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METHODOLOGY FOR DEVELOPING FUTURE ENGLISH LANGUAGE
TEACHERS’ SKILL IN VERIFYING AI-GENERATED RESPONSES

H. V. Prystai, A. 1. Pohorila®, O. O. Savchenko**

This article examines the transformation of professional training for future English language
teachers amid the rapid development of artificial intelligence (Al) technologies. The integration of
generative tools into the educational environment creates not only new didactic opportunities but also
significant methodological and ethical challenges, the most critical of which is the reliability of Al-
generated content. Current educational programs tend to focus primarily on the instrumental use of
technology, while methodologies for developing critical-analytical skills remain underdeveloped.

The aim of the study is to theoretically substantiate and empirically test a methodology for
developing the verification skill of AI-generated responses during language tasks. The paper clarifies
the concept of "verification skill", defining it as an integrated professional ability to analyse, evaluate,
and correct Al outputs in accordance with linguistic norms and methodological soundness. A structure
for this skill is proposed, comprising four interconnected components: cognitive (knowledge of Al
principles), analytical-evaluative (error detection), operational-corrective (editing), and value-reflexive
(academic integrity).

Based on empirical data collected from students of the Philological Faculty, the level of development
of this skill was analysed. The results indicated that future teachers mostly possess fragmented
abilities in editing Al texts: the cognitive component is the most developed, whereas the operational-
corrective component is the weakest due to the unsystematic nature of corrections. It was also found
that students tend to focus on formal accuracy while neglecting stylistic and methodological nuances.
The study concludes that purposeful implementation of verification methodology in professional
training is essential to ensure teachers’ methodological autonomy in a digitized environment.
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METOOUKA $OPMYBAHHS B MAUBYTHIX YYUTEAIB AHI'AINCBKOI MOBH
HABUYKH BEPH®PIKAIIII IIII-3TEHEPOBAHUX BIAIIOBIAEH

I. B. IIpucrai, A. I. Iloropiaa, O. O. CaB4eHKO

Y cmammi OocnioxkeHo mparcgopmayito npogpecitiHoi nidzomosku MallbymHix yuumenis
aH27lCbKOi MO08U 8 YMOBAX CMPIMKO20 PO3BUMKY MexHOoNo2ill wmyuHozo iHmenexkmy (LLI).
HazonouwieHo, wio iHmezpayis 2eHepamueHuUX IHCMpPYMeHmMI8 8 OCBIMHILL NPOCMIp CM8oploe He auuLe
HO8L OUOAKMUUHI MONAUBOCMI, A Ul Ceplio3HI MemOOUUHI Ma emuuHi sUKAUKU. Knouosum i3 HUX €
docmosipHicmb III-koHmeHmy. BKa3zaHo, w0 UUHHI OCBIMHI NPOPAMU NEePesarKHO 30cepedrkeHi Ha
IHCMPYMEHMANIEHOMY BUKOPUCMAHHI MEXHON02il, Mool sIK Memoouka (PopMYy8aHHsL KPUMUUHO-
AHANIMUUHUX YMIHb 3ANTUULAEMBCS HEOOCMAMHBLO PO3POOAEHO.

Memoro cmammi € meopemuuHe 06TPYHMYBAHHSL MA eKCNEePUMEHMANTbHA nepesipKa mMemoouKu
opmyearHss Hasuuku eepudgpikayii IlI-3zeHeposaHux ei0nogidelli ni0 uac BUKOHAHHSL MOBHUX
3a80aHb. Y pobomi YymouHeHO CYMHICmb NOHAMMs «HA8UUKA eepudgpikayiiy, eusHaueHo 1ioeo sk
iHmezposaHy npogheciliHy 30amHicmb aHABYyeamu, OyiHeamu ma kKopusysamu pesyibmamu
pobomu IIII 8i0nogidHO 00 MOBHUX HOpM i MemoduuHoi doyinbHocmi. Po3pobneHo cmpykmypy uiei
HABUUKU, U0 OXONJIIOE HOMUPU 83AEMON08 I3AHI KOMNOHEHMU: KOZHIMUBHUIL (3HAHHS NPO NPUHYUNU
IIII), aHanimuKo-oYiHIOBANbHULL (BUSIB/IEHHST NOMUJIOK), ONepauiliHO-KopusysaibHUll (pedazy8aHHst)
ma yiHHICHO-pegexcusHUll (axademiuHa 006pouecHicmas).

Ha ocHogl emnipuuHux 0aHux, OmpumaHux Yy 00CiiOrKeHHI 3a Yyuacmio cmyoeHmis ¢pinonio2iuHoz0
axysnememy, nNPOAHANI308AHO piBEHb CopmosaHocmi 3asHaueHoi Hasuuku. Pesynsmamu
eKcnepumeHmy noKasanu, Uio MatibymHi euumeni 30e6L1bU020 MAOMb (PPAZMEHMAPHT BMIHHSL
pedazyeaHHs III-mexcmia: KOZHIMUBHUL KOMNOHEHM € HAUpO38UHEHIUUUM, MO0l SIK OnepauyiliHo-
Kopuz2ysanvHUill — Hallcrabuwum uepes HeCUCmemHuil xapakmep eunpasnerHs. Buseneno, wo
cmydeHmu 4acmo 30cepedxKyromscst HA (QOPMANLHII NpasuibHOCMI meKkcmy, i2HOpYyUU
CMUICMUYHL Mma MemoOUUHi HIOAHCU. 3pobaieHO 8UCHOB0OK NpPo HeOobXIOHICMb UYLieCnpsimMo8aHo20
8NPOBAOKEHHST MemoOuKU eepugpikauyii y ¢paxosy nidzomosky O0sas 3abe3neueHHs: MemoouuHol
aemoHoMil guumens 8 UUPpPo8i308aAHOMY CepPedO8UUL.

Knrouoei cnoea: wmyuHuil iHmesnekm, ni020mo8Ka euumesis, aHailicbka MO08ad, HABUUKA
gepudgpikayii, memoouKa Ha8UaHHs, aKademiuHa 00bpoUecHicmsb, KPUMUUHE MUCTEHHSL, 2eHEPAMUBHL
mexHo102ii.

Introduction of the issue. The rapid IIocranoBka mnpobaemu. CrpimMKuii
development of artificial intelligence | pPO3BUTOK TEXHOAOTIH IITYyYHOTO iHTEAEKTY
technologies (hereinafter — Al) and their | (maai — III) Ta ix akTUBHE BIPOBAIXKEHHS B
active integration into the educational | OCBITHi# IPOCTIp CYTTEBO TPAHCHOPMYIOTH

environment are significantly | HPOIECH  HaBYaHHA  IHO3EMHHX  MOB.
transforming the processes of foreign | CTYAEHTH Aenani _dacTiie
language learning. Students are | BAKOPHCTOBYIOTH TeHepaTUBHI III1-

IHCTpYMEHTH A BHUKOHAHHS MOBHHX
3aBOaHb. BOHM 3aCTOCOBYIOTH iX A4
HaIUCaHHS TEKCTiIB, mepeKAamIy,
rpaMaTHYHOIO aHAaAi3y Ta PO3BUTKY YCHOTO
MOBA€HHS. Bukaanadi BUKOpucTOBYIOTS 1111
AT PO3POOAEHHS HaBYaABHUX MaTepiaais,
nobopy ¥  mudepeHiliaiii  3aBaaHb,
opratizailii (POopMyBaAbHOTO OIliHIOBAHHS
Ta METOOUYHOTO CYIIPOBOAY HABYAABLHOTO
methodological support for the rporiecy. BogHoyac ropsif i3 AUAaKTHIHUM
educational process. At the same time, [IOTEHIHaAOM IIMX IHCTPYMEHTIB IIOCTa€e
alongside the didactic potential of these HHU3KA METOMAHUYHUX 1 €eTUYHUX BHUKAHUKIB.
tools, a number of methodological and | Oco6auBe wMmicue cepex HuX mnocigae
ethical challenges arise. A particular | npobaema moCTOBipHOCTI, KOPEKTHOCTI Ta
place among them is occupied by the | memaroriunoi JOLIIABHOCTI TI-
issue of the reliability, accuracy, and | 3reHepOBaHMX BiAIIOBiAEH.

increasingly using generative Al tools to
complete language tasks. They employ
them for writing texts, translation,
grammatical analysis, and the
development of speaking skills. Teachers
use Al to design instructional materials,
select and differentiate tasks, organize
formative assessment, and provide
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pedagogical appropriateness of Al-
generated responses.

The competency-based approach to
the training of foreign language teachers
presupposes the integration of linguistic,
methodological, digital, and critical
thinking competences. Therefore, a
modern English language teacher is not
only a user of digital technologies, but
also a mediator between Al tools and the

learning process, and a professional

capable of critically evaluating the
information provided.

In current professional training
programs for prospective English

language teachers, issues related to
working with AI are mostly addressed
fragmentarily and are primarily focused
on the instrumental aspect of their use.
Meanwhile, @ the  methodology  for
developing critical and analytical skills,
in particular the skill of verifying Al-
generated responses in the process of
completing language tasks, remains
insufficiently elaborated. This creates a
gap between students’ actual practices of
using Al and their level of methodological
readiness for professional activity in a
digitalized educational environment.

Current state of the issue. Over the
past decade, there has been a growing
scholarly interest in the use of Al in
education. In particular, the research
focus has gradually shifted from issues
of purely technological integration to
pedagogical, competency-based, and
academic integrity aspects of its
application. These trends are reflected in
a number of key academic studies
outlining the prospects for transforming
English language teaching methodology
in the context of Al use.

International research offers various
approaches to conceptualizing the role of

Al in education and examines, in
particular, its impact on the
development of professional
competences of English language
teachers, such as the ability to plan
lessons adaptively, use educational

analytics, and apply a critical and ethical

KomIiieTeHTHICHHMH HIiAXiA A0 HiATOTOBKHU
BUYHNTeAd iHO3€MHOI MOBH Iependadae
IHTerpallito MOBHOI, METOUYHOI, ITNPOBOL
Ta KPUTHUYHO-MHCAEHHEBOI
KoMmmeTreHTHOCcTel. ToMy cydacHUY yIUTEeAD
aHTAIMCBKOI MOBH — 1€ HE AHIIE
KOpPUCTyBau IIU(PPOBUX TEXHOAOTIH, a U
nocepenHuk Mix [lI-iHcTpymeHTamMu Ta
HaBYaAbBHUM IIPOLIECOM, AIOAMHA, IKa yMi€

KPUTHYHO CIpUUMaTH 3alpOoIIOHOBAHY
iH(popMallLito.

y YUHHUX porpamMax ¢raxoBoi
HiATOTOBKH MaHOyTHIX YIHUTEAIB
aHTAIHICBKOI MOBU muTaHHs pobotm 3 III
3/1e0iABIITOTO PO3TASIIAIOTHCH
dparmeHTapHO Ta 30CEPEAKYIOThCS
IIepeBazkHO Ha IHCTPYMEHTaABHOMY
acrnekTi IX BUKOpUCTaHHA. Haromictb
MeToaHKa dopMyBaHHS KPUTHUYHO-

aHaAITHYHUX YMiHb, 30KpeMa HaBWUYKHU
Bepudikartii IIII-3areHepoBaHux BiAIIOBiAeH
y ImIpoleci BUKOHAHHY MOBHHUX 3aBIaHb,
3aAHINIAETBCS HEMOCTATHLBO PO3POOAEHOIO.
Ile cTBOpPIOE PO3PHUB MiK peasbHHUMH
IpaKTHKaMH BHUKOPHUCTAHHA IIII1
CTYAEHTAaMH Ta PiBHEM iXHBLOI METOIUIHOI
TOTOBHOCTI m0 IIpodpecifiHoi misIABHOCTI B

yMOBax  IIM(QPPOBI30OBAHOTO  OCBITHBOTO
cepeoBHIIA.

AHaaiz ocraHHiIX mocaimkeHs i
nmyOoAiRaImin. YnponoBxk OCTaHHBOTO

OECATHAITTS CIIOCTEPIraeThCd 3pPOCTaHHA
HayKOBOTO iHTepecy a0 BuUKopucTaHHga LI
B OCBiTi. 30Kpema, MOCAITHUIILKUI (POKyC
IIOCTYIIOBO 3MIIIy€eTbCA BiA HUTAHB CYyTO
TEXHOAOTIYHOI iHTerparltii 0 IegarorivHux,
KOMITETEHTHICHUX i JOOPOYECHUX aCIeKTiB
Hioro 3aCTOCyBaHHSI. i TEeHOEHIL]
BimoOpaskeHO B HU3II KAIOYOBHX HAYKOBHUX
opaipb, y SKUX OKPECACHO IIepPCIEeKTUBHU
TpaHcopMmallii MeTOOUKH BUKAQOAHHS
aHTAIACBKOI MOBH B YMOBaX BUKOPUCTaHHS
il.

3apy0ixKHi OOCAIAKEHHS MTPOMIOHYIOTH
pizHi migxomu mo ocmucaeHHd poai Il B
OCBiTiI Ta aHaAi3yloTh, 30KpeMa, Horo
BIIAUB Ha QopMyBaHHS IIpodeciiHUX

KOMIIETEHTHOCTEM BHUKAQIAYiB
aHTAIMCBKOI MOBU, TaKUX $K, BMIiHHA
aIarnTUBHO IAaHyBaTH YPOKH,

BUKOPUCTOBYBaTHU OCBITHIO aHAAITHKY Ta
3aCTOCOBYBaTH KPUTHUYHUH 1 €THUYHHUU
niaxig mo Burkopuctanug 11 [5]. B inmmux
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approach to Al use [5]. Other studies
emphasize that the integration of Al into
the educational process requires
teachers not only to master the tools, but
also to be capable of evaluating the
appropriateness, quality, and
pedagogical implications of their
application [1; 6]. They analyse real
practices of AI tool use by English
language teachers, particularly in
materials development, assessment,
machine translation, and the
organization of practice [10]; and they
investigate the generative Al literacy of
English language teachers by developing
and validating a scale for assessing the
level of knowledge and skills related to
generative Al tools [9].

In the general education context,
A. Edmett, N. Ichaporia, G. Crompton,
and R. Crichton, in their work Artificial
Intelligence and English Language
Teaching: Preparing for the Future (2024),
emphasize that the Al literacy of teachers
is an integral component of modern
professional teacher education alongside
technical skills in using digital tools. The
authors note that both teachers and
students should develop an
understanding of the principles of Al
functioning, its pedagogical affordances
and limitations, as this ensures more
informed, responsible, and
methodologically grounded integration of
technologies into English language
teaching [3].

In Ukrainian pedagogical literature,
there is a growing interest in the use of
Al in the language training of prospective
teachers. N.V. Hrona and O.M. Semenoh
explore the possibilities of applying Al to
support the educational process and
emphasize the challenges of adapting
methodological approaches [4].
O.V. Zhyhadlo and I.S. Zaiarna analyse
the use of Al tools for creating English
language test tasks and highlight the
importance of monitoring and correcting
Al-generated results [11]. V.I. Bobrytska,
H.V. Krasylnykova, N.A. Beseda, and
others investigate the attitudes of

poboTax MOCAIMIHHUKKW HATOAOIIYIOTH, IO
inTerparid I B ocBiTHiH Ipoilec BUMAarae

Biog BUKaamada He AHIIE BOAOMIHHI
IHCTpYMEHTaMH, a " 34aTHOCTI
OIliHIOBATH IOITIABHICTB, AKICTb i
negaroriyHi HacAigKU iX 3acTocyBaHHA [1;
0]; aHaai3yIOTh peaAbHi  IIPaAKTHKH
BHUKOPHUCTAHHI [II-iHCTPYMEHTIB

BUKAQaYaMU aHTAIMCBEKOI MOBH, 30KpeMa
B IIiArOTOBLI MaTepiaaiB, OIliHIOBaHHI,
MallUHHOMY IIepeKAali Ta opranHisarii
IpPaKTUKU [10]; JOCAIIXKYIOTH
reHepaTtuBHy II-rpaMOTHICTE Y4YHUTEAIB
aHTAIMCBKOI  MOBH, po3pobuBIK i
BaAigyBaBIOH INKAaAy [OAS OL[IHIOBAaHHS
PIBHA BOAOMIHHSA 3HAHHSIMU ¥ yMiHHSIMHU
mono reaeparuBHux lI-iHcTpymMeHTIB [9].

N 3araAbHOOCBITHBOMY KOHTEKCTI
aBTopUu A. Enmerr, H. Iyamnopis,
I'. Kpommrron Ta P. Kpiytron y mnpami
Artificial Intelligence and English Language
Teaching: Preparing for the Future (2024)
i IKPECAIOIOTH, 1110 [II-rpaMOTHICTB
BUKAQJAQ4YiB € HEeBiI'€MHOI CKA3JOBOIO
cy4acHOl npodpeciitHol OiArOTOBKHU
BYHTEAIB pa3oM i3 TEXHIYHUMHU HaBUIKaAMHU
poboTu 3 1M(PPOBHUMHU iHCTPyMEHTaAMH. Y
poboTi 3a3HaYeEHO, 110 9K BUKAQ[a4i, Tax i
CTYAEHTH MaloTh PO3BUBATU PO3yMiHHHA
npuHOUOIB  QyHKIoHyBanHga LI, #oro
IIeIaTOTiYHUX MOXKAHUBOCTEH i OOMeKeHb,
OCKIABKH came Iie 3abe3mnedye OiAbIl
yCBizmoMaeHe, BiAlloBiiaabHE Ta METOANIHO
oOIrpyHTOBaHE BIIPOBA/?KEHHS TEXHOAOTIH y
HaBYaHHS aHTAiHiCcEKOI MoBH [3].

B ykpaiHCBKi# nemaroridyuiii aiTrepatypi
3poctae iHTepec mo BukopuctaHHd Ul B
MOBHIH MiATOTOBIlI Ma¥WOyTHIX YYHTEAIB.
H.B. I'pona Ta O.M. CemenHor
[OCAIIKYIOTh MOXKAMBOCTI 3aCTOCyBaHHS
I nag miATPUMKYU HaBYaABHOTO IIPOIIECY
Ta HaroAOUIYIOTh Ha BUKAMKAX aganTarlii
MeToguyHuX niaxoair [4]. O.B. 2Kuraznao
Ta I.C. BagapHa aHaAi3yIOTh
Bukopucrang lll-iHcTpyMeHTIB  gas
CTBOPEHHI TECTOBHUX 3aBlaHb 3
aHTAIACBKOI MOBHU Ta MOiIKPECAIOIOTH
BaXKAUBICTH KOHTPOAIO ¥ KOPHUTYBaHHS
[III-rerepoBaHUX pe3yAbTaTiB [11].
B.1. Bo6pumneka, I'. B. KpacuAbHUKOBA,
H. A. Becena Ta iH. JOOCAITKYIOTH
CTaBAEHHA YKpaiHChKUX OCBITHIX
cretikxoazepiB go LIl #i BUIBAGIOTH, IO
1060I0BaHHH L1010 TOYHOCTI
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Ukrainian educational stakeholders
toward Al and reveal that concerns about
the accuracy of Al-generated content
increase the mneed for its critical
evaluation [2]. A.I. Pohorila examines the
use of neural networks to improve
English pronunciation, demonstrating
the practical potential of Al technologies
for developing specific language skills
[7]. 0.0. Savchenko, H.V. Prystai,
M.M. Hulych, and others study the
specific features of chatbot wuse in
English language learning by humanities
students and propose recommendations

for enhancing motivation and the
effectiveness of  the educational
process [8].

Outline of wunresolved issues
brought up in the article. Existing
studies  primarily focus on the

development of Al literacy and the
analysis of ethical aspects of technology
use in foreign language teaching.
Considerably less attention is paid to
procedurally structured skills related to
verifying and correcting Al-generated
outputs. The skill of verifying AI-
generated responses as a component of
the methodological activity of an English
language teacher remains outside the
main research focus. This determines
the scientific novelty and practical
significance of the proposed study.

Aim of research is to provide a

theoretical substantiation and
experimental verification of a
methodology for developing in

prospective English language teachers
the skill of verifying Al-generated
responses in the process of completing
language tasks. To achieve this aim, the
study outlines the following objectives:

1. To clarify the essence and structure
of the skill of verifying Al-generated
responses in the context of the
professional training of prospective
English language teachers.

2. To develop a methodology for
forming the skill of verifying AI-
generated responses in the process of
completing language tasks and to

[II-KOHTEHTY IIiACHUAIOIOTHE [OTPedy y
KPUTHYHIH OLiHIII Horo pesyapTatiB [2].
A.I Iloropiaa po3ragrae BHUKOPUCTAHHS
HelipoMepek AT BAOCKOHAAE€HHS BHMOBU
aHTAiMCBKOT MOBH, LEMOHCTPYIOYH
npakTudHui noreHoiaa Ill-texHoaoriH
[ASI PO3BUTKY KOHKPETHUX MOBHHUX YMiHb
[7]. 0.0. CaBu€HKO, I'.B. IIpucra#,
M.M. I'yauyg Ta iH. JOOCAITKYIOTH
0coOAMBOCTI 3acTocyBaHHs 4YatT-00TiB y
HaBYaHHI aHTAIMCHKOL MOBH
CTyLEeHTaMU-TyMaHiTapiaMu Ta
IIPOIOHYIOTh pekoMeHaIrii IAS
OiABUINIEHHA MOTUBAIil ¥ edeKTUBHOCTI
HaB4YaABHOTO ITpoIiecy [8].

BunineHHa HeBHpillleHHX paHime
YaCTHH 3araAbHOI IIPOOAEMH, SIKHM
NIPHCBAYYETHCA CTATTA. Y HagIBHUX
JOCAIIZKEHHSIX yBara 3o0ceperkeHa
nepeBaskHO Ha dopmyBaHHi [I11-
TPaMOTHOCTI Ta aHaAi3i eTHYHUX acCIIEKTiB
BUKOPUCTAHHS TEXHOAOTIHH y HaB4YaHHI
1HO3eMHHX MOB. 3HaA4YHO MeEHIIe yBaru
OPUITIASIETECA IIPOLIEAYPHO O(OPMAEHUM

YMiHHSIM IepeBipKU Ta KOPEeKITii
pe3yApTaTiB poboTu II1T. HaBuuka
nepeBipku IllI-3reHepoBaHUX BiAMOBiAeH
9K CKAQIHUK METOAHMYHOI MmiFABHOCTI

BUUTEASI QHTAIMCBKOI MOBH 3aAHMIAETHCS
no3a OOCAIAHUIIBKUM QoKycoM. Came 11e
3YMOBAIOE HAYKOBY HOBH3HY Ta IIPaKTUUHY
3HAYYLIiCTh 3aIIpOIIOHOBAHOTO
IIOCALIZKEHHd.

MeTa craTTi noasdrae B T€OPETUYHOMY
OOTIpyHTYBaHHI Ta e€KCHepUMEHTAABHIN
nepeBipii MeTomuMKH (popMyBaHHS B
MaMOyTHIX YYHUTEAIB aHTAIMCHKOI MOBH
HaBU4YKM Bepudikamii III-3reHepoBaHux
BinmoBige# y mpolleci BUKOHAHHA MOBHHX
3aBaaHb. [lasd [OCATHEHHSI IIOCTaBAEHOI
METH B  [OOCAIIKEHHI  IIepemdadeHo
BUKOHAHHSY TaKUX 3aB/laHb:

1. Yrounutu cyrtHicTE i
HaBUYKH Bepupikartii
BiamoBige# y KOHTEKCTi
IMiATOTOBKHU MauOyTHIX
AHTAIMCHKOI MOBH.

2. Po3pobutu MeTOnuKy (opMyBaHHS
HaBU4YKM Bepudikarmii III-3reHepoBaHux
BinmoBige#t y mpolleci BUKOHAHHA MOBHHX
3aBIaHb Ta BU3HAYUTU Kputepii #H
IIOKa3HUKHU PiBHA ii chOpMOBAHOCTI.

CTPYKTYPY
[III-3reHEpOBaHUX

podceciiiuoi
VIUTEAIB
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determine the criteria and indicators of
its level of development.

3. To experimentally verify the
effectiveness of the proposed
methodology in the educational process.

Results and discussion. In the
theoretical dimension of the study, it is
important to clearly distinguish between

concepts that are often equated in
pedagogical discourse but perform
different functions: verification,
assessment, and the critical use of

artificial intelligence in English language
teaching.

Within the framework of this study,
the skill of verifying Al-generated
responses (Al-generated response
verification skill) is considered as an
integrated professional skill of a
prospective English language teacher
that ensures the conscious and
methodologically appropriate use of Al
outputs. It presupposes the ability to

analyse, evaluate, and correct Al-
generated responses in accordance with
linguistic and speech norms, the
communicative situation, and the
instructional objective.

Unlike general digital literacy in
foreign language teaching, the
verification skill has a practice-oriented
and professionally conditioned

character. It is directly related to the
performance of language tasks and is
aimed at preventing the uncritical use of
Al-generated content in the educational
process. In this context, verification is
understood as a systematic examination
of the linguistic, stylistic, and content-
related characteristics of an Al-
generated response from the standpoint
of methodological appropriateness.
Evaluation in foreign language
teaching methodology is associated with
determining the level of quality of a
learning product. It involves establishing
whether the result meets given criteria or
expectations, but does not necessarily
include analysing the causes of errors or
subsequent editing. In the case of Al use,
this means recording the accuracy or

3. ExcrnepuMeHTaABHO [IePEBIPUTU
e(peKTUBHICTh 3aIIPOIIOHOBAHOI METOANKU
B OCBITHBOMY IIPOIIECI.

Bukaanm OCHOBHOro martepiaay. Y
TEOPETUIHOMY acCIeKTi [OCAIZKEHHS
BasKAWBO YiTKO PO3MEXKYBATH IOHSTTS, SIKi
B eJaroriyHoMy  OHUCKYPCi 4acTo
OTOTOXKHIOIOTBECS, aA€ BHKOHYIOTHb pPi3HI
dyukiii: Bepudikallisg, OIl[iHIOBaHHS Ta
KpUTHUYHE BUKOPUCTAHHH HITY4YHOTO
IHTEAEKTY B HaBYaHHI aHTAIICEKOI MOBH.

Y Mexkax IbOr0 JOCAIZKEHHSI HaBUYKY
Bepudikartii IIII-3areHepoBaHux BiAIIOBiAeH
(Al-generated response verification skill)
po3ragraemMo sK iHTeTpoBaHYy HpodeciiiHy

HaBHUYKY MaiGyTHBOTO BUHNTEA]
aHTAIMCBKOI  MOBH, 110  3abesredye
yCBiAOMAEHE H  METOAUYHO  [OLIABHE

BUKOPHCTAHHA pe3yabTaTiB poborm III.
Boua mepembadae 3maTHICTH aHaaidyBaTw,
oniHoBaTH Ta KopuryBatu llI-3rerepoBaHi
BIAIIOBiAlI  BIAIOBIAHO OO0 MOBHHX 1
MOBAEHHEBHUX  HOPM, KOMYHiKaTHBHOI
cuTyallii Ta HaB4aAbHOI METH.

Ha Binminy Bim 3araspHOi 11udpoBoi
TPaMOTHOCTI BYHUTEAIB 1HO3eMHOi MOBH
(digital literacy in foreign language
teaching), HaBuuyka Bepudpikallii Mae
IPaKTUKO-OPIEHTOBAHUH 1 mpodpecifiHo
3yMOBAE€HHUH XapakTep. Bona
6e3rnocepeHRO IOB’sI3aHA 3 BHKOHAHHAM
MOBHHUX 3aBIaHb 1 CIpsgMOBaHa Ha
3arobiranHg HEKPUTUIHOMY
BUKopucTaHHIo lIII-KOHTEeHTY B OCBITHBOMY
nporieci. ¥ [boMy KOHTEKCTI BepudiKaIiro
PO3yMIEMO $SIK CHCTEMATHUYHY II€PEBIPKY

MOBHUX, CTHAICTHUYHHUX 1  3MiCTOBHX
XapaKTEePUCTUK IIII-3reHepoBaHoOi
BIAIIOBIiIl 3 IIO3UILH METOHUYHOI
JOIIIABHOCTI.

OwuintoBaHHg (evaluation) y MeTomuIti
BUKAQJaHHS iHO3EMHUX MOB IIOB’d3aHe 3
BHU3HAUEHHSIM pPiBHA SKOCTI HaBYaABHOTO
IIPOAYKTY. Bono nependadae
BCTAHOBAEHHSI BIAIIOBIAHOCTI PE3yABTATY
3a/laHUM KpUTepiaMm abo odikyBaHHAM, ase
He O0OOB’I3KOBO BKAIOYAE aHaAI3 IIPHUYMH
IIOMHMAOK 1 TIIofaabllle peAaryBaHHA. Y
BUnanky BukopHcTaHHd Il me o3zHadae

dikcamito ToYHOCTI abo  opMasbHOI
BIAIIOBLIHOCTI BIAIIOBIiII BHMOTaM
3aBIAaHHS 0e3 TAMOMIIOl  IIemarorigyHoi
iHTepIIpeTarii.
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formal compliance of a response with
task requirements without deeper
pedagogical interpretation.

Critical use of Al encompasses the
conscious, responsible, and ethical
application of Al tools in the educational
process. It presupposes an
understanding of the technology’s
capabilities and limitations, adherence
to the principles of academic integrity,
and consideration of the pedagogical
implications of its use. Within this logic,
the verification skill functions as a
practical mechanism for implementing a
critical approach to Al while completing
language tasks.

Thus, evaluation records the quality of
the result; critical use defines the
framework for responsible application of
the technology, whereas verification acts
as a procedural professional skill aimed

at checking and correcting an Al-
generated product in a  specific
instructional context.

Within the structure of the
methodological competence of a

prospective English language teacher,
the skill of verifying Al-generated
responses occupies an instrumental and
reflective position. It ensures quality
control of instructional materials,
adaptation of Al-generated content to the
didactic objective and students’ language
proficiency level, as well as the making of
methodologically justified decisions
regarding the appropriateness of its use.
The development of this skill integrates
linguistic, methodological, and digital
components of professional training and
contributes to the formation of
methodological autonomy in a digitalized
educational environment. The structure
of the skill of verifying Al-generated
responses in the professional training of
prospective English language teachers is

viewed as a set of four interrelated
components: cognitive, analytical-
evaluative, operational-corrective, and

value-reflective.

Kputnune BukopucranHa LI (critical
use of Al oxomamwe  ycCBioMAeHe,
BiAnoBifaabHE Ta €THYHEe 3aCTOCyBaHHS
iHcTpyMeHTiB Il B OCBITHBOMY IIPOIIECI.
Bono nepenbadae po3yMiHHS MOKAWBOCTEH
i oOMeXXeHb TEeXHOAOTii, AJOTpHUMaHHS
OPUHITUIIIB aKa/IeMigyHOI JoOpoYecHOCTI Ta
OITiHKY IeIarorivyHuxX HaCAIOKIB ii
BUKOPUCTAHHS. Y Iif Aorilli HaBHYKa
Bepudikartii BHUCTYyIIAE HIPaKTUIHUM
MexXaHi3MOM peaaizartii KPUTUYIHOTO
nigxony no Ul mix yac BUKOHAHHS MOBHUX
3aBaHb.

TakuM 4YHHOM, OIIIHIOBaHHA ikcye
AKICTh pe3yAbTary, KPUTUYIHE
BUKOPUCTAHHH BH3HaYae paMKH
BiAIIOBiZaABLHOTO 3aCTOCYBaHHA
TEXHOAOTI], TOMi aK Bepudikallisa
BHUCTYyIIa€ IpoLleyPHOIO HaBUYKOIO
npodpecitinoi  gii, cmpamoBaHOO Ha
nepeBipKy ¥ Kopekitiro [III-3reHepoBaHOro
IPOAYKTY B KOHKPETHOMY HaBYaAbHOMY
KOHTEKCTi.

Yy CTPYKTYPi METOAUYHOI
KOMIIETEHTHOCTI MaiO0yTHBOIO BYHUTEAdd
aHTAIMCBPKOI MOBHW HaBWYKa Bepudikarlii

[ITI-3reHepoBaHUX BiANOBine# mocinae
IHCTPpYMEHTaAbHO-peAEKCUBHE  MicCIle.
Bona 3abesmedyye KOHTPOAB  SKOCTi

HaBYaABHOTO MaTtepiaay, aganramiro [II-
KOHTEHTY /10 AUOAKTUYHOI ME€TH Ta PiBH4
MOBHOI IIiATOTOBKHU Y4YHIB, a TaKOX
YyXBaA€HHS METOAUYHO OOIPYHTOBAHUX
pilieHs 1010 [OIIIABHOCTI moro
BUKOPUCTaAHHA. dopmyBaHHA iei
HaBUYKM IHTErpye€ MOBHY, METOAWYHY H
nucpoBy CKAaIOBi npodecitinoi
OiATOTOBKHU Ta CIIpHUSIE PO3BUTKY
METOIHUYHOIL aBTOHOMII B yMoOBax
¢ pPoBi30BaHOTO OCBITHBOTO
cepenoBHIIA. CTpyKTYypPy HaBHUYKH
Bepudikarrii [TI-3reHepoBaHUX
BiamoBime#n y mnpodecitiHiii miarorosiii
MaMOyTHIX y4YHTEAIB aHTAiCBKOI MOBH
pO3ragfaeMo $£K CYKYIIHiCTh YOTHUPHOX

B3a€MOIIOB’I3aHUX KOMIIOHEHTIB:
KOTHITHBHOTO, aHaAITHKO-
OILiHIOBAaABHOTO, oreparlriiHo-
KOPUTYBAABHOTO Ta L[IHHICHO-
pedaekcuBHOTO.
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Fig. 1. Structure of the Verification Skill

Let us consider in more detail the
content of each component and the
corresponding assessment guidelines.

The cognitive component includes
knowledge about the principles of
functioning of generative Al tools, as well
as awareness of their capabilities and
limitations. It presupposes an
understanding that Al may produce
formally correct but substantively or
pragmatically inaccurate responses,
including errors in vocabulary, grammar,
style, or discourse.

The analytical-evaluative component
reflects the ability to critically analyse Al-
generated  responses. It includes
identifying linguistic and grammatical
errors, assessing stylistic and pragmatic
adequacy, and verifying the
correspondence of the response to the
communicative task, instructional
objective, and students’ language
proficiency level.

The operational-corrective component
consists in the ability to purposefully edit
Al-generated responses. It involves
correcting identified errors, adapting the
text to a specific instructional situation,
and providing reasoned explanations for
the changes made.

Po3ragueMo meTaasbHIIllE 3MICT KOXKHOTO

KOMIIOHEHTa Ta BIAIIOBIAHI OpPIEHTUPHU
OIliHIOBAHHA.
KoruiTuBuui KOMIIOHEHT OXOIIAIOE

3HAHHS IIPO IIPUHIMIIN (PYHKIIIOHyBaHHS
reHepatuBHux llI-iHCTpyMeHTIB, a TakKOxX
yCBimoMAeHHSA  iXHIX  MOIKAWMBOCTEH i
obMexkeHb. BiH mnepenbadae po3yMiHHSA
Toro, 1o II wmoxe  mpoAyKyBaTH
dopMarbHO KOPEKTHI, ase 3MicToBO abo
nparMaTHYHO XUOHI BiAMNOBiAi, 30KpemMa 3
IOMHAKAMU B AEKCHILi, TPaMaTHIIl, CTHAL UH

UCKYPCi.

AHaAITUKO-OIIIHIOBAABHUNY  KOMIIOHEHT
BimoGpazkae 31aTHICTH KPUTHUYHO
aHaaizyBatu llll-3reHepoBaHi BiAmoOBiAi.
BiH BKAOYaEe BUIBACHHA MOBHHX 1
rpaMaTHYHUX  I[IOMHAOK,  OILiHIOBaHHS
CTHUAICTUYHOI Ta IparMaTH4HOl
aZJeKBaTHOCTI, a TaKOX  IIepeBipKy

BiATIOBIAHOCTI BiAIIOBiZli KOMYyHIKATUBHOMY

3aBIaHHIO, HaBYaABHIH MeTi ¥ piBHIO
BOAOIHHSI MOBOIO y4HIB.
OmnepaiifiHo-KOpUTYBaAbHUHN

KOMIIOHEHT TIOASITAE B yMiHHi
LirecIIpsIMOBaHO penaryBaTu 1-
3reHepoBaHi BiamoBimi. BiH mnepemnbauae
BUIIPaBA€HHS BUSIBAEHUX TIOMUAOK,
azmanTallifo = TEeKCTy [0  KOHKPETHOI

HaBYaAbHOI cutryalii Ta apryMeHTOBaHE
IIOSICHEHHSI BHECEHHX 3MiH.
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The value-reflective component reflects
a responsible attitude toward the use of
Al in the educational process. It includes
adherence to the principles of academic

integrity, awareness of the Ilimits of
appropriate Al use, and the ability to
reflect on one’s own pedagogical
decisions.

Thus, the skill of verifying Al-generated
responses is a multi-component
professional skill that integrates the
linguistic, speech, methodological,
digital, and critical thinking preparation
of prospective English language teachers.

To assess the level of development of
the verification skill in prospective
English language teachers, three levels
were identified in the study: low, medium,
and high. Their definition is based on a
comprehensive analysis of all structural
components of the skill.

The Ilow level is characterized by
fragmentary  knowledge about the
capabilities and limitations of generative
Al tools. Al-generated responses are
perceived largely uncritically. The
analysis is intuitive and not based on
clear criteria. Editing is superficial or
absent. Awareness of pedagogical
responsibility and principles of academic
integrity is insufficient.

The medium level presupposes basic
knowledge of how Al functions and an
understanding of the need to verify its
outputs. Major linguistic errors are
identified; however, the analysis is not
always deep or systematic. Editing is
carried out with reference to models or
given criteria. Reflection is episodic.

The high level is characterized by a
systematic and conscious approach to
working with Al-generated responses. The
analysis is multidimensional and covers
linguistic, stylistic, pragmatic, and
methodological aspects. Editing is
reasoned and pedagogically appropriate.
A responsible attitude toward Al use and
the ability for independent reflection are
evident. The above is summarized in
Table 1.

HinHicHO-pedAreKCUBHUHI KOMIIOHEHT
BimoOpazkae BiAIIOBilaAbHE CTaBAE€HHS 0
BukopucraHHs Il B ocBITHBOMY IIPOIIECI.
Bin oxomAroe mgoTpuUMaHHA ~TIPUHIIUIIIB
aKameMivHOi JOOPOYEeCHOCTI, yCBiIOMAECHHS
MeXX [JoIliAbHOoro 3acrocyBaHHs LI Ta
30aTHICTh 0 pedaekcii BAACHHUX
IIeIAroTiYHUX PillleHb.

OTke, HaBHUYKA
3reHePOBaHUX

Bepudikamii -
BiAIIOBiAeH €
6araToKOMITOHEHTHOIO IpodeciiiHOI0
HaBUYKOIO, 10 iHTErpye MOBHY,
MOBAEHHEBY, METOOUYHY, NIUQPPOBY Ta
KPUTUYHO-MUCAEHHEBY OiATOTOBKY
MaHOyTHIX YIUTEAIB aHTAIICHKOI MOBH.

JAVN: S OIliHIOBAHHA cchopMmoBaHOCTI
HaBUYKH Bepudikarmii III-3reHepoBaHuX
BiAmoBime#t y  MaMOyTHIX — y4uTeAiB
aHTAIACBKOIL MOBH B IIOCALIZKEHHI
BHOKPEMAEHO TpPH  PiBHI:  HHU3BKUH,
cepenmHi 1 BHCOKHH. Ix Bu3HaueHHS
I'PYHTYETBCA Ha KOMIIAEKCHOMY aHaAi3i BCix
CTPYKTYPHHUX KOMIIOHEHTIB HABUYKHU.

Husskuit pPiBEHE  XapaKTepU3YETHCH
¢dparmMeHTaPHEMU 3HAHHAMHU Ipo
MOZKAMBOCTI Ta OOMEIKEHHSI IeHEePaTHBHHUX
[I-incTpymenTiB. HII-3reHepoBaHi BigIoBiIi
CIIpUPMAIOTBCH IePEeBaKHO HEKPUTHUYHO.
Ananiz Mae iHTYITUBHUH XapakTep 1 He
CIIUPAEThCA HA YiTKi Kpurepii. PenaryBanns
€ TOBEPXOBUM abo BiACyTHIM. YCBiIOMACHHS
IearorigyHoil BIAIIOBIAAABHOCTI Ta
OPUHIMIIB aKaaeMigyHOi J0OpOYecHOCTiI €
HeJOCTaTHIM.

Cepenniii piBeHb epenbadae HasIBHICTD
6azoBux 3HAHB ITPo QPyHKIIoHyBaHHs 1] Ta
po3yMiHHa mnOTpebM B mepeBipli #Horo
pe3yabrariB. OCHOBHI MOBHiI IIOMHAKH
BUSBASIIOTECH, IIPOTE aHaAl3 He 3aBXIU €
rAMbOKHMM 1 cucTeMHUM. PenaryBanHs
3MIHAICHIOETECS 3 OIOPOI0 Ha 3pas3Kh abo
3amaHi KpHUTEpii. Pedaekcisa Mae
eITi30AUYHHUHN XapakTep.

Bucokuii piBeHb XapaKTepPHU3YETHCS
CHUCTEMHHUM 1 YCBIIOMAEHHUM MiAXOOOM 0
pob6otu 3 IllI-3reHepoBaHUMHU BiAITOBIASIMH.
AHaai3 € 6araToOBUMipPHHM i OXOIIAIOE MOBHI,
CTHAICTHYHI, IIparMaTH4Hi Ta MEeTOIWYHi
acriekTHu. PemaryBaHHSI € apryMeHTOBaHUM
1 memarorigyHo aoiiabHUM. Crocrepiraerbesa

BiATIoBigaAbBHE CTaBACHHI o
BukopucrauHs I Ta 3maTHicTE 10
camocrtitinoi pedaekcii. CkaszaHe BuUIlle

y3araAbHIO€ HAaCTYIIHa Ta6AI/I]_[$I 1.
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Table 1.
Levels of Development of the Components of the Verification Skill
Skill Low Level Medium Level High Level
Component
Fragmentary Basic knowledge of Systematic knowledge
knowledge about Al Al functioning. . Sy
.eps .. . of Al, its capabilities
Cognitive Limited understanding | Awareness of the . .
. e and risks in language
of its capabilities and need for .
oo . ) education.
limitations. verification.
Does not identify . . Provides a
. Identifies major .
. errors or notices only . _ comprehensive and
Analytical- . . linguistic errors. .
. isolated obvious . reasoned analysis of
evaluative . . Partially evaluates . . ..
mistakes. Analysis is . linguistic, stylistic, and
. task compliance. .
unsystematic. pragmatic adequacy.
Edits responses
. Does not edit or makes | based on models In@epgndently and
Operational- . e convincingly edits and
. random corrections and criteria.
corrective . - . adapts responses to the
without explanation. Explanations are . . ..
. instructional objective.
partial.
Uncritical attitude Aware of the need Demonstrates a
Value- toward Al. Insufficient for control. responsible position,
reflective awareness of Reflection is academic integrity, and
responsibility. episodic. developed reflection.

Diagnosis of the development of the
verification skill was carried out during
practical English language classes with
second- and third-year students majoring
in Secondary Education at the Faculty of
Ukrainian and Foreign Philology of
Drohobych Ivan Franko State Pedagogical
University. The study involved students
enrolled in the educational programs

"Language and Literature (English,
Polish)", "Language and Literature
(English, German)", "Language and
Literature (Polish, English)", and

"Ukrainian Language and Literature,
Language and Literature (English)".

The study lasted three months and
included several stages of observation
and analysis of task performance results.
The methodology was based on criterion-
referenced evaluation, which made it
possible to determine the level of
development of each component of the
skill at three levels: low, medium, and
high.

[iarHocTKa CcPOPMOBAHOCTI HABUYKU
Bepudikartii IIII-3renepoBaHux BiAIoBigeH
IIpoBOAMAACH Ha 3aHATTAX IIPAKTHYHOTO
KypCy aHTAIHMCBKOI MOBH 3i CTyZA€HTaMHu 2 i
3 KypciB cnemiaabHOCcTi CepedHst oceima
dakyabTeTy YKpaiHCBKOI Ta iHO3eMHOI
dinonorii  [IpOoroGUIILKOTO  AeP3KaBHOTO
nemaroriyHoro yHiBepcuTeTy iMmeHi IBaHa
dpanka. Y [OOCAIIKEHHI OpasM yd4acThb
CTYAEHTU OCBiTHiIXx nporpam "Moma i
AlTepaTypa (aHrAilicbKa, IIoABCBKA)", "MoBa
i aireparypa (aHraificeka, HiMelbKa)",
"MoBa i aAiTepaTypa (ImoabcbKa, aHTAiHCBEKA)"
Ta "YKpaiHChbKa MOBa i aiTepaTrypa, MoBa i
AiTepatypa (aHraificeka)".

JocAizKeHHd TpHUBaAO TPH Micdin i
BKAIOYAAO KiAbKa €TalliB CIOCTEPEXEHHS
Ta  aHaai3y pe3yAbTaTiB  BHKOHAHHH
3aBaaHb. MeTroouka IpyHTyBasacsd Ha
KpUTEPiaaAbHO-OPiEHTOBAHOMY OILIHIOBaHHI
(criterion-referenced evaluation), mo maao
3MOI'y BH3HAQYUTH pPiBe€HBb COPMOBAHOCTI
KOKHOTO KOMIIOHEHTa HaBUYKHU 3a TphoMa
PiBHAMU: HU3BKUM, CEPELHIM i BUCOKUM.

JAVN: ¢ 360py EMIIIPUYHUX JaHUX
3aCTOCOBYBaAHCS TaKi METOAN: BUKOHAHHS
NpaKTUYHUX 3aBHaaHb i3 Bepudikarii MII-

228




Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 1 (124)

Bicrux XKumomupcbrozo deprkagHoz0 YyHigepcumemy imeHi leana @paHka.
ITedazoziuni Hayku. Bun. 1 (124)

The following methods were used to
collect empirical data: completion of
practical tasks on verifying Al-generated
responses, pedagogical observation,
questionnaires and reflective surveys, as
well as expert evaluation.

Practical tasks involved working with
Al-generated texts deliberately saturated
with linguistic, stylistic, and
methodological errors. Students were
required to identify these errors, evaluate
them, and edit the text, providing a brief
reasoned explanation.

The cognitive component was assessed
by the ability to explain the nature of
errors and recognize the need for human
control, as well as by knowledge of the
principles of generative Al functioning
and an understanding of its limitations.
The analytical-evaluative component was
determined by the number and relevance
of identified errors, as well as the logic
and consistency of analysis. The
operational-corrective component was
assessed according to the quality of text
editing and the justification of the
changes made. The value-reflective
component was determined on the basis
of questionnaires and students’ reflective
entries, in which they expressed their
attitudes toward Al use, awareness of the
limits of its application, adherence to
academic integrity principles, and the
ability for self-assessment.

Pedagogical observation was
conducted during the completion of
practical tasks and aimed at recording
the nature of students’ work with AI-
generated texts, their level of
independence, typical difficulties, and
response verification strategies.

Questionnaires were used to identify
students’ perceptions of the role of Al in
foreign language learning, their level of
trust in Al-generated content, and their
awareness of potential risks associated
with its use.

Reflective surveys made it possible to
trace changes in students’ attitudes
toward AI, their awareness of their own
actions, and their readiness to take

regaroriyyge
Ta
TAKOIK

3reHepoBaHUX BiAIIOBizeH,
CIIOCTEPEKEHHSI, aHKeTyBaHHS
pedAEKCUBHI  ONUTYBaHHL, a
€KCIIEPTHE OIliIHIOBaHHS4.

[IpakTuyHi 3aBOaHHA Iependadasu
poboty 3 TekcTamu, 3reHepoBaHuMu IIII Ta
HaBMHCHO HaCH4YEeHUMU MOBHUMH,
CTUAICTUYHUMHU 178 MEeTOANYHUMHU
noMuakaMu. CTyIEeHTH MaAu BUSBUTHU IIi
IIOMHAKH, OLIHUTH iX Ta BigpenaryBaTH
TEKCT 3 KOPOTKHUM apryMEHTOBaHUM
IIOSICHEHHSIM.

KoruiTHBHNI KOMIIOHEHT OLiHIOBaBCS 3a
3[4aTHICTIO IIOSICHUTHU IIPHUPONY IIOMHUAOK i
yCBimoMuTH HeoOXiaHICTE AIOJICBKOTO
KOHTPOAIO, a TaKOX 3a 3HaHHAMH IIPO
OpuHOUOU pobotu reHepatuBHux MII-
IHCTPYMEHTIB i po3yMiHH4A iXHiX 06OMeKeHb.
AHaAITHKO-OIiHIOBaAbHUH KOMIIOHEHT
BH3Ha4YaBCH 3a KiABKiCTIO Ta
PEAEBAHTHICTIO  BHIBAEHHUX  IIOMHAOK,
AOTIYHICTIO ¥ TIIOCAIOBHICTIO aHaAily.
OmnepallifHO-KOPUTYBaAbHUY  KOMIIOHEHT
OLIIHIOBaBCd 3a SKICTI0O penaryBaHHS
TEKCTIB i OOTPyHTOBaHICTIO BHECEHHX 3MiH.
HinxicHO-pedAeKCUBHUAMI KOMIIOHEHT
BHU3HA4YaBCs Ha OCHOBI aHKETyBaHHS Ta
pedAEKCUBHUX 3allHUCiB CTYAEHTIB, ¥ SKHX

BOHHM  BHCAOBAIOBAaAHW  CTaBAE€HHSI [0
Bukopucrauug I, ycBigoMAeHHS MeXK
Horo 3aCTOCYBaHHS, JOTPUMaHHS

IPUHIHIIIB akaaeMigyHoi mo0podyecHOCTi Ta
3JaTHICTH OO CAMOOILIiHIOBAHHSI.
[lemaroriune CIIOCTEPEREHHS
3MiHiICHIOBasoCcd IIifi dYac BUKOHAHHYA
IPaKTHYHUX 3aBAaHb i OyA0 crpgMoBaHe
Ha ikcallito xapakTepy poOOTH CTYIEHTIB
i3 II-3reHepoBaHUMH TEKCTaMM, pPiBHH
CaMOCTiHHOCTi, THIOBHX yTPYAHEHb i
cTpaTeriy mepeBipKH BiAIIOBiAeH.
AHKeTyBaHHYA BHKOPHCTOBYBAAOCH [OAL
BUABACHHS YBA€HBb CTYZIEHTIB ITpo poasb 111
B HaB4YaHHIi iHO3eMHOI MOBHU, PiBE€Hb NOBipHU
o II-koHTeHTy Ta  YCBiJOMAEHHH
IIOTEHIIMHUX PHU3HKIB 10r0 BUKOPHUCTAHHS.

PedaekCcUBHI OOUTYBAaHHA [O3BOAUAU
IPOCTEXUTH OUHaMIiKy CTaBAEHHSA
crygertiB go III, piBeHb ycCBimOMAEHHS
BAACHUX  miHd 1 TOTOBHICTB Opatu
BIAIIOBILIAABHICTE 3a KiHIIeBUH HaBYaAbBHUH
pe3yAbTar.

ExcrneprHe OLiHIOBaHHA 3iHCHIOBaAH
BUKAQIa4i IIPAKTUIHOTO KyPCYy aHTAIMCHKOT
MOBHU Ha OCHOBi Y3TO/ZKEHUX KPHUTEpPIiB i
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responsibility for the final
outcome.

Expert evaluation was carried out by
instructors of the practical English
language course on the basis of agreed
criteria and was aimed at verifying the
objectivity of the results and comparing
students’ self-assessment with
instructors’ professional judgment.

Assessment was conducted using a
three-level scale: low level — fragmentary
analysis and superficial or absent
corrections; medium level — identification
of major errors and partially reasoned
editing; high level — systematic analysis,
justified corrections, and a conscious
attitude toward AI use. This made it
possible to determine the overall level of
skill development and identify
problematic aspects of the professional
training of prospective English language
teachers.

The study had a pilot character and
was aimed at testing the effectiveness of
the proposed methodology within a
specific educational program, which does
not diminish its validity but defines the
limits of generalizing the results.

The experimental study demonstrated
uneven development of the components of
the verification skill among prospective
English language teachers.

According to the results of practical
tasks, the majority of students
(approximately 55-60%) demonstrated a
medium level of skill development. They
generally identified obvious linguistic and
grammatical errors; however, the
analysis was fragmentary, and editing
was not always accompanied by clear
methodological justification.

A high level of skill development was
recorded in 20-25% of students. These
students conducted systematic analysis

learning

of Al-generated responses, correctly
identified linguistic, stylistic, and
pragmatic inaccuracies, proposed

justified corrections, and demonstrated a
conscious attitude toward Al use in the
educational process.

Oyao CIIpsIMOBaHe Ha IepeBipKy
00’€KTHBHOCTI pe3yAbTaTiB Ta 3iCTaBAEHHS
CaMOOIIiHIOBaHHSH CTYLEHTiB 3
npodeciiHUM CyIKEeHHIM BUKAQIAYiB.
OuiHoBaHHA 3aiMCHIOBAAOCH 3a
TPUPIBHEBOIO IIKAAOIO: HU3BKUU pPiBEHb —
dparmeHTapHUY aHaai3 i moBepxoBi abo
BiZICYyTHi BUIIpaBA€HHS; CEPENHIH pPiBEHb —
BUSIBAEHHS OCHOBHHUX IIOMHAOK i YaCTKOBO
apryMeHTOBaHE pelaryBaHHS; BHCOKHM
piBeHBb — CUCTEMHHH aHaai3, OOIpPyHTOBaHI
BUIIPABA€HHSI Ta YCBiZIJOMA€HE CTaBA€HHS
no BukopucranHs II. Ile mo3Boauao

BU3HAYUTU 3araAbHUN piBeHb
chopMOBaHOCTI HABUYKH Ta BUSIBUTH
npobAeMHi aCIIeKTHU npodcpeciiinoi
HiATOTOBKH MaHOyTHIX YIHUTEAIB
AHTAIMCHKOI MOBH.

Hocaimxennsa MaAo anpobarliitHui

xXapakTep i 6yA0 CIIpsiMOBaHe Ha IIEPEBIPKY
e(PEeKTUBHOCTI 3aITpOIIOHOBAHOI METOIUKH
B YMOBaxX KOHKPETHOI OCBITHBOI ITporpamMH,
10 He 3HUXye HOro BaaigHOCTI, aae
OKPECAIOE Me3Ki y3araabHEeHHs Pe3yAbTaTiB.

[IpoBeneHe EeKCIIepHUMEeHTaAbHEe
OOCAIZKEHHS 3aCBiIYUAO HEPIBHOMIpPHY
chpopMOBaHICTE KOMIIOHEHTIB HaBHUYKH

Bepudiikartii II1I-3areHepoBaHux BiAIIOBiAet
y MafiOyTHIX yYHUTEAIB aHTAIHICHEKOI MOBH.
3a pe3yAbTaTaMu BUKOHAHHSI
OPaKTUYHUX 3aBOaHb BCTAHOBAEHO, IIO
6iABIIICTE CTYZAEHTIB (Ipubau3HO 55-60%)
IPOAEMOHCTPYBaAHR cepenHii piBeHBb
cdpopMoBaHOCTI HaBUYKHU. Boumu
3Ie0IABIIIOTO BUSIBAIAM OYEBMIHI MOBHI Ta
rpaMaTH4YHi ITOMHAKH, ONHAK aHaAi3 MaB
dparmeHTapHUN XapaKTep, a pegaryBaHHs
HE 3aBXIM CYIPOBOAXKYBAAOCH YiTKHUM
METOAWYHUM OOIPYHTYBaHHSIM.

Bucokui piBEHB ccphopmoBaHOCTI
HaBUYIKH 3adikCcoBaHO y 20-25%
crygerTiB. Li crymeHTH 3AiHCHIOBaAn
CHCTEMHUU aHaai3 IIII-3reHEpOBAaHUX
BiomoBige#, KOPEKTHO imeHTHu(IKyBasH
MOBHi, CTHAICTHUYHI Ta HOparMaTH4Hi
HETOYHOCTi, IIPOIOHYBaAM OOIPYHTOBaHI
BUITPaBACHHS Ta JOEMOHCTpPYBaAHU

YCBiJOMA€HE CTaBAEHHS 10 BUKOPHUCTAHHSI
[ITI B oCBiTHBLOMY ITPOILIECI.

Huspkuii piBeHb BuaBaeHO y 15-20%
crymeHTiB. [ag HuxX OyAo XapakTepHe
HEKPUTHUYHE CIIPUUHATTI IIII-
3reHepOBaHUX BIiATIOBizel, moBepxoBe abo
iHTYiTUBHE BUABACHHH IIOMHAOK,
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A low level was identified in 15-20% of
students. They were characterized by
uncritical perception of Al-generated
responses, superficial or intuitive error
identification, lack of argumentation, and
weak reflection on pedagogical
responsibility.

Component analysis showed that the
analytical-evaluative component was the
most developed, while the cognitive
component demonstrated a sufficient
level of awareness. The operational-
corrective and value-reflective
components require targeted pedagogical
influence. Importantly, a high level of

cognitive awareness does not
automatically transform into the ability to
carry out methodologically justified

editing, which indicates the need for
specially organized pedagogical practice
rather than mere informing of students. A
significant proportion of students are able
to recognize errors but experience
difficulties in providing methodologically
justified corrections and understanding
the limits of appropriate Al use.

Questionnaire and reflective survey data
confirmed that students generally trust Al
as a supportive tool but do not always fully
recognize the risks of its uncritical use. At
the same time, most respondents noted the
need for systematic instruction on working
with AI within professional disciplines
rather than relying solely on
extracurricular practice.

Overall, the results confirm that the
skill of verifying Al-generated responses
develops spontaneously and largely
depends on students’ individual
experience. This highlights the need for
targeted methodological support for
developing this skill within the system of

professional training of prospective
English language teachers.
Conclusions and research

perspectives. The study has demonstrated
that the skill of verifying Al-generated
responses is a necessary and
methodologically autonomous component
of the professional training of prospective
English language teachers in a digitalized

BigcyTHIiCTE aprymeHTamii Ta caabko
BUpazkeHa pedAEKCid IOA0 MNeaarorigyHoi
BIAIIOBIIAABHOCTI.

KoMmoHeHTHHE aHaai3 1o0kKasaB, II0
HaHO0iABII cchopMOBaHUM BUSIBUBCSH
aHaAITUKO-OIIIHIOBAABHUH KOMIIOHEHT, TOIi
dK KOTHITHBHHI KOMIIOHEHT JAEMOHCTPYE
IOCTaTHIH piBeHBb o0bi3HaHOCTI, a
OlepallifHO-KOPUTYBaABHUN 1 I[iHHICHO-
pedAeKCUBHUH KOMIIOHEHTH IIOTPEOYIOTH
iAECIIPSIMOBAHOIO IIEAATOTIYHOTO BIIAUBY.
[IpUHIIUIIOBO BasKAUBHUM € T€, 1110 BUCOKUH
piBeHb  KOTHITMBHOI  O00i3HAHOCTI He
TpaHCcPOPMYETHCS aBTOMAaTHUYHO B
3IaTHICTb 0 METOAUYHO OOIPYHTOBAHOIO
penaryBaHH4, 110 CBiI4YUTH IIpo
HEOOXiHICTh CIIelliaAbHO OpTraHi30BaHOI
IIemaroriyHoi IMIpakTHUKH, a He AHWIe
iHbopMyBaHHS CTYIEHTIB. 3HauHa
JacTHWHa CTYAEHTIB 37aTHa PO3Mi3HATH
IIOMHAKH, [POTE BigdyBae TPYMHONI ITifg
yac iX METOOAWYHO  OOI'PYyHTOBAHOTO
BUIIPABAEHHS Ta yCBIIOMAEHHS  MEXK
[OLliABHOIO BUKOpucTaHHs 1.

Hani ankeryBaHHS ¥ pedPAEKCHBHHUX
OIIUTYBaHb MiATBEPANAN, III0 CTYIAEHTHU
IIEpPEBaKHO IOOBipSIOTH IIII gIK
JOIOMI?KHOMY 1HCTPYMEHTy, IpOT€ He
3aBXKOU YCBIIOMAIOIOTE PU3UKU HOTO
HEKPHUTUYHOIO BUKOpPHCTaHHS. BoaHouac
OiAbIIiCTE PECTIOHICHTIB BII3HAYUAU
notpeby B CHCTEMaTU4YHOMY HaB4YaHHI
pobotu 3 IIII B Mezkax (paXoBUX AUCIIHIIAIH,
a He AUIIIE B [103aayAUTOPHIN IIPaKTHUIIi.

3araaoM  pe3yAbTaTH  JOOCAIIZKEHHS
OiATBEPIKYIOTE, III0 HAaBUYKa Bepudikariii
[II-3reHepoBaHUX BiAIIOBizeHd popMyeThCH
CTHUXIHHO Ta 3HAYHOIO MipOI0 3aAE€XKHUTH Bif

IHOUBiAyaAbHOTO [0CBimy cryneHTiB. lle
aKTyaaizye HeoOXimHICTD
IIIAECTIPSIMOBAHOTO METOANYHOTO
cynpoBony (OpMyBaHHS Ili€l HABUYKU B
cucremi rmpodpecifinoi OiATOTOBKU
MaMbOyTHIX YYHUTEAIB aHTAICHKOI MOBH.
BHCHOBKH Ta IepCIeKTHBH
mocaimxkenb. [IpoBemeHe [IOCAIMKEHHH

3aCBiYHAO, IO HaBUYKa Bepudikarii [II-
3reHepOBaHUX BIAIIOBiAeH € HeoOXimHUM i
METOAWYHO CaMOCTIiHHUM KOMIIOHEHTOM
npodecitinoi IiATOTOBKH MarOyTHIX
y4IUTeAiB aHTAIMCBKOI MOBH B yMOBax
P POBI30BAHOI0 OCBITHHOTO CEPEIOBHIIIA.
i popMyBanHsa He MOXKe PO3rAAATHCS K
no0iYHUH pe3yabTaTt mudpoBoi
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educational environment. Its development
cannot be considered a by-product of
digital literacy or general critical thinking,
as it has a clearly defined procedural and
activity-based character.

Experimental data confirmed the
uneven development of the structural
components of this skill. The cognitive
and analytical-evaluative components
proved to be the most developed,
indicating that students possess basic
knowledge about the capabilities and
limitations of generative Al and the ability
to identify obvious linguistic errors. At
the same time, the operational-corrective
and value-reflective components remain
insufficiently = developed, which is
manifested in fragmentary editing of Al-
generated texts and limited justification
of the pedagogical appropriateness of the
changes made.

The results obtained indicate that the
verification skill develops predominantly
spontaneously and largely depends on
students’ individual experience rather
than systematic methodological training.
This confirms the need for targeted
pedagogical intervention, in particular
the integration of specially designed Al-
content verification tasks into courses on
speaking practice and English language
teaching methodology.

Prospects for further research are seen
in the development and piloting of
modular methodologies for forming the
skill of verifying Al-generated responses,
expanding the research sample, and
exploring possibilities for integrating this
skill into the system of formative
assessment of prospective English
language teachers.

IPaMOTHOCTI ab0 3araaAbHOTO KPHUTHYHOTO
MHCAE€HHS, OCKIABKH BOHa Ma€ YiTKO
BUpPaKeHUH MpoLenypHUU 1 AigApHiICHUH
XapakTep.

ExcrnepuMmeHTaabHI [aHI HOiATBEpAUAN
HepiBHOMIipHY cpopMOBaHICTb
CTPYKTYPHUX KOMIIOHEHTIB Ili€i HaBHYKHU.
Haiibiabmr PO3BHUHEHUM BUABUBCA
KOTHITUBHHH Ta aHaAITHKO-OIIHIOBAABHUH
KOMIIOHEHTH, 1110 CBiQYUTH IIPO HASIBHICTE ¥
CTyaeHTIiB 6a30BUX 3HAHb IIPO MOKAHUBOCTI

Ta oOMexeHHs reHeparuBHoro IIII Ta
3IATHICTL BUABAATH O4YEBUAHI MOBHI
TIOMHUAKH. Boauouac orepaltitino-

KOPUTYBaABHHUH 1 ILIIHHICHO-pe(pAEKCUBHUH
KOMIIOHEHTH 3aAUIIAIOTBCS HEOOCTATHBO
cchopMOBaHUMHU, HI0 IIPOABAIETHCH Y
dparmeHTaAPHOMY penaryBaHHi IIII-
3reHepOBaHUX TEKCTIB 1  obMexKeHi#
apryMeHTalli nemaroriyHoi AOOMIABHOCTI
BHECEHHX 3MiH.

OTpuMaHi pe3yAbTaTH 3aCBiAdyIOTh, III0
HaBuuka Bepudikarii III-3reHepoBaHux
BinmoBige# dopMmyeThCH IIEpPEBAKHO
CTHUXIHO ¥ 3HAYHOIO MipOI0 3aA€XKUTH BiJ
IHOUBIAyaAbHOTO OOCBIiAYy CTYIAEHTIB, a He
BiJl CHCTEMHOI METOAUYHOI HiATOTOBKHU. Lle

HiATBEPIKYE HeOoOXiaHICTE
IiAeCIIPSIMOBAHOIO IIEIATOTiYHOTO BIIAUBY,
30KpeMa igTerparti CIIelliaABHO

po3pobaeHUX 3aBAaHb i3 Bepudikartii III-
KOHTEHTY B KyPCH INPAaKTHUKH MOBAEHHS Ta
METOIUKU BUKAQAHHA aHTAIMCHKOI MOBH.
[TepCIEKTHUBH TIOJAABIIUX [IOCAIIKEHDb
BOagaeMo B po3pobaeHHi # ampobarrii

MOIYABHHX METOIUK dhopMyBaHHH
HaBU4YKH Bepudikarmii III-3reHepoBaHux
BinmnoBige#H, po3UIupeHHi BHOIpKH

JOOCAIIKEHHSI, a TakKOX Yy BHBYEHHI
MOIKAUBOCTEM iHTerpailii miei HaBUYKH B
cucreMy (OPMYyBaABHOIO  OILiHIOBAHHH
MaMOyTHIX YYHUTEAIB aHTAICHKOI MOBH.
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