATPUMKH:
YIIPOBaIKEHHS HOBUX IIU(PPOBUX METOIUK,
refimicpikartii, cucrem 3a0XO4YeHHs, abu
OiABUIIUTU 3aAyUEHICTb YYHIB B OHAAMH-
cepenoBuitte. [Ilomo 6aTHKiB, TO iXHS y9acTh
i moBipa mo nudgpoBHUX (GOPM HaBYAHHS
TeXK € KPUTHUYHUM YHUHHHKOM. HeoOximHo
IPOBOOUTH PO3’ICHIOBaABLHY POOOTY cepen
0aTBKiBCBHKOI I'POMAaZICBKOCTI IIPO IepeBaru
HUPPOBUX  IHCTPYMEHTIB (rpo3opicTh
OILIIHIOBaHHY, MOXAUBICTb CAiIKyBaTH 3a
ycIixaMu OiTell OHAAMH TOINO), abu
3aAyYUTH IX 40 CHiBIIpAlli.

Bapro BimzHaumtH, 1m0  gedimut
U POBUX KOMITETEHTHOCTEeH
YIIPaBAIHCBKHX KalpiB OCBITH € CYTTEBOIO
IIEPEIIKOZIOI0 Al CUCTEMHOI I(ppoBi3artii
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not always ready to embrace new
technologies. In this context, it is
recommended to strengthen the professional
development of GSEI heads: develop
specialised courses and trainings in digital
management, create communities of practice
where experienced innovative principals
share knowledge with their -colleagues.
Qualification enhancement programmes for
education managers are already being
implemented as part of EU and Ministry of
Education and Science of Ukraine projects,
focusing on practical skills for working with
electronic systems and data.

Another serious problem is the
fragmented and unsystematic
implementation of ICT. A considerable
number of schools use individual digital
solutions that are not integrated with each
other. For instance, an electronic
gradebook may not be connected to a
performance analysis system or a distance
learning platform, causing data duplication
and unnecessary staff workloads.

To address this, it is necessary to
develop a unified comprehensive school

management information system
combining key modules (student
enrolment, timetables, assessments,

communication). The development of such
a system has been envisaged in the state-
supported digital education transformation
projects but will require time and resources
for implementation.

Based on the identified issues, a number
of recommendations can be formulated
regarding digital management in general
secondary education institutions (GSEIs).

Firstly, it is essential to provide schools
with appropriate infrastructure: high-
speed broadband internet access, modern
computer equipment, and network
hardware. This task should be addressed
by the state and local self-government
bodies  through  targeted  programs
(including the continuation of initiatives
such as "A Laptop for Every Teacher",
among others).

Secondly, it is necessary to standardize
software by introducing a recommended
set of digital management services to be
used by all institutions (for example, a
unified  electronic  school daybook
nationwide). Such wunification would

[6: 20]. OcobAHBO IIe CTOCYETHCS CTAPIIIOTO

IIOKOAIHHS OUPEKTOpPiB MIKiA 1 IXHIX
3aCTYIIHUKIB, HKi He 3aBXOIU TOTOBi
OpUUHSTH HOBI TexXHOAOTl. Y I1bOMYy
KOHTEKCTI  PEKOMEHAYETHCS  IIOCHUAHUTH

npodecitinnii po3BUTOK KepiBHHUKIB 33CO:
PO3pO0OUTH cIlelliaabHi KypCH i TpeHiHTH i3

(P POBOTO MEHEKMEHTY, CTBOPUTH
CITIABHOTHU  MHPaKTUKH, M€ M[OOCBig4YeHi
OUPEKTOPHU-HOBATOPH JIAUTUMYTHCS
IOCBiaOM i3 KOAETaMHU. Yxke

BIPOBAKYIOTHCS TpPOrpaMHu ITiIBUIIIEHHS
KBaanipikalrii A KepiBHUKIB 3aKAA[liB
ocBiTM B MexXax IpoekriB €C i
MinicTepcTBa OCBITH 1 HayKu YKpaiHU 3
aKIIEHTOM Ha MPaKTUYHI HABUYKU POOOTH
3 eAEKTPOHHUMM CHUCTEMaMU ¥ JaHUMU.

3HaYHOIO MPOOAEMOIO  3aAUINAETHCS
TakoxK (PparMeHTapHICTh i HECUCTEMHICTh
YIIPOBAIZKEHHS IKT. Barato IIKiA

BUKOPHUCTOBYE OKpeMi DHU(POBi pileHHH,
10 He IHTerpoBaHi MixK coboro. Hanmpukaas,
€AeKTPOHHUH IIOIECHHUK MOXe He OyTu
[IOB’I3aHUM i3 CHCTEMOIO aHaaizy
yCHOinIHOCTI abo 3 AaT(POPMOIO
QUCTaHIIHOTO HaBYaHHH, 1110 IPU3BOAUTH
oo nayboaroBaHHS iH(popMaliii # 3afiBoro
HaBaHTaXKEHHS Ha  1nepcoHaa. [ag
IOI0AQHHS IIHOTO HEOOXigMHO PO3poOoUTH
€ONHY KOMIIAEKCHY iH(pbopMalliiHy cuCTeMy
yOpaBAiHHS IIIKOAOIO, sKa O o0’emgHasa
KAIOYOBI MOAyAl (KOHTHHIEHT, PO3KAAJ,
OLliHIOBaHHSI, KOMYyHiKallis). Po3pobaeHHs
TaKOi CHCTEMH IependadeHo B IIPOEKTaX
nugpoBoi TpaHcdopMarrii OCBITH,
OiATPUMyBaHUX Jep3KaBolo, IIpoTe i
BIIPOBaI3KE€HHS ITOTPedye Jyacy ¥ pecypciB.

Ha ocHoBi BugBAeHUX mpobaeM MOKHa
cchopMyArOBaTH ~ HH3KYy  PEeKOMEHOAIlil
mono nudgponoro ynpasainHg B 33CO. I1o-
repiue, 3a0e3neYuTH IITKOAU
iH(PaCTPYKTYPOIO: BHUCOKOIIBHUIKICHUM
iHTEpHETOM, Cy4YacHOIO KOMII'TOTEPHOIO
TEeXHIKOI0, MepexKeBUM obsamHaHHaM. Lle
3aBIaHHS MaloTh BHUPIIIyBaTHU JAepzKaBa H

opraHu MiCIIeBOTO caMOBpsiAyBaHHA
HIASIXOM  IIIABOBUX IIpoTpaM (30KpeMa
IIPOAOBXKEHHSI IHIITiaTUB "HoyTOyk

KOKHOMY BYHMTEAIO" TOILO).
[To-npyre, crangapTHU3yBaTH IPOrpaMHe

3abe3rieueHHd - YIIPOBaAUTU
PEeKOMeHI0BaHUH Habip TUPPOBUX
cepBiCiB  mad  ympaBaiHHA, gKi 0
BUKOPUCTOBYBaAU BCi 3aKAaIu
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simplify data exchange and methodological
support for users.

Thirdly, investments should be made in
human capital by continuing to train
school leaders and teachers in the effective

use of ICT. Professional development
programs must include mandatory
modules on  digital literacy and

management, while mentoring programs
involving more experienced colleagues
should be implemented for young teachers
and school principals. As the experience of
Poland and Hungary demonstrates,
systematic teacher training in the field of
digital technologies contributes to the
successful reform of the education system
as a whole [12: 88].

Fourthly, it is important to update the
regulatory and legal framework for
education management in the context of
digitalization. This involves the Ilegal
recognition of electronic documents
(orders, reports, certification materials),
regulation of teachers’ remote work,
protection of personal data within school
information systems, and more. The
establishment of clear rules will reduce
legal uncertainty and risks during the
implementation of new technologies.

Fifthly, it 1is advisable to foster
partnerships and experience exchange by
creating platforms (such as online forums
and conferences) for discussing best
practices in digital school management, and
engaging communities and businesses in
supporting digital education projects [4; 11].

Special attention ought to be also given
to recommendations shaped by the
realities of wartime. The crisis experience
has revealed the urgent need for backup
(duplication) digital management systems.
It is recommended to develop continuity
plans for educational institutions,
including the use of cloud storage for data
backup, the establishment of emergency
communication procedures via mobile
applications, and the organization of
remote meetings in case of danger.

The wartime context has also intensified
cybersecurity concerns, with increased
risks of cyberattacks targeting educational
websites and data breaches. Therefore, it is
recommended to implement security
measures in every institution, including

(Hampukaam, €qUuHUN €ACKTPOHHUMI
HIOAEHHUK IIo Kpaini). Taka yHidikarisa

CHOpPOCTUTH OOMIH maHUMU P METOOUYHY
OiATPUMKY KOPHUCTyBadiB.

[To-Tpete, iHBecTyBaTH B AIOJCBKHH
KaIliTaa: IIPOAOBXKUTHU HaBYaHHSI
KepiBHUKIB 1 memaroriB egpeKTHBHOTO

Bukopucrauusg IKT. HeoOxigHO BKAIOYHUTH
OO TIporpaMm ITiABHUINEHHSA KBaaidikarrii

000B’I3KOBI MOy Al i3 g poBoi
TPaMOTHOCTI ¥ MEHEIXKMEHTy, a [Ad
MOAOAUX  YYHUTEAIB 1 OAUPEKTOpPIB —

MEHTOPCBKI IIpOrpaMH 3a ydacTi OiAbI
JOCBIMYEHUX KOAET. %K MoKasye MOoCBin
[ToApImi # YTOpIMUHU, CHCTEMHA [iATOTOBKA
BYHTEAIB y cdepi IM(PPOBUX TEXHOAOTIH
CIIpHUSE YCIIITHOMY pepopMyBaHHIO OCBIiTHU
3araaom [12: 88].

[To-uyeTBepTe, BasKAUBO OHOBUTH
HOPMATHBHO-IIPAaBOBY 0a3y yIpaBAiHHS
OCBITOIO 3 ypaxXyBaHHAM IH@poBizarii.
IneTsca Ipo IIpaBoOBe BU3HaHHS
€AeKTPOHHHUX JIOKYMEHTIB (HakasiB, 3BITiB,
aTecTalifHIX MaTepiaaiB), peraaMeHTAallilo
OUCTaHIIHOI poOOTH memaroriB, 3aXHCT

IIEPCOHAABHUX  OaHUX Yy  IIKIABHHX
inpopMarliftHmX cucreMax TOLIO.
HagBHicTp 4YiTKMX HOpaBUA 3MEHIIUTH

IIpaBOBYy HEBH3HAYEHICThb i pU3UKU IIif dac
YIIPOBaIKEHHS HOBHUX TE€XHOAOTIH.

[To-rr’aTe, BapTO PO3BHUBATU ITapTHEPCTBA
B oOMiH [OCBiIOM: CTBOPHUTH MabgaHYUKH
(oHAATH-POPYyMH, KOH(epeHILii) [AST
0OTrOBOPEHHS KpaIlUX MPaKTUK ITH(PPOBOro
yVIIpaBAIHHS IIIKOAAMH, 3aAydaTH I'POMaIU Ta
6i3Hec 40 TmiATPUMKH ITU(PPOBUX IIPOEKTIB B
ocBiTi [4; 11].

Okpemo BapTO HaroAOCHUTH Ha
PEKOMEHAIlisIX 3 ypaxyBaHHAM BOEHHUX
peaaiii. KpusoBuit JIOCBi BUIBUB
HeOoOXiMHICTh MaTHU pe3epBHi (AyOAIOBaAbHI)
g poBi KOHTYPH YIIpaBAiHHS.
PekomeHayeThCs po3poduTH IAQHU
Oe3repepBHOCTI POOOTH 3aKAAMIiB OCBITH,
4aKi rependavaroThb BUKOPHUCTAHHS
XMapHHX CXOBHII] JIASI PE3€PBYBaHHSA JaHUX
IITKOAH, HaIIpaIllOBaHHA HpPOLEAYP
eKCTpeHol KoMyHikallii d4epe3 MoOiABHI
3aCTOCYHKH, IIPOBENEHHH MAHUCTAHIIHHUX
Hapan y pa3i HeOe3eKH.

YMoBH  BiMfHH  TakKOX  3aroCTpHAU
nuTaHHda KibepbOe3rnmeku: 3pocaa 3arposa
KibepaTak Ha OCBITHI caiTH, BHTOKY
IIE€PCOHAABHUX OaHUX. Tomy
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reliable authorization systems, regular
data backups, and staff training in cyber

hygiene.
It should be emphasized that successful
digital transformation of education

management is possible only through a
comprehensive approach. It is essential to
simultaneously eliminate material
obstacles, enhance human competencies,
and adapt management processes.

The digital transformation of education
must be supported by scientific and
methodological guidance, along with
continuous monitoring of outcomes. This
means that every implemented tool and
reform ought to be evaluated and adjusted
based on feedback. Both national and
international experience, as summarized in
this study, indicate that despite existing
challenges, the digitalization of GSEI
management is an irreversible process.
Provided the recommended measures are
implemented, it will significantly improve
the quality of education and strengthen the
resilience of the educational system to
external threats.

Conclusions and research
perspectives. The relevance of the issue of
digitalizing the management of the

educational process in general secondary
education institutions (GSEIs) is driven by
both global transformations in the field of
education and the  unprecedented
challenges posed by the full-scale war in
Ukraine. In the current context, digital
solutions ensure the speed, flexibility, and
resilience of management processes, which
are key prerequisites for the uninterrupted
functioning of the general secondary
education system.

This study has made it possible to
conclude that the digitalization of
management in GSEIs is currently at an
active stage of formation and development.
Firstly, a systematic analysis of scholarly
sources and regulatory documents has
shown that the key approaches to the digital
transformation of management include the
implementation of e-governance, the
development of analytical systems, the
advancement of digital literacy among
leadership staff, and the creation of
integrated digital educational ecosystems.

PEKOMEHAYEThCS BIIPOBAIXKYyBaTH 3aco0H
3axXHCTy (HagiliHa aBTOpH3allid, pe3epBHE
KOIIifOBaHHS, HaBYaHHA KiOepririecHu mas
IIEpPCOHAaAy) y KOXKHOMY 3arkaani. Baprto
3a3HaA4YNUTH, ILI0 VCIIIHaA IUdpoBi3allia
YIIPaBAIHHS OCBIiTOI0 MOXKAMBa AHWIIE 3a
YMOBH KOMIIAEKCHOTO Hinxomy. HeoOximHo
BOJHOYAC yCyBaTH MaTepiasbHi Oap’epw,
OiABUIIyBATU KOMIIETEHTHICTb ArOAeH i
3MiHIOBATH YIIPaBAIHCBHKI ITPOIIECH.
HudpoBa TpaHcdopMallid OCBITH Mae
cnupaTHuCsg  Ha  HAyKOBO-METONWYHUH
CynpoBim 1  IIOCTIMHHH  MOHITOPHUHT
LOOCSTHYTHX pe3yAbTaTiB. lle o3Haugae, 110
KOXKEH YIIPOBa/?KEHUM IHCTPYMEHT 4YH
KOXKHY pecdopMy HeoOXigHO OIliHIOBATH H
KOPUTYBaTH Ha OCHOBi 3BOPOTHOTO 3B’SI3KY.
BiTunsHgauit 1 MiXKHapoOHUH MOCBIf,
y3araAbHEHUU Yy [OOCAIIXKEHHI, CBiIYUTH:
IONIPH HagBHI ITpoOAeMH, I poBizallis
yupaBainag 33CO €  HE3BOPOTHUM
opolecoM, HGKHH 3a YMOBH peaaisarii
peKoMeHaIliii gacTb 3MOTY  CYTTEBO
MiABUIIUTHU HgKICTbL OCBITH 1 CTiHKICTBH
OCBITHBOI CUCTEMH 10 30BHIIITHIX BUKAHUKIB.
BHCHOBKH 3 ZaHOr0O AOCAimKeHHs i
NEepPCHEeKTHBH NOAAABLIIHX PO3BiAOK.
AKTyaAbHICTB ITpoOAEMATHKY UM POBi3arlii
yIpaBAiHHS OcCBiTHIM nponecom y 33CO

3yMOBA€HA aK rAOGAABPHUMU
TpaHchopMalliIMU B TaAy3i OCBiTH, Tak i
Oesmnperie IEHTHUMHU BUKAUKaMHU,
COPUYHUHEHUMH IIOBHOMACIIITa0HOIO

BiiHOIO B YKpaiHi. Y cyd4acHHUX yMoBax
came 1H@POBI pillleHHs 3a0e3MeYyoTh
OlI€PaTHUBHICTh, THYYKICTb 1 CTIHKICTB
YIIPaBAIHCHKHUX IIPOIIECIB, 110 € KAIOYOBUMHU
nepeayMoBaMH AT Oe3repepBHOTO
dYHKIIIOHyBaHHH CUCTEMH  3araabHOI
CepeaHBOI OCBITH.

[IpoBeneHe MOCAIMKEHHS [aAO 3MOLY
OIATH  BHCHOBKY, 1III0 I poBi3allida
ynpaBainHg B 33CO mepeOyBae Ha cramii
AKTHMBHOTO CTAHOBAEHHS ¥ PO3BUTKY. [lo-
replIlle, CHCTEMHHUM aHaAi3 HAYKOBUX ZKEPEA
1 HOpMaTUBHHUX OOKYMEHTIB 3aCBiIYUB, II0
KAIOYOBHUMH  IigxogaMu A0  ITU(POBOI
Tpa"cdopMartii yIIpaBAiHHS €
BIIPOBAZKEHHSI €AeKTPOHHOIO YpsayBaHHH,
no0ynoBa aHAAITUYHUX CHCTEM, PO3BHUTOK
1 POBOi TPAMOTHOCTI KEPIBHOTO CKAAMy H
dopMyBaHHA  IHTErpOBaHUX  ITH(PPOBHUX
ocBiTHIX ekocucreM. [lo-gpyre, Ha OCHOBI
CTAaTHUCTUYHHUX  JaHHX 1  BTOPHUHHHX
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Secondly, based on statistical data and
secondary analytical sources, it has been
established that the level of digitalization of
management processes in Ukraine is
uneven: the most significant progress is
observed in technically equipped regions,
while certain communities remain at the
initial stage of ICT integration. The wartime
conditions have significantly influenced the
pace of transformation, increasing the need
to develop remote mechanisms for
organizing the educational process, digital
crisis management, and cybersecurity

measures.
Thirdly, the identified obstacles to
digitalization (technical, organizational,

and personnel-related) require systemic
solutions at both the state and the local

levels. The proposed recommendations
include the creation of a wunified
information management system for

GSElIs, updating the regulatory framework,
developing digital competencies among
school leaders, expanding access to high-
quality broadband internet, and
introducing continuous management
models for emergency situations.

The practical value of this study lies in
the potential use of its results for shaping
education digital transformation policies,
designing training programs for school
leaders, developing information systems for
educational process administration, and
implementing international initiatives
aimed at supporting digital education
development under martial law conditions.
The findings can serve as a guide for
education managers, local communities,
and developers of digital education
platforms in adapting digital tools to the
real operating conditions of GSEIs.

The scientific novelty of the study lies in
its comprehensive systematic analysis of

the approaches, current state, and
obstacles to digitalization of GSEI
management under multi-level
challenges, with a focus on the
interconnection between the digital
competencies of managers, institutional
practices, and regional specificities.

Further research should focus on the
empirical study of digital management
practices in individual local communities,
assessment of the effectiveness of
implemented information solutions,

aHAaAITUYHHUX [KEPEA BUZHAYEHO, 1110 PiBEHb
udpoBizallii  yIrpaBAiHCBKUX IIPOIIECIiB B
YKpaiHi € HepiBHOMIpHHM: HaHOiAbIIIi
3pYILEHHS CIIOCTEPITalOThCS B TEXHIYHO
3abe3reyeHnX perioHax, TOHi HAK OKpeMi
rpoMay 3aAMIIAIOTHCS Ha eTarli Io4aTKOBOI

intrerpamii IKT. BoeHHI yMOBH 3Ha4HO
BIIAMHYAM Ha TeMIIM TpaHcdopmaltii,
IIOCHUAUBIIHN riorpely y CTBOPEHHI
MUCTAHIHHUX MeEXaHi3MiB opraxizartii

OCBITHBOTIO IIPOIIECY, IIU(PPOBOIO KPHU30BOTO
MeHe/KMeHTy ¥ KibepOesneku. [lo-Tperte,
BUSBAEHI Oap’epm 1mdpoBizalli (TexHiuHi,
opranizalfifini Ta KaJpoBi) HIOTPeOyIOTh
CHUCTEMHOIO BUPpIIIEHHd Ha [Aep:KaBHOMY M
AOKaAbHOMY piBHAX. Hamani pekomenpartii
nependavyaroThb CTBOPEHHHA €IMHOI
indopmartitinoi cucremu yrpanainua 33CO,
OHOBAEHHSI HOPMATHBHOI 0a3u, PO3BUTOK
OUPPOBUX KOMIIETEHTHOCTEH KEPiBHUKIB,
HiIBUIIIEHHS JOCTYILY [0 IKICHOTO iHTEpHETY
B ymopoBaKeHHsSI Mojesedl 0Oe3rnepepBHOTO

yIOpaBAiHHA B yMOBax HaA3BHYaMHUX
CUTYyalliii.

[IpakTU4yHy  IUHHICTE  MPOBEIEHOTO
IIOCAII3KEHHSA BH3HAYacE MOZKAUBICTBE
BUKOPHCTAHHA  HOTO  pe3yAbTaTiB ¥y
dopMmyBaHHi IIOAITHK 1 poBoi
TpaHcdopMallii  OCBITH, HIPOEKTYBAHHI
HaBYaABHUX IIpOTpPaM [IAd KEPIiBHHKIB
3aKAaIiB OCBITH, po3pobaeHHI
iH(popMaIiiHUX CHCTEM IIAS
aAMiHICTpyBaHHSI OCBIiTHBOI'O IIPOIleCy, a
TaKOXK y peaaizartii Mi>KHaPOIHUX

IHIIIaTUB, CIPSIMOBAaHUX Ha IIATPUMKY
Ou(POBOTO PO3BHTKY OCBITH B yMOBax

BOEHHOI'O CTaHy. 3100yTi pe3yAbTaTH
MOXKYTB CAYTYyBaTH  OpPIEHTHUPOM  [AS
OCBITHIX yIpaBAiHIIB, TepPUTOPiaAbBHUX

rpoMaz i po3po0HUKIB ITHPPOBUX OCBITHIX
naaTdopM MmIoA0 amanTaili U POBUX
IHCTPYMEHTIB o peaabHUX YMOB
dyHKIionyBa"nHg 33CO.

HaykoBa HOBH3Ha MOCAIIKEHHS IIOASITAE
B KOMIIAEKCHOMY CHCTEMHOMY aHAaAi3i
migxomdiB, craHy # Oap’epiB 1mdposizariii
yrapaBaigHg 33CO B ymMoBax 6araTopiBHEBHUX
BUKAUKIB i3 (poKycoM Ha B3a€EMO3B’I30K
1T POBUX KOMIIETEHITIH YIIPaBAIHIIB,
IHCTUTYIIMHNUX TIPaKTHK 1 pPerioHaAbHUX
ocobauBocTei. [lomaabIini HAyKOBI PO3BiAKU
JOLIABHO  CHpsMyBaTH Ha  eMIIipUYHE
BUBYEHHS ITPaAKTHUK IU(PPOBOro yIIpaBAiHHS
B OKpPEMHX TEPUTOpPiaAbHUX TIpoMaax,
OIiHIOBAHHA €(EeKTHUBHOCTI BIIPOBAKEHHX

104



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 2 (121)

Bicrux XKumomupcbrozo deprkagHoz0 YyHigepcumemy imeHi leana @paHka.
ITedazoziuni Hayku. Bun. 2 (121)

identification of factors influencing the
resilience of GSEI digital infrastructure
during crises, and the development of
digital transformation models adapted to
the resource constraints of rural schools
and schools operating under temporary

occupation. Equally relevant is the
interdisciplinary analysis of the
relationship between the digital

transformation of management and the
quality of student learning outcomes,
which  would allow for a more
comprehensive assessment of the impact
of digital solutions on the effectiveness of

inpopMaritnux pilieHs, BUABACHHS
YHUHHUKIB CTiMKOCTi 11¢ppoBoi
iHppacTpykTypu 33CO B ymMoBax Kpus, a
TAKOXK po3pobAeHHsT Momaeaedl U pPoBoi
TpaHcdopMallii, afarrToBaHUX 10 PECYPCHUX
OOMEXKEHb CIABCBKHMX IIIKIA 1 IIKiA, II00
YHKILIOHYIOTH B yMOBax THMYacoOBOi
okynaitii. He MeHII akTyasbHUM HaIlIpssMOM
3aAUINAETHCA MIKIUCIUTIAIHAPHUY aHaai3
B3a€EMO3B’I3Ky ITU(POBOi TpaHchopMartii
YIIpaBAIHHSI Ta SKOCTiI OCBITHIX pe3yAbTaTiB
V4HIB, 10 AaCTh 3MOTY OIiABIII TIOBHO OLIIHUTU
BIIAMB ITU(PPOBUX PillleHb Ha e(PEeKTUBHICTD
OCBITHBOIO CEpPEeNOBHIIA.

the educational environment.
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FEATURES OF USING MEMES IN UKRAINIAN LANGUAGE LESSONS (BASED ON
THE EXPERIENCE OF TEACHERS IN GENERAL SECONDARY SCHOOLS OF
ZHYTOMYR)

M. V. Sharapa*

The article analyses the peculiarities of using memes (Internet memes) as modern educational
trends at the Ukrainian language lessons based on a survey of teachers of Ukrainian language and
literature of Zhytomyr general secondary schools, in particular, it is determined that one of the
prerequisites for improving the known and searching for new teaching methods is "clip"” thinking (the
process of displaying countless various properties of objects without taking into consideration the
connections between them) of modern children and youth, which affects the peculiarities of the
processes of the students' perception and understanding of educational material. Under such
conditions, new visualisation technologies are becoming especially relevant in the contemporary
educational space, aimed at ensuring efficiency, accessibility of learning, facilitating the perception
and assimilation of the necessary educational information, as well as motivating and engaging
students. For example, the skilful use of memes at the lessons of Ukrainian can provide a significant
number of educational, developmental and upbringing tasks, including simplifying the learning of
complex concepts; developing and improving creativity, critical thinking skills and finding non-
standard ways of expressing thoughts; attracting the students' attention and promoting positive
atmosphere during the lesson; developing independent work skills, etc.

According to the results of the survey, a significant number of teachers use memes at the Ukrainian
language lessons as modern ways of presenting the information necessary for studying and learning;
forming basic key competences; acquiring and improving the language knowledge; developing
speaking and thinking skills; activating cognitive, emotional and volitional processes; psychological
support; diversifying methods and forms of work in the classroom, etc. As far as to the teachers' of
Zhytomyr general secondary schools experience, memes are expedient and udvantageous to use
when studying spelling, lexicology (vocabulary), phraseology, morphology (parts of speech), syntax,
punctuation, phonetics, orthoepy and developing communication skills at different stages the
Ukrainian language lesson: during the explanation of new material, consolidation of the knowledge
acquired at the reflection stage.

Keywords: meme (Internet meme), Ukrainian language lesson, modern educational process,
modern educational trends, innovative means and forms of teaching, visualisation of educational
material, "clip” thinking, "clip" consciousness.
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OCOBAHBOCTI BUKOPUCTAHHSI MEMIB HA YPOKAX YKPAIHCBKOI MOBH
(I3 JOCBIAY BUYHUTEAIB JKHTOMHPCBKHX 33CO)

M. B. IIlapamna

Y emammi na mamepiani onumyeaHHs uumenie YKpaiHcbKoi Mo8u ma Aimepamypu KUMOMUPCLKUX
33C0O npoaranizoeaHo ocobausocmi 8UKOPUCMAHHSL MeMi8 ((HmepHem-memig) ik CYUACHUX OCEIMHIX
mpeHoi8 Ha YpoKax YKpaiHCbKoi MO8U, 30Kpemda, 8U3HAUEHO, UL0 OOHIEH i3 nepedymos HeobxioHocmi
B800CKOHAIEHHSL 8I00MUX MA NOWYKY HOBUX NPUllomie, memooie HASUAHHS € "K/inoge"” MUCNeHHs
(npouec gidobparkeHHsr 6e3niui pi3BHOMAHIMHUX eracmugocmeli 06’ekmis 6e3 ypaxyeaHHsl 38’°513Ki8
MDK HUMU) cyuacHux Oimell ma moso0i, sKe 8niuede Ha 0cobausocmi npoyecie ChpuiiHsmms ma
POSYMIHHSL YUHSAMU HABUANIbHO20 Mmamepiany. 3a makux ymoe ocobnueoi akmyanbHocmi &
CYUACHOMY OC8IMHbOMY Nnpocmopl Habysaromb HO8L MexHON02i Gi3yanizauyii, Cnpsmoe8aHi Ha
3abe3neuerHHs epekxmusHocmi, 00CMYNHOCMI HABUAHHSL, NOJE2ULEHHST CNPUTHAMMS. MA 3AC80EHHS
HeoOXIOHOI HasUaNbHOI HPopMayli, a MAKOXK HA MOMUBYBAHHS MA 3CAUIKABNEHHS YUHIB.
Hanpuknao, ymine 6UKOPUCMAHHSL Memie Nni0 uac Ypokie YKpaiHCbkoi morke 3abesneuumu
BUKOHAHHSL 3HAUHOI KLIbKOCMI HABUANILHUX, PO3BUBANLHUX MA 6UXO08HUX 3a80aHb, 30Kpemd,
cnpocmumu  3aC80€HHSL CKLAOHUX NOHSIMb;, PO38UHYMU ma 800CKOHALUMU meopul 30ibHocmi,
HABUUKU KPUMUUHO20 MUCAEHHST Ma NOWYKY HeCcCmaHOapmHux cnocobid@ ogopmiaeHHsT OYMKU;
npugepHymu yeazy YuHi8 ma Cnpusimu NO3UmMugHIili ammocgepi nid uac Ypoky; cgopmysamu
HABUUKU CAMOCMITHOL OiA/TbHOCMI MOULO.

3a pesynbmamamu npoeedeH020 ONUMYBAHHsL, 3HAUHA KLTbKICMb guumeJlie BUKOPUCMO8YHOMb HA
Yporax YykpaiHcbKoi MOBU MeMU SIK CYUACHT CnocoOU NOOAHHSL HEObXIOHOT 0151 BUBUEHHSL MA 30CE0EHHSL
HABUANbHOI THPOPMAULL; POPMYBAHHSL OCHOBHUX KIIOUOBUX KOMnemeHmHocmeli; 3006ymms ma
B800CKOHAIEHHSL MOBHUX 3HAHb;, PO3BUMKY MOBNEHHEBUX, MUCIEHHEBUX YMiHb mMa HABUUOK;
aKkmusizayii NiBHA8ANbHUX, eMOUIUHUX Mma B80/b08UX NPOoUecis; NCUXOI02IUHOl NIOMPUMKU;
YPIBHOMAHIMHEHHST Mmemodiea ma ¢opm pobomu Ha ypokax mouto. 3 00ceidy euumenis
amumomupcorkux 33CO, memu OOULTBHO Ma KOPUCHO 8UKOpUCMOB8Y8AMU, 8U8UAOUU opghozpadpiro,
JIeKCUKOJ102i10 (neKcury), ppaseosiozito, MOpghosioz2ito (UacmuHuUu MO8U), CUHMAKCUC, NYHKMYAayiro,
¢goremury, opgoenito ma po38UBANUL KOMYHIKAMUBHI 30i6HOCMI, HA PI3HUX emandx Yporky
YKpaiHcbKoi Mo8U: Ni0 UAC NOSICHEeHHSL HO8020 Mamepiany, 3aKpinieHHs Habymux 3HaHb, Ha emani
pedpnexcii.

Knrouoei cnoea: mem (iHmepHem-mem), Ypoxk YKpaiHCbKOi MO8U, CYUACHUI OCBIMHIl npouec,
CYUacHi 0C8IMHI MpeHOU, IHHOB8AUIUHI 3acobu ma (PopMuU HABUAHHS, SI3Yali3ayiss HA8UAbHO20
Mmamepiany, "kainoge" mucneHHs, "Kainoga" cgidomicme.

Introduction of the issue. Modern INocTaHOBKa nmpodAemMH. CyuacHi
trends in the development of educational | TeHmeHIii pPO3BUTKY OCBITHIX IIpoIECiB
processes are driven by the need to improve | 3yMoBA€HI HEOOXiAHICTIO BIOCKOHAAEHHS
the known and the search of new teaching | BigoMHMX Ta MHOIIyKy HOBHUX HOPHUHOMIB Ta
methods and techniques by wusing | mMeromiB HaB4YaHHS i3 BHKOPUCTAHHAM
information and communication | iHpopMaifHO-KOMYHIKAIlIHHUX TEXHOAOTIH
technologies to ensure the effectiveness of | gaa 3abe3rieyeHHA e(peKTUBHOCTI
the educational process by developing the | HaByaabHOrO Impollecy 3a  JIOIIOMOTOIO
students' cognitive and creative abilities. | dpopmyBaHHS mi3HABaABHUX Ta KpeaTHUBHHX
Internet memes are considered to be one of | 3mibHOCTEl yuHIB. OmHMM i3 Cy4YacHUX
the current educational trends as a kind of | ocBiTHIX TpeHAiB BBa>KalOTh iHTEPHET-MEMU
the communication tool in the media | sk cBoepimHuii 3acid KoMmyHikalii B
space; a tool for the rapid dissemination of | memianpocTopi; = iHCTPYMEHT  IIBHIKOIO
information, reactions to current social | momupenHa indopMmallii, peakiiiii = Ha
events and cultural phenomena; a form of | akTyaabHi cycHmiabHi mHoAii Ta KyABTYpPHi

the entertainment content in social | ¢peHOMeHwY; dopmy PO3BazKaABHOTO
networks; and one of the most relevant | KOHTEHTY B COIliaABHHX MepexKaxX; K O/IHH i3
elements of Internet communication | akTyasbHHUX €AEMEHTIB IHTEPHET-

among teenagers and young people. | ClliAKyBaHHA B CEPEIOBUIN IiIAITKIB Ta
Accessibility, the possibility of rapid | moaomi. [loCcTyITHICTE, MOKAWBICTE IIBUIKOTO
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dissemination, creativity, emotionality,
humorous form - these and other features
of this cultural phenomenon ensure the
effectiveness of its integration into the
educational process in order to visualise
the material, facilitate its perception and
memorisation, excite the curiosity and
motivation of students, and emotional
relief at the Ukrainian language lessons.

Internet memes are an object of
scientific interest for the researchers
primarily in the sociological, psychological
and linguistic fields. Additional in-depth
study is needed on the methodological
aspect of using memes for educational
purposes at the Ukrainian language
lessons, especially with the involvement of
practical materials from the teachers'
specific experience.

Current state of the issue. The
phenomenon of memes as a
multidimensional phenomenon has been
studied in many foreign works of various
scientific directions, in particular in the

fields of sociology, cultural studies,
psychology, anthropology, analytical
philosophy, computer science and

cybernetics, and media studies [5: 117].

The works of contemporary Ukrainian
meme researchers are primarily aimed at
the communicative aspect of this cultural
phenomenon: the peculiarities of
transformation, dissemination, and
semantics of memes as information units
and peculiar communicators in certain
social groups and between them [7]; the
main criteria for the formation and
influence of Internet memes on the
communication processes of the modern
information society [5]; the communicative
function of memes in the Internet space as
a means of transmitting and disseminating
cultural information [8]; problems of
defining, typologising and describing the
phenomenon of memes in the modern
linguistic and cultural environment [9];
analysing the essence of memes and
studying the Ukrainian memetic space [3],
etc.

The role of memes among modern
educational trends is highlighted in the
article by K. Yandola, defining the concept
of "meme in education", it summarises the
main components and functions of memes

IOLIUPEHHSI, KpeaTUuBHICTb, €MOIiNHICTS,
TYMOPUCTHYHA hopMa — TaKi Ta iHIIli 03HaKU
IIBOTO KYABTYPHOTO peHOMEHAa 3a0€e3MeYyIoTh
epeKTUBHICTE  HOro  iHTErpyBaHHd B
HaBYaABHUU Ipollec 3 MeTOI0 Bi3lyaaizartii
MaTepiaAy, IIOAETIHIEHHS HOro CIrpuiiMaHHs
Ta 3araM’dTOBYBaHHS, 3allikaBA€HHS Ta
MOTUBYBaHHS y4YHIB, EMOIIiMHOI po3psaaKy Ha
YPOKax yKpaiHCHKOI MOBH.

IaTepHeT-MeEMH € O00'€KTOM HAYKOBHUX
3allikaBA€Hb [JOCAIMHUKIB HacaMmIlepen Y

COLTiOAOTIYUHIH, IICUXOAOTIUHIH Ta
AIHTBiCTHYHIN chepax. HonatkoBoro
IIOTAMOAE€HOTO OIIPAIIOBaHHS ITOTPEOYIOTH
IHUTaHHS METOUYIHOIO acCIIeKTy

BUKOPUCTAHHA MEMIB i3 HABYAABHOIO METOIO
Ha ypoKax yKpaiHCBKOI MOBH, OCOOAMBO i3

3aAy4E€HHAM IpaKTUYIHHX MaTepiasiB
KOHKPETHOI'O JOCBiLy BUNUTEAIB.
Anaaniz ocTaHHiIX  mocaimxkens i

nyOAikauiii. BuBuennus peHOMeHA MEMIB SIK
OaraToaCnekTHOTO SBUIIA 3iHCHEHO B
OaraTboxX 3apyOiKHUX Ipalsgx pPi3HOro
HayKOBOTO CIIPSIMyBaHHS, 30KpeMa B FaAy3ax
COILIi0AOTii, KYABTYPOAOTii, TICUXOAOTTI,
aHTPOIIOAOTI], aHaAITHIHOI drinocodii,
iHpopMaTHKU Ta KibepHeTHKH,
MeOiaZloCAIIKEHS [S5: 117].

IMparti Cy4aCHHX BITYU3HAHUX
JOCAITHUKIB MEMIB IIPUCBSIYUEHI HacaMIlepen
KOMYHIKaTHBHOMY acCIIeKTy IIHOTO
KYABTYPHOTO ABUILA! 0COOAMBOCTSIM
TpaHcdopMallii, MOIIHMPEHHs], CEMaHTHKH
MeMiB 9K iHQopMalifHMX OAWHUIIL Ta
CBOEPIAHUX KOMYHIKATOpPIiB y OKPEMHX
COILllaABHUX TpyIlax Ta MiXX HUMH [7];
OCHOBHHUM KpHUTEpPiaM (popMyBaHHS Ta
BIIAUBY IHTEpPHET-MEMIB Ha KOMYHIKaTHBHI
IPOIIECH Cy4acHOTO iHdopMarIlifiHnoro
cycmiabcTBa [S]; KOMyHIiKaTHBHIN (QyHKITII
MeMIiB y IHTEPHET-TIPOCTOpPi $K 3acolbiB
epefjaBaHHA Ta IIOIIMPEHHS KyABTYPHOIL
inopmartii [8]; mpobaemaM BU3HAYEHHS,
THUIIOAOTI3allil Ta omHcy (peHOMeHa MeMa B
Cy4aCHOMY MOBHOKYABTYPHOMY CEPEIOBHIIL
[9]; aHaAi3y CyTHOCTI MEMiB Ta
JOCAI/IZKEHHSIM YKPaiHCBKOIO MEMETHYHOTO
npoctopy [3] Tor1to.

Poai memiB cepen cy4acHHX OCBITHIX
TpeHAiB npucBdueHa ctarta K. dumoau, y
SKiF BU3HAQYEHO TIOHATTA 'MEeM B OCBiTi',
y3araAbHEHO OCHOBHI KOMIIOHEHTH Ta
¢yHKILIi MeMiB B OCBiTi, PO3TASHYTO
e(PeKTUBHICTh Ta MOXKAUBICTH 3aCTOCYBaHHS
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in education, considers the effectiveness
and possibility of using memes in the
educational process through the prism of
teaching and learning processes; clarifies
the leading roles, the teacher and students
joint actions and the requirements in the
process of integrating memes into learning;
the expediency of using memes in the
educational process was confirmed on the
basis of the results of a survey among
students who demonstrated a positive
attitude to memes, a desire for responsible
meme creation, and a positive impact on
mental cognitive processes [10].

The principles of using memes in the
Ukrainian language classes are considered
in the context of studying the peculiarities
of memes as an onomatopoeic component
of the national linguistic worldview [2].

The problem of the didactic potential of
using Internet memes in the process of
language training of foreign students is the
subject of the work of A. Prykhodko. The
researcher, in particular, defines the
functions and structure of Internet memes
used in the educational space; gives
arguments on the effectiveness of this
modern didactic tool in the context of
informatisation of education and a
technological approach to the organisation
of the educational process; notes that an
Internet meme is primarily a tool for
visualising educational material; forming
linguistic, communicative, socio-cultural
competences among foreign citirens [6].

The results of practical experience of
using memes in the French language
classes for higher education students with
examples of tasks and warnings are
presented in the work of O. Pavliuk,
T. Saltykova, where they point out the
powerful didactic potential of memes,
define their functions in the educational
process (memes-informers, memes-
visualisers, memes-reminders, memes for
the knowledge control, memes-motivators,
memes-relaxers, memes-emojis); outline
the main aspects of the selection of
educational memes [4].

Aim of the research. To analyse the
peculiarities of wusing memes at the
Ukrainian  language lessons  using
information about the practical experience
of teachers of Ukrainian language and

MeMiB B OCBITHBOMY IPOIIECi Kpi3b ITPU3MY
IIPOLIECIB BUKAQJAHHS Ta Y4iHHS; 3’ICOBAHO
IPOBIAHI POAi, CIiABHI il BUKAgmada Ta
3m00yBaviB OCBiTH Ta BHMOI'M [0 HHUX B
mporieci iHTerpauii MeMmiB Yy HaBYaHHS;
HiATBEPKEHO [OIIABHICTE BHKOPUCTAHHS
MEMIB y OCBITHBOMY IIpPOLiEeCi Ha IPUKAAII
PE3YABTATIB OIUTYBAHHA Cepel 3/100yBadiB
OCBiTH, fKi IIPOAEMOHCTPYBaAH II03UTHUBHE

CTaBA€HHd [0 MEMiB, TIIparHeHHd [0
BIAIIOBIAAABHOL MEMOTBOPYOCTI,
IIO3UTHUBHUH BIIAMB Ha IICUXIYHI IIi3HaBaAbHI
nporiecu [10].

[IpyHIIMIIM BUKOPUCTAHHA MEMiB Ha
3aHSATTSIX i3 YKPaiHCBKOI MOBH PO3TASTHYTO B
KOHTEKCTI IIOCAII>KEeHHS ocobAMBOCTEH
MeMiB 9K OHIMHOTO KOMIIOHEHTY
HaIlllOHAABHO-MOBHOI KapTUHU CBITY [2].

[IpobaemMi  OUAAKTUYHOIO  IOTEHILiaAy
BUKOPUCTAHHA iHTEpPHET-MEMIB Y IIPOIleCi
MOBHOI ITiATOTOBKH 3100yBa4iB BHUIIIOi OCBITH
i3 yncaa iHO3eMHHUX TpOMasH IIPHUCBIYEeHA
nparig A. [Ipuxoarsko. [locaimHuIs, 30KpeMa,
BU3Ha4ae (QYHKII Ta CTPYKTypy iHTEpHET-
MeMIiB, SIKi BUKOPHUCTOBYIOTH Y OCBITHBOMY

IIPOCTOPI; aprymMeHTOBaHO JIOBOIUTD
ePEKTHUBHICTb LIbOTO Cy4acHOTIo
OUIAKTHIHOTO 3aco0y B yMoBax

inpopmatu3anii oCBiTH # TEXHOAOTIYHOTO
miXoay [0 OpraHizamii  HaBYaABHOTO
TIPOLIECY; 3ayBaKye, III0 iHTEPHET-MEM — IIe
HacamIlepes, iHCTPYMEHT [OAd Bi3yaaisarlii

HaBYaABHOIO  MaTepiaay; dopMyBaHHSA
AIHTBICTHYHOI, KOMYHIKaTHUBHO],
COIIOKYABTYPHOL KOMIIETEHTHOCTEMN

3mo0yBaviB BHIIOI OCBITH i3 YMCAa iIHO3EMHHUX
TpoMaagH [0].

PesyarTaTu IPaKTHUYHOTO JOCBimy
BUKOPUCTAHHA MeEMiB Ha 3aHATTIX 3
dpaHIy3pKOoi MOBHU Oad 3400yBadiB BHIIOL
OCBITH i3 [OpUKAaOaMH 3aBOaHb Ta
3aCTEPEeKEHHSIMHU BHUKAQZIEHO B  POOOTi
O. ITaBarok, T. CaaATHKOBOI, A€ BKa3aHO Ha
HOTY:KHUY OUAAKTUYHUN IIOTEHIliaA MEMIB,
BU3HA4YEHO IiX QYHKII y HaB4YaAbHOMY
IIPOIIEC] (Mmemu-inopMaTopH, MEeMHU-
Bi3yaaizaTopHd, MeEMH-HaraayBaHHS, MEMHU
AT KOHTPOAIO 3HaHb, MEMH-MOTHBATOPH,
MEMH-PEAAKCATOPH, MeMH-eMo3i);
OKpEeCACHO OCHOBHi acmekTu Bigbopy
HaBYaAbBHUX MeMIB [4].

MeTa mocaimkeHHa. [IpoaHaaizyBaTu
0COOAMBOCTI BUKOPHUCTAHHA Me€MiB Ha
ypoKax yKpaiHCBKOI MOBH i3 3aAy4eHHSM
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literature in Zhytomyr general secondary
schools, based on the conducted survey.

Results and discussion. Internet
memes, as an important phenomenon of
modern communication in the Ukrainian
media space, perform various functions,
including communicative, representative,
manipulative, and entertaining ones. Such
features of functioning, as well as a holistic
creative combination of linguistic and non-
linguistic elements, the spread speed,
dynamism, visual appeal, emotionality,
metaphoricality are the main features that
determine not only the popularity of memes
as informational units, but their
effectiveness as innovative teaching tools,
too.

Considering the Internet meme in the
educational space as a complex, holistic
unit of transmission, storage, visualisation
of educational information; a wunit of
communication created with the help of
special online tools and a modern didactic
tool in the context of informatisation of
education and a technological approach to
the organisation of the educational
process, A. Prykhodko distinguishes the
following functions of memes:
representative, communicative, creative,
didactic, educational, visual [6: 296-297].

A meme used for educational purposes
should contain the necessary information
concentrated in a coherent verbal and non-
verbal expression; influence the feelings
and emotions of the recipient (often
through the experience of perceiving the
known, relevant, popular information);
may reflect a new meaning of the well-
known, in particular through the semantic
transformation of phraseological units and
aphorisms, through wordplay based on the
use of the linguistic resource of homonymy,
paronymy, polysemy, etc. Wordplay is one
of the most common means of creating a
comic effect in Internet memes, with the
help of which creative authors invent a new
visual and textual image that not only
entertains but also stimulates cognitive
activity and creative thinking of recipients.

Scientists state that the processes of
perception and understanding of
educational information by children and
young people are undoubtedly influenced
by the "clip" mindset formed on the basis of

iHdopmarii HIpo  IIpakKTUYHUM  JOCBifg
BUHTEAIB YKpaiHCBKOI MOBH Ta AiTepaTypH
xkuToMupcbkux 33CO, ompaiboBaHoOi Ha
OCHOBI ITIPOBEAEHOTO OIIUTYBAHHSI.

Buraazn OCHOBHOTO MaTepiaay.
[aTepHET-MEMHU K BazKAHBE SIBHIIE Cy4acHOL
KOMYHIiKallii B yKpaiHChKOMY MEIiallpoCTOpi
BUKOHYIOTH  pi3Hi  yHKILi, 30KpeMa
KOMYHiKaTUBHY, perpe3eHTaTHBHY,
MAaHIIIyASITHUBHY, PO3BaKaABHY. Taxki
0COOAMBOCTI (PYHKIIIOHYBaHHSI, a TaKOXK
IiAicHe KpeaTHWBHE IIOEHAHHS MOBHHUX Ta
I103aMOBHHX €AEMEHTIB, INBUIKICTH
IIOIIMPEHHS,  AUHAMIYHICTb, Bi3yasbHa
PUBaOAUBICTS, €MOLIiHHICTB,
MeTaPOPUIHICTE — OCHOBHI O3HAaKW, dKi
BH3HAYAIOTH HE AUIIE IIOIIyASIPHICTH MEMIB
gk iHgopMallifiHUX OAWHUIlL, ase U ixX
e(peKTUBHICThL SK IHHOBAIWHMX 3acobiB
HaBYaHH4.

Posrasggaroun iHTEPHET-MEM Y OCBITHBOMY
IIPOCTOPi SIK KOMIIAEKCHY, IIiAICHY OOMHUIIIO

nepenaBaHHsd, 30epiraHHs, — Bidyaaizartii
HaBYaABHOIL indopmartii; OJIMHHUITIO
KOMyHIKallii, CTBOpeHy 3a [IOIIOMOIOIO
CITEeIliaAbHHUX OHAAWH-IHCTPYMEHTIB i

CydYacHUH MUOaKTUYHUH 3acid B yMoBax
inpopmaTu3anii oCBiTH # TEXHOAOTIYHOTO

migxomy OO0 — opradiszaiii — HaB4YaABHOIO
nporecy, A. [IpuxompkKo BHIOIAIE  TakKi
doyHKITii MEMIB: penpe3eHTaTUBHY,

KOMYHIKaTHBHY, KpPEaTUBHY, AUAAKTUYHY,
BHUXOBHY, Bi3yaabHy [6: 296-297].

Mewm, SAKUHA BUKOPHUCTOBYIOTH 3
HaBYaABHOIO METOI0, TIIOBHHEH MICTHUTH
HeoOximHy iHdopMallilo, CKOHIIEHTPOBaHy B
IinicHOMy BepbaAbHOMY Ta HeBepOaAbHOMY
BUpPa>KEHHI; BIIAUBATH Ha IOYYTTS Ta €MOLLii
pELMITIEHTA (4acTo 4Yepes3 3aAy4eHHH JOCBiLy
CIIPUHHATTA BIIOMOI, aKTyaABHOI,
HoyAsipHOI iHdopmartii); Moxke BimoOpaskaTu
HOBHHM CEHC 3araAabHOBIOMOIO, 30KpeMa
IIIASIXOM CEMaHTHUYHOL Tpanchopmartii
dpaszeoaorizmiB Ta adpopHU3MIB, 3a IOTIOMOTOIO
TPU CAiB, OCHOBaHili Ha BHKOPHCTaHHI
MOBHOIO pPECypCy OMOHIMIii, IIapoHiMii,
moaicemii Tommo. ['pa caiB € ogHUM 3
HaUIIOIITUPEHIIITNX  3aCo0iB  0pOpMAEHHS
KOMIYHOTO e(eKTy B IiHTepHeT-MeMax, 3a
JOTIOMOI'OI0  SKOI ~ KpeaTHWBHI  aBTOpU
CTBOPIOIOTH HOBUM  Bi3yaAbHO-TEKCTOBUH
o0pas3, dKWil He AMIlEe pPo3BaXkae, ase H
CTHUMYAIOE KOTHITUBHY aKTHUBHICTE,
KpeaTHBHE MUCACHHS PELIUIIiEHTIB.
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"clip" thinking (the process of displaying
many various properties of objects without
taking into account the connections
between them) — mosaic consciousness,
fragmentary, disjointed reflection of reality,
which leads to difficulties or inability to
analyse situations, ideas about which do
not stay in the mind for a long time, and
almost immediately disappear, and new
ones appear instead. That is why the
behaviour of modern children and young
people is called "clip" as a specific social
activity = characterised by  constant
diversity, frequent changes in forms,
incompleteness and sometimes illogic.

Although the "clip" way of working with
information adds dynamism to cognitive
learning activities; "clip" behaviour allows
you to quickly perceive the diversity,
multivariance, ambiguity of approaches to
analysing or solving specific issues and
problems, but "clip" thinking also leads to
a massive attention deficit disorder; loss of
desire to learn new things; destruction of
the need and ability to create; inability to
work with semiotic structures of arbitrary
complexity and focus on any information
for a long time; reduced ability to analyze
and synthesire, rapid reduction of gaining
knowledge and factual success of studies
[1: 39-40].

Therefore, the meme as a unit of
perception by the "clip" consciousness is a
tool for transmitting information that can
contribute to the effectiveness of the
educational process. In today's
environment, when the younger generation
is increasingly using digital technologies,
memes are becoming an innovative way to
adapt the educational process to the
realities of the modern world.

Instead of traditional texts, the active
usage of creolised texts, which combine

verbal and non-verbal elements in a
semantically coherent manner, is
becoming increasingly relevant in the

educational process. The object of our
scientific interest is primarily creolised
memes (images + words).

As per to the results of an anonymous

survey, 83.8% (31) of 37 respondents
(teachers of Ukrainian language and
literature from Zhytomyr secondary

schools) use memes at their Ukrainian

HaykoB11i cTBEpAKyIOTB, 110 Ha IIPOLIECH
CIOPUHHATTA Ta PO3yMiHHS MOITBMH Ta
MOAOIIIO HaBYaABHOIL irdopmartii,
OesriepedyHo, BIIAMBaEe cgopMoBaHa Ha
OCHOBi "KAITIOBOrO' MMCAEHHS (IIPOLIECY
BimoOpazkKeHHs Oe3aiui Pi3HOMAaHITHUX
BAacTUBOCTell 00%€¢KTiB 06e3 ypaxyBaHHS
3B’3KIiB MiXX HHMH) "KailoBa' CBiIOMICTb —
Mo3aivHe, dparmeHTapHe, po3pi3HeHe
BimoOpazkeHHs AifiCHOCTI, 1110 IPU3BOAUTE [I0
CKAQOHOLIB abo He3JaTHOCTI aHaaAi3yBaTHU
CHUTYyAaLlii, Y4BACHHS Ipo AKi He
3aTPUMYIOTBCH B AyMKax Ha/O0Bro, Maiike
Bi/lpa3y 3HUKAIOTh, & Ha IX MiCIli 3’ 9BASIIOTHECS
HOBi. ToMy ¥ IOBEmiHKY Cy4acHHUX HiTE€H Ta

MOAO/I1 Ha3HUBaIOTh "KAITIOBOIO" aK
crieliuiyHy COLliaABHY [iIABHICTb, dKa
XapaKTepPHU3yEThCS IIOCTiMHOIO

PI3HOMAaHITHICTIO, YacTol 3MiHOIO ¢opM,
HE3aBEPILIEHICTIO Ta iIHKOAM HEAOTIYHICTIO.
Xoya "kaimoBuii" criocid pobotm 3
indopMaltiero noaae OUHaMiZMy
IMi3HaBaABHIH HaBYaALHIH JISIABHOCTI;
"KailloBa" TIOBEIHKA [I03BOASIE IIIBHIKO
cnpuiiMaTu fOaraTornaaHOBICTD,
fOaraToBapiaHTHICTB, HEOMHO3HAYHICTE
migxomiB OO0 aHaaidy abo BUpIIIEeHHS
KOHKPETHUX IINTaHb 1 3aBOaHb, ase U
"KairioBe"  MHCAEHHS  HOPU3BOAUTH [0
MacOBOTO CHHIPOMY PO3Aay yBaru; BTpaTH
OackaHb TIII3HAHHA HOBOIO; 3HHUIIIEHHS
moTpeOM Ta 3OaTHOCTI [0 TBOPYOCTI;
HEBMiHHSI IIpalfoBaTU i3 CEMiOTHYHUMHU
CTPYKTypaMH [JOBIABHOI CKAQOHOCTI Ta
30cepenuTHCs Ha Oyap-gkifi iHdopMarrii
TpUBaAUH dYac; 3HIKEHHS 30aTHOCTI Mo
aHaAily Ta CHHTE3y; pPi3KOMY 3HIXKEHHIO
KoedpimieHTa 3aCBOEHHSI 3HaHb Ta
¢rakTHYHOI YCHIITHOCTI HaBYaHHsA TOLIO [1:
39-40]. Tomy MeM SIK OAWHUIIA CIIPUHHATTS
"KAITTOBOIO" CBIJOMICTIO € THM iHCTPYMEHTOM

TpaHCAIOBaHHA iHQoOpMallii, SKUH MoxKe
CIIPUATH e(peKTUBHOCTI HaBYaALHOI'O
IIpoLecy. Y CydaCHHX YyMOBaX, KOAH MOAOME
IIOKOAIHHSI ~Bce  OiAbIlle  KOPHCTYETHCS

MUPPOBUMH TEXHOAOTIAMH, MEMH CTaloTh
IHHOBALIHHUM CII0co00M aaarrrartii
OCBITHBOTO TIPOIIECY OO peanifi cydacHOro

CBITY.

Y  HaByaAbHOMYy TIIpolleci HalyBae
aKTyaABHOCTI, 3aMiCTb TPpaguIiHIX
TEKCTIB, aKTUBHE BHKOPUCTAHHS

KPEOoAi30BaHUX TEKCTIB, Y IKUX CEMaHTUIHO
LiAiCHO oeHAaHI BepbaabHi Ta HeBepOaAbHi
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language lessons, 16.2% (6) do not use
them, and 35.1% (13) created memes
themselves. The majority considers it
appropriate and effective to use memes at
the Ukrainian language lessons,
confirming the trend of their popularity in
the modern educational space.

Teachers consider memes as modern
ways of presenting information, forming
key competences; means of developing
speaking and thinking, forming language
knowledge and speaking skills; innovative
means not only of entertaining, but also of
developing critical thinking, memory,
creativity, activating thinking activities;
means of visualisation and increasing
students' motivation, psychological
support, diversifying methods and forms of
work in the classroom.

Attention is also drawn to an important
feature of memes — bringing a new meaning
to the well-known, which, in particular,
contributes to the achievement of
educational results. Memes can be used to
"unload dry rules in an unusual
lightweight form" learning and
consolidating new material; promote the
development of students' observation
skills, creative rethinking of any
information; develop a sense of humour;
teach students to emphasise key points;
explain the practicality of using the
language; analyse, understand and
practically apply the learning material; use
the learned material in practice; explore
the functioning, semantics, and origin of
language units; to analyse the stylistic
functions of artistic means; to diversify the
material; to relieve students' attention; to
modernise the lesson.

Judging by to the teachers' experience,
the use of memes can be effective at
different stages of the Ilesson (for
explaining new material, consolidating
the knowledge acquired, at the stage of
reflection): "explaining of new material,
reflection stage", '"consolidation the
studied material, repetition", "when
learning and consolidating new material”,
"can be used at the reflection stage",
"repetition and consolidation of
knowledge on the topic, creative
approach", "to explain new material, give
examples, consolidate knowledge", "to

eaeMeHTH. OO’€KTOM HAIIIOTO HAYKOBOTO
3alliKaBA€HHA € HacaMIlepel KpeoaizoBaHi
MeMH (300pazkeHHs + CAOBA).

3a pe3yAbTaTaMu aHOHIMHOTO
OIUTYBaHH4, i3 37 PECIIOHAEHTIB (BUUTEAIB
YKpaiHCBKOL MOBH Ta AlTepatypu
xuToMHUpchbkux 33C0O) BHKOPHUCTOBYIOTH
MEeMHM Ha ypoKax yKpaiHchKoi MoBu 83,8%
(31), He BHKOPUCTOBYyIOTH 16,2% (6),
caMOCTiliHO cTBOpIoBasu MeMu 35,1% (13).
BiapIricTs BBaska€e AOIIABHUM Ta KOPHUCHUM
BUKOPUCTAHHS MeMiB Ha ypoKax
YKpaiHCBKOi  MOBH, III0 HiATBEPIKYE
TEHJEHIiI HalyTTs IXHBOI IIOIIyAIPHOCTI B
Cy4aCHOMY OCBITHBOMY IIPOCTOPI.

YumTeal po3radalOTh MEMH SK Cy4dacHi
criocobu ronatu iHdopMariito, cpopMyBaTH
KAIOYOBi KOMIIETEHTHOCTI; 3aCO0H PO3BUTKY
MOBAEHHSI Ta MHMCA€HHH, (POpMyBaHHS
MOBHUX 3HaHb Ta MOBAEHHEBUX VMiHb,
HaBHYOK; IHHOBAILifiHi 3acobu He TIABKH
PO3BaKaAbHOIO  CIIPsIMyBaHHd, aae H
PO3BUTKY KPUTHYHOIO MHCAEHHSI, I1aM’STi,
KpPEeaTHUBHOCTI, aKTHUBi3allii MHCAE€HHEBOL
JUSABHOCTI; 3acobH Bigyaaizarrii Ta
IiABUIIEHHS MOTHUBALLIl yIHIB, IICHXOAOTIYHOI
OiITPUMKH, VPi3HOMAaHITHEHHSI METOIB Ta
dopM poOOTH Ha yPOKaX.

Takok akllEeHTOBAHO yBary Ha BasKAUBIN
0COOAMBOCTI MEMIB — BHOCHUTH HOBHH CEHC y
3araAbHOBiOME, IO, 30KpeEMa, CIIpHULIE
JOOCSTHEHHIO HaBYaAbHOIO pe3yAbTaTry. 3a
[OIIOMOIOI0 MEMiIB MOXKHa 'pO3BaHTaKUTHU
CyXi TIpaBUAA HE3BHUYHOIO IIOAETIIIEHOO
dopmor0” i 9ac BUBYEHHS Ta 3aKPIIACHHS

HOBOI'O MarTepiasy; CIPHATH  PO3BUTKY
CIIOCTEPEXKAMBOCTL  y4HIB, KpEaTHBHOMY
IEPEOCMHCAEHHIO Oyab-sKoi  iHdopmariii;

PO3BUBATH IIOYUyTTS I'YMOPY; HaBYaTH YUIHIB
POOUTH aKIIEHTH Ha KAIOYOBHUX MOMEHTaX;
IIOSICHUTH  ITPAaKTUYHICTE BHUKOPHCTAHHH
MOBHY; IIpoaHaAidyBaTH, VyCBIIOMHUTH Ta
IPaKTHUIHO 3acTocyBaTu HaBYaAbHUN
MaTepias; BUKOPHUCTATU BUBYEHHN MaTepiaa
Ha TPaAKTHII;, AOCAIIUTH (PYHKI[IOHYBaHHS,
CEMaHTHUKY, ITOXOMXKEHHI MOBHHX OOWHUIIb;

IIpoaHaAizyBaTHu CTUAICTHYHI dyHKIIii
XY ILOKHIX 3aco0iB; YPi3HOMAaHITHUTHU
MaTepias; PO3BaHTAXKUTH yBary y4YHIB;

OCy4YaCHHUTH YPOK.

3 moCBiLy BUHUTEAIB, BHKOPUCTAHHSI MEMIB
MozKe OyTH ePeKTHUBHHM Ha Pi3HUX eTariax
YPOKY (oA TIOSICHEHHSI HOBOTO MaTtepiaay,
3akpinaeHHs HaOyTHX 3HaHb, Ha eTarmi
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explain a complex topic, summarise what
has been learnt", "generalisation and
systematisation, repetition and
consolidation of learnt topics",
"introduction to any topic, reflection at
the end of the lesson", "learning new
material", "generalisation and
systematisation, repetition and
consolidation of the topics studied",
"through memes to the depth of
understanding the topic".

Memes can be used when dealing with
the language errors and to prevent them:
"look for mistakes in spelling", "edit
language errors", "warn against mistakes";
memes can be used to learn rules, easily
repeat the material learned, and create
dialogues and essays on a contemporary
topic.

In the educational process, the following
main functions of memes have been
identified: representative (reproduction of
what has been seen, read or heard with an
appropriate emphasis on certain
information); communicative (reaction to a
situation that generates a discussion, as
well as the creation of a special linguistic
space that is understandable to a certain
group); creative (reproduction of events in
reality in a creative format using modern
online tools). A significant number of
respondents (12) indicated that they used
memes for educational purposes when
studying any topic; this was also confirmed
by analysing and systematising individual
responses: spelling (10), lexicology
(vocabulary), phraseology (10), morphology
(parts of speech) (6), syntax, punctuation
(6), phonetics, orthoepy (4), speech
development lessons (4).

The survey identified the following main
criteria for the feasibility and usefulness of
using memes at the Ukrainian language
lessons:

— better perception and memorisation of
educational material: "promotes
memorisation", "students remember
better", "children often remember the game
rather than what they are learning", "a
modern way of presenting information,
students easily perceive memes and
remember well", "visualisation makes the
material better perceived and
remembered"; "visualisation of the material

pedoaekcii): "MOSICHEHHA HOBOIO MaTepiaay,
erann pedAeKcii’, "3aKpilIAeHHS BUBYEHOTIO,
IIOBTOpPeHHS", 'HIil Yac BHBYEHHS Ta
3aKpilIA€HHSI HOBOIO Martepiaay”’, "MozxKHa
BUKOPUCTOBYBaTH Ha erami pedaercii’,
"TIOBTOPEHHS Ta 3aKPIilIAeHHS 3HAHb 3 TEMHU,
TBOpUMM miaxin', "HOsICHIOBAaTH HOBUH
Marepiaa, HaBOIUTU IIPUKAIH,
3aKpiNAIOBaTH 3HAHHA', "TIOSICHUTH CKAQIHY
TEMY, Y3aTraAbHUTH BHUBYEHe", "y3arasbHEeHHS
Ta  CHCTEMaTH3allisd, IIOBTOPEHHS  Ta
3aKpilA€HHS BUBYEHUX TeM', "BCTYII y Oyab-
9Ky TeMy, pedaekcia B KiHII Ypoky',
"BUBUYEHHS HOBOI'O Martepiaay”,
"y3arasbHEeHHS Ta cCHUCTeMAaTH3allid,
TIIOBTOPEHHS Ta 3aKPilIA€HHA BUBYEHUX TEM ",
"yepe3 MeMH 10 TAMOMHU PO3yMiHHA TeMU'.

MeMmt MoOzKHa BHKOPUCTOBYBATH ITi[ 4ac
pobOTH i3 MOBHUMH ITOMHAKAMHU Ta 3 METOIO
iX TmomepelKeHHd: 'HUIyKaTH IIOMHUAKU B
Hanucax', "penaryBaTd MOBHI IIOMHUAKH',
"m0  3acTeperrtu  Bim  IIOMHAOK'; 3a
JIOTIOMOTOI0 MEMiB MOKHa BUBYATH I[IPABHAA,
AETKO TIOBTOPIOBATH BHBYEHHM Martepiaa,
MOXKHa CTBOPIOBAaTH MiaAOTH Ta e€ece Ha
Cy4JacHY akKTyaAbHY TEMY.

Y HaB4YaABHOMY IIPOLIECI BU3HAYEHO TaKi
OCHOBHi (PYHKIII MeMiB: pernpe3eHTaTUBHA
(BizTBOPEHHS M0OAYEHOTO, IIPOYUTAHOIO YH
IOYyTOro 3 BIAIIOBIAHUM aKIEHTOM Ha
eBHIH irdopMmartii); KOMYHIKaTUBHA
(peaxiiss Ha cuUTyallilo, gKa IIOPOKYE
J[IVICKYCil0, a TaKOX CTBOPEHHS OCOOAHMBOIO
MOBHOI'O IIPOCTOPY, 3PO3yMiAOro IIeBHiM
rpymi); KpeaTHWBHA (BiOTBOpeHHS TIOMiH
OiticHocTi 'y TBopuoMmy — Qopmari 3
BHUKOPHUCTAHHIM Cy4aCHHX OHAQIH-
IHCTPYMEHTIB). 3HauHa KIABKICTB
PECIIOHIEHTIB (12) 3a3Ha4uHUAMY, 110
BUKOPHUCTOBYBAaTH MEMH 3 HaBYaABHOIO
METOI0 MOXKHA Bifl YaC BUBYEHHS OyIb-IKUX
TeM; 1ie IIiATBePIZKEHO TaKOXK 38 JOIIOMOT00
aHaAidy Ta  cuUcTeMaTu3allii  OKpeMHX
BiamoBine#: opgorpadia (10), AeKCUKOoAOTIsS
(aexcuka), dpaszeoasoria (10), mopdoaoria
(tacTuHM MOBH) (6), CHHTAKCHUC, IIyHKTyallis
(6), doueruka, opdoemia (4), yYpoKHU
PO3BUTKY MOBAEHHH (4).

[linz yac omnuUTyBaHHS BUIIAEHO Taki
OCHOBHiI KpHUTEpii AOI[ABHOCTI Ta KOPHCTI

BUKOPHCTaHHS MeMiB Ha ypOKax
YKpaiHCBKOI MOBHU:
e Kpallie CIIPUUHATTA Ta

3arraM’ITOBYBaHHS HaBYaABHOI'O MaTepiaAy:
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for better understanding and
memorisation", "for better memorisation",
"contributes to better learning of the
material", "to consolidate the material",
"better learning of the material through
visualisation";

— development of creative abilities,
creativity, critical thinking: "you can be
creative in approaching the topic studied",
"develops imagination, creativity", "the
development of creativity, creativity,
critical  thinking", "develops critical
thinking", "allows you to compare",
"development of creative thinking, analysis
and comparison", "development of creative
abilities";

— pupils' interest: "it makes learning
closer to real life, children are interested",
"it makes children interested", "to make
students interested", ‘"interesting for
students"”, "to make students interested",
"using memes increases interest in the
learning material";

— attracting attention: "to focus the
children's attention important points", "of
course, to get the children's attention if
they are tired", "to make them pay more
attention to the material", "to grab their
attention";

— promoting positive atmosphere during
the lesson: "changes the atmosphere
during the lesson to a positive one", "gives
positive mood to the lessons", "helps
children to relax";

— the development of pupils'
independent work skills: "it gives an
opportunity to compare, create memes by
yourself".

One of the ways to effectively integrate
memes into the learning process is to have
students create them on their own. Out of
37 respondents, 64.9% (24) offered
students such a task, noting that this
current learning format can be an
interesting addition to the educational
process: it promotes observation, creative
rethinking of any information, develops a
sense of humour and teaches students to
emphasise key points concisely. In
addition, creating memes is a great way to
add humour to lessons, which in its turn
has a positive impact on building
relationships with students.

"cHpusie 3amnaM’sITOBYBaHHIO", "y4Hi Kpallle

3aramM'aToByIOThE', "gyacro OiTHh
3araM'aToBylOTb TPy, a He Te, IIOo
BUBYaEThCd", 'cydacHUH crocib momatu
iH(popMAaLlifo, YIHI AETKO CIPUUMAIOTh MEMHU
i nobpe 3ar1aM ’siTOBYIOTh ', "yepes
Bi3yaaizailito Marepiaa Kpaitie
copuiiMaeTbcd ~ Ta  3araM 9dTOBYEThCS';
"Bigyaanizaliis = MaTepiasy Oad  Kpaloro

YCBIZIOMAEHHS Ta 3arlaM’sTOByBaHHA', "ZIAS
Kpaloro  3amnaM’ssTOByBaHHdA',  "CHIpHse
Kpalomy OITaHyBaHHIO HaBYaABHOI'O
Matepiaay”, "mas 3akpinaeHHA MaTtepiasy’,
"Kpallle 3aCBOEHHSI MaTepiaAy 3a JOIIOMOIOIO
Bi3yaaizartii”;

® PO3BUTOK TBOPYUX 3nibHOCTeH,
KpPeaTHBHOCTI, KPUTUYHOIO  MUCAEHHS:
"MO>KHa TBOPYO HifiAiTH 10 BUBYEHOI TeMU",
"po3BUBac (paHTAa3iI0, TBOPUICTD", "PO3BUTOK

KpeaTUuBHOCTi, TBOPYOCTi, KPUTHIHOIO
MUCAEHH4I ", "po3BUBAE KPUTHUYIHE
MucAeHHd', "mae 3MOry IIOpiBHIOBaTH',

"PO3BUTOK TBOPYOTO MHCAEHHS, aHaAi3 Ta

3icraBAeHHS', "PO3BUTOK TBOPYUX
3aibHOCTEH";
e 3aIliKaBA€HHS V4HIB: '"Ile  poOHTH

HaBYaHHS OAVMZKYMM O PEAABHOTO KUTTS,
oiTaM IikaBo", "3allikaBaroe mireit”, "Iiod
3aliKaBUTH Y4YHIB", "IIKaBUHKA OAd YIHIB',
"3 METOIO 3alliKaBAEHHSA y4HIB",
"BUKOPHCTaHHS MeMiB HifBUIILy€E
3alliKaBAE€HICTh HAaBYaABHUM MaTepiaroM';

e IPUBEPHEHHS yBaru: "miob 30cepeauTy
yBary mOitell Ha BayKAHBHX MOMEHTax',
"3BU4YaliHO, I[IPUBEPHEHHI yBaru mOiTeH,
SAKIIO0 BOHU BTOMHUAHWCH', "III00 ITPUBEPHYTU
yBary gitei 1e 6iable Ha JaHUE MaTepiaa”,
"IIpUBEpPHEHHS yBary ';

® CIIPUSIHHA IIO3UTHBHIN aTMocdepi mix
4Jac yPOKYy: "3MiHIOETBECS aTMocdepa Iz yac

YPOKY Ha TIO3UTHUBHY ', "HaaaoTh
IIO3UTHBHOI'O HaCTpOoIO ypokam",
"morroMarae miTsaM po3caaburucs”;

e bopMyBaHHA HaABHYOK CaMOCTiHHOL
[ISIABHOCTI  y4HIB: "mae = MOXKAUBICTH

IOPiBHIOBATU, CTBOPIOBATH CaMOMy MeMU .
OnHuMm i3 crrocobiB edpeKTUBHOI iHTerpartii
MEMIB y HaBYaAbHUH IIPOIlEC € 3aB/aHHS
LII0/10 iX CaMOCTIHHOIO CTBOPEHHI yYHAMH. [3
37 pecnioHAeHTIB 64,9% (24) nponoHyBaau
YYHSAM TaKe 3aBAaHHd, 3ayBaxKyI04H, 1110 L1eH
aKTyaAbHHY (popMaT HaBYaHHS MOXKE CTaTH
LIiKaBUM [JOIIOBHEHHSIM OCBITHBOI'O IIPOLIECY:
CIIpHE PO3BHUTKY CIIOCTEPEKANBOCTI,
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In the course of implementing these
tasks, students were able to repeat the

rules for the correct use of the
prepositions in/at, conjunctions
and/and; consolidate the rules for

spelling words; repeat the use of a soft
sign, apostrophe; focus on errors in the
statements of modern culture, edit
language errors; consolidate and reflex on
certain topics, consolidate the material
studied; develop creative abilities; update
the acquired knowledge; repeat the
peculiarities of using artistic means with
interest and in a new way; observe their
own speech and analyse linguistic
phenomena; create their own
motivational phrases; study theoretical
material, prepare for the NMT; creatively
comprehend and productively arrange the
theoretical material; learn to model
communicative situations at the speech
development lessons; assess their own
language, speaking and  thinking
resources; develop the ability to apply
non-standard approaches to the learning
process; better remember complex
material; improve skills in formulating an
opinion briefly and accurately.

Visualisation of educational material is
an important aspect of the modern
educational process; it contributes to
greater efficiency, accessibility of learning
and motivation, and gets the students
interested. The concept of visualisation of
educational information is primarily
associated with the creation and use of
visual images to develop visual and
imaginative thinking. Such technologies
help to simplify the perception of complex
concepts, develop critical thinking, and
ensure active memorisation of
information. In addition to memes,
modern schools are also actively using
mind maps (intellect maps) (13),
educational videos and photos (13),
presentations (8), diagrams and tables
(9), comics (6), infographics (5) to
visualise educational material, word
clouds (6), as well as posters, scribbles,
crosswords, book trailers, colouring
books, collages, illustrations, animations,
clusters, interactive posters, worksheets,
diagrams, puzzles, bingo, pictures for
rules, language simulators, etc.

KPEaTuBHOMY II€PEOCMHCACHHIO Oyab-sKoi
iHdopmallii, po3BHUBaE IOYYTTS TyMOpPYy Ta
HaBYa€ IIKOASPIB  AAQKOHIYHO  pPOOUTHU
aKIIeHTH Ha KAIOUOBUX MOMeEHTax. /1o Toro X,
CTBOPEHHd MeMiB — IIe BiOMIiHHHE crocio
[JofaTy TyMOpY I Yac ypOKiB, a 11e, Y CBOIO
4yepry, [O3UTUBHO BIIAMBAaE Ha I100yI0BY
BiTHOCUH 3 YYHSIMHU.

ITig yac BUKOHAHHSA TaKUX 3aBaHb y4Hi
MaAHu 3MOry IIOBTOPHUTH IIpaBHAQ
IPaBUABHOTO BXKUBaHHS IPUUMEHHUKIB Y/ B,
CIIOAYYHMKIB i/¥i/Ta; 3aKpilluTH IIpaBHAd
HaITMCaAHHS CAiB; IIOBTOPUTHU BIKHBaHHS
M'IKOTO 3HaKa, arocrpoda; akIeHTyBaTH
yBary Ha IIOMHAKAxX Y BHCAOBAIOBAHHSIX
CydJacHOI KyABTYPH, penmaryBaTu MOBHI
TIOMUAKH; 3aKPIIIUTH Ta IIOBTOPUTU 3HAHHS 3
IIEBHUX T€M, 3aKpilIUTH BUBYEHUH MaTepiaa;
PO3BUBaATH TBOPYi 3Mi0HOCTI; aKkTyaaidyBaTH
HaOyTi 3HAHHA, 3 IIKABICTIO Ta II0-HOBOMY
IIOBTOPHUTH  OCOOAMBOCTI ~ BHUKOPHCTAHHS
Xy[OXKHIX 3aco0iB; crocrepiraTd 3a CBOIM
MOBAEHHSIM Ta aHaAizyBaTH MOBHI SIBHIIa;
CTBOPUTH  BAACHI  (ppasu-MOTHBATOPH;
BUBYHUTH TEOPETUIHUH MarTepiaa,
nigroryBaTtucs 1o HMT; TBopYo ocMHCAUTH
T4 KPEeaTHBHO O(QOPMHTH OIPAIlbOBaHUH
TEOPETHYHUHN MarTepiaa; HaBYHUTUCH
MOJEAIOBATH KOMYHIKATHBHI cHTyallii Ha
ypOKax 3 PpPO3BUTKY MOBAEHHS; OLIHUTU
BAaCHi MOBHULH, MOBAEHHEBUH Ta
MHCAEHHEBUH PECYpCH; PO3BHUHYTH BMiHHS
3aCTOCOBYBaTH HeCTaHIAPTHI IIiAXOOM [0
HaBYaABHOIO IIPOLIECY; Kpallle 3aram aTaTy
CKAQIHUM MaTtepias; yIOCKOHAAUTH HaBUYKU
KOPOTKO Ta BAYYHO (POPMYAIOBaTU AYyMKY.

Bisyaasizallia HaB4YaAbHOIO MaTepiasy €
Ba>KAUBUM aCI€KTOM Cy4aCHOTO OCBITHBOI'O
IPOLIECY; CIpuse OiAbIIiE e(eKTUBHOCTI,
OOCTYIIHOCTI HaB4YaHHS Ta MOTHBALlii,
3allikaBA€HHIO y4HIB. [loHaTTa Bisyaaizartii
HaBYaABHOI indpopmartii IoB’3aHe
HacaMIlepes i3 CTBOPEHHAM Ta
BUKOPHUCTAHHSAM 30pOBHX 00pas3iB mas
PO3BHUTKY HAOYHO-O0OPA3HOTO MHCAEHHSI.
Taxi TexHoaOTii [oIIOMaraioThb CIIPOCTUTU
COPUMHATTS CKAQIHUX IIOHATH, PO3BUBATH
KPUTUYHE MHUCACHHS Ta 3a0e3nedynTH
aKTHBHE 3araM’dTOByBaHHs iHdopMallii.
OxpiM MeMiB, Oad Bi3yaaizallii HaB4YaALHOTO
MaTepiany B Cy4dacHi¥l IIIKOAI aKTUBHO
BUKOPHUCTOBYIOTh TaKOXK MEHTaAbHI KapTH
(imTeaekT-KapTH) (13), HaB4YaAbHI Bizmeo Ta
doTo (13), mpeserHTartii (8), cxemu Ta TabOAUIL
(9), xomikcu (6), iHdorpadiky (5), xMapu
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When asked to identify the main
aspects of the effectiveness of using

memes at the Ukrainian language
lessons, the respondents answered as
follows: "memorisation, associations",

"cognitive interest in children, language
learning can be interesting", "work on
mistakes, memorisation, application of
knowledge to their own creative product",
"expediency, consideration of the
students' age, literacy ethicality",
"appropriateness and moderation",
"creativity, paradox, non-standard
presentation”, "actualisation of students'

attention", "using online resources to
create their own memes, paradox",
"development of critical thinking,
attention, creativity memory",
"informational, emotional, paradoxical
component", "informational, emotional,

creative component", "language for life",
"to be able to create memes so that it is
an interesting episode", "didactic
purpose, relevance, age-
appropriateness", "innovation"
"interesting", "learning something new",
"scientific, research, communication",
"free choice of the student", "not often",

"without oversaturation", "expediency,
selectivity", "short, bright, clear",
"accuracy, compliance with the rules,

accessibility", "encouragement to learn",

"for assessing and consolidating
knowledge", "age-appropriate,
educationally appropriate",
"entertainment, positive emotions",
"interaction of theoretical knowledge and
practical skills", ‘'interest", 'clarity,
aesthetics", '"restructuring of previous

knowledge, the use of knowledge in the
life like situations". Thus, according to
the teachers' experience, the effectiveness
of wusing memes at the Ukrainian
language lessons is determined by many
criteria.

The use of memes by participants in
the educational process has its own
predicaments and  warnings: the
relevance of memes to the curriculum and
the predefined purpose of using them in
the classroom; relevance and
appropriateness of selected or self-
created memes; educational value
(primarily ensuring learning

cAiB (6), a TakO¥XK IIOCTEepH, CKpamOiHTH,
KpoceHcH, OykTperaepH, pPO3MaAbOBKH 10
TEeMHU, KOAaXKi, pebycH, iantocTpartii, aHiMmartii,
KAQCTEepH, IHTEPaKTUBHI MaakaTu, pobodi
apKyIli, miarpaMmy, IIa3AHd, AOTO, MAaAIOHKHU
10 TIpaBHA, MOBHI TPEHAXKEPHU TOLLIO.

Ha 3ampornoHoBaHi ©OHUTaHHS OO0
BU3HAYEHHH OCHOBHUX acCIIeKTiB
e(PeKTUBHOCTI BHUKOPHCTAHHA MEMIB Ha
YPOKax VyKpPaiHCBKOI MOBH PECHOHAECHTU
BIAIIOBIAK TaK: "3ariaM'sTOBYBaHHS,
acoriarii’, "misHaBaABHHU iHTEpec y mdiTeH,
BUBYEHHS MOBU MOXKe OyTH IliKaBUM',
"pobota HaJ IIOMHAKAMH,
3arlaM'aTOBYBaHHd, 3aCTOCyYBaHHd 3HaHb
IOAd  CTBOPEHHSI  BAACHOTO  TBOPYOTO
OPOAYKTY', "MOLUABHICTB, ypaxyBaHHS BIKYy
Y4HIB, TPaMOTHICTb, €TUYHICTD",
"MOPEYHICTD Ta IIOMIpPHICTE", "KpeaTHBHICTb,
1apagoKCaAbHICTD, HeCcTaHIapPTHICTh

BUKAQY', 'aKTyaaizallia yBara V4HIiB',
"BUKOPUCTaHHA OHAAMH-pEeCcypciB  Oad
CTBOPEHHd BAACHUX MeEMIB, I1apasiokc’,

"PO3BHUTOK KPUTHUYHOTO MUCAEHHS, yBard,
KpeaTuBHOCTI, mam'ati’, "iHdopmariitina,
eMOIlIiliHa, nmapasiokcasbHa  CKAaoBa',
"indpopMmaltifina, emollifiHa, KpeaTHBHa
CKagnoBa', "MoBa MOAd KUTTA', '"yMiTH
CTBOPUTHU MEMH TaK, 111006 11e OyAo IiKaBUM
erizomom”, " IUmaKTHUIHA MeTa,
aKTYaAbHICTD, BiAIIOBIAHICTE BIKY',
"igHoBallifiHicTh'  "IiKaBo", "3aCBOEHHS
HOBUX 3HAHB', "HAYKOBICTH, OOCAIMZKEHHS,
KOMyHiKalliga"', "BiabHUM BuOip yuHda", "He
gacto", "0e3 TepeHacHuYeHb', "MOITIABHICTS,
BUOIPKOBICTB", "KOPOTKO, SICKPaBo,
3po3yMin0", "BAYYHICTb, BIAIIOBIAHICTH
IpaBHAaM, OOCTYIIHICTH', "3a0XO4YEHHS [0
HaB4YaHHsa", "Oig dYac OIlHIOBaHHS Ta
3aKpillA€HHd 3HaHB', "BIAIIOBIAHICTHL BIKY,
HaBYaAbHIM MeTi", "po3Bara, OTpHUMaHHH

>N

TIO3UTUBHUX EeMOLIH", "B3aeMoIis
TEOPETUYHUX 3HAHb 1 NPaKTUYHUX yYMIiHB',
"3allikaBA€HHH ", "3pO3yMiAiCTB,
€CTEeTHUYHICTB", "pecTpyKTypH3alii

oIepeiHiX 3HaHb, BUKOPUCTAHHS 3HAHb B
XKUTTEBUX curyaliax'. OTxe, 3 OOCBiLy
BUMTEAIB, €(EKTUBHICTL BHUKOPHCTAHHS
MeMiB Ha ypoKaxX VKpaiHChKOi MOBHU
3yMOBA€HA OaraTbMa KpUTEPiIMH.
BukopucranHsa MeMiB = y4acCHHUKaMHU
OCBITHBOT'O IIPOIlECy Ma€ CBOi yMOBHU Ta
3aCTEPEKECHHS: BIAIIOBIIHICTE MeMiB
HaBYaABHIM IIporpami Ta IIOIIEPESHBO
BU3Ha4YeHi#l MeTi BUKOPUCTAHHS Ha YPOLIi;
aKTYaABHICTh Ta JOPEYHICTH oOpaHUX abo
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effectiveness, not entertainment);
compliance with ethics and copyright
rules [4; 10]. Based on the practical
experience of using memes in education,
researchers suggest following the next
rules: do not abuse memes not to distract
attention from the main point; control the
context of meme use; discuss meme ideas
with the participants in the educational
process; analyse memes; try to create
something new and original, rather than
copy what is already known [10].

Conclusions and research
perspectives. The Internet meme, a
multidimensional cultural phenomenon,
an object of interest to researchers in
various scientific fields, is also one of the
current educational trends, since the
skilful use of memes in the classroom, in
particular in Ukrainian, can contribute to
the effective achievement of a significant
number of educational, developmental
and educational tasks, which is
associated with the peculiarities of the
processes of perception and
understanding of educational information
by children and young people due to "clip"
thinking. Memes can be a powerful
teaching tool if wused correctly. For
example, in the classroom, it is important
not to overload students and primarily to
ensure the educational function of
memes, not to be distracted from the
main educational goal; to take into
account the psychological and age
characteristics of students, ethical and
cultural aspects of using memes, which
requires the teacher to carefully select
materials and understand their relevance
to a particular audience.

We see prospects for further research
in the development of methodological
advice on the integration of Internet
memes into the educational process,
creation of memes for the Ukrainian
language lessons; determination of the
main factors of effectiveness of using

memes for educational purposes;
studying the peculiarities of their
influence on the formation of the
necessary skills of students;

improvement of online platforms for
creating memes.

CaMOCTIifHO CTBOPEHUX MEMiB; OCBITHH
LiHHICTE  (Hacammepen  3abes3nedyeHHS
e(peKTUBHOCTI HaB4YaHHS, a He PO3Bara);
NOTPUMaHHI IIpaBUA €TUKU Ta
aBTOpcbKOrOo ImpaBa [4; 10]. Ha ocHoBi
IPaKTUYHOIO  OOCBily  3aCTOCyBaHHS
MEMIB IIi Yac HaBYaHHSA [JOCAIIHUKHU
IIPOIIOHYIOTh  AOTPUMYBATHCS TaKHUX
IIpaBUA: He 3A0BXKHBaTU MeMaMH, 11006 He
BiiBoaikaTH  yBary BiZ  OCHOBHOTO;
KOHTPOAIOBATH KOHTEKCT BHKOPHCTAHHS
MeMiB; 00roBoproBaTH 3 Yy4YaCHUKaAMH
OCBITHBOTI'O IIpolecy imei MEMIB;
aHaai3yBaTH MeMU; HaMmaraTucs
CTBOPIOBATH IIOCH HOBE Ta OPHUTiHAABHE, a
He KomiroBaTu Bxke Bimome [10].

BHCHOBKH 3 OAaHOIO MOOCAimMkeHHs i
NEPCIEKTHBH IMOZAABIIHX PO3BiAOK.
[aTepHer-MeM, OaraToaclieKTHE KyALTYpPHE
ABHIIE, OO'EKT 3alliKaBAEHB [IOCAITHUKIB
Pi3HMX HAYKOBUX rasy3eii, TaKOXK € OIHUM i3
Cy4aCHHUX OCBITHIX TPEHIIB, OCKIABKU yMire
BUKOPUCTAHHA MEMIB IIi. 4ac YPOKiB,
30KpeMa yKpaiHChKOI MOBH, MOXKE€ CIIPUSATHU
epeKTUBHOMY JOCSTHEHHIO 3Ha4YHOI
KIABKOCTI HaBYaABHHUX, PO3BHBAABHUX Ta
BUXOBHUX 3aBIaHb, III0 IIOB’<I3aHO i3
0COOAMBOCTSIMU IIPOLIECIB CHPUHHSTTS Ta
PO3yMiHHS AiTEMH Ta MOAOIII0 HaBYaABHOI
indopmartii, 3yMOBAEHUMH "KAIITOBHUM"
MHCAEHHAM. MeMH MOKyTh OyTH ITOTY:KHUM
HaBYaABHUM IHCTPYMEHTOM 3a yMOBH ixX
IIpaBUABHOIO BUKOPHUCTaHHA. Hampukraan,
Ha VypoOlli BaKAMBO He IIepeBaHTaKyBaTHU
y4HIB Ta Hacamiepen 3abe3medyBaTH
HaBYaAbHY yHKITiFO MEMIB, HE
BIIBOAIKAQTUCA BiJ OCHOBHOI HaBYaALHOI
METH; BPaxoOBYBaTH IICHUXOAOTIYHi Ta BIKOBI
OCOOAMBOCTI Y4HIB, €TH4YHi Ta KYABTYPHI
acCIeKTU BUKOPUCTAHHS MEMIB, I1I0 BUMAarae
BiZl yYHUTeAd YBasKHOIO BiZOOpy MaTepiaaiB
Ta PO3yMiHHSA iX  aKTyaABHOCTI JAS
KOHKPETHOI ayAUTOpii.

[lepcieKTHBH MOAAABIINX JIOCAIIKEHb
BOa4aeMO B pPO3pOOIll METOOAMYHHUX MOPas
111010 igTerpartii iHTEepHET-MEMIB y
HaBYaAABHHUH IIPOIEC, CTBOPEHHS MEMIB [OAS
YPOKIiB yKpaiHCBKOI MOBH; BHU3HA4YEHHI
OCHOBHUX dakTOpiB e(peKTHUBHOCTI
BUKOPHUCTAHHS MEMIB 3 HaBYaAbHOIO METOIO;
BUBYEHHI o0cCOOAMBOCTEH IX BIAWBY Ha
dopMyBaHHSA HEOOXiAHUX YMiHBb Ta HABUYOK
V4YHIB; YIOCKOHAA€HHI OHAAHH-TIAAT(OPM
[ASI CTBOPEHHSI MEMIB.
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The article addresses current issues related to developing and implementing an effective model of
quality assurance systems in higher education institutions (HEIs) under the conditions of digitalization.
Key challenges faced by the modern system of educational quality assurance in the digital learning
environment are identified, including the transformation of educational processes, integration of digital
technologies, the need to adapt internal quality assurance mechanisms, and the requirement to ensure
transparency of learning outcomes. The study aims to develop a conceptual model of quality management
in HEIs that meets the demands of digital transformation, with a particular focus on ensuring continuous
improvement of educational processes, digital openness, and dynamic interaction among all stakeholders
in the educational ecosystem. The methodological basis of the research includes systemic, structural-
functional, comparative, and modeling approaches. The study employs methods such as analysis of
regulatory frameworks, content analysis of EU strategic documents in digital education, expert surveys,
and structural-logical modeling. As a result, the conceptual foundations for the functioning of the quality
management system in the context of digitalization are substantiated. The proposed model's structural
components are defined as the target, functional, organizational, instrumental, and evaluation components
and their interrelations are established. The practical application of the model is demonstrated through its
piloting in selected HEIs, which revealed its effectiveness in monitoring the quality of educational
programs, digitalizing self-assessment processes, and engaging stakeholders in decision-making
procedures.

The conclusions emphasize that the developed quality management model under digitalization ensures
a high level of systemic organization, transparency, and adaptability of managerial processes. The
application of the model facilitates the development of a comprehensive approach to digital quality
monitoring of educational services. It creates prerequisites for implementing sustainable development
strategies in higher education institutions amid the digital transformation of the educational environment.
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MOOEADB PEAAIZAIIII CHCTEMH YIIPABAIHHSA SIKICTIO OCBITH 3AKAAY
BHIIIOI OCBITH B YMOBAX IITU®POBI3AIIII: KOHIIEIITYAABHI 3ACAIH TA
ITPAKTHYHE 3ACTOCYBAHHSA

B. B. YunopHIoK

Y cmammi esuceimsieHo aKkmyanibHi NUMAHHSL POPMYBAHHSL Ma peanizayii egpekmueHoi mooesi
cucmemu YynpasaiHHs sikicmio ocgimu 8 3axnadax esuujoi oceimu (3BO) e ymosax uyugpposizauil.
BusHnaueHo Kru08i 8UKAUKU, WO nocmarome neped CYUACHOK CUCMeMOr 3abe3neueHHst siKkocmi
oceimu 8 UYUPpPoOBOMY OCBIMHLOMY cepedosul, SK-OMm mMPAHCHOPMAUIsL OCBIMHIX npoyecis,
iHmezpauisi. UYUPpPosUX MEXHON02IU, HeoOXiOHIcmb adanmauyii MexaHizmie 8HYMpPIUHBL020
3abe3neueHHs sKocmi ma 3abe3neueHHst NPo30pocmi oc8imHix pesysemamis. Memoro 0ocniOIKeHHs €
pO3pobneHHsT KOHuenmyanbHoi moldeni ynpaeninHHs skicmio ocgimu 3BO, wo sidnoegidae ymosam
yugposoi mparcgopmauii, i3 pokycom Ha 3ab6e3neueHHs besnepepeHoz0 8OOCKOHANEHHSL OCBIMHIX
npouecis, uugpogy egiokpumicms i OUHAMIUHY B83AeMO0il0 8CLX YUACHUKI8 OCBIMHLOZ0 Npouecy.
MemoodonoziuHy ocHO8Y OOCNIOAKEHHST CMAHOBAIMb CUCMEMHUl, CMpPYKMYypHO-pYHKYIOHANLHUL,
KOMNapamueHUuil ma Mo0est08anbHUllL nioxodu. 3acmoco8aHo Memoou aHAN3Y HopmamueHoi 6a3u,
KOHmMeHmM-aHaniz cmpamezivHux ookymenmis €C y cepepi yugpoesoi oceimu, ekcnepmHe onumygaHHsi
ma cmpyKkmypHo-/02iuHe MoO0ento8aHHs. Y pe3ysiabmami o6TpYHMOBAHO KOHUENnmMyaivHi 3acaou
PYHKYIOHYBAHHSL cuCmeMmu YNpPasaiHHS SKICMo0 ocgimu 8 YMoeax uugposizauyii, eusHaueHo
CMPYKMYPHI KOMNOHEHMU 3ANPONOHO8AHOI MO0eni (Uinbosuli, PYHKUIOHANLHUL, Op2aHI3ayiliHULL,
IHCMPYMEHMANbHUTL, OUIHIO8ANbHUT)) Ma 8CMAHO8/eHO X 83aem038°’s30K. IIpaxmuure 3acmocy8aHHs.
Mo0eni NpooemMoHCmposaHo uepes ii anpobayiio 8 ninomunux 3BO, wio 0do3gonuno eussumu ii
epekmugHicmb  WO00 MOHIMOPUHRY SIKOCMI  OC8IMHIX npozpam, uyugposizayii npoyecie
COMOOUIHIOBAHHSL MA 3ANYUeHHsT cmeliktonidepisa 00 npoyecy NpuliHammsl piuleHb. Y 8UCHO8KAX
HA2O0JIOULEHO, UL0 PO3PodieHaA MOOESb CUCMEMU YNPABIHHSL SIKICMI0 0C8imuU 8 Ymoeax yugposizauil
3abe3neuye 8UCOKULL piBeHb CUCMEeMHOCMI, NPO30pocmi ma adanmueHoOCmMi YnpasaiHCbKUX npoyecis.
3acmocyearHs modeni chpusie popMY8aHHIO YLMICHO20 NiOX00Yy 00 UUPPO8020 MOHIMOPUHY SIKOCMIL
0CBIMHIX NOCY2, A MAKOI CMBOPIOE nepedymosuU Ok BNPOBAOIKEHHS. cmpameeaili Cmasiozo po3gumry
3arnady suwol oc8imu 8 Ymosax ylugppo8oi mpaHcgoOpMauii 0c8iMHBL020 cepedo8ULLA.

Knrouoei cnoea: ynpasuiHHs SKICMIO 0C8IMU, UUPpPosizayis oceimu, Mo0esfb YNpPagiHHSL,
8HYMpPIWHS cucmema 3abe3neueHHst sikocmi, yugpose ocg8imHe cepedosuuie, MpPAHCHOPMAUI,
0C8IMHI THHO8AUIl, YUGpPo8l mexHo02ii 8 oceimi.

Introduction of the issue. Modern IIocraHoBKa mpobaemu. CyuacHi
transformational processes driven by the | Tpanccopmartitini moporiecu, 3yMOBAEHi
rapid advancement of digital technologies | crpiMmkuM PO3BUTKOM TUPPOBUX

have profoundly altered the operational
context of higher education institutions
(HEIs), requiring a fundamental re-
evaluation of approaches to quality
management in education. Digitalization
functions not merely as a technical
enhancement of the educational
environment but also as a transformative
force reshaping the values, methodologies,
instruments, and mechanisms employed to
ensure educational quality. In this evolving
landscape, traditional models of quality
management frequently prove inadequate
or poorly adapted to the digital education
ecosystem, which demands flexibility,
transparency, interactivity, and the
capacity for real-time feedback.

In the context of global challenges,
including intensified competition among

TEXHOAOTIH, CyTTE€BO 3MIHIOIOTH KOHTEKCT
(YHKIIOHYBaHHS 3aKAa[iB BHIIOI OCBITH
(3BO), mo mnorpebye mIEepPEeOCMHCAEHHS
OigXO0AiB [0 YIIPaBAiHHSI SIKICTIO OCBITH.
[udporizarlia BHCTyIa€e HE AHIIEe SK

TeXHIYHe OHOBAEHHHI OCBITHBOTO
cepenoBUINla, a g9K (QYyHOIaMEHTAALHHH
dakTop, 10 TpaHC(OPMy€E IIIHHOCTI,
MEeTOAM, IHCTPYMEHTH Ta MEXaHi3MH

3a0e3redyeHHs IKOCTi OCBITHBOTO ITPOLIECY.
Y HOBuUX yMOBax TpagUIliMiHI MOIEAi
YIPaBAIHHS SKICTIO 4acTO BHABASIOTHCH
MaroepeKTUBHHUMHU abo HeamganTOBaHUMHU
oo 1mudpoBoOi OCBITHBROI €KOCHUCTEMH, dKa
notpebye THYYKOCTI, BIOKPHUTOCTI,
IHTEpPaKTUBHOCTI Ta 3BOPOTHOTO 3B’43KYy B
peasbHOMY 4aci.

Ha TAi rn06aabHUX BUKAUKIB, CepPe SKUX
mopa3 BUIAa KOHKypeHIia wix 3BO,
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higher education institutions, heightened
focus on learning outcomes, increasing
digital competence of both educators and
students, and growing demands for
transparency and accountability, the
development of a modern, evidence-based
model for education quality management
adapted to the digitalization environment is
becoming increasingly urgent. Such a
model should not only align with the
principles of internal quality assurance as
outlined in the European Standards and
Guidelines (ESG), but also incorporate the
specific characteristics of digital
technologies, data analytics, digital
platforms, and related services.

Against this background, a scientific
and practical challenge arises: the
development of conceptual foundations
and practical instruments for
implementing a model of education quality
management that incorporates digital
solutions into the management processes
of higher education institutions, ensuring
their effectiveness, transparency, and
sustainable development.

Current state of the issue. Digital
transformation imposes new demands on
management processes, quality
assessment tools, and the professional
competencies of teaching staff. In this
regard, the scientific community actively
investigates both theoretical and applied
aspects of constructing quality
management systems for higher education,
taking into account digital challenges. A
significant contribution to the development
of contemporary quality management
system models in higher education was
made by O. Chernenko [1], who compares
various approaches to organizing quality
assurance systems at the institutional
level, with an emphasis on the effectiveness
of institutional mechanisms. The study by
A. Marchuk [6] highlights the disruptive
impact of emergency situations,
particularly the pandemic, on the quality of
the educational process and analyzes
dysfunctions arising from digitalization.
The conceptual foundations of quality
management are elucidated in the work of
O. Krykun [4], which substantiates a
systematic approach to the organization of
internal control in Western military

IIOCHUAEHHS yBaru o pe3yAbTaTiB
HaB4YaHHY, IUdpoBa KOMIETEHTHICTh
BUKAQIQYiB 1 3M00yBadiB OCBITH, a TAKOXK
BUMOTH OO IIPO30OPOCTi ™M MiA3BiTHOCTI,
aKTyaai3yeTbcs HEOOXiAHICTh y CTBOPEHHI
CcydJacHOI, HAyKOBO OOIPYHTOBAaHOI MOMOEAi
yIpaBAIHHS  gKICTIO  OCBITH, 34aTHOI
dyHKIIIOHYyBaTH B yMoBax Iu@poBi3allii.
Taka MomeAb Mae He AHIIlEe BIAIIOBIOATH
IIPUHIIUIIAM BHYTPIIIHBOIO 3a0e3nedeHHs
SKOCTI 3TiTHO 3 €BPOIIEUCEKUMH
cTaHOapTaMu Ta pekoMeHzaaliamu (ESG), a
B ypaxoByBaTH 0COOAMBOCTI IIHM(ppOBUX
TEeXHOAOTiH, aHAAITUKN MAaHUX, ITU(PPOBUX
nAaTdopPM i CepBiciB.

Y 1poMy KOHTEKCTI IIOCTa€e HayKOBO-

IpakTHUYHAa npobaema dopMyBaHHH
KOHIIENITYaAbHUX 3acal 1 IIPaKTHYHOTO
IHCTpyMeHTapito IIAST BIPOBAAKEHHS

MOJIEAl YIIPaBAiHHS SIKICTIO OCBiTH, gka 0
iHTEeTrpyBasa IIUQPOBI PIIEHHSI B CHUCTEMY
YIIPaBAIHCHKUX IIPOLIECIB 3BO Ta
3abes3rieuyBasa ix €(peKTUBHICTB,
IIPO30PIiCTh i CTaAuM PO3BUTOK.

AHaai3z ocTaHHIX #mocaizkeHs i
nybaikaniii. I[ludposa Tpancdopmalris
CTaBUTb HOBI BUMOTU [0 yHIPaBAIHCBKUX
IIPOIIECiB, IHCTPYMEHTIB OIliHIOBaHHA
AKOCTi Ta IpoeciiHUX KOMIIeTEHTHOCTeH
IIeJarorivyHoro rnepcoHasy. Y 3B’I3Ky 3 IIUM
HayKoOBa CIIIABHOTA aKTHUBHO JIOCAIKYE K
TEOPETHUYHi, TaK 1 IIPHUKAAAHI AacCIeKTHU
noOymOBH CHCTEM VIIPaBAIHHA  SKiCTIO
BUNOIOI OCBiTH 3 oragay Ha $U@POBI
BHKAVWKH. 3HAYHUH BHECOK Y PO3poOAeHHS
Cy4aCHUX MOJEAEY CHCTeM YIIpaBAiHHS
AKICTIO BHIIIO]1 OCBITH 3OiHCHUB
O. YepHeHKo [1], gaKUH NOpPIBHIOE pPi3HIi
i aX0au oo opraxizarrii CHUCTEM
3abesnieyeHHa gkocti Ha piBHiI 3BO,
aKIEHTYIOYH yBary Ha eQeKTUBHOCTI
IHCTUTYLIHHNUX MeXaHi3MiB. ¥ OOCAIIZKEHHI
A. Mapuyk [6] HaroAOIIIE€HO Ha
JECTPYKTUBHOMY BIIAHBI Haa3BUYaWHUX
YMOB, 30KpeMa HaHaeMii, Ha 4dKicTh
OCBITHBOI'O IIPOLIECY, a TaKOXK
IpoaHaAi30BaHO AUC(YHKILI, CIPUYNHEHi
mudposizaniero. KoHienTyasbHi 3acanu
yOpaBAiHHA dKICTIO PO3KPUTI B pobOTi
O. KpukyH [4], e 06T pyHTOBAHO
cucreMHui TTiIXIT, pae} opranizartii
BHyTPIIHBOT0 KoHTpoAro y 3BO. ITutanusa
IHHOBAllIMHUX TEXHOAOTIH HaBYaHHS B
yMOBaxX MOJEpPHi3allii OCBITH PO3TASIHYTO B
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districts. The issues of innovative teaching
technologies in the context of education

modernization are addressed in the
monograph edited by L. Rebukha [8],
where the authors outline the key

directions for transforming the educational
process. A comprehensive analysis of
mechanisms for assessing the quality of
higher education within the framework of
European integration is presented in the
work of O. Vorobiova et al. [15], who
emphasize the role of national agencies and
digital monitoring tools. S. Tolochko [11]
highlights the development of teachers'
digital competence as a prerequisite for the
effective  functioning of educational
systems in new realities. In turn,
I. Kucherak [5] examines the impact of
digitalization on the formation of key
competencies among educational
applicants, an important component of the
quality management system. Managerial
aspects of reforming methodological
activities in higher education institutions
are discussed in the study by E. Sokolova
[9], which focuses on institutional renewal
and adaptation to digital transformations.

T. Vilkhova, M. Moskaltets, and
S. Rybkina [14] analyze strategic directions
in  public education management,
particularly in the context of

decentralization and reform. The historical
dimension of digital transformation is
explored in the article by I. Verbovskyi [12];
additionally, I. Verbovskyi and S. Kulyk
[13] trace the stages of digital society
formation as a backdrop for the
development of educational systems.

All these studies provide a theoretical
foundation for developing an effective
model to implement quality management
systems in higher education institutions
adapted to the conditions of digitalization.
However, despite the considerable number
of existing developments, the practical
application of such models, particularly at
the level of managing internal processes
within Western military districts, remains
insufficiently detailed, which constitutes
the focus of this study.

Outline of unresolved issues brought
up in the article. Despite a substantial
body of scientific research in the field of
education quality management, most

MoHorpadii 3a pegakitiero A. Pebyxa [8], ne
aBTOPM BH3HAYAIOTh KAIOYOBiI HalpsaMu
TpaHcdopMmartii OCBITHBOTO IIPOIIECY.
KomniaekcHUM aHaAi3 MeXaHi3MiB
OL[IHIOBAaHHS {KOCTI BHIIOI OCBITH B
KOHTEKCTi €BpoiHTerpariii 3arpoIioHOBaHO
B nipawi O. Bopo6i#ioBa Ta cniBaBTOpPiB [15],
dKi MiIKPECAIOIOTH POAbL HaIliOHAABHUX
areHTCTB 1 ILM(QPOBUX IHCTPYMEHTIB
moHiTopuHry. C. Toaouko [11] posragnae
PO3BUTOK  IM(PPOBOI  KOMIETEHTHOCTI
IemaroriB 9K IIepeOyMOBY  SIKICHOTO
PYHKIIIOHyBaHHS OCBITHIX CHCTEM y HOBHUX
peaaigx. Cpoero uyeproro [. Kyuepax [5]
LOOCAIIZKY€E BIIAUB nudgposizartii Ha
dopMyBaHHI KAIOUYOBUX KOMIIETEHTHOCTEH
3nobyBadiB OCBITH, III0 € BaXXAUBHUM
CKAQHUKOM CHUCTE€MH YIIPaBAiHHS GKiCTIO.
YopaBaiHCBEKiI —acnekTu pedopMyBaHHS
METOAHUYHOI IMIFABHOCTI y 3BO
IpeacTaBACHO B IIOCAIKEeHHI
€. CokonoBa [9], me akIeHTOBAHO Ha
IHCTUTYLIIHHOMY OHOBAEHHI I azanTaliii no
U POBUX 3MiH. T. BiabxoBa,
M. Mockaaenb Ta C. Pubkina [14]
aHaAi3yI0Th cTpareriyHi HaIpSIMHU
LEepKaBHOTO yIIpaBAIHHA OCBITO}IO,
0cO0AMBO B yMOBax [elleHTpaaizamii Tta
pedopMyBaHHS. [cTropuyHHH BUMIp
nucgpoBoi TpaHcgopMmallii PoO3KPUTO B
cTaTTi I. Bep6oBCcBKOTO [12].
I. BepboBcbkuit Ta C. Kyauk [13] y cBoix
JOCALIZKEHHSIX IIPOCTEXKYIOTh eTanu
CTAaHOBA€HHSI IHU(POBOTO CYCIABCTBA SIK
KOHTEKCTY AT PO3BUTKY OCBITHIX CHCTEM.

Yci  3a3HadeHi mpali  CTBOPIOIOTH
TEOpeTUYHe MiAIPYyHTS OAd [00yOOBH
ecbeKTUBHOI MoOzeai peaaisailii cucreMu
yIIpaBAiHHA AKICTIO OCBITH 3BO,
aganToBaHOI M0 YMOB ITU(QpPOBI3alrii.
[Ipote, He3BarXkarO4YW Ha 3HAYHY KiABKICTH
HaOpalfoBaHb, IIUTAHHA IIPAKTHYHOTO
3aCTOCYBaHHS TaKUX MOJIeAeH, 30KpeMa Ha
piBHI yIIpaBAIiHHS BHYTPIIIHIMHU
nporecamu  3BO, mnoTpebye momaabmiol
JIeTaajizarii, Mmoo 1 € MEeTOol IIbOTO
IIOCALIZKEHH.

BunirneHHsa HeBHpilIeHHX
YaCTHH 3araAbHOI IIPOOAEMH, SIKHM
NPHCBAYYETHCA cTaTTHa. [Toripu
HasgBHICTb 3HAYHOTO 00CATy HAyKOBUX
HampalroBaHb y cpepi yIrpaBAiHHS SKiCTIO
OCBiTH, OiABIIICTH i3 HHUX Opi€eHTOBaHA Ha
TPAOULifiHI MoOJeAi, IIT0 He BPaxXOBYIOTH Y

paHiure
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studies focus on traditional models that do
not fully address the challenges and
specificities of the digital transformation in
higher  education.  Theoretical and
methodological issues related to the
integration of digital tools into internal
quality assurance systems of higher
education institutions remain
insufficiently  developed, particularly
concerning the creation of digital
monitoring mechanisms, the
establishment of feedback channels, and
the timely evaluation of educational
outcomes in a digital environment.
Simultaneously, the development of quality
management models that consider the
interrelation between the digital
competence of educational stakeholders,
the capabilities of the digital infrastructure
of higher education institutions, and the
adaptability of management procedures
remains a pressing concern. This study
aims to address these scientific gaps by
proposing an integrated model for
implementing a quality management
system in education within the context of
digitalization, capable of ensuring effective,
transparent, and dynamic interaction
among all participants in the educational
process.

Aim of the research is to develop and
scientifically substantiate a conceptual
model for implementing the education
quality management system in higher
education institutions within the context of
digitalization. This model should ensure
consistency, flexibility, and transparency of
management  processes, while also
contributing to the sustainable development
of the educational environment. To achieve
this goal, the study plans to define the
structural components of the model,
characterize their interrelations, and identify
practical mechanisms for integrating digital
technologies into the processes of quality
assurance in education.

To achieve this goal, the following
research tasks are planned: to analyze
theoretical and methodological approaches
to education quality management in higher
education within the context of digital
transformation; to identify current
challenges and problem areas affecting the
functioning of internal quality assurance

IOBHOMY 00Cs13i BUKAUKH Ta OCOOAMBOCTI
nmudpoBoi TpaHcdopMmallii BHUINOI OCBITH.
He mocuth ompalibOBaHUMH 3aAUIIAIOTHCS
TEOPETHUKO-METOJOAOTIYHI aCIIEKTH
iHTerpawii 1U@POBUX IHCTPYMEHTIB ¥
BHYTPIIIHI CUCTEMH 3a0e3IedeHHs SKOCTi
OCBITH 3aKAaiB BHIIOi OCBiTH, 30KpeMa B
4acTHUHi po36ynoBU IUPPOBUX MeXaHi3MiB
MOHITOPUHTY, (OPMyBaHHA 3BOPOTHOTO
3B’I3Ky Ta OIIEPATUBHOTO OLiHIOBAHHS
PEe3yABTaTIiB OCBITHBOI AiSIABHOCTI B yMOBax
11 POBOTO CepenoBUIIIA. Bomnouac
3aAUNIAE€THCS aKTyaAbHUM IUTaHHS
CTBOPEHHSI MojeAell yIIpaBAiHHA SKiCTIO,
gKi 6 ypaxoByBaAH B3a€EMO3aAECKHICTh MiXK

piBHEM nudpoBoi KOMIIETE€HTHOCTI
Ccy0’eKTiB OCBITHBOTIO IpolLeCy,
MOZKAUBOCTSIMHU 1 poBoi

inppacTpykrypu 3BO Ta amanTUBHICTIO
YIPaBAIHCBKHUX ITpolleAyp. Y MexXKaxX IIbOTO
IOOCAIIPKEHHST ~ aKIIEHTOBAaHO yBary Ha
IIOZIOAQHHI OKPECAEHUX HAYKOBUX AAKyH
LIASIXOM PO3PO0AEHHS iHTerpoBaHOi MomeAi
peaaizamii cHCTeMH YIpPaBAIHHA SKIiCTIO
OCBITM B yMoBax Ou@poBizarii, 3gaTHOI
3abe3nednuTH eEeKTHUBHY, IIPO30py Ta
OUHaMidHy B3a€MOMII0 BCiX V4YaCHUKIB
OCBITHBOT'O IIPOIIECY.

MeTor0 cTaTTi € pO3pobAeHHA Ta
HAyKOBe OOIPYHTYBaHHS KOHIIEIITYaAbHOI
MoOJeAl peaaisallii cucTeMH yHOpaBAIHHS
AKICTIO OCBITH B 3aKAagaxX BHUIIOI OCBITH B
yMoBax rmudopoBizartii, aKa 0
3abes3nedyyBasa CHUCTEMHICTb, THYYKICTB i
OPO30PICTh YHOPaABAIHCBKHX IIPOIIECIB, a

TAKOXK  CIpPUSAA  CTAAOMy  PO3BUTKY
OCBITHBOTO  CepeAOoBUIIIA. Y  wmMexax
JIOCATHEHHI 3a3HaYeHol METHU

nependadaeTbCd BU3HAYEHHS CTPYKTYPHHUX
KOMIIOHEHTIB MOJEAI, OITUC ix
B3a€EMO3B’I3KIiB, a TaKOXX BHOKPEMACHHS

IPaAKTUIHUX MeXaHIi3MiB iHTerparrii
U POBUX TEeXHOAOTIH y Ipolecu
3a0e31IeYeHHA IKOCTI OCBITH.

Hass  peaaizaitii mocTaBA€HOI METHU
nepeadadeHo PO3B’d3aHHS TAKHUX HAYKOBHUX
3aBaHb: I[IPOAaHAaAiI3yBaTH  TEOPETHUKO-
METOZOAOTIYHI MiAXOAN MO0 YIIPaBAIHHA

SKIiCTIO OCBITH y BUIIIIM IIKOAI B KOHTEKCTi
mudpoBoi  TpaHcdopmallii; BHU3HAYUTH
aKTyaAbHI BHUKAWKH Ta IIpPoOOAEMHiI 30HU
YyHKIIIOHYyBaHHS  BHYTPIIIHIX  CHCTEM
3abe3neueHHd IKOCTi ocBiTH 3BO B ymoBax
nudposizamii; OKpPEeCAUTH  HIPHUHIUIIY,
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systems in higher education under
digitalization; to define the principles,
criteria, and structural components of a
model for implementing an education
quality management system based on
digital tools and technologies; to develop a
conceptual model for managing education
quality that integrates digital solutions into
the management processes of higher
education institutions; and to formulate
practical recommendations for the
implementation of this model in the
management of higher education amid
digital transformation.

Research methods. The methodological
foundation of the study comprises systemic,
structural-functional, comparative, and
modeling approaches. The research employs
methods such as regulatory framework
analysis, content analysis of EU strategic
documents on digital education, expert
surveys, and structural-logical modeling.

Results and discussion. Quality
management in higher education within the
context of digital transformation has been
the focus of numerous scientific studies
grounded in an interdisciplinary synthesis of
management theory, pedagogy, information
technology, and the sociology of education.
Among the prominent theoretical and
methodological approaches to developing
quality management systems are the
systemic, process-oriented, synergistic, and
socio-communicative approaches.

The systematic approach considers
viewing the higher education institution
(HEI) as an integrated entity, in which the
quality of educational outcomes depends
on the interaction among all components of
the educational environment. The process
approach emphasizes the continuous
improvement of processes related to
teaching, research, administration, and
other university functions, incorporating
principles of quality management.

The implementation of the synergistic
model in the domain of higher education
quality assurance emphasizes the necessity
for self-regulation, adaptability of
mechanisms, and capacity for transformation
amid digital changes. Within this framework,
higher education institutions are perceived as
open systems that evolve through the
integration of advanced technologies,

KpuTepii Ta CTPYKTYpPHI KOMIIOHEHTH
MofeAl peaaisallii cucTeMH yIIpaBAIHHS
dKICTIO OCBITH Ha OCHOBI IUQPOBUX
IHCTPYMEHTIB 1 TEeXHOAOTiH; po3pobutu
KOHIIETITYAaAbHY MOEAB YIIPaBAIHHS SIKiCTIO
OCBITH, II0 iHTETpPy€E LUQPPOBI pillleHHd B

YIIPaBAIHCBKI IIpolecu 3BO0;
cchopMmyAroBaTHU peKkoMeHaartii 1010
BIIPOBQ/?)KEHHSI  MOJZIEAI B  IIPaAKTUKY

yIIpaBAIHHS BUIIOKD OCBITOI0O B yMOBax
nugpoBoi TpaHchopmarii.

MeToau mocaimzxeHHA. MeToOnOAOTIYHY
OCHOBY LOCAII>KEHHS CTaHOBAATDH
CUCTEMHHUH, CTPYKTYPHO-(PYyHKITIOHAaABHUH,
KOMIIapaTUBHUN Ta MOJIEAIOBAaALHUH
nigxomau. 3acTOCOBAHO METOOH aHaAily
HOPMAaTHUBHOL 6asu, KOHTEHT-aHaAi3
cTpaTeriyHux AoKyMeHTIiB €C y cdepi
U pPoBOI OCBITH, €KCIIEPTHE OIIMTYBaHHS
Ta CTPYKTYPHO-AOTiYHE MOAEAIOBAHHS.

Buxaan OCHOBHOTO MaTepiaay.
YrpaBAiHHS SGKICTIO OCBITH y BHIIIH HIKOAI
B ymoBax IudpoBoi TpaHchopmalii €

IpeaMeToM YHUCAEHHUX HAYKOBUX
JIOCAIT3KEHb, 1110 IPYHTYIOTBCH Ha
MIKIVUCOUIIAIHAPHOMY  CHHTE31  Teopii
MEHEIXKMEHTY, I1eJaroTiKH,

iH(popMAaIiHUX TEXHOAOTIH Ta COITiOAOTiIl
ocBiTu. Cepen TIMIPOBIIHUX TEOPETUKO-
METOZIOAOTIYHHUX IIAXOMiB M0 po30yaoBH
CHUCTEMH YIIPABAIHHSA AKiCTIO BUPI3HAIOTHCS
CHUCTEeMHUH, IPOILIeCHUN, CUHEPTETHUYHUH i
COLllaAbHO-KOMYHIKQTUBHUM.

CucreMHUH IIiaxin mnependadae PO3TASL
3BO gk miaicHOTO OpraHiaMy, Oe SKIiCTb

pe3yAbTaTiB OCBITHBOI  MOiABHOCTI €
dyHKIlIEI0O B3aeMofii  BCIX  eAeMEHTIB
OCBITHBOTO cepenoBuIlia. [IporecHUH Imiaximg
aKIIEeHTye yBary Ha  0e3lepepBHOMY

BIIOCKOHAA€HHI IIPOIIECiB, 110 3a6e3neyuyoTh
HaB4YaHH{, HAYKOBY MIFIABHICTH, yIIPaBAIHHS
Ta iHII BUAW YHIBEPCUTETCHKOI aKTUBHOCTI,
IHTErpylOYd  OPUHIMION  MEHEKMEHTY
SKOCTI.

3acTocyBaHHA CHHEPTETHYHOI MOIEAL ¥y
cepi 3abesnevdeHHsT SKOCTI BHUIIOI OCBITH
aKIEHTY€E yBary Ha MoTpedi B CaMOPeTryAsIii,
THY4KOCTI MEXaHi3MiB 1 34aTHOCTI [0
TpaHcdopMallii B ymoBax IIM(PPOBHUX 3MiH. ¥
Takili mapaaurMi 3akKAagu BHINOI OCBITH
IIOCTAalOTh SK BIAKPUTI CHCTEMH, IO
€BOAIOILIIOHYIOTh 3aBASKH BIIPOBAXKEHHIO
Cy4acCHHX TEXHOAOTIH, HOBaTOPCBKUX
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innovative teaching methodologies, and
efficient administrative tools.

In the context of digital transformation,
the social and communicative approach to
education quality management, grounded in
the principles of partnership, transparency,

and feedback, is gaining significance. Higher

education increasingly emphasizes
interaction with diverse stakeholders,
students, employers, alumni, and

community organizations, through digital
tools and platforms for data collection and
analysis. This enhances the transparency of
management processes, strengthens the
focus on the needs of educational service
users, and fosters trust in the institution.
Successful implementation of this approach
depends on the availability of modern IT
infrastructure, high digital competence
among participants in the educational
process, and the adoption of digital
management strategies.

The analysis of theoretical and
methodological approaches demonstrates
that effective quality management in higher
education under digitalization conditions
requires the integration of diverse
conceptual models capable of ensuring
both structural coherence and system
flexibility. = The  complementarity  of
systemic, process-oriented, synergistic,
and social-communicative approaches
underpins an adaptive and innovative
management model responsive to the
challenges of the digital era. This, in turn,
requires a rethinking of the role of digital

technologies, not merely as tools of
automation, but as catalysts for
transforming management  practices,
educational content, and interaction

principles within the learning environment.

The digital educational environment of a
higher education institution represents a key
pedagogical subsystem that supports the
implementation of the educational process
using modern digital technologies. Within
the education quality management system,
digital solutions play an integrative role,
particularly through the deployment of
digital educational resources that promote
the personalization and adaptation of
learning to the current needs of higher
education applicants. A vital component of
such a system is the implementation of

OiIXOMIB 10 BHUKAAQZIAHHA Ta €(EeKTUBHUX
aIMiHICTpaTUBHUX iHCTPYMEHTIB.

Y kouTekcTi IudpoBoi TpaHchopmarltii
BaXKAMBOI'O 3HAa4YeHHs HalyBa€ COIliaAbHO-
KOMYHIKaTUBHUH MHiAXidg [0 yIIpaBAIHHSA
dKICTIO OCBiTH, III0 IPYHTYEThCA Ha
IIPUHIUIIAX [IapTHEPCTBA, BiAKPHUTOCTI Ta
3BOPOTHOTO 3B’4I3KYy. BHIlla ocBiTa Bee Oiabliie
OPIEHTYETBbCS Ha B3aEMOII0 3 Pi3HUMU

CTEUKIOoAlEpaMU — CTydEeHTaMH,
poboTomaBLISIMHU, BUITyCKHUKaMH,
TPOMAJACBKUMU OpraHizalligsMu — depes

UPOBi IHCTPYMEHTH Ta NAAT(POPMH IAS
300py # aHaaizy manux. lle 3abesmneuye
OiIBUIIIEHHS IIPO30POCTi  yIIPaBAIHCBKHUX
MIPOLIECIB, TIOCHAIOE OpPi€HTAIliI0 Ha MHOTpedu
KOPHCTyBa4diB OCBITHIX IIOCAYT 1 cHOpHdeE
dopMyBaHHIO [OBipH [0 3aKA3Iy OCBITH.
Peaaizartia Takoro migxoay MOKAMBa 3a
YMOBH HasBHOCTI cy4dacHoi IT-
iHPPACTPYKTYPH, BHCOKOI TP POBOi
KOMIIETEHTHOCTI  y4YaCHHUKIB  OCBITHBOTO
IpolLleCy Ta BIIPOBAKEHHHA  CTpaTerii
IU(PPOBOTO YIIPABAIHHS.

AHani3 TEOPETUKO-METOAOAOTIIHUX
ImiaxomiB CBIIYUTD, 110 edekTUBHE
YIIpaBAiHHSI SIKICTIO BHIIOI OCBITH B yMOBax
nudpoBizarlii BuMarae iHTerpailii pisHHX
KOHIIETITYaAbHUX MoeAeH, 3IaTHUX
3a0e3IeYnTH IK CTPYKTYPHY IIAICHICTB, Tak
1 THy4YKICTH cucTeMHU. B3aeMOoa0TIOBHEHHS
CHCTEMHOI0, IIPOIECHOI0, CHHEPIeTUYIHOIO
Ta COLiaABHO-KOMYHIKATHUBHOIO IIi/IXO/iB
dopMye OCHOBY aalITUBHOI Ta iHHOBaITiHO1
MOJIEAl YIIpaBAiHHS, 3/1aTHOI BiAIoBimaTu Ha
BUKAUKU 1T PoBoi n1ob6u. Lle cBoero yeproro
noTpebye MEePEOCMHCAEHHSI POAl ITH(PPOBUX

TEXHOAOTIH He AHIlle $SK IHCTPYMEHTIB
aBTOMAaTHU3AIlii, a K YUHHUKIB
TpaHcopMallili yIpaBAIHCBKHUX IIPaKTHK,

3MICTy OCBiTH Ta IPHUHIIUIIB B3aeMOil B
HaBYaABHOMY CE€peJOBUILI.

[MudpoBe OCBITHE CcepemoBHIIE 3aKAALY
BUIIOI  OCBITH BUCTYIIA€E KAIOYOBOIO
TIE€/IarOTIYHOIO IMiICHCTEMOIO, IO 3abe3rnevye
peaai3allito OCBITHBOIO IIPOIIECY Ha OCHOBI
Cy4JaCHHUX ITM(PPOBHUX TEXHOAOTIH. Y Mexkax
CHCTEMH YIIPABAIHHS SIKICTIO OCBITH LI POBI
pillleHHS BiOirpaioTh IHTETPATHUBHY POAb,
30KpeMa dYepe3 BIIPOBA/KEHHS ITH(PPOBUX
OCBITHIX pecypcis, SKi CIIPUAIOTH
mepcoHaai3allii Ta agamnrailii HaBYaHHS [0
aKTyaABHHX [OTped 3mo0yBadiB — BHILOL
OCBiTH. BasKAMBUM KOMIIOHEHTOM TaKoOi
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flexible learning mechanisms, which allow
the educational process to be partially or
fully  transferred into the  digital
environment, ensuring continuity,
accessibility, and quality control at all stages
of learning [3: 133]. The use of digital
services facilitates continuous monitoring of
academic performance, timely identification
of potential risks, and the development of
effective = management strategies. This
concept fosters the creation of an
institutional environment oriented toward
sustainable development, the autonomy of
educational stakeholders, and the
individualization of the learning experience.

In the process of implementing internal
systems for ensuring the quality of education
in the context of digitalization, higher
education institutions encounter a number of
systemic  challenges that are both
organizational and technological. One of the
main difficulties is the lack of integrity within
the digital infrastructure, which results in
weak integration among various components
of the quality management system, such as
the monitoring of educational outcomes,
stakeholder surveys, internal audits, and
others. The insufficient coordination between
these elements complicates the development
of a comprehensive understanding of the
quality of the educational process and
impedes the adoption of effective managerial
decisions [2].

Another urgent challenge is the low
level of digital culture and competence
among teaching and administrative staff,
which hinders the effective use of digital
management tools. This is often
accompanied by resistance to change, the
technocratization of approaches, and the
formalization @ of quality assurance
procedures. In addition, a common
problem area is the insufficient use of data
analytics: most higher education
institutions do not have adequate
mechanisms for collecting, analyzing, and
interpreting digital information, which
reduces the effectiveness of managerial
actions and the level of feedback.

Figure 1 systematizes  the  key
challenges and problem areas arising in the
functioning of internal quality assurance
systems in higher education institutions in
the context of digital transformation.

CHUCTEMH € MEXaHi3MH TI'Hy4YKOI'o HaB4YaHH4,
10 [AI0Th 3MOIY YacTKOBO ab0 IOBHICTIO
IEePEeHEeCTH OCBITHIM TIipollec y IudpoBe
CEpPENOBUIIIE, 3abesreqyrouu
Oe3repepBHICTh, AOCTYIIHICTE 1 KOHTPOAB
dKOCTI Ha BCiX eranax HaBdaHH4A [3: 133].

3actrocyBaHHA UPPOBUX CcepBiciB
3abesrieuye  OesnepepBHUE  MOHITOPUHT
aKkaaeMigYHUX PE3YVALTATIB, CBO€YacCHe

BUSIBA€HHSI 3arpo3 i (opMyBaHHS Ji€BHUX
YIpaBAIHCBKUX crparterii. Taka KOHIIEHITis
CIIpUSE PO3BUTKY IHCTUTYILIIHOTO
Cepe/IoBUIIA, OPIEHTOBAHOTO HAa CTIHKUM
IIporpec, aBTOHOMHICTB CY0’€KTiB OCBITHBOTO
IPOIIECY Ta IHAWBiIyasi3allito HaBYaHHS.

Y mporeci BOPOBAMZKEHHS BHYTPIITHIX
cucreM 3abe3rieyeHHd SKOCTi OCBITH B
yMoBax 1 poBi3allii 3akaay BUIIOI OCBITU
CTHKAIOTHCA 3 HU3KO0I0 CUCTEeMHHX BUKAUKIB,
dKi MAalooTh SK OpraHizailifami, Tak i
TEXHOAOTIYHUH  Xapakrep. OmHuMm i3
KAIOYOBUX BUKAUKIB € HEJIOCTATHSI ITIAICHICTD
1 poBoi iIHPPACTPYKTYPH, 1110 IIPU3BOANUTD

oo caabkoi  iHTerpamii  MiK = pi3HUMU
miZicucreMaMy — YIIPaBAIHHS — dKICTIO  —
MOHITOPHUHIOM OCBITHIX PEe3yABTATIB,

ONUTYBAaHHAMHU CTEHKIOAAEPIB, BHYTPIIIHIM
aynuroM Touio HemocraTHa B3aemomid Mik
IIUMH eAeMEHTaMH YCKAQIHIOE (POPMyBaHHSI
iAiCHOI KapTHWHU CTaHy SIKOCTi OCBITHBOTO
IIPOLIECY Ta CTPUMYE OpUHHATTS
ePeKTHUBHHUX YIIPaBAIHCBKUX PillleHb [2].

[HIITMM aKTyaAbHUM BUKAUKOM € HU3BKUH
piBeHb ucppoBoi KYABTYPH Ta
KOMIIETEHTHOCTEH Y YaCTUHU I1earorivyHoro
1 aagMiHICTpAaTWBHOIO  MEPCOHAAy, IO
YCKAQMHIOE  e(EeKTHBHE  BHKOPHCTAHHS
iHCTpYyMeHTIB ImdpoBoro ymapaBaiHHA. lle
CYIIPOBO/IKYETHCSI ~ OIIOPOM  [I0  3MiH,
TEXHOKPATHU3ALIEIO ImiaxomiB i
dopmanizarticro mpouenayp 3abe3redeHHS
akocTi. KpiM Toro, oIrupeHo0 IIpobAEeMHO0
30HOIO € HEIOCTATHA AaHAaAITUYHICTD ¥
BHUKOPHUCTAHHI maHuX: y Oiabmrocti 3BO
BiZICYyTHI HaAeKHI MexaHi3Mu 300py, aHaaizy
Ta iHTeprperaliii 1imdpoBoi iHdopmariii, 1110
3HUXKYE PE3YABTATHBHICTD YIIPaBAIHCBKUX
[if Ta piBEHb 3BOPOTHOIO 3B’I3KY.

Ha pucysKy 1 cucreMaTH30BaHO KAIOYOBI
BUKAWKH Ta IPoOAEMHI 30HH, SIKi BHHUKAIOTH
y (YHKI[IOHYyBaHHi BHYTPIIIHIX CHCTEM
3abe3rieyeHHA IKOCTi ocBiTH y 3BO B ymoBax
mudpoBoi TpaHcdopMartii.
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Fig. 1. Current challenges and problem areas of internal education quality
assurance systems in higher education institutions in the context of digitalization

Source: compiled by the author.

Digital technologies are transforming
the educational process, requiring
universities not only to implement
advanced tools but also to adapt internal
quality control and monitoring
mechanisms. However, alongside new
opportunities, risks related to data
protection, academic integrity, and the
provision of equal conditions for all
participants in the educational process are
increasing. In particular, challenges arise
in verifying the identity of students during
online classes and assessments, which
poses a risk of violating academic conduct
regulations. Furthermore, widespread
access to digital resources and materials
increases the likelihood of new forms of
academic plagiarism.

Financial and technical support
continue to present considerable
challenges. The implementation and

maintenance of digital platforms demand
substantial financial investments, while
inadequate technical support and obsolete
equipment diminish the effectiveness of
digital technologies in the educational

process.
Moreover, the adaptation of the
regulatory framework to the rapid

HucpoBi TexHOAOTII TpPaHCPHOPMYIOTH
OCBIiTHIl IPOIIEC, BUMAararo4yu BIiJ
VHIBEpPCUTETIB HE AUIIle BIIPOBAIKEHHS
HOBITHIX IHCTpyMeHTiB, a ¥ apganrtarii
BHYTpPIIIIHIX ME€XaHi3MiB KOHTPOAIO Ta
MOHITOPUHTY dKocti. OpmHaK pasom i3

HOBUMH MOXKAWUBOCTSMH  3pPOCTAIOTh i
PU3UKH, TIOB’Sd3aHi i3 3aXHMCTOM [OAHUX,
aKaIeMidYHOIO JOOPOYECHICTIO Ta

3a0e3nedyeHHIM PIBHUX YMOB A9 BCiX
YYacCHHKIB OCBITHBOTO IIpolecy. 3oKpema,
BHHUKAIOTh MOPOOAEMH 3 iAeHTHU(IKAILEIO
3mo0yBadiB BHIIOI OCBITH ITi YaCc OHAAHH-
3aHATh 1 TeCTyBaHb, III0 CTBOPIOE PU3UKU
IOpPyLIEHHS IIpaBHA akazieMidHol
nmoBediHKU. BogHo4ac 3pocTae MMOBIpHICTH
HOBUX POPM aKAaMEMIYHOTrO IIAariaTy 4depes
AETKHH [OOCTYyHI [0 LU(MPPOBUX pPecypciB i

MaTepiaaiB.

digaHcoBa ¥ TexXHiYHA MOiATPUMKA
3aAUMIAIOTECS  CYTTEBUMH  BUKAUKAaMU.
BnopoBamxkeHHI Ta 06CAYTOBYBAHHST

TUPPOBUX NAATPOPM HOTPEOYIOTH 3HAYHUX

dinaHcOBHUX pecypciB, a HeaocTaTHS
TeXHigHa OiATpUMKAa i 3acrapise
obramHaHHA  3HUXKYIOTb  e(EeKTHUBHICTH

BUKOPHUCTAHHA IM(PPOBUX TEXHOAOTIH B
OCBITHBOMY IIPOIIEC].
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developments in the digital environment
remains inadequate. The lack of clear
standards and criteria for evaluating the
quality of education delivered through
digital formats creates additional obstacles
to the adoption of innovative approaches
and the maintenance of high educational
standards.

In modern institutions of higher
education, there is an uneven level of
digitalization between faculties/ institutes
and departments, which is due to different

levels of equipment, staff skills and
motivation to implement changes. In
addition, internal quality assurance

systems for education often lack the
integration of feedback systems, making it
difficult to effectively receive and analyze
feedback from students and teachers. The
processes of standardization of quality
assessment and audit procedures also face
difficulties due to the use of various digital
platforms and formats, which makes it
difficult to combine and coordinate
information.

The low level of automation in these
processes results in many of them
remaining paper-based or only partially
digitalized, thereby limiting the capacity for
detailed monitoring and analysis. An
equally significant challenge is the cultural
and psychological barrier among staff,
which manifests as resistance to change
arising from fear of new technologies or
uncertainty regarding their own digital
competencies. Addressing these problem
areas demands a systematic approach to
ensure successful digital transformation
and to enhance the quality of education in
higher education institutions.

Thus, the modernization of education
involves the development of an effective
quality management model that integrates
digital tools and technologies into all key
management processes of higher education
institutions. This model should incorporate
fundamental principles and criteria of
quality management, while including
structural components that ensure both
consistency and flexibility. The
implementation of digital solutions enables
the automation of data collection and
analysis, enhances transparency and
efficiency in managerial decision-making,

Hapernri, ajamnTalliss — HOPMAaTUBHO-
npaBoBoi 6a3m OO0  CTPIMKHUX  3MiH
U POBOTO CEPEeNOBHITIA BifICTa€E BiI peaaii.
BincyTHICTS 49iTKHX CTAaHOAPTIB i KpUTEPiiB
OL[IHIOBaHHA SIKOCTi OCBITH B IIU(PPOBOMY
dopMaTi CTBOPIOE OOAATKOBI IEPEIIKOIN
IASI BIIPOBa?KEHHS iHHOBAIIHHUX ITiAX0IiB

i 3abe3redyeHHd BHCOKHUX OCBITHIX
CTaHOAPTIB.
Y cydyacHHX 3akKaazlaX BHIIIOI OCBiTH

criocTepiraeTbcss HepiBHOMIpHUH piBEeHb
g poBizartii MiK dakyabTeramu/
iHCTUTYyTaMU Ta KadeapaMmu, 1110 3yMOBAEHO
pPi3HUM piBHEM OCHAIIEHOCTI TEeXHIiKOIO,
HaBUYKaMH IIEPCOHAAY Ta MOTHUBAIIE€IO [0
BIIPOBazKeHHA 3MiH. KpiM Tor0, BHYTpPIIIHI
cucTeMH 3a0e3redyeHHs SSKOCTi OCBITH YacTo
MaloTb HEOOCTaTHIO IHTerpallilo CHUCTeM
3BOPOTHOTO  3B93KYy, ILI0  YCKAQIHIOE
e(peKTHBHE OTPHUMAaHHS Ta aHaAi3 BiATYKIB
Bim crymeHTIiB 1 BHKAamadiB. [Ipoiiecu
CTaHAapTHU3allii MIPOLEeAyp OLHIOBaHHSA M
ayouTy SKOCTI TaKOX CTHKAaloTbCda  3i
CKAQIHOILIIAMU Yepe3 BUKOPHUCTAHHS Pi3HUX
ougpoBux mnaargopMm i dopmartiB, IO
yCKAQHIOE O0’€THAaHHA Ta Y3TO/KEHICTh
indopmartii.

Huspkuii piBeHb aBTOMAaTH3allii IIHUX
IPOIIECIB O3HAYae, IO Oarato 3 HHUX
3aAUINAIOTECS  ITallepoBHMH  abo  AuIe
YacTKOBO IM(POBHUMH, II0 0OMeEXKye
MOZKAMBOCTI MOHITOPHHTY 1 [OE€TaABHOTO
aHaaizy. He MeHIII BaxKAWBOIO IIPOOAEMOIO €
KYABTYPHHH Ta IICUXOAOTIYHUH 6ap’ep cepen
IIEpPCOHAAy, SKHUH IIPOIBAIETBCI B OIOPI
3MiHaM d4Yepe3 CTpax Iepen HOBHUMHU
TEXHOAOTIIMH ab0 HEBIIEBHEHICTh Y BAACHUX
muPOBUX HaBUYKaxX. Yci Ii mpobaemHi
30HH HOTPEOYIOTH CHCTEMHOTIO ITiIXOMY MAAS
ycmimmHOT  1tudpoBoi  TpaHchopMmariii Ta
OiABUINEHHS SIKOCTi ocBiTH y 3BO.

OT1xe, MoAepHi3allid OCBiTH mOTpedye
po3pobAeHHST edpeKTUBHOI MoeAl
YIpaBAiHHA SKICTIO OCBIiTH, sIKa 0a3yeThCd
Ha ixTerpauii 1UPPOBUX IHCTPYMEHTIB i
TEXHOAOTIM y BCi OCHOBHI YIIpaBAiHCBHKI
npouecu 3BO. Momeap Mae BpaxoByBaTH
dyHOIaMEHTaAbHI ITPUHIIMON Ta KpUTepii
VIIPaBAIHHA $KICTIO, a TaKOXX BKAIOYATH
CTPYKTYPHiI KOMIIOHEHTH, 110 3a6e3IedyoTh
il CUCTEMHICTD i THYYKICTb. YIIPOBa?KEHHS

mupPOBUX  pillleHb [Ja€  MOXKAWBICTH
aBToMaTuldyBaTH 30ip 1 aHaai3 mgaHUX,
OiABUIIUTH IIPO30PICTh 1 OIIepaTHUBHICTH
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and better addresses the needs of both
students and educators.

The Strategy for the Development of the
Higher Education System for 2021-2031
identifies several key challenges that
currently hinder the effectiveness of the
national higher education system. These
include insufficient funding, misalignment
of specialist training with labor market

demands, the increase in educational
emigration, low autonomy of higher
education institutions, loss of human

resources, and weak connections between
business and the scientific sector. The
document outlines priority development
principles that will underpin the
conceptual model of higher education for
the coming years.

To ensure sustainable development,
strategic goals have been established, with
a priority focus on improving the
management system of higher education
institutions through the introduction of
effective = mechanisms for interaction
among management entities,
strengthening institutional autonomy, and
stabilizing financial operations. Additional
key areas include the development of the
innovation ecosystem and human capital,
as well as integration into the European
and global educational space, while
considering national interests, which
collectively define the primary trajectories
for the system’s future development [7].

Table 1 presents the main principles and
components of the model for implementing
a quality management system in education
through the use of digital technologies.

OPpUPHATTS VIPaBAIHCBKUX  pillleHb, a
TAaKOX Oiabll edEeKTUBHO 33/I0BOALHSITU
noTpebu 3/100yBadiB OCBITH i BUKAQIAYIB.

Y Crparerii po3BUTKYy CHCTEMH BHIIOI
ocBitThu Ha 2021-2031 poKH OKpPECAEHO
HU3KY KAIOUOBHUX IIpoOAeM, sKi Hapasi
TaAbMYIOTh €(PEKTHBHICTH HAaIlilOHAABHOI
cuctreMu Bumoi ocsBiti. Cepen HUX
HeIOoCTaTHE dinaHcyBaHH4,
HEBIAIIOBIAHICTL  IIIATOTOBKU  (PaxiBILIiB
BUMOTaM PUHKY IIpalli, 3pOCTaHHS OCBIiTHBOI
eMirpamii, HH3BKHH piBEeHb aBTOHOMIil
3aKAaiB BUIIOI OCBITH, BTpPaTU KaApOBOIO
IIOTEHIliany Ta CcAabKuY 3B’E30K Mixk
bizHecoMm i HaykoBoiO cdeporo. [JOKyMeHT

BU3HA4ae npiopuTeTHi PUHIIUITHA
PO3BHUTKY, AKi CTaHyTh OCHOBOIO
KOHIIEIITYaAbHOI MofeAai BUIIIOI OCBITH B
HaiOAmxK4i  poku. J[aga 3abe3nmedeHHd
CTaAOTO PO3BUTKY IlepeadadeHo CTpaTeriyHi
miai, cepen gKUX [EPHIOYEPTOBUM €
B/IOCKOHAaA€HHs  CHCTEMH  yIIpaBAiHHS
3aKAaIaMU BHIIO1 OCBiTHU yepes
YIIPOBa/?KEHHSI e(eKTUBHUX MeXaHi3MiB
B3aeMomii YIIPaBAIHCHKHX Ccy0’eKTiB,
IIOCMAEHHY AaBTOHOMII Ta crabiai3aliiro
drinarcoBoi IFIABHOCTI. BaskanBumu
HaIIpsiMaMu € TaKOXK PO3BUTOK
iHHOBaIlifHOI EeKOCHCTEeMHU Ta KalIlpoBOIro
OOTEeHIliaAy, a TakKoXK IHTerpamid B

€BPOIIEUCHKHH 1 CBITOBHI OCBITHIM IpPOCTip
3 ypaxyBaHHSIM HallilOHAABPHUX iHTEpEeCiB,
110 BHU3Ha4ae OCHOBHi TpaeKTopii
IOJAABIIOIO PO3BUTKY CUCTEMH [7].

Y Tabaumi 1 3amrporioHOBaHO OCHOBHI
IOPUHIUIIM  Ta  KOMIIOHEHTH  MOJMIEAL
peaaizamii CcHCTEMH YHOpPaBAIHHA dKIiCTIO
OCBiTM 3 BUKOPHUCTAHHAM IU(PPOBUX
TEeXHOAOTIH.

Table 1

Principles, criteria, and structural components of the educational quality
management model based on digital tools

Model

Component Factors

Examples of Digital Tools

Principles

Focus on the

Providing a personalized learning
experience by adapting educational

LMS platforms with adaptive

student services to individual needs courses (e.g. Moodle, Canvas)
Ensur1.ng open access to 1nformat10n Dashboards for students and
Transparency regarding the quality of education

and management processes

teachers
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Model . .
Component Factors Examples of Digital Tools
Continuous Ongo1qg q},lahty monitoring and Data analytics tools (Power BI,
) analysis aimed at enhancing
improvement . . Tableau)
operational efficiency
Inclusivit Ensuring equal access to education ||Online resources supporting
y for all categories of students students with special needs
| Criteria
Quahty of Compliance with current academic |Platforms for developing
educational . . .
content standards and relevance of materials |[interactive content

Level of digital

Ability of staff and learners to use

Advanced training programs,

competence digital tools effectively webinars
D Quality and efficiency of information .
Communication L . Corporate messaging apps,
. exchange among all participants in . .
efficiency video conferencing platforms

the educational process

System reliability

Stability and uninterrupted
functioning of digital platforms

Cloud services with
guaranteed uptime

Structural components

Digital Unified integrated system for
management educational process Administration
platform and quality monitoring

ERP systems for HEIs, LMS

Data collection
and analysis
system

Automated collection of quality
indicators, analytics and reporting

BI platforms, analytical
modules

Feedback module

Tools for receiving and analyzing
feedback from educational
applicants, teachers, and employers

Online surveys, forums,
chatbots

Digital learning
resources

multimedia materials

Electronic libraries, online courses,

E-learning platforms, open
access resources

Source: compiled by the author.

The introduction of an education quality
management model based on digital tools
and technologies enables a comprehensive
approach to monitoring and enhancing
educational processes in higher education

institutions. Learner-centeredness,
transparency of operations, and
continuous improvement serve as key

principles that ensure the competitiveness
of higher education institutions in the
context of digital transformation. The
application of appropriate evaluation
criteria allows for a systematic assessment
of the effectiveness of educational services,
while the clearly structured components of
the model facilitate the integration of digital
solutions into all aspects of institutional
management. This approach enhances the

BanpoBaiKEHHA MOJEAL yIIpaBAiHHS
dKICTIO OCBITH, III0 IPyHTYETbCS Ha
IUPPOBUX IHCTPYMEHTAX 1 TEXHOAOTIfX,
[O3BOASIE  3a0e3MeYuTH  KOMIIA€KCHUH
OiaXiT 00 KOHTPOAIO Ta MOKpallleHHI
ocBiTHiX npoiueciB y 3BO. Opienraiiis Ha
3nobyBadya OCBiTH, IIPO30PICTh MiIABHOCTI
Ta Oe3nepepBHE BIOCKOHAAEHHSI CTalOTh
KAIOYOBUMH IIPUHIUIIAMHU, AaKi
3a0e3r1euyoTh KOHKYPEHTOCIIPOMOXKHICTh
3aKAa/IiB BHUIIOI OCBITH B yMOBax UG POBOI
TpaHcdopmartii. Bukopucranusa
BIAIIOBLIHUX KpPUTEPiiB mae 3MOry
CHUCTEMATHYHO OIlHIOBATU e(QEeKTUBHICTD
OCBITHIX IIOCAYT, a YiTKO CTPYKTYpPOBaHI
KOMIIOHEHTH MOZeAl 3a0€e3Me4yIoTh
iHTerpaiio 1M(ppoBHUX pimleHbL Yy BCi
acnekTy yrnpaBainHda. Taku#l niaxin cripuge
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quality of education, fosters digital culture
among stakeholders in the educational
process, and creates conditions for a
flexible response to changes in the external
environment.

Thus, the effective implementation of an
education quality management model
based on digital tools in the administrative
practices of higher education institutions
should rely on an integrated approach.
This includes the development of digital
infrastructure, enhancement of digital
competence among all participants in the
educational process, and the
establishment of conditions for the
continuous improvement of management
practices. It is recommended to introduce
unified platforms for data collection,
processing, and analysis in order to
enhance transparency and decision-
making efficiency at all levels of
governance. Additionally, it is essential to
develop a comprehensive digital
transformation strategy grounded in the
adaptation of international standards of
educational quality to the specific
characteristics of the national educational
environment.

Special attention should be given to the
reorientation of the modern educator toward
an awareness of the new competitive
demands placed on professional activity. In
particular, it is essential to cultivate
readiness to actively employ digital tools that
enhance the effectiveness of the educational

process, implement distance learning
innovations based on contemporary
information and communication

technologies, and master advanced teaching
methodologies. Furthermore, the creation of
a digital educational environment serves as
a powerful resource for supporting and
fostering the development of all participants
in the educational process [10: 151].

The development of motivational
mechanisms aimed at engaging both
educators and students in the active use of
digital technologies is essential. Equally
important is the implementation of support
and training systems designed to help
overcome cultural and psychological
barriers. Particular attention should be
devoted to ensuring information security
and the protection of personal data within

OigBUIIIEHHIO SIKOCTI OCBiTH, PO3BUTKY
mudpoBOoi KYABTYPH CeEpel Y4YaCHUKIB
OCBITHBOTO IIPOIIECY Ta (POPMYE YMOBHU IASL
THY4YKOTO pearyBaHHsS Ha 3MiHHM B
30BHIITHHFOMY CE€PEOBUIII.

Tagkum YUHOM, epeKTUBHE

BIIPOBAIKE€HHS MOJIEA] YIIPaBAIHHS SKiCTIO
OCBiTH Ha OCHOBIi IIU(PPOBUX IHCTPYMEHTIB
y IpPakKTHKy yIpaBAiHHS 3aKAadiB BHIIOI
OCBITH Mae I'PYHTyBaTHUCS Ha
KOMIIAEKCHOMY MiAXomdi, AKHUH BKAIOUAE
PO3BUTOK IU(PPOBOi  iHPPaACTPYKTYPH,
OiABUINIEHHS IIU(PPOBOI KOMIIETEHTHOCTI
BCIX yYaCHHKIB OCBITHBOTO IIPOLIECY Ta
CTBOPEHHSI yYMOB [As 0Oe3IlepepBHOIO
BIOCKOHAAEHHS YIIPABAIHCBKHUX ITPAKTHK.
PekomeHnyeTbcs BIIPOBaI3KyBaTH
yHi(pikoBaHi maargopMu gasg  300py,
ob6pobaeHHS Ta aHaaidy [OaHuX, ILI0
OO3BOAWUTH  ITABUIIUTH  OPO30picTh i
OIIEPATUBHICTh IPUHAHATTA PIllIEeHb Ha BCIiX
piBHAX yIIpaBAiHHS. BaxkauBuUM € Takox
dopmyBaHHa €auHOi cTparerii nudgpoBoi
TpaHcdopmMmallii, gka 6O6azyeTbcd  Ha
agarrrartii MisKHaPOIHUX CTaHOAPTIB
AKOCTI OCBITH 110 crieriipiku
HallioHAABHOTO OCBITHBOT'O CEPEIOBHUIIIA.
OcobAuBY yBary caim  OpumiagaTu
ImepeopieHTallii cydacHoOro Ienarora Ha
YCBiJOMAEHHSI HOBHUX KOHKYPEHTO3IaTHHX
BUMOT 00 Horo ImpodeciiHoi misiABHOCTI.
3okpema, BasKAHUBO cchopmyBaTHu
TOTOBHICTH [0 AaKTHUBHOTO 3aCTOCYBaHHS
MUPOBUX IHCTPYMEHTIB, dKi ITiABUIIYIOTH
PE3YABTATHUBHICTE OCBITHBOTO IIPOLIECY,
BIIPOBA/KyBaTH  AUCTAHIIIHHI OCBITHI
iHHOBaIlil, 1m0 0a3ylThCd Ha CYy4YacHUX
iH(bopMaIliTHO-KOMYHIKaIli HHUX
TEXHOAOTISIX, a TAaKOXX OCBOIOBATH HOBITHI
METOAVKHU  BHUKAanaHHd. Kpim  Toro,
CTBOpPEHHS 11PPOBOTO OCBITHBOT'O
npocTopy 3abe3rnedye MOTY:KHUE pecypc
A IIOATPUMKHU Ta PO3BUTKY KOKHOTO
ydacHUKAa OCBIiTHBOTO IIporecy [10: 151].
HeobOximHO cTBOpoBaTH MOTHUBAIlifHI
MEXaHI3MHU [OAS 3aAydeHHd BUKAaJa4iB i
3m00yBadiB BHIIOI OCBITH [0 aKTHBHOTO
BUKOPHCTAHHS IIM(PPOBUX TEXHOAOTIH, a
TaKOIK YOI POBaIKyBaTH CHUCTEMU
HiATPUMKHU Ta HaBYaHHSH, 1110 CIPUIATUMYTh
IIOZIOAQHHIO KYABTYPHHX 1 IICHXOAOTIYHUX

bap’epiB. OcobauBa yBara Mae
OPUIIAATUCH 3a0e3re4YeHHIO
inopmartitinoi Oe3nmeKu Ta  3aXHUCTY
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the digital environment, as these aspects
constitute fundamental components of
academic integrity. A systematic approach
of this nature contributes to the
effectiveness and sustainable development
of the education quality management
system within the context of digital
transformation.

Conclusions and research
perspectives. The conducted study has
confirmed that the integration of digital
technologies into the education quality
management system in higher education
institutions is essential for enhancing the
efficiency, transparency, and
responsiveness of educational processes.
The proposed model, grounded in the

principles of learner-centeredness,
transparency, continuous improvement,
and inclusivity, ensures systematic

management and adaptability to the
dynamic nature of the digital environment.
The use of digital platforms for automated
data collection and analysis, along with the
implementation of feedback mechanisms,
contributes significantly to the
improvement of educational service quality
and the development of learner-oriented
educational systems.

However, the research also revealed
several challenges, including disparities in
digitalization levels across departments,

insufficient digital competence among
stakeholders, and the absence of a
comprehensive  digital transformation

strategy. Addressing these issues requires
coordinated efforts at the managerial level,
the creation of enabling conditions for the
sustainable  development of  digital
infrastructure, and the safeguarding of
academic integrity.

Future research should focus on the
development of adaptive learning systems
utilizing artificial intelligence to personalize
educational trajectories. It is also
important to advance methodologies for
enhancing the digital competence of both
educators and students, and to design
comprehensive  digital transformation
strategies for higher education institutions,
aligned with national legislation and
international quality standards. Particular
attention should be given to cybersecurity,
personal data protection, and the

IIEPCOHAABHUX [JaHUX y LHPPOBOMY
CEePEeNlOBHIIl, III0 € KAIOYOBHM €AEMEHTOM
OiATPUMKH aKaAeMidHOi J00pOYeCcHOCTi.
Takuit cucreMHUP Iiaxin 3a0e3redyuTb
e(PEeKTUBHICTb i CTAAHH PO3BUTOK CHCTEMH
yIIpaBAIiHHS SKICTIO OCBITH B yMOBax
g poBoi TpaHnchopMmarrii.

BHCHOBKH 3 ZaHOI'0 HOOCAiAMKEeHHS i
NEePCHEeKTHBH MNOZAABLUIHX PO3BiAOK.
[IpoBepeHe MOCAIAKEHHS HiATBEPOHAO, IO
iHTerpaliss NOHU(QPOBUX  TEXHOAOTIH y
CHCTeMY VIIpaBAiHHA gKicTi0 ocBiTH y 3BO
€ KPUTHYHO BaXKAUBOIO [Ad IIiIBUIIEHHS
e(peKTUBHOCTI Ta IIPO30POCTi OCBITHIX
IIpolleciB. 3amnporoHOBaHa MOIEAb, IIIO
IPYHTYETHCH Ha IIPHUHIOMIIAX OpieHTAallii Ha
3nobyBaya BHUIIOI OCBITH, IIPO30POCTI,
O6e3repepBHOTO BIOCKOHAAEHHS Ta
iHKAIO3UBHOCTI, 3a0e3rne4yye CHCTEeMHICTh
yIIpaBAIHHS %4 aarITUBHICTD 110
OUHaAMIYHHUX 3MiH ITU(PPOBOrO CepeaoBHUIIA.
BukopucranHg 1H(ppoBUX NAATHOPM OAL
aBTOMATH30BaHOTO 300py Ta aHaaizy
OaHUX, a TaKOX peaaizallia MexaHi3MiB
3BOPOTHOTO 3B’I3KY CIIPUSIIOTH
OiABUIIIEHHIO {KOCTI OCBITHIX TIOCAyT i
dopMyBaHHIO KAIEHTOOPIEHTOBAHUX
OCBITHIX CHUCTEM.

BonHouyac mocaimkeHHS BUSIBHAO TakKi
OpoOAEMHI acHeKTH, SK HepPiBHOMIipHICTH
piBHA 1mdpoBizalii MixXK ImiaposmiaaMu,
HeIocTaTHIN piBeHBb 1 poBoi
KOMIIETEHTHOCTI y4YacCHHKIB OCBITHBOTO
Ipolecy Ta BiACYTHICTH IIiAiCHOI cTpaTerii
mudpoBol TpaHcdopMmalii, 1o IMoTpedye
KOOpAHWHAIIl Ha yIpaBAIHCBKOMY PiBHiI Ta
CTBOPEHHS BIAIIOBIAHUX YMOB OAS CTAaAOTO
po3BUTKY LIH@POBOI iH(pPaCTPyKTypu H
3a0e3reuyeHHs aKaIeMidHOi JOOPOYEeCHOCTI.

I[Tomaapnii HaYKOBi PO3BiAKM OOIIABHO
COpsIMyBaTH Ha PO3POOAEHHS aJalTHBHUX
HaBYaABHUX CHCTEM i3 3aCTOCyBaHHSIM

HITYYHOTO iHTEAEKTY, 3IaTHHUX
IHOUBiAyaAizyBaTH OCBiTHI  TpaekTOPii
3m06yBaydiB OCBITH. BaxxkauBum €

BIOCKOHAAEHHS METOJOAOTIH ITiABUNIEHHS
(P POBOI KOMIIETEHTHOCTI BHUKAQIAYIB i

CTYAEHTIB, a  Takox dopMyBaHHS
KOMIIAEKCHUX cTpareritt g poBoi
TpaHcdopMallii 3arKAamiB BHIIOI OCBITH 3
ypaxyBaHHSIM HaIliOHAABHOTO
3aKOHOJaBCTBa Ta MiXKHapOIHUX
crangaptiB. OKpeMy yBary Cai IpUIiAUTH
IUTAHHAM Kibepbesmekn, 3aXUCTY
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implementation of innovative technologies | mepcoHaABHUX OaHUX 1 BIPOBAIKEHHIO
that uphold academic integrity in remote | iHHOBaITIHHHUX TEXHOAOTIH IAS
learning environments. 3abe3rieyeHHs aKaaeMiyHoi n1oOpoyecHOCTi
B AHCTaHIIHHOMY CEpEIOBHILI.
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FORMATION OF GLOBAL THINKING IN MODERN HIGHER EDUCATION
STUDENTS BY MEANS OF HUMANITARIAN DISCIPLINES

I. V. Fedorov*

The article reveals the essence of global thinking as an integrative characteristic of a modern
personality, which provides the ability to complex, critical, multicultural and systemic perception of
the world and global processes that shape it. It is shown that global thinking is an important factor in
the professional and social formation of higher education students in the context of constant changes
caused by the processes of globalisation, informatisation and transformation of social relations.

Particular attention is paid to the role of humanities disciplines in shaping the global outlook of
young people. The article argues that humanities education is an important means of developing
critical thinking, intercultural competence, ethical reflection and responsibility for the fate of humanity.
The potential of history, philosophy, sociology, cultural studies, political science in providing students
with the necessary knowledge and skills to understand global challenges and processes, as well as
to participate effectively in the life of the global society is considered.

The article analyses educational technologies and methodologies that contribute to the
development of global awareness, including project-based learning, debates, international negotiation
modelling, case studies, interactive forms of work, and involvement in international academic
programmes and exchanges. The importance of integrating an interdisciplinary approach that allows
students to form a systematic vision of complex global issues through the combination of knowledge
from different fields of science is emphasised.

The results of the study reveal the urgent need to change traditional approaches to teaching
humanities in higher education institutions. It is proposed to focus the educational process on the
development of critical thinking, self-reflection, analysis of global processes in the context of
sustainable development, respect for cultural diversity and active citizenship. It is determined that the
formation of global thinking should become a cross-cutting task of educational policy aimed at training
competent, responsible, open to new challenges global citizens.

Keywords: global thinking, humanitarian disciplines, higher education student, critical thinking,
multiculturalism, education, humanities, pedagogy, worldview, transformation of education.
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POPMYBAHHSA 'NOBAABHOI'O MUCAEHHS YV CYYACHHX 3/10BYBAYIB
BHIIIOI OCBITH 3ACOFAMH OUCIIHUIIAIH T'YMAHITAPHOI'O ITHKAY

I. B. ®enopos

Y emammi poskpumo cymHicme 2106A16H020 MUCNEHHSL K HMespamugHoi xapaKxmepucmurku
cyuacHoi ocobucmocmi, sKa 3abe3neuye 30amHicmb 00  KOMNIEKCHO20, KPUMUUHOZ0,
MYAbMUKYALMYPHO20 MA CUCMEMHO20 CNPUTIHAMMSL HABKONUULHBLO20 c8imY i 210600/1bHUX NPOUecis,
wo tioeo ¢popmyrome. IlokasaHo, ulo 2n106antbHE MUCAEHHS SUCMYNAE BAKAUSUM UUHHUKOM
npogeciiiHoz0 i COUIaNIBLHO20 CMAHO8eHHsl 3006ysauie 8uLoi oceimu 8 YMo8dxX NOCMIUHUX 3MiH,
3YMO8SIeHUX npoyecamu 210banizayii, iHgpopmamusayii ma mpaHcopmayii CYcninbHUX 8i0HOCUH.

Ocobnusa ysaza npudineHa posi OUCUUNIH 2YMAHIMAPHO20 YUKNY Y POPMYBAHHL 2100A1bHO20
c8imoansioy Mmono00i. Y cmammi o6TpYHmMO8AHO, WO 2YMAHIMAPHA 0C8IMA € 8AXNAUBUM 3ACO60M
pPO38UMKY KPUMUUHO20 MUCAEHHS, MDKKYJAbMYPHOL KomnemeHmHocmi, emuuHoi pedpaercii ma
gionogidanibHocmi 3a Odosro Juoocmea. PosensHymo nomeHuyian icmopii, ¢inocogii, couionozii,
KYsbmyposoeii, nonimosaozii y 3abesneueHHi 3000ysauie HeobXiOHUMU SHAHHAMU MA HABUUKAMU OJs
PO3YMIHHSL 27100ANbHUX BUKAUKIB L NPOUECI8, A MAKOIK O/l edpeKmugHOi yuacmi y xummi 27106a16H020
cycninbecmsa.

IIpoaHanizogaHo oceimHi mexHos02il ma MmemoouKu, WO Cnpusiiomsb po3sUMKY 2100a1bHOL
cgidomocmi, 30Kpema npoeKkmHe HaguaHHsl, 0ebamul, MOOENO8AHHS MINHAPOOHUX Nepezo.opis, Kelic-
Mmemoo, iIHmepaKmugHi popmu pobomu, a MAaKoXK 3a1yUeHHs: 00 MIKHAPOOHUX AKAOEMIUHUX NPOZPAM
i obmiHig. Ili0OkpecneHO 3HAUEHHS IHmMezpauili M KOUCYUNIIHAPHO20 Ni0x00Yy, sKUll 00380Js€
cmydeHmam popmysamu cucmemHe b6aueHHst CKAAOHUX 2/100anbHUX npobiem uepes NOeOHAHHS
3HAHb 3 PIBHUX chep HaYyKU.

Pesynomamu 00CNIOXKEeHHST 8USBNSIOMb HAZANIbHY HEeObXIOHICMb 3MIHU MPAOUyiliHux nioxoodie 0o
BUKNAOAHHSL 2YMAHIMAPHUX OUCYUNIH Y 30KAA0axX euwioi ocgimu. 3anponoHO8aHO opieHmyeamu
0CeIMHIllL npouec HA pPo38UMOK 30amHOCMi 00 KPUMUUHO20 MUCAEHHS, camoperercii, aHanizy
2106a1bHUX Npoyeci8 Yy KOHMeKCcmi Cmanioz0 po3eUmMKY, 3abesneueHHst nogazu 00 KYJAbmypHO20
PIBHOMAHIMMSL Ma 6UXOB8AHHSL AKMUBHOI 2pOMAOSHCHbKOI nosuyii. BusHaueHo, wo GQopmyeaHHs
27106a1bH020 MUCAEHHSL NOBUHHO CMAMU HACKPIZHUM 3080AHHSIM OC8IMHBbOI NOAIMUKU, CNPAMOEAHOT
Ha nid20mosKy KoMnemeHmMHUX, 8l0N08I0ANIbHUX, 8I0KPUMUX 00 HO8UX BUKIUKIE 2POMAOSIH C8IMY.

Knrouoei cnoea: znobanvHe MUCNEHHSl, 2YMAHIMAPHI OUCYUNIIHU, 3006y8au euuioi oceimu,
KpumuuHe MUCIEeHHS, MYJAbMUKYJbmypHICMb, oceima, symaHimapucmurKa, nedazozika, ceimozusio,
mpaHcgopmayis oceimu.

Introduction of the issue. Modern
society, which is experiencing a stage of
deep globalisation, poses new challenges
for individuals to adapt to a rapidly
changing world. Technological, economic
and socio-cultural transformations affect
all spheres of life, including educational
processes that involve the development of
students' skills and abilities to think
globally. Globalisation promotes the
integration of nations and the development
of global networks, which impose new
requirements for knowledge, competences
and personal qualities necessary for
effective participation in the global
information space.

In this regard, it is necessary to develop
students' not only national but also global
identity, the ability to understand different
cultures, practices and views. This
provides them with the opportunity to work
in a culturally diverse environment,

IIocTaHOBKA npoboaemH. CydaachHe
CYCITIABCTBO, SIKE IIEPEKHUBAE €Tarl TANO0KOI
raobaaizartii, cTaBUTH Iepes iHAUBiAOM HOBI

BUKAWUKM IIIOJ0 ajfarTailii [0 CTPiMKO
3MiHIOBAQHOTO CBITY. TexHoAOTIYHI,
€KOHOMIYHI Ta COLLIOKYABTYPHi

TpaHcdopMallii BIIAMBaIOTH Ha BcCi cdepu
KUTTH, 30KpeMa Ha OCBITHiI IIpOLlecH, IO
nependadyaioTb (POPMyBaHHS y CTYIAEHTIB
HaBUYOK 1 37aTHOCTEH OO TA00aAbHOTO
MHUCAeHHA. [AoGaaizarliss cripusie iHTerpartii
Hallii, a TaKOoX PO3BUTKY TIAODAABHHX
MepeK, I IlepeadadaroTb HOBi BUMOTH 10
3HaHb, KOMIIETEHII#l Ta 0COOMCTUX SIKOCTEH,
HeoOximHuX mas edeKTHBHOI ydacTi y
CBiTOBOMY iH(popMalliHHOMY IIPOCTOPI.

Y 3B'93Ky 3 IIMM HEOoOXiHO (popMyBaTHU B
CTY[NEHTIB HE AUIlle HAI[iOHAABHYy, ase U
raobaAbHy — iIEHTHYHICTH, 3HATHICTHL [0
PO3yMiHHHA Pi3HHUX KyABTYp, IIPaKTHUK i
noraaniB. lle 3abe3meuye iM MOXKAUBICTB
opamoBaTl B yMOBax  KYABTYPHOTO
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internationally, in global team projects,
where not only professional knowledge is
important, but also the ability to
communicate effectively across cultures, to
understand each other and to tolerate.
That is why higher education institutions
should focus the educational process on
the development of global thinking in
future professionals, using humanities as
the main tools.

Current state of the issue. In the
modern scientific discourse, the problem of
forming global thinking in higher education
students is considered one of the key ones
in the context of changes that accompany
educational processes in the context of
globalisation. Considerable attention is
paid to the development of intercultural
competence as a component of global
thinking. Thus, S. Semeniuk in his work
focuses on the need to harmonise national
and global approaches to the development
of intercultural competence, which is a
prerequisite for the formation of openness
to other cultures and tolerance in a
multicultural environment.

C. Voytaliuk considers the development
of foreign language competence of future
philologists as a pedagogical problem,
emphasising that foreign language
proficiency provides access to the global
information space and at the same time
contributes to the development of the
ability to understand the cultural specifics
of other peoples. The author notes that the
formation of foreign language competence
is not only an instrumental task, but also
an important aspect of the development of
a global outlook.

L. Pashko's study analyses the process
of integrated learning as a factor in the
formation of future teachers' language
competence. She emphasises that the
integration of the content of disciplines
covering socio-cultural aspects contributes
to a deeper understanding of global
learning contexts. This allows future
teachers not only to acquire professional
knowledge but also to develop the ability to
critically analyse global issues.

I. Zhadan draws attention to civic
competence as a social and pedagogical
category that encompasses the ability of an
individual to act responsibly in the global

pidHOMaHITTS, Ha MiKHApPOOHOMY PiBHI, Yy
rA0b0aAbHUX KOMAaHIHUX IIPOEKTaxX, [e
BasKAUBI He Aulile rIpodecititi 3HaHHs, ase H
3IaTHICTb [0 e(PEeKTHBHOI MIiKKYABTYPHOI
KOMYHiKaltii, B3a€EMOPO3yMiHHS Ta
ToAepaHTHOCTL. CaMe TOMy 3aKAaou BHIIOL
OCBITHM TIIOBUHHI OpIi€EHTYBaTH OCBITHIiH
IIpOLIeC Ha PO3BUTOK MA0OAABHOTO MUCAEHHS
y MaibyTHIX (paxiBIiB, BHKOPUCTOBYIOYH SIK
OCHOBHI IHCTPYMEHTHU TyMaHiTapHi
JOUCITUIIAIHU.

Anaaniz  ocTaHHIX
nyOAikamii. Y cyyacHOMy HAyKOBOMY
JOHUCKYyPCi npobaema dopMyBaHHSI
rA00aABHOTO MUCAEHHS Y 3000yBadiB BHILOL
OCBITH PO3TASIIAETHCH 9K OOHA 3 KAIOUOBHUX Y
KOHTEKCTI 3MiH, 1110 CYIIPOBO/IXKYIOTb OCBITHI
IpolecH B yMoBax raobaaizarii. 3HauHa

OOCAILIIKEHD i

yBara IPUIIAIETCS PO3BUTKY
MIZKKyABTYPHOI KOMIIETEHTHOCTI dK
CKAQIOBOI T'AODAaABHOTO MHMCA€HHS. Taxk,

C. CemeHIOK y CBOi#l IIpalli akIlEHTyE yBary
Ha 1oTpebi rapmoHi3allii HalilOHAABHHX i
TAODAABHUX IIiaxoaiB 110 PO3BUTKY
MIKKyYABTYPHOI KOMIIETEHTHOCTI, dKa €
epeayMoBOIO (POPMYyBaHHS BiIKPUTOCTI 10
IHIIIMX KYABTYP Ta TOA€PAHTHOCTI B yMOBax
HOAIKYABTYPHOI'O CEPENOBHIIA.

C. Botitaatork posrasggae ¢OpMyBaHHS
IHIIIOMOBHOI ~KOMIIETEHTHOCTI MaiOyTHIX
¢iAOAOTIB-TIOAOHICTIB K [IeJaTOTiYHY

npobAeMy, ITiIKPECAIOIOYH, IO BOAOMIHHS
iHO3EMHOIO MOBOIO BIJKpPHBa€ MOOCTYII [0
raobasbHOTO iHGOPMAILIHHOTO IIPOCTOPY ¢

BOAHOYAC CIIPUSE PO3BUTKY 30ATHOCTI
PO3YMITH KYABTYpHY cHeludiky iHIIHX
HapoJiB. ABTOpPKa 3a3Hayae, 110

dopMyBaHHS IHITOMOBHOI KOMIIETEHTHOCTI €
He AMIIIEe IHCTPYMEHTAaABHUM 3aBIaHHAM, a #
BasKAMBHM aCII€KTOM PO3BUTKY TA0OAABHOTO
CBITOTASITY .

Y nocaimxenni A. [Tamko rmpoaHasizoBaHo
IIPOLIEC iHTETPOBAHOTO HABYaHHS 9K YHHHUK
dopMyBaHHE  MOBHOI  KOMIIETE€HTHOCTI
MaiOyTHIX yauTeaiB. BoHa mifKpecaroe, 110
iHTerparisa 3MicTy JHCLIWTIAIH, 110
OXOIIAIOIOTh COLIIOKYABTYPHI acCIIeKTH,
crpusie OiAbIII TAMOOKOMY YCBiZIOMAEHHIO
ranobaAbHUX KOHTEKCTiB HaBuyaHHd. lle
[03BOASIE MaMOyTHIM IlefaroraM HeE AUIIIe
3mo0yBaTu (paxoBi 3HAHHS, are ¥ PO3BUBATH

3/IaTHICTD o KPUTHIHOTO aHaaily
TAODAABHUX IIPOOAEM.

I. Kanan 3BEpPTAE yBary Ha
TPOMaISIHCHKY KOMIIETEHTHICTh K
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environment. The author notes that the
formation of global thinking is impossible
without a person's awareness of himself or
herself as a citizen not only of the state but
also of the world. In his work, he points out
the need to implement educational
strategies aimed at developing an active
civic position of students.

Thus, modern research demonstrates
the expansion of the range of approaches
to the formation of global thinking — from
language training to civic education and
intercultural interaction. However, despite
significant developments, the specific
pedagogical conditions under which
humanities disciplines most effectively
influence the formation of students' global
outlook have not been sufficiently studied.

Outline of unresolved issues brought
up in the article. Despite the large
number of studies, the problem of practical
implementation of the formation of global
thinking through the humanities remains
insufficiently studied. In particular, we
have not fully investigated:

1) the specifics of teaching methods in
the humanities aimed at developing a
global outlook;

2) specific tools that ensure the
formation of intercultural competence in
the educational process

3) pedagogical conditions that promote
the integration of global thinking into the
educational environment.

Aim of the research. The aim is to
substantiate the role of humanities in the
formation of global thinking in higher
education students and to identify the
most effective pedagogical approaches,
technologies and conditions for the
implementation of this process in higher
education institutions of Ukraine.

Results and discussion. The formation
of a global mindset involves the
development of such components as
critical thinking, the ability to understand
other cultures, awareness of global issues,
and environmental and social
responsibility. The humanities, including
philosophy, cultural studies, history,
political science, sociology, Ukrainian
studies and ethics, have great potential to
promote the development of these
components. Humanities disciplines play a

COIliaABHYy Ta IIearoTiyHy KaTeropiro, IIo
OXOIIAIOE  3MIaTHICTb OCOOHCTOCTI HidTu
BiAIOBIIAaABHO ¥ TAODAABHOMY CEPEIOBHIII.
ABTOp 3a3Hayvae, 110 dopMmyBaHHS
TAODAABPHOTO MHUCAEHHSI HEMOIXKAWBe 0e3
YCBiIOMAEHHS AIOTHOIO cebe aK
rpoMaZidHUHA He AUIlle [ep3KaBU, a i CBiTy.
Y cBoit poboTi BiH BKa3ye Ha HEOOXiMHICTH
BIIPOBaI?KEHHS OCBITHIX CTpaTerii,
OpPIEHTOBAaHHX Ha PO3BUTOK aKTHUBHOI
TPOMAISIHCHKOI 103Ul 3400yBaviB OCBITH.

TakuM 4YMHOM, Cy4YacHi [OCAiIZKEHHS
JEMOHCTPYIOTh PO3LINPEHHT CIIeKTpa
migxomiB 10  (popMyBaHHS —TAOGAABHOTO
MHCAEHHY — Bil MOBHOI ITiATOTOBKH [0
TPOMaASTHCBKOTO BUXOBaHHS Ta
MIKKyABTYPHOI B3aeMomii. OpHak, IOIpu
3HaYHi HaTpalfoBaHHs, HEZIOCTaTHBO
JOCAI/IXKEHO KOHKPETHI IleJaroridyHi yMoBH,
3a AKUX TyMaHITapHi JTACITUTIAIHU
Hatie(DeKTHUBHIIIIE BIIAMBAIOTH Ha
dopMyBaHHA TAODAABHOTO CBIiTOTASTY
CTYIEHTIB.

BuzineHHa  HeBHpilleHHX  paHilue
YaCTHH 3araAbHOi IpPoBAEeMH, SKHM
IPHCBAYYETHBCA cCTaTTA. [lonpu BeAHKY
KIiABKICTb JTOCAITPKEHD, npobaeMa
IPaKTUYIHOL peaaizartii dopMyBaHHSI
rA00aABHOTO MHCAEHHSI 3acobamMu  came
TYMaHITApPHUX  [OUCIHHIAIH  33AWNIAETHCS
HEJIOCTaTHBO BHBYEHOIO. 30KpeMa, He [0
KiHIIg OOCAIZKEHO:

1. cmemmdiky METOAWMK BUKAQIAHHS
TYMaHITapHUX AUCILUIIAIH, OPiEHTOBAHUX Ha
PO3BUTOK TAODAABHOTO CBITOTASIAY;

2. KOHKpETHI IHCTPYMEHTH, 10
3a0e31e4yyoTh (POPMYyBaHHS MiKKYABTYPHOI
KOMIIETEHTHOCTi B OCBITHHOMY ITPOIIEC];

3. menaroriyHi yMoOBH, $Ki CIPHGIOTH
iHTerparlii rAobaAFHOTO MHCAEHHSI B OCBITHE
CEPEIOBHUIIIE.

MeTa crarti. MeToo € OOIrpyHTYBaHHS
POAi TyMaHITapHUX AVCIUIIAIH Y (pOpMyBaHHi
TAOOAABHOTO MHCAEHHS Y 37100yBadiB BHIIIO]
OCBITH Ta BUSIBACHHS HAHOIABIIT e(peKTUBHUX
IEeJATOTIYHUX ITiAXOMIB, TEXHOAOTIH i yMOB
[AsT peaaizallii IIbOTO IIPOIECYy B 3aKAa/Iax
BHIIIOl OCBITH YKpaiHH.

Buxraazn OCHOBHOTO MaTepiaay.
dopmyBaHHS rA00aABHOTO MHCAEHHS
nependbadae Po3BUTOK TaKHUX CKAQIOBUX, SK
KPUTHYHE MHCAEHHS, 30aTHICTE OO
PO3YMIHHS IHIITUX KYABTYP, YCBIIOMAEHHS
CBITOBHX ITPOOAEM, €KOAOTIiYHA Ta COILliaAbHA
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key role in shaping global thinking, as they
contribute to the development of students'
ability to understand and analyse global
processes through the prism of human
culture, ethics, history and philosophy.
They provide an integrated approach to

knowledge, forming a holistic view of
humanity, its civilisation and the
interaction of different peoples and

cultures [1]. Since global thinking involves
the integration of knowledge from different
fields, the humanities, covering a wide
range of issues, are directly related to the
development of critical, systemic and
intercultural thinking. Let us consider
several aspects of the integrative role of the
humanities.

Philosophy is the foundation for the
development of critical thinking, which is a
key component of global thinking. It
teaches students to wunderstand and
evaluate different concepts, ideas and
views of the world, contributing to the
development of analytical skills [2].
Students study the foundations of logic,
ethics, knowledge theory and ontology,
which enables them to think about
complex global issues such as moral
dilemmas, social problems and issues of
justice in the context of different cultures
and historical contexts.

Philosophy also provides students with
the tools to understand the cause and
effect of global processes. The study of
philosophical = movements such as
existentialism, postmodernism or
constructivism allows us to understand
how the world is changing in the context of
globalisation and how cultural and
philosophical concepts shape people's
attitudes to global challenges such as
climate change, economic inequality or
human rights [3].

History is an important part of the
humanities cycle, as it provides an
opportunity to understand the stages of
human development and the
interdependence of civilisations. Analysing
historical events allows students to better
understand how different countries and
peoples have responded to global crises
and what lessons can be learnt from the
past for the future. The study of history
also allows us to understand how global

BiANOBiIAABHICTE. ['yMaHITapHI AUCITUIIAIHUY,
30kpeMa irocodpisi, KyABTYPOAOTid, icTopis,
TIOAITOAOTISI, COILIOAOTIH, YKPaiHO3HABCTBO Ta

€TUKa, MAaloTb BEAUKUIM IOTeHIiaA
CIIPUSHHI  PO3BUTKY IIUX  CKAQOBUX.
I'ymaniTapHi JOUCLTUTIAIHU BiirparoThb
KAIOUOBY pPOAb Y (pOpMyBaHHI TAOOAABHOTO
MHCAEHHSI, OCKIABKH  BOHH  CIIPUSIOTH
PO3BUTKY 3IaTHOCTI CTYIEHTIB

yCBiOOMAIOBATU Ta aHaai3yBaTH CBITOBI
IIpoLleCH udepe3 IPU3MY AIOACBHKOI KYABTYPH,
eTuky, icropii Ta  diiaocodii. Bonu
3a0e3nedyoTh KOMIIAGKCHHM  IAXiZ 110
midHaHHY, (POPMYIOYH Yy CTYIOEHTIB IiAiCHE
YSIBA€HHS IIPO AIOZICTBO, HOTO LIMBiAI3aIliTHIH
IIASX 1 B3a€EMOJIIIO Pi3HUX HAPOMIB i KYABTYP
[1]. OcCKiABKH raobasbHe MMCAECHHS
mepembadyae iHTerpaitiro 3HaHb 3 PiI3HUX
rasyseti, TyMaHITapHi HayKH, 1110 OXOIIAIOIOTH
LITHPOKE KOAO IIPo0AEM, MAIOTh Oe3IiocepeHe
BIIHOWIEHH:A [0 PO3BUTKY KPUTHUYHOIO,
CHUCTEMHOIO 1 MDKKYABTYPHOTO MHCAEHHS.
PosragHeMo KiAbKa acIeKTiB iHTerpaTUBHOI
POAl TYMaHITaApPHUX AVCILIUATIAIH.

dirocodpis € PyHOIAMEHTOM AT PO3BUTKY
KPUTUYHOTO MHCAEHHS, fIKE € OCHOBHOIO
CKA3JIOBOIO TAODAaABHOTO MHCAEHHsd. BoHa
BYUTE CTYAEHTIB PO3YMITH Ta OIIHIOBATHU
pi3Hi KoHDemnmii, imei Ta moragmM Ha CBIT,
CHIPUSIIOYN PO3BUTKY AHAAITHUYHUX HABUYOK
[2]. CrymenTn BUBYAlOTL OCHOBH AOTIKH,
€TUKH, Teopil mi3HAHHA Ta OHTOAOTII, 1110 Ja€
iM 3MOIry OCMMCAIOBATH CKAQIHI TAODAABHI
OUTaHHS, TakKi 9K MOpPaAbHI [OUAEMH,
colliaabHi npobaeMHu Ta IUTaHHS
CIIPaBEJAUBOCTI B KOHTEKCTI Pi3HUX KYABTYP
Ta iICTOPUIHHUX YMOB.

dirocochii TAKOXK HamaE CTyAEHTaM
IHCTPYMEHTHU [Ad PO3YMIiHHS ITPUYHHHO-
HACAIIKOBUX 3B’fI3KiB TAOOAABHUX ITPOIIECIB.
BuBuenHs isaocodpcbKUX Tedill, TaKuUX {K
E€K3UCTEeHITiaAi3M, IIOCTMOIEPHI3M 5071
KOHCTPYKTHBI3M, [03BOASIE YCBIIOMHUTH, SK
3MiHIOETbCH OadeHHS CBiTYy B yMOBax
raobaaizartii, i IK KyABTYPHI Ta (piaocodpChKi
KOHIIEITH (POPMYIOTH CTaBAE€HHS AIOAEH 110
rao0aAbHHUX BHKAMKIB, TaKHX £K 3MiHa
KAIMaTy, eKOHOMIUYHa HEPIBHICTh YU IIpaBa
ATOIUHMU [3].

Icropis €  BaKAMBOIO  CKAQOBOIO
TYMaHITApHOIO IIMKAY, OCKIABKH BOHa [Ja€
MOXKAUBICTH PO3YMITH €Tall PO3BUTKY
AIOZICTBa Ta B3a€EMO3AAEXKHICTD LIUBiAi3alIlid.
Ananiz  icTOpPHYHHX  TOMIH  [J03BOASIE
CTyeHTaM Kpallle po3yMiTH, IK Pi3Hi KpaiHu
Ta HAPOOU pearyBaAd Ha raobaAbHI KPH3H i
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phenomena such as wars, revolutions,
colonialism, economic crises or epidemics
have influenced the development of world
civilisations and their interaction.

An important aspect of history is the
study of the transformations that different
countries have experienced in the context
of globalisation. For example, analysing the
stages of colonialism and  their
consequences enables students to
understand the importance of cultural
expression and the right to national
identity, which are critical in today's
globalised world, where the preservation of
national culture and language is of
particular importance [4].

History is also a valuable tool for
analysing global issues. For example, the
study of the history of international
relations, the creation of international
organisations such as the UN or the EU
helps students to better understand the

political situation in the world, the
importance and inevitability of
international cooperation in solving global
problems.

Cultural studies is the study of culture,
art, religion, language and other aspects of
human activity, which allows students to
understand the multifacetedness and
diversity of world cultures. One of the main
objectives of cultural studies is to develop
intercultural competence, which is an
important component of global thinking.
The study of different cultures, religious
and ideological systems allows students to
see the commonalities between cultures, as
well as to better understand differences,
which contributes to the development of
empathy and tolerance.

Cultural studies, such as ethnology,
comparative religion, and art history, allow
students to dive deeper into the cultural
traditions of different peoples and
countries, which develops their ability to
critically perceive cultural diversity. This
knowledge is important for effective
intercultural communication and
understanding, as well as for solving global
problems such as migration, social
integration and interethnic conflicts.

Sociology, by studying the structures
and functioning of society, enables
students to understand how social

dKi YPOKH MOXKHA BHHECTH 3 MUHYAOIO IAS
MaliOyTHboro. BuBueHHs icTopii TakoX
[I03BOASIE YCBIIOMUTH, K TAODAABHI SIBHIIA,
TaKi gK BifHH, pPEBOAIOIIi, KOAOHiaAi3M,
€KOHOMIYHI KPH3H YU eMifieMil, BIIAUBaAHU Ha
PO3BUTOK CBITOBHUX IIHBiAi3alliii Ta Ha IXHIO
B3a€EMO/IIO.

BaxkauBUM acriekToM icTopii € BUBYEHHS
TpaHcdopMalliil, SKi IepesKUAN Pi3Hi KpaiHu
B yMoBax raobaaizariii. Hampukaana, anaais
eTarliB KOAOHIaAi3My Ta IXHIX HacCAiOKIB gae
CTyZeHTaM 3MOIy 3PO3yMITH BaXKAUBICTH
KYABTYPHOIO CaMOBHpPazKeHHs Ta IIpaBa Ha

HaIliOHAABHY 1MIEeHTUYHICTD, 1110 €
KPUTUYHUMHU B yMOBax cy4gacHoOi
raobanizartii, me TTaHHA ~—30eperKEeHHS

HallioOHaABHOI KYABTYPH Ta MOBU HaOyBalOTb
ocobAMBOi Baru [4].
IcTopia TakoXk € LIHHHM iHCTPYMEHTOM

AT aHaai3y pobaem rAOGaABHOTO
MaciaTady. Harmpuraam, mocAizKeHHs icTopii
PO3BUTKY MDKHaPOIHUX BiTHOCHH,
CTBOPEHHA  MDKHApOOHUX  OpTraHi3alliii,

Takux 9k OOH uu €C, goriomarae cTygeHTaM
Kpallle PO3yMITH IIOAITHUYHY CHTyallil0 B
CBiTi, Ba&KAWBICTL 1 HEBIIBOPOTHICTH
MDKHAPOIHOTO CIIiBpOOITHUIITBA y
BUPIIIEHH] TAOOaABHHUX IIPOOAEM.

KyabTypoaoris BUBYaE KYABTYDY,
MHCTELITBO, PEAIrito, MOBY Ta IHIII aCleKTH
AIOJICHKO1L JIISIABHOCTI, 1110 JIO3BOASIE
CTyZeHTaM po3yMiTu OaraTtorpaHHicTh i
PI3HOMAaHITTS CBITOBUX KyAbTyp. OmHuM 3
OCHOBHHUX 3aB/IaHb KYABTYPOAOTIi € pPO3BUTOK
MDKKYABTYPHOI KOMIIETEHTHOCTI, MI0 €
BaJKAUBHM  KOMIIOHEHTOM  TA0D2ABHOTO
MHCAE€HHA. BHBYeHHA pi3HUX KYABTYD,
PEAITiHHUX i CBITOTASITHUX CUCTEM [I03BOASIE
CTyZeHTaM II00aYUTH CITIABHI pHCH Mik
KyAbTYpaMH, a TaKOX Kpallle POo3yMiTH
BiAMIiHHOCTI, II0 CIpPHsE PO3BUTKY eMIIaTii
Ta TOAECPAHTHOCTI.

KyAbTypoAOTiuHI AUCIUIIAIHM, TaKi S$K
€THOAOTIY, IIOpPiBHSIABHE PEAIri€3HaBCTBO,
MHCTEILTBO3HABCTBO, I03BOASIOTh CTYIEHTAM
rAMOIIe 3aHYPUTUCH B KYABTYPHI TPaIUILl
Pi3HUX HapoAiB i KpaiH, III0 PO3BHBAaE IX
3[IaTHICTE OO0 KPUTUYHOIO CHPUUHATTS
KyABTYPHOIO pidHOMaHiTTd. lle 3HaHHA €
BaKAUBHUM [As €(PEKTUBHOI MiKKYABTYPHOI
KOMYHIKAllii Ta B3a€EMOPO3YMIiHHSI, a TaKOXK
[ASL PO3B’I3aHHSI TAODAABHUX ITPOOAEM, TAKUX
dJK Mirpailis, colliaaAbHa IiHTerpaid Ta
MiKeTHI4YHI KOH(AIKTH.

Corrionoriss, BHBYAIOYH CTPYKTYPHU Ta
dyHKIlIOHYBaHHSA CYCIIiABCTBA, nae
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processes and institutions (family,
education, politics, economy) interact in
the context of global change. The study of
social processes, such as urbanisation,
economic globalisation, migration, and
others, allows students to understand how
these processes affect social structures in
different countries and regions [5].

In particular, the study of sociology
allows students to see how changes in one
country or region can have repercussions
in other parts of the world. This is
important for understanding global issues
such as poverty, inequality, unemployment
and environmental disasters that result
from social, economic and political changes
at the global level. Sociological disciplines
also provide knowledge about social
movements and organisations fighting for
human rights, democracy and social
justice.

Political science, by studying political
systems, states, international relations and
governments, provides students with the
necessary knowledge to analyse global
political processes. It allows them to
understand how political decisions are
made at the global level, what influence
international organisations (UN, NATO,
EU) have on solving global problems, and
how these processes are influenced by
various cultural and historical factors [6].

Political science is an indispensable tool
for analysing conflicts, peacekeeping
processes, international law and
diplomacy. The study of these topics
enables students not only to understand
but also to actively participate in the
resolution of international disputes and in

creating conditions for peaceful
coexistence of peoples
Intercultural competence is an

important component of global thinking, as
it allows a person to interact effectively with
people from different cultural, ethnic and
religious backgrounds. In the context of
globalisation, when interaction between

cultures and nations is becoming
increasingly intense, the ability to
communicate interculturally is an

important factor in successful adaptation
in the modern world. Intercultural
competence includes knowledge, skills and
attitudes that help not only to avoid

CTyeHTaM 3MOTY YCBIZIOMHTH, SIK COILliaAbHi
OpolecHu Ta IHCTHUTYTH (ciM’d, OCBiTa,
IIOAITHKA, €KOHOMiKa) B3aEMOMIOTh Y
KOHTEKCTI TAOOAALHUX 3MiH. JlOCAII>KEeHHS
COLIiaABHUX ITPOIIECIB, TAKUX SK ypbaHizallid,
raobaaizarliss eKOHOMIKHM, Mirparlis Ta iHImi,
[O3BOAFIOTH CTYAEHTaM 3pO3yMiTH, SK IIi
IIPOLIECH BIIAUBAIOTh Ha ColliaAbHi
CTPYKTYPHU B Pi3HUX KpaiHax Ta perioHax [5].

3okpema, BUBYEHHSI COIIIOAOTIi Ja€e 3MOry
cTymeHTaM MmoOa4YuTH, K 3MiHM B OIHIM
KpaiHi 41 perioHi MOXKYTb MaTH BiOAYHHI B
IHITUX dYacTHHax cBity. lle BaxkauMBO Oad
PO3YyMiHHS TAODAABHUX IIPOOAEM, TaKHX K
OigHicTh, HepiBHiICTB, 0e3poliTTa  Ta
€KOAOTIYHiI KaTacTpou, dKi € pe3yAbTaTOM
COIlIAABHUX, E€KOHOMIUHHMX Ta IIOAITHYHUX
3MiH Ha raobasbHOMYy piBHi. CollioAoridHi
OUCLIUIIAIHM TaKOXK [JaloTh 3HaHHS IIPO
COLIiaABHI PyXH Ta opraHisartiii, 1110 60PIOTHECS
3a IpaBa AIOAWHU, JEMOKPATIIO Ta COLliaAbHY

CIIpaBEIAUBICTb.

IToaiToAOTIi4, BUBYAIOYH TTOAITUYHI
CHUCTEMH, Nep3KaBH, Mi>KHAPOAHI BiITHOCUHU
TAa OpPraHW BAaOW, HAJa€ CTyAeHTaM

HEOoOXifHI 3HAHHS MAd aHaAily TA00aAbHHX
TMIOAITMYHHUX IIpolleciB. BoHa mo3Boadge iM
3pO3yMITH, €K OPUHAMAIOTBCH IIOAITHYHI
pillIeHHs Ha TAOOAABHOMY PiBHI, SIKi BIIAUBH
MaTh MikHapomHi opraxizamii  (OOH,
HATO, €C) nHa BupilleHHS TAODAABHHX
npobaeM, a TakKOXK $SK Ha Ili [IPOLEecH
BIIAUBAIOTh PIi3HOMAaHITHI KyABTYpPHI Ta
icropuyHi pakTopH [6].

[ToaiTOAOTIS € HE3aMIHHUM iHCTPYMEHTOM

oA aHaaldy KOH(AIKTIB, MHUPOTBOPYUHX
TIPOIIECIB, MiXKHaPOHOTO mpaBa Ta
munaoMarii. BuBYeHHd IIMX TEM A€

CTyAEHTaM 3MOTYy HE TIABKH PO3yMiTH, ase U
akKTHBHO OpaTu y4YacTb y BHpILIEHH]
MDKHapOOHUX CYIIEPEYOK Ta y CTBOPEHHI
YMOB [ASI MUPHOTO CITiBiCHyYBaHHS HApoOIiB
MixXKyABTYpHaA KOMIIETEHTHICTD €
BasKAHBOIO CKAQI0BOIO AOOAABHOTO
MUCAEHHS, OCKIABKM BOHA [03BOASIE AIOMHI
e(PeKTUBHO B3aEMO/IIATH 3 AIOABMH 3 Pi3HUX
KyABTYPHHX, €THIYHHUX Ta  PEeAiriiHuX
cepenoBuIll. B ymoBax raobaaizariii, KOAM
B3a€MO/isI MizK KyABTYPaMH Ta HaIliIMH CTae
Bce OIABIII IHTEHCHUBHOIO, 3/IATHICTL [0
MDKKYABTYPHOTO CIIIAKYBAHHS € BaXKAWBHM
YUHHUKOM YCITIITHOI afarnTallii B cydacHOMY
CBITI. MiKKyABTYpHA KOMIIETEHTHICTD
BKAIOYAa€ 3HAHHS, YMIHHS Ta CTaBA€HHS, 1110
JIOTIOMAaraloTh He AUIIE VHUKATH KOH(AIKTIB,
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conflicts but also to develop productive and
mutually beneficial relations between
different peoples and cultures [7].

Within the framework of global thinking,
intercultural competence allows us to
perceive diversity as a resource that
enriches social, economic and cultural
development. Let's consider different
aspects of intercultural competence, its
importance and role in shaping global
thinking.

Intercultural competence is a
multidimensional concept that includes
several important components:

Cognitive component: this is
knowledge about different cultures, their
traditions, norms, values and practices.
This allows a person to understand the
differences between cultures, as well as to
evaluate and analyse these differences in
the context of global processes. For
example, knowledge of the specifics of
doing business in different countries helps
to avoid misunderstandings and conflicts
in international communications.

Emotional and value component: this
is an attitude towards cultural differences,
which includes respect for other cultures
and readiness to interact with people from
different social and cultural backgrounds.
This component implies openness to new
ideas, readiness for adaptation and
cooperation in a diverse environment. In
the global world, where cultural barriers

often become obstacles to effective
coexistence, this component is critical for
building positive intercultural
relationships.

Behavioural component: the ability to
interact effectively with people from
different cultural groups. It is the ability to
adapt one's communication strategies
depending on the context and cultural
characteristics of the interlocutors. An
important part of this component is the
ability to actively listen, sensitivity to socio-
cultural norms and customs, and flexibility
in behaviour.

Intercultural competence is an
important element of global thinking, as it
allows students to develop the ability to
adapt and interact effectively in a
globalised world. Global thinking involves
not only an understanding of global

aae 1 CIIpULIOTH PO3BUTKY IPOAYKTUBHUX i
B3a€EMOBUTIIHUX BITHOCHH MK pPi3HUMH
HapoJaMH Ta KyAbTypamH [7].

B  wmexxax  rao0asbHOTO  MHCAEHHS
MDKKYABTYpPHA KOMIIETEHTHICTE [03BOASIE
CIIpUPMAaTH Pi3HOMAHITHICTh SIK Pecypc, IO
30arayye COIliaAbHUM, €KOHOMIYHUH i
KyABTYPHHUH pPO3BUTOK. PosragHeMo pi3Hi
aCIIeKTH MIKXKYABTYPHOI KOMIIETEHTHOCTI, ii

3HAYEHHS Ta PoAb y  (opMyBaHHI
TAOOAABHOTO MUCAEHHS.
MixkKyABTYpHaA KOMIIETEHTHICTD €

OaraToOBUMipHHUM IIOHSTTSM, II0 BKAIOYAE B
cebe KiAbKa BasKAMBUX KOMIIOHEHTIB:
KozHimueHuili KOMNOHeHmM: 1ie 3HaHHSI
Opo Pi3HI KyABTYPH, iXHI Tpamulii, HOpMH,
IIHHOCTi Ta IpakTUKU. Lle mo3Boade AronuHI
PO3yMITH BIAMIHHOCTI MiXK KyABTYpaMmH, a
TaKOXK  OLIHIOBAaTH 1 aHaaiyBaTH  Iii
BiIMiHHOCTI B  KOHTEKCTI  TAODAABHIX
nporeciB. Hanmpukaan, 3HaHHA 0coOOAMBOCTEH
BeJleHHs Oi3Hecy B pi3HUX KpajHax JorioMarae
VHUKHYTH HEINOPO3yMiHb Ta KOHMAIKTIB y
MDKHapOOHUX KOMYHIKaITigX.
EMOUiliHO-YiHHICHUIL KOMNOHEHmM: 1ie
CTaBAEHHHA [0 KYABTYPHHX BIiIIMiHHOCTEH,
dKe BKAIOYa€ IIOBary A0 IHIIHUX KYABTYD i
TOTOBHICTh [0 B3a€EMOJii 3 AIOABMHU 3 PiZHUX
COLliaABHUX Ta KyABTYpPHUX cepenoBull. et
KOMIIOHEHT Ilepeadadae BiAKPHUTICTH [0
HOBUX ifeli, TOTOBHICTH [0 ajamTailii Ta
coiBropali B yMOBaxX pi3HOMaHITTI. Y
rAo0aABHOMY CBITi, A€ KYABTYpPHi Oap'epu
4acTo CTaloTh MIeperrkKogaMHu NS
e(peKTUBHOTO CITiBiCHyBaHH4, e
KOMIIOHEHT € KPUTHYHO BasKAUBHUM [AS
dopMyBaHHA MO3UTHBHHUX MIiXKKYABTYPHHUX

BITHOCUH.
IHoeedinrxoeuil KOMNOHeHm: e
3MaTHICTE eEKTHBHO  B3AaEMOIATH 3

AIOIBMH 3 DPI3HUX KyABTYpHHUX rpym. lLle
BMIiHHA aJanTyBaTH CBOi KOMYHiKalliliHi
crpaTerii B 3aA€KHOCTI Bifl KOHTEKCTY Ta
KYABTYPHHX ocobAuBOCTEH
CIIiBPO3MOBHUKIB. BaxkanBoO YacTHHOIO
bOIO  KOMIIOHEHTa €  3JaTHICTB [0
aKTHBHOIO  CAyXaHHd, 4YyTAHUBICTB 10
COLIIOKYABTYPHHUX HOPM Ta 3BHYaiB, a TAKOXK
THYYKICTh Y [TOBE/IHII.

MixKyABTYpHA KOMIIETEHTHICTh €
BayKAUBUM €AEMEHTOM rA00aABHOTO
MHCAEHHS, OCKIABKH BOHAa JIO3BOASIE
po3BHBaTH B CTYAEHTIB 3[aTHICTH [0

amarrrailii Ta eekTUBHOI B3aeMomii B
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processes, but also the ability to act in a
multicultural environment. A person with
high intercultural competence is able to
understand, appreciate and take into
account cultural differences, which affects
their ability to successfully solve problems
at the international level.

In a world where international
cooperation and interaction between
peoples is becoming increasingly

important, intercultural competence helps
to reduce social distance, overcome
stereotypes and prejudices, and ensure
effective communication in various fields,
from business to politics and science. It
allows students not only to better
understand other cultures, but also to
actively promote cultural dialogue and
mutual understanding.

A modern educational system should
provide opportunities for students to
develop intercultural competence at all
stages of their education. This can be
achieved through the inclusion in the
curriculum of courses that specifically
contribute to the development of this
competence, the organisation of
intercultural exchanges, internships
abroad and project work in international
teams.

In particular, in higher education, it is
important to create an environment that
supports interaction between students
from different cultural contexts.
Educational programmes should provide
opportunities for students to
communicate, work in groups, and discuss
global issues from different perspectives.
This not only helps to develop their
intercultural competence, but also
contributes to the formation of a global
mindset, which is the basis for solving
contemporary problems at the
international level.

Despite the importance of intercultural
competence, its development faces certain
challenges. One of these challenges is the
insufficient integration of intercultural
aspects into traditional curricula, as well
as the lack of readiness of some
educational institutions to adapt to global
requirements.

Prospects
intercultural

for the development of
competence in education

raobasizoBaHoMy CBiTi. ['a00aabHE MUCAEHHS
nependavae He AHWIIE PO3YyMiHHS AOOAABHHX
IIpoLIeCiB, ane ¥ 3[ATHICTh Ai9TH B yMOBaxX
6araToKyAbTYpPHOIO CEPEeNOBHINA. /AIOAMHA,
10 Mae BUCOKY MIKKYABTYPHY
KOMIIETEHTHICTh, 34aTHAa 3P0O3yMITH, OLiHUTH
Ta BpaxXyBaTH KyABTYPHI Pi3HUII], 1110 BIIAUBAE
Ha ii 3gaTHICTHP YCHIITHO BHpIlIyBaTH
npobaeMU Ha MiDKHApPOIHOMY PiBHi.

Y cBiti, e MDKHapogHa CHIBIpalld Ta

B3aEMOZiS MK HapoJgaMH HaOyBaloTh
0cobAMBOTO 3HAYEHHS, MIKKYABTYPHA
KOMIIETEHTHICTb  JO0IoMara€  3MEHIINTH
COLliaAbHY JOUCTAaHIIIO, II0ZI0AATH

CTEPEOTHUIIN Ta VYIEPEIKEHHS, a TaKOoXK
3abe3neuynTH edEKTHBHY KOMYHIKallil0 B
pisHUX chepax: Bin Oi3HECY OO IOAITHMKM i
HaykKu. BoHa no03BoAd€e CTyoeHTaM HE AHIIIE
Kpalle pPoO3yMiTH IHIIN KyABTYypH, ase H
aKTHBHO CIIPHATH PO3BUTKY KYABTYPHOIO
aiasory i B3aEMOpPO3yMiHHS.

CydacHa OCBiTHA CcHCTEMa IIOBUHHA
HaJaBaTH MOZKAUBICTh PO3BHUTKY
MIKKyABTYPHOI KOMIIETEHTHOCTI Y CTYZAECHTIB
Ha BCiX erarax HaBuyaHHd. lle Moxke OyTu
JIOCSAITHYTO IIIASIXOM BKAIOYEHHS B HaBYaAbHI
TIAAHU OUCLIUIIAIH, 110 CIIEIiaAbHO CIIPUSIOTH
PO3BUTKY IIi€l KOMIIETEHTHOCTI, OpraHi3artii
MIKKYABTYPHHX OOMiHIB, CTaXKyBaHb 3a
KOPJIOHOM Ta IpoeKTHoi poboTtH B
MiZKHapOJHUX KOMaHAaX.

3okpema, y BUIH OCBiTI BaxKAUBO
CTBOPIOBATU CEPENOBUIIlE, SKE IIiATPUMYE
B3a€EMOII0 MiXK CTyZeHTaMH 3 Pi3HHUX
KyABTYPHHX KOHTEKCTiB. OCBiTHiI IporpamMu

MaroThb 3abes3nevyBaTH MOKAUBICTh
CTyEHTaM CIIIAKYBaTHCSI, IIPAIlOBAaTH B
rpyliax Ta  OOroBOpPIOBaTH  TAOOAABHI

mpobaemMH 3 Pi3HUX TOYOK 30py. Lle mo3Boase
HE AMIlle PO3BUBATU IX MIXKKYABTYPHY
KOMIIETEHTHICTh, a ¥ crpuse (popMyBaHHIO
rAODAABHOTO MHCAEHHS, SIKE € OCHOBOIO [IASI

BUPIIIIeHHS Cy4acCHUX mpobaeM Ha
MDKHapPOIHOMY PiBHI.
HesBaxkarouu Ha BaXKAUBICTH

MDKKYABTYPHOI KOMIIETEHTHOCTI, ii pO3BUTOK
CTUKAETHCS 3 IEBHUMHU BUKAMKaMu. OHUM
13 TaKUX BUKAUKIB € HEIOCTATHSA iHTErpallid
MDKKYABTYPHHX AaCHEeKTIB Yy TpagulliifiHi
HaBYaABHI IIPOrpaMH, a TAKOXK HEIOCTATHIN
PiBE€Hb TOTOBHOCTI AeIKUX OCBITHIX yCTaHOB
[0 afarTalti 10 rA00aAbHHUX BHMOT.
[TepcrieKTUBU PO3BUTKY MIKKYABTYPHOL
KOMIIETEHTHOCTI B  OCBiITI = BKAIOYalOTh
BIIPOBQ/ZKEHHSI iHTEPAKTUBHHUX METOMIB
HaBYaHHs, TAKHUX SIK IIPOEKTHI poOOTH, KeHc-
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include the introduction of interactive
teaching methods, such as project work,

case studies, and internships in
international companies, which give
students real-world experience of

intercultural interaction. This will not only
deepen knowledge of other cultures, but
also help develop the practical skills
necessary to function successfully in a
globalised world.

Pedagogical technologies and methods
are important tools in the process of
developing global thinking among students
of higher education institutions. They allow
not only the transfer of knowledge but also
the development of critical thinking, the
ability to independently analyse and
evaluate global phenomena, and
contribute to the formation of intercultural
communication skills. Modern pedagogical
technologies actively wuse innovative
methods that meet the requirements of the
globalised world, allowing students to
adapt to different socio-cultural contexts
and interact effectively in the international
environment [8].

Pedagogical technologies used to
develop global thinking should be focused
on active learning, interactivity and
collaboration. They should contribute to
the formation of students' ability to
critically reflect on global issues, to solve
them effectively and to intercultural
communication. To achieve this goal, the
following technologies can be effectively
used:

Project-based learning: This
technology involves organising the learning
process through solving real-world

problems that are global or intercultural in
nature. Students work on projects related
to current international issues, such as
climate change, sustainable development,
global economy, human rights, which
allows them to develop critical thinking,
analysis and argumentation skills. Project-
based learning stimulates research
activities and allows students to apply their
knowledge in real-life situations.
Intercultural exchanges and
international projects: The organisation
of student exchanges, international
conferences, competitions and joint

research projects contributes to the

METOMIH, CTaXXyBaHHS B MDKHAPOIHUX
KOMIIaHisgX, 10 JAI0Th CTYAECHTaM peasbHUH
OOCBIN  MIXKKYABTYpHOI  B3aemomii. Lle
JO3BOAUTDL HE AUIIIE IIOTAUOWUTH 3HAHHS IIPO
IHITI KyABTYPH, as€ ¥ CIPUATH PO3BUTKY
OPaKTUYHUX HaBHUYOK, HEOOXiMHUX [OAS

YCITIITHOTO PYHKITIOHYyBaHHS B
rao6aaizoBaHOMY CBITi.

[TemaroriyHi TexXHOAOTII Ta METOOH €
BaXKAUBUMH IHCTpyYMEHTaMMU Vy  IIPOLIEeCi
dopMyBaHHS TAODAABHOIO MHCAEHHSA Y

CTYIEHTIB 3aKaaiB BHIIOI OCBiTH. BoHHu
[O3BOASIOTE HE AWIIE IIepenaBaTH 3HaHH,
asne ¥ PO3BUBATH KPUTHYHE MHCACHHS,
3[IaTHICTE JI0 CAMOCTIFHOTO aHAaAi3y Ta OLHKHU
rAoD0aAbHUX SBHIN, a TaKOXK CIIPUTIOTH
dopMyBaHHIO  HABHYOK  MIiKKYABTYPHOI
KoMmyHiKaltii. CydacHi IlefaroriuHi TeXHOAOTL1
aKTUBHO BHUKOPUCTOBYIOTH IHHOBAILiFHI
METOMIU, SIKi BiIIIOBIIAI0OTH BUIMOTraM
raobaaizoBaHOrO CBITY, IIO3BOALIIOYH
CTyIEeHTaM a[aITyBaTHCd [0 Pi3HOMAaHITHUX
COLIIOKYABTYPHHUX KOHTEKCTIB Ta e(PEKTUBHO

B3aEMOIIITH B Mi>KHApPOIHOMY
cepenoBHI [8].
INegaroriumi TEXHOAOTI1, SKi

3aCTOCOBYIOTBCSL [IASl PO3BUTKY TAOOAABHOTO
MHCAE€HHSI, TIOBHHHI OyTH Opi€eHTOBaHi Ha
akKTUBHE HaB4YaHHS, IHTEpPaKTHUBHICTL Ta

criBmpartto. Born  maroTh  crpuaTtHu
¢dopMyBaHHIO 30ATHOCTI CTYAEHTIB [0
KPUTHYIHOTO OCMHCAEHHS rAO0aABHUX

mpobaeM, IXHBOTO e(PEKTHBHOIO BHUPIIIIEHHS
Ta 3aTHOCTI [0 MIKKyABTYPHOI KOMyHIKaLlii.
Iaa BUKOHAHHSA MOaHOI MeTH e(QEKTUBHO
BUKOPHCTOBYBATH HACTYIIHI T€XHOAOTII:
IIpoexmHo-opiecnmoeaHe HABUAHHSL
[Ia TexHOAOTIA Tepeabadae OpTraHi3aIliio
HaBYaABHOIO IIPOIIECY dYepe3 PpPO3B’dI3aHHS
peaAbHHX 3aBIaHb, SIKi MAIOTh T'AOOAABHUM
abo MDKKyABRTYpHUI XapakTrep. CTyaeHTH
IIPaIOIOTh HaJl IIPOEKTaMH, IO IIOB’d3aHi 3
aKTyaABHHUMH MiXKHapPOJHUMH IIPOOAEMaMH,
TaKUMU 9K 3MiHU KAiMaTy, cTaAui po3BUTOK,
raobasbHa €KOHOMIKa, IIpaBa AIOJHMHU, IO
JIO3BOASIE im PO3BUBATH HaBUYKU
KPUTHUIHOTO MUCAEHHS, aHaaizy — Ta
apryMeHTallii. [IpoekTHE HaB4YaHHSA
CTUMYAIOE  JOCAIMHUIBKY  MISIABHICTB i
J[I03BOASIE CTyA€HTaM 3aCTOCOBYBaTH
OTPHMAaHi 3HaHHS B PEAABHHUX CUTYallisIX.
Inmeprxynoemypni obminu ma
Mi2KHAPOOHI npoexxmu:  Opranizariia
CTYAEHTCBKUX OOMIHIB, MIiXKHaPOTHUX
KOH(MEPEHIIil, KOHKypCiB Ta CIIIABHHUX
HayKOBUX IIPOEKTIB CIIpUSIE PO3BUTKY
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development of intercultural competence,
which is an important component of global
thinking. Involvement of students in
international initiatives allows them to gain
experience of cooperation with people from
different cultures, enriches their worldview
and expands opportunities for global
thinking.

Multimedia technologies: The use of

multimedia  tools, such as video
conferencing, webinars, interactive
platforms and virtual learning

environments, enables students to interact
with professionals and peers from different
countries. This allows not only to gain new
knowledge, but also to develop
communication skills in a global context.

Simulations and role-playing games:
Interactive methods, such as role-playing
and simulations, allow students to live
through a variety of socio-cultural
situations that model real-life scenarios of
global issues faced by societies and states.
These technologies provide an opportunity
to develop decision-making, empathy,
communication skills and negotiation
strategies in a culturally diverse
environment.

With the development of digital
technologies, many Ukrainian universities
have begun to introduce online courses
and distance learning, which allows
students not only to conveniently master
educational materials but also to interact
with peers and teachers from different
countries. This provides access to
knowledge about global trends and current
international issues [9].

To develop a global mindset, an
important component is learning that
focuses on intercultural issues, learning
languages, cultural characteristics of other
countries, and providing opportunities for
intercultural interaction.

Given the need to develop a global
mindset, Ukrainian higher education
institutions are actively using an
interdisciplinary approach that allows
them to combine knowledge from different
fields to solve global problems. This
approach helps students to understand the
interconnections between different aspects
of modern global challenges [10].

KOMIIETEHTHOCTI, III0 €
CKAJ0BOIO rA06aABLHOTO
MUCAEHHYI. 3aaydeHHd  CTYAEHTIB [0
MIiXKHAPOAHUX  IHII[IaTUB  MO03BOASE  IM
HabyBaTH [OOCBiAy CIIBIpalli 3 AIOABMH 3
PI3HUX KYABTYP, CIIpHUL€E 30aradyeHHIO IXHHOTO
CBITOTASITy Ta PO3IIUPIOE MOXKAWBOCTI OASL
rA06aABHOTO MUCAEHHS.

Mynemumeoiiini mexHonozii:
Bukopucranuga MYyABTUMEIiHHUX
IHCTPYMEHTIB, TaKHX SIK BileOKOH(EpPEeHIIii,

MDKKYABTYPHOI
BasKAUBOIO

BebOiHapy, IHTepakKTUBHI maatTdopMu Ta
BipTyaabHI HaB4YaAbHI CEpENOBHINA, [Oa€
MOXKAMUBICTE CTyAEHTaM B3a€EMOIIATH 3

(paxiBIIsIMH Ta OIHOAITKAMH 3 PI3HUX KpaiH.
lle mo3BoAsie He AHWIIIE OTPUMyBaTH HOBI
3HAHHS, ase ¥ CIpHUIe PO3BUTKY HaBUYOK
KOMYyHiKallii B rAho00aAbHOMY KOHTEKCTi.
Cumynauii ma ponvosi icpu:
[HTepakTUBHI MEeTOOM, 30KPEMA POABLOBI iTrpH
Ta CHUMYAdIi, [03BOAFIOTH CTYAEHTAM
IPOXKHUBATH PI3HOMAaHITHI COLIOKYABTYPHI
CUTYyallii, I1T0 MOJIEAIOIOTH PEaAbHi clieHapii
rA00aAbHUX ITPOOAEM, 3 SIKHMMH CTUKAIOTHCS
cycmiabcTBa Ta gepxkaBu. Ll TexHoAorii
JAIOTh MOKAUBICTE PO3BUBATHU 34ATHICTH 0

OPpUHHATTS pillieHb, eMIiarTii,
KOMVHIKaIlilHUX HaBHYOK 1  cTparTerii
IIEPErOBOPIB B yMoOBax KYABTYPHOIL
Pi3HOMAaHITHOCT!I.

3 pPO3BUTKOM HIHUQPPOBUX TEXHOAOTIH
OaraTo yKpaiHCBKHUX YHIBEPCUTETIB ITOYaAU
BIIPOBaXKyBaTH OHAAMH-KYPCH Ta
OUCTaHIlilfiHe HaBYaHHS, III0 JO3BOASIE
CTyZEHTaM He€ TIABKH 3py4YHO OCBOIOBaTHU
HaBYaAbHI MaTepiasu, ase ¥ B3aEMOMISITU 3
OMHOAITKAMU Ta BHKA3JadaMU 3 Pi3HHX
KpaiH. Lle mo3Boasie 3a0e3me4YnTH JOCTYII 10
3HaHBb IIPO TAODAABHI TEHAEHII Ta aKTyaAbHi
MixkHapoAHi mpobaemu [9].

[ast popMyBaHHSI TAOOAABHOTO MHCAECHHS
Ba>KAUBOIO CKAQ/IOBOI0O € HaBYaHHS, fKe
30CepeKeHEe Ha MIXKKYABTYPHHUX ITUTAHHSX,
BHUBYEHHI MOB, KYABTYPHHUX OCOOAMBOCTEH
IHITTIX KpaiH, a TaKOXK HagaHHI
MOXKAUBOCTEU AT MIKKYABTYPHOI B3a€EMO/III.

BpaxoByroun HeoOXimHICTbL (popMyBaHHS
rA00aABHOTO MHCAEHHS, YKpaiHceki 3BO
AKTHUBHO 3aCTOCOBYIOTH
MIXKAUCIIUTIAIHAPHUHY MiAXiZT, SKUN J03BOASIE
MIOENHYBATH 3HAHHS 3 Pi3HUX raaysed masa
BHpILIeHHS rA00aAbHUX ITpobaeM. et mizmxin
JorioMarae CTyZAEHTaM 3pO3yMiTH
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In order to develop a global mindset, it is
also important to use innovative teaching
methods that promote critical thinking,
creativity, as well as independent learning
and communication skills. These are the
following methods:

The case study method. Many
Ukrainian universities are actively using
the case study method, which involves
studying real or modelled situations on
global issues. Students analyse -cases,
discuss possible solutions to problems and
draw conclusions, which helps them
develop critical thinking skills and an
understanding of global challenges.

Project-based learning. Project-based
learning, which is based on real-world
tasks and projects, allows students not
only to gain theoretical knowledge but also
to gain practical experience in solving
global problems. This may include working
on projects related to sustainable business
development, environmental protection or
international relations [11].

Conclusions from this study and
prospects for further research. The study
examined the key aspects of the formation
of global thinking among students of
Ukrainian higher education institutions
through the humanities. An important goal
of this study was to identify the impact of
humanities disciplines on the development
of intercultural competence, critical
thinking and global awareness among
higher education students. The main
results of the study are:

1. The role of humanities in shaping
global thinking. Humanities disciplines
play an important role in the development
of students' global thinking, as they
provide students with knowledge about
cultural, social, economic and political
processes taking place in the world.
Disciplines such as philosophy, sociology,
cultural studies and international relations
allow students to wunderstand the
connections between local and global
issues, developing the ability to think
globally and act responsibly.

2. Intercultural competence as a key
component of global thinking. Improving
students' intercultural competence is an
important aspect of developing a global
mindset. Educational programmes that

B3a€EMO3B'SI3KM  MiDK PI3HUMH acleKTaMHU
Cy4aCHHUX rAn00aAbHUX BHUKAMKIB [10].

ast popMyBaHHA TAODAABHOTO MUCAEHHS
TaKOXK Ba*KAMBO 3aCTOCOBYBaTH iHHOBAITiMHi

METOOW  BUKAAQNAHHS, SKi  CHPHUSIOTH
PO3BUTKY KPUTHUIHOTO MICAEHHH,
KpeaTuBHOCTI, a TaKOXK HaBUYOK

caMOCTifHOTO HaBYaHHS Ta KOMyHikalri. 1{e
HAaCTYIIHI METOIH:

Memoo keiic-cmadi. Bararo ykpalHCEKHX
VHIBEpPCUTETIB AaKTHBHO BHKOPHCTOBYIOTH
MeTos KeHc-cTai, 1110 repeadadace BUBYEHHS
peaAsbHHX abo 3MOIEABOBAHUX CHUTYAIliH 3
rao0anbHUX mpobaeM. CTYZEeHTH aHaAi3yIOThb
Kelcu, OOroBOPIOIOTH MOZKAMBI  IIASIXH
BUPIIIIEHHS ITPOOAEM 1 pOOASITE BUCHOBKH, 1110
[oroMarae im po3BUBaTH HaBUYKU
KPUTHYIHOTO MUCACHHS i PO3yMiHHS
TAOOAABHUX BUKAHKIB.

IIpoexmno-opiechmoeaHe HAGUAHHSL.
[IpoekTHO-Opi€HTOBaHE  HaB4YaHHS, SKE
0a3yeTbcsi Ha peasbHHX 3aBOaHHAX i
IIPOEKTaX, MOO3BOASE CTyAE€HTaM He AUIIe
OTPHMAaTH TEOPETHYHi 3HaHHS, are ¥ HaOyTu
IPaKTUIHUHN JIOCBIif y BUpIIIIEeHH]
raobanpHUX IIpobAeM. Ile MozKe BKAIOYATH
pobOTy Ham IIPOEKTaMH, IO CTOCYIOTHCS
PO3BUTKY cTaaoro 0Oi3Hecy, OXOPOHH
HaBKOAUIITHBOTO CepeoBHIIA abo
MDKHapoAHUX BimHOCHH [11].

BHCHOBKH 3 ZaHOTO MJOCAifzKeHHS i
NEPCIEKTHBH IOAAABIIHX PO3BiZOK. Y
IPOLIECI  MOCAIMKEHHS OyAO PO3TASHYTO
KAIOYOBI acrieKTH (popMyBaHHS TAO0AABHOTO
MHCAEHHS y CTYAEHTIB BHIIUX HaBYAABHUX
3aKAaiB YKpaiHu 3acobaMu I'yMaHiTapHHX
OUCLIUIAIH. BaxkanBoio  MeTOI0  IIbOTO
[OCAKeHHS OyAO BHUIBACHHS  BIIAUBY
TYMaHITApHUX OUCHUIAIH Ha PO3BUTOK
MDKKYABTYPHOL KOMIIETEHTHOCTI,
KPUTUYHOTO MHCAEHHA Ta  T'AODaABHOI
cBimoMocTi y 3mo0yBadiB BHIIOI OCBITH.
OCHOBHI pe3yAbTaTU IOCAIIKEHHSI:

1. Pone eymaHimapHux OUCYUNIUH Y
opMmy8aHHi 27106a1bH020 MUCTIEHHSL.
I'ymanitapHi JUCITUTIATHH BiirparoThb
BaJKAUBY POAb Yy PO3BUTKY TA0DAABHOTO
MHCAE€HHHI  CTY[AEHTIB, OCKIABKM  BOHU
3a0e3nevYyroTh CTyAEHTaM 3HaHHS IIPO
KyABTYPHi,  COILliaAbHi, = €KOHOMIYHi Ta
TIOAITHYHI IIpOIlecH, $Ki Bin0yBalOTbCH Y
citi. [Aucrurainm, Taki gk ¢isocodid,
COIIiOAOTiSI, KYABTYPOAOTisI Ta MiXKHAPOIHI
BiJHOCHUHU, JO3BOASIIOTH CTyoeHTaM
YCBIJOMUTH 3B'SI3KM MiXK MICLIEBUMH Ta
rA00aABHUMU — IIMTAHHSMH, PO3BHUBAIOYU
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involve the study of different cultures,
languages and traditions allow students to
better understand intercultural differences
and promote tolerance and openness to
new ideas.

3. The importance of innovative methods
and technologies. The use of innovative
pedagogical  technologies, such as
interdisciplinary courses, online learning
platforms and virtual simulations, is an
effective way to develop a global mindset.
Students are given the opportunity to work
with international colleagues, participate
in global projects and research, which
contributes to the development of their
critical analysis skills and understanding
of global issues.

4. Prospects for the development of
humanities education. In the future, it will
be important to continue to integrate global
aspects into the curricula of humanities
disciplines. As globalisation and
intercultural interaction continue to
influence various spheres of life, the need
for students with developed global
competences will only grow. The
introduction of new teaching methods,
including the use of modern information
and communication technologies and
online resources, will significantly improve
the effectiveness of the process of
developing global thinking.

Conclusions and
perspectives. Prospects
research are as follows:

1. Development of new teaching
methods. It is necessary to continue the
development and implementation of new
methods and pedagogical approaches that
would integrate elements of global thinking
into various disciplines of higher
education. This includes not only the
humanities, but also natural sciences,
engineering and technical specialities,
where it is also important to develop the
ability to engage in intercultural dialogue
and understand global issues.

2. Internationalisation of curricula. An
important prospect is the integration of
international standards into the curricula
of Ukrainian higher education institutions,
which will allow students not only to gain
knowledge but also to obtain international
certificates that will be recognised globally.

research

for further

30aTHICTL MHCAHUTH TAODAALHO Ta MOidTH
BIAIIOBIAAABHO.

2. MbkkynemypHa KomnemeHmuicmoe sk
Krouo8ull KOMNOHEeHM 27106a1bH020
MmucnerHs. [ligBUINEHHT  MIiXKKYABTYpPHOI

KOMIIETEHTHOCTI CTYAEHTIB € BasKAUBUM
acCIIeKTOM dopmyBaHHS TAODAABHOTO
MUCACHH4. OcBiTHi IIporpamu, gKi

nependbadaroTh BUBYEHHS PI3HUX KYABTYD,
MOB 1 Tpanuiiiii, O03BOASIOTH CTyAEHTaM
Kpallle PO3yMITH MIKKYABTYPHi BiaMiHHOCTI
Ta CIPULIOTH PO3BUTKY TOAEPAHTHOCTI Ta
BIIKPUTOCTI 10 HOBUX €.

3. BHaueHHsT HHOBAUIUHUX Memooi8 1
mexHoso2ili. BUKOpHUCTaHHS 1HHOBAIIMHUX
MEemATOriYHUX  TEXHOAOTIH, TakKuxX 4K
MIiXKIUCITUTIAIHAPHI KYypCH, OHAAMH-
naaTOpMHU A HaBYaHHA Ta BipTyaAbHi

cuMyAdilii, € edeKTHUBHUM cIiocoboM
dopMmyBaHHA rAO0aABHOTO MHCAEHHS.
CryneHTu OTPUMYIOTH MOXKAWBICTb

IIpaioBaTd 3 MIXKHAPOAHUMH KOAETaMH,
OpaTH y4acTb y TAODaABHHX IIPOEKTax i
JOCAIMPKEHHAX, III0 CIPHUSE PO3BUTKY IXHIX
HaBHUYOK KPUTHYHOTO aHAAi3y Ta pPO3yMiHHS
TAODAABHHUX TIPODAEM.

4. Ilepcnexmueu po3sumrky 2y MaAHIMAapHOL
oceimu. Y MadOyTHBOMY BazKAUBO Oyme
IPOJOBXKUTH iHTEerpariro TAODAABHUX
acCIleKkTiB y HaBYaAbHI IAAHU TYMaHITapHUX
muciirnaig.  OckiabKM — rAoDaaizariiga Ta
MDKKYABTYPHA B3a€EMOJisI  ITPOIOBXKYIOTH
BIIAMBATH Ha Pi3Hi cpepH KUTTH, noTpeda B
CTyIEeHTaX 3 PO3BHHEHHUMH TIAODAABHUMU
KOMIIETEHIIIIMH  OyZle  AMIIEe 3pOCTaTH.
BripoBasKeHHsT HOBUX METOMIB HaB4YaHH,
30KpeMa BUKOPUCTAHHS Cy4acHUX
iHdOPMAaiHHO-KOMYHIKAIIMHIX TEXHOAOTIH
Ta OHAAWH-PECypCiB, MO3BOAUTH 3HAYHO
IOKPAIIUTH ePeKTHUBHICTh IIpoIIeCy
dopMyBaHHS TAOGAABHOTO MHUCAEHHSI.

IIepcneKTHBH NMOAAABIIHX AOCAiIIKEHD

HaCTYIIHi:

1. Pospobra HO8UX MemOoOuK HASUAHHSL.
HeoOximHO TIPOAOBXRUTH  pO3poOKy Ta
BIIPOBAIZKEHHS HOBHX METOOHUK i

TIeIaroTiYHUX ITAXOodiB, sKi 6 iHTerpyBasu
€AEMEHTH TAODAABHOIO MMCAEHHS B Pi3HIi
IUCIIUIIAIHKM BHIIOI ocBiTH. lle BKAIOYae He
TIABKU TyYMaHITapHI AOUCIUIIAIHHM, aae U
OIPUPOSHUYI HAyKU, iHXKEHEpPHi Ta TeXHIuHI
CIIEITIaABHOCTI, Ie TaKOXK BasKAUBO
dopMyBaTH 30ATHICTb OO MIiXKKYABTYPHOTO
[iaAoTy Ta PO3YMiHHSI TAODAABHUX ITPOOAEM.

2. InmepHayioHai3ayis HABUATbHUX
nnadig. BaxKAMBOIO  IIEPCIIEKTUBOIO €
iHTErpallias MIDKHApPOAHUX CTaHOApPTIB ¥y
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This will also contribute to the development
of intercultural competences, as students
will be able to compare approaches to

solving global problems in different
countries.
3. Analysing the impact of global

education initiatives. Further research on
the impact of global educational initiatives,
such as mobility and cooperation
programmes between HEIs, will help
determine their effectiveness in shaping
students' global thinking, as well as
identify new models of intercultural
interaction that can be applied in the
Ukrainian context.

4. Interdisciplinary research on global
issues. Since global issues such as climate
change, social inequality, migration and
economic crises require a comprehensive
approach, it is important to continue
interdisciplinary research on these topics,
combining knowledge from different fields
such as politics, economics, ecology,
sociology and culture. This will allow not
only to develop global thinking, but also to
work actively on solving the most pressing
problems.

5. Study the impact of modern
technologies on education. Given the rapid
development of information and
communication  technologies, further
research should focus on the impact of
such technologies on the formation of
global thinking in students. This includes
analysing the effectiveness of online
courses, virtual simulations, and global
educational platforms that allow students
to work in a multicultural environment,
interact with peers from different parts of
the world, and access advanced knowledge.

6. Developing programmes with national
and international components. As the
development of a global mindset is a
complex process, it is important to
continue to develop programmes that

combine the national context with
international experience. This includes
dual degree programmes that allow

students to study at partner universities in
other countries, as well as courses that
combine local and global aspects in
addressing social, economic and
environmental issues.

HaBYaAbHI [AaHU yKpaiHncekux 3BO, 1o
JTO3BOAUTD CTY€HTAM He TiAbKH OTPUMYBaTH
3HaHHS, aae ¥ 3H00yBaTu  MiKHAPOIHI
ceprudikaTH, gKi OyayTh BH3HAHI Ha
raobasbHOMy piBHI. Lle TakoxX copuaTHMe
PO3BUTKY MIiKKYABTYPHUX KOMIIETEHIIiH,
OCKIABKM  CTYHE€HTH OyayThb  3MOXKYTb
IIOPiBHIOBATH IIiIXOAM [0  BUPIIIEHHH
rA0b6aABbHUX IIPOOAEM Y PiI3HUX KpaiHax.

3. AHaniz enaugy 2106abHUX OC8UMHIX
iHiyiamue. TlogaAbIlle MOCAIIKEHHS BIIAUBY
rAO0aABHMX OCBITHIX IHIIIATHB, TaKHUX 49K
nporpaMy MOOIABHOCTI Ta CHiBIIpall Mixk
3BO, JIOTIOMOZKE BHU3HAYUTH IXHIO
epeKTUBHICTE y (POpMyBaHHI TA06aABHOTO
MHCAEHHS y CTYIOEHTIB, a TaKOX BHUSIBUTH
HOBI MOJEAl MIKKYABTYPHOI B3a€MOZii, dKi

MOXKHa 3acToCyBaTH B  YKpPaiHCBKOMY
KOHTEKCTi.
4. MixxoucyunniHapHi 0oC/iOIKEHHS

a2nobanvHux npobnem. OCKIABKH TAODAABHI
pobAeMH, TaKi K 3MiHa KAiMAaTy, COLliaAbHA
HEPIBHICTb, Mirpaiisd Ta €eKOHOMIYHi KPHU3H,
BUMAararmThb KOMIIA€KCHOTO migxomy,
BaXKAWBO IIPOJOBXKUTH MIXKIUCITUIIAIHAPHI
JIOCAIT2KEHHS ITUX TeM, 00'€JHyI04M 3HAHHS 3
pi3HUX obaacTed, TaKUX SK IIOAITHKA,
€KOHOMIKa, €KOAOTid, COITiOAOTIS Ta
KyAbTypa. lle 103BOAUTE He AUIIlEe PO3BUBATU
rao0asbHE MHCAEGHHS, aAe ¥ aKTUBHO
OpalfoBaTH HaA BHPIIIEHHIM HaHOIABIII
aKTyaAbHHUX IIPOOAEM.

5. [locnioxeHHs snusy CYUACHUX
mexHonoeiii Ha  oceimy. BpaxoByrouu
IIBUAKUY PO3BUTOK iH(OpMallifiHUX Ta
KOMVHIKAIlIHHUX  TEXHOAOTIH, IIOAAaABIIi
[OOCAIM>KeHHsT TIOBUHHI 30CepeAuTHCcs Ha
BIIAMBI TakKUX TEXHOAOTIH Ha (POpMyBaHHS

rA00aABHOTO MHCAEHHS Y CTyAeHTiB. lle
BKAIOYAE aHaai3 e(peKTUBHOCTI
BUKOPUCTAHHA OHAAWH-KYyPCiB, BipTyaabHHUX
CUMyAMdIlii  Ta  TAODAABHUX  OCBITHIX
naaTdopM, HKi  J03BOALIOTHL CTYAECHTaM
IpaloBaTu B MYABTHKYABTYPHOMY

CEPEeIOBUIIl, B3aEMOIIATH 3 OIHOAITKAMH 3
Pi3HUX KYTO4YKiB CBITY Ta OTpHUMyBaTH
JOCTYII O IIEPEeIOBUX 3HAHB.

6. Po3pobra npozpam 3 HAUIOHATLHO ma

MIKHAPOOHOIO cK1a008010. OckiabKH
dopMyBaHHSI TAODAABHOTO MHCAGHHHA €
KOMIIA€KCHUM IIPOLIECOM, BasKAWBO
IPOOOBKYBATU PO3POOKYy IIporpam, dKi
IOEAHYIOTH HAIliOHAABHHUM KOHTEKCT i3
MDKHapogHUM  gocBimoM. Lle Bkatodae
mporpamMu  HOOABIMHOTO  OUIAOMA,  SIKi

J[O3BOASIIOTH CTYAEHTaM 3I00yTH OCBITYy B
naptHepcbkux 3BO iHINMX KpaiH, a TakoxkK
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Thus, the study has shown the | KypcH, 110 IIOEQHYIOTh MICIIEBi Ta raobaAbHi
importance of humanities disciplines in | aCleKTH y BUPIIIEHH] COLliaABHUX,
shaping students' global thinking, | EKOHOMIYHHX Ta EKOAOTTYHHX ITPOOAEM.
emphasising the need for further efforts to TaKHM 1HHOM, FOCAi/I}KeHHH II0Kasaso
develop new pedagogical approaches and | BAXKAHBICTb TyMaHITApHHUX AHCHMIIAIH Yy
integrate global competencies into the CbOPM}’B?HHl 'I‘AOGaAbHOFO MHCACHHA  y
curricula of Ukrainian higher education | CTYACHTIB, IIIKPECAIOIOMH  HEOOXiAHICTH

institutions. Prospects for further research | OAQABIIHIX SycHAb  y p°3P°6‘%1 HOBHX
are related to the development of [HEAATOrTMHIX  IIAXOMIB — Ta  IHTerpalill

. L. TAODAABPHHX KOMIIETEHINH Yy HaBYaAbHI
intercultural communication, N

interdiscinlina aporoaches.  and  the | FPOTPAMH YKPalHCHKIX 3BO. IlepcriekTuBU
%nt » p f Ty p}g N h, losies int IOAABIITUX PO3BiOK II0OB'sI3aHi 3 PO3BUTKOM
1rk11 egga ion o 1lnnova ive technologies into | i pryvproi KOMYHiKATTi,
the educational process. MiXKIUCHIMIAIHAPHUX ITAXOMiB, a TaKOXK
iHTEerpaliclo IiHHOBAILWHUX TEXHOAOTIH Y
HaBYaAbBHHUH IIPOIIEC.
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PEDAGOGICAL TRAINING OF SPECIALISTS OF ART PROFILE IN THE
POSTMODERN EDUCATIONAL SPACE

O. A. Hudovsek*

The article analyses the leading factors and features of pedagogical training of specialists of art
profile in the context of postmodern philosophy and cultural studies. The idea of synergy and
nonlinearity of the modern educational space is substantiated. A conclusion is formulated about the
role and significance of the information technology revolution in the development of postmodern art,
on the one hand, and its impact on the content and organization of professional training of specialists
of art profile, on the other. The transformation of the content of training for specialists of art profile
(study of modern pop art, video art, blog, kinetic, happening, performance) was noted. The idea that
postmodernism has had an impact on the pedagogical principles of modern art education and the
interpretation of the concepts of "pedagogics of art”, "art pedagogics”, "art education” is substantiated.
The modernization of pedagogics of art is mentioned, considering the correlation of various
phenomena, trends, and concepts in the modern art space.

Based on the analysis of numerous scientific works, the main characteristic features of pedagogical
training of specialists of art profile in the postmodern educational space are identified as a set of
certain innovations in the organisation and content of the educational process (formation of
postmodern content of training of these specialists; development of innovative forms, methods and
techniques of teaching in the postmodern educational and art space of a higher education institution;
increased attention to the pedagogical component of the content of professional training of specialists

of art profile).

Keywords: art pedagogics, pedagogics of art, art education, postmodern, postmodern educational
space.

IIEOATOTI'TYHA IIIATOTOBKA $AXIBIIIB MUCTEIIBKOI'O ITPOPIAIO ¥V
IIOCTMOAEPHOMY OCBITHBOMY ITPOCTOPI

O. A. 'ynoBcek

Y ecmammi npoaranizo8aHo NpoeioHI UUHHUKU ma O03HAKU nedazo2iuHoi nid2omosku @axisuie
MucmeybKoz20 npogpinto Yy KoHmekcmi nocmmooepHoi ¢inocogpii ma kKynemyponozii. ObzpyHmosaHo
OYMKY npo CcuHepeiliHicmb ma HeAIHIUHICMb CYUacHo20 o0c8imHb020 npocmopy. ChopmynboearHo
BUCHOBOK NPO POSb i 3HAUEHHSL TH(POPMAYITIHO-MEXHON02IUHOI pesontoyii Y pozsumky mucmeymaea
nocmmooepHy, 3 00H020 60Ky, ma i ensue Ha 3micm Ui opzaHizayito npogecitiHoi nideomosku gpaxisyie
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MmucmeybKozo npoginio, 3 iHULo020. Bi03HAUeHO Npo MpaHcopmayito amicmy nidzomosku ¢axisyie
MuUcCmeybKoz0 Npogiiio (8UBUEHHST CYUAcHo20 non-apmy, eideomucmeuymea, 6502y, KiHemusmy,
xenneninzy, nepgopmarcy). ObzpyHmogarHo OYmrKy, U0 NOCMMOOEPHIZIM Cnpasus Ceili eniue Ha
nedazoziuHi 3acadu CYUacHoOi MucmeysbKoi oceimu ma maymaueHHs noHsame "nedazozika mucmeymaa',

"mucmeuysvrka neoazozika’,

"mMucmeuvka oceima’.

3asHauerHo npo MmoldepHizayiro nedazoziKu

Mmucmeymea 3 Ypaxys8aHHIM Cnie8IOHOULEHHSL PISHOMAHIMHUX 18U, meuill, KOHYenyiill Yy cyuacHomy

MUCMEUbKOMY NPOCmMopi.

Ha nidcmaei aHOM3Y UUCNEHHUX HAYKO8UX Npaub 6U3HAUEeHO OCHOBHI XApaKmepHi O3HAaKU
neodazoziuHol ni020mosKu paxieuie MucmeybKozo npogino 8 NOCMMOOEPHOMY OCEIMHBbOMY NPOCMOPL
K CYKYNHICMb NesHUX IHHOBAUIll 68 Ope2aHizauii ma 3micmi HA8UA/IbHO20 npouecy (popmyeaHHs
nocmmooepHoz0 3micmy ni020mosKu HA38AHUX Paxi8yis; po38UMOK HHOBAUIUHUX POpM, MemoouK i
MexXHIK HABUAHHSL Y NOCMMOOEPHOMY OCBIMHLOMY Ul MUCMEYbKOMY NPocmopi 3axkiady euuioi oceimu;
3pocmaHHs yeazu 00 nedazo2iuHoi ckaiadogoi 3amicmy npogpecitiHoi ni02omosKu haxieyis MUCmeybKozo

npoginio.

Knrouoei cnoea: mucmeuvka neoazoziKd,
nocmmooepH, NocCmMmoOepHUTLlL 0C8IMHIIL Npocmip.

nedaeozika Mmucmeymea, Mucmeubka oceima,

Introduction of the issue.
Humanistic pedagogy, the development of
which in  pedagogical science is
associated with the early pedagogical
theories of the Renaissance, is now
acquiring a special, specific sound, first
of all the reasons of standardization,

globalization, unification in the
pedagogical process at all levels of
education. Postmodern society,

unfortunately, proclaims the relativity of
the phenomena of knowledge and
morality, but at the same time, it reflects
the synergy and nonlinearity of the
modern cultural space. The simulacra,

proposed by the philosophy of
postmodernism, are signs and images
that replace reality in  human

consciousness and are directly related to
the artistic space and pedagogics of art in
particular. Therefore, the analysis of
pedagogics of art and the pedagogical
training of specialists in the relevant field
in the postmodern educational space is

quite relevant, and scientific and
pedagogical comments and
interpretations are in demand in

contemporary pedagogical and artistic
discourse.

Current state of the issue. Pedagogics
of art has been reflected in scientific
publications of recent decades, such as:
L. Masol (2006) [1], O. Mykhailychenko
(2004) [2], V. Orlova (2003) [3], O. Otych
(2010) [4], O. Rudnytskoi (1998) [5],
O. Shevniuk (2000) [6]. Postmodern art is
represented in numerous scientific studies

ITocTaHOBKa nMpobaemHu. ['ymaHicTHYHA
Iearorika, Po3BUTOK SIKOi B IearoriuHit
Hay1Ii [IOB’A3yETHCHI 3 OaBHIMHU
IeAaroriyHyum TeopiaMu eroxu
BinpomxeHnHs, HabyBae HUHI 0COOAHMBOTO,
crienu(igHOrO 3By4YaHHS, II€PENOBCIM, 3

OPpUYMH  CTaHOapTH3allil, raobaaizartii,
yHidpikamii B InegarorivHOMy IIpoIeci Ha
Bcix cryneHax ocBith. IloctMoaepHe
CYCHIiABCTBO, Ha  Kaab, IIPOTOAOIIy€E

BiIHOCHICTH (PEHOMEHIB 3HAHHS Ta MOpaai,
ase BOIHOYAC — BigoOpazkae CUHEpPTriiHICTh
Ta HEAIHIMHICTL Cy4acHOTO KYALTYPHOTO
npocTopy. 3amponoHoBaHi Qiaocodiero
IOCTMOAEPHIZMY CHMYASIKPH dK 3HAKH i

obpasu, MI0 3aMillyIOTh PEaABHICTH Y
AIOJICBKIH CBimoMoOCTi, - MAaloThb
OesrnocepeaHe BiHOIIIEHHS 110
MHUCTELIBKOTO IIPOCTOPY 1 IeJaroriku
MHCTEIITBA  30KpeMa. Tomy  aHaais
Ienaroriku MHCTeLTBa Ta IIeJarorivyHoi
IMiATOTOBKHU draxiBIiiB BIAIIOBILOAHOIO
npodisl0 B IIOCTMOAEPHOMY OCBIiTHBOMY
IIpoCTOPi BUSBASIETHCH [OCUTH
aKTyaAbHUM, a HayKOBO-II€JarorigHi
KOMeHTapi i iHTepHIpeTartii -
3aTpeOyBaHUMH B Cy4acHOMY

nenarorivyHoMy ¥ MHCTEBKOMY AHCKYPCi.
Anaaiz ocTaHHiIX  mocaimxkens i
MyOAiRaILiH. [Temarorika MHCTeIITBa
3HaMINIAA CBOE BinoOpazkeHHs B HAyKOBHUX
myOAiKaIlisIX OCTaHHIX HOECATHAITH, SK-OT:
A. Macoa (2006) [1], O. MwuxaiAM4eHKO
(2004) [2], B. OpaoBa (2003) [3], O. Otuu
(2010) [4], O.Pymaunpkoi (1998) [3],
O. llleBHIOK (2000) [6]. Mrucrenrso
IIOCTMOAEPHY IIPEICTaBAEHE B YHCA€HHUX
HayKOBUX po3BioKax 3 dirocodii,
KYABTYPOAOTii, icTopii, MHCTEIITBO3HABCTBA,
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in philosophy, cultural studies, history, art
history, and literary studies, among which
we highlight the works of H. Avkesenievoi
(2022) [7], O. Kapury (2023) [8], B. McHale
(1987) [9], 1. Hassan (1987) [10], J. Barth
(1972) [11] and others.

Outline of unresolved issues brought
up in the article. However, in our opinion,
scientists have not analyzed the place and
role of postmodern art in the content of
professional training of specialists of art
profile and the main factors that contribute
to the transformation of the content and
organization of professional training of
these specialists.

Results and discussion. The
philosophy and leading concepts of
postmodern education and culture have
become the basis for theoretical research
by prominent scientists of the 20st
century — Jean-Francois Lyotard (1979)
[12], Jacques Derrida (2000) [13],
Jean Baudrillard (2004) [14] and others.
Jean Baudrillard introduced into modern
science the concept of a simulacrum. It
means a sign/image that replaces reality
and influences human consciousness.
The process of creating simulacra is
particularly influenced by modern digital
culture, social networks and their
cultural content, the virtual space of
communication (including in the field of
culture and art), etc. Postmodern
Ukrainian society has accepted all the
challenges posed by the content and main
characteristics of this stage of social
development, in particular the loss of
trust in "big narratives" (according to J.-
F. Lyotard, 1979, "The Postmodern
Situation. A Report on Knowledge" [12]).

Representatives of postmodernism in
the artistic sphere made this sphere as
open as possible, with real life processes.
That is why postmodern art is often called
"dystopia" Of course, the popularity of
postmodernism was also facilitated by the
information technology revolution, which,
among other things, transformed the
content of professional training for art
professionals into innovative forms of
training — online, virtual, distance, mixed,
etc. Thus, traditional art forms
(traditional painting, graphics, sculpture,
etc.) have become closely superimposed

AlITEepaTypO3HaBCTBA, Ccepe IKUX BUIIAIEMO
npaui I'. ABkecenreBoi (2022) [7], O. Kamypu
(2023) [8], bBb.Maxkretina (1987) [9],
I. Xaccana (1987) [10], [dx. Bapra (1972)
[11] Ta iH.

BuninenHnsa HeBHpillIeHX
YaCTHH 3araAbHOI IIPOOAEMH, SIKHM
NPHCBAYYETHCA CTaTTA. I[Ipore mo03a
yBarolo y4yeHHX, Ha Hally OyYMKY,
3aAUMIAETBCS  aHaaid Micid 1 poai
MHCTEIITBA  IIOCTMOJEPHY B 3MicTi
npodoecitinoi iATOTOBKHU daxiBIliB
MHUCTEIILKOTO  IIpopiAl0  Ta  OCHOBHHX
YUHHUKIB, 110 CHPHULIOTH TpaHchopMariii
amicty # opradizaiii  1mpodeciiiHoi
OiArOTOBKYU Ha3BaHUX (PaxiBIIiB.

Buxaan, OCHOBHOTO MaTepiaay.
disococpia i TPOBIAHI KOHIIENTH OCBITHU
KYABTYPH IIOCTMOAEPHY CTAAH OCHOBOIO JIAST
TEOPETUYHUX PO3BiAOK BHUIAATHUX yYEHHUX
XX croaitra - 2Kana-dpancya Aiorapa
(1979) [12], 2Kaka Heppionu (2000) [13],
XKana Bogpigapa (2004) [14] Ta iH.
XK. Bogpisap yBiB y cydacHy HayKy IIOHSTTH
cumMynskpy -— B3HaKy \ o0pasy, SKui
3aMilllye peaAspHIiCTH 1 BIIAMBae Ha
CBiJOMICTBb AIOAMHU. Ha mpoiiec TBopeHHS
CUMYASIKPIiB OCOOAMBHH BIIAUB CIIPaBASIE
cydacHa IHdpoBa KYyABTYpa, COIliaAbHI
MepexXi Ta iIX KyABTYPOAOTIYHHH 3MIiCT,
BipTyaAbHHH ITPOCTip KOMyHIKaliil (B TOMY
qucAi 'y cdepi KyABTYypH ¥ MHUCTEIITBA)
TOILIO. [TocTmonepHe yKpaiHCbKe
CYCIIIABCTBO NPHUHHAAO BCi BHKAHKH, SKi
CHPUYUHIOE 3MicT Ta OCHOBHI
XapaKTEPUCTHUKHU I[bOTO €TaIly CYCITiABHOTO
PO3BUTKY, 30KpeMma, BTpaTy [AO0BipH [0
"Beankux HapaTupiB' (3a 2K.-d. Aiorapowm,
1979, "TlocTmozepHICTCBKA  CHUTYyAallid.
[omnoBias mmpo 3HaHHa" [12]).

[TpencraBHUKH IIOCTMOIEPHY y
MHUCTELbKIH cdepi 3pobuan 1110  cdepy
MaKCHMaABbHO BIIKPUTOIO, 3 pPEaAbHUMH
KUTTEBUMH IIpoliecaMu. ToMy MHUCTEIITBO
IIOCTMOAEPHY  IIe  YacTo  Ha3WUBaIOTh
"aHTUYTOIIi€0" . 3BicHo, HOITyAIPHOCTI
IIOCTMOZEPHY cIpusaa ¥ iHdopmariitiHo-

paHime

TEXHOAOTIYHA  PEBOAIOIL, $Ka, OKpiM
iHITIOTO, TpaHcdopMyBasa 3MICT
npodpeciiiHol HiITOTOBKU draxiBIliB

MHUCTEIBFKOrOo TIPOopiAf0 B iHHOBallitiHi ii
dopmHU — OH-AAHH, BipTyaAbHY, IUCTAHIIHHY,
3Mmimany Tomio. TakumM YHHOM, TPagULLiHHI
BUAM MHCTEIITBa (TpagullifiHUN >KUBOIIUC,
rpadika, CKYABIITYypa TOIIO) CTAAW IIIABHO
HaKAQIaTHCId Ha MOXKAWBOCTI Cy4YacCHHUX
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on the capabilities of modern information
technologies. The content of educational
programs for the professional training of
future artists, graphic designers, actors,
decorators, and musicians gradually
began to include pop art, video art, blog
art, kineticism, happening, performance
art, etc. Scientific views on the division of
art into mass and elite art have changed,;
the art sphere has begun to resemble a
variable, synergistic, dynamic pulsating
environment. As N. Holovchenko (2022),
simulacra formed in the postmodern era
are "an empty sign, a pseudo-thing; an
image, a sign not correlated with reality;
an unreal synthetic product, a
combinatorial model in an airless space
(for example, the idea and model of
Disneyland)" [15]. The original example of
postmodern art was happenning, a
direction of avant-garde art where the
process dominates over the result in
theater, music, decor, paintings, etc. [16:
234]. According to Ukrainian researcher
O. Lachk (2014), "it is the provocative
nature of the action that actualizes new
topics for discussion in society, which
deliberately remain outside the
boundaries of everyday discussion due to
their ambiguity" [17: 220].

Postmodernism offers a multiplicity of
interpretations, the localization of any
knowledge, and supports doubts about the
authority of  traditional discourse,
including in art and the training of
specialists of art profile. At the same time,
the methodological foundations of classical
theories of humanism, hedonism, and
aesthetics remain within the philosophy
and cultural studies of postmodernism,
which are proving to be innovative in the
current conditions of training specialists of
the art sphere.

As a global phenomenon that emerged
and operates on the interface of cultural
studies, philosophy and art,
postmodernism has had an impact on the
pedagogical foundations of modern art
education. The axiological determinants of
professional training of specialists of art in
higher education institutions draw us to
the established and at the same time new
concepts of pedagogical science - "art
pedagogics", "pedagogics of art", "art

iHpopMAaITiHHUX TEXHOAOTIH. Y 3MiCT OCBITHIX
Imporpam npodpeciiiHoi HiATOTOBKU
MaliOyTHIX XyOOKHHKIB, rpadikiB, akTopis,
[OEeKOpPaTopiB, My3HUKAHTIB IIOCTYIIOBO CTaAH
BXOOUTU IIom-aprT, BiZICOMHUCTELITBO,
MHCTEIITBO OAOTy, KIHETH3M, XeIIeHiHT,
nepOpPMEHC TOIIO. 3MIHHAMCH HAYKOBI
IIOTASIIN Ha IIOfiA MHCTELITBa Ha MacoBe H
eAiTHe; cpepa MUCTELITBa CTasa HaraayBaTU
3MiHHE, CHHEPreTHYHE, OUHaMIidHe
IIyAbCyIOdYe cepenoBHuIle. YK 3a3Hadae
H. T'oaoBuenko (2022), cpopmoBaHi B €OXy
IIOCTMOJEPHIZMY CUMYAIKPU — IIe "IIyCTUH
3HaK, [CeBAOpidy; obpa3, 3HaK, He
CIIiBBiIHECEHUH i3 peasbHICTIO; HEPEAABHUH
CHUHTETUYHUH  IIPOAYKT, KOMOiHaTOpHaA
MoZeAb Yy  Oe3moBITPAHOMY  IIPOCTOPi
(Hammpukaaz, imess Ta MoAeAab [licHelireHmy)"
[15]. OpuriHaabHUM ITPUKAQIOM MHCTEIITBA
IIOCTMOAEPHY CTaB XenneHiHe (TeIleHiHr) —
HalpsgM aBaHTapHOIO MHCTELTBa, e
IPOIIEeC MOMiIHYy€e Ha PE3yABTATOM — B TeaTpi,
MY3HIli, AEKOpi, XyHOXKHIX IOAOTHAX TOIIO

[16: 234]. 4k 3a3Hadae yKpaiHCBKa
mocaipauiig O. Aauko  (2014), "came
IIPOBOKAIiMHMIH Xapaxkrep OificTBa

aKTyaai3ye HOBiI TeMH [OAsl OOTOBOPEHHH Y
CYCIIIABCTBI, SIKi CBiIOMO 3aAWNIAIOTHCS I103a
MexKaMH ITOBCSKAEHHOI MAHCKYCii BHaCAiIOK
cBo€i HeogHO3HA4YHOCTI" [17: 220].
[ToctmMOozEpH IMIPOIIOHYE MHOXKHWHHICTD
iHTeprIpeTallifi, AOKaAbHICTb OyIb-SIKOTO
3HAHHSI, OiATPUMYyE CyMHIB 11010
aBTOPHUTETHOCTI TPaAULIIMHOTO AUCKYPCY, B
TOMY 4YHCAI B MHCTELTBI Ta MHiATOTOBII
daxiBIliB MHCTEIBKOTO mpodiaro.
Bomguoyac 'y Mexax  disocodii #
KYABTYPOAOTii ITOCTMOZEPHY 3aAHIIAIOTHCS
METOMOAOTIYHI 3acaagyu KAACHYHUX TeOopiH

ryMaHi3My, T€IOHi3My, €CTETHKH, $Ki
BUSABASAIOTH cebe iHHOBAIifHO B Cy4YacHHUX
yMOBax IIiATOTOBKHU draxiBiliB ad

MHCTeINBKOI cdhepH.

9IKk TaoOOasbHE ABHINE, SIKE€ BHHHKAO i
dYHKIIIOHye Ha MeXi KYABTYPOAOTii,
dinocodii # MucTEnTBA, IIOCTMOAEPHI3M
CIIpaBUB CBill BIIAUB Ha II€aTroTriyHi 3acagu
Cy4JacHOI MHCTEIBKOI OCBITH. AKCiOAOTIYHi
JeTepMiHaHTH IIpodpeciiHol MiATOTOBKU
daxiBIiB  MHCTELBKOro  IHIpodisro y
3aKAaIax BUIINOI OCBITH 3BEPTAIOTH HAC [0
yCTaA€HUX 1 BOAHOYAC HOBITHIX IOHSITH
IeAaroriyHoi HayKH — "MHUCTeIIbKa
memarorika’, '"megarorika  MHCTeITBA',
"MHCTellbKa ocBiTa". KoxHe i3 3a3HaYeHUX
TIOHSATH Y IOCTMOJAEPHOMY CYCITIABCTBI Ma€e
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education". Each of these concepts in a
postmodern society has its own special
color and specific meaning.

The concept of art pedagogicsis analyzed
in numerous scientific works by L. Masol
(2006) [1], O. Mykhailychenko (2004) [2],
V. Orlova (2003) [3], O. Otych (2010) [4],
O. Rudnytskoi (1998) [5], O. Shevniuk
(2000) [6] and others.

H. Padalka in her works (2008) [18]
analyzes in detail the content of the
concept of "pedagogics of art" and the
current modern  priorities of its
development. For example, the researcher
notes that "the artistic guidelines of the
21st century are determined by a number
of characteristic features. Among them,
in our opinion, of particular importance
for the modernization of art pedagogics is
the consideration of such phenomena as
the coexistence of different directions,
concepts, and trends in art" [19: 32]. The
researcher has identified a set of factors
that determine the development of art
pedagogicsin postmodern culture: the
proliferation of technical and information
technology resources in contemporary
art; socio-psychological characteristics of
both representatives of the artistic
community and consumers; the
prevalence of the phenomenon of mass
over academic art, etc. [19: 31-32]. We
also consider it important to note the
scientist's conclusion about the need to
identify the pedagogical component in
contemporary art as an academic
discipline, and in the training of art
professionals in particular.

To this day, art pedagogics based on
the humanistic paradigm of education; at
the same time, the postmodern era leaves
its mark on the development of the

humanistic foundations of art
pedagogics. Postmodern trends do not
deny, but rather complement the

humanistic foundations of modern art
education: taking into account the need
for free choice by students of the content
and trajectories of art education;
stimulating a critical attitude to art and
free interpretation of works; interaction of
rational and emotional factors in the
assimilation of artistic and pedagogical
content of professional training.

CBOE ocobAnBe 3abapBAeHHS 178
crertpiyHUY 3MicCT.

[Tonarra MHUCTELBKOI IeJaroriku
aHaAi3yeTbCs B YHCAEHHHUX HAyKOBUX
npargx - A. Macoa (2006) [1],
O. Muxatiangyenko (2004) [2], B. OpaoBa
(2003) [3], O. OTuu (2010) (4],
O. Pymouunpkoi (1998) [5], O. lleBHioKk
(2000) [6] Ta iH.

Y mpaugx I Ilagaaku (2008) [18]
[eTaAbHO aHaAi3yeTbCcd 3MICT MOHSTTH
'memarorika  MHUCTelITBa" Ta  CydacHi

npioputetru ii po3BUTKy. Tak, mocaigHUNA
3a3Havae, 0 "MHCTenbKi opieHTHpm XXI
CTOAITTH BHW3HAYAIOTHCS IIAHUM PSIOOM
xapakTepHux puc. Cepem HHUX 0COOAMBOI
3HAYYLIOCTI OAS MOAEpHi3allii memaroriku
MUcTellTBa HalOyBa€e, Ha Hall IIOTASM,
BpaxyBaHHS TaKHUX SBUILI, aK
CIIiBiCHyBaHHS Pi3HOMAHITHUX HAaIIPSIMIB,
KOHIIeNIiY, Teuit B mucrentni” [19: 32].

JocaigHuid BU3HAYUAA CYKYIIHICTB
YUHHUKIB, III0 BH3HAYaAIOTh PO3BUTOK
Ienarorikil MHCTENTBa y HOCTMOAEPHIH
KyABTYpi: IIOINUPEHHS TEXHIYHHUX Ta
iH(OopPMAaIiHHO-TEXHOAOTIYHUX PECYypCiB B
Cy4acHOMY MUCTEIITBI; COIliaAbHO-
IICUXOAOTIYHI XapaKTepPUCTUKH gK

IpeCcTaBHUKIB MUCTEIHKOI CITIABHOTH, TaK
i croxuBadiB; IlepeBakaHHS (PEHOMEHY
MaCOBOCTI Had akKaAeMidYHMM MHCTELITBOM
Ta iH. [19: 31-32|. BaxkaAUBUM BBazKaeMo
TaKOXK BHUCHOBOK  y4Y€HOi CTOCOBHO
HEOOXiMHOCTI BUYABAEHHYI  II€OATOTiYHOL
CKAQIIOBOi y CyYacHOMY MHCTENTBI $K
HaBYaALHIHM AHCIHIIAIHI, Ta B IiATOTOBIIL
¢raxiBIIiB MHCTELBKOI chepH 30KpeMa.

B ocHOBI MHCTEIIBKOI II€1aroriKu JOHUHI
A€XUTH T'yMaHICTUYHA [apaaurMa OCBiTH;
BoAHOYAC moba MOCTMOAEPHY HaKAalae Ha
PO3BUTOK TYMaHICTUYHHUX OCHOB
MUCTEIBKOI Iefaroriku CBi BiIOUTOK.
I[TocT™MozepHi TEHAEHIIII He 3allepeduyIOTh, a
paaie AOTIOBHIOIOTH TYMAaHICTHYHI 3acaiu
Cy4acHOI MHCTEIBKOI OCBITH: ypaxyBaHHS

HeoOximHocTi BiABHOTO BUOODPY
zmobyBayaMu 3MIiCTy Ta  TPaEKTOPiH
MHUCTELIBKOL OCBITH; CTUMYAIOBaHHS

KPUTHUYHOT'O CTaBA€HHSI [0 MHCTEIITBA Ta
BiABHOI iHTepIpeTallii TBOpPiB; B3aeMOid
pallioHaABHUX ¥ €eMOIiMHUX YUHHUKIB y
3aCBO€EHHI MHUCTELBKO-I1€aroTiYHOr0O
3micty mpodpecifiHol miArOTOBKH.

OToxk, Ha miacTaBi aHaaizy disocodii Ta
METOIOAOTiI IOCTMOAEPHY SK BH3HAYHOTO
KyABTYPHO-MUCTELIBKOTO  pyxy  XX-XXI
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So, based on the analysis of philosophy
and methodology of postmodern as an

outstanding cultural and  artistic
movement of the 20th-21st century, we
can formulate the characteristic

features of pedagogical training of
specialists of art profile in the
postmodern educational space as a set
of certain innovations in the organization
and content of the educational process.
We believe that one of the most
important signs of the transformation of
the pedagogical training of art specialists
is the formation of postmodern content of
their training. First of all, it should be
noted that students of artistic specialties
(in particular, at Rivne State University of
Humanities) study special courses such
"Postmodern Art" or  "Postmodern
Culture" [20] On this basis, the following
educational components were introduced
into the content of their training
"Computer Graphics", "Fundamentals of
Shaping and Modeling", "Descriptive
Geometry and Perspective" (Ternopil
Volodymyr Hnatiuk National Pedagogical
University, 2024, education program
"Fine Arts, Decorative Arts, Restoration"
[21]); "Techniques and technologies of
photography", "Video art", "The art of
video Dblogging" (Ternopil Volodymyr
Hnatiuk National Pedagogical University,
2024, Educational program "Photography
and Visual Practices"); "Fundamentals of
Ecodesign", "Artistic-Computer
Graphics", "Modern Visual Arts" (Rivne
State University of Humanities, 2024,

Educational = Program "Fine  Arts,
Decorative Arts, Restoration"). At Pavlo
Tychyna Uman  State  Pedagogical

University on the Educational program
"Secondary Education (Fine Arts)" [22]
students will study such educational
components as "Fundamentals of Digital
Fine Arts" and "Paper Plastics"; within the
educational program "Secondary
Education. Choreography" "Yoga in
choreography", "Performative practices in

choreography"; at the educational
program "Musical Art - New Music
Technologies", "Digital Literacy",

"Contemporary Foreign Music. From

Avant-Garde to Postmodern", etc.

CTOAITTH MOKEMO chopMyArOBaATH
xapaxmepHi  O3HAKU neodazoziuroi
niczomoexu axieyie mucmeyvKo20
npodgpinro e nocmmooepHoMY

oceimHbOMYy npocmopi — K CyKyIIHIiCTb
IIeBHHUX iHHOBAaIlifi B opraxizariii Ta 3MicTi
HaBYaABHOTO ITPOLIECY.

BBaskaemo, 110 OOHI€EN 3
Halleaxknueiuux O3HaK TpaHchopMartii
IeAaroriyHoi IIiATOTOBKHU daxiBiiiB
MHCTEIBKOIo IIpodialo € gpopmyeaHHs
nocmmooepHoz0 3amicmy ixHBOI
[iATOTOBKHU. [TepenoBciMm, Ma€eMo
KOHCTaTyBaTH, IO 3400yBadyi MHUCTELbKUX
crieiaabHOCTEH (30KpeMa, y PiBHEHCBEKOMY
Oep3KaBHOMY TYMaHITapHOMY YHiBEpPCHUTET)
BUBYAIOTH CIIEiaAbHI HaBYaAbHI KypPCH, 9K
"MucrenrBo noctmozaepHy" 4u "KyapTypa
noctMmoznepHy" [20] 3a 1ier0o 03HAKOK B
3MicT IXHBOI IIiATOTOBKH craau
BITPOBA’KyBaTHUCS TaKi OCBITHI
KoMmmoHeHTH, 9K "Kowmir’'rorepHa rpadika’,
"OcHOBH dopMOyTBOPEHHS Ta
MakeTyBaHHd", "HapucHa reomerpia Ta
nepcrekTuBa’ (TepHOMTIIABCBEKMIA
HaIl[lOHAABHHUH NEeOaroriyHUud yHIBEPCHUTET
imeHi Boaomumupa TI'matioka, 2024 p.,
OCBIiTHA nporpamMa "ObpazoTBOpUe
MHUCTEIITBO, [JE€KOpaTUBHE  MMCTELTBO,
pecraBpariga’ [21]); "TexHIKH Ta TE€XHOAOTI
¢doromucrenTa', "Bigeo-apt', "Mucreirrso
BimeobaorepcTBa” (TepHOMTIiABCEKHIA
HalliOHAABHUN IIefaroriyHuil yHiBEepCHUTET
imMmeHni Boaomgumupa TI'Hatioka, 2024 p.,
ocBiTHA T1porpamMa "doToOMHCTENTBO Ta
BigdyaabHi OpPaKTUKH'); "OcHOBH
eKoau3aiuy", "XymoKHBO-KOMII IOTEPHA
rpadiika"’, "CydacHi Bi3yaabHi MucTenTBa"
(PiBHEHCBKUMI OepxKaBHHUH TyMaHiTapHHUH
yHiBepcuteT, 2024 p., OCBiTHSI IIporpama
"Ob6paszoTBOpUE Ta JEeKOpaTHUBHE
muctenTBo"). B YMaHCEKOMY OepKaBHOMY
negaroriyHoMy  yHiBepcuteTi Ha  OIl
"CepenHasa ocBiTa. O6pazoTBOpUEe
MmuctenTBo" [22] mepembadeHO BHUBYEHHS
3mo6yBayaMH TaKUX OCBITHIX KOMITOHEHTIB,
ak "OcHoBU IHU(PPOBOro 06pa30TBOPYOTO
mucrenrrea’, "llanepornaacTuka’; y mMexax
OI1 "Cepenns ocsita. Xopeorpadis" — "Hora
B xopeorpadii”, "TlepdopmaTuBHi
OpakTUKH B xopeorpadii'; wnHa  OII
"My3H4YHE MUCTEILITBO" "HoBi My3u4Hi
TE€XHOAOTI{", "IlucppoBa  rpPamMoOTHICTB',

157



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 2 (121)

Bicrux XKumomupcbrozo deprkagHoz0 YyHigepcumemy imeHi leana @paHka.
ITedazoziuni Hayku. Bun. 2 (121)

The second important feature is the
development of innovative forms,
methods, techniques and methods of
teaching for the purpose of effective
pedagogical training of specialists of art
profile. This feature is realized in a set of
teaching methods, as well as diagnostics
and assessment of students' academic
achievements, taking into account the
current state of the art industry and the
cultural sphere in general. Thus, virtual
and online forms of organizing the
educational process are of particular
importance in the process of
implementing educational programs,
which, it should be admitted, are quite
difficult to enter the educational space of
the artistic field of knowledge due to the
need to implement a subject-subject
strategy of professional training of future
specialists in the artistic field. However,
among the above-mentioned innovative

forms and methods of educational
activities in higher education
institutions, interactive teaching

methods, case studies, mutual learning,
project activities of students, etc. occupy
a significant place. According to the
author's own research and teaching
activities, trainings, master classes, press

conferences, role-playing games,
simulation games, modeling of
professional situations, scribing,

storytelling, etc. are gaining popularity
among future art professionals. It shold
be noted that some of these active and

interactive  teaching methods were
borrowed by domestic teachers in
countries that have accumulated

considerable experience in implementing
these methods in the process of training
specialists of art profile. For example,
storytelling is the art of storytelling with a
certain  improvisational component,
which is especially important for the
development of creative thinking,
imagination, and fantasy of future
specialists of art profile. This method of
educational activity manifests itself in
several varieties: cultural, social, and
commercial. For us, cultural storytelling
is of particular importance, the content of
which is reflected in values, morals and
beliefs. For example, the content of the

"CygyacHa  3apyOixKHa  My3HKa. Bin
aBaHrapay OO IIOCTMOJAEPHY' Ta iH.

/Jlpyea BazkaMBa O3HaKa — pO36UMOK
iHHOeauiliHux cdopm, memodie,
memoourx i mexHiK HABUAHHSL 3 METOIO
epeKTUBHOI  memaroriyHoi  MiATOTOBKH
¢paxiBuiB MuHcTeUBKOro IIpodisto. g
O3HaKa peasi3yeThCcs y CyKyIIHOCTI METOIB
HaB4YaABbHOI JSIABHOCTI, a TaKOXK
MIarHOCTHUKU Ta OILIHIOBAHHA HaBYaAABHHX
[OCATHEHb 3700yBadiB 3 ypaxyBaHHAM
Cy4acHOI'0 CTaHy MHCTEIBKOI raaysi Ta
cchepu KyabTypH 3arasaoM. Tak, ocoOAUBOTO
3HA4YEeHHsI B IIPolleci peaasizallii OCBiTHIX
nporpamM HabyBalOTh BipTyaAbHi Ta OH-AQHH
¢dopmu opranizailii HaB4aABHOTO IIPOLIECY,
dKi, BapToO BH3HATH, [OOCUTb CKAQIHO
BXOOATh B OCBITHIM IPOCTip MHCTEIIBLKOI
raaysi 3HaHb BHACAIDOK HeoOXimHOCTI
peaaizyBaTu Cy0’€KT-Cy0O’€KTHY CTpPATETiIo
npodecitinoi OiATOTOBKHU MarOyTHIX
¢raxiBuiB Mucrenpkoro mpodisto. OgHaK,
cepel 3raJaHUX iHHOBalliMHUX dopMm i
METOMiB HaB4daAbHOI pAigapHOCTI y 3BO
3Ha4YHE Miclle IIOCifarTh iHTEepaKTHUBHI
MeTOAM HaB4YaHHd, HaB4aAbHI KeHcH,
B3a€EMOHABYAaHHS, IIPOEKTHA MiIABHICTH
3nobyBayiB Ta iH. Cepex MalbyTHIX
¢axiBIiB MHUCTEIIBKOTO MHpodirro, €K
CBiIYHUTH aBTOPChbKa HAyKOBO-IleJaroriyHa
OiIABHICTB,  HaOyBalOTh  IOIYASPHOCTI
TPEHIHTH, MalcTep-KaacH, pec-
KOH(pepeHIlii, poAbOBi irpm, imiTaniiHi
irpu, MOJEAIOBAHHH npodpeciiHux
cutyalliii, CkKpaibiHT, CTOpiTEeAiHr Ta iH.
3ayBazxkumo, II0 [edKi 3 Ha3BaHUX
aKTUBHUX Ta IHTEPAKTHBHUX METO/IB
HaB4YaHHA OyAMW 3am03WYeHi BiTUYM3HAHUMH
negaroraMy B KpaiHax, dKi HaKOIUYHUAH
qyuMaAul OOCBif peaasizallii IUX METOHIB Y
OPOIIECi MiArOTOBKHY (PaxiBIiB MHCTEIIFKOTO
npodiato. Tak, HaIpUKAa, cmopimeniHe €
MHUCTEIITBOM PO3TIoBIdi 3 IIEBHUM
iMITpOBi3allitHUM CKAQIHUKOM, 10
0CODOAMBO BazKAUBO JIASI PO3BUTKY TBOPYOTO
MHCAEHHS, yaBH, QanTasii MaibyTHix
¢daxiBiB mMucreupkoro Impodiaro. ILle#
METO HaBYAALHOI AISABHOCTI BUABASE cebe
B KIABKOX PI3HOBHJAX — KYyABTYPHOMY,
colliaAbHOMYy, KoMepliiifiHoMmy, [aa Hac
0Cc0o0AMBOTO 3HaUEHHS HabyBa€e KyAbTypPHUN
CTOPITEAIHT, 3MICT SKOI0 BioOpazKaeThCS B
LiHHOCTSIX, MOPAABHOCTI ¥ BipyBaHHSIX.
Tak, Hampuraazn, y 3MicTi BUOipKOBOIi
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elective educational component "Art
Workshop" for applicants for the first
(bachelor's) level of higher education at
Rivne State University of Humanities
(2024-2025 academic year) includes the
study of topics that combine postmodern
status and the possibilities of realizing
storytelling: "The Crisis of Traditional Art
Forms", "New Visuality in Theoretical
Studies. Marcel Duchamp", "Virtuality as
a New Visuality", etc.

As for scribbling, this newest visual
teaching method has a  purely
postmodern content, as it involves the
author's (student's) interpretation of the
educational material on the principle of
"parallel following", which  allows
developing both purely artistic and
psychological and pedagogical knowledge
and skills of future specialists of art
profile. For example, when studying the
module "Creative portfolio (case) as a
basis and motivation for the formation of
a teacher of artistic and creative
direction"  within the  educational
component "Methods of teaching music"
(Ternopil Volodymyr Hnatiuk National
Pedagogical University, second (master's)
level of higher education, educational
program "Secondary Education. Musical
Art") students can create screencasts in
the process of designing their own
methodological cases during practical
classes. In the process of studying the
topic "Scenario work in the system of
professional activity of a teacher" (Pavlo
Tychyna Uman  State  Pedagogical
University, second (master's) level of
higher education, educational program
"Secondary education. Choreography")
the scribing method can be used in the

process of designing scenarios for
children's parties and their
discussion/presentation in practical
classes.

Performance is closely related to
scribbling, while at the same time

reflecting improvisational practices in art,
which, in our opinion, can be used in the
training of art professionals. This purely
artistic method of educational activity of
the postmodern era has a powerful
pedagogical content: its five main
elements (time, space, body, artist's

OCBITHBOI KOMIIOHEHTHU «ApPT-IIPAKTUKYM»
[Ag 3100yBadiB IIepIIoro (6akasaBpCHKOTO)
piBHs BUINOI OCBITM B PiBHEHCBEKOMY
[LepKaBHOMY I'yMaHITapHOMY VHiIBEpPCHTETI
(2024-25 H.p.) mnependadeHO BHUBYEHHS
TeM, dKi IIOEAHYIOTH IIOCTMOAEPHUH CTaTyC
1 MOXKAMBOCTI peaai3allii CTOPITeAIHTY:
"Kpus TpaguLiiHUX dopm
obpasorBopuocti”, "HoBa Bi3yaAbpHICTH B
TEOPETUIHUX JOOCAIZKEHHSIX. Mopic
Hromian", "BipTyasbHicTE 9K  HOBa
BigdyaABHICTB" Ta iH.

lomo ckpaiibiHey, TO 1le¥ HOBITHIHN
BidyaAbHUH MeTO[ HaB4YaHHS Ma€ CyTO
IOCTMOAEPHUH 3MICT, OCKIABKHU
nepenbadae  aBTOPCBKY  (CTYIEHTCHKY)
IHTEepIIpeTallilo HaBYaAbHOTO MaTepiasy 3a
IPUHIUIIOM '"TIapaA€ABHOI'O CAiLyBaHHS'",
110 [JO03BOASE  PO3BUBATU SHK  CYyTO
MICTEIBbKI, TaK i IICHXOAOIO-IIeJaroridyHi
3HaHHS Ta BMiHHA MaMOyTHIX ¢axiBIliB
MHCTenbKoro Ipodisro. Tak, Hampuraam,
IpU BUBYEHHI Moayas "TBopue moptdoaio

(ketic) sgK oOcHOBa 1 MoTUBallig [OAd
CTAHOBA€HHSI  BHKAQJa4da  MHUCTEIIBKO-
TBOPYUOTO CHIpsIMyBaHHS" B MexKax
OCBiTHBOT'O KOMIIOHEHTa «MeTonuka
BUKAQIaHHS My3UYHOTO MUCTELTBa»
(TepHoOMiABCHKMH HallioHaABHUH
neaaroriyHui YHIiBEpCHTET imeHi
Boaomgumupa l'matioka, OpyTUH

(Maricrepchkuii) piBeHb BuIloi ocitu, OIl
"CepengHst ocBiTa. Mys3udyHe MHCTELTBO")

3n00yBayi BUIIO] OCBiTH MOXKYTb
CTBOPIOBATH CKpaiibu y Irporieci
IIPOEKTYBAaHHS  BAACHHUX  METOAWYHHX

KeHCIiB Mg dYac IPakTHUIHUX 3aHATH. Y
mpoiiec BuBUYeHHS TeMu "ClrieHapHa poboTta

B cucreMi 1mpodeciiHoi  migapHOCTI
nemarora" (YmanaCBKHH Oep2KaBHUU
megaroTiyHuM VHIBEPCUTET iMeHi
[TaBaa TuuuHu, AOpyrUudl (MaricrepCbKHH)

piBeHb BuUIOi ocBiTH, OII "CepenHs ocBiTa.
Xopeorpacida') wmerom CckpadbiHTy Mozke
OyTu BUKOPUCTaHUU y rpoiieci
IPOEKTYBaHHYA CIIEHAPIIB JUTAYHX CBAT Ta
ix obroBopeHHsa |\ mpeseHTalii Ha
OPaKTUYHUX 3aHATTIX.

ITepchopmaric  TicHO TIOB'sI3aHUM  3i
CKpaibiHTOM, Bo/IHOYAC BizmmoOpazkae
iMIIpoBi3alliliHi MpPaKTUKU B MUCTELTBI, SKi
MOXKYTb OyTH, Ha HAITy OyMKY, BUKOPHUCTaHi
B  migroroBii  (paxiBIiB  MHCTEIIBKOTO
npodiaro. ILleff CcyTo MHCTEHBKHUH METOX
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presence, relationship between the
creator and the public) provide
pedagogical interaction between the
subjects of educational activity — the

teacher and the student. In addition,
performance, according to the research of
Ukrainian scholar I. Maslovoi-
Lysychkinoi (2022) [23], is a form of social
protest, ideological action, and actionism.
The researcher notes the emergence of
such postmodern artistic innovations in
the Ukrainian artistic space as electronic
music, hip-hop, fluxus (art "here and
now"), reality shows, etc. Elements of
these innovations can also be used in the
methodology of teaching musical and
pedagogical disciplines to form a set of
relevant competencies and soft skills for
graduates of artistic and pedagogical
specialties in higher education. In
addition to these innovative methods, the
complex of methods and techniques of
postmodern art pedagogics includes
methods of training (e.g., artistic training)
and  support (e.g., artistic  and
psychological), as well as regulation of
volitional efforts. H. Padalka (2007) [24]
refers to these methods of educational
activity as those that form personal
artistic properties of learner/students.
Another important, third sign of the
introduction of changes to the content
and organization of pedagogical training
of specialists of art profile is, in our
opinion, the growing attention to the
pedagogical component of professional
training of specialists of art profile. As
evidenced by the educational programs
for training specialists of art profile at
Rivne State University of Humanities,
which we  analyzed (2024, first
(bachelor's) level of higher education,
specialty "Musical Art", specialization
"Stage Art. Actor", Educational Program
"Fine Arts, Decorative Arts, Restoration"),

this component includes both
compulsory and optional educational
components, such as: 1)compulsory

educational components: "Pedagogy" (120
hours, exam), "Psychology" (120 hours,
exam), "Fundamentals of Pedagogy and

Psychology" (160 hours, exam),
"Industrial Pedagogical Practice" (360
hours, credit), "Methods of Teaching

HABYAABHOI MiIABHOCTI OO0HM TIOCTMOIEPHY
Ma€e IIOTY:KHHUM IIefaroriyHuid 3MicT: Horo
II’ITh OCHOBHHX EAEMEHTIB (4ac, MpocCTip,
TiAO, TPHUCYTHICTH MUTIIH, BiIHOCHHU MiXK
TBOpLEM 1  myDaAiKoio)  3a0e3nedyroTh
TIeIaroTiYHUH B3aEMOBIIAUB MiXK Cy0 €KTaMH
HaBYaABHOI MIIABHOCTI — BHKAQZadeM 1
3nobyBaya ocBiTH. Kpim Toro, riepcgopmatc,
dJK CBIIYUTH [OCAIPKEHHS VKpPaiHCBHKOI
HaykoBulli [. MacaoBoi-Aucuukinoi (2022)
[23], € cBoepimHOIO (POPMOIO COILIaABHOIO
IIPOTECTy, imeHHOro mificTBa, AaKIiOHiI3MY.
JocaigHUITg Bia3Ha4Yae II0IBY B
YKPaiHCBKOMY MHCTELIBKOMY IIPOCTOpI IIie H
TaKUX [IOCTMOAEPHICTCEKUX XYIIOZKHIX
HOBAallili, 9K €ACKTPOHHA MYy3UKa, XEIICHIHT,
dAYKCYyC (MHCTEIITBO «TYT i 3apa3’»), peaaiTi-
uroy Ta iH. EaeMeHTH ITUX iHHOBallifi TaKoXK
MOXKYTb OyTH BUKOPHUCTAHI B METOAMIII
BUKAQIIAHHSI MYy3WYHUX 1 II€arorigyHux
OUCHUIAIH Oad (POPMyBaHHS CYKYITHOCTI
BIiAIOBIAHMX KOMIIETeHIi Ta soft skills
BUIIyCKHUKIB MHUCTEIIBKO-TIEIATOTIYHIX
crewiaabHOCTeH y 3BO.

KpiMm Ha3zBanux  IiHHOBaLliHHUX, ¥
KOMIIAEKCI METOMIB 1 METOAHMK MHCTEIILKOI
MEeJaroriku  IOCTMOAEPHY  3aAHIIAIOTHCS
MEeTOAM TPEHIHTY (HaIIpHUKAAZ, XyI0XKHBOI'O
TPEHIHTY) Ta HiATPUMKHU (30xpema,
XYIOKHBO-TICUXOAOTIYHOI), Ta  PeryAdllid
BoABOBHX 3ycuab. [. [lamaaka (2007) [24]
BIIHOCHUTD IIi METOOU HaBYaABHOI AIFALHOCTI
OO0 TakKux, L0 (POPMYIOTH OCOOUCTiCHI
XyIO3KHi BAAQCTUBOCTI Y4YHIB \ CTYZIEHTIB.

[Ile omHa BaxkAWBa, mMpemsi O3HAKA

~

BBEJIEHHdA 3MiH [0 3MiCcTy ¥ oprasisarti

Ieaarorigyaoil IIiINOTOBKH daxiBLiB
MHCTELBKOTO IIPodiAl0 €, Ha Hally OyMKY,
3pocmaHHst yYyeazu OO0 neoaz02iuHoOi
crnadoeot rrpodpeciitHoi [IiATOTOBKH
daxiBIiB  MHCTEIBKOTO  IHpodisto. Ik
CBiM4aTh IIpoaHaAi30BaHi HaMM OCBITHI
IporpamMu iATOTOBKH draxiBIliB

MHCTELIbKOTO IIpodiato B PiBHeHCBKOMY
OEepKaBHOMY TyMaHITapHOMY YHIBEpPCHUTETL
(2024 p., nepmnit (bakaraBpPCHKUH) piBE€Hb
Builoi oceitH, OIl "My3uyHe MHUCTELTBO",
OI1 "CrieHiuHe MHCTEIITBO. AxkTop",
OI1 "ObpazoTBOpUYE Ta IeKOpaTUBHE
MHUCTEIITBO"), 10 HA3BAHOI CKAQI0BOI MOXKHA
BiIHECTH SIK OOOB’I3KOBi, TakK i BUOiIpKOBIi
OCBITHI KOMIIOHEHTH, SK-O0T: 1) 000B’I3KOBI
ocBiTHI KommnoHeHTH: 'llemarorika" (120
roguH, icnur), 'llcuxoaoris” (120 romuH,
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Specialized Disciplines” (360 hours,
exam), "Methods of Teaching Fine and
Decorative Arts” (120 hours, exam),
"Course work on methods of teaching

professional disciplines" (120 hours,
defense of the work); 2) elective
educational components: "Work on
Pedagogical Repertoire" (120 hours,
credit), "Music Pedagogy" (120 hours,
credit), "Specifics of Working with

Children's Creative Groups" (120 hours,
credit). The content of the program "Fine
Arts, Decorative Arts, Restoration" (2024,
second (master's) level of higher
education) includes the study of
educational components "Pedagogy of
Higher Education" (90 hours, exam),
"Production (assistant) practice" (180
hours, credit). In addition, a number of
other educational components (which can
be considered pedagogical and artistic
subdisciplines) have a certain relation to

the pedagogical training of art
professionals, such as Orchestra Class,
Collective Performance Practice,

Fundamentals of Stage Management,
Actor's Skills, and some etc.

It should be noted that the level and
scope of the pedagogical component of
professional training of specialists of art
profile is significantly increasing in the
content of those educational programs
that are part of the field of knowledge

"Education". For example, at Pavlo
Tychyna Uman  State  Pedagogical
University, the educational program

"Secondary Education. Fine Arts" (first
(bachelor's) level of higher education)
provides for the study of such educational
components as "Pedagogy" (160 hours,
exam), "Psychology" (160 hours, exam),
"Coursework in Pedagogy or Psychology"
(40 hours, credit); within the educational
program "Secondary Education. Musical
Art" — "Methodology of Art Education and
Science" (120 hours, exam), "Methods of
Teaching Music" (320 hours, exam),
"Industrial Pedagogical Practice" (480
hours, exam), "Partnership Pedagogy"
(120 hours, credit), "Fundamentals of
teaching the integrated course "Art" at
school" (120 hours, credit), "Creative
teaching technologies" (120 hours,
credit), "Pedagogical skills of an

3aaik), "OCHOBH IIearoriku i IICHUXOAOTii"
(160 rogus, ictiut), "BrupobHuya negaroriyHa
npakTuka' (360 romuH, 3aaik), "MeTomuku

BUKAQAaHHS (paxoBux aucrmnain’ (360
roguH, icrut), "MeTommKa BHKAQIAHHS
00pa3oTBOPYIOTO Ta J[AEKOPaTUBHOI'O

mucrenrsa' (120 roaus, icriut), "KypcoBa
poboTa 3 METOAMKH BHKAQIAHHS (PaxOBHUX
aucrmnaig’ (120 roaguH, 3axuct poboTH);
2) BubipKOBi OCBiTHi KoMmIloHeHTH: "PoGota
Haa IemaroriyHuM  penepryapoMm’ (120
roouH, 3aaik), "MysuunHa nemarorika" (120
romuH, 3aaik), 'Cronemmdika pobotu 3
OUTSINM TBOPYHUM KoaekTuBoM" (120 roguH,
3aaiK). Y 3micti OIl  "OO6pasorBopue
MHCTELITBO,  [AEKOPaTHBHE  MHUCTELTBO,
pecraBpartisa" (2024 PiK, Opyrui
(MaricrepcpKui) piB€Hb BHIIOI  OCBITH)
nepeadbadeHo BUBYEHHS OCBITHIX
roMmrtoHeHTIB "Tlegarorika BuIoi mikoau" (90
roauH, icriut), "BupobHHYA (ACHCTEHTCHKA)
npaktuka' (180 romuH, 3aaik). Kpim Toro,
IIeBHE  BIJHOLIEHHS [0  I[IeJarorigHoi
OiITOTOBKU PaxiBITiB MHUCTEIILKOTO IPOQIiATO
Mae Ie HHU3Ka OCBITHIX KOMIIOHEHTIB (dKi
MOZKHa BBazKaTH [earorivHO-MHUCTEIIbKUMU

cybaucumnainamy), HATIPUKAA],
"OpkecTpoBUi Kaac", "KoaekTHBHaA
BHUKOHaBCBbKAa IpakTUKa', "OcHOBHU
cuenigyHoi wMaticrepHocTi', "MaiicTepHicTb
arTopa’ Ta AesKi iHIIi.

Bimzmaummo, 110 piBeHb 1 obcar
I1eJaroriYHOi CKAI0BO1 podpecifiHoi

OiITOTOBKY PaxiBITiB MHUCTEIILKOTO TPOIiATO
3HAYHO 3pOCTa€ y 3MICTI THX OCBITHIX
mporpaM, sKi BXOOSITb MO0 TaAy3i 3HaHb
"Ocsita". Tak, HaupHKaad, B YMaHCBKOMY
JEepKaBHOMY II€IArOTiYHOMY VHIBEPCHTETL
imeni IlaBaa TuymHM B MeXax peaaizarrii

ocBiTHBOI 1miporpamu "CepemHd  OCBiTa.
O6pa3zoTBopue MHUCTEILTBO" (meprrroro
(bakanaBpPCHKOrO) piBHA BHUIIOI OCBITH)

nepeadadeHo BUBYEHHS 3/100yBaYaMH TaKHUX
OCBiTHIX KOMIIOHeHT, 9K '[lemarorika" (160
romuH, icrur), 'Tlcuxoaoria" (160 romuH,
icint), "KypcoBa pobota 3 memaroriku abo
ncuxoaorii' (40 roguH, 3aaik); y Mexax OII
"CepemHsa ocBita. My3uyHe MHCTEIITBO"' -
"MeTozmoaoriss MUCTEIIBKOI OCBITH Ta HAyKH"
(120 romun, icrut), "MeTommKa HaBYAHHS
My3uyHoro mucrenrsa’ (320 roaus, icrut),
"BupobHuya megaroriyHa mnpakTuka' (480
ronuH, icrut), "llemarorika mnaptHeEpcTBA"
(120 rommH, 3aaik), "OCHOBM HaBYaHHH
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instrumentalist teacher" (120 hours,
credit), etc.
Conclusions and research

perspectives. Thus, we have analyzed
the leading factors and features of
pedagogical training of specialists of art
profile in the context of postmodern
philosophy and cultural studies. The idea
of synergy and nonlinearity of the modern
educational space is substantiated. A
conclusion is made about the role and
significance of the information and
technological revolution in the
development of postmodern art, on the
one hand, and its impact on the content
and organization of professional training
of specialists of art profile, on the other.
The author notes the inclusion of pop art,
video art, blog, kinetics, happenning, and
performance in the content of training.
The author substantiates the idea that
postmodernism has influenced the
pedagogical foundations of modern art
education and the interpretation of the
concepts of "pedagogics of art", "art
pedagogics", "art education". It is noted
that the modernization of art
pedagogicsis based on the correlation of
various phenomena, trends, and
concepts in the contemporary artistic
space.

Based on the analysis of numerous
scientific works, the main characteristic
features of pedagogical training of
specialists of art profile in the
postmodern educational space are
identified as a set of certain innovations
in the organization and content of the
educational process: 1) formation of
postmodern content of training of these
specialists (introduction of educational
components of postmodern content);
2) development of innovative forms,
methods and techniques of teaching in
the postmodern educational and artistic
space of higher education institutions
(interactive teaching methods, case
studies, peer learning, student projects,
simulation games, scrapbooking,
storytelling, performance); 3) increased
attention to the pedagogical component of
the content of professional training of art
specialists.

IHTErpoBaHOIO Kypcy "MucreirrBo" B MIKOAL"
(120 romgun, 3anik), "KpeaTHBHi TeXHOAOTII
HaBuyaHHa" (120 roauH 3aaik), "llemarorigHa
MaliCTepHiCTb BUKAQIa4a-
iHCTpyMeHTaaicTa" (120 roouH, 3aaik) Ta iH.
BHCHOBKH 3 ZaHOTO MOOCAiMKEeHHS i
NEPCIIEKTHBH IMOJAABIIHX PO3BiJOK.
Takmm 4YMHOM, HaMH IIPOAHAAI30BaHO
IPOBIAHI YMHHUKHU Ta O3HAKHU IIearorigyHOi
HiATOTOBKY (PaxiBIiB MHCTEIILKOTO IIPOiAI0
Yy KOHTeKCTi moctMmomepHoi dirocodii Ta
KyABTypoaorii. OOIpyHTOBaHO MQyMKY IIPO
CHHEpPriliHICTh Ta HEAIHiHHICTE Cy4acHOTIo
ocBiTHROrO  IIpocTopy. CdopMyabOBaHO
BHCHOBOK  IIPO PoAB i 3HAYEHHS
iH(OPMAIIHHO-TEXHOAOTIYHOI PEBOAIOLIT Y
PO3BUTKY MHUCTELITBA IIOCTMOAEPHY, 3 OLTHOIO
Ooky, Ta i BmAMB Ha 3MiCT i oprasizariii
npodcpecitiHoi [IiITOTOBKU draxiBIliB
MHUCTENBFKOro TpodpiaAr0 — 3 iHIIOTO.
BinzHauyeHO BKAIOYEHHS YV 3MICT ITiJTOTOBKH
draxiBIIiB IOIT-apTy, BileOMUCTEIITBA, OAOTY,
KiHeTH3My, XeNIeHiHTy, [nepdopMaHCy.
OOrpyHTOBaHO MOYyMKY, III0 IIOCTMOIEPHi3M
CIIpaBUB CBill BIIAUB Ha II€JATOTi4YHI 3acaiu
Cy4acHOi MHCTEIIHFKOI OCBITH Ta TAyMadYeHHS

TIOHAThH "Imearorika MUCTeITBA",
"MHCTeIIbKA megarorika’, "MHUCTEILKA
ocBiTa'. 3a3HadyeHO IIPO MOEPHI3allilo
IeJAaToTiKU MHCTEIITBA 3 ypaxyBaHHAM

CIIBBiOHOIIEHHS  PI3HOMAHITHUX  SBUIIL,
Tedil, KOHLIENLiH y CydJaCHOMY MHUCTELIBKOMY
IPOCTOPI.

Ha mincrasi aHaaizy 4cA€HHUX HAYKOBHUX
opaik BHU3HAYEHO OCHOBHI XapaKTepHi
O3HaKU neaaroriayHoi NiATOTOBKH
daxiBuiB MHCcTenmbkoro mnpodisro B
MOCTMOAEPHOMY OCBIiTHBOMY IpOCTOpi
dK CYKYyIHICTH IIEBHUX IiHHOBallii B
opragizartii Ta 3MicTi HaBYaAbHOI'O IIPOIIECY:
1) dopMmyBaHHS  IIOCTMOAEPHOIO  3MICTy
OiITOTOBKY HAa3BaHUX (PaxiBIlB (BBEIEHHS
OCBITHIX KOMIIOHEHTIB IIOCTMOZEPHOIO
3MicTy); 2) pO3BUTOK IHHOBAlliMHUX (QOpM,
METOIUK i TEXHIK HaBYaHHAg y
IOCTMOAEPHOMY OCBITHBOMY ¥ MHUCTEIIEKOMY
mpocTopi 3aKRAaLy BHIIOL OCBITU
(ilHTEepaKTUBHUX METO/IB HaBYaHHS,
HaBYaABHHX  KeHCiB, B3a€EMOHaBYaHHS,
CTYOEHTCBKUX IIPOEKTIB, IMiTaAIiMHUX irop,
CKpalbiHIy, CTOpPITEeAiHTY, IepdopMaHcCy);
3) 3pocTaHHd yBark [0  I[IeOaroriyHoi
CKAQOBOi 3MicTy mpodpecifiHOl MiArOTOBKU
¢haxiBIliB MUCTEIILKOTO TTPOIAFO.
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The prospect of further research is Ilepcnexmuea nodoansuwiux
related to the substantiation of the | docnidsens moB’sizaHa 3 OOIPYHTYBAHHSM
periodization of pedagogical training of | mepiommzarii  mnemaroriyHoi  ITiATOTOBKHU
future specialists in the field of art in the | Mma#ibyTHIX (paxiBIliB MUCTEITBKOTO IPOQIAIO
late 20th — early 21st century. HanpuKiHIli XX — Ha nodatKy XXI cT.
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LEARNING A FOREIGN LANGUAGE AS A SECOND: THE ROLE OF ACTIVE
COMMUNICATION AND LEXICAL ENRICHMENT

V. I. Kulak*

This article examines the features of learning a foreign language as a second language, emphasizing the
importance of active communication and a rich vocabulary. The role of communicative skills in the formation
of language skills is emphasized, as well as the development of oral and written skills through the interaction
of students and teachers. Special attention is paid to active learning methods, in particular role-playing
games, discussions, which contribute to the development of speech activity and increase motivation to learn
the language.

Effective strategies for enriching vocabulary are analysed, including the systematic study of new
vocabulary in thematic groups, the use of mnemonics, the creation of vocabulary maps and the integration
of new vocabulary into the phonological context. The importance of vocabulary in the process of mastering a
foreign language as a second language and its impact on overall language proficiency are considered. Focus
on the advantages of using authentic materials, interactive technologies and online resources for the
development of active communication and vocabulary expansion.

The differences between traditional language learning methods that focus on grammar and translation
and modern approaches focused on practical language use in real communicative situations are analysed.
It is emphasized that successful acquisition of a foreign language as a second language largely depends on
the intensity of language practice and purposeful lexical development, which together contribute to the
formation of a high level of language competence and readiness for intercultural communication.

Keywords: learning a foreign language, second language, active communication, lexical
enrichment, language competence, communicative techniques, lexical competence, speech activity,
interactive technologies, authentic materials.

BHUBYEHHS IHO3EMHOI MOBH SIK OPYI'OI: POAb AKTHBHOI
KOMYHIKAIIII TA AEKCHYHOI'O 3BATAYEHHS

B. I. Kyaak
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HO 8AXXNUBOCMI AKMUBHO20 CNLIKYB8AHHS ma bazamoezo cio8HuKos8o0z20 3anacy. ITiokpecriioemoses pons
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NUCbMOB8020 MOBNEHHSL uepe3 83aemolito cmyodeHmig i surnadauie. Ocobnuea yeaza npuoinisemsbesi
AKMUBHUM MemoO0aM HABUAHHSL, 30KpeMa PONbO8UM i2pam, OUCKYCISIM, SIKI CNPUsiiomb po38UMKY
MoesieHHeBOT JistlibHOCMI ma Ni08ULUYHOMb MOMUBAYIHO 00 BUSUEHHSL MOBU.

AHanizyromecst  egpekmueHi cmpamezii 36azaueHHsT C0BHUKO0B8020 3andacy, 6K/IoUuaouu
cucmemamuuHe 8UBUEHHS HOBOL JIEKCUKU 8 MeMAMUUHUX 2PYNAX, BUKOPUCMAHHS MHEMOMEXHIKU,
CMBOPEHHSL Kapm CI08HUKO08020 3aNACY Ma IHMe2pY8aHHS HOB0T IeKCUKU Y (POHON02IUHUTL KOHMeKCm.
PozansiHymo 3HaueHHsl C/IO8HUKO08020 3aNndacy 8 NPoyeci 080/100iHHSL IHO3EMHOK MO0 SIK OpY20t0 ma
lioe0 enaue Ha 3az20/bHe B0JI00IHHSL MO8010. 30cepedrkeHHsi HA nepesazax eUKOPUCMAHHSL
A8MEeHMUUHUX Mamepianie, HMepaKkmueHUX MexHON02ilL ma OHAAUH-pecypcid OJsi po3sumry
AKMUBHOI KOMYHIKAUIL ma po3uLUpeHHsl CILOBHUKO8020 3anacy.

ITpoaHanizogaHo 8iIOMIHHOCMI MK MPAOUYILHUMU MEMOOAMU BUBUEHHSL MOBU, SIKL AKUEeHMYIOMmb
ysazy Ha epamamuyi ma nepewnadi, i CYUacHUMU nNiOX00aMU, OPIEHMOBAHUMU HA NPAKMUUHE
BUKOPUCMAHHSL MOBU 8 PeanbHUX KOMYHIKamueHux cumyauisx. IliokpecneHo, wo YycniuuHe
ONAHYBAHHSL [HO3eMHOI MO8U siK OpYz2oi 3HAUHOIO MIPOI0 3anieKumb 810 IHMEeHCUBHOCMI MOSHOI
NPaKmMuKu ma YinecnpsimoeaHozo JeKCUUHO020 PO38UMKY, WO 8 CYKYNHOCMI Cnpusie hopMYy8aHHIO
8UCOK020 PIBHSL MOBHOI KOMNEemeHMHOCMI ma 20moeHocmi 00 MDKKYAbMYypPHOT KOMYHIKAYL.

Knrouoei cnoea: susueHHsi iHO3eMHOi MO8U, Opyza MO8d, AKMUBHOA KOMYHIKAUISL, JeKCUUuHe
36azaueHHsl, MOBHA KOMNEMEeHMHICMb, KOMYHIKAMUBHI MemoOUKU, JeKCUUHA KOMNnemeHuyis,
MOBJIEHHEBA AKMUBHICMb, IHMEePAKMUBHI MEXHO02ii, a8MeHMUUHI mamepianu.

Introduction of the issue. Active
communication and vocabulary
enrichment are the main factors in effective
learning of a foreign language as a second.
In practice, however, not always enough
attention is paid to the development of
communicative skills and systematic
expansion of vocabulary. The learning
process often degenerates into mechanical
memorization of individual words and
grammatical rules  without  proper
integration of them into real language
situations, which leads to a decrease in
students' verbal activity.

Traditional language learning methods,
which involve writing words in a notebook,

translating individual sentences, or
memorizing vocabulary lists without
context, do mnot meet the modern

requirements of communicative skills. On
the contrary, modern approaches focus on
integrating new vocabulary into real-life
speech situations and developing the
ability to wuse language actively and
naturally.

Particular attention should be paid to
creating conditions for continuous
language practice through interactive
forms of learning that stimulate students
to use new words and expressions in
context. It is active communication that
helps to consolidate new vocabulary,
develop spontaneous speaking skills, and
expand speaking capabilities.

IlocTaHoBKa  mnpobAeMH.  AKTHUBHE
CITiAKyBaHHSI Ta 30aradeHHs CAOBHHKOBOIO
3ariacy € OCHOBHHUMH YHUHHUKAMU
e(peKTUBHOTrO BUBYEHHS iIHO3€MHOI MOBH K
opyroi. Ha mpaxrtuili, oaHak, He 3aBXIU
IPUOIASIETECS OOCTATHS yBara pO3BUTKY
KOMYHIKaTHBHHX HaBUY0K i
CUCTEMaTUYHOMY PO3LINPEHHIO
CAOBHHUKOBOTO 3amacy. [Ipoiiec HaBYaHHA
4acTo BUPOIKYETHCS B MeXaHidHe
3arram aTOBYBaHHS OKPEMHX  CAiB i
rpaMaTUYHUX  [OpaBUA 0e3  HaAeXKHOi
iHTerpamii ix y peaspHi MOBHI CUTyallii, 110
OPU3BOOUTL [0 3HHUKEHHS BepbaAbHOI
aKTHBHOCTI y4HIB.

Tpamuititini MeToau BUBYEHHSI MOBH, SKi
rnependavyaroTh HAIIMCAHHS CAiB Yy 3OIINTI,
epeKAast OKpPEMUX peYeHb abo
3ariaM’ITOBYBaHHS CAOBHHKOBHX CITHCKiB
6e3 KOHTEKCTy, He BiAIIOBiIal0Th Cy4acCHUM
BHMOTaM KOMYHIKATUBHHUX HaBUYOK.
Hasmniaku, cydacHi migxonu 30CeperzKeHi Ha
iHTEerpalii HOBOI AEKCHKHM B pPeEaAbHI
MOBAEHHEBI CUTyallii Ta PO3BUTKY 30ATHOCTI
BUKOPHUCTOBYBaTH MOBYy AaKTHBHO Ta
IIPUPOIHO.

OcobauBy  yBary  cCaig — OPHUOIARUTH
CTBOPEHHIO YMOB JAd Oe3repepBHOI MOBHOI
IIPaKTHKH depe3 IHTEPaKTHUBHI QopMHU
HaBYaHHA, III0 CTHUMYAIOIOTb CTYACHTIB
3aCTOCOBYBaTH HOBI caoBa 1 BHpasu B
KoHTeKcTi. Came aKTHBHaA KOMYHIKallid
[oTrioMarae 3aKpillAIOBaTH HOBY A€KCHKY,
PO3BUBATH HAaBUYKH CIIOHTAHHOI'O MOBAEHHS
Ta PO3UINPIOBATH MOBAEHHEBI MOKAMBOCTI.
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Therefore, learning a foreign language as
a second requires reorienting the
educational process towards the active use
of language in communicative situations
and systematic enrichment of vocabulary,
which makes this research topic relevant
and important for modern methods of
teaching foreign languages.

Current state of the issue. In modern
methods of teaching foreign languages,
special attention 1is paid to active
communication and lexical enrichment,
since these aspects are key to achieving a
high level of language competence of
students. Ukrainian scientists are actively
researching these issues, analysing the
role of lexical enrichment in the
educational process and the influence of

communicative methods on the
effectiveness of language learning.
The research of I. Svyrydenko (Ivan

Franko Zhytomyr State University) focuses
on the formation of foreign language
communicative competence in students of
non-linguistic specialties. In her work, she
emphasizes the importance of using active
learning methods, such as discussions,
debates and the project method, to develop

students' speaking skills. Researcher
proves that the active involvement of
students in communicative situations

contributes to a deeper assimilation of
vocabulary and grammar, as well as the
formation of confidence in wusing the
language in real conditions.

L. Sydorenko (National Technical
University of Ukraine "Igor Sikorsky Kyiv
Polytechnic  Institute")  studies the
development of students' communication
skills using authentic materials and
workshops. In her research, she focuses on
the need to create conditions that stimulate
students to actively communicate and use
the language in practice. L. Sydorenko
emphasizes that the use of authentic texts
and interactive tasks contributes not only
to the enrichment of vocabulary, but also
to the development of critical thinking and
language culture of students.

N. Tilnyak (National Technical
University of Ukraine "Igor Sikorsky Kyiv
Polytechnic  Institute") studies  the

influence of practical classes on the
formation of students’ language culture. In

ToMy BUBUYEHHS iHO3€eMHOI MOBH SIK JPYTO1
norpebye  mepeopieHTallii = HaBYAABHOTO
IIPOLIeCy Ha aKTUBHE BUKOPHUCTAHHSA MOBHU B
KOMYHIKaTUBHHX CUTYyalliax Ta
cucTeMaTH4He 30aradyeHHd CAOBHHKOBOTO
3aracy, o poOUThH II0 TEMY MHOCAiMKEHHS
aKTyaABHOIO Ta Ba’XAUBOIO [Ad Cy4acCHOL
METOAVKHN HaBYaHHH iHO3eMHUX MOB.

AHaaiz ocTaHHiIX  mocaimxkens i
nyOAikawiii. Y  cyyacHiii = meromuri
BUKAQaHHS iHO3EMHHUX MOB 0COOAVBa yBara
IPUOIATETECS AaKTUBHIM KOMyHIiKalii Ta
AEKCUYHOMY 30aradyeHHIO, OCKIABKM  IIi
AaCIeKTH € KAIOYOBUMH [AS [IOCATHEHHS
BHCOKOI'O PIiBHA MOBHOI KOMIIET€HTHOCTI
CTYyHeHTIB. YKpaiHCBbKi HAYKOBLI aKTHBHO
JOCAIMKYIOTE 1Ii TIMTAHHS, aHAAI3yI0YU POAb
AEKCUYHOIo 30aradyeHHs B HaBYaAbBHOMY
IIPOIIECi Ta BIIAUB KOMYHIKaQTUBHUX METOMIB
Ha e(peKTUBHICTE BUBUYEHHS MOBHU.

JlocAisKeHHA I. CBupmaeHko
(?KNTOMHUPCBKUI [Aep:KaBHUM yHIBEPCUTET
iMmeni IBana dpanka) 3ocepemkeHe Ha
dopMyBaHHiI iHIITOMOBHOI KOMYHIKaTHBHOI

KOMITETEHTHOCTI Y CTYAEHTIB HEMOBHHUX
cnermiaabHOCTEH. Y CBOili poboTi BOHA
MiIKPECAIOE  BaXKAUBICTH BUKOPUCTAHHS

AKTMBHUX METO/iB HaBYaHHS, TaKUX SK
OUCKycii, mebaTH Ta MeTOH IMPOEKTIB, AL
PO3BUTKY MOBAEHHEBHUX HAaBUYOK CTYIAEHTIB.
[ocainauild ~ OOBOAUTH, III0  aKTUBHE
3aAyUE€HHS CTYIAEHTIB [0 KOMYHIKaTUBHHX
cUTyalliil CHOpusi€ TAHOIIIOMYy 3aCBOEHHIO
AEKCUKH Ta TIpaMaTUKH, a  TaKOoX
¢dopMyBaHHIO BIIEBHEHOCTI Y BHKOPHUCTAHHI
MOBH B pPeaabHHX YMOBaX.

A. Cunopenko (HaiioHasnbHHN TexHIYHUN
yHiBepcuTeT YKpainu "KIII imeni Irops
Cikopcbkoro") BHUBYa€ MIHUTAHHS PO3BUTKY
KOMYHIKaQTHBHUX HaBHUYOK CTYIEHTIB udepes
BUKOPHUCTAHHA aBTEHTHUYHUX MaTepiaaiB Ta
IPaKTHKYMiB. ¥ CBOIX MOCAI/KEHHSIX BOHA
aKIIEHTYE yBary Ha HEOOXiMHOCTi CTBOpPEHHS
YyMOB, €Ki CTHMYAIOIOTH CTYAEHTIB MO
aKTHBHOIO CIIIAKYBaHHS Ta IIPaKTHYHOTO
3aCTOCYBaHHS MOBH. A\. CuzopeHKo
MiIKPECAIOE, 1110 BUKOPHUCTAHHS
aBTEHTHUYHHX TEKCTIB Ta IHTEePaKTUBHUX
3aBIaHb CIIPUSE He AHIlle 30aradeHHIo
AEKCHUYHOI'O 3aracy, aae "  PpO3BUTKY
KPUTHYHOIO MHCAEHHS Ta MOBHOI KYABTYPU
CTYIEHTIB.

H. Tiabagk (HamioHasApHHE  TeXHIYHWH
yHiBepcuTeT YKpainu "KIII imeni Irops
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her works, she proves that the systematic
use of practical classes focused on real
communicative situations contributes to
the development of speech competence and
an increase in the level of language
proficiency. N. Tilnyak also emphasizes the
importance of integrating an
interdisciplinary approach in language
teaching to ensure a deeper understanding
and application of lexical units in a
professional context.

L. Nesik and N. Likhoshved (Zhytomyr
Polytechnic State University) in their study
focus on the formation of written speech
competence of students of language
specialties using interactive technologies.
They analyse the effectiveness of using
interactive methods, such as the cluster
method, to develop writing skills, editing
and proofreading texts. The researchers
prove that interactive technologies
contribute to the active involvement of
students in the learning process and
improve their writing skills.

Ukrainian scholars from various higher
education institutions are  actively
researching important aspects of foreign
language learning, in particular the
emphasis on communication and lexical
enrichment. Their works emphasize the
need to integrate modern methods and
technologies into the educational process
to increase the effectiveness of language
teaching. However, research in this area
needs further development, especially
given the constant changes in the
educational environment and technological
progress.

Aim of the research is to investigate the
role of active communication and
vocabulary enrichment in the process of
learning a foreign language as a second.
This article analyses the methods of
incorporating new  vocabulary into
students' speech practice and considers
the influence of communicative skills on
learning outcomes. The main goal is to
identify the most effective methods of active
language use and vocabulary development
in real communication situations and
demonstrate the importance of these
methods for improving students' language
skills.

Cikopcekoro") JOCALIKYE BIIAUB
IPaKTUKyMiB Ha (OopMyBaHHS MOBHOI
KYABTYPH CTYHEHTIB. ¥ CBOiX poboTax BOHa
JOBOIUTD, 1110 CUCTEMaTHYHEe BUKOPHUCTAaHHI
OPaKTHYHUX 3aHATh 30CEPEIKEHUX Ha
peasbHUX  KOMYHIKaQTUBHHUX  CHUTyalligx
cripusie PO3BUTKY MOBAEHHEBOI
KOMIIETEHTHOCTI Ta MiABUIIEHHIO PIiBHA
BoAOmiHHA MoBoro. H. TiabHAK  Takoxx
HiIKPECAIOE BasKAUBICTh inTerparii
MDKIUCITUTIAIHAPHOTO MiAX0AY ¥ BUKAQIAHHI
MOBHU A 3abe3redeHHd OiABIII TAHOOKOTO
PO3yMiHHA Ta 3aCTOCYBaHHS AEKCHYHUX
OOUHULIB V ITPOeCciiHOMY KOHTEKCTI.

A. Hecik Ta H. AuxomBen ([dep:kaBHHI
yHiBepcuTeT "2KUTOMHPCBKA MOAITEeXHIKA") ¥
CBOEMY [IOCAIDKEHHI 30CEPEKYIOThCS Ha

dopMyBaHHi IIHCEMHOL MOBAEHHEBOI
KOMIIETEHTHOCTI CTyLEHTIB MOBHUX
CrieriaabHOCTe ! 3a JIOTIOMOTOIO
IHTEPaKTUBHHUX TEXHOAOTIH. Bouu

aHaAI3yIOTh €(EeKTUBHICTH BUKOPUCTAHHS
IHTEepaKTUBHUX METO/IB, TaKnX K
KAQCTEPHUH METOM, IAS PO3BUTKY HaBHYOK
OUChkMa, peaaryBaHHA Ta KOPEryBaHHS
TEKCTIB. Jocaigauid JIOBOJSITD, 110
IHTEepaKTHUBHI TEeXHOAOTI] CIIPULIOTH
aKTHBHOMY 3aAy4€HHIO CTYAEHTIB 10
HaBYaABHOIO IIPOLIECY Ta IIOKPAallylOTh IXHi
TUCEMHI HaBUYKH.

YKpaiHCBKI HAYKOBII 3 PIi3HHX BHIIMX
HaBYaABHUX 3aKAaiax aKTHUBHO
JOCAI/IZKYIOTh BasKAWBI acCleKTH BHUBYEHHS
iHO3eMHOI MOBH, 30KpeMa akIIeHT Ha
KOMYHIKAIliI0 Ta AeKCUYHe 30aradyeHHs. Ixwi
poboTtu i IKPECAIOIOTH HeOoOXiMHICTE
iHTerpallii cydacHUX METOIUK Ta TE€XHOAOTIH
Yy HaBYaABHUH MPOLIEC [OAS ITiABHUIIEHHS
e(PeKTUBHOCTI BUKAQIaHHA MOB. [Iporte
OOCAKeHHdS B Lt cdepi HOTpeOyIoTh
TIOJAABIIIOTO PO3BUTKY, OCOOAHBO 3 OTASITY Ha
IIOCTiliHi 3MiHHU B OCBITHBOMY CEPEJOBHIII Ta
TEXHOAOTIYHHH IIPOTrpec.

Mera crarti MeTol0 crarti €
JOCAIIPKEHHSI POAl aKTUBHOIO CIiAKYBaHHS
Ta 30aradyeHHsd CAOBHUKOBOIO 3ariacy B
mpolieci BUBYEHHS i1HO3eMHOI MOBH SK
opyroi. Y Iili cTaTTi IIPOBOAUTHCH aHAaAi3
METOMIB BKAIOYEHHSI HOBOI AEKCHKU B
MOBAEHHEBY IPaKTUKY CTYLIEHTIB i
PO3TAFIAETECI  BIOAMB  KOMYHIKAQTUBHUX
HaBHWYOK Ha pe3yAbTaTy HaB4uaHHS. OCHOBHA
MeTa — BHUSIBHUTH HaHOIABII edeKTHBHI
MEeTOAM aKTHBHOTO BUKOPHUCTAHHS MOBU Ta
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Results and discussion. In the modern
world, learning a foreign language has
become a necessity, especially for
successful integration into the globalized
economy, science and culture. The process
of globalization covers almost all aspects of
social life, requiring people not only the
ability to adapt to changes, but also the
mastery of other languages to ensure

intercultural communication and
cooperation. Foreign languages have
become one of the main tools of

international communication, and mastery
of a foreign language determines the
competitiveness of specialists in the labour
market. It opens up access to new scientific
achievements, innovative technologies and
cultural heritage, thereby contributing to
social development and improving the
quality of life.

A foreign language in an educational
context is an important component of the
formation of communicative competence,
which includes not only knowledge of
grammar and phonetics, but also the
ability to interact effectively in various
social and professional situations. The
development of communicative
competence requires not only that students
can express themselves freely, but also that
they can correctly understand their
interlocutors and understand cultural
features and social norms in different
language environments [1: 24]. This is an
important task in the context of modern
international relations. Effective
communication is not limited to the
translation of words, but also includes
deeper mutual understanding, which is a
necessary condition for  successful
integration into any society. Therefore,
knowledge of foreign languages is
becoming an important factor in the
development of experts who are able to
work in multicultural teams, international
organizations and provide global strategies
in various fields of activity.

One of the key aspects of learning a
foreign language is the role of active
communication. This involves regular
practice of language skills in authentic
situations, which contributes to the
automation of language processes and the
improvement of language proficiency.

PO3BUTKY CAOBHHKOBHX HAaBHYOK y PEAABHHX
CUTYyallisIX CIIiIAKyBaHHSI Ta
IIPOIEMOHCTPYBATH BasKAUBICTD ITHIX
METOMIB A9  BIOOCKOHAA€HHd  MOBHUX
HaBHYOK CTYIEHTIB.

Bukaanz oCHOBHOro mMatepiaay. Y
Cy4aCHOMY CBiTi BUBYEHHH iHO3€MHOi MOBHU
CcTaA0 HEOOXiHICTIO, 0COOAMBO JIAS YCITiIITHOT
inTerpaiii B raobaaizoBaHy €KOHOMIKY,
HAyKy Ta KyAbTypy. IIpormec raobaaizariii
OXOTIAIOE Mali’ke BCi acCIIeKTH CYCIiABHOTO
KUTTS, BUMAaramdu Bifl Alofiell He Awullle
3IaTHOCTI IPUCTOCOBYBATHCH [0 3MiH, aae i
BOAOIIHHA IHIITUMH MOBaMHU JIAST
3abe3re4yeHHA Mi?KKYABTYPHOTO CITIAKYBaHHS
Ta criBnpalli. [Ho3eMHI MOBH CTaAH OOHUM i3
OCHOBHUX IHCTPYMEHTIB  MIXKHapOIHOIO
CIIAKyBaHHd, a BOAOMIHHA 1HO3EMHOIO
MOBOIO BH3HA4Ya€ KOHKYPEHTOCIIPOMOXKHICTb
¢haxiBIiB Ha PUHKY IIpani. BiH BigkpuBae
JOCTYII [0 HOBHUX HAyKOBUX [OCATHEHD,
IHHOBaIlIMHUX TEXHOAOTIM 1 KYABTYPHOI
CHaAIMHA, THM  CaMHM  CIPHUSIOYU
COLIiaABHOMY PO3BHUTKY Ta IIOKpAIlleHHIO
SAKOCT1 KUTTS.

[HO3eMHa MOBa B OCBITHBOMY KOHTEKCTI €
BasKAHUBOIO CKAQIOBOIO dopMyBaHHH
KOMYHIKaTHBHOI KOMIIETEHIIii, 9Ka BKAIOYA€E
He AUIlle 3HAaHHY TPaMaTHKHU Ta (POHETHKH, a
B  ymiHHA e(pEeKTHUBHO B3aEMOMISTH B
PI3HOMAaHITHHX COILIaABHUX Ta IPoeciiHIX
CUTyallidx. Po3BUTOK  KOMyHIKaTHBHOI
KOMIIETEHTHOCTI BHMAra€e HE TIABKHU TOIO,
1100 Y4Hi MOTAM BiABHO BUCAOBAIOBATHCD, aAe
¥ 106 BOHM MOTAM HPaBHABHO PO3YMITH
CBOiX CITiBPO3MOBHHUKIB i PO3yMIiTH KyABTYPHI
0COOAMBOCTI Ta COLiaAbHI HOPMH B Pi3HHX
MOBHUX cepenoBulliax [1: 24|. Lle BaxkauBe

3aBaaHHSa B KOHTEKCTI Cy4acCHHUX
MIiXKHaPOTHUX BIJHOCHH. EdexTrBHE
CIIAKyBaHHsI HE  OOMEXKYETbCH  AHIIIE

IIEPEKAQZIOM CAIB, as€ TaKOXK BKAIOYaA€E
TAHOIIIe B3a€EMOPO3YyMiHHS, 1110 € HEOOXiTHOO
YMOBOIO VCIIIITHOI iHTerpailii B Oyab-sike
cycriabcTBo. ToMy 3HaHHA iHO3EMHHX MOB
cTa€e BaXKAMBHM YHHHUKOM Yy PO3BUTKY

eKCIIEPTIB, 3IaTHUX IIpalroBaTU B
MYABTHUKYABTYPHUX KOMaH/I1aX,
MIDKHapOIHHUX OpraHisalisax i 3ade3nedyBaTi
raobaabHI cTparerii B pi3HHUX cdepax
IIIIABHOCTI.

OaHUM i3 KAIOYOBHUX aCIIEKTiB BHBYEHHS
iHO3eMHOI MOBH € POAb AaKTHUBHOIO

crmiaKyBaHHs. lle mnepenbadae peryaspHy
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Active communication covers a wide range
of language interactions, from simple
everyday conversations to complex
professional and academic discussions,
which allows students to integrate the
language into their everyday experience.
Practicing speaking in a real context helps
reduce language barriers and helps build

confidence in wusing the language in
different  situations. This approach
stimulates not only the mechanical
memorization of vocabulary and

grammatical structures, but also a deeper
understanding of their meaning and
context of use.

Active communication allows students

not only to retain new words and
expressions in memory, but also to
effectively integrate them into their

language practice, forming the ability to
intuitively respond to speech [14: 22]. This
makes it possible to understand how the
meaning of language units changes
depending on the situation, which is an
important element of communicative
competence. It is important to note that
active use of language requires students to
be able to adapt their language strategies
to changing communication conditions,
considering the cultural and social
characteristics of speech situations. In
different cultural contexts, the same words
or phrases can acquire different shades of
meaning, which requires the student to be
flexible and sensitive to the nuances of
social and cultural norms. Thus, active
communication not only contributes to the
development of language skills but also
contributes to a deeper understanding of
the sociocultural aspects of language
communication, which is important for
integration into a foreign language
community [2: 33].

It is especially important to use methods
that stimulate active communication and
lexical enrichment in combination. These
methods allow you to create an
environment in which students not only
learn new vocabulary, but also actively use
it in real communicative situations, which
significantly increases the effectiveness of
learning.

IIPaKTHKY MOBHHX HaBUYOK B aBT€HTUYHHUX
CUTyallisiX, III0 CIpUdEe aBTOMaTHU3allii
MOBHUX IIPOIIECIB i IIOKPAIIIEHHIO BOAOIHHS
MOBOIO. AKTHBHa KOMYHIKaIlisl OXOIIAIOE
HIUPOKUH CHEKTP MOBHUX B3a€EMOiM, Bix
OPOCTUX MOOyTOBUX Oecim mo CKAagHHUX
podeciiHNX Ta aKaAeMiYHUX AUCKYCiH, 1110
[03BOASE YYHAM IHTErpyBaTH MOBY y CBiM
NoBCIKAeHHUY nocBia. [IpakTuka MOBAEHHS
Yy peaabHOMY KOHTEKCTI CIIpHUsi€ 3MEHIIIEHHIO
MOBHHX Oap'epiB i momomarae opmMyBaTH
BIIEBHEHICTb Y BUKOPHCTAHHI MOBHU B Pi3HHUX
cutyauiax. Takui miaxig CTUMYAIOE HE AUIIIE
MeXaHiyHe 3allaM’dTOBYBaHHS A€KCHKH i
rpaMaTUYHUX KOHCTPYKIIiM, ase # ramOIle
OCMHCAEHH4 IXHBOT'O 3HAQYEHHI Ta KOHTEKCTY
BUKOPUCTAHHS.

AKTHBHa KOMYHIKallid IO3BOASIE YIHAM HE
TiAbKH 30epiraTd HOBI cAoOBa i BHUpas3u B
naMm'sati, asre ¥ epeKTHBHO iHTErpyBaTH ixX y
CBOI0O MOBHY MHPakKTHKy, (POpMyIOYIH
30QTHICTb OO MOBAEHHEBOIO IHTYITHBHOIO
pearyBauHsd [14: 22]. Lle nae 3mory po3ymiTH,
9K 3MiHIOETHCSI 3HA4YEHHsI MOBHUX OIUHUIIh
3aA€KHO Bifl cutyalii, 0 € BayKAUBUM
€AEMEHTOM KOMYHIKaTHUBHOI KOMIIETEHIIil.
BaxkauBo 3a3Ha4YUTH, 110 aKTHUBHE
BUKOPUCTAHHY MOBH BHMAara€ Bifl V4HIB
3/1aTHOCTi afanTyBaTH CBOI MOBHIi cTparTerii
[0 3MiHHMX yMOB KOMYHIKaIlii, BpaXOByIOYH
KyABTYPHi Ta  COILliaAbHI  OCOOAMBOCTI
MOBAEHHEBUX cUTyallil. N Pi3HHUX
KyABTYPHHX KOHTEKCTaxX OHi 1 Ti caMi caoBa
yu ¢Gpa3sd MOXKYTb HaOyBaTH Pi3HHX
BIATIHKIB 3HA4YEHHS, 1110 OTPeOye Bif yIHS
THYYKOCTI Ta YyTAWBOCTI [0 HIOAHCIB
COLjaABHUX 1 KyABTYPHHX HOpPM. Takum
4YMHOM, AaKTHBHA KOMYHIKallid HE AHIIe
CIIpUd€E PO3BUTKY MOBHUX HaBHYOK, aae H
crupusic  OGiABIII  TAHOOKOMY  PO3yMiHHIO
COIIIOKYABTYPHHUX acCIIEKTiB MOBHOT'O
CIIIAKYBaHHS, 1110 € BasKAUBUM [JAd iHTerpartii
B iHO3eMHY MOBHY CITIABHOTY [2: 33].

Oco0AMBO BaXKAMBHM € BHKOPHCTAHHS
METOMAIB, III0 CTUMYAIOIOTH  aKTHUBHY
KOMYHIKAIlil0 Ta AeKCU4He 30arayeHHS B
IIOEHAHHI. LI MEeTOIU JI03BOAFIOTH
CTBOPUTH CEPENOBUIIE, B SKOMY V4Hi He
AMIIIE 3aCBOIOIOTH HOBY AEKCHKY, aae U
aKTUBHO BHKOPHUCTOBYIOTH ii B peaAbHHX
KOMYHIKaQTUBHHUX CHUTyallidx, III0 3HA4YHO
nigBuIlye e(peKTHBHICTS HaBYaHHS.
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For example:

e Role-playing: Students act out
simulated English situations, such as
"Airport Situation", "Doctor's
Appointment”, or "Job Interview". This

allows them to actively use new words and
phrases in a natural context.

e At the Airport

Student A: You are a tourist checking in
for your flight.

Student B: You are the airline staff
asking questions about luggage, ID, and
destination.

(Target vocabulary: check-in, boarding
pass, gate number, overweight baggage).

e At the Doctor's Office

Student A: You are a patient describing
your symptoms.

Student B: You are a doctor asking
questions and giving advice.

(Target vocabulary: symptoms,
prescription, appointment, treatment).

e Job Interview

Student A: You are applying for a
marketing job.

Student B: You are the interviewer
asking about experience and skills.

(Target  vocabulary: qualifications,
teamwork, experience, strengths).

e Discussions: In small groups or
pairs, students discuss topics such as "The
Impact of Technology on Modern Life" or
"Christmas  Traditions in  Different
Countries," which stimulates the use of
diverse vocabulary and develops the ability
to quickly formulate thoughts in English.

e Topic: "Is it better to study online or
in traditional classrooms?"

Students discuss advantages and
disadvantages, express opinions, agree and
disagree.

(Useful phrases: "In my opinion", "I

believe that...," "However, some people
think...")
e Topic: "Should everyone become

vegetarian to save the planet?"

Students take sides and defend their
arguments with reasons and examples.

(Useful phrases: "One strong argument
for this is...," "On the contrary...")

e Topic: "The most important
invention of the 21st century"

Hampuraan:
e PoABOBiI irpH: CTYZEHTH BHKOHYIOTH
poai y 3MO/IEABOBAHUX CUTyaIligx

aHTAIMCHKOIO MOBOIO, TaKUX K "CUTyallis B
AeporiopTi’, "Y aAikaps Ha npuiiomi’ abo
"CaiBbecima maa mpanieBaamTyBanHs'. Lle
[03BOoAd€E€ M aKTHUBHO 3aCTOCOBYBaTH HOBI
caoBa Ta ppasu y IPHUPOAHOMY KOHTEKCTI.

e At the Airport

Student A: You are a tourist checking in
for your flight.

Student B: You are the airline staff asking
questions about luggage, ID, and
destination.

(Target vocabulary: check-in, boarding
pass, gate number, overweight baggage).

e At the Doctor's Office

Student A: You are a patient describing
your symptoms.

Student B: You are a doctor asking
questions and giving advice.

(Target vocabulary: symptoms,
prescription, appointment, treatment).

e Job Interview

Student A: You are applying for a
marketing job.

Student B: You are the interviewer asking
about experience and skills.

(Target vocabulary: qualifications,
teamwork, experience, strengths).

e JIuCKyCii: y MaAnX TpyIiax abo B mapax
CTyOEeHTH OOrOBOPIOIOTH TEMH Ha 3Pa30K
"BOAMB TEXHOAOTIM Ha cy4JacHe KUTTA" abo
"Tpamguiii cBaTKyBaHHa PiznBa y pi3HHX
KpaiHax", III0 CTUMYAIOE BUKOPHCTAHHS
Pi3HOMAaHITHOI AEKCUKH Ta PO3BUBAE BMiHHH
IIBUAKO (POPMYAIOBATH AyMKH aHTAIHCBKOIO
MOBOIO.

e Topic: "Is it better to study online or
in traditional classrooms?"

Students discuss advantages and
disadvantages, express opinions, agree and
disagree.

(Useful phrases: "In my opinion," "I believe
that...," "However, some people think...")

e Topic: "Should everyone become
vegetarian to save the planet?"

Students take sides and defend their
arguments with reasons and examples.

(Useful phrases: "One strong argument for
this is...," "On the contrary...")

e Topic: "The most important invention
of the 21st century”
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Students present different inventions
and argue which one changed the world the
most.

(Useful phrases: "I would say that...",
"The main reason is...", "Compared to...")

e Language clubs: organizing informal
meetings in English where participants
debate, share ideas, or tell stories creates a
comfortable environment for live speaking
and consolidating vocabulary.

e Storytelling Night

Students gather to tell short stories (real
or invented) based on a given theme, like "A
funny accident" or "My dream trip".

(Target skills: narration, use of past
tenses, descriptive vocabulary).

e Debate Club

Students are divided into two teams and
debate topics like "Social media does more
harm than good" or "Technology makes life
better".

(Target skills: arguing a point, using

persuasive language, responding to
counterarguments).

e Culture Exchange Evenings

Each student presents something

interesting about a country where English
is spoken (traditions, food, holidays).

(Target skills: presentation skills,
cultural vocabulary, using connecting
phrases).

e Themed Speaking Sessions

Example theme: "Survival Skills".
Students discuss what items they would
bring to survive on a desert island.

(Target skills: expressing preferences,
making suggestions, modal verbs like
"would", "should").

e Movie Discussion Nights

Watch a short movie clip or a full movie
in English and then discuss characters,
plot, and favourite scenes.

(Target skills: summarizing, expressing
opinions, agreeing/disagreeing).

The presented methods develop the
ability to quickly respond to changes in the
communication situation, which is the
basis for the formation of high
communicative competence. In addition,
such activity allows students to immerse
themselves more in the language
environment, which helps to better master
the subtleties of vocabulary and grammar.

Students present different inventions and
argue which one changed the world the
most.

(Useful phrases: "I would say that...," "The
main reason is...," "Compared to...")

e MosHi KAyOU: opraxisariisa
HedpOpMaAbHHUX  3yCTpiuedl  aHTAIHCHKOIO
MOBOIO, [I¢ VyYacHUKH BedyTh nebaty,
OiAgTbCd  OyMKaMH — abo  po3IIOBiIaloTh
icropii, cTBOpIOE KOMMOPTHE CEPEIOBHUIIIE
JAS 3KHMBOTO MOBAEHHSI Ta 3aKpillAeHHS
AEKCHYHHUX OTUHUIIb.

e Storytelling Night

Students gather to tell short stories (real
or invented) based on a given theme, like "A
funny accident" or "My dream trip."

(Target skills: narration, use of past
tenses, descriptive vocabulary).

e Debate Club

Students are divided into two teams and
debate topics like "Social media does more
harm than good" or "Technology makes life
better".

(Target skills: arguing a point, using

persuasive  language, responding to
counterarguments).

e Culture Exchange Evenings

Each student presents something

interesting about a country where English is
spoken (traditions, food, holidays).

(Target skills: presentation skills, cultural
vocabulary, using connecting phrases).

e Themed Speaking Sessions

Example theme: "Survival Skills."
Students discuss what items they would
bring to survive on a desert island.

(Target skills: expressing preferences,
making suggestions, modal verbs like
"would," "should").

e  Movie Discussion Nights

Watch a short movie clip or a full film in
English and then discuss characters, plot,
and favourite scenes.

(Target skills: summarizing, expressing
opinions, agreeing/disagreeing).

[IpencraBaeHi  MeTromu  PO3BHBAIOTH
3aTHICTh HIBUIKO pearyBaTH Ha 3MiHU B
KOMYHIKAaIliiHiH cuTyallii, 1110 € OCHOBOIO JAS
dopMyBaHHA  BHCOKOi  KOMYHIKaQTHBHOI
KomMmrieTeHIri. KpiMm Toro, Taka akTUBHICTH
[O3BOASIE YYHSM OiAbILIe 3aHYPIOBATUCH Y
MOBHE CEPEAOBHIIE, L0 AOIIOMAarae Kparle
3aCBOITH TOHKOIII BHKOPHUCTAHHS AEKCHKH
Ta TPaMaTHKH.
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Additionally, technology, including
mobile apps and online platforms, is
creating new opportunities for interactive
language learning. With interactive tools,
learners can practice language anytime,
anywhere, allowing them to stay connected
to the language. Mobile apps such as
Duolingo, Memrise, or Quizlet allow
learners to practice vocabulary, grammar,
and speaking anytime, anywhere, allowing
them to regularly reinforce language skills.
With these tools, learners can stay
connected to the language in a format that
is convenient for them. Online language
Clubs and forums, such as HelloTalk or
Tandem, create conditions for real
communication with other students and
native speakers, which stimulates the
development of written and oral skills in
natural communicative situations. In
addition, video chat platforms, such as
iTalki or Preply, provide the opportunity to
conduct classes with native English
speakers, which helps students better
understand various accents and develop
linguistic spontaneity [11: 77]. The use of
virtual reality, for example through the
ImmerseMe application, allows you to
simulate typical real-life situations -
ordering food in a restaurant or checking
into a hotel — and practice the use of
vocabulary and grammar in relevant
contexts. Additionally, thanks to platforms
such as Kahoot! or Edmodo, students can
receive instant feedback after completing
tasks, which helps them analyse their
achievements, identify areas for
improvement, and maintain high
motivation for further learning. Thus, the
integration of digital technologies ensures
continuous contact of students with the
language environment and contributes to
the effective development of their
communicative competence. Online
platforms allow not only to participate in
virtual language clubs and forums, but
also to enter into direct contact with native
speakers through video chats, which
creates real conditions for language
practice. This is important for continuous
contact with native speakers, which is
necessary for effective acquisition of
vocabulary, since students can hear it in
an authentic context and wuse it in

JlooaTKOBO, TEXHOAOTII, 30KpemMa MOOiABHI
JIOATKU Ta OHAAMH-TIAAT(POPMH,
CTBOPIOIOTH HOBI MOXKAHMBOCTI A
IHTEpPaKTUBHOTO BUBYEHHS MOBU. 3aBASKU
IHTEePaKTUBHUM iHCTpyMeHTaM, VIHI MOKYThb
IPaKTUKYyBaTH MOBY B OyOb-IKHMi 4Yac i B
Oy Ib-gKOMY MICITi, ITI0 1a€ iM 3MOTY IMOCTiHHO
OiaTpUMyBaTH 3B'930K 3 MOBOIO. MOOiABHI
nonatku, Taki gk Duolingo, Memrise abo
Quizlet, mo03BOAGIOTE YYHAM MNPAKTHUKyBaTH
AEKCHKYy, TpaMaTUKy Ta yCHE MOBAEHHH ¥
Oynb-akuii 4yac i B OyOb-IKOMY MIiCIIi, IO
CIIpULE PETYAIPHOMY 3aKPilIAEHHIO MOBHUX
HaBUYOK. 3aBAdKM TaKUM IHCTPyMeHTaM
Y4HI MaloTh 3MOTY ITiATPUMYBaTH IOCTIiHHUH
KOHTaKT i3 MOBOIO y 3py4dHOMY mOas cebe
dopmaTti. OHAQMH-MOBHI KAYOH Ta (POpPyMH,
Harnpuraan ~— HelloTalk abo  Tandem,
CTBOPIOIOTH YMOBH JIASI PEAABHOI KOMYHIKaITii
3 {HIDUMM yYHAMH Ta HOCIIMHU MOBH, IO
CTUMYAIOE PO3BUTOK ITHCHBMOBUX Ta YCHHX
HaBUYOK Y MIPUPOAHUX KOMYHIKATHUBHUX
curyauiax. Kpim Toro, maarcgopmu gag
BimeouartiB, Taki gk iTalki ab6o Preply,
HAAaI0Th MOXKAUBICTD ITPOBOAUTH 32HSITTS 3
HOCIIMM aHTAIFMCBKOI MOBH, III0 AOIIOMATAE

YUHAM  Kpallle pPO3yMITH  pPi3HOMAaHIiTHI
aKILIEHTH Ta dopmyBaTH MOBHY
cnoHTaHHicTe  [11:77]. Bukopucranasa

BIpTyaAbHOI PEaAbHOCTI, HAIIPUKAZ, Yepes
nonarok ImmerseMe, mO3BOAsSIE MOEAIOBATH
TUIIOBI cHUTyallii 3 pPeaAbHOTO KUTTI -
3aMOBAEHHS IKi B PECTOPAaHi UM 3aCEACHHS B
TOTEAB — 1 TPEHYBaTH 3aCTOCYBaHHS ACKCUKH
Ta TpPaMaTUKH y BIiANOBIIHUX KOHTEKCTaX.
[onaTtkoBo, 3aBAgKu IaardopMaM Ha
kmraaT Kahoot! abo Edmodo, yuHi MOXKyTB
MUTTEBO OTPHUMYyBaTH 3BOPOTHHUI 3B'SI30K
IIicAs BUKOHAHHS 3aBaaHb, 1[0 JoIIoMAaraec im
aHaaidyBaTH CBOI [JOCATHEHHS, BH3HA4YaTU
HaIIpSIMHU s B/IOCKOHAAE€HHS Ta
OiATPUMyBaTH  BHCOKY  MOTHBAIlIO 110
IOJAABIIIOTO HaBYaHHA. TakKuM YHHOM,
iHTerpaltis MU POBUX TEXHOAOTIH
3abe3nedye Oe3riepepBHUN KOHTAKT YYHIB 3
MOBHHUM CEepPeIOBUIIIEM Ta crIipusie
ePeKTHBHOMY PO3BUTKY ixHBOI
KOMYHIKaTUBHOI KoMIleTeHTHOCTi. OHaaltH-
mAaTOPMHU  [O3BOASIIOTHL HE AUINlE OpaTH
y4acTh y BIpTyaAbHHX MOBHHX KAy0ax Ta
dopymax, a ¥ BcTynaTu B IIPSIMUE KOHTAKT
3 HOCIIMH MOBU dYepe3 BizeodaTH, III0
CTBOPIOE peaAbHi yYMOBH [OAS  MOBHOI
IIpaKTHUKU. Lle BasKAUBO fas Ge3riepepBHOTO
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accordance with real communication
conditions. Such tools also allow to track
the progress of students, providing them
with instant feedback, which contributes to
more focused and structured learning
[2: 35].

Having friends from other countries
opens up unique opportunities for
language practice, which significantly
increases the effectiveness of learning a
foreign language. Thanks to live
communication with native speakers or
those for whom this language is a second,
the student gets the opportunity not just to
passively learn vocabulary and grammar,
but to actively use them in real authentic
situations. This allows you to gradually
form speech automatisms, when words
and grammatical constructions from
theoretical knowledge turn into a natural
part of communication. Such
communication develops the ability to
quickly respond to various communicative
challenges, teaches you to build sentences
without long reflection, freely use idiomatic
expressions and  colloquial clichés
characteristic of living language. In
addition, friends from other countries help
to better understand the cultural features
of the language, because language is
always closely related to traditions, social
norms, etiquette, non-verbal gestures and
certain models of behaviour, which are
important to know to achieve true
communicative competence.

Regular conversations in messengers,
video calls, participation in joint online
events, discussion of current topics,
watching films or reading books with
subsequent discussion of impressions
contribute to a gradual and deep
immersion in the language environment,
even if the student is physically in his own
country. Such communication -creates
natural conditions for active use of the
language: the need to explain one's
opinion, ask questions, support the
conversation or express one's position with
arguments. In addition, the exchange of
voice messages or letters allows you to
develop not only oral, but also written
skills, training grammar, style and spelling
of the language at the same time.

KOHTAaKTYy 3 HOCISIMU MOBH, 1110 € HEOOXigHUM

oasd  eEeKTHBHOIO 3aCBOEHHSA AEKCHKH,
OCKIABKM y4YHI MOXyTb dYyTH 1 B
aBTEHTHYHOMY KOHTEKCTI 1 BXXUBaATU

BIIIOBIIHO 10 peaAbHUX YMOB CITIAKYBaHHSI.
Taki IHCTPYMEHTH TaKOXK [J03BOALIOTH
BiACAIIKOBYBaTH IIPOTPEC YUHIB, HAAAI0UH iM
MUTTEBUM 3BOPOTHHM 3B'SI30K, II0 CIIPHSE
OiabII IIAECTIPIMOBAHOMY i
CTPYKTypOBaHOMY HaB4aHHIO [2: 35].
HagphicTe pgpy3iB 3 iHIIMX KpaiH
BiIKpUBaE YHIKaAbHI MOKAMBOCTI JIAST MOBHOI
IIPaKTHKY, 1110 3HAYHO HigBUIITYE
e(peKTUBHICTh BUBYEHHS iHO3eMHOI MOBH.
3aBOdgKN JKUBOMY CHIAKYBaHHIO 3 HOCISIMH
MOBU a00 3 TUMH, [IAsI KOT'O 118 MOBAa € JPYTOI0,
y4€Hb OTPUMYyE 3MOIY HE IIPOCTO IIACHBHO
3aCBOIOBAaTH AE€KCHKY Ta TIpaMaTHKy, a
AKTUBHO BHKOPUCTOBYBATH X y peasbHHX

aBTEHTUYHUX curyamliax. Lle mo3Boase
TIOCTYTIOBO dopmyBaTH MOBAEHHEBI
aBTOMaTU3MHU, KOAU CAOBa 1 TpaMaTuyHi
KOHCTPYKII{ 3 TEOPETUIHHX 3HaHb

IIEPETBOPIOIOTECS Ha IIPHUPOAHY YaCTHHY
KoMyHiKalli. Take CITiAKyBaHHS PO3BHBAaE

3[aTHICTD IIBUIKO pearyBaTH Ha
PI3HOMAaHITHI KOMYHIKQTUBHI BUKAUKH, BYUTH
OymyBaTu pedeHHs 6e3 TPHUBAAOTO
o0yMyBaHHSI, BIABHO BHKOPHCTOBYBaTH

imoMaTH4YHI BHpa3d Ta PO3MOBHI KAiIlle,
xXaparTepHi aas skuBoi moBu. OKpiM TOTO,
Opy3i 3 IHIMWX KpaiH AoIoMararoTh Kpallle
3p0O3yMiTH KYABTYPHI OCOOAMBOCTI MOBH,
a/zKe MOBa 3aBXKAM TICHO IIOB93aHa 3
TPAIULISIMH, COLIlaABHHUMHU HOpMaMH,
€TUKETOM, HeBepOaAbHUMH JKeCcTaMH Ta
TIEBHUMHM MOJIEASIMH TIOBEIIHKHU, SIKi BAsKAHUBO
3HaTU  [OAd  [JOCATHEHHHA CIIpaBXKHBOI
KOMYHIKaTHBHOI KOMIIETE€HTHOCTI.

Peryasgpui po3MoBH y MeCeHIKepax,
BiI€O/I3BIiHKM, y4acCTb y CIIIABHUX OHAAQlfH-
3axofax, OOTNOBOPEHHS AaKTyaAbHHX TeM,
meperadn  (PIABMIB UM YMTAHHS KHUT i3
TIOOAABITINM 0OTOBOPEHHSIM BpaskeHb
CIIPHULIOTH  IIOCTYIIOBOMYy 1  TAMOOKOMY
3aHypPEHHIO y MOBHE CEpEeoBHIIE, HaBITh
AKII0 y4eHb (i3u4yHO IlepedyBae y CBOIiH
KpaiHi. ¥ TaKoOMy CITIAKYBaHHiI CTBOPIOIOTHCSI
IPUPOLHI YMOBH oAdg aKTUBHOI'O
BHKOPHCTAHHA MOBH: HEOOXIiTHICTE HOACHUTH
CBOIO OYMKYy, 3a[aTU IIUTAHHH, IiATPUMAaTH
pO3MOBY abo apryMeHTOBAaHO BHCAOBHUTH
CBOIO ITO3u1Iit0. KpiM TOr0, 00MiH roAOCOBUMH
IIOBIIOMAEHHSIMH YH AHCTaMHM JI03BOASIE
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The psychological aspect also plays a
special role in such interaction: when
communication takes place on the basis of
friendly relations, the student feels less
tense, is not afraid to make mistakes and
perceives them as a natural part of the
learning process [5: 76]. This helps to
reduce the language barrier, increase self-
confidence and develop effective
communication skills in real life. Thanks to
regular practice with friends from other
countries, the student has the opportunity
to systematically enrich his vocabulary,
improve pronunciation and intonation,
learn the natural pace of speech. This
format of learning stimulates high
motivation, as it allows you to see the real
results of your work: the ability to easily
maintain a conversation, express an
opinion or even joke in a foreign language.
It should be noted that friendly
communication is an extremely powerful
means of forming full-fledged
communicative competence and a deep
understanding of the culture of the
language being studied.

As a result, the combination of
traditional active communication methods
with the latest technologies creates a
multifaceted environment for language
learning that contributes not only to
expanding vocabulary, but also to the
development of deep communication skills
necessary for successful use of language in
real life.

One of the key aspects that provides a
new dimension in the study of a foreign
language is the concept of " speech
intonation” and its impact on the
understanding and use of vocabulary.
Intonation not only determines the melody
of speech but also has a direct impact on
the transmission of emotions, intentions
and accents, which can significantly
change the meaning of even the same
words or expressions. For example, a
change in intonation can turn a question
into a denial or change the attitude towards
a situation, even if the words remain the
same [6: 47]. In some languages, such as
Chinese or Italian, intonation is a key
element in distinguishing the meanings of
words. This emphasizes the importance not
only of theoretical assimilation of

PO3BHBaTH HE TIABKM VCHiI, a ¥ IIHMCHMOBI
HaBWYKH, TPEHYIOUU I'PaMaTHKYy, CTHAICTHUKY
Ta opcorpacpiro MOBU OJHOYACHO.

OcobauBY poAb y Takill B3aeMoii Bifirpae
TAKOXK  IICHXOAOTIYHHMM  acCleKT: KOAU
CIIAKyBaHHsS  BigOyBaeThCsI Ha  OCHOBI
OPYKHIX CTOCYHKIB, YyY€Hb II09yBa€ThCI
MEHIII HAaIpyKeHo, He O00iThCca pPoduTH
IIOMHAKM 1 cHopuiiMae iX gK IIPUPOOHY
4YacTHUHY IIpollecy HaBdyaHHA [S: 76]. Lle
JorioMara€  3HM3UTH  MOBHHH  bGap’ep,
TiABUIIUTH BIIEBHEHICTh y BAACHUX CHAAX Ta
PO3BUHYTH HaBUYKU ecpekTUBHOI
KOMYHIKallii B peaabHOMY XKHUTTi. 3aBOgKu
PEryASIpHIN IIpakTULl 3 APy3dMH 3 iHIITUX
KpaiH y4eHb Ma€ MOXKAUBICTb CUCTEMATHIHO
3baragyyBaTH CBili CAOBHHKOBHH 3arac,
YAOCKOHAaAIOBATU BHMOBY Ta iHTOHAIllO,
BUMTHCHA IIPUPOOHOMY TEMIIy MOBAECHHSI.
Takwuii popMaT HaBYAHHSA CTUMYAIOE BHCOKY
MOTHUBAILI0, OCKIABKHM [a€ 3MOTy OaduTH
peaabHi pe3yabTaTu CBO€i poboTu:
MOXKAUBICTH A€TKO IMiATPUMATH PO3MOBY,
BUCAOBUTH AyMKYy ab0 HaBiThb IOKapTyBaTH
iHO3eMHOI0O MOBOIO. CAig 3a3HAYUTH, IO

APYXKHE CIIAKYBaHHS € Ha[A3BH4YaiiHO
HOTYKHUM 3acoboM dhopMyBaHHHA
IOBHOLIIHHOI KOMYHIKaTHBHOI

KOMIIETEHTHOCTI Ta TAMOOKOIO PpO3yMiHHS
KYABTYPH MOBH, SIKY BUBYAIOTb.

B pesyabTaTri, moegHaHHS TPAIUIIMHUX
METOiB aKTUBHOI KOMYyHIKallii 3 HOBIiTHIMH
TEXHOAOTISIMU CTBOPIOE OaraTtorpaHHe
CEPENOBHUIIE [IASI MOBHOI'O HaBYaHHH, SIKe
cripuse He AUIIIE PO3IIMPEHHIO
CAOBHHKOBOIO 3amacy, ase ¥ pPO3BUTKY
TAMOOKMX KOMYHIKATHUBHHX HaBHYOK, IO
HEeoOXimHI [Ad YCIIIIHOTO BHKOPHCTAHHS
MOBH B P€aAbHOMY KUTTi.

OmHUM i3 KAIOUOBHUX aCIIEKTIB, 110 HAmIae
HOBUH BHUMIip y BUBYEHHI iIHO3€MHOI MOBH, €
KOHIIEIITiT "MOBHOI iHTOHAaIIi" Ta ii BIAMB Ha
PO3yMiHHA Ta 3aCTOCyBaHHS AEKCHUKH.
InTOHAIliE He AuIle BU3HAYAE MEAOAUKY
MOBAEHHH, ase ¥ Mae Oe3rocepeaHiii BIIAUB
Ha Iepezia4dy eMolliii, HaMipiB i aKIIeHTiB, 110
MOXYTh CYTTEBO 3MIHIOBAaTH 3HAYEHHS
HaBITb OTHUX 1 THUX CAMHUX CAiB ab0 BHpAa3iB.
Hampukaan, 3MiHa iHTOHAITL1 MOKe
NEePETBOPUTH 3allUTAHHS Ha 3allepedeHHs
abo 3MIiHUTHU CTAaBACHHS [0 CUTYyallil, HABITb
dKIII0 CAOBa 3aAMMIAIOTHECH OJHAKOBUMHU

[6: 47]. Y pesakux MoBaxX, TaKUX SK
KUTaMcbKka abo iraailficbka, IHTOHAIlA €
KAIOYOBUM €A€MEHTOM V  PO3pPi3HEHHi
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vocabulary, but also of practical mastery of
the intonational and accentual features of
language, which allows students to express
their thoughts more accurately and
perceive the speech of others more clearly.
The study of these aspects requires
students not only to pay attention to the
context in which certain expressions are
used, but also to be able to adapt their
language strategies to changing
communication conditions, taking into
account the social role, mood of the
interlocutor and culture of communication.
This also allows them to understand the
meaning of words in different social
contexts more deeply and to reflect in their
speech the intonational features
characteristic of a particular language or
cultural environment [3: 47].

Also interesting is the role of
"microconversations" — short exchanges of
thoughts, which can significantly enhance
the effectiveness of language learning.
Microconversations involve not only a short
exchange of words or phrases, but also
active interaction between participants in
the language process, where everyone can
instantly respond to communicative
stimuli, thus creating situations that bring
learning closer to real communication. Due
to their natural speed and spontaneity,
microconversations provide students with
the opportunity to constantly practice their
language skills, without allowing long
pauses or artificial language structures.
This allows them to develop the ability to
make instant responses and reactions,
which is an important aspect in real
communication situations [4: 56]. Such
practices may include performing short
listening and speaking tasks that
contribute to the development of auditory
memory, language sense and active use of
new vocabulary. For example, exercises
where the student answers a question or
comments on a situation within a few
seconds develop the speed and accuracy of
speech. They are especially useful in time-
limited and practical classes where you
need to make the most of every minute of
language practice. Microconversions also
provide an opportunity to remove the
barrier between theoretical learning and
real-world language use, providing

3HaUeHb CAiB. lle miKpecatoe BasKAWUBICTD He
AUIIIE TEOPETUYHOIO 3aCBOECHHS AEKCHKH, a ¥
IPaKTUIHOIO OBOAOLIHHS iHTOHAIIMHUMHY Ta
aKIEHTYal[ilHUMH O0COOAMBOCTSIMH MOBH,
1110 I03BOASIE YYHAM TOYHiIIle BUpasKaTH CBOi
OYMKH 1 GIABIII 9iTKO CIPHUUMATH MOBAEHHS
iHNIMX. BUBYEHHd ITHMX acIIEKTIB BUMAarae Bif
V4HIB He AUIIIE YBaru OO0 KOHTEKCTY, B IKOMY
BUKOPUCTOBYIOTECS Ti UM iHIINI BUpasy, a H
3IaTHOCTi afanTyBaTH CBOI MOBHIi cTpaTerii
[0 3MiHHUX yMOB KOMYHiKallii, BpaxoByIO4H1
COILliaABHY POAB, HACTPIH CHIBPO3MOBHHKA Ta
KyABTYPY KOMyHiKalti. Lle Takoxk mae 3mory
TAMOIIIe PO3YMITH 3HAYEHHS CAIB y Pi3HUX
COLIaABHUX KOHTEKCTaX Ta BimoOpazkaTu y
CBOili MOBI IHTOHAIIIFHI OCOOAMBOCTI,
XapakTepHi [Oasd @eBHOI MoBH  abo
KyABTYPHOTO cepenoBuIna [3: 47].

[lixaBOIO € TaKOXK POAb "MIKPOKOHBEPCIit" —
KOPOTKHUX OOMIHY MOyMKaMH, $Ki MOXKYTb
3HAYHO IIOCHAHTH €(PEeKTUBHICTE MOBHOIO
HaB4aHH4A. MiKpoKOHBepcii rtepenbadyaroTs He
AMIIIE KOPOTKHI 0OMiH CAOBaMHU 4H (ppa3aMu,
ase ¥ aKTUBHY B3a€EMO/II0 MiXK y9aCHUKAMH
MOBHOIO IIpOLIECY, A€ KOXKEH Ma€ 3MOLy
MHUTTEBO pearyBaTH Ha KOMYyHIKaTHUBHI
CTHMYAH, CTBOPIOIOYY TAKUM YHMHOM CUTYAIlii,
dKi HaOAMXKAIOTh HaBYAHHS [0 PEeaAbHOTO
CIIIAKyBaHHY. 3aBAsSKM CBOiM IIpHUponHil
MIBHAKOCTI ¥ CIIOHTAaHHOCTI, MIKpPOKOHBEpPCii
3a6e3nevuyIoTh YIHAM MOXKAHBICTH ITOCTiHHO
IIpaKTUKyBaTH CBOi MOBHI HaBHYKH, HeE
JOIyCKAaIO4YH TPHBAAUX Iay3 a0 INTYIHHX
MOBHHUX KOHCTpyKLi#i. Lle mae 3mory
PO3BUBATH 3/TaTHICTb o MHTTEBUX
BianoBizme#t 1 peaxiiiii, L0 € BaKAUBUM
aCIleKTOM Yy peasbHHX KOMYHIKalliliHIX
curyaliax [4: 56]. Taki mpakTHKU MOIKYTb
BKAIOYATH BHKOHAHHS KOPOTKHX 3aB/IaHb Ha
CAyXaHHSI 1 TOBOpPiHHH, IO CIPHULIOTH
PO3BHUTKY CAYXOBOi IIaM'dTi, MOBHOI'O UyTTd Ta
aKTHUBHOIO BHKOPHCTAHHA HOBOI AEKCHKU.
Hampukaan, BripaBH, A€ yieHb BiAIIOBiIae Ha
3alUTaHHsa ab0 KOMEHTY€E CUTyallilo B MexKax
KIABKOX CEKYH[, PO3BHUBAlOTH IIBUAKICTL i
TOYHICTH MOBA€HHsI. BOHM 0COOAMBO KOPUCHI

B yMOBax oOOMeXKEHOro dYacy Ta Ha
IPaKTUYHUX  3aHATTIX, Je  IoTpibHo
MaKCHMAaAbHO €(hEKTHUBHO BHKOPHCTOBYBATH
KOXKHY  XBHAWMHY  MOBHOI  IPaKTHKM.
MikpoKoHBepcCii TaKoO¥K MOal0Th MOXKAUBICTH
YCYHYTH 6ap'ep MK ~ TE€OPEeTHYHUM
HaBYaHHAM 1 peasbHHUM 3aCTOCYBaHHAM

MOBH, 3a0e3Ileuylodur IIOCTiMHy IIPaKTHKy B
yMOBax, IO iMIiTyIOTH peasbHi CHUTYyallii, II10
OiABUIIyE MOTUBALI0 VYHIB i mokpailye ix
3[IaTHICTb [0 CIIAKYBaHH4.
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constant practice in conditions that
simulate real-world situations, which
increases students' motivation and

improves their communication skills.

No less important is the influence of
cultural aspects on linguistic
communication. In a real linguistic
environment, students not only learn new
words and expressions, but also discover for
themselves the specific cultural contexts
behind them. Language is a reflection of
culture, and each word or expression carries
certain cultural meanings, traditions and
social norms [7: 84|. For example, even
standard phrases can have different
meanings depending on the socio-cultural
situation in which they are used. This may
apply to etiquette expressions such as
greetings, farewells or expressions of
gratitude, which can differ significantly in
different cultures. In some cultures, for
example, in Japanese or Chinese, there are
complex etiquette rules related to the age or
social status of individuals, which obliges the
use of different linguistic constructions or
forms of address. In addition, linguistic
expressions can have deep cultural
connections with certain historical events,
religious beliefs or traditions. Therefore,
learning a foreign language should also
include familiarization with cultural codes
that enrich linguistic communication,
allowing students to interact more
accurately and naturally with native
speakers. This allows not only to use
language tools correctly, but also to avoid
errors associated with the incorrect
interpretation of cultural realities, which can
lead to communicative misunderstandings.

Such integrative approaches allow
creating complex learning strategies that
contribute not only to expanding
vocabulary, but also to the development of
general language competence, the ability to
communicate effectively in a wide variety of
situations. The integration of cultural
aspects into the learning process helps
students build a deeper understanding of
language not only as a communication tool,
but also as part of a larger cultural system
[12: 91]. This approach allows us to teach
not just to translate words, but to learn to
think, adapting our language to different
social and cultural contexts. Thanks to

He MeHII BaxKAMBUM € BIIAUB KYABTYPHHUX
acrieKTiB Ha  MOBHE CIIiAKyBaHHA. Y
peasbHOMY MOBHOMY CEPEIOBHUIII V4UHI He
AWIIIE 3aCBOIOIOTH HOBI CAOBa i BUpasH, a i
BIIKPUBAIOTH a4 cebe criertudivHi KyABTYPHi
KOHTEKCTH, III0 CTOATh 3a HUMHU. MoBa €
BitoOpazkeHHAIM KyABTYpPH, i KOKHE CAOBO UM
BUpa3 Hece B COoDOi eBHiI KyABTYPHI CMHCAH,
Tpamullii Ta coljaabHi Hopmu [7: 84].
Hampukaan, HaBiTE craHmaptHi (pasu
MOXKYTb MaTH pPi3HE 3HAYEHHS B 3aA€KHOCTI
Bil COIIIOKYABTYPHOI cCUTyallil, B dKiii BOHU

BXKUBarOThcsd. Lle  Moxke  cTocyBaTHUCS
€THKETHUX  BHCAOBAIOBaHb, TaKUX 4K
IPUBITAaHHHA, IIPOIIAaHHS abo BHpPasKeHHS

IOASIKH, SIKi MOXKYTH CYyTTEBO BiApIi3HATUCS Y
Pi3HUX KyAbTypax. Y [OeIKHUX KyABTYpax,
HaIIPUKAQ[l, B AIOHCBHKIA YM KUTAUCBHKIH,
iCHYIOTh CKAQ[IHi IIpaBHAa €THUKETY, II0B’I3aHi
3 BIKOBUMH YH COILIIAaABLHHUMH CTaTyCaMH OCiO,
1110 3000B’s13y€ BUKOPHCTOBYBATH Pi3HI MOBHI
KOHCTPYKILii abo ¢opmu 3BepranHa. Kpim
TOrO, MOBHi BHpa3HW MOXKYTb MaTH TI'AMOOKI
KyABTYPHi 3B¥I3KH 3 II€BHUMH iCTOPHYHHMH
IOMIIMH, PEATIHHUMH ITIEPEKOHAHHAMH YU
TpamuisMu. ToMy BUBYEHHS iHO3€MHOI MOBHU
IIOBUHHO BKAIOYATH # O3HAMOMAEHHA 3
KyABTYPHHMH KOJIaMH, 1110 30aradyroTb MOBHE
CITIAKYBaHHSI, [O3BOASIIOYM YYHAM OiABII
TOYHO 1 TIPUPOIHO B3AEMOMIATH 3 HOCIIMHU
MoBH. lle [mo3Boasie He AuIle BipHO
BHUKOPHUCTOBYBaTH MOBHI 3acobHu, ase #
YHUKAaTHU IIOMHAOK, HOB'd3aHUX 3
HEMIPaBUABHUM TPAKTyBaHHAM KYABTYPHUX
peaaiif, 1m0 MOXyTb IIPU3BECTH [0
KOMYHIKaTUBHHX HEIOPO3yMiHb.

Taxki iHTErpaTUBHI MiAXOAN [I03BOALIOTH
CTBOPIOBATH KOMIIAEKCHI cTparerii
HaBYaHHs, III0 CIOPUTIOTH HEe  AHIIIE
PO3ILINPEHHIO AEKCHYHOIO 3aracy, ase H
PO3BHUTKY 3araabHOi MOBHOI KOMIIETEHII],
30aTHOCTI A0 €(PEeKTHUBHOIO CIIIAKYBaHHS B
HaWpi3HOMAaHITHININX CUTyaliax. [HTerparisa
KYABTYPHHX aCIIEKTiB ¥ HaBYaABHUH IIPOIIEC
JoroMarae CTyAeHTaM IHo0yayBaTu OiAbII
rAMOOKe pPO3yMiHHA MOBH HeE AHWIIEe €K
IHCTPYMEHTY KOMYHIKallii, ase ¥ 9K 4aCTUHU
BEAUKOI KyABTYpPHOI cucteMH [12: 91]. Takwuit

MiAxXiT [O03BOASE HaBYaTH HE  IIPOCTO
IIepeEKAaIaTH CAOBa, a BYUTHCH MHCAUTH,
amarnTylodd  CBOIO MOBY OO  Pi3HHX
COILlIaABHUX 1 KYABTYPHHUX KOHTEKCTiB.

3aBAgKM IbOMY CTYAEHTH 3[aTHiI Kpalle
OpieHTyBaTHCd B  PI3HHX  CHTYyallifX,
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this, students are able to better navigate in
different situations, adequately respond to
social norms, etiquette rules and even
humour, which is an important part of
everyday communication. This forms the
skills of intercultural competence, which is
critically important for professional and
interpersonal contacts in a globalized
world. As a result of such comprehensive
learning strategies, students not only
improve their language skills, but also gain
a deeper wunderstanding of cultural
differences, which allows them to act
confidently and effectively in intercultural
communication [8: 53].

Today, learning a foreign language as a
second language faces a number of serious

challenges that directly affect the
effectiveness of developing students'
communicative competence and

vocabulary. One of the main problems is
the lack of real opportunities for active

communication. Often, the learning
process is limited to an academic
environment, where students mainly

perform written exercises, translate texts
or memorize individual words, without
being able to use the language in live
communication. The lack of real
communicative situations leads to the fact
that students may know the rules of
grammar or have a certain vocabulary but
are unable to apply them in practice [9: 41].
Another common problem is passive lexical
enrichment. Many students focus on
mechanically memorizing lists of words
without understanding their contextual
use. As a result, even knowing the meaning
of a word, a student may not be able to
naturally integrate it into their own speech.
Vocabulary that is not fixed in
communicative acts is quickly forgotten or
used incorrectly.

In addition, it is worth noting the
psychological barrier to language
communication. Many students, even with
sufficient knowledge, are afraid of making
mistakes in real speech. This fear often
arises from insufficient practice in a
supportive environment where mistakes
are perceived as a natural part of learning.
Another challenge is the limitations of
traditional teaching materials, which often
do not consider contemporary topics, living
language and the diversity of language

a/IeKBaTHO pearyBaTU Ha COLiaAbHI HOPMH,
€TUKETHi IIpaBHAa i HaBiTh TyMOp, IO €
BaXKAMBOIO  YaCTUHOIO  IIOBCAKIIEHHOTIO
CITIIAKYBaHHH. [le dopmye  HaBHUYKHU
MDKKYABTYPHOI KOMITETEHILI, 1110 € KPUTHIHO
BasKAUBUM IS podpecitHux Ta
Mi?KOCOOMCTICHUX KOHTAaKTiB y
raobanizoBaHoMy CBiTi. B pesyabrarti Takux
KOMIIAEKCHHUX CTpaTeriii HaB4YaHHS, Y4Hi He
AWIIIE TTIOKPAIIyIOTh CBOI MOBHI HABUYKH, aA€
17§ 3100yBarOTh rAuOIIe PO3yMiHHSA
KYABTYPHHUX BiZIMiHHOCTEH, I1I0 J03BOASIE iM
[T BIIEBHEHO 1 €(QeKTUBHO B yMOBax
MIKKYABTYPHOTO CITIAKyBaHHS [8: 53].

Ha  crorogmimigiii  geHb  BHUBYEHHI
iHO3eMHOI MOBU SIK OPYroi CTUKAETHCS 3
HU3KOIO Cepro3HUX BHUKAUKIB, gKi

OesrocepeIHHLO BIAUBAIOTH HA €(peKTHUBHICTH
PO3BUTKY KOMYHIKATHUBHOI KOMIIETEHTHOCTI
Ta AEKCHUYHOIo 3aracy y4HiB. OnHi€lo 3
OCHOBHHMX IIpOOAEM € HecTada peasbHHUX
MOZKAMBOCTEH [ad aKTHUBHOI KOMYyHiKarrii.
Yacto 1polleC HaB4YaHHA OOMEKYETBHCS
arKageMidYHMM  CEepPeloOBHIIEM, M€  V4Hi
IIepeBaKHO BHKOHYIOTH ITMCBMOBI BIIpaBH,
MIEPEKAQIAI0Th TEKCTH ab0 3ay4yITh OKpeMi
CAOBa, HE MalO4ud 3MOTH BHKOPHCTOBYBaTHU
MOBY B XXMBOMY CIiAKyBaHHIi. BiacyTHicTb
peaabHHX KOMYHIKATUBHHUX cutyallii
IIPU3BOAUTE OO TOTO, IO VUHI MOXKYTb 3HATH
IpaBHAa TPAMATUKH ab0 BOAOITH ITEBHUM
CAOBHHUKOBHM 3aIlacoOM, aAs€ He BMIIOTh
3aCTOCOBYBaTH ix y mpaxkrtull [9: 41]. Lle
O[IHI€IO TIOIIIMPEHOI0 IPOOAEMOIO € ITacCHUBHE
AekcuyHe 30aradeHHsd. BaraTro crymeHTIB
30CEPEKYIOTbCI Ha MeXaHIYHOMY
3aydyBaHHi CIIHUCKIB CAiB 0e3 poO3yMiHHS
IXHBOTO KOHTEKCTYAABHOI'O BHKOPHCTAHHA.
9IK HaCAIIOK, HAaBiTh 3HAIOYM 3HAYEHHS
CAOBa, V4U€Hb MOXKE He BMITH IIPUPOIHO
iHTErpyBaTu HOro y BAacHE MOBAEHHS.

AekcukKa, gKa He 3aKpinaeHa B
KOMYHIKaTHBHUX aKTax, IIBUIKO
3a0yBa€eThCs abo BUKOPHUCTOBYETHCS
HEIIPaBUABHO.

Kpim TOr0, CAim 3a3HAYNTH TICUXOAOTIYHUH
6ap'ep y MOBHOMY CITiAKyBaHHi. BaraTo y4HiB,
HAaBITL MAaIO4YM [JOCTATHI 3HAHHS, O0SaTLCS
POOHUTH IIOMHAKH B peaAbHOMY MOBAEHHI. Lleit
CTpax dYacTO BHHHUKAE 4Yepe3 HEIOCTATHIO
OpakTUKy B  yMOBaxXx IMiATPHUMYIOYOIO
CEPENOBHUILIA, A€ IIOMUAKH CIIPUNMAIOTECH 9K
IpupoAHa dYacTuHa HaBdaHHdA. lle omHuM
BUKAUKOM € OOMEXKEHICTh TPaaullifiHuX
HaBYaABHUX MaTepiaaiB, gKi dYacTo He

178



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 2 (121)

Bicrux XKumomupcbrozo deprkagHoz0 YyHigepcumemy imeHi leana @paHka.
ITedazoziuni Hayku. Bun. 2 (121)

registers. The use of outdated textbooks
and formal communication templates does
not prepare students for real life, where it
is important to be able to adapt your
speech depending on the situation,
interlocutor or context [10: 37].

In today's environment, even with
access to a large number of online
resources, there is a problem of

unsystematic use of technology. Many
students wuse applications or websites
haphazardly, without a clear strategy,
which leads to superficial knowledge of the
language without deep consolidation of
skills [13: 56].

The problem of insufficient cultural
context during language learning deserves

special attention. Knowledge of only
vocabulary and grammar without
understanding cultural features can lead to
misunderstandings in communication.

Learning a language as a living sociocultural
phenomenon, and not just a set of rules, is
critically important for achieving a high level
of proficiency [15: 88].

Thus, to overcome these challenges, it is
important to create conditions for regular
active communication, stimulate students to
use new vocabulary in real conversations,
provide a supportive environment for
language practice, involve modern, authentic
materials, and integrate a cultural
component into the learning process. Active
use of the language in real or simulated
situations is the key to successful
acquisition of it as a second language.

Conclusions and research
perspectives. Learning a foreign language
as a second through active communication
and lexical enrichment is a complex and
multifaceted process that requires the
integration of various methods,
technologies and cultural aspects. One of
the main factors influencing the
effectiveness of language learning is its
active use in real communicative
situations. Regular language practice
contributes to the automation of language
skills, which allows you to increase the
level of language proficiency. Active use of
vocabulary makes it possible not only to
memorize new words and grammatical
constructions, but also to comprehend
their meaning in different contexts, which
makes learning deeper and more

BPaxoOBYIOTh CY4aCHHX TE€M, XKHBOI MOBU Ta
pizHOMAaHITTS MOBHHUX PEECTPIB.
BuxkoprcranHg 3acTapianxX IAPYYHUKIB 1
dopMaabHUX I1TA0AOHIB CITIAKYBaHHSI He TOTy€E
V4HIB OO PEaAbHOTO KUTTS, 1€ BasKAHUBO
BMITH a[alnTyBaTH CBOE MOBAEHHS 3aAEKHO
BiZl cuTyallii, ClIiBpo3MOBHHKA a00 KOHTEKCTY
[10: 57].

¥ cygacHHX yMOBax, HaBiTh i3 JOCTYIIOM 10
BEAMKOI KIABKOCTi OHAaHH-pecypciB, iCHye
mpobaeMa HECHCTEMATHYHOIO BUKOPHUCTAHHS

TexXHOAOTiH. Bararo y4HIB KOPHCTYIOTHCH
JogaTkKaMu abo cadfiTaMM XaoTH4HO, 6e3
4iTKOI  cTparterii, II0 [IPU3BOOUTHL [0

TIOBEPXHEBOIO 3HAHHA MOBU 0e3 TAMOOKOTO
3aKpiraeHHda HaBUYOK [13: 56].

Okpemoi yBaru 3aCAyroBye IIpobaeMa
HEJIOCTATHBOI'O0 KYABTYPHOI'O KOHTEKCTY IIif
4yac BUBYEHHS MOBHU. 3HAHHS AHUIIIE AEKCHUKHU
Ta TpaMaTHKU 0e3 PO3yMiHHS KyABTYPHHX
0COOAMBOCTEH  MOXKe  IIPHU3BOAUTH [0
HEOpO3yMiHb y KOMYyHiKallii. BuBdeHHH
MOBH $K KHMBOTO COLIOKYABTYPHOTO SIBHIIIA,
a He IIpocTO HAOOpPy MHpaBUA, € KPUTHYHO
BaKAUBUM [IASI IOCATHEHHS BHCOKOTO PiBHS
BoaomiHH4 [15: 88].

TakuM 4YHHOM, [Ad TIOAOAQHHS IIUX
BUKAUKIB Ba*KAUBO CTBOPIOBATU YMOBU [JAS
peryaapHoi aKTUBHOI KOMYHiKaliii,
CTHMYAIOBATH V4YHIB 0 BUKOPHUCTAaHHYA HOBOI
AEKCHKH B peasbHUX po3MoBax,
3abe3neyyBaTH MiATPHUMYyIOYE CEPEOBHIIIE
JAsl MOBHOI HpPaKTHKH, 3aAydaTH CydacHi,
aBTEHTHYHI MaTepiaal Ta iHTerpyBaTH
KYABTYPHHM KOMIIOHEHT Y IIPOLIEC HaBYaHH4.
AKTUBHE BHKOPUCTAHHSI MOBH B PEAABHHX
ab0 3MO/IEABOBAaHUX CUTYALlSIX € KAIOYEM 10
YCIIIITHOIO ii 3aCBOEHHH 9K APYTOi.

BHCHOBKH 3 ZaHOTO MOOCAimKeHHs i

NMEPCIIEKTHBH IOJAABIIHX PO3BiIOK.
BuBueHHS iHO3€eMHOI MOBH 9K APYTOi Yepes
aKTHBHY  KOMYVHIKallil0o Ta  AEKCHYHE

30aradyeHHsl € CKAQ[HHM i OaraTorpaHHUM
IIPOIlecOM, SIKUH BUMAarae iHrerpariii pisHUxX
METOMIB, TEXHOAOTIE Ta  KYABTYPHHX
acriekTiB. OMHUM 3 OCHOBHUX (PaKTOPIB, 10
BIAMBAIOTH Ha e(QEeKTUBHICTF BHBYEHHS
MOBH, € AaKTHBHE BHKOPHCTaHHA 1ii Yy
peasbHUX  KOMYHIKQTHUBHUX  CUTYyallisX.
PeryaspHna MOBHa  IIpakTHKa  CIIpULE
aBpToMaTH3allii MOBHHUX HaBH4YOK, IIIO
[O3BOASIE IIABUIIUTH PiBeHb BOAOMIHHS
MOBOIO. AKTUBHE BHUKOPHCTAHHSI A€KCHUKU
Ja€ MOXKAMBICTb HE AHIIIE 3aIlaM'dTOBYBaTH
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meaningful. In this process, the
development of communicative
competence is also important, which allows
students to adapt their language to
different situations, taking into account
cultural and social differences.

Lexical enrichment is learned not only
through passive acquisition of new words,
but also through their active application in
real situations. This approach allows
students to better understand the meaning
of words and expressions, to understand
their nuances depending on the context.
One of the effective methods for this is the
use of role-playing games, discussions,
language clubs, where students can
actively use new vocabulary, which allows
not only to practice the language, but also
to get acquainted with socio-cultural
aspects. An important element in the
process of lexical enrichment is also the
individualization of learning, which is
achieved using various technologies, such
as mobile applications, online platforms
and other tools. This allows you to adapt
the material to the level of knowledge of
each student, providing a personalized
approach to learning.

The use of technology helps improve
communication with native speakers,
which is important for practical vocabulary
acquisition and development of
communication skills. Mobile applications
and online platforms create conditions for
continuous language practice, which
significantly increases the effectiveness of
learning. In addition, the integration of
tools such as Microsoft Access allows you
to automate the processes of creating test
tasks, monitoring student performance
and analysing errors, which ensures the
systematization of  materials and
convenience for teachers and students.

An equally important component of
learning is considering cultural aspects
that affect linguistic communication.
Learning a foreign language is impossible
without understanding the cultural
contexts behind words and expressions.
Familiarity with cultural codes allows
students to interact more accurately and

naturally with native speakers, which
increases the effectiveness of
communication. Studying etiquette,

HOBI CAOBa Ta rpaMaTH4HiI KOHCTPYKIIi, ase
B ocMHcAIOBaTH iX 3HAQYEeHHS B Pi3HUX
KOHTEKCTaxX, II0 POOHUTH HABYAHHS OiABII
TAMOOKHM Ta OCMHUCAEHUM. Y I[LOMY IIPOIIEC]
BasKAUBUM € TaKOXK PO3BUTOK
KOMYHIKaTUBHOI KOMIIETEHIIi], dKa 03BOASE
VYHSM ananTyBaTH CBOIO MOBY O Pi3HHUX
CUTyallili, BpaxOBYIOYM KyABTYpPHI Ta
ColliaAbHi BiIMiHHOCTI.

AekcuyHe 30aradyeHHs] BHBYAETHCH HE
AUIIIE Yepe3 [TaCUBHE 3aCBOE€HHSI HOBHX CAIB,
a ¥ uyepe3 ixX aKTHBHE 3aCTOCYBaHHA B
peaabHUX cuTyaliax. Takul migxin go3Boasie
CTy[EeHTaM Kpallle 3p03yMiTU 3HA4YEHHSI CAiB
i BupasziB, po3ymiTH IXHi BIATIHKH B

3aaekHOCTI Big KoHTekcty. OpmHuM 3
e(peKTUBHHUX METOMIB J[JAd  I[BOIO €
BUKOPHUCTAHHSI POABOBUX irop, MQUCKYCIH,

MOBHHX KAYy0iB, Q€ CTYZEHTH MOXKYThb
aKTHUBHO BUKOPHCTOBYBAaTH HOBY A€KCHUKY,
10 O03BOASIE HE AHIIIE IIPAKTUKyBaTH MOBY,
ase 1 3HAMOMHUTUCH i3 COLIOKYABTYPHHUMM
acekTaMu. BaXAUBUM  eAeMEeHTOM ¥
IIPOLIECI AEKCHUYHOIO 30aradeHHsl € TaKOXK
IHOMBIOyaaizaris HaBYaHHS, daKa
JOCSTAETHCS 3a  JONOMOTOIO0  Pi3HHX
TEXHOAOTIM, TaKUX 9K MOOIABHI [I0JATKH,
OHAQHH-TIAATOPMHU Ta IHIII iHCTPYMEHTH.
Lle mo3Boasie amanTyBaTH MaTepiaa 00 pPiBHS
3HAHb KOXKHOTO CTyAeHTa, 3a0e3Iedyrodn
IePCOHAaAI30BaHUN HifIXid 10 HABYAHHS.

Bukopucranuga TEeXHOAOTIN Ccripuge
TIOKpAIllEeHHIO KOMYHIiKaIlii 3 HOCiIMU MOBH,
U0 € BaXAUBUM [JAd  IIPAKTUYHOIO
3aCBOEHHS AEKCHKU Ta PO3BUTKY HABUYOK
criaKyBaHHs. MoOiABHI OIATKH Ta OHAQMH-
nAaTOpPMU  CTBOPIOIOTH  yMOBH  [IAS
Oe3mepepBHOI MOBHOI MPAKTHUKH, ITI0 3HAYHO
nigBuIye eeKTUBHICTE HaB4aHHA. OKpim
TOrO, IHTErpailid iHCTPYMEHTIB, TaKHUX S$K
Microsoft Access, 103BoOAsIE aBTOMATU3YBATH
IIPOILIECH CTBOPEHHSI TECTOBHUX 3aB/aHb,
MOHITOPHHIY VCIIIIHOCTI CTYAEHTIB Ta
aHaaizy TIOMHAOK, 1110 3abesneyye
CHCTEMAaTHU30BaHICTb MaTepiaaiB i 3py4HICTD
IAS BUKAQA4YiB Ta CTYAEHTIB.

He MEHIII BasKAHUBOIO CKAQJIOBOIO
HaBYaHHA € BpaxyBaHHA  KYABTYPHHUX
aCHeKTiB , 1110 BIIAUBaAIOThH Ha MOBHE

CIIIAKyBaHHY. BuB4YeHHd 1HO3€MHOI MOBH
HEMOXKAWBE 0€3 PO3yMIHHA KYABTYPHHUX
KOHTEKCTIiB, $Ki CTOATH 3a CAOBaMM Ta
BupazaMH. O3HallOMAEHHYI 3 KyABTYpPHUMH
KOJaMH [03BOASIE CTYAEHTaM TOYHIIIE i
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traditions, customs, as well as typical
reactions to certain situations is an
important element of this process.

In general, learning a foreign language

IIPUPOAHIlIIE B3aEMOMIATH 3 HOCIIMH MOBH,
o migBuIlye e@eKTUBHICTh KOMYHiKallil.
BuBueHHS eTHKeTy, Tpagulliii, 3BH4aiB, a
TAKOXK TUIIOBUX PEaKIIi Ha IIeBHi CHUTyallii €

BasKAUBUM €A€MEHTOM IILOT0 ITPOIIECY.
3arasroM, BUBYEHHsS iHO3€MHOI MOBH

Yyepe3 aKTUBHY KOMYHIKAIll0 Ta A€KCHUYHE

30arayeHHsT € BaXKAUBHUM HAIPIMKOM Y

through active communication and lexical
enrichment is an important direction in
learning, which allows not only to improve
language skills, but also to develop the

2 . . ) . HaBYaHHI () 03BOASIE  HE  TIABKH
ability to interact effectively in a globalized , A .
. . . IOKpPAIIUTH MOBHI HaBHYKH, ase U

world. The integration of various methods, .
the use of technology and the consideration | Lo om0 TH SHATHICTD SChEKTHBHO
f eultural : &y " hensi B3aEMOMIATH B Trao0asi3o0BaHOMY  CBITi.
of cultural aspects creates a comprehensive | . oraria DI3HOMAHITHIIX METO/IiB,
approach  that  ensures  successful | gy opycranna Texmosorit Ta BpaxyBammHA
acquisition of a foreign language. KYABTYDHHX ACIIEKTIB CTBOPIOE
KOMIIAEKCHUH Iiaxin, sgxuii 3abesrnedye

YCITiIITHE 3aCBOEHHA iHO3eMHOI MOBH.
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CRITERIA AND LEVELS OF PROFESSIONAL COMPETENCE OF FUTURE IT
PROFESSIONALS

S. V. Petrenko*

The article reveals approaches to determining criteria and indicators for measuring the levels of
professional competence of future IT specialists in the conditions of the information and educational
environment of a higher education institution. The review of scientific and pedagogical literature on
the construction of criterion-indicator systems is carried out and the requirements for their formation
are substantiated. It is determined that the criteria must comply with the principles of materiality,
consistency, validity, measurability and verifiability. Given the analysis of European educational
standards and frameworks (European e-Competence Framework, EQF, CDIO Syllabus, Computing
Curricula 2020, etc.), a criterion-indicator system for assessing the professional competence of IT
specialists is proposed. The system identifies four criteria: cognitive and content, operational and
activity, professional and communicative, and ethical and value. For each criterion, a system of
quantitative indicators has been developed that allow diagnosing the level of professional competence.
A 5-level scale for assessing professional competence for each indicator and a method for calculating
the integral indicator of the level of professional competence are presented. In accordance with the e-
CF scale, the levels of professional competence from performing tasks under supervision (e-1) to
initiating innovations (e-5) are substantiated. The proposed system is the basis for further pedagogical
measurements within the framework of an experimental study of the influence of educational factors
on the formation of professional competence of future IT specialists.

Keywords: professional competence, IT specialists, criteria, indicators, levels of formation,
criterion-indicator system, e-CF, pedagogical assessment.

KPUTEPII TA PIBHI IPOPECIHHOI KOMIETEHTHOCTI MAUBYTHIX IT-
$PAXIBIIIB

C. B. IleTpeHKO

Y emammi posxpusaromucsi nioxo0u 00 8UHAUEHHSL Kpumepiie ma NOKA3HUKI8 O/ BUMIPIOBAHHS
pieHie npogpeciliHol KomnemenmHocmi maitibymmix IT-gpaxieuie 8 ymoeax iHGpopMAayiliHO-0C8IMHBLO20
cepedosuLLa 8UUL020 HABUANBLHO20 3aKknady. IIpogedeHo o210 HAYKO080-nedazoziuHoi Limepamypu 3
numarsb nobyoosu cucmem kKpumepiis-noKasHuKie ma 00IpYyHMoO8aHO eumo2u 00 iX PopMYEaAHHSI.
BusHaueHo, wjo Kpumepii NO8UHHI 8i0N08i0amu NPUHYUNAM CYMmMe8OCMi, Y3200KeHOCmI, 8ANIOHOCML,
sumiprogaHocmi ma eepugpikamusHocmi. 3 YpOXY8AHHSAM AHANIZY €8PONEeliCbKUX OCBIMHIX
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cmaHoapmis ma pamok (€gponelicbka pamkKa eleKmpoHHoi KomnemeHmHocmi, €gponeticoka pamka
reanigpikayiti, Cucmema CDIO, IIpoepama HasuaHHs iHpopmamuru 2020, mowio), 3anponoHo8aHO
cucmemy Kpumepiis-noKasHukKie 05 oyiHKU npogpeciiiHoi komnemernmuocmi IT-paxisyis. Cucmema
gu3HaUae uomupu Kpumepii: KOZHIMUBHUI ma 3MICmMo8HUl, onepayiliHuili ma OisibHICHUL,
npogecitiHuli ma KOMYHIKAmMU8HUl, emuyHUill ma yiHHICHUU. st KOXKHO20 Kpumepito po3pobieHo
cucmemy KUbKICHUX NOKA3HUKI8, W0 Oaromb 3Mmo2y OiaeHocmyeamu pigeHb NpogeciliHoi
KomnemeHmHocmi. IIpedcmaeneHo S5-6anbHYy WKANY OUIHKU NpogheciliHoi KomnemeHmHocmi 3a
KOXKHUM NOKA3HUKOM MO Memo0 PO3PAXYHKY IHMeZpanibHo20 NOKA3SHUKA PIiBHSL npogeciliHol
KomnemeHmHocmi. BionogioHo 0o wkanu e-CF 06TpyHmMo8aHo pigHi npogheciiiHoi KomnemeHmHocmi
810 BUKOHAHHSL 3a80aHb Ni0 Hazst0oMm (e-1) 0o iHiyitoeaHHs iHHo8auil (e-5). 3anponoHosaHa cucmema
€ 0CHO8010 015l NOOANLULUX NEeOA202IUHUX BUMIPIOBAHL I PAMKAX EKCNEePUMEHMATLHO20 O0C/IONEHHSL
8NJIUBY OCBIMHIX haKmopie Ha hopmyeaHHs npogpecitiHoi komnemeHmHocmi maiibymuix IT-gpaxisuis.

Knrouoei cnoea: npogpeciiina womnemeHmHicmo, IT-chaxieui, kpumepii, NOKA3HUKU, PIBHI
opmysaHHs, cucmema Kpumepiige-nokasHukis, e-CF, nedazoziuHa OyiHKA.

Introduction of the issue. In today's the works of I. Annenkova and others [1],
world, which is rapidly transforming O. Bashkir [2], L. Kovalchuk [4] and
under the influence of  digital others.
technologies, the problem of training The literature analysis shows that the
highly qualified information technology design of a system of criteria and
professionals (IT  professionals) is indicators for the implementation of
becoming particularly relevant. The research requires compliance with a
professional competence of an IT number of requirements, as it determines
specialist is a key factor in his or her the completeness and objectivity of the
competitiveness in the labor market, phenomena and processes under study.
professional efficiency, and ability to In particular, according to the results of
adapt to the challenges of the digital E. Khrykov's analysis [5], the research
environment. Therefore, it is important criteria must meet, in particular, the
not only to define the essence of this requirements of materiality as a reflection
competence, but also to create effective of essential characteristics; systematicity
tools for its diagnosis and development in as a provision of multidimensionality and
the information and educational space of reflection of the entire system; validity as
higher education institutions. the presence of theoretical and logical

Pedagogical assessment of the level of justification; measurability and realism
professional competence requires a as the possibility of their use in research;
scientifically based system of criteria and and verified in practice. The criteria
indicators that allows for objective and should reflect the  structure of
verifiable monitoring of the results of competence [6] and be disclosed by a
professional training. The creation of system of indicators that clarify the
such a system, taking into account content of each criterion and make it
international and national approaches, possible to measure the phenomena and
the specifics of the IT sector and the processes under study.
capabilities of the information and Accordingly, an experimental study of
educational environment of the higher the professional competence of IT
education institution (HEI), is a specialists in the conditions of the
prerequisite for the implementation of a information and educational environment
high-quality educational process. of higher education institutions requires

Current state of the issue. A the identification of tools for quantifying
comprehensive analysis of the essence the levels of professional competence to
and content of scientific and pedagogical track the impact of experimental factors.
research, different approaches to Aim of the research is to substantiate
determining criterion-indicator systems a system of criteria and indicators that
for organizing and conducting will reflect the levels of professional
pedagogical experiments is presented in competence of future IT specialists during
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their studies at a higher education
institution.

Results and discussion. We define a
criterion as a sign for the systematic
assessment of the measured phenomenon
of the level of professional competence of
future IT specialists, which is revealed
through a set of indicators (quantitative
assessment), which can be fixed and
levels (qualitative integrated assessment)
of professional competence of IT
specialists. That is, the assignment to a
certain level of professional competence of
future IT specialists is carried out
according to a system of criteria and
indicators in accordance with the
evaluation scale.

According to the analysis of the
structure of professional competence of IT
specialists in the European educational
standards and frameworks, as well as
taking into account the content of
national standards, we have designed a
criterion-indicator system for measuring
the level of professional competence of IT
specialists in the context of higher
education institutions, based on cognitive
and content, operational and activity,
professional and communicative, and
ethical and value criteria. The following
documents were taken into account when
constructing the defined system of
criteria: European e-Competence
Framework 3.0 (e-CF) [10], which defines
40 IT competencies in five domains;

European  Qualifications Framework
(EQF) [3], which structures qualification
levels by knowledge, skills and

responsibilities; ENQA/ESG — Standards
and Guidelines for Quality Assurance in
the European Higher Education Area [9];
CDIO Syllabus 2.0 [7], which forms the
competencies of engineers in the context
of the full product life cycle; QAA Subject
Benchmark Statement for Computing
(2022) [12]; and Computing Curricula
2020 (CC2020) [8], which offers global
approaches to structuring IT training
programs. Taking into account the
provisions of these documents made it
possible to ensure that the designed
criterion-indicator system meets modern
international requirements for the quality
of training.

184

Let's characterize the content of each
criterion.

Cognitive and substantive criterion
aimed at assessing the depth,
consistency, and relevance of the IT
specialist's theoretical knowledge in the
field of computer science, system
development, operation, project
management, etc. At each year of
training, the specialist's knowledge
becomes more complex, taking into
account and defining the content of
professional training from basic concepts
and terms to strategic vision and expert
knowledge of interdisciplinary knowledge.
Accordingly, it is the cognitive and
content criterion that is crucial for the
evaluation system, as it serves as the
basis for further professional actions,
communications and decision-making.

Operational and activity criterion,
as one that assesses the ability of an IT
specialist to apply knowledge in practice:
develop, implement, test, administer,
manage projects, and innovate. This
criterion covers the practical (activity)
component of professional competence,
which is reflected in the skills and
programmatic learning outcomes as the
acquired ability to strategically manage IT
architectures.

The professional communication
criterion determines the ability of an IT
professional to effectively interact with
various audiences: technical teams,
clients, management, and reflects the
presentation, facilitation, and negotiation
skills acquired during the training
process. In today's IT environment,
professional communication is a key
ability for effective teamwork, especially in
complex projects, distribution teams, or
in agile methodologies such as Scrum
[13], Kanban [11], and others.

An ethical and value-based criterion
that characterizes values, responsibility,

ethical decisions, compliance with
professional behavior, digital ethics, as
well as internal motivation, and
sustainability in the  professional

development of IT professionals. Ethics in
IT is a critical characteristic of the
information society, where the values of
an IT professional affect both the safety of
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users' personal data and decision-making
related to artificial intelligence or security.
The development of the ethical component

of IT professionals' professional
competence is aimed at shaping the
leadership and responsibility of IT

professionals to society.

Each criterion is disclosed by a system
of indicators that allow to diagnose the
level of manifestation of each criterion in
assessing the professional competence of
IT specialists (see Table 1).

Table 1

Criterion and indicator system for assessing the level of professional competence

of IT specialists

Criteria Indicators
s . Awareness of o
Ability to 91ass1fy modern IT Knowledge of Ablhty to
and explain key . integrate
standards and software lifecycle . O
‘e concepts of interdisciplinary
Cognitive and . frameworks processes,
computer science . knowledge to
content . (Scrum, networking, and
(algorithms, data . A solve complex
Kanban, information .
structures, system . technical
. DevOps, e-CF, security.
architecture, etc.). etc) problems.
Successful
application of IT project Ability to solve
Ability to modern tools management complex technical
. independently and skills: planning, | problems with the
Operational . .
. develop, test and technologies in resource involvement of
and business . : .
implement professional allocation, team or cross-
software solutions. practice (IDE, meeting functional
CI/CD, cloud deadlines. resources.
platforms, etc.).
Ability to work
Ability to clearly in a team, Skills Qf Part1c1pat}on in
. support conducting collective
Professional and reasonably . .. .
. colleagues, and professional decision-making,
and present technical o . : . o1 ors
. . . ) maintain a dialog in English | ability to facilitate
communicative | solutions in a team 1 .
culture of (within IT working
or to a customer. . . . .
professional communications). discussions.
communication.
Conscious Willingness to MOUV?UOH for
continuous Adherence to the
adherence to take . .
. . oo professional self- principles of
. professional ethics responsibility . .
Ethical and .. . . development inclusiveness and
and digital security for technical T .
value-based ; Y . (participation in ethical treatment
(confidentiality, decisions and
. hackathons, of users and
honesty, their
transparency) consequences conferences, colleagues.
) ) certification).
To quantify the level of professional difficulty and require constant
competence of IT specialists, based on the correction);

developed criterion-indicator system, we
have created a 5-level rating scale from 1
to 5 points, where:

1 point — initial level of manifestation of
the professional competence indicator
(knowledge, skills, qualities are not
formed, there is no ability to
independently perform the tasks);

2 points — low level (knowledge, skills,
qualities are fragmentary, applied with
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3 points — average level (knowledge,
skills, qualities are applied in familiar
situations or with the help of a mentor);

4 points — sufficient level (knowledge,
skills, qualities are applied independently
in typical situations or with little help);

5 points — high level (knowledge, skills,
qualities are demonstrated at a
consistently high level, applied in new
situations; the specialist independently
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initiates  professional
improvement).

Thus, the level of professional
competence of IT specialists will be
assessed by the formula:

an=m

4 b
professional competence, K — the number
of points scored for each criterion as the
sum of the scores of individual indicators.

In accordance with the European e-
Competence Framework (e-CF) 3.0 [14],
we will consider 5 levels of professional
competence of IT specialists (from e-1 to
e-5) depending on the degree of their
autonomy in performing professionally
oriented educational tasks, the
complexity of the tasks performed, as well
as the formation of communication and
professional and ethical abilities:

e e-1: Performing tasks under
supervision (Pux from 1 to 4 points);

e e-2: Performing standard tasks
independently (Pux from S to 8 points);

e e-3: Coordination and control of
tasks (Pux from 9 to 12 points);

e e-4: Defining and implementing
strategies (Pux from 13 to 16 points);

e e-5: Initiating and managing
innovations (Pux from 17 to 20 points).

The proposed five-level scale for
assessing the level of professional
competence of IT specialists can be
effectively used in the process of current
and final control, monitoring the
dynamics of student development, as well
as in the development of individual
educational trajectories. Such a system
allows the teacher not only to objectively
record the level of professional
competence of IT specialists, but also to

growth and

where Pux - level of

identify areas of learning difficulties that
require pedagogical support or correction.

Conclusions and research
perpectives. The article presents a
scientifically grounded criterion-indicator
system for assessing the level of
professional competence of future IT
specialists, based on four key criteria:
cognitive and content, operational and
activity, professional and communicative,
and ethical and value. Each criterion is
specified by a system of relevant
indicators, which allows for both
qualitative and quantitative assessment
of the professional development of
students.

The proposed five-level scale for
assessing  professional = competence,
adapted to the European framework (e-
CF), allows to classify the levels of
competence depending on the level of
autonomy, complexity of tasks and the
formation of communicative and ethical
components. This creates conditions for a
systematic analysis of the dynamics of
students' professional growth and
improving the efficiency of the
educational process in the IT field.

Promising areas for further research
are the empirical testing of the proposed
criterion-indicator system in the real
educational process of higher education
institutions, as well as the development of
tools for automated monitoring of the
levels of professional competence of IT
specialists. Particular attention should be
paid to deepening the methods of
assessing the ethical and value
component of competence, which is
extremely relevant in the context of digital
ethics, cybersecurity and social
responsibility of IT professionals.
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ORGANIZATIONAL AND PEDAGOGICAL CONDITIONS FOR MODELING THE
EDUCATIONAL PROCESS OF PROFESSIONAL TRAINING OF IT SPECIALISTS
IN INSTITUTIONS OF VOCATIONAL PRE-HIGHER AND HIGHER EDUCATION

G. O. Shlikhta*, V. A. Shlikhta*

The article explores the pressing issue of quality professional training for future specialists in the
field of information technology (IT) within the context of rapid societal digitalization. The aim of the
study is to define, theoretically substantiate, and systematize the organizational and pedagogical
conditions for the effective modeling of the educational process, focusing on the formation of value-
deontological competencies of future IT professionals as a key component of their professional
excellence.

The relevance of the research is determined by the growing need of the IT industry for specialists
who possess not only profound technical knowledge but also a high level of professional responsibility
and ethical awareness. The analysis of existing educational practices often reveals an insufficient
integration of the value-deontological component, which can lead to the formation of specialists with
a limited focus on the ethical and social aspects of professional activity. Ensuring the competitiveness
of domestic IT professionals in the international labor market also requires the development of their
value system in accordance with international standards.

The article substantiates the importance of a value-oriented approach in the training of future IT
professionals. Scientific approaches to defining the essence, structure, and role of value-deontological
competencies in professional development are analyzed. A set of organizational and pedagogical
conditions that ensure the effective formation of these competencies is considered. Key conditions
include: the integration of the value-deontological component into the content of academic disciplines
and the use of interactive teaching methods; the application of innovative educational technologies,
such as case studies, problem-based learning, and project activities, for modeling professional
situations; the optimization of forms of control and evaluation that take into account the formation of
value-deontological aspects; active cooperation with IT companies through the involvement of their
representatives in the educational process and the organization of internships; and the creation of a
favorable educational environment that promotes the formation of value orientations and professional
culture.

The research findings can be used by scientific and pedagogical staff and developers of
educational programs in the IT field to improve the quality of professional education. Further research
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may focus on the development and empirical verification of a model for the formation of value-
deontological competencies of future IT professionals.

Key words: organizational and pedagogical conditions; modeling of the educational process;
professional training; IT specialists; value-based and deontological competencies; teaching
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OPl"AHI3AI.IIfIHO-IIEI.[AI‘Ol"I‘IHI YMOBH MOIJEAIOBAHHSA OCBITHBOI'O
IIPOIIECY ITPO®ECIMHOI IIATOTOBKH $AXIBIIIB IT-TAAY3I B 3AKAAIAX
$AXOBOI INIEPEABHIIIOI OCBITH TA 3AKAAIAX BHUIIIOI OCBITH

I'. O. IllaixTa, B. A. IIlaixTa

Y emammi docnioxkyemovess akmyanbHa npobrema sKicHoi npogpecitiHoi nidzomosku MailbymHix
axisuie y cepi iHpopmayitiHux mexronoziti (IT) e ymosax cmpimroi yugposizauii cycninbcmaa.
Memoto pobomu e 8usHaueHHsl, meopemuuHe 06TPYHMYBAHHSL MA CUCMEeMAMU3ayis OpeaHi3ayiliiHo-
neoazoiuHUX YMo8 e@deKmueHo20 MOOeN08AHHSL OCB8IMHBO20 NPOUECY, CNPSIMOBAHO20 HA
POPMYBAHHSL  UIHHICHO-OEOHMON02IMHUX KOoMnemeHmHocmell wmatibymuix IT-cneyianicmie sk
KJ1I0U0801 cK1ad080i ixHboi npogpeciliHoi malicmepHocmi.

AKmyanbHicms 00CNIOIKeHHST 3YyMmosaeHa 3pocmarouoto nompeboro IT-iHOycmpii y ¢paxisusix, aKi
80100i10Mb He JAule 21UOOKUMU MEeXHIUHUMU 3HAHHSAMU, ane Ui 8UCOKUM pigHem npogpeciliHoi
gionogioanbHocmi ma emuuHoi cgidomocmi. AHAI3 ICHYIOUUX OCBIMHIX NPAKMUK UACMO BUSEJSE
HedocmamHio IHMez2payito UYiHHICHO-0eOHMOI02IUH020 KOMNOHEHMA, WO MOoxKe npusgooumu 00
opmyesaHHs paxieuis 3 0OMeIKeHO OpiEHMAyier0o Ha emuUuHi ma coyianbHi achekmu npogecitiHol
distnbHocmi. 3abe3neueHHs: KOHKYpeHmo3oamHocmi eimuusHsaHux IT-¢paxisyie HA MIKHAPOOHOMY
PUHKY Npayi makoix eumazae po3eumiky ixHwuoi yiHHICHO! cucmemu 8i0n08i0HO 00 MIKHAPOOHUX
cmaHoapmis.

Y cmammi o06TpyHmMO8AHO AKMYANAbHICMb UIHHICHO-OPIEHMO8AH020 NIOX00Yy 8 nideomosul
matibymnix IT-¢paxisuise. [IpoaHanizosaHo HAYKO8L ni0xXo0uU 00 8USHAUEHHSL CYMHOCMI, cmpyKkmypu ma
PONL YIHHICHO-0EOHMOJI02IUHUX KoMnemeHmHocmell Yy npogpecitiHomy cmaHossieHHi. PosznsHymo
KOMNEKC Ope2aHI3aUlliHO-ne0azo2iuHUX Ymos, wo 3abesneuyomsv epexmusHe GOopMY8AHHS
3asHaueHux KomnemeHmuocmel. J[Jlo KAOUOBUX YMO8 HANLEIHKAmb: IHmezpauiss UYiHHICHO-
0eoHMO02IUH020 KOMNOHEHMA Y 3MICM HABUANLHUX OUCYUNILIH MA BUKOPUCMAHHSL IHMEePaKmMU8HUX
Mmemooie HABUAHHS, 30CMOCYBAHHSL IHHOBAUIUHUX OCBUMHIX MexXHO02ill, maKux sk Kelic-mMemoou,
npobemHe HABUAHHS MaA NPOEKMHA OiLSLIbHICMb, O/l MOOEN8AHHSL NPOeCciliHuX cumyauyiil;
onmumizayiss. opm KOHMPOAO MA OUIHIOBAHHS,, UL0 8paxo8yiomb CHOPMOBAHICMb UIHHICHO-
0eo0HMOI02IUHUX acneKkmie; akmueHa cnienpaysi 3 IT-Kkomnanisimu uepes 3aiyueHHs ix npedcmasHuKis
00 HABUANMBLHO20 NPoUecy ma Op2aHi3auilc NPAKMuK; CMEOPEHHSI CNPUSIMIUB020 O0C8IMHBLOZ0
cepedosuLLa, UWL0 CNPUSIE POPMYBAHHIO UIHHICHUX OpieHmayiil ma npogpeciiiHoi KYabmypu.

Pesynomamu 00CNiOKEHHSE MOKYMb OYymu 8UKOPUCMAHI HAYKO80-Ne0a202iUHUMU NPAUIBHUKAMU
ma po3pobHuKamu HaguaneHux npozpam y cgepi IT ons nidsuuieHHs sskocmi npogpecitiHoi oceimu.
Iooansuii 00CNiIONEHHS MOAKYMb BYMU CNPAMOBAHL HA PO3POOKY ma emnipuuHy nepesipky mooei
POPMYBAHHSL YIHHICHO-OEOHMON02IUHUX KomnemeHmHocmell maiibymHix IT-cpaxisyis.

Knrouoei cnoea: opzarizayiliHo-neo0azo2iuti Ymosu;, MOO0est08AHHSL OC8IMHBLO20 npouecy;
npogpeciiina nidzomosrxa; IT-gpaxisui; UIHHICHI Ma OEOHMOJIO2IUHI KOMNEemeHMHOCMI, MemoouKa
HagUaHHsL, 3aKkiaou paxoeoi nepedsuuyoi ocgimu; 3aKiaou 8UUL0i oceimu.

Introduction of the issue. Special development of the specialist’s
attention to the value-deontological personality. The formation of such
component in the system of professional competencies reflects a high level of
requirements for modern IT specialists axiological culture and the presence of a
aligns with the prevailing view of higher deontological type of thinking [1].
education as a specific process of forming Within the broader framework of our
professional competencies. These research project — "Theoretical and
competencies comprehensively and Methodological  Principles for the
systematically ensure the performance of Formation of Value-Deontological
labor functions and contribute to the Competencies of IT Specialists" - we
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designed the structure of value-
deontological competencies of
contemporary IT professionals. As a

result, authorial definitions of axiological
and deontological competencies were
formulated:

1. Axiological competence:
understanding the content of axiological
knowledge, awareness of its significance
for professional activities in the IT sector,
mastery of skills and abilities for applying
axiological knowledge, comprehension of
the value dimension of the IT field, and
recognition of professionally significant
values;

2. Deontological competence:
understanding the content of
deontological knowledge in a socio-

historical perspective, mastery of the
conceptual and categorical apparatus of
deontology, awareness of the significance
of deontology for professional IT activities,
and understanding the deontological
dimension of the IT sphere [2].

The next logical stage of the research
involves modeling the educational process
for the formation of value-deontological
competencies among future IT
professionals [3; 4], based on the analysis
of the conceptual and methodological
foundations of the modern educational
process, as well as the description of
pedagogical technologies and innovations
supporting this formation. Therefore,
special attention must be paid to the
organizational and pedagogical
conditions (hereinafter referred to as
pedagogical conditions) for modeling the
educational process for developing value-
deontological competencies of future IT
professionals.

This necessity arises because the
substantiation and conceptualization of
such conditions are a crucial prerequisite
for organizing the educational process
aimed at forming professionally important
competencies (both general and specific,
including value-deontological ones),
which represent the program learning
outcomes and attest to the achievement of
a certain qualification level (in our case,

the first (bachelor’s) level of higher
education in the field of Information
Technologies).
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Current state of the issue. In the
context of conceptualizing the term

"pedagogical conditions," several
fundamental considerations must be
noted. Primarily, the notion of

"pedagogical conditions" is one of the
most widely used concepts in pedagogical
practice, which can be explained by its
significant role in the organization of the
educational process. Almost no study
dedicated to the organization (or
modeling) of the educational process for
the formation of professional
competencies (general or specialized)
bypasses the topic of pedagogical
conditions. As a result, a large number of
definitions of the concept have been
developed.

These definitions can be categorized
depending on the approach taken toward
understanding pedagogical conditions:

1. Systemic approach - pedagogical
conditions are seen as a system of forms,
methods, and material prerequisites
necessary for achieving specific
educational goals [5: 118; 6: 230];

2. Complex approach — pedagogical
conditions are understood as a special
combination of factors (both external and
internal) influencing the educational
process and its outcomes [7: 51; 8: 243];

3. Organizational-educational
approach - pedagogical conditions are
viewed as a combination of educational
activities aimed at the formation of certain
competencies [9: 314; 10: 84];

4. Motivational approach -
pedagogical conditions are considered as
means of stimulating learners toward
personal development, self-improvement,
and self-education [11: 115; 12: 7-8].

Each of these approaches offers useful
insights and emphasizes different aspects
of pedagogical conditions. The diversity of
interpretations enriches the theoretical
understanding of the phenomenon but
leaves space for its specification and
reinterpretation within the context of
particular pedagogical research and
practice.

In our study, we particularly consider

the related concepts of "pedagogical
conditions" and "organizational-
pedagogical conditions." Some
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researchers distinguish between them,
defining "pedagogical conditions" as the
framework for implementing pedagogical
technologies and models, whereas
"organizational-pedagogical conditions"
are understood as a broader set of
educational activities encompassing
institutional and administrative aspects
[13: 94].

However, we argue that this distinction
is not sufficiently justified, as the
realization of pedagogical technologies or
models is inherently linked to
organizational educational activities.
According to the Law of Ukraine "On
Education" [14], educational activities are
defined as activities aimed at organizing,
ensuring, and implementing the
educational process. Thus, "pedagogical
conditions" and "organizational-
pedagogical conditions" should be
considered synonymous.

For the purposes of this study, we

define "organizational-pedagogical
conditions" (or simply "pedagogical
conditions") as a phenomenon of
pedagogical practice, existing as a
functionally complex system of
educational-methodological and

pedagogical activities that structure the
content and processes of the educational
environment to achieve specific learning
outcomes, particularly the formation of
professionally important (general and
specific) competencies.

Aim of the research is to substantiate
and provide a meaningful description of
the organizational and pedagogical
conditions for modeling the educational
process focused on the formation of value-
based and deontological competencies
among future IT specialists.

To achieve this aim, the following tasks
are pursued:

1. Conceptualization of the notion
"organizational-pedagogical conditions"
within the context of the presented
research;

2. Generalization of the experience of
conceptualizing pedagogical conditions
for the formation of professional
competencies, particularly of future IT
specialists;
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3. Substantiation of the
organizational-pedagogical conditions for
modeling the educational process for the
formation of value-based and
deontological competencies among future
IT specialists;

4. Systematization of educational and
methodological activities ensuring the
pedagogical conditions necessary for the
development of such competencies.

Results and discussion. In the context
of defining pedagogical conditions, several
methodological approaches are
particularly relevant. These approaches
are reflected in Ukrainian pedagogical
research and provide a methodological
basis for the formulation of pedagogical
conditions aimed at forming professional
competencies.

For instance, Ukrainian researcher
Valentyn Rohoza, while studying the
formation of ecological values among
future natural science teachers, identified
the following priorities:

e Creating an individual educational
trajectory toward the awareness and
acceptance of ecological values;

o Designing educational situations
that foster personal experiences of values
(such as nature, responsibility, ecological
norms);

o Forming the ability to assimilate

and retransmit these values in
professional activities.
Based on these priorities, Rohoza

formulated the pedagogical conditions for
forming ecological values:

1. Formation of an
understanding of nature;

2. Awareness and internalization of
ecological values;

3. Ability to implement and transmit
ecological values in educational and
professional activities [10: 88].

Similarly, Nataliya Shetelia
emphasized the importance of axiological
aspects in professional training within the
field of culture and arts. She identified the
axiological competence as the
combination of personal, professional,
and socio-cultural values defining the
value-semantic sphere of the individual,
and highlighted the following pedagogical
conditions:

eco-centric
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1. Formation of the intellectual-
cognitive basis for value motivation in
professional activities;

2. Activation of value motivation for
developing a well-formed value-semantic
sphere and axiological culture;

3. Activation of life and professional
practices based on values and axiological
knowledge;

4. Encouragement of personal value-
based self-development through active
participation in creating value-semantic
constructs [6: 235-237].

Another significant example is the work
of Tetiana Honcharenko, who focused on

the professional training of future
software engineers. She formulated
pedagogical conditions based on the
structure of professional readiness,
including motivational, cognitive,

operational, and personal components.
The pedagogical conditions she identified
include:

o Integration of content from
mathematical, foreign language, socio-
humanitarian, and professional training;

e Activation of students in acquiring
knowledge, skills, and personal qualities
essential for software development;

e Application of a dual education
approach by combining wuniversity
training with professional IT company
experience [15].

Overall, analysis of the practical
application of the concept of pedagogical
conditions shows the following trends:

e Emphasis on systemic
organization of the educational process
with clearly defined learning outcomes;

e Focus on the personality of the
learner, particularly on their spiritual and
value-semantic development;

e Alignment with the content and

specifics of the future professional
activity;
e Consideration of educational

developmental environments;

e Use of innovative pedagogical
technologies to stimulate self-
development and self-education.

These tendencies are closely aligned
with leading educational concepts such
as learner-centered education,
developmental educational environments,
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and practice-oriented learning. Therefore,
they must be considered when
formulating organizational-pedagogical
conditions for the formation of value-
based and deontological competencies
among future IT specialists.

Moreover, to ensure the objectivity of
our research, an expert survey was
conducted among ten university lecturers
specializing in the training of IT
specialists from six institutions of higher
education in Ukraine.

Based on the theoretical analysis and
expert evaluation, the following
organizational and pedagogical conditions
were identified as potentially effective for
forming value-deontological
competencies:

¢ Encouragement of value-
deontological self-development through
participation in social activities;

e Development of programmatic and
methodological foundations for value-
deontological competencies;

e Formation of the intellectual-
cognitive (knowledge) component of value-
deontological competencies;

e Motivation for mastering
axiological and deontological knowledge
through ICT tools;

e Activation of skills and abilities as
elements of the intellectual-cognitive
component;

e Activation of value motivation and
development of a well-formed value-
semantic sphere;

e Stimulation of values and personal
qualities related to value-deontological

competencies;
e Creation of an educational
environment incorporating value and

deontological practices;

e Stimulation of the development
and application of values and qualities as
elements of value-deontological
competencies;

e Stimulation of self-development of
value-deontological components of future
professional activities.

According to the results of expert
assessments, the most significant and
promising conditions include:

1. Formation of the
cognitive component;

intellectual-
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2. Activation of skills and abilities as
elements of the intellectual-cognitive
component;

3. Activation of values and personal
qualities;

4. Stimulation of the development
and application of values and qualities
associated  with  value-deontological
competencies.

Conclusions and research
perspectives. Summarizing the process
of substantiating and describing the
organizational and pedagogical conditions
for modeling the educational process
aimed at the formation of value-
deontological competencies of future IT
specialists, we conclude the following:

Through theoretical analysis and
empirical research (particularly expert
surveys), key pedagogical conditions were
identified, namely:

e Activation of skills and abilities
related to value-based and deontological
knowledge;

e Stimulation and development of
professional values and personal qualities
linked to value-deontological
competencies.

In future research, these identified
pedagogical conditions will serve as the
methodological basis for the practical
activation of:

e Axiological and
knowledge,

¢ Associated skills and abilities,

e Professional values and personal
qualities.

The successful formation of these
competencies will signify the presence of
a high level of axiological culture and a
deontological type of thinking among
future IT specialists.

deontological

e Formation of the intellectual-
cognitive (knowledge) component of value-
deontological competencies;
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IIPOBAEMA $OPMYBAHHSI EKOAOT'TYHOI KOMIIETEHTHOCTI MAUBYTHIX
YYHUTEAIB IIOYATKOBOI IIIKOAH Y IPOIIECI IPOPECIHHOI
NIATOTOBKH

C. C. BirBuuska, B. B. Tancbeka

Y emammi nodaHo araniz 6a308ux noHsMb O0CNIOIKEHHSL (eKo/l02iuHA 0c8ima, KOMNemeHMmHICMb,
€KO0J/lI02IUHA KOMNEeMmeHMHICMb, eKOo/02IUHA KOMNemeHMHICMb MAUbYmMHIX Yyuumesie nouamrKosux
K1acie, (pOPpMYBAHHS eKO0N02IUHOT KomMnemeHmHocmi MalibymHix yuumenie y npoueci npogpecitiHol
nideomosku). IIpoaHaniz08aHO pi3Hi NiOXo0U 00 OOCNIOINEeHHST Npobremu PopMYy8aHHs €KONO02IUHOT
KOMNnemeHmHoOCmi MAtbymHix yuumesnie nouamrkoeoi WKoAU Y npouect npogpeciliHoi nidzomosxku

(cucmemnudil, OiANbHICHUT, KoMnemeHmHicHUl, AKCION02TUHUTL, Kpae3Haguo-eKo102iUHUTL,
KYAbmypono2iuHuil, MexHOoN02TUHULL). Pozananymo npouyec opmysarHs eKo0/102TUHOT
KoMnemeHmHocmi MAUbYmMHix yuumenie nouamrkogoi WKOAU 8 ICMOpuKo-nedazo2iuHomy,

ncuxosioeiuHomy, gpinocogpcokomy acnexkmax. Ha ocrosi cucmemHozo, Oisi/ibHICHO20, AKCIOI02IUHO20,
MEexXHOI02IUHO20 Ni0X00i8 pPo3pobieHO CMPYKMYpPHO-(PYHKYIOHANbHY MO0esb  (POPMYBAHHS
€eKO0J102IUHOl KOMNemeHmHOCMi 8uumesni8 Nnouamrkogoi JAHKU O0C8imu, sKa 8paxosye OCHOBHI
noslosKeHHs: KoHuenuii «Hoea ykpaiHcbka wKoAa» , CYUuacHi meHOeHUyii nidzomosku MaillbymHix
neodazoziuHUX NPAYIBHUKI8 Y 3arniadax suuioi ocgimu. OCHOBHUMU KOMNOHEHMAMU MOO0esi BUSHAUEHO
cmpyKkmypHi (yine-momugauitiHutl, HGPOpMmauiliHull, OiNbHICHUN, eMOUIUHO-YUIHHICHUL, meopuo-
nowyrosuil, pegrekcusHuil) ma GYHKUIOHAALHI (0ideHOCMUKO-Kope2yrouuli, po3eU8aIbHO-
NPoeKMuUBHUL, CMUMYJIOUO-CNOHYKAALHUL, Op2aHI3amopcbkull, KOHMPOAbHO-OUiHHUL). ¥ npoueci
O00CNIOKEeHHST 8USB/IEHO UUHHUKU, WO B8NAU8AI0OMb HA edeKmusHICMmb eKO0J02UHOi nidzomosKu
3006yeauie nepuiozo (baxanaspcvkozo) piBHs BUULOL oc8imuU mMa BU3HAUEHO PIBHI 20mMo8HOCMI
3006yeauie euuoi oceimu 00 (POPMYBAHHSL €KON02IUHOI KomnemeHmHocmi YyuHig. [IpedcmaeneHi
pe3ysiemamu aHKemye8aHHsi niomeeporKyroms aKmyaibHicms npobremu ma HeobxioHicmb if
nooanbul020 8UBUEHHSL 3 Memot YOOCKOHANEHHS 3micmy Ui popm nidzomosku mMallbymHix nedazozisg
00 eK0/1020-8UX08HOT OisL/ITbHOCML.

Knrouoei cnoea: exkosoz2iuHa o0cCc8ima, KOMNEmMeHmMHICMb, eKON02iUHA KOMNemeHmHIiCmeo,
€eK0J102IUHA KOMNemeHMHICMb MAllbymMHIX yuumesiig nouamrKo8ux Kaacie, (hopmMYyaeaHHsl eKoN02iUHOL
KOMNemeHmHOCmi Matibymuix yuumesie nouamrKosux Kiacis.

Introduction of the issue. In the IlocTaHOBKAa NpPOOAEMH. Y CydacCHUX
context of rapid changes in world | yMOBax CTPIMKHMX 3MiH CBITOBOI IIMBiAi3allii,
civilization, = globalization  processes, | MAofbasisalifiHUX IIpoLECiB, iHGoOpMaTH3ari

CYCIIABCTBa,  TEXHOAOTIYHOIO  ITPOTPECY,
3pOCTaHHS AHTPOIIOTEHHOTO HABaHTAXKEHHS
Ha IIPHUPOMy Ta E€KOAOTIYHOI HeCTabiABHOCTI
0COOAMBOI BaKAMBOCTI HabyBae IIpobaema

informatization of society, technological
progress, increasing human impact on
nature, and ecological instability, forming
a conscious, environmentally responsible

attitude towards the environment is CPOPIO'B ?aaHAmeoro ngg Meoro, AKTKOAOPHHS
. . BIiZITIOB H ACHHST 1703178
crucial. To achieve balanced, - - o A
. . HaBKOAUIITHBOTO CepeaoBHIIIA. Hast
environmentally sustainable development ;
JOCATHEHHSI 30aAaHCOBAHOIO, E€KOAOTIYHO

for society and nature, shifts in people's

. - . CTiiKOTO PO3BUTKY CYCIIIABCTBa Ta IPUPOAU
worldview, behavior, and consciousness Y

HeoOXimHi 3MiHM Yy CBITOTASIi, IIOBEMIHII Ta

are necessary. Environmental education
plays a key role in this process, based on
a competency approach and serves as the
primary means of transmitting and
forming environmental values in public
awareness.

The priority of the competency
approach in the higher education system
of Ukraine is determined by state
regulatory and legal documents: the Law
of Ukraine "On Higher Education" (2014),
the Concept of Education Development of

cBimoMocTi Arozeti. BupimtasbHe 3Ha4YeHHS y
IIOMY IIPOIIECI Ma€ €EKOAOTIYHAa OCBiTa, III0
0asyeTbca Ha KOMIIETEHTHICHOMY IIiIXOMmi ©
BHUCTYIIa€ OCHOBHHMM KaHaAOM Ilepefiadi Ta
dopMyBaHHS €KOAOTIYHHMX I[HHOCTEH Y
CYCIIiABHIN CBiIOMOCTi.

[IpiopuTeTHICTD KOMIIETEHTHICHOIO
OiIXooy y CHCTeMi BHIIIOI OCBITH YKpaiHU
BU3HAYEHO [EpKaBHUMHU  HOPMAaTUBHO-
IIPaBOBUMH [JOKyMEHTaMM: 3aKOH YKpaiHHu
"Tlpo Bunyy oceity" (2014), Konrermis
Po3BUTKY ocBiTH YKpainu Ha 2015-2025
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Ukraine for 2015-2025 (2015), the
Strategy for the Development of Higher
Education in Ukraine for 2021-2031
(2020).

The main principles of environmental
education are outlined in the Law of
Ukraine "On the Basic Principles (Strategy)
of the State Environmental Policy of
Ukraine for the Period until 2030" (2019),
the Concept of Environmental Education
(2001), the Decree "On the Sustainable
Development Goals of Ukraine for the
Period until 2030" (2019).

The requirements for pedagogical
education and training of future primary
school teachers are defined in state
documents (the Concept of the
Development of Pedagogical Education of
Ukraine (2018), the Order of the Ministry of
Economic Development, Trade and
Agriculture of Ukraine "On Approval of the
Professional Standard for the Profession
“Primary Teacher of a General Secondary
Education Institution", the State Standard
of Primary Education (2018) and the
Standard of Higher Education in the
Specialty "Primary Education" for the First

(Bachelor’s) Level of Higher Education
(2021)).
Given the current environmental

conditions in Ukraine, including impacts
from military operations and other socio-
economic challenges, developing
environmental competence in future
primary school teachers is of significant
socio-pedagogical importance. Promoting
environmental competence is crucial for
ensuring the viability and sustainable
development of the Ukrainian nation.
Current state of the issue. The
formation of environmental competence
in future primary school teachers during
professional training is influenced by
various Ukrainian scholars. These
include philosophers like
V. Andrushchenko and [. Zyazyun;
historians and educators such as
T. Zavgorodnya and M. Levkivskyi;
general pedagogues like O. Antonova and

S. Vitvytska; psychologists including
I. Bekh and R. Padalka; competence-
based researchers N. Bibik and

I. Dychkivska; ecologists O. Bida and
L. Luk’yanova; cultural studies experts

poku (2015), Crparerii pO3BUTKY BHIIIOL
oCBiTH B YKpaini Ha 2021-2031 poku (2020).

OCHOBHI 3acai €KOAOTIYHOI OCBITH
okpecaeHi B 3akoHi Ykpainu "IIpo ocHOBHi
3acaay (cTparTerito) Aep:KaBHOI €KOAOTIYHOL
TIOAITHKY YKpainu Ha nepion no 2030 poky"
(2019), Konriermiii ekoaoriuHoi ocsitu (2001),
Ykasi "[Ipo Liai crasoro po3BUTKY YKpaiHu Ha
nepion mo 2030 poky" (2019).

Bumorn pgo mneparoriyHoi OCBiTH @ Ta
iATOTOBKYU MaMOyTHIX YYUTEAIB IIOYaTKOBOI
IITKOAW BU3HAYEHO B JIEP3KaBHUX JOKYMEHTaX
(KoHrteriiss po3BHTKY II€JATOTIYHOI OCBITH
Ykpainun (2018), =Haxkasi MinicrepcTBa
PO3BHTKY €KOHOMIKH, TOPIiBAI Ta CIABCHKOIO
rocriofapcTBa YKpainu "IIpo 3aTBepmKeHHS
npodoeciiiHOTO cTagmapry 3a IIpodeciero
"BunTeab [IOYATKOBHX KAACiB  3aKAaIy
3arasbHOI cepegHBOi OCBiTH", [lepKaBHOMY
cTaHapTi ImodaTtkoBoi ocBitH (2018) Ta
CranpapTti BUINOI OCBITH 3a CIELiaABHICTIO

"TlouaTkoBa ocsiTa" IIAS TIepIIIoro
(bakanaBpCHKOrO) pPIiBHA  BHUIIOI  OCBIiTH
(2021)).

Y  cyyacHHMX  yMOBax  IIOTipIIEHHS

ekonoriyHOi cutyartii B YKpaiHi, 30Kpema
BHACAIIOK BOECHHUX [iH Ta iHIIIUX COLIAABHO-
€KOHOMIYHUX BUKAUKIB, dopMyBaHHS
€KOAOTIYHOI ~ KOMIIETEHTHOCTi  MaMOyTHIX
VIHUTEAIB TIOYAaTKOBHUX KaaciB  HalyBae

0CcobAMBOL COLIlaAbHO-IIEIATOTTYHOI
3HAYYIIIOCTI. Po3BuTok €KOAOTIYHO]
KOMITETEHTHOCTI € aKTyaAbHOIO BHMOTOIO

4yacy Ta BaXKAMBOIO IIEPEOYMOBOIO [IAS
30epeKeHHsI JKUTTE3IATHOCTI #H  CTaaoro
PO3BUTKY YKPaiHCBKOI Hallii.

AHani3a OCHOBHHX JOCAimkeHBb i
myOAiRamiii. BakauBuMH 1A pO3TASITy
npobaeMu dopMyBaHHA €KOAOTIYHOI
KOMIIETEHTHOCTI MabyTHIX VIUTEAIB
IIOYaTKOBUX KAaCiB y TIIporeci ¢paxoBoi
IiATOTOBKYU € HAallpallloBaHHSI YKPaiHCBKUX
VUE€HHUX, 9Ki PO3TASOAIOTH IO IIpodAeMy Ha
OCHOBi pi3HMX ITiAXOAIB cepell HUX TakKi:
ginocogpcoruii (B. Aunpyienko, . 3a3ioH,
B. Kpemens, B. Ayrait, II. Cayx Ta iHmi);
icMopuKo-neoazo2iuHULL (T. 3aBroponHs,
M. AeBKiBCBKUIA, A. Copyena,
O. CyxomMaMHCBKA Ta  iHII);  3a2a1bHO
neoazoziuHuti (O. ArTOHOBa, O. [lyOaceHIoK,
C. BirBunibka, H. Huukaano, C. Cucoena,
A. Xomuya Ta iHmi); ncuxonoceiwHuil (I. Bex,
O. MawmermuHa, P. [lamaaka, M. ®iroHeHKO Ta
iHI1Ti); KOMNemeHmMHICHULL (H. Bioixk,
H. Baropko, I. AuukiBcekka, O. IlomeryH,
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I. Grabovska and N. Pustovit; and
axiologists V. Rogoza and K. Shevchuk.
The didactic aspect of training is
addressed by T. Baibara,
A. Varenichenko, and O. Savchenko,
among others.

Aim of the research is to conduct
analysis of the basic concepts of the study,
theoretical substantiation of the structural
and functional model of the formation of
environmental competence of future
primary school teachers in the process of
professional  training; readiness  of
education seekers for environmental
education in new socio-cultural conditions;
problematic aspects that require detailed
study and discussion in the educational
space of higher education.

Results and discussion. The concept of
"ecological education" began to be widely
used in the 70s of the twentieth century.
Along with the concepts of "ecology",
"ecological education", scientists also used
the concepts of "education in the field of
nature conservation", "nature conservation
education and upbringing", "environmental
protection", "nature conservation", "nature
conservation work", etc. [6].

In recent decades, environmental
education has developed into an
independent branch of pedagogical theory
and practice, characterized by its own
objectives, content, tasks, and principles.
The concept of "environmental education"
is defined in the works of L. Lukyanova,
G. Pustovit, and others.

In the scope of our research is the
definition of this concept proposed by
H. Pustovit. Environmental education is
the process of students' assimilation of
knowledge, values, and concepts aimed at
forming in them intellectual abilities,
practical skills necessary for
understanding and  assessing  the
relationships  between  people, their
culture, and the environment, which
ensures the adoption of environmentally
appropriate decisions and appropriate
rules of behavior in the environment [7].

In our opinion, "environmental
education" is a purposeful educational
process focused on forming an awareness
of the relevance of environmental
protection problems. Environmental

O. Ilexora, A.IlupoxkeHko Ta  iHmi);
€eK0I02IUHUTL (O. Bina, A. AyK’siHOBa,
O. IlaaxotHiK, I'. Tapaceuko, I'. IlycToBiT Ta
iHm);  kysnemypoaoceimHuil (I 'paboBcrbka,
C. Aebinp, O. [IpyniakoBa, A. Yucrakosa,
H. IlycroBitr Ta  ixmii); aKciono2iMHUlL

(B. Poroza, A. Kpamapenko, O. KoroHBKOBa,
K. IlleBuyk Ta iHI); Kpae3HABUO-EKONOTUHUTL
(B. O6o3nmit, C. Cosripa, M. Ky3sma-Kauyp
Ta ifri); cucmemnuil (H. Pigett, C. Toaouko Ta
igmmi); AumakTUYHUE —acIeKT IIiATOTOBKHU
MafOyTHIX YYUTEAIB IIOYATKOBHX KAACiB
PO3TASTHYTO B  poborax  T. Batibapy,
A. Bapenuuenko, K. Boaoxaroi, O. CaBueHKO
Ta iHIi.

MeTa crarTi: aHanaiz 6a30BHX IIOHATH
J[OCAI/DKEHHSI, TEOpeTUdHe OOIPYHTYBaHHS
CTPYKTYPHO-PYHKIIIOHAABHOI MozeAl
¢dopMyBaHHSI €KOAOTIYHOI KOMITETEHTHOCTI
MaMOyTHIX YYWUTEAIB II0YaTKOBOI IIIKOAHU ¥
Iporieci pocpecitinoi IIiATOTOBKY;
TOTOBHICTE 37100yBa4iB /10 €KOAOTiYHOI OCBITH
Y HOBHX COILIOKYABTYPHHX YMOBaX; ITPOOAE€MHi
aCIleKTH, III0 IIOTPeOYIOTh  JETAABHOIO
BHUBYEHHs Ta OOINOBOPEHHSI B OCBITHBOMY
IPOCTOPi BUIIOI OCBITH.

Buxaaz ocHOBHOro marepiaay. [ToHarta
"eKoAOTigHA ocsita" CcTano IUPOKO
BUKOPHCTOBYBaTUCb y 70-T1i poku XX
croaiTTa. [lopsa i3 HOHATTAMHU "eKoAoTisd",
"eKoAOriyHa OCBiTa" BY€HI BUKOPHCTOBYBAaAHU
TAKOXK IIOHATTS 'OCBiTa B Taay3i OXOPOHHU

npupoau’, "TPHUPOAOOXOPOHHA OCBiTA Ta
BUXOBaHHs', "OXOpOHa  HaBKOAHIIHBEOTO
cepemoBHIIA’, "oxopoHa Ipuponu’,

"TIpHUpPOI0OXOPOHHA poboTa’ TOoIO [6].

B ocranHi fecaTHUpigds eKOAOTIYHA OCBiTa
Ta BHUXOBAaHHHA BHOKPEMHAUCH y CaMOCTiHHY
raay3b IIeJarorivHoi Teopii Ta MIpaKTHKU 3
BAACTUBHMH iM aTpHOyTaMH CaMOCTiHHOCTI:

METOIO, 3MiCTOM, 3aBIIAHHSIMU Ta
npuHInaMu. CyTHICTb IOHATTS "eKOoAOTiYHa
ocBiTa" BU3HA4YAETHCA y Iparrgax

A. Ayk’anoBoi, I'. [IycToBiTa Ta iHIIHNX.

Y TIAOIIIMHI HAINIONO JOCA/PKEHHT €
BU3HAYEHHS IHOTO IIOHATTS, 3aIIPOIIOHOBAHE
I". ITlycroBiTom. EKoAOTi4Ha OCBiTa — 11€ IIPOLIEC
3aCBOEHHSI YYHAMM 3HaHb, I[HHOCTEM i
TIOHATD, CIIPSIMOBAHUX Ha (DOPMYBaHHS Y HUX
IHTEeAEKTyaABHHIX YMiHB, IPaKTHIHIX
HABUYOK, HEOOXiTHMX [AS OCMHCACHHS H
OIHKM B3aEMO3BE3KIB MK AIOABMH, IX
KYABTYPOIO i HABKOAHIITHIM CEPEAOBUIIIEM, ITI0
3abe3revye IMPUHHATTS €KOAOTIYHO JOIIABHIX
pillieHb, BIiAIIOBIIHUX IIPaBHUA ITIOBEOIHKU Y
HaBKOAUIITHEOMY CEPeIoBUILT [7].
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education involves mastering the
knowledge, skills, and experience
necessary for individual or collective

activities to solve existing environmental
problems and prevent the emergence of
new ones. At the same time, environmental
education should be considered as a
process of assimilating values and
concepts that contribute to the formation
of sustainable relationships between man,

society, culture, and the natural
environment.

The definition of the goal of
environmental education given in the

scientific work of L. Lukyanova: "the goal of
environmental education is not simply to
understand the latest scientific and
ecological developments and achievements
but is based on the need to form a new
ecological mindset that can synthesize
scientific knowledge and ethical attitudes
towards the environment" [5].

The concept of competence in scientific
literature has different interpretations, in
particular, O. Antonova and L. Maslak
define competence as a harmonious,
integrated and systematically organized
combination of knowledge, skills, abilities,
norms, emotional and value attitudes and
reflection, which provides a minimum level
of individual readiness to solve practical
problems.

According to the Law of Ukraine "On
Higher Education" (2014), competence is
considered as a dynamic combination of
knowledge, skills, practical skills, ways of
thinking, professional, ideological and civic
qualities, as well as moral and ethical
values, which ensures the ability of a
person to successfully carry out
professional activities and continue their
studies. Competence is defined as the
result of mastering educational programs
at the appropriate level of higher
education.

In our study, we follow this definition
and assert that the effectiveness of
primary school teacher training can be
maintained by structuring the
educational process, professional
training in higher education institutions,
and implementing a competency-based
approach. This approach emphasizes the
development of applicants' personal

Ha manry aymky, "ekoaorigyHa ocpita' 1ie
IIAECTIPSIMOBaHUH OCBITHIH IIpoILIEC,
opieHTOBaHUH Ha dopMyBaHHSA
YCBiZIOMAEHHS aKTyaABHOCT1 pobaem
OXOPOHM  HABKOAHIIHBOIO  CEPEIOBHUIIA.
ExkosoriuHa ocBita mnepembadae OBOAOMIHHS
3HAHHSIMH, YMiHHAMU Ta JIOCBiIOM,
HEOOXiMHUMU [OASd  IHOWBIZyasbHOI  abo
KOAEKTHBHOI [MiSIABHOCTi IIIOJ0 PO3B'SI3aHHS
ICHYIOYMX  €KOAOTIYHHX  IIpobaeM  Ta
3aro0iraHHs BUHUKHEHHIO HOBUX. BozmHouac
€KOAOTIUHY OCBITY CAil PO3TASIaTH SIK IIPOLIEC
3aCBOEHHSI 1IIHHOCTEH i ITIOHATS, 1110 CIIPUSIIOTh
dopMyBaHHIO  CTiHKHMX  B3aEMHUH  MiX
AIOOWHOIO, CYCITIABCTBOM, KYABTYPOIO Ta
HaBKOAMIITHIM IIPUPOJHUM CEPEIOBUILIEM.

Ha#ibarzkgyM [0 HAaIlloro PO3yMiHHSA €
BHU3HAYEHHS METH €KOAOTIYHOI  OCBITH,
rofilaHe y HayKOBOMY JOPOOKY A. AyK’dHOBOI:
"MeTa €KOAOTIYHOI OCBITH IOASTA€E HE IIPOCTO
B yCBimoOMAeHHI HOBITHIX HAyKOBO-
€KOAOTIYHUX pPO3poOOK 1 [OOCATHEHBL, a
IPYHTYETbCA Ha HeobXimHOCTI (hopMyBaHHS
HOBOTO €KOAOTIYHOIO MHCAEHHSI, 9K€ MOIKe
3MIMCHUTU CHHTE3 HAyKOBOIO 3HaHHA Ta
€THYHOIO CTaBA€HHS [0 HAaBKOAUIITHEOTO
cepemoBuIa” [J].

[IoHATTd KOMIIETEHTHICTb B HAyKOBIH
AlTepaTypi Mae pi3HI TAyMadeHHs, 30KpeMma
O. AutoHoBa Ta A.Macaak BH3HaA4YalOTh
KOMIIETEHTHICTh 9K rapMOHiiiHe, iHTerpoBaHe
¥ cucTeMHO opraHizoBaHe MOEMHAHHS 3HAHb,
yMiHb, HABUYOK, HOPM, €MOILIHHO-I[iIHHICHOTO
cTaBAeHHS Ta pedaekcii, sgke 3abesmeuye
MiHIMAABHUE PiBEHb NOTOBHOCTI OCOOHMCTOCTI
10 PO3B'sI3aHHS MPAKTUYHUX 3aB/IaHb.

BignoBigHo mo 3axkoHy VYkpainu '[Ipo
Buily ocBity" (2014), KOMIIETEHTHICTb
pO3rAdiacTbCcs SK AOUHaMiYHE ITO€HAHHS
3HaHb, yMiHb, IIPAKTUYHUX  HaBWYOK,
criocobiB MHUCAECHHS, podpeciiHuX,
CBITOTASITHUX 1 TPOMAMSHCBKUX SIKOCTEM, a
TAKOXK MOPAABHO-€THYHUX IHHHOCTEH, III0
3a0e3rieyye  3MaTHICTH  OCOOM  YCIIIITHO
3mificHIOBaTH TIPoPeCiiiHy MiFABHICTH Ta
IPOAOBXKYBaTU HaB4YaHHs. KOMITETEHTHICTb
BU3HAYAETECH SK PE3yAbTaT 3aCBOEHHS
OCBITHIX IIporpaM Ha BLAIIOBLIHOMY pPiBHI
BUIIIOl OCBITH.

Y CcBOEMYy MOOCAIMKEHHI MU JOTPHUMYEMOCS

IILOTO BH3HAYEHHdA 1 BBaXKaeMo, III0
e(peKTUBHICTb iITOTOBKH BUYUTEAD
IIOYATKOBOI IIIKOAM MOXKe 3a0e3Ie4rTH

oprasisallisi OCBITHBOI'O IIPOLIECY, IIPOLIECY
podpecifiHOl IMATOTOBKU Yy 3aKAaaX BHIIIOL
OCBITH peaaizartia KOMIIETEHTHICHOTO
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qualities, the ability to independently
acquire knowledge, skills, and abilities,
apply them in practical activities, make
decisions, and take responsibility for
those decisions.

N. Oliinyk states that environmental
competence results from  students'
educational activities, developed through
mastering environmental content and
applying this knowledge practically within
their specialized and professional subjects
[4].

N. Bibik interprets the environmental
competence of a primary school teacher as
an individual characteristic that reflects
the level of compliance of the individual
with the requirements of environmental
education. The researcher includes the
degree of formation of students'
environmental knowledge, skills and
abilities aimed at developing environmental
awareness, thinking and worldview, which
provide the ability to navigate in the
environmental situation and take actions
aimed at preventing or minimizing
environmental risks [2].

In the State Standard of Primary
Education, the concept of "environmental
competence" includes awareness of the
basics of environmentally responsible
nature management, compliance with the
norms of environmental behavior,
rational use of natural resources, as well
as understanding the importance of

preserving nature as a necessary
condition for the sustainable
development of society.

The analysis of scientific and

pedagogical literature on the studied issues
made it possible to identify key concepts in
interpreting the essential characteristics of
environmental competence of higher
education applicants. These include: a
formed system of environmental
knowledge, skills and abilities; acquired
environmental values; motivation to
interact with the natural environment;
awareness of personal responsibility for the
environmental state of the environment
and the consequences of one's own
activities; environmentally = motivated
behavior in professional and everyday
spheres; the presence of personal qualities,

migxomy, SKUM aklleHTye yBary Ha pPO3BUTOK

OCOOUCTICHUX gKoCTeH 3n106yBauiB,
¢ropMyBaHHS 3[1aTHOCTI 3mobyBaTu
CaMOCTifHO 3HAHHS, VYMIiHHS, HaBHYKHU

3aCTOCOBYBaTH iX y IIPAKTHUYHIM MiIABHOCTI,
opuiMaTyd pillleHHsT Ta HECTH 3a HUX
BIAIIOBIIAABHICTE.

3a tBepmkeHHAM H. OAlHUK, eKoAoTidHa

KOMIIETEHTHICTh BHCTYIIAE iHTETPOBaHUM
Pe3yABTaATOM HaBYaAbHOI MiSIABHOCTI
CTYyHEeHTIB, 110 (OPMYEThECSI HacamIIepesn
4yepe3  3aCBOEHHS  3MICTy  JWCIIMIIAIH
€KOAOTIYHOIO CIIpsIMyBaHHd Ta HaOyTTs
JIOCBiTy IPaKTHYHOTO 3aCTOCYyBaHHS

€KOAOTIYHUX 3HaHb I Yac oIaHyBaHHS
IPEeaMETIB CIIEIiaAbHOTO Ta IIPoeciiHOro

IUKAIB [4].

H. Bi6ik TPaKTye €KOAOTIYHY
KOMIIETEHTHICTE VUUTEASI II0YaTKOBUX KAACIB
dK IHAWBIAyaAbHY XapaKTE€PHCTHKY, IO
BimoOpazkae piBeHb BiaroBigHOCTI
OCOOHCTOCTI BHMOraM €KOAOTIYHOI OCBITH.
Jocaimauig BKAIOYAE CTYIIiHb

chOPMOBAHOCTI B Y4HIB €KOAOTIYHUX 3HAHD,
YMIiHBb 1 HABUYOK, CIIPSIMOBAHHUX HA PO3BUTOK
€KOAOTIYHOI  CBiZJOMOCTi, = MHCAEHHA Ta
CBiTOrASIy, €Ki 3a0e3MedyloTh 3IaTHICThb
OpPIEHTYBaTHCHd B €KOAOTIYHiM cuTyallii Ta
3iMICHIOBATH [ii, CIPAMOBAaHI Ha 3aI1100iraHHs
ab0 MiHiMi3allifo EKOAOTIYHHX PU3UKIB [2].

Y [epskaBHOMY CTaHAAPTi I109aTKOBOI
OCBITH TIOHSITTS «€KOAOTIYHA KOMIIETEHTHICTE»
OXOITAIOE YCBIZIOMAEHHSI OCHOB €KOAOTIiYHO

BiITOBITAABHOTO IPUPOIOKOPHUCTYBAHHS,
OOTPUMAaHHS  HOPM  IIPHUPOIOOXOPOHHOI
MIOBEMiHKY, pallioHaAbHEe BHUKOPHUCTaHHS
IIPUPOAHUX PECYPCIB, a TaKO¥XK PO3yMiHHS
BaKAUBOCTI  30€peXXeHHS [pPUpPOOU  SK
HeoOXiMHOI  YMOBH  CTaAOTO  PO3BUTKY
CYCITiABCTBA.

[TpoBeneHU aHaAI3 HAYKOBO-TIEAATOTIYHOI
AlTEPATYPU 3 MOOCAIMKYBaHOI ITpoOA€MAaTUKU
[aB 3MOI'y BU3HAYUTH KAIOYOBI KOHIIETITH Y
TPaKTyBaHHI CyTHICHHX  XapaKTEPUCTHUK
€KOAOTIYHOI ~ KOMIIETEHTHOCTI  3100yBadiB
BHIIIO1 OCBITH. o HUX HaAEXKaTb.
chopMOBaHa CHCTEMA EKOAOTIYHMX 3HaHb,
YyMiHb 1 HaBHYOK; 3aCBO€HI €KOAOTIYHI
I[IHHOCTI; MOTHBAIlid MO0 BlaeMomii 3
IPUPOAHUM CEPEJOBUIIIEM; VCBIIOMAEHHS
0COOMCTOI BiAITOBIZAABHOCTI 32 €KOAOTIYHUIHA

CTaH [OBKIAAY Ta  HaCAIIKM  BAQCHOIL
JISIALHOCTI; €KOAOTIYHO BMOTHBOBaHAa
HoBediHKa y Impodpecifigiii i moOyToBii

cepax; HAABHICTH OCOOHCTICHUX SIKOCTEH,
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such as tolerance, empathy, humanism,
etc.

We interpret the formation of
environmental competence of future
primary school teachers as a complex,
multi-component and multifunctional
process that is carried out within the
educational environment of a higher
education institution. This process is
aimed at: awareness of motives and needs
in environmental education and
activities; acquisition and assimilation of
general and special competencies with
subsequent creative application;
formation of value orientations;
mastering planning and management
technologies that are necessary for the

implementation of professional and
pedagogical activities to develop
environmental competence of all

participants in the educational process.

The process of professional training of a
future  primary school teacher is
considered as holistic and continuous, the
effectiveness of which is ensured by
implementing a comprehensive approach
to designing the educational environment.

A comprehensive approach involves
considering social transformations,
changes in the personal development of
education seekers, as well as the
implementation of a systemic approach
that encompasses the unity,
interconnection and mutual influence of
pedagogical phenomena and processes. An
important condition is also the continuity
of pedagogical construction of the
educational environment and its focus on
constant professional self-improvement of
the future teacher.

During the study, we developed a
structural and functional model of the
formation of environmental competence of

future primary school teachers. The
functional components of the model
include:

> Diagnostic-correctional, which

serves as the initial stage of professional
and pedagogical activity and involves
studying the object, process and results of
one's own pedagogical activity, as well as
current challenges in the development and
education of younger schoolchildren in the

TAKUX SIK TOACPAHTHICTDb, eMIIaTisd, TyMaHi3M
TOLLIQ.

dopMyBaHHS €KOAOTIYHOI KOMIIETEHTHOCTI
MamrOyTHIX YIUTEAIB IT0YaTKOBOI IITKOAN HAMH

IHTEePIpPeTyETHCS K CRAQIHUH,
6araToKOMITOHEHTHHH i
bOaraTopyHKITIOHAABHWH IIPOIIEC, 1110
3MMIACHIOETHCS B MexKax OCBITHBOTO

CEpPEeNoOBUIIIA 3aKAany BUIIOI ocBiTu. Llett
IpoLIeC CIIPSMOBAaHUNM Ha: YCBIIOMAEHHS
MOTHUBIB i 1oTpe® B €KOAOTIYHiM OCBIiTI Ta
MISIABHOCTI; HaOyTTH 1 3aCBOEHHS 3araAbHUX i

CIIeITiaAbHUX KOMIIETEHTHOCTEMN i3
IIOIAABIIIMM  TBOPYHUM 3aCTOCYBaHHSIM;
¢opmyBaHHS iHHICHUX OpieHTAlli;
OITaHyBAHHS TEXHOAOTISIMU IIAAHYBaHHA Ta
VIpaBAiHHS, €Ki € HeoOXiAHUMH A
peaaizartii podpecitiHo-I1e1aroriyHoi
JIFABHOCTIL PO3BUTKY €KOAOTTIHOL
KOMIIETEHTHOCTI BCiX y4YaCHHKIB OCBITHBOTO
IIPOLIECY.

ITportec npodoecifinoi HiITOTOBKH

MafOyTHBOIO BYHTEAS II0YATKOBOI IIIKOAM
PO3rAgIa€ThCA SIK IIiAICHUH Ta 6e3repepBHUMH,
ePEKTHUBHICTE GKOTro 3abe3rmedyeThcs  3a
YMOBH peaaizallii KOMIIAEKCHOTO MiIXOMy 0
IIPOEKTYBAHHS OCBITHBOIO CEPEIOBHIIIA.

KowmrmiaekcHmMit i axim nepemdavae
ypaxyBaHHSI COILliaABHUX TpaHcdopMallii,
3MiH y OCOOHCTICHOMY PO3BHUTKY 3/100yBadiB
OCBITH, a TakKOX peaAi3alliifo CHUCTEMHOTIO
IIiIXOMY, 1110 OXOIIAIOE EMHICTD, B3aEMO3B I30K
Ta B3aEMOBIIAUB II€ATOTIYHUX SBHII Ta
mpoleciB. BaxkanBOIO yMOBOIO TaKOXK €
OesrepepBHICTE [I€IATOTIYHOTO
KOHCTPYIOBAHHS OCBITHBOIO CEPEIOBUINIA Ta
moro CITPSIMOBaHICTh Ha TIocTitiHe
podpecitine CaMOB/IOCKOHAAEHHS
MaibyTHBOTO Ilefarora.

Y  Xomi mOCAiKeHHsa ~ HaMH ~ Oyaa
po3pobaeHa CTPYKTYPHO-(PYHKIIIOHAABHA
MOJIEAD dopMyBaHHS €KOAOTIIHOI
KOMIIETEHTHOCTI MambyTHIX YIUTEAIB
II0YaTKOBOI IMKOAW. Jlo (PyHKITIOHAABHUX
KOMIIOHEHTIB MOJEAI HAAEKATD:

> OiazHOCMUKO-KOpU2YeanbHUll, 110
BHUCTYIIA€ BUXITHUM €TarloM IIpodeciiiHo-
IeIaroTiyHol  MiSABHOCTI ¥ mepembadac
BHUBYEHHS O0’€KTa, IIPOILIECY Ta PE3YABTATIB
BAACHOI II€JArorivyHOi MIFABHOCTI, a TaKOXK
aKTyaAbPHUX BHUKAWKIB Yy  PO3BHTKY 1
BHUXOBAHHI MOAOIIIMX IITKOASIPIiB ¥ KOHTEKCT1
peaaizartii inett HoBoi ykpaiHCHKOI IITKOAM;
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context of implementing the ideas of the
New Ukrainian School,

> Developmental-projective,
focused on designing leading goals and
programs related to environmental issues,
individual development of younger
schoolchildren, as well as modeling a
personal trajectory of improving
environmental competence;

» Stimulating-motivational, which
ensures the establishment of pedagogically
appropriate relationships with students,
the creation of an atmosphere of
psychological support and encouragement
of creativity;

> Communicative-educational,
which involves the acquisition by
applicants of a culture of communication,
the development of speech skills and the
ability to implement these qualities in
professional interaction;

» Organizational, aimed at
developing skills to involve and organize
young students in environmental
protection and ecological activities;

» Control-evaluating, which includes
skills in monitoring, self-monitoring,
evaluating and self-evaluating the results
of environmental activities in order to
understand and improve them.

These functions are performed within
the professional and teaching roles of the
future primary school teacher, determined
by the level of formation of the following
structural components:

> target-motivational - which
involves awareness of the role and
importance of environmental education in
the conditions of the National Secondary
School, as well as the impo