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VERBAL INFLUENCE TECHNIQUES IN PEDAGOGICAL COMMUNICATION
WITHIN THE COURSE "PROFESSIONAL RHETORIC FOR TEACHERS OF
LANGUAGE AND LITERATURE"

Kh. A. Shchepanska*

The article examines the principal techniques of verbal influence employed in pedagogical
communication within the course "Professional rhetoric of the language and literature teacher", which
is a compulsory discipline for first-year Bachelor’s students majoring in Secondary Education
(Ukrainian Language and Literature), Faculty of Philology, Ivan Franko National University of Lviv.
The study outlines key provisions of the theory of verbal influence that are relevant to pedagogy,
psychology, and rhetoric in the development of effective teaching methods, educational strategies, and
psychological impact. In the context of pedagogical rhetoric, a teacher’s understanding of this theory
is essential for the further analysis of linguistic phenomena and the development of communicative
competence. The theory of verbal influence explores various strategies used to affect the addressee,
including such techniques as argumentation, suggestion, manipulation, and the use of authority, all
of which are addressed in the article. Particular attention is devoted to suggestion as one of the most
effective techniques of verbal influence in pedagogical communication, primarily targeting the
emotional sphere. The study analyzes specific suggestion technologies, including analogy, attributing
new meanings to words (metaphorization), creating a vertical context, and constructing associative or
contextual chains of homogeneous phenomena. Examples of the application of suggestion technologies
in the didactic process are provided. The article also proposes practical tasks that can be implemented
in the course "Professional rhetoric of the language and literature teacher” to develop students’ skills
in applying verbal influence techniques in pedagogical communication and to enhance their rhetorical
culture overall. Furthermore, it considers factors influencing the effectiveness of verbal influence in
the educational process, as well as its ethical dimensions in pedagogical communication.

Keywords: verbal influence techniques, pedagogical communication, suggestion technique,
professional rhetoric for teachers of language and literature.

TEXHIKH BEPBAABHOTI'O BIIAUBY I YAC IIEOATOI'IYHOI KOMYHIKAIIIL
B KYPCI "ITPOPECIHHA PUTOPHKA BYHUHTEASA-CAOBECHHKA"

X. A. lllenaHchKa

Y ecmammi posensHymo 0CHO8HI mexHIKU 8epbaibH020 8NIUBY Ni0 Uac nedazo2iuHoi KOMYHIKayil 8
rKypci "lIpogpecilina pumopuka BUUMEN-C/I08ECHUKA", UL0 € HOPMAMUBHOK OUCYUNIIHOW O/s

" Candidate of Philological Sciences (PhD in Philology), Docent
(Ivan Franko National University of Lviv)
Khrystyna.Shchepanska@lnu.edu.ua
ORCID: 0000-0001-6393-5987

234



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 1 (124)

Bicrurx 2Kumomupcoekozo 0epakasHoz0 YyHisepcumemy imeri Ileana Pparka.

ITedazoziuni Hayku. Bun. 1 (124)
30obyeauie nepulozo pPoKYy HABUAHHS bakanaspcekozo pigHs euwoi ocgimu npeomemHoi
cneuyianeHocmi A4.01 Cepedns oceima (YkpaiHceka wmoga 1 simepamypa) @iniosno2iuHoz20
arxynememy /AwvgiBCbK020 HAUIOHANBLHO20 YHigepcumemy imeHi Isana Dparka. OxpecneHo
NOJIOIKEHHSL MeOopii MOBHO20 8NUBY, AKMYAIbHL 0151 Nedaz202iuHOi pUmopuKu ma ncuxosiozii 8 acnekmi
PpO3pobKuU echeKmuBHUX Memo0i8 HABUAHHSL, BUXOBAHHS MA NCUXOJI02IUHO020 enaugy. Y neoazoziuHiil
PUMOPUYL 8UUMENS-CLIOBECHUKA POSYMIHHSL Ylel meopii € Karouosum 0151 NoOAbULO20 AHANISY MOBHUX
SBUW, MA PO38UMKY KOMYHIKAMUBHUX HABUUOK. Teopis M08H020 enaugy 00CaiOXKYe PI3HOMAHIMHI
cmpamezii, sKi eukopucmosyoms ons enausy Ha adpecama. Hdemucs, s0kpema, npo mari mexHixu
8epbabH020 8NIUBY HA CAYXAUQA, K OPeYMEHMAYisl, HABIHO8AHHS, MAHINYASIUISL, SUKOPUCMAHHS
asmopumemy, aKmMyasizo8aHi Yy NPONOHOBAHIU po38i0yl. [lemaibHO CXapaKmepu3o8aHO MeXHIKY
HABIOBAHHSL SIK O0HY 3 HallepeKMUBHIUUUX MEeXHIK 8epOalbH020 8NIUBY 8 Ne0d202IUHIT KOMYHIKAULL,
opienmogary Ha cgepy emouili. Ceped mexHON02IU HABIIOBAHHS NPOAHANIZ08AHO AHAJOZIIO,
HAOLNeHHSL C/li8 HOBUMU 3HAUEHHSMU (Memagopu3auito), meopeHHsT 8epmMUKAIbHO20 KOHmMeKcmy,
acoyiamueHozo Ui KOHMeKCmyaibHoz0 psidy 00HOPIOHUX sieuws. HagedeHo npukiadu UKOPUCMAHHSL
MexXHO02ill HABIIOBAHHS 8 OUOAKMUUHOMY npoyeci. 3anponoHO8AHO NPAKMUUHI 3A80AHHS, SIKI
MOXKHA europucmosysamu Ha 3aHsmmsx 3 "IIpogeciliHoi pumopuku euumensi-cioeecHurKa” ons
popMyeaHHsT HABUUOK 3acmocogysamu mexHIKU e8epbanbHoz0 enaugy nid uac neodazoziuHol
KOMYHIKAUI | Ni08UUEHHS. pPUMOPUUHOL KYAbmypu 8 yinomy. PozensHymo uuHHUKU, UL0 8NIUEAIOMb
Ha epexmugHicmsb 8epbaibH020 8NUBY 8 OUOAKMUUHOMY NPOUECT, ma 1io20 emuuHi acheKkmu nio uac
neoazo2iuHol KOMYHIKayL.

Knrouoei cnoea: mexHiku 8epbaibH020 enaugy, nedazo2iuHa KOMYHIKAYis, mexHIKa Hagito8AHHS,
npogeciiina pumopuKa euumeJisi-Cl08eCHUKA.

The course "Professional rhetoric of the Kypc "llpodpecitina puTOoprKa BYHTEAS-
language and literature teacher" is | CAOBECHHKA"' IPHU3HA4YEHUH A 3mM00yBadiB
designed for first-year undergraduate | IEPIIOTO POKy HaBYaHHA 0GaKaAaBPCHKOIO
students enrolled in the subject | PIBHE  BHIIOI ~ OCBITHM  IPEIMETHOL
specialization A4.01 Secondary Education Cneui?}ABHOCTH A4.01  Cepemna  ocsira
(Ukrainian language and literature) at the | (YKPaiHCBKa MoBa 1 AiTeparypa)

Faculty of Philology of Ivan Franko National cbiA(?Aorquoro Cb'?‘KyABTeTy ,ABBi,BCf’ KoTo
University of Lviv as a compulsory course. | ZAIUOHAABHOTO "y HIBEPCHTETY IMCHL 'BaHa

The course forms part of the university- PpanKa K HOpMATHBHA TUCLHIIAIHA. Kype €

. . ) YaCTHUHOIO 3araAbHOVHIBEPCUTETCHKOTO
wide block of humanities and contributes Y. p

. . | KoMIIAEKCY TYMaHiTapHUX JIMCIIHIIAIH,

to the development of the professional’s N
crpusie POpPMyBaHHIO PUTOPHUIHOI KYABTYPH
rhetorical culture across all domains of P ¢hop p P KYAPTYD

X ‘ o draxiBlg B ycix cepax peaaizartii dirosora.
philological activity. ‘ ITporpama Kypcy crpsiMoBaHa HAa
The course syllabus is structured | gspasiomaenns 3 TpromMa  3MiCTOBHME
around three content modules. The first | yonyaamu.  Ilepmmit  3micToBHEE  MOIyAB

module comprises four topics: | oxomatoe gotupu Temu: 'TIpodpeciiina
"Professional rhetoric of the language and PUTOPHKA BUUTEASI-CAOBECHUKA SIK
literature teacher as an academic | HaBYaabHa gUCIUMNAIHA", "PUTOPHYHI BMiHHS
discipline", "Rhetorical skills as an |gk  BaxXAuBHE  iHCTpyMeHT  ()aXxoBOi
essential tool of professional | komyHikarii', "MoBHa ocobHCTiCTh haxiBIIA:
communication", "The linguistic | cnermdika TpocpeciiHO-TIeAarorivHol

personality of the specialist: specifics of | KoMyHikaii dinrosoriB" i "MoBaeHHEBA
professional pedagogical communication of | MA#CTEpPHICTH B‘{HTeAf_{‘CAOBeCHHKa"~ Iliggac
philologists”, and "Speech mastery of the | BABIEHHS IPYTOTO 3MiCTOBOIO MOAYAS "BH/IH
language and literature teacher". The |! ZXaHPH aKaZIEMITHOTO KPaCHOMOBCTEA

n
second module, "Types and genres of | BIHTEA-CAOBECHHKA 3aIrIAaHOBaHO
academic oratory of the language and POSPASIHYTHL  SAranpHy  XapakTEPHCTHKY

. OAIYHOIO MOHOAOTIYHOTIO, MiaAOTIYHOIO Ta
literature teacher", addresses the general Iy > A

e . . HCKYTHBHO-TIOA€MIYHOTO MOBAEHHS
characteristics of public monologic, AMCEY ’

dialogic, and argumentative-polemical | orvore A9 IYOAHOTO MOBACHFH: PISHIX
glc, gu b . | XKaHpiB, OCHOBH KYABTYPH CIPHUUMaHHSA
speech; the requirements for public

Ki diff h IIyOAIYHOTO BHUCTYILy ¥ TEXHIKH BepOaAbHOTO
speaking across different genres; the | g \ypy ma cayxaua. Tperiii 3micToBHIA
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fundamentals of audience reception
culture; and techniques of verbal influence
on the listener. The third module,
"Pedagogical rhetoric in the educational
practice of the language and literature
teacher", is devoted to the development of
public speaking skills, competencies in
effective online communication, and the
ability to employ pedagogical improvisation
in the professional activity of the language
and literature teacher.

Introduction of the issue. In the
formation of the rhetorical culture of the
language and literature teacher, a
significant role is played by the ability to
employ the expressive power of the word,
as well as techniques of verbal influence on
participants in the educational process.
Emphasizing the important role of verbal
influence in pedagogical communication,
the prominent Ukrainian educator Vasyl
Sukhomlynskyi wrote: "The teacher’s word,
as an instrument of influence on the pupil’s
soul, cannot be replaced by anything. The
art of teaching includes, above all, the art
of speaking, of addressing the human
heart" [4: 321].

In the course of the educational process,
the teacher frequently selects a particular
strategy of verbal influence that proves
effective in a given instructional situation
for achieving communicative and didactic
objectives.

Current state of the issue. Techniques
of verbal influence on the audience have
frequently been the subject of scholarly

analysis; however, they have been
examined predominantly in the context of
political  discourse. @As noted by

M. Roslytska, the communicative activity
of political actors is directly "associated
with mechanisms of influence, that is,
persuasion is an intentional
communicative act aimed at the will and
emotions of the addressee" [3: 154]|. In
outlining the sociopragmatic features of
precedent names in the speeches of
political leaders of Ukraine, Poland, and
France between 1991 and 2016, the
researcher draws on the theory of linguistic
influence and analyzes examples of the use
of verbal influence techniques. Strategies of
influencing the addressee through
precedent names in Volodymyr Zelenskyi’s

monyab "llemaroriuHa pUTOPHKA B OCBITHIM
IIPaKTHIIl BUNTEAT-CAOBECHHUKA'" IIPHUCBIIEHO
PO3BUTKY OpPATOPCBKUX HABUYOK BYMTEAS-
CAOBECHUKA, HABUYOK e(PEeKTUBHOI iHTEpHET-
KOMYHiIKallii Ta reaaroriyHoi iMmposizaliii B
OCBITHIN MiIABHOCTI BUNTEASI-CAOBECHHKA.
ITocTaHOBKa HAyKOBOi IpobaeMH. Y
dopMyBaHHI pUTOPUYHOI KYABTYPH BUHUTEASI-
CAOBECHHMKA 3HA4YHy POAb BiJirpae BMiHHH
3aCTOCOBYBaTH BHUPaXKaAbHY CHAY CAOBa, a
TAKOXK TEXHIKM BepOaAbHOIO BIIAUBY Ha

Y4aCHUKIB OCBITHBEOTO IIPOLIECY.
Haroaouryroun Ha BasKAUBIN poai
BepbaAbHOTO  BIAMBY B  [€AATOTIYHIH
KOMYHIKarlii, BHAATHUNU YKpaiHCBRUH

nepgaror Bacuar CyxOMAMHCBEKMU IIHCAaB:
"CAOBO BUHTEAd — SIK IHCTPYMEHT BIIAUBY Ha
Oylly BHXOBAHIF, HIYMM HE 3aMiHHUTH.
MucrenrBo  HaBYaHHA 1  BHXOBAHHA
BKAIOYAE, HacaMIIepes, MHCTELITBO
TOBOPUTH, 3BEPTATHUCS 10 AIOACBKOIO CepIisa”
[4: 321]. Tlimz Yac OCBITHBOIO IIPOLIECY
BYHUTEAb YAaCTO BHOMpAE Ty YU Ty CTPATETiIo
BepOaAbHOTO BIIAHMBY, SKa € €(PeKTHBHOIO B

KOHKPETHI¥ HaB4YaAbHIH cutryalii mag
JIOCATHEHHS KOMYHIKaTUBHUX i
MUOAKTUYHUX ITAEH.

AHaaiz ocTaHHIX ZOOCAiLIKXEHD i

nmyOAikamiii. TexHiKM BepOAABLHOIO BIIAUBY
Ha CAyXada 4acTO CTaBaAMW 00’€KTOM aHaAi3y
JIOCAITHHKIB, OHAK 3/1€0IiABIIIOr0 B aCIIEKTI IX
3aCTOCYBaHHS B HOAITHYHOMY OHCKYpPCi. AK
3azHadae M. Pocaniipka, KOMyHIKaTHBHA
MIFABHICTD TIOAITUYHUX Iia4iB
Oe3mocepeqHBO 'TIOB’d3aHa 3 MexXaHiZMaMH
BIIAUBY, TOOTO IlepcBasii — iHTEeHI1I0HAABHOTO
KOMYHIKaQTHUBHOIO aKTy, CIPSIMOBAHOIO HAa
BoAl0 1 mouyTTs azapecara’ [3:  154].
OxrpecArodHn corionparMaTHIHi
OCOOAMBOCTI IIpelleJIEHTHUX iMeH y TeKCTax
IIPOMOB IIOAITMYHHX AiflepiB  YKpaiHH,
[Toabmi Ta dpanrtii 3a nepiox 3 1991 no 2016
POKiB, 30KpeMa, [OCAIIHUIIA areAre o0
Teopii MOBHOIO BIIAUBYy Ta aHaaidye
IIPUKAQOH 3aCTOCYBaHHI TEXHIK
BepbaabHOTO BrIAUBY. CTparerii BepOaabHOTO
BIIAMBY Ha ajpecaTa 3a [A0IIOMOIOIO0
IIpeleNeHTHUX IMEH, BHOKPEMAEHUX Y
IPe3uEHTCbKOMY JUCKypci Boaomummupa
3eAeHCBHKOTO, CTaAu IIPEeIMETOM
nocaimkenna M. Kyxapuwinus, A. UyuBapu
Ta X. llermancekoi. ABTOPKH aHaaizyBasu
Taki TeXHIKH BepOaAbHOIO BIIAUBY, $K
dopMyBaHHSI aHAAOTiI, IPUCBOEHHSI CAOBaM
HOBHX 3HA4e€Hb, CTBOPEHHA IIOTPiOHOIO
BEPTHKAABHOI'O KOHTEKCTY, aCOLiaTHUBHOTO /
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presidential discourse have been examined
by M. Kukharchyshyn, A. Chuchvara, and
Kh. Shchepanska, who analyze such
techniques as analogy formation, semantic
re-attribution, the construction of vertical
context, and associative /contextual chains
of homogeneous phenomena [3].

The object of T. Stasiuk’s research is the
mechanisms of linguistic influence from a

psycholinguistic perspective. The
researcher considers the impact of
linguistic models as stable and
spontaneous speech structures with

content and form on consciousness as the
subject of analysis [5: 83]. T. Stasiuk
defines linguistic influence as a diffuse
phenomenon represented in three core
components of communication: the agent

(addresser), the message (linguistic
means), and the recipient (addressee)
[5: 83].

Despite the relevance of studying the
theory of linguistic influence in pedagogical
communication, Ukrainian  scholarly
discourse lacks sufficient research on this
topic. In particular, the investigation of

strategies and techniques of verbal
influence for achieving didactic and
communicative goals in pedagogical

interaction appears especially significant.
Purpose of the article. The aim of this
article is to characterize the principal
techniques of verbal influence in
pedagogical communication in the context
of their study within the course
"Professional rhetoric of the language and
literature teacher”, as well as to propose
practical tasks that can be used in this
course to develop students’ ability to apply
verbal influence techniques and enhance
their overall rhetorical competence.
Results and discussion. The theory of
linguistic influence is an interdisciplinary
field that examines the mechanisms by
which language is used to achieve specific

goals and to influence the beliefs,
emotions, and behavior of the addressee. It
integrates linguistics, particularly

communicative linguistics and pragmatics,
rhetoric, psychology, sociology, and other
disciplines by exploring the mechanisms
and effectiveness of speech influence,
thereby facilitating a deeper understanding
of how communication functions [7: 108].

KOHTEKCTYaAbLHOTO pany OITHOPITHUX
asu [3].

O06'ekToM mocaimkeHHd T. CTaciok crasu
MeXaHi3MH MOBHOTO BIIAUBY B
TIICUXOAIHTBICTUYHOMY acrieKTi. 9K 1mpenmer
aHaAi3y [OOCAIMTHUIIA PO3TASace BIAMB Ha
CBIIOMICTh AIHTBICTHYHHUX MOJIEAEH 4K

CTIMKUX i CIIOHTAHHUX MOBHHUX CTPYKTYpP 3i
3mictom i ¢opmoro BupakeHHa [5: 83].
MoBHuui#t BriauB T. CTaclok BHU3HAYa€E SK
nudpysitine gBUIlle, TPENCTaBA€HE Y TPHOX
OCHOBHHX KOMITOHEHTAax MOBHOI
KOMYHiKaltii, areHToBi  (ampecaHT),
IOBiZOMAEHHI (MOBHI 3aCO0H CITIAKyBAaHHsI)
Ta peruIrieHToBi (axpecar) [S: 83].

[loripy aKTyaABHICTH BHUBYEHHS Teopii
MOBHOI'O BIIAMBY IIii, Yac IIeIarorigyHoi
KOMYHiKallii, B yKpaiHCBKOMYy HayKOBOMY
OUCKypCi OpakKye pO3BiIOK Ha IlI0 TEMY.

3okpema, BasKAUBUM BUIACTLCH
IIOCAII>KEeHHS cTparerii i TEXHIK
BepOaAbHOTO  BIAMBY [IAS  JOCSITHEHHS

OUOAKTUYHUX 1 KOMYHIKAQTUBHUX IlAeHd ITifg
Jac [meJarorivHoi KOMyHIiKallii.

Mera craTTi - CxapakrepudyBaTU
OCHOBHI TeXHiKM BepbOaAbHOTO BIIAUBY IIif
4ac HefarorivHoi KOMyHIKallii 3 oragaay Ha ix
BUBYeHHS B Kypci "[Ipodpecitina puropuka
BYHUTEAI-CAOBECHUKA', 3aIpOIOHyBaTHU
OPaKTHUIHI 3aBIAaHHS, aki MOZKHA
BUKOPUCTOBYBATH Ha 3aHATTIX 3
"TIpocpeciitHoi PUTOPHUKH BUYHUTEAS-
croBeCHUKA' 1A (OPMyBaHHS HABUYOK
3aCTOCOBYBATH TEXHIKH BepOAABHOTO BIIAUBY
mim  4Yac I[efaroriyHoi  KomyHikarmi i
HiIBUIIIEHHS PUTOPUYIHOI KYABTYPH B IIAOMY .

Buraan oCHOBHOro matepiaay. Teopisa
MOBHOTO BIIAMBY — II€ MDKIHCIIUIIAIHApHA
raay3b [OCAIPKEHB, IKa BUBYAE€ MEXaHi3MU
3aCTOCYBaHHS MOBH A JOCSITHEHHS IIEBHUX
IiAeH, BIIAMBY Ha NE€pPEKOHaHHd, eMOLlii Ta

HOBEMIHKY  azpecara. BoHa  1moeaHye
MOBO3HaBCTBO, 30KpeMa, KOMYHIKaTHUBHY
AIHTBICTHUKY Ta IIparMaAiHrBiCTHKY,

PUTOPUKY, IICHXOAOTIIO, COLIIOAOTiI0 Ta iHIIri
HayKU dYepe3 BUBYEHHS MeXaHi3MiB Ta
e(PEKTUBHOCTH MOBAEHHEBOIO BIIAMUBY Ha
azmpecara ¥ gomomarae TAHOIIEe 3pOo3yMiTH,
aK ¢yHKIIOHye KoMmyHikaia [7: 108]. [i
TIOAOKEHHSI Ta KOHIIEMIi MaloTh IIHPOKE
3aCTOCyBaHHA B pi3HUX cdepax XKUTTH,
COpUSIOYN  €(PeKTHBHOMY  CITIAKYBAHHIO,
aHaaizy iHdopMalli Ta IIPOTHUCTOSHHIO
MaHIOyAdIigM. Y IIefaroriyHii puTopHIi
BUYHTEAS-CAOBECHHKA PO3yMiHHS 11i€l Teopii €
KAIOYOBUM /[IASI TIONAABIIIONO aHaAi3y MOBHUX
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Its principles and concepts have broad
applications across various domains,
contributing to effective communication,
information analysis, and resistance to
manipulation. In pedagogical rhetoric,
understanding this theory is essential for
analyzing linguistic phenomena and
developing communicative skills.

A central concept of this theory is the
speech act — a purposeful communicative
action performed according to socially
accepted rules of speech behavior [1: 170].
A speech act is not merely an exchange of
information but an action carried out with
a specific communicative intention.
Communication theorists distinguish three
main aspects of a speech act: locution,
illocution, and perlocution. Let us examine
each aspect in greater detail, taking into
account the specifics of its implementation
within the process of pedagogical
communication.

Locution (the locutionary act) is the
basic act of speaking and conveys the
literal meaning of an utterance. It involves
constructing a statement with a specific
sense and reference in accordance with
phonetic and grammatical norms [1: 171].
For example, in the sentence "The textbook
is on the table", the locution expresses a
factual statement about the textbook’s
location [7: 108]. Ilocution (the
illocutionary act) refers to the
communicative intention embedded in the
utterance, such as asserting, questioning,
requesting, or promising. Its force depends
on context and speaker intention. In the
same example, if a teacher addresses a
student searching for a textbook, the
illocution is informing or assisting.
Perlocution (the perlocutionary act)
concerns the effect of the utterance on the
listener (e.g., persuasion, surprise,
prompting action). This effect may be
intended or unintended. In the example
above, a predictable effect is that the
student finds the textbook and begins
reading; an unpredictable effect might be
irritation at being told something obvious.

The American scholar John Searle, a
founder of speech act theory, identified five
main types of speech acts: representatives,
or assertives (speech acts that commit the
speaker to the truth of the expressed

gaBUNL Ta
HaBHUYOK.

OCHOBHUM TIOHSTTSIM Teopii MOBHOTIO
BIIAUBY € MOBACHHEBHH axKT -
miAeCIIpIMOBaHa MOBAEHHEBaA [, dKY
3MiHACHIOIOTE 3a IIPUHIMIIAMU i IpaBHUAAMHU
MOBAEHHEBOI TIOBEiHKH, NPUUHATUMHU B
eBHOMY cycmiabeTBi [1: 170]. MoBA€HHEBUH
aKT — He IIpocto obMiH iH(popmaltieto, a mid,
9Ky  BHKOHyE  MOBEIb i3  II€BHUM
KOMYHIKaTUBHHUM HamipoM. PaxiBliii 3 Teopii
KOMYHiIKallii BHOKPEMAIOIOTE TPH OCHOBHI
aCIIeKTH MOBAEHHEBOIO aKTy: AOKYIIIO,
IAMAOKYITIIO Ta IIepAOKyLLto. Po3ragHemo
KOXKEH acCIIeKT [eTaAbHillle 3 ypaXyBaHHAM
ocobAMBOCTEH #Horo peaaizailii B IIporieci
IIeJaroriyHoi KOMyHIKAaItii.

Aoky1iisi, ab0 AOKyTUBHUH aKT € 6a30BUM
aKTOM TOBOpPIHHA 1 BHUpaxkae OyKBasbHe
3HaYyeHHd  CKasaHoro. lle  moOynmosa
BHUCAOBAIOBaHHS, 110 Ma€ MEBHHUH CMHCA i
pedepeHItifo, BiAMOBiAHO 00 (POHETUYIHHUX i
rpamaTtugHux HopM [1: 171]. Hampukaan, y
BUCAOBAIOBaHHI 'TIIOpYyuHUK Jlexxumes  HaA
cmosi" Ha piBHI AOKYIIil € KOHCcTaTalis pakTy
— posrallyBaHHS IiApyyHuKa [7: 108].
Ianokytiisa, abo IAAOKYTMBHHM akT — 1€
BTIA€HHA y MOBA€EHHEBOMY aKTi IIEBHOI METH,
1110 Ha/1a€ HOMy KOHKPETHOI CIIPIMOBaHOCTH,
e HaMip MOBLY (CTBEPIZKEHHS, 3aITUTAHHS,
OpoxaHHsI, OOIIIgHKa TOIIO), BTIA€HUH Yy
BUCAOBAIOBaHHi. IarnokyTHBHA cuaa
3aA€XKUTDH BiJl KOHTEKCTY Ta iHTEHIIii MOBIId.
ATIEATOI0YU 10 HaBEIEHOIO BHIIIE
BUCAOBAIOBaHHA 'TliOpyuHUK Jslexkums  HaA
cmoni”, Ha piBHI iaroKy1il poKycyeMocsa Ha
iHTeHINI MOBIIFI: gKIIO BYHUTEAL Kazke IIe
Y4HEBi, SKWH OIyKae MOiAPYIHUK, TO
1AMOKYIIIS TYyT — iH(OpPMyBaHH4 /IOIIOMOTA.
[Tepaokyiiist, a00 MEPAOKYTHUBHHIH akT — Ie
HACAIIKW BIIAUBY, SKHUH BHCAOBAIOBaHHS

PO3BUTKY KOMYHIKaTHBHUX

YMHUTH Ha  CcAyXada  ([IepeKOHaHHd,
3/IMBYBaHHsI, CHHOHYKaHHS A0 mii Too). Lle
Te, IO BiAOyBaeTbCa HK  pPe3yAbTaT

CKa3aHOTO, HEe3aA€XKHO Bi HaMipy MOBIIS.
Edexkr moxke Oyru nepenbadyBaHuM abo
HerlepenbadyBaHUM. Y  BHCAOBAIOBaHHI
"TIiopyuHUK Stlexkume HA CMOoJL" TIEPAOKYLIIS 3
nependbadyBaHUM e(PeKTOM: YueHb 3HaNIIIOB
OiAPYIHUK i royaB YUTaTH; 3
HenepeadbadyBaHUM e(eKTOM: YYeHb BiTdyB
po3opaTyBaHHA depe3 Te, 1110 HoMy BKa3aAu
Ha O4YEeBHUIHE.

Po3poOHUK Teopii MOBAEHHEBUX aKTiB,
aMepUKaHChKUN nocaimfHuK J[[zKoH Cepab,
BHOKPEMUB II’9Thb OCHOBHUX  THUIIB
MOBAEHHEBUX aKTiB: penpeseHmamusu, abo
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proposition); directives (speech acts
intended to produce an effect through
action by the hearer, such as requests,
commands, advice, or questions);
commissives (speech acts that commit the
speaker to a certain future course of action,
including promises, threats, or offers);
expressives (speech acts that manifest the
speaker's emotional state, such as
apologies, thanks, congratulations, or
condolences); and declaratives (speech acts
that bring about a correspondence between
the propositional content and reality, such
as announcements, dismissals, or
marriage pronouncements) [1: 172-173].

Among the most common strategies of
influencing the addressee are
argumentation (providing evidence and
reasoning), suggestion (affecting the
subconscious through imagery, repetition,
and intonation), manipulation (covert
influence), and appeal to authority.

Argumentation strategy.
Argumentation involves presenting
evidence, facts, and logical reasoning to
persuade students of the validity of an idea
or the necessity of an action [7: 110]. It
appeals to rationality and can be used to
explain material, justify assessment,
motivate learning, and resolve conflicts.
Argumentation is based on the laws of
logic. Consider the following example of
using argumentation techniques to explain
educational material: "We write double 'nn"
because the adjective is derived from a noun
with a stem ending in -n and takes the suffix
-n-. Thus, if a word already contains one "n”
and another is added, doubling occurs.
Therefore, it is correct to write: smakovyi
(tasty), but dukhovnyi (spiritual), and
sviashchennyi (sacred). This follows
logically from the word structure”. When
employing argumentation techniques, it is
crucial to ensure that the arguments are
relevant, credible, and comprehensible to
the students.

Suggestion strategy. This strategy
entails indirect influence through imagery,
repetition, and emotional tone. It is
particularly effective for motivation and
fostering positive attitudes. For example:
"Language is not just rules and letters. It is
a warm home where our people live". In the
proposed context, we observe the

acepmusu (MOBAEHHEBI aKTH, 1110
3000B’13yI0TE MOBILIS OyTH BiAIIOBiZaALHUM
3a iCTUHHICTH BUCAOBAIOBAHHS); OUpEeKmueu
(MOBAEHHEBI aKTH, III0 CIIOHYKAIOTh CAyXada
no mii (opoxaHHd, Hakas, IIopaja,
3arnTaHHs)); Komicueu (MOBAEHHEBI aKTH,
1o 3000B’3yI0TH MOBIIS [0 ITIEBHOI mii B
MatiOyTHBOMY (obirgHKa, rorposa,
IIPOIIO3UlLIisl)); excnpecusu (MOBACHHEBI aKTH,
0 BUPaXKAIOTh EMOIIHWHHN CcTaH MOBIA
(BuOaueHH4, moasKa, IpUBITaHHY,
CHIBYyTTd)) Ta Oerxsapamusu (MOBAECHHEBI
aKTH, 110 BCTAHOBAIOIOTH BiAIIOBIIHICTEL MixK
3MiCTOM BHCAOBAIOBaHHS 1 pPeaAbHICTIO
(orosolieHHsI, 3BiABHEHHS, BiH4YaHHS)) [1:
172-173].

Cepen crparterili, siKi BUKOPUCTOBYIOTH
AT BIIAUBY Ha agpecara,
HaUTIONIMPEHI ITUMHU € apeymeHmauis
(HaBemeHHda [OOKa3iB 1 MipKyBaHb [ad
IEepPEeKOHAHHS); HABIHO8AHHS (BIIAUB Ha
OiICBIIOMICTE ~ Yepes MeTadopu3aliito,
aHaAOTil0, IIOBTOPEHHsI, iHTOHAILIO TOIIO);
MaHinynsyist  (IPUXOBaHMM  BIAMB  Ha
IIePEKOHAHHSH Ta IIOBEIHKY) Ta
suKOpucmaHHst asmopumemy (IIOCHAQHHS
Ha BAACHUH cTaryc abo aBTOPUTETHHX OCi0).

Cmpamezian apeymenmauii. TexHika
apryMeHTallil IoAdrae B HaBEAEHHI OKAa3iB,
¢rakTis, AOTIYHHUX MipKyBaHb OAS
IIEpEKOHAHHS y4YHIB B ICTHUHHOCTI IIEBHOL
OyMKH, imei 41 HeoOXiqHOCTI BUKOHATH ITI€BHi
mi [7: 110]. Ti moxua 3acrocoByBatu mas
TIOSICHEHHS HaBYaAbBHOTO Martepiaay,
OOI'PYHTYBaHHSI OI[IHOK, IIEPEKOHAHHS Y
BasKAUBOCTI HaBYaHH4, PO3B’d3aHHA
KOH(AIKTIB. AprymMeHTAIlisI areAle [0
paiioHaabHOI cdepH, IPYHTYIOUMCH Ha
3akoOHaxX Aoriku. HaBememo  mpHKaazg
3aCTOCYBaHHSI TEXHIKW apryMeHTallil [ad
TIOSICHEHHs HaB4YaAbHOIO Marepiaay: "Mu
nuwemo 08a ‘HH’, MOMY W0 NPUKMEMHUK
ymeopeHuil 8i0 IMEHHUKA 3 OCHOB0I HA -H 1
Mmae cygire -H-. Omoke, SIKWO 8 Co8L YrKe €
o0Ha ‘H’ i dodaemwbecsi uie OOHA — MAEMO
nooeoeHHs. Tomy npasunvHo: cmakosull —
ane O0yxoeHUll — ma cesiugeHHU. Lle sio2iuHo
sunaugae 3 6yoosu cn1osa’”. BUKOPUCTOBYIOYH
TEXHIKy apryMeHTallii, Ba3KAUBO II1aM 9TaTH,
10 apryMEHTH MAalOTh OyTH PEA€BAHTHUMH,
JOCTOBIPHUMH Ta 3pO3yMIAUMH [ASI YIHIB.

Cmpamezis HaeitoeaHHst. L1 cTpareria

nepenbdagae HETIPSIMUH BIIAUB Ha
OiICBiAOMICTE yYHIB dYepe3 0Opa3HICTh,
IIOBTOPEHH4, iHTOHALIIO, CTBOPEHHSI

MO3UTUBHOTO HAaCTPoIo. BoHa € e(peKTUBHOIO
[AS MOTHBaLil A0 HaBYaHHs, (POPMyBaHHS
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suggestion of a positive attitude toward
language learning through the wuse of
metaphor.

Manipulation strategy. The essence of
this strategy lies in exerting a covert
influence on students to achieve a desired
outcome, often without their conscious
awareness. The manipulation strategy
should be employed with caution and a
clear understanding of its ethical
implications. It is frequently used to avoid
conflict or to reach a consensus. For
instance: "If you work diligently now, you
will be able to take an earlier break”, or
"Surely you do not wish to be less successful
than your peers?”. An educator must
remain mindful of the ethical boundaries
when using manipulative strategies, as
they may undermine trust and damage the
rapport with students.

Appeal to authority strategy. This
strategy involves appealing to the
educator's status or to renowned figures,
drawing wupon their knowledge and
experience to influence students. It is
effective  for providing instructions,
establishing rules, evaluating knowledge,
and transferring expertise. Examples
include: "As your teacher, I strongly
recommend that you read this book..."; "My
experience suggests that this approach is
the most effective...”; or "Lina Kostenko once
wrote: "Nations do not die of a heart attack.
First, they are deprived of their language."
Therefore, we are not merely learning to
write without errors — we are preserving our
culture". It is essential to remember that
authority should be grounded in
professionalism and respect for students,
rather than on formal power alone.

One of the most effective influence
techniques in pedagogical communication
is suggestion; therefore, it is necessary to
analyze the specifics of its application in
greater detail. Among the techniques of
suggestion, researchers identify such
methods as the formation of analogies, the
attribution of new meanings to words, the
creation of a vertical context, and the
development of associative or contextual
series of homogeneous phenomena [4: 56].

Analogy. Analogy, as a technique of
verbal influence, involves comparing two
distinct objects, phenomena, or situations

IIO3UTHUBHUX YCTaHOBOK, CTBOPEHHS
aTMocdepu BIIEBHEHOCTH. [Tpukaan
3aCTOCYBaHHS TEXHIKM HaBiIOBaHHA MOIKHA
IIPOCTEKUTH Yy TaKOMy BHCAOBAIOBaHHI:
"Moea — ue He npocmo npasuna i 6ykeu. Lle
menauti 0im, 8 IKomy sKuee Haul Hapoo. Koau
MU NIKSLYEMOCSL NPO MO8Y — MU NIKAYEMOCS
npo cebe i npo mux, xmo byode nicns Hac". Y
IIPOIIOHOBAHOMY KOHTEKCTi CIIocTepiraeMo
HaBIiIOBaHHS IIO3UTUBHOI YCTAHOBKHU [0
BUBYEHHS MOBH dYepe3 BHKOPUCTAHHS
MeTadoopH.

Cmpamezian maninynayii. Cytb wiei
CTpAaTerii moadrae B IPUXOBAaHOMY BIIAMBI Ha

VIHIB  3a7ad  [OCATHEHHd  0OaskaHOro
pe3yAbTarTy, 4acTo 6e3 iXHBOTO
YCBiIOMAEHHS. Crparerito  MaHIITyAdItii

JOLIIABHO BHKOPHCTOBYBATH 3 00EPEKHICTIO
Ta YCBLOOMAEHHSIM €THYHUX HAaCAIJKIB.
Yacro ii 3acTOCOBYIOTH [OAd YHHUKHEHHS
KOH(AIKTIB, JOCATHEHHS 3roau. Hampuraa:
""dkuio eu 3apas 0obpe nonpauroeme, mo
amoxkeme weudwe nimu Ha nepepsy...",
"Heaxxe 8u xoueme bymu MeHUWL YCNiHUMU,
HDK Hwi?". [Tegaror [IOBHUHEH
YCBIZIOMAIOBaATHU €THYHI MeKi BUKOPHUCTAHHS
MaHIMyAITUBHUX CTpaTerid, axke BOHU
MOXKYTb HiAipBaTH JOBIpYy Ta 3aBAATH IIKOIU
CTOCYHKaM 3 yYHSIMHU.

Cmpamezin BUKOPUCMAHHSL
aemopumemy 1iependadac areAroBaHHS 0
cTaTycy Ieaarora 4i BiJOMHX aBTOPUTETHHX
ocib, ix 3HaHb i JOCBiAY OAS BIIAUBY Ha Y4HIB.
Bona € edekTuBHOIO [OAS — HaOAAHHS
IHCTPYKIIi#A, BCTaHOBACHHH IIpaBHUA,
OLIiHIOBaHHS 3HAHb, IepeJaHHsa OOCBiny: "dK
8auwl euumesnv, s1 HanoJe21u8o pPeKomeHoyro
sam npouumamu yro kHuzy...", "Miili doceid
celiouums, wWo makKuli nioxio € Halbinbul
egpexmusrum...”, "Aina KocmeHrko nucana:
"Hauii emuparoms He 810 iHpapKkmy.
Cnouamky im eidbupae wmosy". Tomy mu
8UUMOCSL He minbKu nucamu 6e3 nomMunioxk —
Mu  3bepizaemo ceowo Kyavmypy'. Bapto
naMm’aTaTtH, II0 aBTOPUTET Mae OasyBaTHCs
Ha IIpodpecioHaAi3Mi Ta moBasi 1o y4HiIB, a He
Ha popMaabHil BAai.

Opuiero 3 HalieEeKTHUBHINIUX TEXHIK
BIIAUBY B IIeaTOTi4yHIM KOMYHIKaIii €
TexXHiKa HaBilOBaHHSI, TOMY IIPOaHaAi3yeEMO
0cOOAMBOCTI iI 3aCTOCyBaHHH [ETaABHIlIIE.
Cepen TexHIK HaBilOBaHHS MOOCAITHUKHA
BHOKPEMAIOIOTH TakKi, $gK (popMyBaHHS
aHAaAOTii, HaOIA€HHS CAIB HOBHUMU
3HAQ4YEHHSIMH, TBOPEHHS  BEPTHUKAABHOTO
KOHTEKCTY, acolliaTUBHOTO 4
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that share common traits to make one of
them more comprehensible, persuasive, or
emotionally significant for the recipient.
The essence of this influence lies in
transferring the familiar and clear
characteristics of one object onto a less
familiar or more complex one, thereby
facilitating perception and eliciting a
specific emotional response. The analogy
technique is utilized to create a positive
emotional backdrop for the educational
process, establish rapport and
understanding, alleviate tension or fear of
complex tasks, and foster a positive
attitude toward learning [7: 111].

Consider the following examples of
employing the analogy technique within
the didactic process: "Learning a new topic
is like climbing a mountain peak. It may be
difficult at first, but every step brings you
closer to a breathtaking view of knowledge
and new opportunities” (travel analogy;
suggestion: overcoming difficulties leads to
a positive outcome); "Our knowledge is like
bricks. Each lesson adds a new brick, and
over time, we will build a solid foundation
for  further learning and  success"
(construction analogy; suggestion: the
gradual accumulation of knowledge is vital
for building expertise); "Learning a
language is akin to learning to play a
musical instrument. There may be false
notes initially, but with practice, you will be
able to create harmonious melodies of
communication”  (musical instrument
analogy; suggestion: persistence in
learning leads to mastery); "Starting work
on a project may feel like jumping into
water, but gradually you will learn to stay
afloat and move confidently toward your
goal" (swimming analogy; suggestion:
initial difficulties can be overcome over
time); "Each new topic is like opening a
treasure chest. You never know what
fascinating knowledge and skills you will
find inside" (treasure discovery analogy;
suggestion: learning is exciting and
rewarding).

The use of analogies in pedagogical
communication can be an effective way to
instill positive thoughts, emotions, and
attitudes toward learning, making the
didactic process more accessible and
engaging for students. However, it is

KOHTEKCTYaABHOIO DSy OTHOPIMHUX SIBUIIL
To1110 [4: 56].

AHanozin gk TexHiKa BepbaABLHOTO
BIIAVMBY IIOAFTA€E y IIOPIBHSIHHI ABOX Pi3HUX
00’eKTiB, gBUIIl abo0 CHUTyallii, III0 MAaloThb
CIiABHI puCH, 1100 3pOOUTH OMHY 3 HUX OiABIII
3p0O3yMiAOIO0, IIEPEKOHAMBOIO a00 €eMOIlilfHO
3Hauylow aag aznpecara. CyTh BIAUBY
Imoadrae B TOMy, III0 3HaMoMi Ta 3po3yMiai
XapaKTEePUCTHUKHU OJTHOTO o0’ekTa
IepeHoCaTh Ha MEHNI 3HadoMui abo
CKAQOHIIIHHE O00’€KT, TIIOAETUIYIOYH HOTO
CIIPUHHATTS Ta  BHUKAUKAIOYH  IIEBHY
eMoLifiHy  peakiiro. TexHiky  aHaaorii
BUKOPHCTOBYIOTb A CTBOpPEHHS
IIO3UTHMBHOIO  eMollifiHoro  ¢oHYy  Oad
OCBITHBOTO IIPOLIECY, BCTAHOBAEHHSI
KOHTaKTy Ta PO3yMiHHS, 3HSTTS HAIIPYTH Ta
cTpaxy Ilepel CKAQIHUM  3aBIaHHSM,
dopMyBaHHA IIO3UTHBHOIO CTaBAEHHS [0
HaBuaHHsa [7: 111]. PosrasHemMo mnpuraagu
BUKOPUCTAHHA TEeXHIKHU aHaaorii B
OUOaKTUYHOMY Iporeci. "BugueHHsi HO80i
memu CxXoxme HA CXOOXKEeHHs. HA 8EepULUHY
2opu. Cnouamky morke bymu 8arkko, asne
Ko2KeH Kpok Habauxkae eac 00 3axonausozo
Kpaesudy 3HAHL 1 HOBUX Moxiaugocmell”
(aHanoris 3 TIIOAOPOXKCKIO; HAaBiIOBAHHM:
IIO/IOAAHHSI TPYOHOLIB HIPU3BOAUTHL 10
IO3UTUBHOTO pe3yabTarty); "Hawi 3HaHHS —
ue sk ye2nuHku. KoxxeH ypok 0odae HO8Y
Ue2nluHKy, i 3 uacom Mmu 36Yoyemo MIiuHYy
OCHO8Y O/l NOOANTLUIO20 HABUAHHSL mMa
ycnixy"  (amasoria 3 OyAiBHHIITBOM;
HaBIIOBAHHS:  I[IOCTYIIOBE  HAKOIHWYEHHS
3HaHb € BasKAUBUM y (DOpMyBaHHi OCBiay);
"BugueHHst MO8U CX02Ke HA HABUAHHSL 2pU HA
MYZUUHOMY HCMpYymMeHmi. Cnouamxy
MoKyme bymu panbuwiusl Homu, anie 3
NpaKmukKor 6u 3molKkeme cmeoprsamu
2APMOHIUHL MENOOT chinkyeaHHs" (aHaAOTIS 3
My3U4YHHUM iHCTPYMEHTOM; HaBilOBaHHSI:
HAaIIOAETAUBICTh Y HaBUYaHHI IPU3BOAUTE [0
MaticrepHocTH); "[louamoxk pobomu Haod
npoexmom moxke 3oasamucsi cmpubkom y
800y, anre nocmynogo B8uU HABUUMECS
mpumMamucst Ha niagy L 6NeeHeHO PYXamucst
do wmemu” (aHaaorid 3 I[IAABaHHSAM;
HaBiIOBaHHA: IIOYATKOBI TPYAHOII MOXKHAa
nonoAaTy 3 yacoM); "KoxkHa Hoea mema — ue
AK el0kpummsi CKpuHi 30 ckapbamu. Bu
HIKOIUW He 3Haeme, sKi uikasi SHAHHA ma
BMIHHSL 8U 3Hali0eme 8cepeduHi” (aHaAoTidA 3
BLOKPUTTIM cKap0OiB; HaBIIOBAHHSI:
HaBYaHHS € 3aXOIIAUBUM Ta KOPHUCHUM).

BukopucranHa aHaaori¥l y nemarorigHiii
KOMyHiKallii Moxke OyTu edeKTUBHUM
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crucial to consider the appropriateness of
the analogy. It must be clear and relevant
to the students' experience as well as
moderation in its use, as an excess of
analogies may be distracting. Furthermore,
ethics must be maintained, analogies
should not be used for manipulation or
deception.

Metaphor and metonymy. These
techniques involve figurative
reinterpretation of reality, helping to

visualize abstract ideas, evoke emotions,
and sustain attention. Through its
application, an educator can bridge the gap
between the abstract and the concrete, as
metaphors help visualize complex ideas;
heighten emotional responses - since
figurative expressions can elicit stronger
emotions than literal statements; engage
and sustain attention - as unusual
comparisons and associations capture
students' interest; and shape specific
attitudes — as the use of metaphors can

influence the evaluation of certain
phenomena.
In pedagogical communication,

metaphor can be employed for various
communicative and didactic purposes.
These include facilitating the
understanding of complex concepts, such
as: "Today, we will dive into the heart of this
topic" or "Your ideas are seeds that must be
carefully nurtured"; establishing emotional
connections and interest, for instance:
"This book is a window into another world"
or "Your knowledge is the wings that will
help you soar”; and suggesting specific
attitudes: "Do not be a sponge that
mindlessly absorbs information; be a filter
that analyzes and selects what is
important" or "Laziness is a swamp that
drags you down and prevents forward
motion".

Metonymy in pedagogical
communication can be utilized for the
concise designation of phenomena: "Today

we are studying Shevchenko", "Read
Tyutyunnyk for the next lesson"”, "The
audience  was  impressed by the

performance”, or "The class successfully
passed the test". It is also used to
emphasize specific characteristics: "The
golden youth always strive for knowledge"
or "The writer’s pen can change the world’,

criocoboM HaBilOBaHHH ITO3UTUBHUX IYMOK,
eMOIli#l i cTaBA€HHS 10 HaBYaHHS, POOASTYH
OUOAKTHYHUE TIporiec OiABIII 3po3yMiauM i
mikaBuUM gagd  yuHiB. OmHaK BasKAWUBO
BpaxoBYyBaTH JOPEYHICTb aHAAOTii, BOHA Ma€e
OyTH 3pO3yMiAOI0 Ta OAM3BKOIO OO OOCBImy
Y4HIB, IIOMipHICTh y BHUKOPHUCTAHHIi, amKe
HaaMipHE BHKOPHCTAHHS aHAaAOTIiM MoxKe
BiIBOAIKATH yBary, Ta €TUYHICTbL — HE BapTO
BUKOPUCTOBYBATH aHAAOTII A MaHIITyAdIlii
abo BBeZleHHS B OMaHy.

[HIIT0}0 BasKAWMBOIO TEXHIKOIO BEpOaAbHOTO
BIIAMBY Ha aJpecarTa € HaIIA€HHS CAiB
HOBHUMHU 3HAYE€HHSIMH, HIOETbCH, 30KpeMma,
npo wmemadgopy ma memoHimiro. lla
TexHiKa BepOAABHOTO BIIAMBY IIOASITAE B
06pa3HOMYy IEPEOCMHUCAEHHI SIBUIIT HA OCHOBI
MeTtadopu3zaltii Ta MeToHiMi3arllii AiHCHOCTH.
3 ii moromorow Iemaror Moxke HabOAU3UTH
abcTpakTHE [0  KOHKPETHOIO,  ajKe
MeTadOpH  OOoIoOMAararThb  Bi3yaasilyBaTu
CKAQIHI i/1el; TOCUANTH €eMOLIHY peakKIliio —
o0pa3Hi BHCAOBH MOXKYTb BHKAWUKATH
CUABHIIIII €MOILTii, HixK psMe
BUCAOBAIOBaHHS; 3alliKaBUTH U yTpHUMaTH
yBary — He3BUUaliHi IOpiBHSIHHS Ta acolliartii
IpUBEPTAIOTH yBary V4HIB; CcOpMyBaTH
IEBHE CTAaBAECHHSI — BUKOPUCTAHHS MeTadop
MOZKe BIIAMHYTH Ha OIIHKY IIE€BHUX SIBUIIL

Y mnenmaroriyHii KoMyHiKalli wmeradopy
MOXKHa  BHKOPHCTOBYBaTH 3  Pi3HUMH
KOMYHIKaTUBHO-IHUIAKTUIHIMH ITASIMH,
30KpeMa, [JAd IIOAETIIEHHS  PO3yMiHHS
CKAQTHUX KOHIIEMIIit, HAaIpuKAam, "Cb0200HI
MU 3aHYypumocs Y cepue uiel memu"; "Bawii
idei — ue 3epHa, sSKI nompibHO pemenbHO
supowyeamu”; Oasd CTBOPEHHS €MOLIIMHOTO
3B’93Ky Ta 3allikaBAe€HHS, HaupHKAam, "L[s
KHuUea — 8IKHO 8 THWuUll ceim”; "Bawii 3HaHHA —
ue Kpuaa, siki 0ONOMOXKYme eam 3nemimu

eucorKo”; JIAST HaBIIOBaHHA TIEBHOTIO
craBaeHHda: "He 6ydome 2ybkor, ska
6e30ymHo 8bupae iHgopmauio, 6byoome

gpinempom, sKuill aHanizye ma eiodbupae
saxnuee"; "NiHb — ye 6osomo, sike 3amsizye i
He dae pyxamucs enepeo”.

MeToHiMIiI0O B TI€ATOTiYHIM KOMYyHiKaIlii
MOKHA BHUKOPHCTOBYBATH J[IAS CTHCAOTO
mo3HadYeHHs aBUILL 'Cb0200HI MU 8UBUAEMO
Lleguerrxa"; "TIpouumatime TromioHHUKA HA
HacmynHuli  ypok"”;  "Aedumopia  byna
spaxxeHa sucmynom”; "Knac ycniuuHo cknas
mecm'; [Oad  aKLEHTyBaHHS Ha IIEBHIH
XapakTepucTulli: "Sosioma mos006 3a8x0ou
npazHe 0o 3HaHb"; "l[lepo NUCbMEHHUKA
30amHe 3miHo8amu ceim'; A CTBOPEHHS
epekTy  y3arasnbHEHHS: "Mu  NnOBUHHI
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as well as to create a generalizing effect:
"We must respect grey hair" or "Youth is the
future of the country". Both techniques -
metaphor and metonymy - allow the
educator not only to convey information
but also to influence student perception,
evoke emotions, and render educational
material more vivid and engaging.

Vertical context and associative
chains. Vertical context draws on prior
knowledge and cultural associations, while
associative chains create sequences of
images or ideas that shape perception and
attitude.

Vertical context as a technique of verbal
influence involves leveraging students'
prior knowledge, experiences, and cultural
associations to facilitate a deeper
understanding of new information and to
influence their attitudes. For instance: "As
you already know from your literature
classes, protagonists often face moral
dilemmas. Today, we will examine a similar
situation within a historical context" (literary
knowledge is utilized to analyze historical
events, suggesting the importance of moral
principles); "In our culture, the wisdom of
elders has always been valued. Recall folk
proverbs about respecting the elderly, and
you will better understand the significance
of intergenerational knowledge transfer"
(cultural values are used to emphasize a
specific idea); "As you know from myths and
legends, heroes often endured rigorous
trials to achieve their goals. Similarly, in
education, persistence helps overcome
difficulties”" (mythological knowledge is
employed to motivate learning).

Let us also consider in greater detail the
technique of forming associative chains —
sequences of words or images that evoke
specific associations and emotions capable
of influencing the perception of and
attitude toward information. The
associative chains technique can be used
to create a positive mood: "Imagine the sun,
a warm sea, and a light breeze. This is the
very sense of ease and inspiration I wish for
you to feel while working on this creative
task" (associations with pleasant relaxation
create a positive emotional backdrop); to
emphasize the importance of information:
"Think of the first astronauts and the
scientific discoveries that changed the

warysamu cusury"; "Monoos — ye maiilbymHe
Kpainu". ObuaBi TexHikKM — Meracopa Ta
METOHIMif — MO3BOASIIOTE II€JAT0Ty HE ITPOCTO
nepenaBaTH iH(popMalliro, a i BIAUBATH Ha
CIPUMHSTTS V4YHIB, BHKAUKATH €MOLIii,
pobuTH HaBYaAABHUM MaTepiaan oOpa3HHM Ta
IiKaBUM.

BepmukxanoHuii KOHMeKcm sK TexHiKa
BepOaABLHOTO BIIAUBY nepeabdagae
BUKOPHUCTAHHS IIOIIepPeaHiX 3HaHb, MOCBIiAY,
KyABTYPHHX acolliallii y4HIB [as Kparroro
PO3yMiHHA Ta CIIPUHHSATTS HOBOI
iH(opMallii, a TakKoXK Oad BIIAUBY Ha ixHE
craBaeHH4d. Hatipukaan: "SIk eu exe 3Haeme
3 ypokie Jsumepamypu, 2epoi uacmo
cmuKkaromecst 3 MOPAHUM — 8UOOPOM.
Cb0200HI MU PO32/ITHEMO CXOXKY CUMYAUTIO 8
icmopuuHomy  KoHmewkcmi’  (3HaHHA 3
AlTEpaTypU BasKAWBI JAT aHaAI3y iCTOPUIHUX
TIOMIi¥, HABIIOBaHHS Ba’KAUBOCTI MOPaAbHHUX
OpuHIUIIB); Y Hawili Kyaemypi 3a8>K0u
yiHysanu wmyopicme cmapwux. 3eadatime
HApOOHI npucnig’ss npo noeazy 00 JUMHIX
Ju00ell, 1 8U Kpauie 3po3ymieme 80 KAUBICMb
nepedaHHss 00c8I0Y MK NOKOJIHHAMU"
(3HaHHA  KyABTYPHHX  I[IHHOCTEH  Oad
HiIKPECAEHHS Ba*KAMBOCTH II€BHOI ifei); "Adr
8u 3Haeme 3 Mipie ma JseeeHd, 2epoi uacmo
Npoxoounu CKAAOHI 8UNPOOY8AHHS, W00
oocsizmu csoel memu. Tax camo i 8 HaA8UAHHI,
Hanosienugicms  donomazae — nodosiamu
mpyoHowii" (3HaHHS 3 MiPOAOTIi 3HAYYII OAL
MOTUBAllii [0 HaBYaHHH).

PosragHeMo neTasbpHilIe TaKOXK TEXHIKY

dopMyBaHHA  acoliaTUBHOTO  padny  —
TIOCAIZIOBHOCTH CAiB  abo oOpasiB, sKi
BUKAMKAIOTHh TIEBHI acolliallii Ta eMoItii, I1mo
MOXKYTb BIIAUBATH Ha CIIPUHHATTS
indopmarii Ta craBaeHHs A0 Hei. TexHiky
acoLliaTUBHOTO pany MOZKHA
BHUKOPHUCTOBYBAaTH IIAS CTBOpPEHHS

TIO3UTUBHOTO HACTPOIO: "Ysa8imb cobi: COHue,
mennie mope, snezkuil eimep. Came marxy
JleeKicmb ma HAMXHeHHsi 51 baxkaro eam
giduymu, npayrruu HAO0 UYum meopuum
3as0aHHam"”  (acolialii 3  IPHUEMHUM
BIZITTOYUHKOM [IASI CTBOPEHHSI TO3UTHBHOTO
eMollifHoro (pOoHy); akKIleHTyBaHHd Ha
BaKAMBOCTi iH(popmMmartii: "TTodymaiime npo
nepuwiux  KOCMOHA8MIS, npo  Haykosi
giokpummsi, wWo 3MiHUAUW c8im. Hawii
Cb020OHIULHI OOC/IIONEHHS — e Ule 0OUH KPOK
HO UbOMYy wWIsIXY nisHaHHs" (acolriartii 3
BEAUKUMH JIOCATHEHHSIMH JIASL TTiIKPECACHHST
3HAQYYIIOCTH  HABYAABHOTO  Marepiaay);
dopMyBaHHSA TIEBHOTO CTaBAEHHS:
"Beadaiime obpasu 3 pinbmie npo mallbymHe:
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world. Our research today is another step
on this path of cognition" (associations with
great achievements highlight the
significance of the educational material);
and to shape specific attitudes: "Recall
images from films about the future — robots,
artificial intelligence, and new technologies.
It is this knowledge that will empower you
to become the creators of that future"
(associations with progress and innovation
motivate the study of relevant disciplines).

The wuse of vertical context and
associative chains represents an effective
method of suggestion in pedagogical
communication. These techniques allow
the educator to influence student
perception by appealing not only to their
intellect but also to their emotions,
experience, and cultural background. This
renders the information more meaningful
and emotionally resonant, thereby shaping
a specific orientation toward the learning
material.

The effectiveness of verbal influence
depends on factors such as the speaker’s
credibility, the audience’s characteristics,
the quality of argumentation, linguistic
clarity, psychological traits, context, and
cultural background.

It is vital to consider the ethical aspects
of verbal influence in pedagogical
communication, which entail
responsibility for the use of language.
This specifically involves respect for the
student’s personality (using language
that supports self-esteem and dignity);
honesty and transparency (avoiding
manipulation and deceit); accountability
for consequences (awareness of how
words affect the emotional state and
behavior of students); and a focus on
student development (using language to
stimulate learning, critical thinking, and
autonomy).

In the course "Professional Rhetoric of
the Language and Literature Teacher"
students are offered practical assignments
designed to develop skills in the
appropriate use of verbal influence
techniques in professional communication.
Examples include:

Assignment 1. Read the text of Serhiy
Zhadan’s commencement speech to the
Master's graduates of V.N. Karazin Kharkiv

pobomu,  wmyuHUil  HMenekm, Ho8l
mexHonozi. Came yi 3HAHHSL 0ONOMOKYMmb
8aM cmamu M8opPUSIMU Ub020 MAlbymHs0o20"
(acoriamii 3 mporpecomM Ta iHHOBALiIMHUMU
TEXHOAOTISIMM [A9 MOTHBAllil OO0 BHUBYEHHH
BiAIIOBIAHUX AUCIIUIIAIH).

Bukopucranusa BEPTHUKAABHOTO
KOHTEKCTy Ta AacOLliaTUBHUX pPdOiB €
e(peKTUBHUMH CITOCOOaMH HABIIOBAHHS B
IeqaroriyHii KOMyHiKallii, 110 /J03BOASIOTH
Ie1arory BIIAMBATH Ha CIIPUHHATTS Y4HIB,
arleAIOlI0YH He AMIIE 0 IXHBOIO iHTEAEKTY,
ane ¥ o eMoLil, OOCBioy Ta KyABTYpPHUX
3HaHb. lle pobuthk iHGoOpMaIlliio OGiAbIII
3HAQYyILIOI0 Ta EMOILiIfHO MapKOBaHOIO, a
TaKOX MOxKe (pOpMyBaTU II€BHE CTAaBAEHHS
[0 HaBYaAbBHOI'O MaTepiaay.

Bapro 3BepHyTH yBary TakKOX Ha
YHUHHUKH, BiZL AKUX 3aA€XKUTH
e(peKTUBHICTF MOBHOTO BIIAUBY. Cepen HHX
MOZKEMO BHOKPEMHTHU TaKi, SK:
XapaKTePHUCTHUKU MOBIIH (ABTOPUTET, AOBIpa,
xXapusMa); XapaKTepPUCTHUKHU azmpecara
(mepekoHaHH4, IIIHHOCTI, €MOLIWHUI CTaH,
pPiBEHb KPUTHYHOIO MHCAEHHd); dKiCTh
apryMeHTallii  (AOTiYHICTb, [OOKa30BiCThH);
BIAA€ BHUKOPUCTAHHSA MOBHHUX 3aco0iB
(giTKicTb, BUPA3HICTh, €MOIIiHHICTE); BiKOBI
Ta IICUXOAOTIYHi OCOOAMBOCTI Y4HIB; pPiBEHb
JOBIipHU A0 Iiemarora (IIo BUINA A0Bipa, TO
OiAbIIHMI BIIAMB); KOHTEKCT CHUTyallii (omHa ¥
Ta caMa CTpaTeris MOXKe MaTH Pi3HUH epeKT
3aA€XKHO Bil O00CTaBWH); IHAWBIAyaAbHI
ocobAMBOCTI y4HIB (HoTpedu, IiHHOCTI,
TeMIIEpaMeHT KOXKHOI'0 Y4YHS HOTPEeOYIOTH
IHAUBIAYyaAbHOTO oiaxomny); KYABTYPHI
0coOAMBOCTI (BepOaabHi cTpaTerii MOXKYTb
Io-pizHOMy  cHOpuUMMaTHCS B  Pi3HHUX
KYABTYPHHUX KOHTEKCTAaX).

BaxkanBoO nam’araTy IIpo €THYHI acleKTH
BepOaAbLHOTO BIIAMBY ITi Yac ITeJarorigyHoi
KOMYHIKallii, aKi nepeadcavyaroThb
BiAIOBIIAABHICTL 32 BHKOPHCTAHHS CAOBA.
Mnerscs, 30KpeMa, TIIpo IIOBary o
OCOOMCTOCTH Y4YHS (BUKOPHUCTaHHS MOBH,
dKa IIATPHUMy€E€ CaMOOILIHKYy Ta TiJHICTh
y4HS); YECHICTh Ta BIAKPUTICTh (YHHUKAHHS
MaHIMyAdIli#i Ta oOMaHy); BiAIIOBiOAABHICTD
3a HACAIIKH (YCBIIOMAEHHS TOTO, 9K CAOBa
MOXKYTb BIIAUHYTU Ha €MOIlMHUI cTaH Ta
IIOBEiHKY Y4HIB); Opi€HTAIlil0 Ha PO3BUTOK
y4HA (BUKOpHCTaHHA MOBH aad
CTUMYAIOBAHHS HaB4YaHHS, BHUPOOAEHHS
KPUTHUYHOTO MUCAEHHS Ta CaAMOCTifHOCTH).

Y kypci "TIpodecitina puToprKa BYUTEAT-
CAOBECHHKA" IIPOIIOHYEMO CTyAEHTaM
IpakKTU4HI 3aBAaHHS [Ad (POpMyBaHHS
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National University (URL  provided).
Formulate the main thesis of the speech.
Which verbal influence techniques does the
speaker employ? How effective are these
techniques? Support your answer with
arguments.

Assignment 2. Read the following
statements frequently used in pedagogical
communication. Identify the verbal
influence techniques applied in each (e.g.,
argumentation, analogy, vertical
context/series). Justify your choice by
explaining exactly how each technique
influences the listener (student). Suggest
alternative formulations for some of these
statements, maintaining the same meaning
but employing different influence
techniques.

e Imagine that knowledge consists of
bricks with which we build the sturdy house
of your future;

e Recall learning to ride a bicycle. It
was difficult at first, and you fell, but
persistence led to success. It is the same
with learning;

e First, pay attention to the core
concepts. Second, consider the examples.
Finally, try to apply this knowledge in
practice;

e Your answers today were
significantly better than last time. This is a
great step forward;

e Do not worry; this task is similar to
the one we performed last week;

e Remember: attentiveness is the key
to understanding, and understanding is the
path to success;

e Learning a language is like a journey:
every new word is a new territory on the
map that you discover, while grammar is
like the rules of the road that help you
navigate and avoid getting lost in your

expressions.
Conclusions and research
perspectives. In conclusion, verbal

influence strategies serve as a powerful
tool in pedagogical communication. Their
conscious and ethical application
facilitates not only the effective transfer of
knowledge but also the motivation of
students, the shaping of their values, and
the overall development of their
personalities. The ability to skillfully

HaBHUYOK JOPEYHO BUKOPUCTOBYBaTH
TeXHIKH BepOaAbHOIO BIIAUBY Y Ipodpecitiniit
KoMmyHikartii. Hampukaan;

3aBaanHsa 1. [Tpounraiite TEKCT
npomoBHu Cepria 2KazmaHa [0 BUITYCKHUKIB-
MaricTpiB  XapKiBCBKOTO  HAIiOHAABHOTO
YHIBEPCHUTETY im. B.H. Kapasina
(https:/ /international-relations-
tourism.karazin.ua/themes/irtb /resources/
d17e64d49e30a67d71405f9{51a5db36.pdf).
CdopmyaroiiTe Te3ly BHUCTYILy. 9IKi TeXHIKHU

BepbaAbHOTO BIIAUBY Ha cayxada
BUKOPUCTOByE  IHpoMmoBellb?  HacKiabku
e(peKTUBHMMH € IIi TexXHIKu? Biamosigb
apryMeHTyHUTe.

3aBaaHHAa 2. [TpounraiiTe HaBemeHi
HIZK4Ye BUCAOBH, SIKi 9aCTO BUKOPHUCTOBYIOTH
IIiZ1 9ac IIeJarorivHoi KoMyHikaltii. Bu3znaure
3aCTOCOBaHi B HHUX TEXHIKM BepOAAbHOIO
BIIAUBY (HammpuKAam, apryMeHTallid,
aHaAOTisI, BEpTUKaAbHUH pan). OOrpyHTyiTE
CBili BHUOiIp, MOSCHUBIIM, SIK caMe KOXKHa

TeXHIKa BIIAMBAa€ Ha cAyxXada (yJHd).
3amponoHyiiTe AaAFTEepHATHBHI BapiaHTH
dopMyAIOBaHHS JESIKUX BUCAOBIB,
30epiraroyn  TOM camuii = 3MicT, aase

BUKOPHCTOBYIOYH iHIII TEXHIKHU BIIAHUBY.

e Yasimo cobi, W0 SHAHHSA — UE2MUHKU, 3
aKux mu 6yoyemo MmiyHuil 6YouHOK 8aul020
MatibymHos0o20;

e  3Beadatime, AK eu Hasuanucs izoumu
Ha eesnocunedi. Cnouamky 6Y/s0 80IKKO, U
nadanu, ane Hanose2lugicmes npusgena 00
ycnixy. Taxk camo i 8 HABUAHHI;

* Ilo-nepwe, 38epHimb yeazy HA OCHOBHI
noHsmmsi. ITo-Opyee, posansiHeme npurKiaou.
I  Hapewmi, cnpobylime 3acmocysamu
3HAHHS HO NPAKMUUyi;

*  Bawi 8i0nogidi cb0200HI 6Y/iu 3HAUHO
Kpawumu, HK MUHY020 pasy. Lle eenurxuil
KpOK 8nepeo;

*  He xsumotimecsl, ye 3a800HHSL CX0IKe
HaO me, WO MU BUKOHY8AIU MUHYJI020
MUXKHSL,

*  Banam’smaiime: ysaxHicme — KU
00 PO3YMIHHSL, A POYMIHHSL — ULSIX 00 YCNIXY;

*  BugueHHsl MO8U CXOXe HA NOOOPOIXK,
KOJKHe Ho8e Cl080 — ue Hemoebu Hoea
Micyesicmsb HA Kapmi, 1KYy mu 8i0Kpusaeul, a
spamamuKa — ye Haue npasuia 00POIHbO20

pYyxy, wo donomazarome mobi
opieHmysamucss ma He 3abaykamu Yy
BUC/I08II08AHHSIX.

BHCHOBKH H NepPCIEKTHBH

mocAaimxenHsi. OTke, cTpaTerii BepbasbHOro
BIIAUBY € TIIOTY?KHHUM 1HCTPYMEHTOM Y
IearorivyHiil KoMmyHikarii. Ix ycBimomaene #
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employ verbal influence techniques is a | eTHYHE 3aCTOCYyBaHHdA [OIIOMArac HE AHIIE
vital component of a language and | €PEKTHBHO IlepefaBaTH 3HAHHS, ase i
literature teacher's professional mastery. | MOTHBYBaTH Y‘IHIB(’S, (popMyBaTH IXHi IIHHOCTI
Future research prospects lie in analyzing | T& PO3BUBaTH OCOOHCTIiCTb. BMiHH#A BIPaBHO
. : 3aCTOCOBYBaTH TE€XHIKH BEPOAABHOTO BIIAUBY
these verbal influence techniques = e
- . — BaXAUWBHM KOMIIOHEHT IIpodpecifHOl

through  specific case studies of

) R . MatiCTepHOCTH BUMTEASI-CAOBECHHUKA.
pedagogical communication — particularly TlepCeKTHBY TOAABIIIHX PO3BiOK

during Ukrainian language and literature | pgayaemo B anaaisi TexHIK BepGAABHOTO
lessons. BIIAMBY Ha  KOHKPETHHX  IIPHMKAQJAax
IIeJaroriyHoi KOMYHIKAIll — i Jac ypoKiB
VKPaiHCHKOI MOBH Ta AITEPaATyPH.
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