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THE CONTENT OF EDUCATION IN UKRAINIAN BUSINESS SCHOOLS (1991-2025)
0. V. Krasnov*

The research provides a comprehensive analysis of the content of education in Ukrainian business
schools during the period 1991-2025. Based on an extensive examination of academic literature and
materials concerning the activities of individual business schools within Ukrainian higher education
institutions, it is established that there is an objective need to adapt and extrapolate the accumulated
global experience in training business professionals to the national context. The analysis of the
definition of "educational content” leads to the conclusion that the educational content of Ukrainian
business schools is characterized by specific features determined, on the one hand, by the
particularities of professional training areas and corresponding educational programs, and on the
other hand, by the significant share of the online component in the organization of educational process.
It is noted that in recent years, the content characteristics of business education have become
increasingly aligned with global and European trends.

Particular attention is paid to the analysis of the "Global MBA in Sustainable Development — Online"
programme at SRH Fernhochschule (Germany), which serves as a representative example of
contemporary educational content design. The structure of content elements within the educational
process is examined, including the role of individual courses, modules, and clusters in shaping a
coherent knowledge system. The structure of content clusters is characterized through the components
such as Pillar Page, Cluster Content, and internal linking.

Content innovations in business education are illustrated by the example of the Volhynia Business
School. The author's courses at the National University of Kyiv-Mohyla Academy Business School are
also analysed. It is concluded that the development of business education content is determined by
the type and level of educational programs offered to learners, particularly in the formats of Executive
MBA, Presidents’ MBA, Mini MBA, and Post MBA.

Keywords: educational content, business education, business school, cluster, module,
educational programme.

: Postgraduate Student
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3MICT OCBITH B BI3HEC-IIKOAAX YKPATHH (1991-2025 pp.)

0. B. KpacHoB

Y cmammi 30ilicHeHO TPYHMOBHUT AHAI3 3MICMY 0C8IMU Y 8IMUUSHAHUX GI3HEeC-ULKONAX YNPOOOEIxK
1991-2025 pp. Ha ocHo8i onpauto8aHHs. WUPOKO20 KOG HAYKOBUX OrKepes ma mamepiani8 uio0o
disinbHOCMi oKkpemux Oi3Hec-WKiLL Y 3arknadax suuoi ocgimu YKpaiHu 6CmaHOoeseHOo, W0 iCHYE
ob’exmusHa nompeba 8 adanmauyii ma eKcmpanoasiyii HaKONU4eHo20 c8imogozo 00C8i0Y ni02omosKu
¢axisyie y cgpepi b6izHecy 00 8imuusHsHO20 KOHmMekxcemy. Ha nidcmaei aHanizy OegpiHiyii noHamms
"amicm ocgimu" 3pobieHO 8UCHOB0K, U0 OCEIMHI 3micm 6i3Hec-UKIL YKpaiHu mae cneyugiuHi pucu,
AKL eusHauarmses, 3 00H020 0O0KY, ocobaugocmamu Hanpsmie npogpeciliHol nidzomoeku ma
8I0NO0BIOHUX OC8IMHIX NPOPAM, G 3 THUL020 — 3HAUHOK UACMKOI OHAAUH-KOMNOHEHMA 8 Op2aHi3ayil
HasuabHo20 npoyecy. Bi03HaueHo, o 8 OCMAaHHI poKU 3Micmosl xapaKkmepucmuku 6i3Hec-oceimu
dedasi micHiule Y32002KYtombest 31 C8LMOBUMU MaA €8PONETiCoKUMU MEeHOSHUIAMU.

Oxpemy yeazy npudineHo aranizy amicmy npozpamu MBA "Global MBA e 2anysi cmasozo
pozsumky — oHaaliH" 6i3Hec-wukonu SRH Fernhochschule (HimewuuHa), wo cnyzsye noxkaszosum
NPUKNAOOM CYUACHO20 3MICMOB8020 HANOBHEHHST HABUAHHS. Posznsinymo cmpykmypy asmicmosux
e/lemMeHmi8 0C8IMHBL020 NPOUECY, 30Kpema posib OKpemux KYpcie, MooyJie i Kiacmepie Yy hopMYy8aHHIL
YLICHOI cucmemu 3HAHb, 0 MAKOXK 0XApaKmepus3og8aHo cmpykmypy 3amicmosux wkaacmepis (Pillar
Page, Cluster Content ma HYmMpiulHi NOCUNAHHSL).

Bmicmosi iHHo8aull 8 6i3Hec-0c8imi NPOLIIOCMPO8AHO HA NpuKaadl BonuHcbkoi 6isHec-uuKkonu, a
MaKosKk NPOAHANI308AHO A8MOPCbKL Kypcu 6bisHec-wkonu HayioHansHozo yHieepcumemy "Kueeo-
Mozunsrcoka akademin”. Chopmynb08aHO SUCHOBOK, U0 chneyudika pospobneHHs 3micmy OisHec-
oceimu BU3HAUAEMbBCS. MUNOM | PIBHEM HABUANILHUX NPOZpaM, SIKI NPOnoHyromeces 30o06ysauam,
Hacamneped y popmamax Executive MBA, Presidents’ MBA, Mini MBA ma Post MBA.

Knrouoei cnoea: 3micm oceimu, 6isHec-ocgima, O6i3Hec-ukoaa, kKaacmep, MoO0YJsb, OCBIMHS
npoepama.

Introduction of the issue. National IIocraHoBKa npobaemu. BiruuzusaHa

0i3Hec-ocBiTa

business education has been developing
over the past few decades under the
influence of socio-economic and
educational realities that have transformed
the system of social values associated with
changing attitudes towards private
property, the development of corporate
social responsibility, and the socio-cultural
development of local communities.

Business education, as a relatively new
segment in the educational services
market, is focused on the intensive
acquisition by students of the necessary
set of knowledge and practical skills for
effective  participation in  business
processes in a short period of time. The
development of an innovative economy,
which the Ukrainian economic system is
moving towards, is only possible with the
active use of modern knowledge,
specialized information and advanced
technologies. The transition from the post-
Soviet model of raw material extraction to
a knowledge-based economy requires a
large number of highly qualified specialists
capable of continuous professional growth
and adaptation to dynamic changes.

PO3BHUBAETHCA  YIIPOOOBXK
OCTaHHIX KIiABKOX [IECSTHAITH IIiJi BIIANBOM
COIliaABHO-€KOHOMIiYHO1 Ta OCBITHBOI
peaAbHOCTI, IKa TpaHchopMyBasa CUCTEMY
CYCHIABHUX IliHHOCTel, IIOB’I3aHUX 3
TpaHcopMalIli€lo CTaBA€HHS 00 IIPUBATHOI
BAACHOCTI, PO3BUTKOM colriaAbHOI
BIIIOBiMAABLHOCTI 0i3Hecy,
COILIIOKYABTYPHUM PO3BUTKOM MIiCIIEBUX
rpomaf.

BisHec-ocBiTa, 9K BiZHOCHO HOBHUH
CerMeHT Ha PHUHKY OCBITHIX IIOCAYT,
Opi€eHTOBaHa Ha IHTEHCUBHE 3aCBOEHHSI
3nmobyBayaMu  HEOOXiTHOTO  KOMIIAEKCY
3HaHb 1 IIPaKTHYHUX HAaBHU4YOK [JAd
edpekTHBHOI ydacTi y Oi3Hec-mipoliecax y
ctucai TepmiHu. Po3BUTOK iHHOBAIiHHOI
€KOHOMiKM, 10 (POpPMyBaHHSA SKOI IPSMy€e
€KOHOMiUHa cucTeMa YKpaiHu, MOXAUBUH
AHWIIIE 32 YMOBHM aKTHUBHOIO BUKOPHCTAHHH
Cy4JacHUX 3HaHBb, cIrieniaaizoBaHoi
inopmartii Ta mHEPEeIOBHX TEXHOAOTIH.
[Tepexin BiL HOCTPaAdHCBKOI  MOOEAl
CHUPOBUHHO-BUI00YBHOTO THUITY o
€KOHOMIKH 3HaHb 3yMOBAIOE IIOTPedy y
BEAHKIH KiABKOCTi BHCOKOKBaAi(piKOBaHHX
draxiBILiB, 3MaTHUX OO0  IIOCTiHHOTO
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The relevance of the issue of educational
content in national business schools is
therefore linked to the need to extrapolate
the globally accumulated practice of
training specialists for the business sector
into the activities of national business
schools, which have relatively little
experience of operating within various
educational models.

Current state of the issue. The issue of
educational content at different levels of
education is discussed in the scientific
research of I. Androshchuk (2023) [1],
S. Honcharenko (2002) [2], A. Dudynska

and others (2023) [3], I.Drach and
Ye. Chernyshova (2010) [4], V. Kyzenko
(2018) [5], V.Luhovyi (2016) [6],

I. Prymachenko (2023) [7], O. Khomenko
(2015) [8] and others.

The issue of training specialists for the
business sector has been the subject of
research in publications by S. Aleksieieva

(2021) [9], V.Bugas (2019) [10],
A. Zagorodnia (2018) [11], V. Kremen
(2019) [12], I. Romanenko and

N. Krakhmaliova (2023) [13], M. Solodkyi,
V. Yavorska (2021) [14], N. Cherevychna
and others (2022) [15], other scientists.

Outline of unresolved issues brought
up in the article. At the same time, we
must acknowledge the lack of scientific
research on the development,
transformation and prospects of
educational content in the activities of
national business schools, which is the
subject of this article.

Aim of the research. The aim of the
research is to identify the peculiarities of
structuring educational content in national
business schools using examples from the
activities of individual business schools at
Ukrainian universities.

Results and discussion. According to
classical scientific research in the field of
pedagogy, the content of education is a set
of knowledge, skills, abilities and
competences acquired in the learning
process with the aim of comprehensive
personal development and the formation of
a worldview. As L. Pyrozhenko (2005) quite
reasonably points out, defining the content
of education and learning means providing
a scientific and reasoned answer to the
question of what subjects are studied and

npodpeciiHOro 3poCTaHHsd Ta aganTallil oo
OUHAMIYHMX 3MiH.

AKTyaABHICTBH IIPOOAEMHU 3MICTy OCBITH y
BITYM3HSIHUX Oi3HEC-IIIKOAAX IIOB’SI3aHa,
OTKe, 3 HEOOXiHICTI0O eKCTparoAIBaTH
HaKOIIM4YeHY Yy CBiTi IPaKTHUKY HiATOTOBKHU
daxiBLiB nag cdepu O0i3HECYy B HiSIABHICTH
BITYM3HSIHUX Oi3HEC-IIIKiA, SKi MAalioTh
BiTHOCHO HEBEAHMKUM OOCBiA MiIABHOCTI y
MerKaxX Pi3HOMAaHITHUX OCBITHIX MOIEAEH.

AHaai3z ocTaHHIX #mocaimkeHp i
nmybaikauiii. [IpoGaema 3MiCTy OCBiTH Ha
Pi3HHUX OCBITHIX CTYIIEHSIX PO3TAINAETHCH Y
HaykoBuX ITpangx . Augponryk (2023) [1],
C. T'onuapenka (2002) [2], A. JyAnHCBKOI
Ta i". (2023) [3], I. pau Ta €. YepHUIIOBOI
(2010) [4], B.Kwuszenmka (2018) [5],
B. AyroBoro (2016) [6], I. [IpumaueHko
(2023) [7], O. Xomenko (2015) [8] Ta iH.

[fluTaHHa OiATOTOBKU (axiBIB [OAd
chepu GizHecy cTaAu 00’eKTOM
[OCAIKeHHS y IyOaikariigx C. AaekceeBoi
(2021) [9], B.Byrac (2019) [10],
A. Baropomuboi (2018) [11], B. Kpemens
(2019) [12], I. PomaneHko Ta
H. KpaxmaabpoBoi (2023) [13],
M. Coaopkoro, B. dBopcekoi (2021) [14],
H. YepeBuunoi ta in. (2022) [15] Ta iH.

BunirneHHss HeBHpilIeHHX paHile
YacTHH 3araAbHOi IIpobAeMH, SAKHM
IPHCBAYYETHBCA cTaTTA. BongnHouac
MaeMO KOHCTATyBaTH HecTady HayKOBHUX
Po3BimoKk 3 npobaeMu PO3pOOKH,
TpaHcdopMallii Ta HEePCIIEKTHUB PO3BUTKY
3MICTy OCBITH B MOiSIABHOCTI BiTYM3HSHUX
Oi3Hec-IIKiA, YOMYy ¥ MHpHUCBI4YeHa s
cTarTd.

Mera crarTi — 3’icCyBaTH 0COOGAMBOCTI
nobyoBH 3MICTY OCBITH y BITYM3HSIHUX
0i3Hec-IIIKOAaX Ha NPUKAOAAX MiIABHOCTI
OKpeMHX 0i3HecC-IIKiA B YHiBepCHUTeTax
Ykpainu.

Bukaanm OCHOBHOTO MaTepiaay. Sk
CBim4aTh KAQCUYHI HAYKOBIi JOCAI/I’>KEHHS B
raaysi Ilegarorikv, 3MICT OCBiTH - 1€
CYKyIHICTH 3HaHb, yMiHb, HABUYOK i
KOMIIETEHIIiH, 1110 3aCBOIOIOTHCH y IIPOLIECi
HaBYaHHSI 3 METOI0 BCeOGIYHOrO pPO3BUTKY
ocobucTocTi Ta hopMyBaHH4 ii cBiTOrAGLy.
jIKk 1LiAKOM apryMeHTOBaHO 3a3Hadae
A. Tlupoxxenko (2005), "BH3HAYHUTH 3MICT
OCBITH 1 HaBYaHH4 — IIe 3HAYUTh BiAIIOBICTH
HayKOBO i apryMeHTOBaHO Ha MUTAHHS IIPO
IIpeaMeTH, sKi BUBYAIOThCH i 9K Mae OyTH
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how the material for study should be
selected [16: 103]. There are many
definitions of the concept of educational
content; it all depends on the criteria used
to define this concept. Thus, T. Stepanova
(2011) argues that educational content
reflects accumulated social experience
intended for assimilation by students in
various fields of knowledge [17]. At the
same time, we must note that in business
education system the content of education
has specific characteristics, which are
determined, on the one hand, by the
peculiarities of the field of training
specialists and relevant educational
programmes, and on the other hand, by a
significant online segment in the
organisation of the educational process in
national and foreign business schools.

In recent years, the content of education
in business schools is focused on global
and European experience in the
functioning of this model of education.
Therefore, over the past decades,
innovative educational components and
training modules have appeared in the
structure of business school educational
programmes, which were previously
difficult to implement due to staffing and
information technology constraints.

Thus, for example, the German business
school "SRH Fernhochschule" offers
potential students an MBA programme
called "Global MBA in Sustainable
Development - Online", ensuring the
results of this training with the help of
educational modules and components as
presented in Table 1.

BimiOpaHuii marepian nasd BUBYEeHHd [16:
103]". Bu3sHayeHb MOHATTS 3MICTY OCBITHU
OocuTh OaraTo; BCE  3aA€XKHUTH  BiX
KpUTEPilO, 3a SHKUM OKPECAIOETHCH IIe
noHarrda. Tak, T.CrenanoBa (2011)
CTBEPIKYE, 10 3Mict OCBITH €
BimoOpaskeHHIM HaKOITU4Y€HOTI'0
CYCIIIABHOT'O [J0CBiy, MIPHU3HA4YEHOIO [AS
3aCBO€HHS yYHSIMHU / CTyLEHTAMH B Pi3HUX
raays3sx 3HaHHa [17]. BomgHouac wmaemo
KOHCTaTyBaTH, 1110 B CUCTeMi 0i3HeC-oCBiTH

3MicT oOCBiTM Mae crnenudiky, 1o
BU3HAYaAETHCH, 3 OTHOTO 60Ky,
OCOOAMBOCTSIMH  HaOpsMy  ITiATOTOBKH

¢raxiBIIiB i BiAIOBIAHUX OCBITHIX IIporpam,
a 3 IHIIOro — 3HAaYHUM OH-AaQWH CETMEHTOM
B oOpradizaiii HaBYaABHOTO IIPOLIECY ¥
BITYH3HAHUX i 3apyOisKHUX Oi3HEC-IIIKOAAX.

3MicT oCBiTH y 6i3HEC-IIIKOAAX B OCTaHHI
pokH pOemasi Oiabllle OpPIiEHTYETHCH Ha
CBIiTOBHH Ta  €BpOHNEUCHKUH  [OCBIZ
dyHKIIIOHyBaHHS 11i€l Mozieai ocBiTH. Tomy
B CTPYKTYPi OCBIiTHiX Imporpam 6i3Hec-1IKia
YIIPOOOBXK OCTAHHIX NECATHUAITH 3’IBHAUCH
iHHOBalliiHi  OCBITHI = KOMIIOHEHTH I
HaBYaAbHI MOAyAi, SKi paHilie CcKaaiHO
OyA0 peaaizyBaTH 3 Orasay Ha KaapoBe Ta
iH(popMalliftHO-TEXHOAOTIYHE
3abesrnieueHHs. Tak, HAIIPUKAA, HiMeIlbKa
bizHec-mKoaa 3a mporpamamu MBA "SRH
Fernhochschule" mporoHye mnoTeHIiAHEM
cryneHram mporpamy MBA "Global MBA B
raaysi CcTaAoro po3BUTKY — OHAAMH", IIpHU
yoMy  3abe3medye  pe3yAbTaT  IIOTO
HaB4YaHHA 3a OOIOMOIOI0 TaKHX OCBITHIX
MO/IYyAIB i KOMIIOHEHTIB, gIK e
IIpeaCcTaBA€HO B TabAwuIi 1.

Table 1

Content of education by the MBA programme "Global MBA in Sustainable
Development — Online" at the "SRH Fernhochschule" Business School (Germany), in
credits per semester [18]

Academic discipline/educational component Number Status of the
of ECTS educational
credits component

I semester (30 ECTS credits)
Empirical research 6 Compulsory
Fundamentals of Sustainable Development 6 Compulsory
Sustainable Development Goals and Standards 6 Compulsory
Communication in Sustainable Development 6 Compulsory
Sustainable Development Goals and Standards 6 Compulsory
Communications in Sustainable Development 6 Compulsory
Change Management 6 Compulsory

II semester (30 ECTS credits)
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Data analysis 6 Compulsory
Environmental Dimensions of Sustainable | 6 Compulsory
Development
Social Sustainability 6 Compulsory
Economic Dimensions of Sustainable Development | 6 Compulsory
Elective Module 1 (choice of 7 optional modules) 6 Elective

III semester (30 ECTS credits)
Elective Module 2 (choice of 7 optional modules) 6 Elective
Master's Thesis 24

Modern business education in Ukraine
varies significantly in terms of its
programmes, methods and teaching
techniques. At the same time, it also has
common characteristics that arise from the
goals and objectives of business education,
which are aligned with international
standards and the demands of leading
corporations and manufacturers of goods
and services. In this regard, business
education  programmes in  Ukraine
primarily include theoretical and applied
components. To a large extent, the content
of business education is currently
represented by training courses. These are
mainly original works in the form of
lectures, seminars or training sessions,
which contain a corresponding number of
training modules or business case studies.
Such courses are aimed at entrepreneurs,
managers and specialists in specific
sectors of the economy who seek to
increase their level of knowledge and
improve their CVs.

Most often, the content of education in
Ukrainian business schools is presented as
a set of modules. For example, Lviv Business
School offers its students more than 10
modules of the Executive MBA programme,

aimed at developing a system of
competencies for managing a modern
enterprise. Experts with sufficient

experience in running their own businesses
are invited to teach in this programme. These
modules are presented in Table 2.

[Source: prepared by the author]

CyuyacHa 0Oi3Hec-ocBiTa B  YKpaiHi
CYTTEBO Pi3HUTBCS CBOIMH HpOrpamMaMH,
MeTogaMH 1 MeTOAWKAMH HaBYaHHSC.
Bomgnouac i mnpuramMaHHi #  CHiABHI
XapaKTePHUCTHUKH, 1110 BUHUKAIOTh 3 METH i

3aBnaHb 0Oi3HEC-OCBITH, Vy3ro/zKeHol 3i
CBITOBUMH CcTaHAapTaMu ¥ 3anuTamMu
IPOBIIHUX KOpIOpaliii 1 BUPOOHUKIB

TOBapiB Ta IMOCAYT. Y 3B’I3Ky 3 IUM [0
oporpaM HaBYaHHS B cuUcTeMi 0i3Hec-
OCBiTH B YKpaiHi, IepenoBciM, BXOASTH
TEOPETUYHHUH Ta NpPUKAQOHUN OAOKH.
3HaYHOIO Mipoio 3MicT 6Gi3HeC-OCBiTH HHUHI
IPEACTaBAGIOTE HasuanbHi Kypcu. Lle
IIepeBakKHO aBTOPCHKI MPOAYKTU Y BUTASII
AEKIIIMHUX, CEMIHAPCPKUX YK TPEHIHTOBUX
3aHATh, K1 BMIiIIyIOTh BiATIOBiAHY
KIABKICTh TPEHYBaABHHUX MOIYAIB YU KEMCIB
6izHec-3micty. Taki Kypcu opieHTOBaHI Ha
OiAIIPUEMIIIB, MeHeIKepiB, (axiBLiB B
OKpPEMHX TaAy3saX €KOHOMIKH, KOTPpi
IparHyTh HiABUIIUTU CBifl piBeHb 3HAHD i
IIOKPAIIUTU Pe3IOME.

Hattgacrinre 3mict ocBitn y 06i3Hec-
mIKOAaX  YKpaiHH  [IpPeACTaBACHUH  §
CYKYIIHOCTi II€BHOi KiABKOCTI Mmooysis. Tak,
AbBBiBCbKa IIIKOAA Oi3HECY IIPOIIOHYE CBOIM
crymeHTaM / cayxadam 6iabin gk 10 MomyaiB
nporpamu Executive MBA, cipssmMoBaHuX Ha
dopMyBaHHA CHCTEMH KOMIETEHINH 3
YIIPaBAIHHSI Cy4acHUM MOiANIpHEMCTBOM. [o
BUKAQAHHS B IIifi IporpaMi 3arpolTyIOThCS
E€KCIIEPTU-TTPAKTUKHU 3 IOCTATHIM JOCBIIOM ¥
BeleHHI BaacHoro 60i3Hecy. Lli wmomyai
IIpeCTaBAEHI HaMH y Tabauti 2.

Table 2

Educational modules in the structure of the Executive MBA programme at Lviv
Business School (2024) and their approximate content [19]

Module Module name

Module content description

1. Breakthrough
strategy. BRIT-
SYSTEM as a tool

ProcCeESSESs;

The course aims to increase business efficiency through
optimal team structuring. It examines the impact of
human psychophysiology on business management
the

main characteristics of human
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for business | psychotypes; the content of job descriptions and their
scaling role in business processes; and effective structural and
functional models of business structures.

2. Strategic The course is based on the analysis, discussion and
management resolution of practical cases reflecting global and local

social, political, technological and economic factors of
business development. It is aimed at developing and
successfully implementing business strategies for
various types of business structures.

3. Project The course aims to develop competencies of students in
management. time management, goal setting, organisation and
Time management | planning of business activities. It covers the planning and

application of tools for the development and
implementation of business projects.

4, Emotional On the basis of this course, students should develop a
intelligence set of skills and abilities to manage their emotions and

communicate constructively in a business management
system. Practical cases of conflict resolution in a
business environment are considered.

S. Rhetoric and | The course is aimed at developing the rhetorical skills of
public speaking business leaders, as well as their ability to prepare and

deliver speeches. It includes the study of the rules of
rhetoric and their creative application in the business
sphere.

6. Results-oriented During the course, students learn about various types of
thinking. Six types | thinking and their role in business activities. The
of thinking relationship between reproductive and creative thinking

in business is considered, as well as the importance of
intuition, critical thinking, and thoughtful personal
organisation in business.

7. Broad-minded The course aims to help participants master the basics of
strategy: an | the ecosystem approach in business structures and
ecosystem develop skills of co-creation and purposefulness in
approach business and management. Issues of adaptation,

sustainable development, and the ecological environment
in business structures are also considered.

8. The use of artificial | The course aims to teach students the basics of artificial
intelligence in | intelligence and its potential applications in management
business and marketing. It also analyses the potential of artificial

intelligence in financial planning and analysis, and ways
to develop a roadmap for implementing Al tools in
business structures.

9. Investment The aim of this course is to provide students with the
management fundamentals of economic thinking aimed at optimising

the management of an enterprise's investment policy and
its investment activities. The course examines the
possibilities of analysing and forecasting the
development of the investment market, developing
investment strategies, etc.

10. Legal aspects of | During the course, participants will develop skills and

business.
Intellectual

property

abilities in the regulatory and organisational aspects of
intellectual property. The course covers copyright issues
in business, unfair competition, intellectual property
rights in the digital environment, and more.

10
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11. Financial The course is aimed at developing skills in performing
management financial tasks and improving the financial condition of
the company. It covers issues of strategic financial
management, methods of risk management in business,

financial reporting, etc.
12. Process The course is focused on developing the skills and
management abilities of programme participants in defining the

boundaries

of business
responsibility, analysing processes and transforming
them for greater business efficiency, setting priorities and
implementing
monitoring of business process efficiency.

processes and areas of

initiatives, and skills for effective

As shown in Table 2 above, the names of
the courses at Lviv Business School
represent mainly traditional educational
content typical of modern economic
specialties at Ukrainian universities. At the
same time, it should be noted that MBA
programmes provide for: a) studying some
or all of the courses in English; b) applying

teaching methods and technologies
common to many foreign universities,
which contribute to more effective

development of professional competencies;
c) the orientation of the content of training
courses towards a set of knowledge, skills
and abilities corresponding to the
qualifications of a specialist certified under
the MBA programme/standard.

There are quite a few content
innovations among the author's training
courses in the business education system
in Ukraine. For example, the Volhynia
Business School of the National University
of Ostroh Academy offers author's training
courses and modules (short intensive
courses):

- Blockchainomics (S. Podiachev) — a
training course dedicated to blockchain, in
which not only humans or society, but also
artificial intelligence should become the
subject of economic relations.

- Chinese model of thinking in
business (O. Maniuk), which explores the
phenomena of thinking in terms of events
and changes, Dao philosophy as a horizon
of change in life and activity, and the
principles and models of strategic thinking

in the Chinese concept of
entrepreneurship.

- Game theory course (M. Tkachenko,
O. Hubanov) - which reveals the

[Source: edited by the author]

jIKk cBimuUWUTH [OpeAcTaBA€HA  BHILE
TabAuLg 2, Ha3BH HaBYAABHUX KYpPCIiB y
ABBIBCBKIil 1IKOAlI Gi3HECY IpeacTaBASIOTH
IepeBaKHO TpaguUifHUP 3MiCT OCBITH,
XapaKTEepPHUHN A9 Cy4aCHHX €KOHOMIYHHX

crieriaabHOCTEMN YKpPalHCbKHUX
YHIBEpPCHUTETIB. Bopgnaoyac BapTO
3ayBazKUTH, 10 IIporpaMu MBA

nependbavaroTh: a) BUBYEHHS YacTHHH abo
IIOBHOTO TIIepeAiky HaBYaAbHUX KYpPCiB

aHTAIMCBKOIO  MOBOIO;  0) 3acTOCyBaHHS
OpUTaMaHHUX  OaraTboM  3apyOizKHUM
yHiBepcHUTeTaM METOMIB 1 TEeXHOAOTiH
HaB4YaHHS, 110 CIIPUSIIOTH OiAbII
e(peKTUBHOMY PO3BUTKY HOpodeciiHux
KOMIIETEHIT]; B) opieHTAallif0 3Mmicty

HaBYaABHUX KYpPCiB Ha CYKyIHICTh 3HaHb,
yMiHb 1 HaBHWYOK, II0 BiANOBigarTh
KBaaidikarii daxiBrs, cepTudikoBaHOTO
3a nporpamoro / crangapTom MBA.

Mocutek Garatro 3micmoeux iHHoeauiil
cepesl aBTOPCBKUX HaBYaABHUX KYpCiB ¥y
cucreMmi 0i3Hec-ocBiTM B Ykpaini. Tax,
HaIpUKA3QZ, y BOAWMHCBHKIH 06i3HeC-IIKOAi
HartioraavHoro yHiBepcuTeTy "OcCTpo3bKa
akageMisa" IIPOIIOHYIOTHCH aBTOPCHKI
HaB4YaAbHI KYpPCH Ta MOZAYAi (KOPOTKi
IHTEHCHBHIi KypCH):

- BaokueiiHoMikmu
HaBYaABHOTO Kypcy, IIPHUCBAYEHOIO
OAOKUEHHY, 3a SIKOTO cy0’eKTOM
€KOHOMIYHUX BITHOCHH Ma€ CTaTH He AUIIIEe
AIOJMHA YU CYCIIIABCTBO, a U INTyYHUH
IHTEAEKT;

- Kuratickkoi MoOeAi MHCAEHHA Y
6izHeci (O. MaHiOK), B MeXax SKOTO
PO3KpPHUBAIOThbCH  (PEHOMEHH  MHCAEHHS
nomigMu Ta 3MiHamu, gisocodis [Jao gk
o0piti 3MiH y 3KUTTI ¥ OiFIABHOCTI,
OPUHIUIIN Ta  MOJEAI  CTPaTEridyHOTO

(C. Ilog’aueB) —

11
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peculiarities of game-theoretical thinking
in the business education system.

- Japanese business culture and
ethics module (M. Takakhashi), which
expands entrepreneurs' knowledge of the
peculiarities of doing business in Japan
[20].

Educational programmes in national
business courses and schools are often
divided into thematic clusters. A cluster is
known as a special way of organizing
educational content in the form of
interconnected online pages, combining:

1. Main page (Pillar Page) - a
comprehensive page that covers the
general topic of educational content.

2. Supporting pages (Cluster Content)
— a collection of individual articles or posts
that detail knowledge on a topic covered by
the discipline's curriculum.

3. Internal links -  supporting
paths/routes for content replenishment for
a more in-depth study of the discipline.

The main advantages of thematic
clusters include, first and foremost:

1) A clear signal about understanding
the topic or problem for different search
engines (so-called "thematic authority").

2) Better ranking of the site for keywords
related to the topic being studied (improved
SEO - Search Engine Optimisation).

3) Ease of searching for information
using deductive models (from general to
specific).

Some national business schools
highlight the axiological component in the
structure of their training courses. For
example, the National University of Kyiv-
Mohyla Academy Business School offers
students a list of core values for each
educational component. For example, the
course "Strategic Thinking: From Idea to
Implementation" (2025) aims to shape the
following values:

1) understanding the focus
system architect's attention;

of the

2) ability to see the integrity and
openness of the system (company,
organization);

3) ability to form a leading idea for
building a business strategy;

4) ability to see systematically the DNA
of the system and its adaptive capabilities;

MHCAEHHSI B  KHUTAMHCBKIH  KOHIIEMILi
OiATTPUEMHUIITBA.
- Kypc irporexniku (M. Tkadenko,

O. I'ybaHOB) — aKUil PO3KPUBAE OCOOAUMBOCTI
iIrpOTEeXHIYHOTO MHUCAEHHS y CUCTeMi Oi3HecC-
OCBITH.

- Monayab AIIOHCBHKOI [iAOBOI KYABTYPH
Ta etuku (M. Takaxamim), IO PO3LIUPIOE
3HaHHS IIANPHUEMIIIB IIPO  OCODAMBOCTI
BeneHHs Oi3Hecy B dAnowHii [20].

[IporpamMu HaBYaHHS y BITYHM3HAHUX
Oi3Hec-Kypcax 1 IIIKOAaX M[OOCHUTH YacTo
TIIOMIASIIOTECA Ha TeMaTH4YHi KAacTepH. 9K
BiZJOMO — KAacTep — e ocobAMBHil CrIOCiO
opraHizaii 3MiCTy OCBiTH y BHUTAdmdi
IIOB’A3aHUX MiXK COOOI0 OHAAHH CTOPIHOK,
110 06’eMHYyE:

1. F'oaoBHY cToOpiHky (Pillar Page) -
KOMIIAEKCHY CTOPiHKY, $IKa BHCBITAIO€
3araAbHy TE€MY OCBITHBOI'O KOHTEHTY.

2. onomixkHi cTopinku (Cluster
Content) — cykKynHicTb OKpeMHUX cTaTe! 4Hn
IIOCTiB, fKi A€TaAi3yIOThb 3HAHHS 3 TEMH,
nepenbadyeHol HaBYaABHOIO IIPOrPaMoIo
JAUCLIUIIAIHH.

3. BHyTpilIHi IOCHAQHHSA — JOIIOMIiXKHI
IASXW / MapUIPyTH IIONIOBHEHHST KOHTEHTY
[AS OiABIIT TAMOOKOTO BUBUYEHHS HaBYaAbHOL
OUCLTUIIATHH.

Cepen OCHOBHHX IlepeBar TeMaTHYHHUX
KAacTepiB MOXKHa Ha3BaTH, [IEPEeJOBCIM:

1) Yirku# curHaa Opo po3yMiHHHI TEMHU
4M [OpobGAeMH [Ad PI3HHUX MOIIYKOBHUX
cucTeM (T.3B. "TeMaTU4YHUN aBTOPUTET").

2) Kpame paHxXyBaHHS CcalTy 3a
KAIOUOBHMHM CAOBaMH, SKi IIoB’g3aHi 3
TEMOIO, IIPU3HAYEHOI0 [IAS BHUBYEHHI
(moaimmienns SEO - Search Engine
Optimization, TO6TO IIOIIIYKOBOIL
orrrumiszartii).

3) Aerxkicty y mnomyky iHdopmarlii 3
BUKOPUCTAHHAM [JEeAYKTUBHUX MoOJeAeH
(Bix 3araabHOIO /10 KOHKPETHOTIO)

Oxpewmi BiTYM3HSAHI 0i3HEC-TITKOAH
BUIIASIIOTH ¥ CTPYKTYPi HaBYaAbHUX KYypPCiB
arciono2iuHuil. KomnonHexHm. Tak, 0i3Hec-
IKoAA HamionaarHOTrO YHiBEpCUTETY
"KueBo-MoruassHChbKa akageMid" ITPOIIOHYyE
CTyZleHTaM / cayxadaM II€pPeAiK OCHOBHUX
uiHHocmetl ji o) KOXKHOI OCBITHBOI
KOMIIOHEHTH. Hanpuxkaaz, KypcC
"CrpareriuHe MHCAE€HHs: Bixm imei mgo
BTineHHa" (2025 p.) cnopamoBaHUM Ha
dopMyBaHHA TaKUX IiIHHOCTEH:

12
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5) ability to attract external resources
for the development of the business
system;

6) awareness of the underlying logic of
the development and transformation of
business systems;

7) understanding the relationship
between the mission of the business
system and its operating model [21].

It should be noted that the content of the
above values, despite their pronounced
axiological nature, is closer to the content
of the professional competencies of a
graduate based on the results of studying
this course. This conclusion can be drawn
by analyzing the structure of this and other
courses at the National University of Kyiv-
Mohyla Academy Business School planned
for 2025 [22], such as "Strategic Thinking:
From Idea to Implementation”, "Economic
Thinking. New Paradigms", "Strategic
Marketing for Top Managers", etc.

In general, based on our analysis of the
curricula of national business schools, we
can conclude that:

1. The content of  business
education in Ukraine has developed
gradually, depending on the stage of
development of business education
structures and institutions.

2. The development of business

education content depends entirely on the
type and level of the curriculum offered to
participants. These may include Executive
MBA, Presidents' MBA, Mini MBA, Post
MBA programmes, etc.

3. The content of  business
education is quite innovative and rarely
includes academic disciplines traditionally
associated with economic education in
Ukraine. In our opinion, this indicates that
business education is primarily designed
for participants who have some experience
in business and who mainly have an
economics or other related education at the
first (bachelor's) or second (master's) level.

4. The content of  business
education in Ukraine also depends on the
wishes of foreign  partners and
stakeholders who can directly or indirectly
influence it. In addition, the basis of
business education content is determined
by its standards, among which the MBA
standard occupies a prominent place.

1) po3yminHgA dokycy yBaru
apxiTekTopa CUCTEMU;

2) BMiHHA 0Oa4uTH  IliAicHiCTE  Ta
BiOKPHUTICTE CHCTEMHU (xommIaHii,
oprasizartii);

3) yminHa ¢opMyBaTH OPOBIAHY igero
s TIOOyIOBU cTparterii 0i3Hecy;

4) 3maTHICTH MO0 CHUCTEMHOIO OadeHHS
JHK cucremum Ta ii agmanTaliifiHUX
MO>KAHBOCTEM;

S) BMiHHA 3aAydaTH 30BHIIIHI pecypcH
10 PO3BUTKY 0i3HEC-CHCTEMU,;

6) yCBiIOMAEHHSI TAHMOMHHOI  AOTIKH
PO3BUTKY Ta TpaHcdopmMmalli 6i3Hec-
CHCTEM;

7) PoO3yMiHHS CHiBBiZHOIIIEHHHA Micii
6i3Hec-cucTeMU Ta MomeAi i
dyHKIioHyBaHHS [21].

3a3Ha4yuMo, II0 3MiCT HaBEAEHUX BUIIE
LiHHOCTeH, HOIIPHU BUpaskeHUH
aKcioAoTiyHUH XapakTep, OiAbII OAM3BKHUH
oo 3micty mnpodeciiHuX KOMIIETEHINH
BUIIyCKHHUKA 3a pe3yAbTaTaMH BUBYEHHS
ObOTO Kypcy. Takuii BHCHOBOK MOXKHa
3pO0UTH, aHAAI3YIOYHU CTPYKTYPY IIBOTO Ta
IHITUX HaBYaABHHUX KypPCiB y 0i3HeC-IITKOAi
HY "KueBo-MoruagHCEKA axkamgeMmida"”,
nepexbadenux Ha 2025 pik [22], 4K,
Hanpukraan, "CrpareriyHe MHCAEHHS: Bif
imei mo BTineHHsa', "EXOHOMIYHE MHCAEHHS.
Hosi HnapagurMu’, "Crpareriayuuit
MAapKETUHT [IAs TOHIB" Ta iH.

3arasoM, BUXOAAYU 3 IIPOAHAAI30BaHUX
HaMM IIporpaM HaB4YaHHS Y BITYHM3HSIHUX
6i3HeC-IIIKoAaX, MOKEMO KOHCTATyBaTH, III0:

1. 3wmicr 6i3Hec-ocBiTM B YKpaiHi
dopMyBaBCcs IIOCTYIIOBO, 3aA€XHO Bif
eTary PO3BHTKY 0i3HEC-OCBiTHIX CTPYKTYP
Ta YCTaHOB.

2. Pospobka 3wmicty 6i3Hec-ocBiTH
IIIAKOM 3aA€XUTh Bil THUIIy 1 pPiBHA
HABYaABHOI IIporpamMu, 3allipOIIOHOBAaHOL
ydacHHKaM. Tak, 11¢ MOXyTb OyTH

nporpamu Executive MBA, Presidents’
MBA, Mini MBA, Post MBA i T.11.

3. 3wmict 0i3HEC-OCBITH € [IOCHUTH
IHHOBaILIHUM i 3pigKa BMillye TpaguILlifiHO
OpUTaMaHHI €KOHOMIiYHi¥ ocBiTi Ykpainu
HaBYaAbHI aucuunaiau. Ha Hamy aymky,
IIe € CBimueHHAM TOro, IO Oi3Hec-ocBiTa
po3paxoBaHa, IIEPEAOBCIM, Ha Y4aCHUKIB,
1[0 MaloTh [EeBHHM mocBim  0OisHec-
OIIABHOCTiI, 9Ki IepeBakHO  MaroTh
€KOHOMIYHY 4YM IHIIy CYMiKHY OCBITY

13
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Conclusions and research
perspectives. Thus, we have analysed
educational content in national business
schools in the period 1991-2025. Based
on the study of numerous scientific
sources and materials on the activities of
individual business schools in higher
education institutions in Ukraine, it was
found that there is a need to extrapolate
the globally accumulated practice of
training specialists for the business
sector into the activities of domestic
business schools, which have relatively
little experience in various educational
models.

Based on the analysis of the concept of
«educational content», it was concluded
that the educational content in Ukrainian
business schools has specific
characteristics, which are determined, on
the one hand, by the peculiarities of the
training of specialists and relevant
educational programmes, and on the
other hand, by a significant online
segment in the organization of the
educational process. It has been noted
that the content characteristics of the
educational process in business schools
in recent years increasingly correlate with
global and European experience. The
features of the educational content of the
MBA programme "Global MBA in
Sustainable Development - Online" at the
"SRH Fernhochschule" business school
(Germany) are presented. The place and
role of individual training courses,
modules and clusters in the educational
content in business schools have been
analysed. The structure of content
clusters (Pillar Page, Cluster Content and
internal links) 1is clarified. Content
innovations in business education are
characterized using the example of the
Volhynia Business School; the content of
author courses at the National University
of Kyiv-Mohyla Academy Business School
is analysed. It was concluded that the
development of business educational
content depends on the type and level of
the curriculum offered to participants
(primarily the Executive MBA, Presidents'
MBA, Mini MBA, and Post MBA
programmes).

nepmioro (6akaaaBPCBKOTO) YH OPYTroOro
(MaricTepchKOro) piBHiB.

4. 3wmict 6i3Hec-ocBiTHM B YKpaiHi
3aA€XKUTD TaKOK Bif nobaxkaHb

3apyOiKHUX MapTHEPIB Ta CTEHUKXOANEPIB,
dKi MOXKYTb IIpsIMO YU OIIOCEPEIKOBAHO
BIIAUBaTH Ha HBOro. Kpim Toro, ocHoBa
3MmicTty 0i3HEC-OCBiTHM BH3HA4a€eThbCda i
CTaHOapTaMH, Cepel dKHUX YiAbHE Miclie
3aiimae cranmapt MBA.

BHCHOBKH Ta IIEPCIEKTHBH
mocAimkeHb. OTXKe, HAMH [IPOAHAaAI30BaHO
3MICT OCBITH Y BITYU3HSIHUX 0i3HEC-IITKOAAX Y
nepion 1991-2025 pp. Ha  Iifacrasi
BUBYEHHS YHCA€HHUX HAYKOBUX [3KEPEA Ta
MaTepiasiB MiIABHOCTI OKpeMHUX Oi3Hec-IIIKiA

B 3akaagax BUIIOI OCBiTH  YKpaiHU
KOHCTATOBAHO, IO iCHye€ HEOOXiZHIiCTb
E€KCTPaIlOAIOBATH  HAKOIIMYeHy Yy  CBiTi

IIPaKTUKY IIiATOTOBKU (PaxiBILB aad cepu
OizHecy B MiSIABHICTH BIiTYM3HSIHUX Oi3HEC-
IIKiA, $9Ki MaloTh BIiJHOCHO HEBEAUMKUH
[OCBi MiSIABHOCTI ¥ MeXKaxX Pi3HOMAaHITHHUX
OCBITHIX MOA€eA€H.

Ha migcraBi anHaaidy moOHATTS "3MicCT
ocBiTH" POPMYAROBAHO BUCHOBOK, IO 3MiCT
OCBiTH B 0Oi3Hec-IIKoAaxX YKpaiHH Mae
cnerudiky, IO BHU3HAYAETHCS, 3 OHOTO
00Ky, 0COOAMBOCTSMM HAIIPSIMY MiATOTOBKH
draxiBIIiB i BiANOBIIHUX OCBITHIX mIporpaM, a
3 iHIIIOrO — 3HAYHHUM OH-AaM¥H CErMEHTOM B
opraHizartii HaBYaABHOTO IIPOILIECY.
BiznzHaueHo, 110 3MiCTOBI XapaKTepPHUCTHUKHU
OCBITHBOTO IIpPOIleCy B 0Oi3HEC-IIIKoAaX B
OCTaHHiI POKM JefaAi OiAbllle KOPEAIIOTH 3i
CBITOBUM Ta €BPOIEUCHKUM [OOCBIZIOM.
[TpencraBA€HO OCOOAMBOCTI 3MiCTy OCBITH 3a
nporpamoro MBA "Global MBA B raaysi
CTaAOTO PO3BUTKY — OHAAHH' y Gi3HEC-IITKOAi
"SRH Fernhochschule" (Himewuwnna).
[IpoanasizoBaHO MiCIle 1 POAB OKPEMHX
HaBYaABHUX KYPCiB, MOAYAIB i KaacTepiB y
3MiCcTi OCBiTH B Oi3Hec-IIIKoAax. 3’sICOBaHO
CTPYKTYpPY 3MicToBux KaacTepiB (Pillar Page,
Cluster Content Ta BHyTpillIHI HOCHAQHHS).
CxapakTepu3oBaHO 3MICTOBI iHHOBallii B
OizHec-ocBiTi Ha mnpuKAani BoAmHCBHKOI
Oi3Hec-ITKOAH; [IpoaHaAi30BaHO 3MICT
aBTOPCBKUX KypciB y 0i3Hec-mmkoai HY
"KueBo-MoruassHCbKAa axkagemisa’.
CdopMyabOBaHO BHCHOBOK, III0 PO3pobKa
3MicTy Oi3HEC-OCBITH 3aA€KUTH Bim TUILy i
piBHA HaBYaABHOL Iporpamu,
3aIlIpOIIOHOBAHOI yYacHHKaM ([epeIoBCiM,
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The research  perspectives are | mporpamu Executive MBA, Presidents’ MBA,
determined by the analysis of leading | Mini MBA, Post MBA).
global business programmes in the ITepcnekmuea nodanvuwiux O0OCNIOXKEHb
activities of national business schools. BH3HAYAETHCS aHaAi30M IIPOBIHUX
cBiTOBHUX O0i3Hec-TiporpaM y MdiIABHOCTI
BITYM3HAHUX Gi3HEC-IIIKIA.
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METHODOLOGICAL ACCEPTUATION FRAMEWORK OF LEADING APPROACHES
IN CONTEMPORARY SCIENTIFIC AND PEDAGOGICAL RESEARCH

S. L. Yatsenko*

The article provides a comprehensive analysis of the phenomenon of acceptuation of
methodological approaches in contemporary scientific and pedagogical research. The contributions of
domestic and foreign scholars to elucidating the key pathways for the acceptuation of leading
methodological approaches in modern scientific studies are examined.

An analysis of contemporary scientific and pedagogical research reveals that the efforts of early-
career researchers to construct a unified research strategy through the systematic integration of
methodological approaches within a single dissertation project remain insufficient, often resulting in
their fragmentation. The phenomenon of acceptuation is theoretically substantiated as a mechanism
for the selection, coordination, and integration of leading methodological approaches in modern
scientific and pedagogical research, as well as for identifying prospects for acceptuation as a
component of the formation of a researcher’s methodological culture.

The essence of priority directions for the development of the methodological culture of the teacher-
researcher is highlighted, and the interrelationships among leading scientific approaches implemented
in contemporary research are outlined. It is demonstrated that acceptuation, considered as a scientific
and methodological category, ensures the integration of different paradigms, contributes to the
formation of a holistic research strategy, and functions not only as a methodological tool but also as
a worldview guideline for research. The essence of the acceptuation of axiological, competence-based,
personality-oriented, systemic, and synergistic approaches is defined. The main directions of
acceptuation of leading methodological approaches and the risks that may arise in the process of its
implementation within a specific scientific and pedagogical study are characterized. The article
outlines ways of systematically conceptualizing the process of acceptuation of leading methodological
approaches in contemporary scientific and pedagogical research, with the possibility of applying its
key provisions in the preparation of a dissertation.

Keywords: acceptuation, methodological approaches, scientific-pedagogical research,
methodological culture.
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AKIIEIITYALISA ITPOBIJHHX METOOOAOI'TYHHUX ITIIAXOAIB Y CYJACHOMY
HAYKOBO-IIEJATOTTYHOMY OOCAIAXXEHHI

C. A. SAluenko

Y ecmammi 30ilicHeHO KOMNeKCHUU aHali3 heHOMeHY aKyenmyauyii mMemoOos02iuHUX nidxo0i8 Y
cyuacHux Haykoso-nedazo2iuHux Oocnio)keHHsx. IIpoaHanizogaHo 6HecoK SIMUUSHSHUX ma
3apybiKHUX YUEHUX Y BUCBIMJIEHHI NPOBIOHUX WIISXI8 aKuenmyauii npogioHUX MemoOOI02IUHUX
nioxo0i8 Yy CYUacHUX HAYKOBUX OOCTIOIEHHSIX.

Y pesynemami aHaNi3Yy CYUACHUX HAYKOBO-NeOa2o2iMHUX OOCHIOIKEeHb  3'SICO8AHO,  UL0
HedoCmamHiMU € CnPoduU MONO0UX YUEHUX w000 8ubydosy8aHHs €0uHoi 0ocniOHUYUbKOI cmpameeaii
wsixom ix cucmemHoi iHmezpauyii 8 mexax KoHKpemHoi oucepmauiiiHoi pobomu, nonepeorKeHHs
neeHoi ix ppaemenmauii. Teopemuuro o6TPYHMOBAHO PEeHOMEH aKUenmyauii sk MexaHism eubopy,
Y32000KeHHsL Tl iIHmezpayii NposioHUX MemOO0N02IUHUX NIOX00i8 Y CYUACHOMY HAYKO80-Nedaz02iuHOMY
O0OCLIOXKeHHI, a4 MmaKoX Y BU3HAUEHHI nepcneKkmug akyenmyauyii sik cKkiadogoi GopmyeaHHs
Memo00102i4HOT KYsibmypu OOCNIOHUKA.

BucgimneHo cymHicme npiopumemHux Hanpsimie po3gumiry mMemooo102iUHOT Kysnemypu nedazoza-
JocniOHUKA ma OKpec/leHO 83aeM038°S130K MK NPOBIOHUMU HAYKOBUMU NIOX00AMU, ULO
peanizyromuscst 8 CYUACHUX HayKosux po3eidkax. [logedeHo, uo aKkyenmyayis, ika po32.1510aemucsi ik
HAYyKo80-mMemoooi02iuHa Kamezopis, 3abe3neuye iHmezpayiro pisHUx napaduam, Cnpusie popMy8aHHIO
yinicHoi OocniOHUUbKOi cmpamezii, € He milbKU MemoOOJ02UHUM HCMmpYymeHmom, ane U
C8IMO2NSIOHUM OpieHMUpoMm OO0CNiOXKeHHs.. BusHaueHo cymHicms axuyenmyayii aKcioslo02iuHoz2o,
KOMNEemeHiCHO20,  OCOOUCMIHO  OpPIEHMO8AHO20,  CUCMEMHO20, CUHezpzemuuHo20  nioxoois.
Cxapaxmepu308aH0O OCHOBHI HANPSMU AKUenmyayii npogioHUX Memoo002IUHUX NIOX00i8 MA PUSUKU,
AKL MOKYmb eUHUKAMU Y npouyeci ii peanizayii 8 mexax KOHKPEemH0o20 HAYKO80-nedaz02iuHo20
odocnioxeHHs.. OKpecneHO WNSIXU CUCMEeMHO020 OCMUCTEHHST npouecy axkyenmyauii npoeioHux
MEMOO0A0ITUHUX NiOX00i8 Y CYUACHOMY HAYKOBO-NEOAROIUHOMY OOCAIONKEHHI 3 MONJAUBICINIO
BUKOPUCMAHHSL OCHOBHUX i Nos1osKeHb Y npoyect nidzomosku oucepmayiiiHoi pobomu.

Knrouoei cnoea: axyenmyayis, Memooos02iuHI ni0xo0u, HAYK080-nedazo2iuHe OOCNIOIEeHHSL,
Memo0o02iuHA KYAbmypa.

Introduction of the issue. The current
stage of development of pedagogical science
and practice is characterized by diversity

and multidirectionality of scientific
research, which is increasingly based on
the principles of interdisciplinarity,

integration of approaches and methods,
and orientation toward the individual as a
subject of the educational process and the
highest social value. In general, this
concerns the complication of the subject
field of contemporary scientific inquiry,
which determines the urgent need to clarify
and coordinate scientific approaches in
accordance with their relevance to the
theoretical and methodological
foundations of a particular study.

This necessitates addressing the process
of identifying, selecting, coordinating, and
integrating leading methodological
approaches that serve as "framework"
guidelines for the researcher and define the
essence of the concept of acceptuation.

Proceeding from the understanding that
the methodology of pedagogy cannot

ITocTaHoBKa npobaemu. CydacHwuii eran
PO3BUTKY IIeNaroriyHoi HayKW i HpakTHUKHU

XapaKTepU3yeThCsl  Pi3HOMAHITHICTIO  Ta
0araTOBEKTOPHICTIO HAYKOBHX OOCAIIKEHBD,
dKi [Aefasl  dacTilie  I'pPyHTYIOTBCS —Ha

IPUHIIAIAX MDKIUCITUIIAIHAPHOCTI,
igTerpamii mixoaiB i MeToiB, opieHTAallil Ha
AIOIMHY-Cy0'€KTa OCBITHBOTO IIPOIIECY SK
HA¥BUINy CyCIABHY IUHHIiCTB. Maerscd
3araaOM IIPO YCKAQIHEHHSI IIPEIMETHOIO
oAd Cy4aCHHX HAYKOBHX PO3BLIOK, IO
JeTepPMiHy€e HaraabHy ITOTpe0dy B yTOYHEHHi
Ta y3TO/[KEHHI HAyKOBHX IMIiIXOAIB Ha
IIPUHIMIIAX IX PEeAeBaHTHOCTI TEOPETHKO-

METO/IOAOTIYHHX  3acazaM  KOHKPETHOIO
JOCAI/IZKEHHS]. 3asHadeHe 3YMOBAIOE
3BEpPHEHHSI [0 TIIPOLleCy BH3HAYEHH,

BUOKPEMAEHHS, V3TO/KEHHsI Ta iHTerparii
IPOBITHUX METOMAOAOTIYHUX MiAXOMIB, SKi
CAYTVIOTh B SKOCTi "pPaMKOBHUX' OPI€HTHUPIB
IAS JIOCAITHHUKA 1 OKPECAIOIOTH CYTHICTH
OHATTS "aKIIeNTyaltis".

Buxogsuu 3 MipKyBaHb, 110 METOAOAOTII
IIeJarorikul He MOXKE 3aAUIIaTHCd Y CTaHi
CTATUYHOCTI 3 OTASly Ha CHCTEMHI IIpOIeCH
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remain static in view of the systemic
transformation of social institutions and
educational practice under today’s
complex conditions, the need for its
renewal, acquisition of new forms, and the
search for innovative paths of scientific
inquiry becomes especially relevant [7: 15].
Thus, the problem of acceptuation of
methodological approaches is defined as
one of the conceptually significant issues
for shaping the scientific paradigm of
contemporary scientific and pedagogical
research.

Current state of the issue. A
significant contribution to the
development of the  problem  of

acceptuation of scientific approaches,
principles, and methods - reflecting a
tendency toward active comprehension of
the role of methodology in pedagogical
research — has been made by N. Volkova

[13], O. Dubaseniuk [4], S. Sysoieva,
T. Krystopchuk [12], M. Fitsula [5],
V. Sheiko, N. Kushnarenko [11],
Ye. Khrykov, O. Adamenko, V. Kurylo,
and others [9]. Foreign scholars such as
K. Christian [3], J. Hiebert, J. Cai,
S. Hwang [6], K. Williamson, and
G. Johanson [15] examine promising

ways of implementing research projects,
research methodology, organization and
conduct of scientific studies, and the
specifics of applying research methods
within modern scientific paradigms.
Defining a scientific approach as the
theoretical or logical basis for considering
or designing the object under study - a

set of methods and techniques for
carrying out activities based on a
particular idea or principle -
O. Dubaseniuk emphasizes the

importance of selecting an approach from
a certain position regarding any problem
or phenomenon. We agree with the
scholar’s assertion that "the complexity
and multidimensionality of pedagogical
practice and the level of development of
the theory and methodology of
professional education allow researchers
to turn to a variety of approaches, both
well-established and widely tested, as
well as modern scientific
approaches" [4: 65].

TpaHcdopMarlii COIiaABHUX IHCTUTYTIB Ta
OCBITHBOI IIPAKTHKM B CKAQIHUX yMOBax
CBOTOJICHHSI, aKTyaAbHOI € IoTpeba B il
OHOBAEHHI, HaOyTTi HOBUX (QOpPM, IIOLIYKY
IHHOBAIIMHMX IASXiB HAyKOBHX ITONIIVKIB [7:
15]. Otxe, mpobaeMa aKnenTyarti
METOMOAOTIUYHUX IIi/IXOMiB BHU3HAYAETHCH SK
omHa 3 KOHIIENITyaAbHO BaXKAUBHUX [AS

dopMyBaHHA HayKOBOi napagurMmu
Cy4acHHUX HayKOBO-II€JaTrOTiYHUX
[IOCAiPKEHb.

Anaais OCTaHHIX  JDOCAiIKEeHBb i

myOaikamiii. Baromuifi BHECOK y PO3POOKY
IpoOAEMH aKIIeNTyallii HAyKOBHX IIiIXOiB,
OPUHIIUITIB Ta METO[iB, II0 3acBimuye
TEHIEHINIO [0 AKTUBHOIO OCMHCAEHHSI POAi
METOJ/IOAOTIl B IMIEMATOTIYHUX JOCAIPKEHHSIX,
apmiticauam H. Boakosa [13], O. [ybaceH:ok [4],
C. Cucoepa, T.Kpucromuyk[12], M. diryaa
[5], B.Ietixo, H. Kymmnapenko [11],
€. Xpukos, O. Aramenko, B. Kypuao Ta in. [9].
3apy6izkHi BueHi K. Kpicrian (K. Christian) [3],
[x. ldepr (J. Hiebert,), [Ix. lait (J. Cai),
C.XBanr (S.Hwang) [6], K. Biabsamcon
(K. Williamson), T.Hoxamcon (G.Johanson)
[15] posrasmaroTe MEPCHEKTUBHI  ITIASXH
peaaizarrii JOCALTHUITBKIIX IIPOEKTIB,
METO/IOAOTIIO, OpraHi3allifo Ta IIPOBEIEHHI
HAyKOBHX JIOCAi/KEHb, 0cobAHBOCTI
3aCTOCYBaHHSI ~ METOiB  JOCA[DKEeHbL V
Cy4aCHHX HAyKOBHX IIapaJurMax.

Busznagyaroun  HaykoBUM — Imiaxim 8K
TeopeTudHe abo AOTiYHE MiAIPYHTS PO3TASIITY
ab0 TIPOEKTYBaHHS OOCAIKYBaHOTO 00’€KTa,
CYKYTIHICTb CITOCOOIB i IPpUHOMIB 3/1iHICHEHHS
MiFIABHOCTI Ha OCHOBiI Oyab-gkoi imei abo
npunnuny, O. [lybaceHIoK CTBEPIKYyE IIPO
BasKAMBY POABb HOT0 BUOOPY 3 HEBHOI MO3MUIIiT
CTOCOBHO Oyab-siKOi  MIpobAeMH, SIBHIIIA.
[Toromkyemocs: 3 MipKyBaHHSIMH BY€HOI, III0
"CKAQOHICTb, 0araTOMIpHICTh IIeOAaroriyHOl
IIPaKTUKW 1 PpiBEeHb PO3BUTKY Teopii i
METOMUKHN HIPOdeciiHOI OCBITH [03BOASE
HAyKOBILIIM 3BEPTATHCS OO Pi3HOMAaHITHHX
IiaxXomOiB, SIK 10 TAKUX, 1110 B3Ke YTBEPAHANCS,
OPOHIIIAM IIIUPOKY ampobarlifo, Tak i A0
Cy4aCHHMX HayKOBUX ITixomiB" [4: 65].

N cy4JacHilt IeJaroriyHif Hay1i
METOAOAOTIUHUH ITiAXiA TAYMadUTBCS TaKOK

dK CYKyIIHICTH izmel, 110 BHU3HAYAIOTh
3araabHy HAyKOBY CBITOTASITHY IIO3HUILiIO
BYEHOIO, IIPUHIMIIN, ILI0 BHU3HAYAIOTh

OCHOBY CTpaTeTii JOCAITHUIILKOI MiIABHOCTI,
a TakOoK CITOCOOH, IPUHOMU, TIPOLIEAYPH, TKi
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In contemporary pedagogical science, a
methodological approach is also
interpreted as a set of ideas that
determine the general scientific worldview
position of the researcher, the principles
underlying the research strategy, as well
as the methods, techniques, and
procedures that ensure the
implementation of the chosen strategy in
practical activity [2: 36].

N. Volkova focuses on the necessity of
integrative combination of empirical and
theoretical methods in pedagogy, which
ensures methodological consistency and
effectiveness of scientific inquiry within the
chosen scientific approach [13: 27].

L. Kovalchuk conducts a component-
wise analysis of the implementation of
systemic-synergetic, personality-oriented,
activity-based, culturological, competence-
based, and anthropological approaches in
scientific and pedagogical research,
emphasizing their essence and the basic
requirements for their application in a
specific study [8: 15-21].

M. Fitsula emphasizes the importance of
maintaining a certain hierarchy of
methodological levels in scientific and
pedagogical research, within which the
philosophical level serves as the
substantive basis of any methodological
knowledge, defining worldview approaches
to cognition and transformation of
reality [5: 30].

V. Sheiko and N. Kushnarenko stress
the particular importance of achieving a
high level of methodological reflection by
the researcher in organizing scientific
activity and ensuring the effectiveness of
its results in the context of axiological
comprehension (material and spiritual
values), as well as the production of
specific values (cultural, educational,
pedagogical, professional, etc.) [11: 71].

O. Bashkir identifies methodological
research  culture as a  personal
phenomenon and a leading factor in
research effectiveness under conditions of
fundamentalization and universalization of
higher education, emphasizing that a
researcher must not only possess methods
but also be able to critically correlate
them [2].

3a0e3I1eyyroTh peaaizaltito oopaHoi crparerii
B IpakTU4Hil misgabHOCTI [2: 36].

Tax, H. BoakoBa 3ocepemkye yBary Ha
HEOOXiTHOCTI IHTErpaTUBHOTO IIOEHAHHS
EeMITIpUYHUX 1 TEOpPeTUYHUX METOiB B
Iefarorimi, Io 3ades3redye BiANMOBIOHICTH
METO/IOAOTIYHUX 3acan Ta 3abesnedye
e(peKTUBHICTh HAYKOBOI'O IIOIIYKY y MeXKax
BUOpaHOro HayKoBoro miaxomy [13: 27].

A. KoBaabdyK 37iHiCHIOE OACHeKTHUU
aHaai3 YIIPOBIZKEHHSI CHCTEMHOTO
CHUHEPIeTUYHOTO, OCODOHMCTICHOTO,
JUSIABHICHOTO, KYABTYPOAOTIYHOTIO,
KOMIIETEHTHICHOTIO, aHTPOIIOAOTIYHOTO
IiIXoaiB y HayKOBO-IIeJaTrOTiYHUX

[OCAIPKEHHSIX, aKLEHTYIOYM yBary Ha ix
CYTHOCTI 1 OCHOBHUX BHMOrax /10 peaail3artii
B KOHKPETHOMY HAyKOBO-IIEIarOTiYHOMY
JOCAiIKeHH] miaxony [8: 15-21].

[Ipo BaxKAUBICTH OJOTPUMAHHSI II€BHOI
CYHiApSAHOCTI  piBHIB ~ METOHOAOT B
HayKOBO-TIENATOTiYHUX  JOCAI/KEHHAX, V
Mexkax gkKoi pinocodpcbKull  piBeHb €
3MiCTOBOIO OCHOBOIO Oy1b-IKOTO
METOJOAOTIYHOIO 3HAHHS, III0 BH3HA4ae
CBITOTASIAHI TAXOAUW A0 IIPOLIECY ITi3HAHHS
Ta IIEPETBOPEHHH [MiMCHOCTI, 3a3Ha4dae
M. diyaa [S: 30].

Ha ocobauBiti 3HAYyHIOCTI [IOCSTHEHHS
BHCOKOTO PIiBHA METOMOAOTIYHOI pedaercii
[OCAITHMKA B IIPOIIECi opraxizailii HaykKoBOi
IiSIABHOCTI Ta 3a0e3reyeHHs epeKTUBHOCTI 11
PE3YABTATIB ¥ KOHTEKCTI iX aKCiOAOTiYHOTO
OCMHCAEHHSI  (MaTepiaabHI Ta  [OyXOBHI
LiHHOCTI), a TaKO¥XK IIPOAYKYBaHHSI BAACHHUX
crrerpigHUX [IHHOCTEH (KyABTYPHIi, OCBITHI,
IIeJaroTivHi, npodpeciiini TOILIO)
HarosoliyroTs B. Illeiiko Ta H. KynirapeHko
[11: 71]

[IpoBimHUM YUMHHHUKOM PE3yABTATHBHOCTI
[IOCAiTPKEeHb O. Bamkip BH3HAYae
METOLOAOTIUHY HayKOBO-IOCAITHUITBKY
KyYABTYPy $K OCOOHCTICHHY QeHOMEeH B
yMoOBax dyHrameHTaaizarii Ta
yHiBepcaaizartii BUIIIO1 OCBiTH TA
HIIKPECAIOE, II0 OOCAIMHUK Ma€e HE AHIIe
BOAOIITH METOaMH, a ¥ YMITHU iX KPUTHUYIHO
cIiBBigHOCHUTH [2].

o mnpobaemMu yCBiZOMAE€HOTO  BHOOPY
HIASXIB  peaaizallii HayKOBO-II€AATOTIYHOIO
IOCAI[DKEHHST Y MeXKaxX  BiOIIOBiIHUX
METOJIOAOTIYHHX IIOXOMIB 3BEPTAAMCS TaKi
BITYM3HAHI HAYKOBII, 9K [. AHOCcOB, M. EABKiH,
M. T'oroBKOBa, A Kopobuenko Ta in. [1: 10].
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The issue of conscious selection of ways
to implement scientific and pedagogical
research within appropriate
methodological approaches has been
addressed by such Ukrainian scholars as
I. Anosov, M. Elkin, M. Holovkova, and
A. Korobchenko, among others [1: 10].

A brief review of contemporary
Ukrainian studies in the context of the
outlined problem allows us to assert the
relevance of acceptuation as a mechanism
for coordinating methodological
approaches, which determines the need to
examine it within this article.

Outline of unresolved issues brought
up in the article. Analysis of research
results concerning the conscious and

balanced choice of methodological
approaches allows identifying several
"problem fields" that require further

clarification. First of all, this concerns a
certain fragmentation in the consideration
of the phenomenon of acceptuation.
Analysis of dissertations in general
pedagogy, history of pedagogy, and theory
and methodology of professional education
shows that most researchers focus on
individual methodological approaches (e.g.,
systemic, activity-based, competence-
based, axiological, personality-oriented)
and attempt to explain their significance
within the studied problem. However,
insufficient attention is paid to building a
unified research strategy through their
systemic integration within a specific
scientific and pedagogical study, thus
preventing fragmentation.

Moreover, contemporary scientific and
pedagogical research increasingly employs
achievements from philosophy,
psychology, sociology, cultural studies,
etc., which requires an interdisciplinary
analysis of the problem under study. In
this regard, it is important not only to
combine methodological approaches but
also to ensure their = conscious
acceptuation, which should substantiate
the methodological foundations of the
research.

Another unresolved issue is the
correlation between classical and modern
methodological paradigms as guidelines for
contemporary scientific and pedagogical
research. Traditional research concepts

KopoTKuii orasgn MOOCAIIKEHb Cy4acHHX

BITUM3HAHNX HAYKOBIIB Yy  KOHTEKCTI
OKPECAECHOI pobaeMu J03BOALIE
CTBEPAKYyBaTHU Ipo aKTYyaAbHICTh
aKkIenTyalii 9K MeXaHi3My V3Io[KeHHs

METOMOAOTIYHUX IMIifIXOZIiB, II0 3yYMOBAIOE
HeoOXiHICTb HOro po3ragay B MeKax Iie€l
cTarTTi .

BuzineHHa  HeBHpillleHHX  paHilne
YaCTHH 3araAbHOI IIPOOAEMH, SIKHM
IPHCBAYYETHCH cTaTTA. Ananiz
pe3yAbTaTIB JIOCAIT>KEHb B acrieKTi
YCBIZIOMAEHOTO Ta BHBaXXEHOTO BHUOOPY
METOAOAOTIYHHX IIiaxXomiB JIO3BOASIE

BHOKPEMHTH KiAbKa "TIPOOAEMHHUX ITOAIB", gKi
BUMAararmTh IIOJAABIIONO BHCBITACHHS Ta
po3pobku. [Jo TakuX BigHEceMo, IepemaycCiMm,
eBHy  (pparMeHTapHICTb y  PO3TAdmi
denomeny  arunentyartii. Tak, aHaai3
QUCEePTALlHUX POOIT 3 3araAbHOI I€IarOTiKH
Ta icropii memarorikmu, a Takoi Teopii i
METOAVKHN IIPOodeciiiHOl OCBITH [O03BOASIE
CTBEP/KYBaTH, IO IIepPeBa’KHA OiABIIICTH
JOCAITHUKIB 30CEPEMKYIOThCS Ha aHaaisi

OKpeMHX METOIOAOTIYHUX OiaxodiB
(Hampukaaz, CHCTEMHOIO, [iSIABHICHOTO,
KOMIIETE€HTHICHOTO, aKCiOAOTIYHOTO,
0COOHCTICHO OpPIEHTOBAHOTO TOIIIO),

HaMararoTbCs IIOSICHUTH IX 3Ha4YeHHS B
KOHTEKCTi HOoCAimKyBaHoi rmpobaemu. [Ipote
HEeOOCTaTHIMH, Ha Hallly OyMKy, € CIIpobu
BUOyZIOBYBaHHS €IHO1L JIOCALTHHUITEKOL
CTpaTerii IIAIXOM X CHCTEMHOI iHTerpalli B
MezKaxX KOHKPETHOI'O HayKOBO-IIEAATOTiYHOIO
[OCAIPKEHHSsI, IIONEepe/XKEeHHT TIIeBHoi ix
dparmenTalii B guUcepTaliiiHiii POOOTI.
3a3HauNMO TaKOX, 1110 B CY4aCHUX HayKOBO-
IIeJATOTiYHUX [JOCAIIKEHHSIX BCE dacTillle
BUKOPHUCTOBYIOThCSI  3000yTKHU  (piaocodpii,
TICUXOAOTi], COIIiOoAOTii, KYyABTYPOAOTii TOIIIO,
110 BUMAara€ MiKIUCIIUIIAIHAPHOIO aHaaizy
JOCAIIKyBaHOI ~ HAYKOBIIEM  IIPOOAEMH.
BaxkanBUM y 3a3Hay€HOMY AacleKTi € He
AUIIE TIOEAHAHHS METOMOAOTIYHUX ITiIXOMdiB,
a ¥ ix ycBijoMAeHa akIlenTyallis, III0 Mae
CAyTYBaTH OOI'PYHTYBAHHIO METOIOAOTIYHHX
3acal JOCAILTKEHHS.

OkpiM TOrO, HEe BUPIIIEHOI 3aAUIIAETHCS
npobaeMa  CITiBBIHOIIIEHHS KAACHYHHX i
HOBITHIX METOMOAOTIYHUX MapagurM sK
OPIEHTHUPIB Cy4acCHOTIO HAYKOBO-
IIEAATOTIYHOIO  JOCAiKeHHd. Tpaauiiitizi
JOCAITHUITBKI KOHIIETIIIi XapaKTepH3yIOThCS
€BPHUCTHYHOIO IIiHHICTIO, aZieé BHMAaraioThb
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possess heuristic value but require
coordination with challenges such as
digitalization of education, strengthening
axiological aspects, comparative analysis
with national experience, formation of
global competencies, and development of
critical thinking among participants in the
educational process.

Thus, the article aims to outline ways of
systemic comprehension of the process of
acceptuation of leading methodological
approaches in contemporary scientific and
pedagogical research, with the possibility
of applying its main provisions in
dissertation preparation.

Aim of the research is to theoretically
substantiate the phenomenon of
acceptuation as a mechanism for selecting,
coordinating, and integrating leading
methodological approaches in
contemporary scientific and pedagogical
research, as well as to determine the
prospects of acceptuation as a component
of forming the researcher’s methodological
culture.

Results and discussion. Let us consider
the concept of acceptuation in the scientific
and pedagogical context. This term is used
in contemporary scientific discourse to
denote the process of conscious selection,
acceptance, and coordination of theoretical
and methodological approaches that form
the basis of research. Unlike the routine use
of methodological approaches and research
methods, acceptuation presupposes critical
reflection and integration of different
paradigms. From this perspective,
acceptuation can be viewed as a kind of
"methodological framework" that enables the
researcher, for example, to combine
humanistic, axiological, personality-
oriented, systemic, and competence-based
principles within a unified scientific field. Let
us examine examples of acceptuation of
methodological  approaches  commonly
implemented in contemporary scientific and
pedagogical research. The axiological
approach is based on the recognition of
values as the foundation of education,
learning, and personal development. It
focuses on spiritual and moral foundations
of education and the formation of students’
worldview orientations. N. Volkova traces the
relationship  between the  axiological

V3TO[PKEHHS, HaIIPUKAQZ, 3 BHKAUKAMHU
udpoBizartii OCBITH, HeoOXiTHICTIO
IIOCUAEHHSIM aKCIOAOTIYHMX acCIIeKTiB,
IIPOBEAEHHS IIOPIBHSABHOIO  aHAAI3y 3
BITYHU3HSIHUM JOCBiZIOM, dopMyBaHHS

TAODAABHMX KOMIIETEHTHOCTEH, 3a0e3IIe4eHHA
PO3BUTKY KPHUTHUYHOIO MHCAECHHS Cy0'€KTiB
OCBITHBOTO IIPOLIECY TOLIO.

TakuM  YHHOM, CTaTTd [TOKAWKAaHA
OKPECAUTH IIASIXU CUCTEMHOI'O OCMHCAEHHS
IpoLecy aKIlenTyarii [IPOBITHUX
METOOAOTIYHUX MiAXOAIB Yy Cyd4acHOMY

HayKOBO-IIEJATOTiYHOMY  JOCAIMPKEHHI 3
MOXKAMBICTIO BHKOPHUCTAHHA OCHOBHHUX ii
IIOAOXKEHb y IIPOIIECi HiITOTOBKU
QUcCepTalliiHOI poboTH.

MeTa craTTi 1oadra€ B TEOPETHUYHOMY
oOIpyHTYBaHHI (peHOMEHY akKIIeNTyallii gk
MeXaHi3My BHOOPY, Y3ro/I>KeHHS ¥ iHTerpartii
IPOBIMHUX METOAOAOTIYHUX ITAXOOIB Y

Cy4acHOMY HayKOBO-II€JaTOTIYHOMY
JOCAIPKEHHI, a TakKoX y BH3HA4EHHI
IIEPCHEKTHUB AaKIENTyallii sK CKAaIoBOi
dopMyBaHHA  METOMOAOTIYHOI  KYABTYPH
IOOCAITHUKA.

Buxaan OCHOBHOT'O MaTepiaay.
Po3sragaemMo moHarTsa akuentyailia' B
HayKOBO-IIeJaroridyHOMy KOHTeKcTi. LleH

TEPMiH BHUKOPHUCTOBYETHCH Y Cy4acCHOMY
HAyKOBOMY [OHUCKYpPCi [OaS  IIO3HA4YE€HHS
IIPOLIECY YCBiZOMAEHOTO BiAOOPY, IPUHHSITTS
Ta Y3TOMKEHHS TEOPETHKO-METOMOAOTIHHUX
MIiIXOMIB, gKi dopMyOTH OCHOBY
nocaimkenHd. Ha BigMmiHy Bim 3BH4YaiHOTO
BUKOPUCTAHHS METOAOAOTIYHUX IIiAXOMIB i
METO/IB [OCAIIZKEHHST aKIIenTyallis
nepenbadae KpUTHYHY pedaekcito Ta
IHTErpallifo pi3HUX HapagurM. 3 Oragay Ha
e, akIEeNTyallid MOXKe PO3TAdaTUCS €K
CBoepimHa '"MeTodoAoTiyHa paMmka', gKa
JI03BOASIE IOCAITHUKY, HAIIPUKAA, IIO€THATH
TYMaHICTH4Hi, aKcioAoriyHi, 0OCOOGHCTICHO
Opi€EHTOBaHi, CUCTEMHi Ta KOMIIETEHTHIiCHIi
3acay B €IUMHOMY HayKOBOMY IIOAI.

PosragHemMo  mpukaagy  akLenTyarli
METOIOAOTIYHUX  IMAXOmiB, 4Ki  9acTo
PEeasi3oBYIOTECH Y CydacHHX HAyKOBO-
IIeIaroriyHuxX JIOCAIIZKEHHSTX. Tax,
akcionoiuHuill  Miaxim  I'PyHTYETbCA  Ha

BHM3HAHHI ITIHHOCTEH K OCHOBH BHUXOBAHHSI,
HaBYaHHS 1 PO3BUTKY ocobucrocti. Bin
aKIeHTyE€ yBary Ha [QyXOBHO-MOPaABHHUX
3acaziax OCBiTH, (POPMyBaHHiI CBITOTASTHUX
opienTHpiB yuHiB. H. BoakoBa 1mpoctexye
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dimension of pedagogical research and its
humanistic orientation [13: 63].

Acceptuation of the personality-oriented
approach occurs through recognition of the
learner’s individuality, unique subjective
experience, natural potential, and needs.
In scientific and pedagogical research, this
approach is implemented by orienting
methodology toward identifying conditions
for forming student subjectivity and
designing educational environments that
correspond to individual developmental
trajectories [16].

Considering the competence-based
approach as one of the leading approaches
in contemporary pedagogy, its
acceptuation is associated with focusing on
the formation of key competencies
(communicative, social, digital, civic, etc.).
Given its integrative nature, this
necessitates modeling appropriate
research procedures [8: 157].

One of the most frequently implemented
approaches in scientific and pedagogical
research is the systemic approach, which
considers pedagogical phenomena and
processes as holistic structures composed
of interrelated elements. In the context of
acceptuation, it performs an integrative
function: it allows combining different
approaches within a single research logic,
ensures universality of scientific inquiry,
and creates a foundation for
comprehensive and interdisciplinary
studies [11: 144].

The synergetic approach in pedagogy
focuses on studying self-organization and
self-renewal of educational systems. It
makes it possible to identify mechanisms
of emergence of new qualities in the
educational process. Acceptuation of this
approach implies incorporating ideas of
nonlinearity, openness, and variability of
development into research
methodology [14].

A generalized view of acceptuation of
leading scientific approaches in
contemporary scientific and pedagogical
research is presented in table 1.

B32€EMO3B'SI30K Mi3K aKCiOAOTiYHUM BHMIipOM
IIeIaroridyHoro  JOOCAiMKeHHd Ta  Horo
TYMaHICTUYHOIO CIIpsgMoBaHicTio [13: 63].
Ak1leniTyallisi 0cobucmicHo OpieHMO8aH020
miaxomy 3MiHCHIOETBECS B IIAOIITHMHI BU3HAHHS
IHOUBIAyaAbHOCTI y4HSI, HOro VHIKaABHOIO
Ccy0'€KTHOTO IOCBify, IPHUPOIHOIO IIOTEHITIaAY

Ta morped. Y  HAYKOBO-IIEIATOTIYHOMY
OOCADKEHHI aKIIEITyallis IIbOTo ITiAXOIy
PeanizoByeTbCI IATXOM  3abe3redyeHHsT

CIIPIMOBAHOCTI METOZIOAOTI Ha PO3KPUTTS
YMOB (pOpMyBaHHSI CyO’€KTHOCTI IIIKOASIPA, a
TAKOXX  MOOyZOBYy  MOZEAE€H  OCBITHBOIO
CEpeNoBHILIA, 110 BIAIIOBiAE iHAWBIAyaAbHIH
TPaEKTOPii HOro po3BUTKY [16].

Posrasimaroun KkomnemerHmmicHull Miaxia aK
OIIUH i3 IIPOBIMHUX Yy CydacCHIY IleqaroriyHiit
Haylli, IIOB'93yeMO HOIo axIlenTyalliio i3
CIIpSIMyBaHHSM [OCAIHUKA Ha BHUBYEHHS
IIPOLIECIB dopmyBaHHS KAIOYOBHX
KOMIIETEHTHOCTEH (KOMyHIKATHUBHO1,
COLIiaABHOI, ITU(PPOBOI, TPOMAATHCHKOI TOIIID).
3 orasimy Ha IHTETPATHUBHHM XapaKTep LIBOTo
migxomy Hnerscs Ipo HEOOXi/THICTD
MOJIEAIOBAHHS BIAIIOBIAHUX OOCAITHHUIIBKIX
npouenyp [8: 157].

OpgHuM i3 YacTo peasizoBaHUX y MexXKax
HayKOBO-IIeJaTOTiYHUX JOCALT>KEHD €
cucmemHuil TiAXiA, 1110 Iepeadadae po3Tass
TIeJaroriyHUX SIBUIIL i IPOIIECIB 9K ITIAICHUX

CTPYKTYD, 1110 CKAQAIOThCI 3
B3a€EMOIIOB’A3aHUX E€AEMEHTIB. Y KOHTEKCTI
akienTyalii BiH BHKOHYE IHTErpaTUBHY
dyHKIlIO, a caMe: [I03BOASE IIOEIHYBaTH
pizHi IIiaxoau B MexKax €IHO1L
JOCAITHUIIEKO1 AOTIKWY; 3abesrieyye
YHIBEPCAABHICTD HayKOBOTO TIOIIIYKY;

CTBOPIOE IIATPYHTS OASL KOMIIAEKCHHUX Ta
MIKIUCITUTIAIHAPHUX NOCAIKEHD [11: 144].

CuHepeemuuHull MHiaxin y IIeOaroriii
CIIpSIMOBaHUH Ha J[IOCAIPKEeHHS
caMoopraHisallii Ta CaMOOHOBAEHHS OCBIiTHIiX
cucreM. BiH m03BoAsIE BHIBUTH MEXaHiZMHU
BUHUKHEHHSI HOBUX SIKOCT€H y HaBYaAbBHO-
BUXOBHOMY IIPOILIECi. AKIIENITyallid IIHOI0
HiIXOAYy 03HA4Ya€ BKAIOUEHHS Y METOIOAOTIIO
[OCAIPKEeHHS iied HeAiHiHOCTI, BiIKpPHUTOCTI
Ta BapiaTHBHOCTI PO3BUTKY [14].

Y3arasbHeHe OaueHHd aKIenTyartii
IIPOBLIHMX HAYKOBUX IIIXOMIB Y Cy4acHHX
HayKOBO-II€JaTOTIYHUX JIOCAIPKEeHHSIX
IpeacTaBA€HO B TadA. 1.
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Table 1

Acceptuation of Leading Methodological Approaches in Contemporary Scientific
and Pedagogical Research

Methodological Essential Application
Approach Characteristics Key Research Focus Potential
Considers  pedagogical Identification of|Modeling

phenomena as holistic,

Systemic hierarchically organized

structure, functions,|leducational systems,
and interconnections |programs, processes

systems
. Substantiation of]
Interprets personality Analysis of activity|effective teachin
Activity-based development through Y o Y g
. . types and conditions |jland learning
productive activity methods
. Identification and|Development of]
Competence- Focuses on integrated o
. assessment of|assessment criteria,
based educational outcomes .
competencies standards, programs

Emphasizes values as

Analysis of value Formation of value-

Axiological the core meaning of|lorientations and semantic
. ) components of
education ideals .
education
Views education as a||Analysis through||Integration of]
Culturological sociocultural cultural traditions and|national and global
phenomenon norms cultural experience
. . e .. |[Consideration of|Design of individual
Personality- Recognizes individuality|.” . . .
. L individual needs and|educational
oriented and subjectivity . . .
potential trajectories
Comprehensive
Interdisciplina Integrates  approaches|Use of methods from|study of complex
P Y lfrom different sciences ||related disciplines pedagogical
phenomena

Analysis of individual methodological
approaches shows that their acceptuation
implies not isolated or fragmented use, but
conscious selection and combination in
accordance with research goals, objectives,
object, and subject, ensuring
methodological integrity, scientific novelty,
and theoretical significance.

Each of the approaches emphasizes a
separate dimension of pedagogical reality
(structural-systemic, personal, activity,
value, cultural or interdisciplinary), at the
same time, without exhausting its
multidimensional essence. A complex
combination of methodological approaches
provides a holistic vision of the object of
research, deepens the interpretation of
pedagogical phenomena and processes,
and strengthens the evidence base of
scientific conclusions. In this context,

AHaAi3 OKpPEMUX METOAOAOTIYHUX ITiIXOIiB
3aCBiIUYUB, mo ix aknenTyalis — gK
CBOEpPiMHUI MexaHi3M HayKOBOIO IIOIIYKY
nependadae He i30AbOBaHe abo
dparmeHTapHe BHKOPUCTAHHSA, & CBiIOMUH
BUOIp Ta MOEAHAHHS BIAMIOBIIHO A0 METH i
3aB/iaHb, 00'€KTa 1 IpeaMeTra [A0CAIIKEeHHS,
1110 3abearieqyye HOro  MeTOIOAOTIYHY
LiAiCHICTB, HAYKOBY HOBHU3HY Ta TEOPETUIHY
3HaAUyILCTh. KoXeH i3 MiAXomiB aKIIEHTYeE
OKpeMHM BHMIp I[I€JAroridHOi PEeaAbHOCTI

(cTpyKTYpHO-CHCTEMHHUH, OCOOHCTICHUH,
MISIABHICHUH, IHHHICHUH, KyABTYPHHH a0bo
MDKIUCHUTIAIHAPHUH), BOJHOYAC, He

BUYepIlyloun ii GaraToBUMIpHOI CYTHOCTI.
KomMmrinekcHe moO€mHAHHS METONOAOTIHHUX
migxomiB  3abesmedye  IliaicHe — OadeHHS
ob’ekrTa JIOCALIDKEeHHS, IIOTAMOAIOE
IHTEpIpeTalilo  IMeJaroriYyHuX  SBUII i

IIPOIIECIB, IiZICHAIOE MOKA30BIiCTh HAYKOBHX
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culturological and axiological approaches
acquire special significance, the
implementation of which allows us to
consider the educational process in the
plane of the formation of value
orientations, national identity and socio-
cultural experience.

Acceptuation thus appears not as a
formal list of approaches but as a
methodological strategy aimed at achieving
scientific novelty, logical coherence, and

practical significance of pedagogical
research.
The acceptuation model can be

presented as a staged process (Fig. 1).
These stages include:

BHCHOBKIB. Y IIbOMy KOHTEKCTi 0COOAMBOi
3HAUYYILIOCTI HalyBa€ KyABTYPOAOTIYHUM Ta
aKCIOAOTIUYHUM MiAXOAM, peaai3allis SKuxX
IO3BOASIE PO3TASIIATH OCBITHIM IIpollec y
TIAOILIMHI dopMyBaHHA IIIHHICHUX
OopieHTallili, HAIlOHAABHOI iOEHTUYHOCTI Ta
COLLIOKYABTYpHOTO AocBimy. Takum 4uHOM,
aKIenTyarlis METOMOAOTIYHNX  IIIXOIiB
rocTae He gK (popMaAbHHU IlepeAik, a K
METOMOAOTIiYHA CTpaTerisd, CIIpsMOBaHa Ha
[OCSTHEHHSI HAyKOBOi HOBHW3HU, AOTIYHOI

IiAICHOCTI Ta HPaKTHYHOI 3HAYYIIOCTI
[1€JATOTiYHOIO JOCAIIKEHHS.
Mogeasn aKIemnTyarlii MOZKHa

IIPEeNCTaBUTH SK I[IOETAITHHUM IIPOIlec, IO
nepenbadae HACTYIIHI KPoKH (puc. 1).

Identification of relevant methodological

approaches.

Critical analysis of feasibility and

compatibility.

Formation of a methodological framework
and hierarchy.

Institutionalization through methods and
procedures.

Reflective evaluation and adjustment.

Fig. 1. Main Stages of Acceptuation of Methodological Approaches

Let us consider the essence of each

stage. Thus, the identification of
methodological approaches involves the
researcher's determination  of key

paradigms relevant to the topic of his
research.

At the stage of critical analysis of the
feasibility and compatibility of scientific
approaches, the possibility of their
integration within the framework of
current scientific exploration is
investigated and substantiated with a
clear definition of points of contact and
internalization.

The formation of a methodological
framework is determined by establishing

Po3ragHeMO CyTHICTH KOKHOIO eTaIy.

Otxke, imeHTUdIKAIlIA METOIOAOTIYHUX
IMiIXOmiB nepenbagae BHU3Ha4YeHHS
JIOCAITHHUKOM KAIOYOBHX nmapaaurMi,

peAeBaHTHUX TeMi HOoro JOCAiIKEHH4.

Ha erarii kpuTH4yHOIO aHaaily AOIIABHOCTI
Ta CYMiCHOCTI HAYKOBHX iaxo/iB
JOCAIIZKYETHCS Ta OOI'PYHTOBYETHCS
MOZKAUBICTS iX iHTerpallii B MeKaxX aKTyaAbHOI
HAYKOBOI PO3BIAKN 3 YiTKUM BHU3HAYEHHSIM
TOYOK JOTHUKY Ta iHTepiopu3artii.

dopMyBaHHA METOAOAOTIYHOI pPaMKU
BU3HAYAETbCH BCTAHOBAEHHAM iepapxii
OiaXOMiB (CHCTEMOYTBOPIOBaAbHI, 6a30Bi,

JOIIOMizKHi, MOIaTKOBI).
IcTurynioHaanizalis y  ZOcCAizKeHHi
nepenbadae  KOHKpeTH3allilo  o0paHux
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a hierarchy of approaches (system-
forming, basic, auxiliary, additional).

Institutionalization in research
involves specifying the selected
approaches in the form of methods,

procedures and methods of interpreting
results.

At the stage of reflective evaluation, the
researcher checks the effectiveness of the
applied acceptance model and adjusts it
if necessary)

Such an approach
methodological eclecticism
ensuring research flexibility.

Let us give examples of the practical
application of acceptance in modern
pedagogical research.

In dissertations aimed at the formation
of civic competencies, axiological and

avoids
while

competency approaches are often
combined. Axiological provides a value
basis (respect for human rights,

democratic guidelines), while competency
determines practical mechanisms for
acquiring knowledge, forming skills and
abilities. Acceptance of these approaches
allows you to create a holistic model for

the formation of civic culture of
schoolchildren.

In modern research on the
digitalization of education, the

integration of systemic, synergistic and
competency approaches can be traced.
The systemic approach allows you to
consider digital educational
environments as complex structures;
synergistic — explains their dynamics and
ability to self-organize; competency -
focuses on the formation of digital
literacy. Acceptance of these approaches
provides a full analysis of educational
digitalization.

In research in the direction of military-
patriotic education, axiological,
personality-oriented and systemic
approaches are integrated. The first
defines the value basis (patriotism, civic
consciousness), the second takes into
account the individual characteristics of
students, the third allows building
effective educational programs.
Acceptance in this case becomes a factor
in the harmonious coordination of social
and personal goals.

OigXOMAiB y BUTASIAI METOAIB, IIPOLlEeAyp i
criocobiB iHTepHnpeTallii pe3yAbTaTiB.

Ha  erami  pedaeKCHUBHOI  OLIIHKH
JOCALIHUK epeBipge e(peKTUBHICTH
3acTOCOBaHOI MoZeai akuenrtyamii Ta

KopHurye ii 3a rrorpedn)
Taxkuit niaxim mo akmenTtyailii J03BOAsIE
VHUKHYTH METOIOAOTIYHOTO €KAEKTHU3MYy H

BOHOYAC 3abesmeyye THYYKIiCTh
IOCALIZKEHHI.
Hasememo OPUKAQIU  HPAKTUIHOTO

3aCTOCYBaHHS aKIENTyallii
IMEeIArOTiYHUX JOCAIIKEHHSIX.

y OUCEepTaLliHHUX poborax,
CIIPIMOBaHHUX Ha dopMmyBaHHA
TPOMAaASTHCBKHX KOMIIET€HTHOCTEM, 4acTo
IIOEAHYIOTHCA aKCiOAOTIYHUH i
KOMIIETEHTHICHUH IMiaxoau. AKCIOAOTIYHUH
3abes3nedye MiHHICHE IMiAIPyHTS (IIoBara oo
IpaB AIOOWHH, JEMOKPATUYHI OPIEHTHUPH),

y CydacHUX

TOAI 9K KOMIIETEHTHICHMNM BH3Ha4dae€
OpaKTUYHI MexaHi3Mu HaOyTTd 3HaHb,
dopMyBaHHH BMiHb i HaBUYOK.
AxkrnentTyaria OUX ~OiOXOAIB  JI03BOASIE

CTBOPUTH IliAiCHY MoaeAb (popMyBaHHS
IPOMAaASIHCHKOI KYABTYPH IIIKOASPIB.

Y cywyacHux po3BimKax 3 nudgposizarlii
OCBITH IIPOCTEXYETHCA iHTerpaltisa
CHCTEMHOTO, CHUHEPreTUYHOTIO Ta
KOMIIETEHTHICHOTO migxoniB. CHCTeMHHM
Oiaxim [O03BOASIE  PO3TAgAaTH  IHQPOBI
OCBITHI cepeaoBHIIIA K CKAQIHI
CTPYKTYPH; CHHEPLETHYHHUH — IIOSICHIOE
ixHro  aguHaMiKy ~Ta  30aTHICTB 10
camMoopraHizariii; KOMIIETEHTHICHUH  —
dokycyeTbca Ha ¢opMyBaHHI IHEPPOBOI
TPaMOTHOCTI. AKNIenTyallis 3a3HadeHUx
migxodiB 3abe3riedye MOBHOIIHHUN aHaai3
OCBITHBOI ITM(ppOBi3arLii.

Y [HJocaimkeHHSX HanpaMy BiMICBKOBO-
[aTPIOTUYHOIO BUXOBAHHS IHTETPYIOTHCS
aKCIOAOTIYHHH, OCOOHCTICHO Opi€HTOBaHHH i
cucreMHUH 1gxomu. lleprmii  BH3Ha4ae
LiHHICHY OCHOBY (IaTpPioTH3M, IPOMaATHCEKA
CBLOOMICTB), APYTHH ypaxoBye€ IHAVBIAyaAbHI
OCOOAMBOCTI y4YHIB, TpeTii — [I03BOASIE
BUOyayBaTH e(eKTHBHI BHXOBHI IIPOTPaMH.
AxnieniTyaltii 'y = ILIBOMYy BHIIQZIKy CTa€e
YHUHHUKOM rapMOHiHHOTO Y3TO/KEHHI
CYCITIABHHUX # OCOOHCTICHHX ITiA€H.

Y  mpakTHIi = Cy4YacHUX  HayKOBO-
IeJaroriyHUX [JOCAIIKEHb aKIIeITyallid
BHUABALETHCA, HAIIPUKAAL, Y HaIlIpdAMax:

e PpPO3pPOOKH aBTOPCBKHX IIporpam
BUXOBaHH4 (I0€AHAHHS KYABTYPOAOTiYHOTO
1 aKCiOAOTIYHOTO MiAXOMdiB);
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In the practice of modern scientific and
pedagogical research, acceptance is
manifested, for example, in the following
areas:

* development of author's educational
programs (combination of cultural and
axiological approaches);

* creation of new educational
standards, where competency and
activity approaches are integrated;

* educational projects of a patriotic
orientation, based on the synthesis of
systemic and axiological approaches, etc.

For example, a study of the formation
of value orientations in out-of-school
educational institutions of a military-
patriotic orientation demonstrates how
acceptance allows for the simultaneous
consideration of individual and social
needs.

The influence of acceptance on the
formation of the methodological culture of
the researcher is unconditional, which is
determined by his ability to consciously
build his own research activity, guided by
a system of worldview and methodological
guidelines. Acceptance of methodological
approaches directly affects this process,
as it ensures:

» formation of the ability to analyze and
integrate different paradigms;

* development of critical thinking
regarding methodological principles;

* avoidance of dogmatism and
methodological limitations;
* balance between tradition and

innovation [2].

It is also worth noting that acceptance
as a methodological tool has not only
advantages, but is accompanied by
certain risks, which include:

* risk of methodological eclecticism
(when the combination of different
approaches occurs without proper
justification; there is fragmentation of
their use, which leads to the loss of logical

integrity);
* risk of reductionism (in a situation of
excessive simplification of complex

educational phenomena for the sake of
their formal integration);

* the risk of excessive abstraction
(when the methodological "framework" is

e  CTBOpEHHI HOBUX OCBITHIX
CTaHOAPTIB, e IHTEerpyIOThCH
KOMIIETEHTHICHUH 1 JIIABHICHUH ITiIXO1H;

e BUXOBHHUX IIPOEKTaX IIaTPiOTUYHOTO
CIpsIMyBaHHsI, III0 0a3ylOTbCHI Ha CHHTE3i
CHCTEMHOTO ¥ aKCIOAOTIYHOTIO IIiIXO/IiB TOIIIO.

Hampukaam, mocaimkeHHsT (popMyBaHHS
IIIHHICHHUX opieHTaIli y 3arAaIax
IIO3alIKIABHOI OCBiTH BIMCBKOBO-
HaTPIOTUYHOTO CHPSIMyBaHHS A€MOHCTPYE,
dK aKLeNnTyalliss [OO3BOASE OIHOYACHO

BpaxyBaTU IiHOUBIAyaAbHI Ta CYCIIiABHI
noTpedu.

BesymMoBHUM € BIIAMB akLenTyallii Ha
dopMyBaHHS  METOHOAOTIYHOI  KYABTYPH

JOOCAITHUKA, SKa BU3HAYAETHCH YEpe3 HMOoro
30ATHICTh YCBIIOMAECHO BHOYIOBYBaTH BAACHY
JOCAITHUIIBKY [iSIABHICTb, KEPYIOYUCH
CHUCTEMOIO CBITOTAIAHHUX 1 METOIOAOTIYHHX
OPIEHTHUPIB. AKIIENITyallisi MEeTOJOAOTIUHUX
migxomiB Oe3rocepeHb0 BIIAMBA€E Ha IleH
IIPOIIEC, OCKIABKH 3a0e3redye:

e popMyBaHHS BMiHHS aHaAidyBaTu Ta
IHTEerpyBaTH pPi3HIi HapaaurMy;

¢ PO3BUTOK KPUTHYHOIO MUCAE€HHSI LIIOJ0
METOLOAOTIYHHUX 3acaf;

e YHUKHEHHIO JOTrMaTHU3MY Ta
METOIOAOTIYHOI 0OMEKEHOCTI;

e DanaHC MiK TPaIULIIEIO i
HOBaTOPCTBOM [2].

Bapro TaKOXK 3aHa4YUTH, 10
aKIenTyaltis K METOOOAOTIUHUH

IHCTPYMEHT Ma€ He AMIIIe IIepeBaru, aase
CYIIPOBOIXKYETHCH IIEBHUMU PU3UKaAMHU, 0
AKHX BilHECeMo:

e PU3UK  METOMOAOTIYHOI
(koAM  moemHAHHA  PI3HHUX
BigOyBaeThCH 6e3 HaAEXKHOTO
OOIPYHTYBaHHS; CIIOCTEpPIraeThCsa
dparMeHTapHICTs IX BHKOPHUCTAHHS, IIO
Bejie 10 BTPaTH AOTIYHOI IiAiCHOCTI);

e PU3UK PEeNyKIiOHI3MYy (B cuUTyarii
HaAMipHOTO CIPOIIEHHS CKAQIHUX OCBITHIX
SABUII 38/1A51 IX (popMaAbHOi iHTEerpartii);

e pU3UK HaaMipHOi abcTpaxkmii (Koau
METO0AOTIiUHa 'pamka' BigipBaHa Bifg
IpaKTUYHUX OCBITHIX peaaili).

3a3HaueHe OiOTBEPIKYE OYMKY
BHIATHOTO YKpaiHCBKOro iaocoda Ta
nepgarora I. 3a3roHa: "Metomoaoria wmae
CAYZKHUTH ITPAKTHILi, a He IIEPETBOPIOBATHCS
Ha camouiap" [17: 219].

BHCHOBKH Ta IIEePCIEKTHBH
mocaimxkenb. [IpoBemeHe mocAimzKeHHS
[O3BOAVIAO 3’dCyBaTH, II0 aKIenTyalia
OPOBIAHUX METOMOAOTIYHUX ITIAXOMIB Y

EeKAEKTHUKH
IMiIXomiB
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detached from practical educational
realities).

The above confirms the opinion of the
prominent Ukrainian philosopher and
teacher I. Zyazyun: "Methodology should
serve practice, and not turn into an end
in itself" [17: 219].

Conclusions and research perspectives.
The study demonstrates that acceptuation of
leading methodological approaches in
contemporary scientific and pedagogical
research is a necessary condition for both in-
depth theoretical analysis and practical
implementation of educational innovations.

Key conclusions include:

1. Acceptuation is not a mechanical
combination but a synergistic integration
of approaches.

2. Leading approaches include
systemic, activity-based, synergetic,
axiological, culturological, and

personality-oriented.

3. Methodological integration enables
a fuller reflection of educational reality.

4. Acceptuation promotes
interdisciplinary research and new
educational models.

5. It significantly
formation of the
methodological culture.

6. Risks of eclecticism, reductionism,
and excessive abstraction require a clear
application algorithm.

influences the
researcher’s

Promising areas of acceptance
research, in our opinion, are:
* development of a typology of

acceptance models depending on the
goals and objectives of scientific and
pedagogical research;

* creation of methodological tools for
implementing acceptance (algorithms,
diagnostic tools for assessing the
methodological compatibility of scientific
approaches, etc.);

* interdisciplinary analysis of
acceptance taking into account
philosophical, psychological and

sociological principles;

» study of the impact of acceptance on
the quality of training of future scientists
in higher education institutions of
Ukraine.

Cy4acHUX HayKOBO-IIeIarOTiYHUX
PO3BigKax € HeOoOXiAHOI YMOBOIO K IAS
IOTAMOAEHOTO TEOPETUYHOTIO aHaaizy
OCBITHIX SBHUI 1 IHIPOLECIB, TaK 1 A4
OPaKTUYHOTO BIIPOBAIKEHHS iHHOBAIlfl y
cpepi ocBitrm. OCHOBHUMH BHCHOBKaMH
pO3rasily OKpEeCA€HOI HIpobAeMH MOKHA
BBaxKaTH HACTYIIHI:

1. Axierrtyaltis € He IIPOCTO MEXaHIYHUM
IOEMHAHHAM IIAXOMAIB, a 1 IMIPOIECOM ix
CHUHEPreTH4HOi  iHTerpamii B MexKax
KOHKPETHOTO HayKOBO-II€ATrOTiYHOIO
JOCAIIZKEHHSI.

2. o IPOBiOHUX
HamyacTiiie MMiIAITaIOTh
MO3KHA BIJHECTH TakKi,
JISIABHICHUH, CUHEPreTHUIHUH,
aKCioAOTiYHUH i KYABTYPOAOTIYHUH,
OCOOHCTICHO OPi€HTOBaHUM.

3. MeromoaoriuHa iHTEerpallis, 110
3abe3reyyeTbCsd  aKLENTyalli€lo IIPOBiIHUX
HAYKOBHX ITiXOdIB, CIIPUSIE OiABII IIOBHOMY
B aZekBaTHOMY BimoOOpasKeHHIO OCBITHBOI
PEeaAbHOCTi, OCKIABKHU JO3BOASIE BPaXOByBaTH
9K IHAWBIAyaAbHi, TaK i CyCIIiAbHI BUMIipH.

4. Aknentyallisi CTBOPIOE YMOBH OAdL
PO3BUTKY Mi>KIUCIIUIIAIHAPHUX TOCAIIKEHb i
IPOAYKYBaHHS HOBUX OCBITHIX MOZIEAEH.

S. Be3ymMoBHUM € BHOAMB akIlenTyallii Ha
dopMyBaHHE  METOMOAOTIYHOI  KYABTYPU
JOOCAITHUKA, sIKa BU3HAYAETHCS depe3 Horo
3MaTHICT 10 pedaercii y  3aificHeHHi
YCBiZIOMAEHO BAACHOI JOOCALTHUITEKOI
MISIABHOCTI y TIAOIIMHI 00paHOi cucTeMu
CBITOTASITHUX i METOOAOTIYHHUX IIPIOPUTETIB.

6. BomgHouac iCHYIOTH PU3HUKU €KAEKTUKH,
PeOyKIiOHI3MY Ta HaaMipHOI abCcTpakliii, 1110
BUMAara€ YiTKOIO aATOPHUTMY 3aCTOCYyBaHHS
IIBOTO MiIXOdY.

[TepcrieKTHBHUMU HarpsMaMH
[OCAI/DKEHHS aKIIelITyallii, Ha Hallly AyMKY, €:

e  pPO3pobKa THUITOAOTI1 MoeAeH
aKIlenTyallii 3aAekKHO Bif ILiael i 3aBHaHb
HayKOBO-II€JATOTIYHOIO JIOCAIIZKEHHS;

e  CTBOPEHHA METOAUYHUX
IHCTPYMEHTIB [OAd peaaizalii akienrtyartii
(aaropuTMmiB, [iaTHOCTHUYHOTIO
IHCTPYMEHTAPIIO JALI OLIIHKM METOIOAOTIYHOI
CYMICHOCTI HAyKOBUX IIiIXOAiB TOIIIO);

e  MDKIUCIUIAIHAPHUN aHaai3
aknenTtyarii 3 ypaxyBaHHSIM (PiA0CO(PCHKUX,
TICUXOAOTIYHMX Ta COILLIOAOTIYHHX 3aca;

e BHUBYEHHd BIIAHUBY aklenTyalii Ha
AKICTb IATOTOBKHU Mail0OyTHIX HAYKOBIIB Y
3aKAa1axX BHIIOI OCBITH YKpaiHU.

miaxomdiB, SKI
aKIenTyarii,
SIK CHCTEMHUH,
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EARLY CHILDHOOD AS A STRATEGIC STAGE OF DEVELOPMENT:
SCIENTIFIC BASIS AND PEDAGOGICAL VECTORS

O. I. Nehrii*

The article highlights early childhood as a strategically important stage of personality development
that plays a decisive role in the formation of basic mental functions, social skills, and emotional
resilience. Particular attention is paid to the integration of classical theories of early childhood
development (J. Bowlby, H. Gardner, M. Montessori, J. Piaget)) which makes it possible to
comprehensively address the emotional, social, and cognitive aspects of child development. The focus
of the study is on J. Piaget’s cognitive theory, in particular the sensorimotor stage of development,
which lays the foundations for the formation of thinking through active interaction with the material
world. J. Bowlby’s attachment theory emphasizes the importance of a secure emotional bond between
a child and an adult during the first years of life to ensure psychological well-being. Considerable
attention is also given to H. Gardner’s theory of multiple intelligences, which emphasizes the
multidimensional nature of a child’s intellectual abilities, as well as to M. Montessori’s pedagogical
system, aimed at developing independence, self-regulation, and individual abilities in early childhood.
Early childhood is regarded as a sensitive period of development during which pedagogical support
should be scientifically grounded, comprehensive, and adapted to the individual needs of the child.
The formation of the foundations of personal, cognitive, and emotional development in early childhood
determines the trajectory of further socialization and successful integration of the child into the
educational environment. Thus, early childhood development should be considered not only as an
individual process of personality formation but also as an important social need that requires
coordinated interaction among state institutions, educators, and parents or legal guardians.

Keywords: early childhood, young child, attachment theory, sensorimotor stage, cognitive
development, socialization.
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PAHHE JUTHHCTBO SIK CTPATETTYHO BAXKAHUBHU ETAII PO3BUTKY
AUTHHHA

O. 1. Herpii

Y cmammi euceimneHo paHHEe OUMUHCMBO SIK CMPAMeEUHO BAXKAUBULL eman po3sumky
ocobucmocmi, WO Mae SUPIUUATIbLHE 3HAUEHHSI Ot POPMYBAHHSL 6A308UX NCUXIUHUX DPYHKUYL,
COUIaNbHUX HABUUOK ma emouiliHoi cmilikocmi. Ocobnusy yeazy npuoiieHo Hmezpauyii KAACuuHUX
meopiii pozsumry OUMUHU paHHbo20 8ikyY (k. Boynbi, I. 'apornepa, M. Monmeccopi, 2K. ITiaxe), wo
00380.7151€ KOMNJIEKCHO OXONUMU eMOULUHUL, COUIANbHUL I KOZHIMUBHULL acneKkmu po3sumky OUmuHU.
Y ¢poryci docnioxerHs — KoeHimusHa meopis K. ITiarke, 30Kpema CeHCOMOMOpPHULL eman po3sumry,
aKull 3aknadae OCHO8U O/l (POPMYBAHHSL MUCTCHHSL UUISIXOM AKMUBHOI 83aeM00ii 3 npedmemHum
ceimom. Teopis npue’sizarHocmi [xx. Boynbi nidkpecaroe 8arKaugicms HAOIHO20 eMOUIiHO020 38 13Ky
MDK OUMUHOI0 Ma 00POCAUM Y Nepull pOKU HkKUmmst 0151 3a.6e3neueHHs NCUX0/1021UH020 61a20NoNAYyUUsL.
Teopii  mHOMUHHO20 iHmenexkmy I. I'apoHepa, skuill nidkpecawe  6azamosuMipHIiCMb
iHmenexkmyanabHoi 060aposaHocmi OUMUHU, A MAKOXK nedazoziuHili cucmemi M. Moxrmeccopi, wo
CNpAMO8AHA HA PO38UMOK camocmiliHocmi, camopezyasyii ma iHOugioyanbHuUx 30ibHocmeli Yy
paHHboMYy 8iui. PaHHIll 8iK po0321510aembvbCst sk CeHCUMUBHULL nepio0 po3eumry, 8npooosi sikKoz20
nedazoeiuHa niompumka mae 6ymu HAYKo8o OOIPYHMOBAHOW, KOMNIEKCHOI Ma MAKCUMASLHO
adanmogaHor 00 iHOugidyanvHux nompeb oJumuHu. DopmyearHHss ocHO8 ocobucmicHozo,
KO2HIMUBHO20 Ui eMOUIliHO20 PO38UMKY 8 Nepiod paHHb020 OUMUHCMBA 8U3HAUAE 8EKMOP NO0AIbULO]
couianizayii ma ycniwHoi iHmezpayii oumuHu 8 oceimHe cepedosuwje. Omoike, po3sumMox OUMUHU
PAHHBO20 8IKY C/I0 po32110amu He MilbKU K IHOUBIOYANbHULL npoyec hopmyearHHs ocoducmocmi, a
Ul sk saKAUBY cYycninbHY nompeby, wo nompebye ckoopouHo8aHoi 83aemoolii 0epKagHUX cmpyKkmyp,
neoazozis i bamvkKie abo ocib, KL X 3aMiHAIOMb.

Knrouoei cnoea: paHHe OumuHcmeo, OUMUHA PAHHLO20 BIKY,
CEHCOMOMOPHULL eman, KO2HIMUBHUTL PO36UMOK, COUIANI3AYLSL.

meopisi npus’si3aHoCmi,

Introduction of the issue. In recent IIocraHoBKa mpobaemu. B ocraxHi
decades, Ukrainian and international | necaruairta B YKpaiHCbKOMY i
academic and educational discourse has | MmizkHapogHOMY HAYKOBO-OCBITHBOMY

demonstrated a growing focus on early
childhood development. The increase in
scientific and practical attention is driven
by an awareness of the exceptional
importance of the first years of life for the
formation of key psychophysiological and
socio-emotional characteristics of a child.

It is during early childhood (from 1 to 3
years) that intensive formation of neural
connections occurs, sensory capacities
rapidly expand, primary patterns of
emotional interaction are established, and
basic forms of cognitive activity are
mastered. The developmental
characteristics of  young children
determine the formation of a specific social
situation of development, within which the
child’s interaction with an adult acquires a
new quality.

It should be noted that object-oriented
activity becomes the leading activity of a
young child, through which the child
masters socially developed ways of action
and gradually becomes involved in the
sphere of culturally mediated interaction

[UCKYPCl CIIOCTEPIraeThbCcs 3POCTAHHS yBaru
10 PO3BUTKY HITEH paHHBOIO BiKy. 3pOCTaHHS
HaAyKOBOi Ta IIPaAKTHU4YHOI yBaru 3yMOBACHE
YCBIZIOMAEHHSAM  BHHATKOBOI  Ba’KAHWBOCTI
MIEPIINX POKIB KUTTSI [Ad (POpMyBaHHS
KAIOYOBHX IICUX0(i310A0TIYHHX Ta COLiaAbHO-
€MOILIMHUX XapaKTEePUCTHK AUTHHH.

Cawme B niepios paHHBOTO JUTHUHCTBA (BiX
1 mo 3 pokiB) BiAOyBaeThbCs iHTEHCHBHE
dopMyBaHHA HEHPOHHUX 3B’A3KiB, IIIBUAKE

PO3IINPEHHI CEHCOPHUX MOXKAUBOCTEH,
CTaHOBAEHHI IIEPBHHHUX MoJeAeH
€eMOIIiliHOi B3aeMozii Ta oOIaHyBaHHH

6azoBux (POpM MOi3HABaABHOI aKTHBHOCTI.
OcobAMBOCTI PO3BUTKY MiTeH pPaHHBOTO
BiKy 3yMOBAIOIOTH dopMmyBaHHA
criertucpigHoOl colliaAnbHOI cutyartii
PO3BUTKY, Y Me3KaxX IKOI B3aEMOid TUTUHU
3 IOPOCAUM HabyBa€e HOBOTO XapaKTepy.
Bapro 3as3HauyuTH, L0 NIPOBIAHOIO
[IFIABHICTIO OUTUHU PAHHBOTO BIKy CTae
IpegMeTHa OiIABHICTH, Yepe3 sSKy AUTHHAa
OMIaHOBY€E CYCITIABHO BUPOOAEHI criocobu il
Ta TIIOCTYIIOBO BKAIOHAETBCSI V cdepy
KYABTYPHO OIIOCEPEAKOBAHOI B3aeMOIii

31



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 4 (123)

Bicrux 2KumomupcoKozo 0epiagHoz0 YHigepcumemy imeHi Isara dpanka.
ITedazoeiuni Hayku. Bun. 4 (123)

(T. Hrytsyshyn). In the process of object-
oriented activity, significant developmental
transformations occur: communication
acquires a verbal form, perception
transforms into purposeful cognitive
activity, and the focus of interaction shifts
from the process itself to the achieved
result, which the child seeks to
demonstrate to an adult and receive
approval for. These characteristics of
object-oriented activity stimulate the
development of independence, emotional
sensitivity, and basic social interaction
skills, which are fundamental for further
personality development [6: 42].

At the same time, the contemporary
educational space is characterized by a
certain fragmentation of approaches to
early childhood development and
insufficient integration of scientific
concepts, which limits the effectiveness of
pedagogical support and upbringing. In
this regard, the grounded application of
classical theories of child development —
J. Piaget’s cognitive theory, H. Gardner’s

theory of multiple intelligences,
M. Montessori’s pedagogical system, and
J. Bowlby’s attachment theory - is
essential.

The integration of these approaches into
the education and upbringing of young
children makes it possible to ensure the

harmonious development of cognitive,
emotional, and social abilities, foster
independence and critical thinking,

enhance the effectiveness of pedagogical
interaction, and create conditions for a safe

and stimulating material and social
environment that promotes optimal
personality development.

Current state of the issue. The

fundamental principles for understanding
the nature of early childhood and the
mechanisms of mental development are
presented in the works of both foreign and

Ukrainian scholars of previous
generations, including M. Bertin,
J. Bowlby, H. Gardner, J. Comenius,
M. Montessori, J. Pestalozzi, J. Piaget,
S. Rusova, V. Sukhomlynskyi and
K. Ushynskyi. These classical concepts

provided a deep understanding of the
patterns of mental, cognitive, and social
development in early childhood and laid

(T. F'punumun). Y mpoiieci
IIIABHOCTI BimOyBaroThCS
HOBOYTBOPEHHH V MOUTHUHHU: CIiAKyBaHHS
HalyBae MOBAEHHEBOI dopmu,
CrIipuiiMaHHA TpaHCcPOPMYETHCS y
iArecHIpsIMOBAaHY ITi3HaBaAbHY HiSIABHICTE, a
aKIIeHT y B3a€eEMOJii 3MIIIyeETbCA 3 CaMOTO
IIpOLIECY Ha AOCATHYTHUH pe3yAbTaT, AKHUH
OUTHHA IIparHe II0OKa3aTU [IO0POCAOMY Ta
oTpUMaTH MOro CcxXBaA€HHs. 3as3HadeHi
0co0AMBOCTI npenMeTHOL IiIABHOCTI
CTUMYAIOIOTH (POPMyBaHHS CaMOCTiHHOCTI,
€MOIIifiHOI YyTAUBOCTI Ta 6a30BUX HABUYOK
colliaanbHOI B3aeMOJIii, 1110 €
dyHIAMEHTAABHUMH  [AS  I[IOJAABIIIOTO
PO3BHUTKY OCOOHCTOCTI [0: 42].

Bogxnouyac y cyd4acHOMy OCBiTHBOMY
mpocTopi CIIOCTEPIraeThcd IeBHA
dparMeHTapHICTh IiAXOAIB [0 PO3BUTKY
OiTe paHHBOTO BiKy Ta HeIOCTATHS
iHTerpalliss HayKOBUX KOHIIEHIiH, IIo
obMexKye ePEKTUBHICTD mearorigHoi
HiATPUMKHU Ta BUXOBaHHS. Y 3B’93KY 3 IIUM
OOIpyHTOBaHE BHUKOPHUCTAHHS KAAQCHYHHX

IIpeaMETHOI
BasKAUBI

TeOpii PO3BUTKY OUTUHU — KOTHITHUBHOI
Teopii 2K. ITiazke, Teopii MHOXKHUHHOTO
IHTEAEKTY I'. Tapnuepa, IegarorivyHoi
CHUCTEMHU M. Mowureccopi Ta  Teopii

npuB’a3aHocTi [3x. Boyabi — € HeoOximHuM.
BxraroyeHHS OIIMCaHUX ITiAXOAIB y IIpoLeci
HaBYaHHS Ta BHXOBaHHS [OiTed paHHBOIO
BIKy ZI03BOAUTH 3a0€3[1€YNTH TapMOHIMHUM
PO3BUTOK  KOTHITUBHUX, €MOILIWHUX i
COLliaABHUX 3aibHOCTEH, cchopmyBaTU
CaMOCTIHHICTE Ta KPUTUYHE MHCAEHHS,
OiABUIIMITH  €(PeKTHUBHICTb  [EeAarorivHol
B3a€EMO/ii, a TakKOX CTBOPUTHU YMOBHU [IAS
0e3r1eYHOr0 ¥ CTHUMYAIOIOYOTO IIPEIMETHOTO
Ta COLIiaABHOT'O CEPEeOBHINA, 1110 CIIPHUSATHIME
OIITHMaABHOMY PO3BHUTKY OCOOHCTOCTI.
AHaaiz ocTaHHiIX gocaizmkeHs i
nyoOaikamiii. PynmameHTasbHi 3acamu
PO3YMiHHS IIPUPOAU PAHHBOI'O AUTHHCTBA
Ta MEXaHi3MiB IICUXiYHOTO PO3BUTKY
OPEACTaBACHO Y Mpaldgx 3apyOiKHHUX i
BITYM3HSAHNX HAYKOBIIB MHUHYAUX POKiB:

M. Bepruna, [x. Boyabi, TI.Tapauepa,
4. KomeHCBKOTO, M. MouTeccopi,
I. ITecraaorii, K. TTiaxke, C. Pycogoi,

B. CyxoManHCBKOTO, K. YmnmaCcBKOTO.
KaacuuHni KoHIlemIlii 3a0e3neyran ranboke
PO3yMiHHA 3aKOHOMIPHOCTEH IICUXIYHOTO,
KOTHITHUBHOTO Ta COIiaABHOTO PO3BUTKY
OiTe¥ paHHBOIO BIKYy Ta 3aKAAAU ITiAIPYHTHI
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the foundation for further scientific
research in the fields of preschool
education and developmental psychology.

Contemporary international studies
confirm the significance of early childhood
as a sensitive period during which key
psychophysiological, social, and cognitive
skills are formed. Thus, foreign scholars
M. Alzyoud, A.Khaddam and A. Al-Ali
(2016) note that early childhood is a
"golden age" during which almost all
children experience a sensitive period in
which they must grow and develop rapidly
and comprehensively. At the same time,
each child’s development is individual, as
it is determined both by the child’s
personal characteristics and by upbringing
conditions and the social environment. In
early childhood, children require active
social and emotional development, which
necessitates emotionally rich and
supportive communication from parents
and educators [1].

At the same time, modern international
research emphasizes that early childhood
is strategically important not only for
cognitive and social development but also
for the formation of basic biological and
psychological structures. In particular, L.
Richter, M. Black, P. Britto, B. Daelmans,
C. Desmond, A. Devercelli, T. Dua,
G. Fink, J. Heymann, J. Lombardi, C. Lu,
S. Naicker and E. Vargas-Baron (2019)
emphasize that early childhood is a period
during which fundamental biological and
psychological structures and functions are
established, determining health, well-
being, and productivity throughout the
entire lifespan [16].

According to the research of A. Ahmed,
M. Asmaa, C. Ghizlane, M. Khaoula, and
C. Meriem  (2020), early childhood
experiences lay the foundation for neural
architecture and are crucial for learning
abilities, health, and behavior throughout
life [10: 100].

Ukrainian scholars A. Bohush,
S. Vasylieva, N. Havrysh, I. Desnova,
L. Zdanevych, O. Kononko, V. Kremen,

K. Krutii, H. Kukurudza, O. Polovina,
V. Rahozina [15], O. Reipolska,
I. Rohalska, S. Sysoieva, L. Fedorovych

and O. Tsurkata have also examined
various aspects of early childhood. In

OASI TIOJAABIINX HAYKOBUX [OCAIIZKEHBL ¥
raays3i OOWUIKIABHOI OCBITHM Ta TIICHUXOAOTii
PO3BUTKY.

CyuacHi 3apy0OixkHi JOCAII>KEHHS
OiOTBEPIKYIOTH 3HAYEHHST PaHHBOTO
OUTUHCTBA K CEHCUTHBHOIO Iepiony, Mif
gac SIKOTO dopMyIOTHCS KAIOYOBI
Icuxoi3i0A0TiIYHI, COIliaAbHI Ta KOTHITUBHI
HaBUYKU. Tak, 3apy0OikHi  HAYKOBLI
M. Alzyoud, A.Khaddam ta A.Al-Ali
(2016) 3azHayaroTh, IO paHHIA BiK
OUTHHH, a00 paHHE JUTHHCTBO, € "30A0TUM
BIKOM'", IIi Yac SGKOro MaMKe BCi miTh
IEepeXXKUBaOTh CEHCUTUBHUU mepion, y
AKOMY BOHH TIOBHHHI pocTtu Ta
po3BUBaATUCA INBUAKO # BcebigHo. I[lpm
IBOMY PO3BUTOK KO>KHO1 JOUTUHU
IHAWBIAyaAbHUH, OCKIABKH BIiH
BU3HAYACTLCI SK OCOOAHMBOCTSIMH CaMOI
OUTUHU, TaK i ymMoBaMHu ii BUXOBaHHS Ta
CoLliaABHOTO cepenoBUIlla. B paHHBOMY
OUTUHCTBI OiTH TIOTPEeOYIOTH aKTHUBHOIO
COIIIaABHOTO Ta EMOIIITHOTO PO3BUTKY, IO
BHMAarac Bif 0aTbKiB 1 IIegaroriB eMOIIiHHO

HaCHU4YEeHOTIo Ta OiATPHUMYIOY0TO
crriankyBaHHS [1].
BomHougac cydJacHi MiKHapOHi

MOCAI/IPKEHHS TIiKPECAIOIOTH, III0 PaHHE
OUTHHCTBO Ma€ CTpaTeriyHe 3HA4YEeHHS He
AWIIIE [AS KOTHITMBHOTO M COILiaABHOTO
PO3BUTKY, a ¥ mad popMyBaHHsS 0a30BHX
0iOAOTIYHMX 1 IICHUXOAOTIYHHX CTPYKTYP.
Tak, L. Richter, M. Black, P. Britto,
B. Daelmans, C Desmond, A. Devercelli,
T. Dua, G. Fink, J. Heymann, J. Lombardi,
C.Lu, S.Naicker Ta E.Vargas-Baron
(2019) axkileHTyIOTH yBary Ha TOMY, IO
paHHE OUTHHCTBO € IIEPiONOM 3aKAaNaHHS
dyHIaMeHTaAbHUX GioaoriyHHMX i
TIICUXOAOTIYHUX CTPYKTYP 1 (PyHKIL#H, sgKi
BU3HAYAIOTH IoJaAbIIIe 3I0POB’d,
O6AaroroAydds Ta IIPOAYKTUBHICTH AIOIUHU
IIPOTSTOM yCBHOTO XKUTTH [106].

3rimgo 3 mocaimkeHHamMu A. Ahmed,
M. Asmaa, C. Ghizlane, M. Khaoula,
C. Meriem (2020) panHHi¥ OAuUTS4YUE O0CBIA
3aKAaZla€ OCHOBH HEWPOHHOI apXiTEKTypH
Ta € BUpPIIMIaABHUM [OAd 3Ai0HOCTe#l 10

HaB4YaHHY, 3[0pPOB Ta  NOBEMIHKU
npotdarom cBoro xkuTtd [10: 100].
BiTunznani HaYKOBLIi A. Bory,
C. BacuaneBa, H. T'aBpuim, I. [lecHOBA,
A. BnaneBuy, O. Kononko, B. Kpewmens,
K. Kpyti#i, I'. Kykypyn3a, O. I'lonroBiHa,
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particular, their studies address the
influence of the family environment on the
upbringing and education of young

children, the provision of high-quality care,
and the development and implementation

of educational and  developmental
programs in  preschool institutions
("Zerniathko", "Ukrainian Preschool
Education", "The Child", "Oberih",

"Education & Care", "World of Childhood",
"Sunflower", "Maliatochko" and the partial
play-based program for children aged 2-6
"Creators of the Future").

Contemporary research also confirms
the effectiveness of integrating traditional

pedagogical systems with innovative
educational technologies in  early
childhood. In particular, O. Vashak,
O. Hryshko and L. Klevaka (2024)

investigated the impact of innovative
methodologies on the development of

children aged 2-3 by combining
traditional approaches of Montessori
pedagogy, Waldorf education, and F.
Frobel’s system with interactive

educational platforms, augmented reality
(AR), virtual reality (VR), gamification,
and adaptive learning [7: 190].

Outline of unresolved issues brought
up in the article. Despite the substantial
body of scientific research devoted to
early childhood development, issues
related to a comprehensive
understanding of early childhood as a
strategically important stage of
personality development remain
insufficiently explored. In particular,
there is a lack of integrated analysis of
classical developmental theories
(J. Piaget, J. Bowlby, H. Gardner and
M. Montessori) in the context of
contemporary challenges facing
Ukrainian education.

There is also an evident shortage of
holistic scientific approaches that combine
emotional, cognitive, and social
dimensions of child development in early
childhood. Furthermore, the specifics of
creating an educational environment that
not only considers the individual needs of
young children but also promotes the
formation of basic life competencies have
not been fully articulated. These aspects

B. Parozina [15], O. Petinioansceka,
I. Poraascrka, C. CucoeBoa, A. demopoBud,
O. Llypkata TakoX pO3TASIaAU Pi3Hi aClIEKTH
pPaHHBOIO [OUTHHCTBA. 30KpeMma, y ixHixX
JOCAIPKEHHSIX ~ BHUCBITAIOIOTBCH — ITUTAHHA
BIIAMBY CIMEHHOIO CEpefoBHIIA Ha IIPOLIECH
BUXOBaHHS ¥ HaBYaHHS OiTeH paHHBOIO BIKY,
3abe3rneyeHHsa SKICHOTO [IOTASIY, a TaKOXK
PO3pOOAEHHS Ta BIIPOBAKEHHS OCBITHBO-
PO3BHBaABHMX  IIporpaM y  3aKaajax
JOIIKIABHOI OCBITH ('3epHsTKO", "YKpaiHChKe
norkiaasg”, "quruna", "OOepir', "Ocsita i

nikayBanHs / Education&Care", "Csit
autuHerBa', "CoHainmHUK', "MaasgTodko',
napliasbHa IIporpaMa po3BUTKY OUTHHU Bifg
2 mo 6 pokiB dyepe3d rpy “TBopmi
MaiOyTHHOI0").

Cy4dacHi [OOCAIKEHHSI MiATBEPIKYIOTH
ePEeKTUBHICTD iHTErpalii  TpamuIiHUX
MEeNaroriyHuX  CHCTEM i3 HOBITHIMH
TEXHOAOTISIMM HaBYaHHS y  pPaHHBOMY

OUTUHCTBI. 30KpeMa, O. Bamrtak, O. I'puinko
Ta A. KaeBaka (2024) mocaimKyBasu BIIAUB
IHHOBAIIMHUX METOAUWK Ha PO3BUTOK MdiTeM
2-3 poKiB, IOEAHYIOUH TPaOULIHHI Miaxoau
M. MonTeccopi, Baabmopdcrkoi megaroriku
Ta ®. Ppebead 3 iIHTEPaKTUBHHUMHU OCBITHIMHU

naardgopmMamH, JIOIIOBHEHOIO (AR) i
BipTyaABHOIO PEaAbHICTIO (VR),
refiMicpikartiero Ta aIanTHBHUM
HaB4yaHHaM [7: 190].

BunineHH = HeBHpIllleHHX  paHime
YaCTHH 3araAbHOI IIPOOAE€MH, SIKHM

IPHCBAYYETHCA cTaTTA. llonpu 3HaYHUN
HAYKOBHUI MOPOOOK y cdepi AOCAimKeHHSs
PO3BUTKY [iTell PaHHLOIO BiKYy, HEJOCTATHHO
PO3KPUTUMHU 3aAUIIAIOTHCS IUTaHHA
KOMIIA€KCHOI'O OCMHCAEHHS PaHHBOTO
MUTHHCTBA SIK CTPATETiYHOIO eTaIly PO3BUTKY
ocobucrocrti. 30KpeMa, Opakye iHTerpoBaHOIO
aHaAidy ~ KAACHYHHUX  Teopii  PO3BUTKY
(2K. ITiaxke, [Izx. Boyabi, I'. Tapmouepa,
M. MonTeccopi) y KOHTEKCTI CydacHHX
BUKAUKIB yKpaiHCBKOi ocBiTH. DBpakye
LiAICHUX HAYKOBHUX ITAXOMIB A0 IIOEIHAHHS
€MOIIiHfHOrO, KOTHITMBHOIO M COIliaABHOTO
PO3BUTKY AWUTHHU y paHHBOMY Bili. He mo
KiHIII PO3KPUTO CIIELM(DIKy CTBOPEHHS
OCBITHLOTO CEpPENOBUINA, SKE& He AHIIe
BpaxoBy€ iHAWBIiyaAbHI IOTpedU miTed, a i
cupusge (POpMyBaHHIO 0a30BHUX KHTTEBUX
KoMmmereHTHocTei. Came IIi  acCIleKTH
OTPeOYIOTH II0/IAABIIION0 HAYKOBOIO aHAAi3y
Ta I1eJaroriYHOTO OCMUCAECHHS.
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require further scientific analysis and
pedagogical reflection.

Aim of the research of the article is to
provide a comprehensive analysis of the
theoretical foundations of early childhood
development through the perspectives of
J. Piaget, J. Bowlby, M. Montessori and
H. Gardner.

Results and discussion. In the
contemporary educational space, the
upbringing and education of young

children are regarded as a strategically
important stage of personality development
that lays the foundation for essential

mental, cognitive, and social skills
necessary for further learning,
socialization, and integration into the
educational environment. The selection of
effective pedagogical methodologies
remains a relevant issue for both
researchers and practitioners, as the

quality of educational support at the early
stages of development directly influences
the successful formation of a child’s key

competencies.

Scientific  studies by A. Bohush,
S. Vasylieva, N. Havrysh, L. Klimova,
K. Krutii, O. Kononko, I. Mazur,

O. Polovina, T. Ponimanska, V. Ragozina,
L. Tarabasova and O. Khomych
demonstrate that early childhood is the
most intensive period of child development
and is decisive for the formation of
physical, mental, emotional, and social
qualities of personality [14; 17; 18].

At the same time, according to the
observations of V. Ragozina (2015),
contemporary young children differ
significantly from their peers of several
decades ago: they display higher levels of
curiosity, learn more quickly, and
demonstrate diverse manifestations of
intellectual development and creative
abilities. Some children are characterized
by accelerated cognitive development,
while others exhibit creative giftedness,
which creates additional challenges for
educators in ensuring an individualized

approach to education and
upbringing [15: 83].
In Ukraine, the concept of '"early

childhood" is defined as the period from 1
to 3 years of age in accordance with the
Law of Ukraine "On Preschool Education”

Mera crarri. Mera crarTti moadrae B
KOMIIAEKCHOMY aHaAi3i TEOPpeTUYHUX OCHOB
PO3BUTKY [AiTel paHHBOIO BiKy dYepes
npuamy tmigxomiB K. ITiaxke, [Ixk. Boyabi,
M. Mowureccopi Ta I'. F'apgnaepa.

Bukaanz oOCHOBHOro wMmarepiaay. Y
Cy4aCHOMY OCBITHBOMY mpocTopi
BHUXOBaHHSI aiTeH PaHHBOTO BiKy
PO3TASIIAETHCS K CTPATETiYHO BasKAUBHUU
eTar PO3BHTKY OCOOHMCTOCTI, IO 3aKAaIa€e
dyHOaMeHTaAbHI IICHUXiYHi, KOTHITHBHI Ta
colliaabHI HaBUYKH, HeoOXimHi IIAST
IIOJAABIIIONO0 HAaBYAHHSI, Ccolliaaizalilii Ta
iHTerpallii B OCBiTHE cepemoBuile. Bubip
e(peKTUBHHUX IeJaroriyHux MEeTO UK
3aAUIIAETHECS AKTYaABHOIO ITPOOAEMOIO SK
oAl HaAyKOBIIB, TakK 1 [OAd TIPaKTUKIB,
OCKIABKH BiJl 9KOCTi OCBITHBOTO CYIIPOBOIY
Ha paHHIX eTanax pPO3BUTKY 3aA€XUTh

YCHIMIHICTE dopMyBaHHS KAIOYOBUX
KOMIIETEHTHOCTEN OUTHUHU.

Haykosi IIOCALI>KEeHHS A. Borymi,
C. BacuareBa, H.Taspum, A. Kaimona,
K. KpyTi#, O. KoHOHKO, I. Masyp,
O. IToaoBiHOI, T. IToHiMAaHCBHKOI,
B. Parosinoi, A. TapabacoBa, O. Xomu4

IIOKAa3yIoTh, L0 pPaHHIH BIK € HaWbiAbII
IHTE€HCUBHHM repiogom PO3BUTKY
OUTSYOT0 OpPraHi3My Ta BU3HAYAABHHUM AT

dopMyBaHHH GizuIHUX, TICUXiYHUX,
€MOLIIHHUX i COLliaAbHHUX gKoCcTeH
ocobuctocTi [14; 17; 18].

Bopgnouac, 3a CIIOCTEePEIKEHHSIMU

B. Parosinoi (2015), cyyacHi aiTu paHHBOTO
BiKy BiOpi3HAIOTBCS BiZ CBOiX OJHOAITKIB
KIABKOX [OECATHAITH TOMY: BOHHU MAaloTh
BULIUN piBEHb AJONMUTAUBOCTI, NIBU/IIE
HaBYalOThCH, AEMOHCTPYIOTh Pi3HiI NposSBU
PO3yMOBOTO  PO3BHTKYy Ta  TBOPYHUX
3aibHocTe. OmHI AiTH XapaKTepPU3YIOThCS
IIPHUCKOPEHUM PO3YMOBHM  PO3BHTKOM,
iHm1i - TBOpYOIO OOJApPOBaHICTIO, IO
CTBOPIOE IOOATKOBI BUKAUKH AL IIEATOTIB
y 3abes3redyeHHi iHAUBIAYyaAbHOTO MiIXOMIy
[0 HaBYaHHY Ta BUXoBaHH4 [15: 83].

B VYkpaini mnoHarra ‘"paHHiM BikK
BU3HaYaEThCS IepiogoM Bim 1 mo 3 poKiB
3rigHo 3 3aK0HOM YKpainu "[Ipo mHOomIKiABHY
ocBity" (Crartd 6), III0 rapaHTye IIpaBO
OUTHHHU Ha 3000yTTd MOIIKIABHOI OCBITH 3
ypaxyBaHHSIM IHOUBiAyaAbPHUX
0CcODAMBOCTEM, 0CODAMBHX OCBITHIX Ta iH.
notpeb i moxkauBocteit (Crarta 8) [20].
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(Article 6), which guarantees a child’s right

to  preschool education considering
individual characteristics, special
educational needs, and capabilities

(Article 8) [20].

Pursuant to the Law of Ukraine "On
Preschool Education", the State Standard
of Preschool Education of Ukraine (the
Basic Component of Preschool Education,
BCPE) was developed and approved. The
updated BCPE (2021) includes a system for

assessing the quality of preschool
education, requirements for mandatory
competencies, and expected learning
outcomes for children of early and

preschool age. The standard also defines
the conditions wunder which these
outcomes may be achieved in accordance
with international quality assurance
standards in education. However, in the
BCPE, most formulations — especially those
related to competencies and learning
outcomes — largely concern children aged
4-6 (7). Early childhood (1-3 years) is
presented less systematically, without
sufficient detail regarding developmental
characteristics, needs, and methods of
working with the youngest children [2].
Considering this regulatory framework,
it should be emphasized that early
childhood education is not merely the first
stage of the educational process but also a
state investment in human capital
formation. Supporting early childhood
development is a decisive step toward
harmonious development and future
achievements, as it is during this period
that the foundations of further cognitive,

emotional, and social development are
established. High-quality preschool
education becomes the basis for

subsequent learning and serves as a
foundation for the holistic development of
a personality capable of thinking
independently, acting autonomously, and
interacting effectively with the surrounding
world. Investments in early childhood
education represent a long-term strategy
that yields significant social, economic,
and cultural benefits for both the
individual child and society as a whole.
Therefore, to better understand the
developmental characteristics of young
children, it is essential to turn to classical

BignosimHo mo 3akony Ykpainu "IIpo
MOIIKIABHY OCBiTY" 6yA0 po3pobaeHO Ta
3aTBEPIKEHO JlepxkaBHUN cTaHoapr
[OIIKIABHOI OCBiTH B YKpaiHi (BazoBuii
KOMIIOHEHT pmomikiabHoi ocBitu, BK/10). B
oHoBaeHoMy BK/O (2021) € cucrema
OIIIHIOBAHHSI SKOCTi MAOINKIABHOI OCBIiTH,
BHMOTH 10 000B’sI3KOBUX KOMIIETEHTHOCTEH
Ta OYIKyBaHUX PE3yAbTATIiB HaBYaHHA
OiTed paHHBOTO Ta OOUIKIABHOTO BiKy. Y
CTaHIAApPTI TaAKOXK BHU3HAYEHI YMOBH, 3a
AKHUX Ii pe3yAbTaTH MOXKYTb OyTHU
OOCATHYTi, BIiAIOBIAHO MO0 MiXXKHapOOHUX
craHaaptiB gkocti ocsBitu. [Ipore y BK/0O
0iABLIICTE (POPMYAIOBAHb, OCOOAMBO IIIOZO
KOMIIETEHTHOCTEN Ta pe3yAbTaTiB
HaBYaHHY, 3HA4YHOIO MIipOI0 CTOCYETHCH
niteit 4-6 (7) pokiB. Panniii Bik (1-3 pokwn)
IpeNCTaBACHHUH MEHII CHCTEMHO, 0e3
[OCTaTHBOI feTaaizartii mono ocobamnBocTeH
PO3BUTKY, moTped i MeromiB pobOoTtu 3
HaWMOAOIIITUMH OiTEMU [2].

BpaxoBytouu 11ei HopMaTUBHUMR TiaXin,
BapTO IiAKPECAUTH, IO OCBiTa mOiTeH
pPaHHBOIO BIKy € HE TIIPOCTO IIEPIIOIO
CXOOWHKOIO OCBITHBOI'O IIpollecy, a MH
iHBECTULIi€I0 [OepxKaBU Yy (popMyBaHHS
AIOACBHKOTO KarritTaay. [linTpuMKa po3BUTKY
OiTe paHHBOIO BIKy € BHUPIIIAABHUM
KPOKOM [IAsI IX TApPMOHIMHOIO PO3BUTKY Ta
MaMOyTHIX HOCATHEHb, OCKIABKH caMe B IIeH
Iepion 3aKAaJar0ThCHd OCHOBH I10JAABIIIOTO
KOTHITUBHOIO, €EMOIIiIHHOIO Ta COIliaABHOTO
PO3BUTKY. JlKiCcHa MOINIKiABHA OCBiTa CTa€e
dYyHIAMEHTOM [IAS TIONAABIIIOTO HABYAHH,
OCHOBOIO A TapMOHIMHOTO PpPO3BUTKY
0COOHCTOCTi, II0 34aTHA MHUCAUTH, OiITH
CaMOCTiiHO Ta e(PEeKTHBHO B3aEMOIISITHU 3
HaBKOAUIIHIM CBiTOM. [HBecTHIlii B OCBIiTYy
paHHBOIO BiKy — 1€ [J0BIOCTPOKOBa
cTpareris, 110 IIPUHOCUTDH 3Ha4Hi
COIliaAbHi, EKOHOMIiYHI Ta KyABTYPHi BUTOAHN
dK A OKpeMoi MAWUTUHH, TaK 1 [Oad
CYCIIIABCTBA B IIiIAOMY.

Orxe, [OAd  Kpalloro  Po3yMiHHS
0COOAMBOCTEH PO3BUTKY AHUTHHU PAHHBOTO
BiKy BapTO 3BEPHYTHCH [0 KAACHUYHUX
Teopii (korHiTMBHa Teopia 2K. Iliaxe,
Teopia npuB’a3zaHocti k. Boyabi, Teopii
MHOXKUWHHOTO  iHTeaektTy ['. l'apmHepa,
nenaroriyaa cucrema M. MouTeccopi), sKi
[IOSICHIOIOTH M€XaHi3MH PO3BUTKY AWUTUHU.
[IporioHyeEMO CIIOYATKY PO3TASIHYTH TEOPilo
KOTHITUBHOTO PO3BUTKYy  OOHOIO i3
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theories - J. Piaget’s cognitive theory,
J. Bowlby’s attachment theory,
H. Gardner’s theory of multiple
intelligences, and M. Montessori’s

pedagogical system — which explain the
mechanisms of child development. First,
we propose examining the cognitive
development theory of one of the most
prominent researchers in the field of child
psychology, J. Piaget.

J. Piaget’s theory of cognitive
development examines children’s learning
through the lens of mental processes
involved in knowledge acquisition,
including attention, perception, memory,
and problem-solving abilities. This theory
explains how young children come to
understand the world and how their
thinking develops in stages. Of particular
importance for early childhood is the
sensorimotor stage — the first stage of
development, which lasts from birth to
approximately two years of age. During the
sensorimotor stage, children actively
explore the world through their senses
(sensory experience) and movements
(motor actions). At this age, the child
interacts with the environment by
exploring objects and phenomena through
manipulation with hands, mouth, legs, and
other bodily actions. For example, children
bring objects to their mouths, throw them,
or knock them against surfaces — all of
which are part of their natural exploratory
behavior [12].

One of the key achievements of this
stage is the formation of the concept of
object permanence, which means that
children begin to understand that objects
continue to exist even when they are no
longer visible. For instance, when a toy is
hidden under a blanket, the child gradually
realizes that the toy has not disappeared
permanently but is merely concealed. The
development of object permanence is a
significant indicator of cognitive
development in early childhood and signals
the beginning of the formation of mental
representations of the world.

For contemporary educators and
parents, Piaget’s theory implies the
necessity of creating a stimulating and
developmentally appropriate educational
environment for young children. Play and

HaWBIiZOMIIIIUX  [JOCAIIHUKIB y  TaAysi
auTadoi rcuxoaorii 2K. ITiaxke.
Teopisa KOTHITHBHOTO PO3BUTKY

K. ITiazke (anra. Piaget's theory of cognitive
development) po3rasgae HaBYaHHA OiTeH
yepe3 MOPU3MY IICHUXIYHUX IIPOLECIB, IO
O6epyThb y4acTh y 3aCBOEHHI 3HaHb, 30KpeMa
yBarv, CHPHUHHATTH, IIaM’dTi Ta YMiHH4A
BUPIIIyBaTHU IIpO0AEMHU. Teopis
KOTHITUBHOTO PO3BUTKY IIOSCHIOE, SIK TiTH
PAHHBOTO BiKy Mi3HAIOTH CBIT 1 9K IXHE
MUCAEHHSI PO3BHUBAEThLCH IIOETAITHO. AJKe
OAs  OiTell paHHBOTO BiKy 0cCOOAUBe
3HaYEeHHS Ma€ CEHCOMOTOPHUH eran -
HeplIIuH eTar PO3BUTKY, IO TPHUBAE Bif
HapPOKEHHS 10 IPUOAN3HO ABOX POoKiB. Ha
CEHCOMOTOPHOMY €Talli AUTHHa aKTUBHO
[Ii3Hae CBIiT d4Yepe3 CBOi  BiO4yTTd
(ceHcOpHKY) Ta pyxu (MOTOpPHI aii). B nanui
BiKOBUM T1Iepio MaAIOK B3aeEMOIIE 3
OTOYEHHSAM, BHBYAIOYM IIPeAMETH Ta
dBUIIA Yepe3 MaHINyAdIlii pyKaMu, poToM,
HoraMHu Tollo. Hampukaaza, OiTH TATHYTH
IIpeaMeTH OO0 poTa, KUAAIOTh iX, CTYKAaloTh
II0 HUX — yC€ II€ € YaCTHUHOKI IXHBOIO
IPHUPOAHOIO JOCAILAHUIIBKOIO IIpolecy [12].

OaouH i3 KAIOYOBHX MOMEHTIB [IAHOTO
eTary - dopmMyBaHHS KOHIIEIITii
IIOCTiHfHOCTI 06’eKTa — Iie 03HAaYaE, IO JiTH
OYHHAIOTh YCBiZIOMAIOBATH, IO OO'€KTH
iICHYIOTb HaBITb TOi, KOAU BOHU 3HUKAIOTH
3 IXHBOTO mHoAd 30py. Hampuraazn, gxIimo
irpalKy 3axoBaTH IIifl KOBAPOIO, AUTHHA
IIOYHMHAE PO3yMITH, LI0 irpallika He 3HUKAA
HasaBXOM, a IpocTo cxoBaHa. I[Ipomec
dopMyBaHHH KOHIIETIITi] IOCTiHHOCTI
o0’ekTa - e BasKAUBa Oo3HaKa
KOTHITUBHOIO PO3BUTKY AUTHHH PaHHLOTO
BiKy, 110 CBig4uTH [OpO  [IOYATOK
dopMyBaHHS YIBAEHB IIPO CBIT.

[aa cydacHHX IIegaroriB Ta OaTbKiB
Teopia 2K. [liaxke o3HavYae HeoOXigHICTH
CTBOPEHHS CTHMYAIOIOYOTO Ta OCBITHHOIO
CepenoBHILA AAT PO3BUTKY OiTeH paHHBOTO
Biky. ['pa Ta CeHCOpHi eKCIlepHMEHTH
MalOTh BEAHKE 3HAYEHHA OAS PO3BUTKY
IMi3HaBaABHHUX 3aibHocTel MaAIoKa.
Hampukaazn, irpum 3 npenmMeraMu pi3HOI
TEKCTYPH, KOABOPY, (OpMH, 3BYKIiB
OOIIOMAaralTh JIiTAM Kpalle Po3yMiTH
HaBKOAUINHI#A cBiT. KpiMm TOro, pyxosi
aKTUBHOCTI, TaKi SIK MOB3aHHA abo rpa 3
0AOKaMH, CIPHUTIOTH He Aullle (Pi3UIHOMY,
ase ¥ KOTHITUBHOMY pPO3BUTKY [8; 9; 13].
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sensory experimentation play a crucial role
in the development of a child’s cognitive
abilities. For example, activities involving
objects of different textures, colors, shapes,
and sounds help children Dbetter
understand the surrounding world. In
addition, motor activities such as crawling
or playing with blocks contribute not only
to physical but also to cognitive
development [8; 9; 13]. Thus, the
sensorimotor stage described by Piaget
emphasizes that active interaction with the
environment through play and exploration
forms the basis for the development of
thinking in early childhood.

The evolution of the system of
upbringing and education of young
children has also been influenced by the
evolutionary-ethological theory of
developmental psychology proposed by the
British  psychoanalyst J. Bowlby -
attachment theory. In constructing his
theory, Bowlby drew on Sigmund Freud’s
psychoanalytic ideas and therefore placed
particular emphasis on the first years of
life, during which the interaction between
the mother and the infant plays a decisive
role in the child’s further development [3].

Unlike S. Freud, who viewed the infant
as oriented toward the mother primarily as
a source of need satisfaction, John Bowlby
emphasized that even in early childhood a
child possesses prerequisites for inclusion
in social life. According to attachment
theory, the quality of the emotional bond
between a young child and the primary
caregiver (most often the mother) is
decisive for further emotional and social
development. Children who form secure
attachment during the first years of life are
better adapted to social situations, cope
more easily with stress, and develop
positive social skills [4].

In his research, J. Bowlby demonstrated
that a secure emotional bond between a
young child and the mother helps the child
to overcome fear and anxiety, manage
stress, understand perceived experiences,
think logically, rely on oneself, reach
maximum intellectual potential, and
develop harmonious relationships later in
life. Therefore, the preservation of this
bond throughout life serves as a source of
security, joy, and confidence [3].

TakuM 4YHHOM, CEHCOMOTOPHHUM eTam 3a
XK. ITiazke  migKpecAroe, III0 aKTHUBHa
B3aEMOid 3 HaABKOAUWIIIHIM CBiTOM dYepe3
TPY 1 OCAIIZKEHHS € OCHOBOIO IASI PO3BUTKY
MHCAEHHS [iTed paHHBOIO BIKY.

Ha cydyacHuii pO3BHUTOK CHCTEMH
BUXOBaHHY Ta HaBYaHHS AiTed paHHLOTO
BiKy BIIAMHyAQ €BOAIOIIINHO-E€TOAOTIUYHA
Teopisd IMCUXO0AOTII PO3BUTKY OPHUTAHCHKOTO
ncuxoaHaniTuka [Ix. Boyabi - Teopisa
OpUB’s3aHOCTI (aHTA. Attachment theory). ¥
o6y noBi cBoei  Teopil k. Boyabi
BiAINITOBXYyBaBCS BT IICUXOaHaAi3y
3. ®poiiga, ToMy 0COOAMBY yBary MpHUIiAUB
IepIIUM pOKaM XKHUTTS AIOAUHU, KOAMU
B3aEMOid MaTepi Ta MaAlKa Mae
BU3Ha4YaAbHE 3HA4YEHHH [AS IIOAABIIIOTO
PO3BUTKY AUTUHU [3].

Ha Bigminy Big 3. ®poiiga, gxkuit
BBazkaB, III0 HEMOBAY HalliAeHe Ha MaTip
K [IKE€PEeAO 33aJ0BOAEHHH CBOIiX IIOTpeO,
[x. Boyabi mimkpecaioBaB, II0 BXe Y
PaHHBOMY Billi AUTHHA Ma€ IepeayMOBU
[ASI BKAIOYEHHSI V COlliaAbHE KUTTH.
3rifHO 3 TEOopi€r NPUB’SI3aHOCTI SKICTH
€MOIIiHHOTO 3B’93Ky  MIiX  OUTHHOIO
PaHHBOTO BiKy Ta OCHOBHUM
[OTASIJaABHUKOM (HakyacTillle MaTip’io) €
BHU3Ha4YaAbHOIO [AS [I0JaABIIOTO
€MOIIiHHOTO 1 COIliaABHOTO PO3BUTKY.
Hitwu, aKi dopMyIOTH HaOifdHYy
IPHUB’3aHICTh y TIepLIi POKHU XKUTT,
OiabIT agarToBaHi pifo) CoILliaABHHUX
CUTyallili, A€rlIe CIPaBAdIOTBCS  3i
cTpecoM 1 pO3BUBAIOTh  [IO3UTUBHI
colliaAbHI HABUYKH [4].

Y nocaimxenHsax . BoyAbi BUSBUB, 1110

HamiHHUH eMOIIHMHUH 3B’I30K MIXK
OUTHHOIO PaHHBOTO BiKy Ta MaTip’to
goromarae OUTHHI: goAaTH  cTpax i

3aHEIOKOEHHS; CIIPaBASITHCS 3i CTPecoM;
PO3yMiTH Te, III0 BOHA CIIpUMMAae; AOTIYHO
MHCAUTH; TIOKAQJATUCA Ha cebe; MOCATTH

MaKCHMaAbHOT'O IHTEeAEKTYaAbHOTO
IIOTEHILiaAY; PO3BUBATU rapMoHifHi
CTOCYHKH B IIOOAABIIIOMY KUTTi. Tomy

30epeKeHHsT I[IFOTO 3B’I3Ky BIPOJOBK
JOPOCAOTO 3JKUTTS € [IKEPEAOM Oe3IleKkH,
pamocTi Ta BneBHEHOCTI [3].

TakumM 4YHHOM, TeOpid HIPUB’I3aHOCTI
[x. Boyabi aKIIEHTYE yBary Ha
HeoOXiMHOCTi eMolLlifiHOi 0e3meku Ta
HAOIHHOTO KOHTAKTy MOUTUHH PAaHHBOTO
BiKYy 3 JOPOCAUM [OAS PO3BUTKY COLIiIaAbHUX

38



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 4 (123)

Bicrux 2KumomupcoKozo 0epiagHoz0 YHigepcumemy imeHi Isara dpanka.
ITedazoeiuni Hayku. Bun. 4 (123)

Thus, while J. Bowlby’s attachment
theory emphasizes the necessity of
emotional security and reliable contact
between a young child and an adult for
the development of social and cognitive
skills, pedagogical systems focus on
creating a favorable educational
environment that stimulates independent
exploration and the development of
individual abilities. In this context, it is
important to turn to the Montessori

method, which offers concrete
pedagogical solutions for realizing
children’s natural inclination toward

learning and exploration of the world.

The Montessori method is a pedagogical
approach to child education developed by
the Italian educator M. Montessori in the
early twentieth century. The method is
based on the belief that every child has an
innate inner motivation for learning and
self-development, @ which should be
supported within a specially prepared
educational environment. In her work,
M. Montessori paid particular attention to
sensitive periods, which she referred to as
"windows of opportunity" — age intervals
during which a child is especially receptive
to the development of certain skills (motor,
language, mathematical, sensory, etc.).
Montessori noted that the most critical
sensitive periods are completed by the age
of six [11].

In her work "The Absorbent Mind"
M. Montessori described a new direction in
the philosophy of education, namely the
development of children in the first three
years of life, which possesses enormous
potential for personality formation. She
referred to children under the age of three
as 'creators who absorb what they
experience". The essence of early childhood
development, according to Montessori, lies
in self-learning in accordance with a
program embedded by nature. For this
reason, she emphasized the necessity of
creating a specially prepared educational
environment that would fully correspond to
the child’s needs at each sensitive period
and stimulate comprehensive
development.

A physician and Montessori educator
with professional experience in Europe and
Asia, A. Volokhova, conducted a detailed

1 miZHaBaABLHHUX HABHYOK, TO II€AaroridHi
CHCTEMH 30CEPEIKYIOThCSI Ha CTBOPEHHI
CIIPUATANBOTO OCBITHBOT'O CEPEAOBHIIIA, 1110
CTHMYAIO€ CaMOCTiMHe [Ii3HaHHS i PO3BUTOK
iHmUBinyaanbHUX 3mi0HOCTEH. Y  IBOMY
KOHTEKCTI BayKAMBO  3BEpPHYTHCA [0
Mmetoguku M. MoHTeccopi, sika IIPOIIOHYE
KOHKpPETHi TIefaroriyHi pillleHHd [OAd
peaasizarii IpupoaHOI CXUABHOCTI AiTeH 1o
HaBYaHHY Ta MOCAII>KEHHS CBITY.

Merox MoHTeccopi — Lie nemaroriyHui
Oiaxim [0 ocBiTH mOiTed, po3pobAeHHH
iTaaitickkum niegaroroM M. MoHTeccopi Ha
no4aTky XX cToairTss. OCHOBOIO METOAY €
IIepEeKOHaHHS, II0 KOXKHa MAWUTHHaA Mae
IPUPOIKEHY BHYTPIIIHIO MOTHBAILIO 10
HaBYaHHA Ta CaMOPO3BUTKY, $KY CAif
OiATPUMyBaTHU y CIIEIliaABHO
OpPraHi30BaHOMY OCBITHBOMY CEPEIOBHIII.
Y cBoiit po6oti M. MoHTeccopi ocobamuBy
yBary IIpHiAsaa CEHCHTUBHHUM IIepionam,

dK1 BOHa Ha3uBajsa "BiKHaMH
MOXKAUBOCTeH" — I1€ BiKOBI IIPOMIiZKKH, KOAU
AUTUHA OCOOAMBO  CHIpPUHHATAMBA 10

dopMyBaHHS IEBHUX HABUYOK (MOTOPHHUX,
MOBAEHHEBHX, MaTeMaTH4YHUX, CEHCOPHHUX
Touo). M. MoHTeccopi 3a3Hadasa, IO
HaMObiABIII KPUTHYHI CEHCHUTHUBHI Iepionu
3aBePLIYIOThCA 10 6 pokis [11].

M. MouTeccopi B cBoii mpaui "Po3ym
OUTHUHH" oITHcaAsa HOBUH HanpaM (pirocodii
OCBiTH, a CaM€ PO3BHUTOK MOiTeH IepIINX
TPBOX POKiB, IKHUH Ma€ BEAWKI IIOTEHILiNHI
MOZKAWMBOCTI dopMyBaHHI AIOZICHKOI
ocobHCTOCTI, HazuBaaa MOiTel BIKOM [0
TPBOX POKIB "TBOPIL, IKi BCOTYIOTH T€, IO
Bimuyan". CyTHiCTE pO3BUTKYy [OUTHHU
paHHBOIO BiKy — 1I€é CaMOHaBYaHHS
BiATIOBiIHO TIporpaMu, 3aKAQAeHOI Bifg
npupoau. Came ToMy, BOHA HiIKPECAIOBaAa
HEeOoOXiIHICTb CTBOPEHHS CIIeIliaAbHO
OiATOTOBAEHOTO OCBITHBOTO CEpPEemOBUIIIA,
gKe 0 MaKCHMaAbHO BiATIOBizaao nmorpebam
OUTHHU B KOXKHOMY CEHCUTHUBHOMY Ilepiofi
Ta CTUMYAIOBAAO i BceOiYHUN PO3BHUTOK.

Aikap Ta  MOHTeccopi-liegaror 3
nocBimom poboru B €Bpomi Ta Asii,
A. BoaoxoBa meTasbHO IIpoaHaAidyBaasa

nemaroriugy Teopito M. Mouteccopi Ta
BUIAWAQ HACTYIIHI KAIOYOBiI HPUHIUIIN HAa
AKHUX BOHA 0a3y€ThCs:

—  CHpPHUATAUBE CepenoBHIIIE, dKe
oTOUy€E MOWUTHHY, BiAirpae Haa3BU4YailiHO
BaXAUBY pPOAb y iI pPO3BUTKY, IO CIIPULE
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analysis of M. Montessori’s pedagogical
theory and identified the following key
principles on which it is based:

— a supportive environment surrounding
the child plays an exceptionally important
role in development and contributes to the
formation of intrinsic motivation for
learning;

— freedom of choice, whereby children
can independently select tasks to work on,
fostering independence and decision-
making skills;

— the development of independence and
responsibility, aimed at teaching children
to perform tasks independently without
constant adult supervision;

— sensory development, as children
learn most effectively when they are able

to explore objects wusing all their
senses [19].
Thus, M. Montessori’s pedagogical

theory became an important milestone in
education, opening new approaches to
the development of young and preschool-
aged children. The Montessori method
promotes the formation of a harmonious
personality in which individuality,
independence, and autonomy are highly
valued. This approach remains popular
worldwide, as it not only ensures
knowledge acquisition but also nurtures
children who are capable of independent
thinking, exploring the surrounding
world, and successfully adapting to
contemporary challenges.

For preschool education, H. Gardner’s
theory of multiple intelligences is also of
particular importance. Gardner presented
this theory in his book "Frames of Mind:
The Theory of Multiple Intelligences"
(1983), in which he first proposed that
intelligence consists of several independent
capacities, each responsible for different
domains of human activity.

H. Gardner identified seven primary
types of intelligence: linguistic, logical-
mathematical, musical, spatial, bodily-
kinesthetic, interpersonal, and
intrapersonal. At the same time, Gardner
repeatedly emphasized in his scholarly
work that "...although the theory of
multiple intelligences is consistent with
much empirical evidence, it has not been
subjected to strong experimental testing...

¢dopMyBaHHIO BHYTPIIIHBOI MOTHBAIIl 10
HaB4YaHHS;

— cBoboma BUOOPY — [OiTH MAaroTh
MOZKAUBICTH CaMOCTifHO BUOHpAaTH, HaL
AKHMM  3aBOAHHAMH  IIpalioBaTH, IO
[03BOAd€E€ IM pPO3BHBATH HE3AAEXKHICTH Ta
HaBUYKH CaMOCTIMHOTO IPUHHSTTS PIII€Hb;

—  PO3BHUTOK caMOCTiHHOCTI Ta
BiAIOBiJaABHOCTI CIPSIMOBaHHUH Ha T€, 11100

HaBYHUTH JiTe BUKOHYBaTH 3aBIaHHH
caMocCTiiiHo, 6e3 TMOCTIMHOTO KOHTPOAIO 3
OOKY DOPOCAHX;

— CEHCOPHHH PO3BUTOK — HOiTH BYATBHCHI

Kpaile, KOAW MOXKYTh [JOCAIIKyBaTH
OpeaMeTH 3a [JOIOMOIOI0 BCiX OpraHiB
qyTTd [19].

OTxe, megaroriyHa Teopisa

M. MouTeccopi cTasa BaXAWBOIO BiXOI0 B
enarorili, BiAKPUBIIM HOBI MHiAXOAW 0
PO3BUTKY MiTel paHHBOIO Ta NOIIKiABHOTO
BiKy. Meton Mo#nTeccopi CIIpUSIE
dopMyBaHHIO TapMOHIHHOI 0COOUCTOCTI, B
dKi¥ BHCOKO IIiHYyIOTBHCS iHAWBIAyaABHICTE,
HE3aAeXKHICTh 1 caMocCTifiHicTh. MeToauka
3aAUMIAETHCS [OIIYAIPHOIO ¥ BCbOMY CBITi,
OCKIABKH He AUIlle 3a0e3redye 3aCBOECHHS

3HaHb, a ¥ BHUXOByE [MOiTeH, 30aTHUX
CaMOCTiHfHO MHCAUTH, IOOCAIIKYBaTHU
HaBKOAUIITHIH CBIT i YCIIIITHO

aarTyBaTUCH [10 CYYaCHUX BUKAUKIB.

JAqg MOOIIKIABHOI OCBITHM BasKAMBOIO €
Teopisa MHOZKHHHOT'O IHTEAEKTY
I'. Tapauepa. Teopis MHOXKHWHHOTO
inreaekTy . lapaHepa BukaazeHa y Horo
kuu3i "Frames of Mind: The Theory of
Multiple Intelligences" ("Pamku po3ymy:
TEopiss MHOXKHWHHOIO iHTeAekTy', 1983) B
dKifi Boepire OyAO OIMMCAHO, II0 IHTEAEKT
CKAQOAEThCA 3 [IEKIABKOX HE3aA€XKHHUX
3aibHOCTEM, KOXHA 3 dKUX Bimrosimac 3a
pi3Hi chepu AiTABHOCTI.

I'. Tapnaep BU3HAYUB CiM OCHOBHHUX THIIIB
IHTEAEKTY: AIHTBiCTUYHUH, AOTIKO-
MaTreMaTU4YHUM, My3W4YHUN, IIPOCTOPOBUIMA,
TIA€CHO-KiHECTETUYHUY, MizKOCOOHUCTICHUIH,
BHYTPIIIIHBEO-0COOHCTICHIY. X04Ya B HAYKOBIH

migapHOocTi I TapmHep He  omHOpPaszoBO
CTBEP/IKYyBaB, 10 "...xo4a Teopis
MHOKUHHOTO IHTEAEKTY V3IO[KYETBCS 3

baraTbMa eMIipUYHHUMH JOKA3aMH, BOHA He
Oyaa migmaHa CHABHIM €KCIIEePHUMEHTAABHIM
nepeBipii... Y cdepi OCBITH 3aCTOCYBaHHS
Teopii 3apa3 BHBYAETBCA B 0araThox
npoekTax. Harni mnepemqdyTrd MaTHUMYyThb

40



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 4 (123)

Bicrux 2KumomupcoKozo 0epiagHoz0 YHigepcumemy imeHi Isara dpanka.
ITedazoeiuni Hayku. Bun. 4 (123)

In the field of education, applications of the
theory are currently being explored in
many projects. Our intuitions will have to
be revised many times in light of actual
classroom experience..." [S: 30].

Thus, Gardner’s theory of multiple
intelligences in early childhood
development underscores the necessity of
a comprehensive educational approach
that considers various dimensions of
child development: linguistic (reading
aloud, discussing stories, verbal games,
rhyming, creating short narratives),
logical-mathematical (sorting objects by
size or color, simple puzzles, counting
games), musical (singing, playing musical
instruments, listening to rhythms and
melodies), spatial (construction sets,
drawing, assembling puzzles, shape-
based games), bodily-kinesthetic (active
games, dancing, fine motor activities),
interpersonal (cooperative play, role-
playing, learning cooperation and
empathy), and intrapersonal
(independent play, discussing emotions,
keeping simple '"emotion journals")
intelligences. Each child has a unique

"profile" of abilities; therefore, it is
essential to create an educational
environment that stimulates diverse

forms of intellectual development.

In summary, it can be argued that the
creation of a supportive educational
environment should be based on a holistic
approach to child development, which
includes:

— supporting cognitive activity through
sensorimotor and cognitive experience
(e.g., playing with water, sand, soft blocks,
and construction sets; exploring object
properties — what sinks and what floats;
engaging in simple cause-and-effect
activities);

—ensuring emotional security through
stable attachments and positive social
interaction (in particular, the consistent
presence of one adult to maintain
continuity of relationships; greeting and
farewell rituals; emotionally supportive
communication with educators and peers);

— stimulating various types of
intellectual activity (e.g., the use of musical
toys, logical and mathematical games,
fairy-tale narratives, dramatized play, and

eperagaaT 0araTo pasiB y CBiTAl peasbHOTO
[OCBiny B Kaaci..." [S: 36].

Otxe, Teopid MHOXKHWHHOIO IHTEAEKTY
I'. TapaHepa Oag paHHBOTO PO3BUTKY AiTeH
HiIKPECAIOE HEOOXiHICTh KOMIIAEKCHOTO
OigXooy [0 BHUXOBAHHL, IIpU SKOMY
BPaxoBYIOTbCH Pi3HI acCIeKTH PO3BUTKY
OUTHUHU: AIHTBICTUYHUU (YUTAHHS BrOAOC,
0oOroBOpeHHS  Ka30K, CAOBECHi irpw,
PUMyBaHHH, CKAaJaHHS KOPOTKHX iCcTOPiH),
AOTIKO-MaTeMaTUIHUH (copryBaHH4A
npenMeTiB 3a po3MipoM abo KOABOPOM,
IIPOCTI TOAOBOAOMKHM, AIYHABHI  irpm),
My3W4YHHH (CIIiBH, Trpa Ha MYy3HWYHHUX
IHCTpYMEHTAaX, CAyXaHHS PUTMIB i MeAoiH),
IIPOCTOPOBUM (KOHCTPYKTOPH, MAAIOBaHHH,
CKAQaHHS TII1a3AiB, irpu 3 dopmamu),
TIAECHO-KIHECTETHUYHHH  (pyXAHBI irpy,
TaHILi, BIOpaBU 3 ApPiOHOIO MOTOPHKOIO),
Mi?KOCOOUCTICHHH (CITiABHI irpH, POABOBI
irpu, HaBYaHHS CHIiBHOpalli Ta emnarii) Ta

BHYTPIIITHBO-0COOUCTICHU M (camocritina
rpa, OOroBOpeHHs eMOIlili, BeneHHS
IIPOCTHUX "IIIOIEHHUKIB IIOYyTTiB")
iHTeaekTu. KoxkHa OUTHHaA Mae€ CBiit

VHiKaAbHUH 'mipocpiap" 3miOHOCTEH, TOMYy
BasKAUBO CTBOPIOBATU OCBIiTHE
CEepeIoBUILE, IO CTHUMYAIOE Pi3HiI dopmMu
IHTEAEKTYaAbHOI'O PO3BUTKY.

Y3araabHIOIOYH, MOXKHa CTBEPAXKYBaTH,
III0 CTBOPEHHS CIPUATAHMBOTO OCBITHBOTO
CepeloBUIllA Ma€ IpyHTyBaTUCd  Ha
LiAicHOMY IiAXomdi 0 PO3BUTKY JUTHHH, 1110
nepenbadae:

—  HOiOTPUMKY Hi3HaBaABHOI
aKTUBHOCTI dYepe3 CEHCOMOTOPHUHU i
KOTHITUBHUH MOOCBiZ (HampuKAamd, irpu 3
BOZIOIO, IICKOM, M'IKUMH OAoKaMmH,
KOHCTPYKTOPOM; [OOCAIIZKEHHS

BAACTUBOCTEH MPEAMETIB — IO TOHE, a IO
mAaBae; IPOCTi IPUIUHHO-HACAIAKOBI mii);

— dopmyBaHHS eMOIliiiHOl O6e3reru
qyepes cTabiAbHI IIPUB’3aHOCTL Ta
IIO3UTHUBHY COILliaAbHY B3a€MO/II0 (30KpeMa,
IocTiiHa IIPUCYTHICTH OJHOTO JOPOCAOTO
[AS 3abe3rieueHHdI 6e3nepepBHOCTI
CTOCYHKIiB; pHUTyaAu IIPOIIaHHS/3yCTpidi;
€MOILIilHO IIiATpUMyBaAbHE CITIAKyBaHHS 3
IIeJaroroM i pOBeCHHUKAaMH);

—  CTUMYAIOBaHHS pisHHX BU/IB
IHTEAEKTyaAbHOI MiIABHOCTI (HAIIpUKAAL,
BUKOPHUCTAHHS MYy3WYHUX irpalriok, AOTiKO-
MaTeMaTU4YHHUX irop, Ka3KOBHUX CIOKETIB,
TeaTpasi30BaHUX irop, PO3BUTKY
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the development of spatial thinking
through puzzles or mosaics);

— developing independence and intrinsic
motivation through opportunities for
choice, exploration, and participation in
meaningful activities (e.g., organizing
activity centers where children
independently choose activities; assigning
tasks related to caring for the environment
— putting away toys, watering plants;
encouraging independent dressing or
handwashing in an accessible
environment).

Thus, the analysis of the theories of
J. Piaget, J. Bowlby, M. Montessori and
H. Gardner makes it possible to conclude
that each approach highlights a particular
aspect of early childhood development —
cognitive, emotional, social, or intellectual.
However, it is their integration that allows
for a comprehensive understanding of
personality formation in early childhood,
when the foundations of future intellectual
flexibility, = emotional stability, self-
regulation, and communication skills are
established.

Conclusions and research
perspectives. Early childhood
development is a complex and
multifaceted process influenced by
various factors - Dbiological, social,
emotional, and cognitive. Classical

theories — Jean Piaget’s cognitive theory,
John Bowlby’s attachment theory, Maria
Montessori’s pedagogical system, and
Howard Gardner’s theory of multiple
intelligences - demonstrate that
personality formation in early childhood
occurs through interrelated cognitive,
emotional, and social processes.

In particular, cognitive development at
the sensorimotor stage according to
Piaget is characterized by active
exploration of the world through sensory
experiences and motor actions, as well as
the formation of initial concepts of objects
and cause-and-effect relationships (e.g.,
exploring object properties such as
floating and sinking; manipulating blocks
or construction sets). Emotional
development according to Bowlby ensures
the formation of secure attachment,
which promotes adaptation, emotional
regulation, and the development of social

IIPOCTOPOBOTO MMCAEHHS 4Y€pe3 IMas3AHu 4M
MO3aiKH);

—  PO3BHUTOK CaMOCTIHHOCTI Ta
BHYTPIIIHBOI MOTHBAL Yepe3 MOXKAUBICTD
BHOOPY, AOCAIZKEHHS Ta y4acTi y 3HAYYIIH
[IIABHOCTI (Hanpuraan, oprasisaitis
OCepeaKiB aKTHUBHOCTI, B HKUX OUTHHA
cama obupae BHUI MiIABHOCTI; JOPYy4YE€HH,
noB’d3aHi 3 TypOOTOI TIIPpO HpoCTip -
CKAAQCTH irpalllky, IIOAHUTH POCAHWHY TOLIIO;
caMoCTifiHe oAgraHHa YU MUTTI DPYK ¥
JOCTYIIHOMY CEPENOBUILL).

Taxum yuHOM, aHaai3 Teopitt K. [liaxke,
[x. Boyabi, M. MouTeccopi Ta I'. Fapaaepa
A€ 3MOT'y 3poOHTH BHCHOBOK, III0 KOXKEH i3
HiAXOAiB  BHCBITAIOE IIEBHHM  aCIEKT
PO3BUTKY MOWUTUHU PaAHHBOI'O BIKy -
KOTHITUBHUMH, eMOIIIHHUMI, COIliaAbHUNE abo
IHTeAEKTyaAbHUH. [Ipore came ix
iHTerpalis [g03BoAdE IIO0AQYUTH IIOBHY
KapTHHYy CTaHOBAEHHS OCOOHCTOCTI B
PaHHBOMY Billi, KOAU 3aKAQJAI0THCSI OCHOBU
MaUbyTHROI IHTEAEKTyaAbHOI THYYKOCTI,
eMoIlifiHoi crabiapHOCTiI, 374aTHOCTI [0
caMOperyAsLii Ta KOMyHiKaIrii.

BHCHOBKH Ta IEepCIeKTHBH
AOCAimKeHb. PaHHIN PO3BUTOK AUTHHU €
KOMIIAEKCHUM i OaraTorpaHHUM IIPOLIECOM,

Ha gKUH BIAWBAIOTH Pi3HI YHHHUKU:
Oioaoriuwni, COLliaABHi, €MOILifHi Ta
KorHiTuBHI. Kaacuuyni Teopii MHHyAUX
pokiB - korHiTuBHa Teopia K. [liaxe,
Teopisa IIPUB’SI3aHOCTI 3. Boyabi,
nemaroriuda cucremMa M. MonTeccopi Ta
KOHIIEIIITisI MHOXKWHHOTO IHTEeAEKTY

I'. TapaHepa — 0O3BOASIOTH YCBiIOMUTH, 1110
CTaHOBAEHHS 0COOUCTOCTI OUTHUHU
paHHBOTO  BiKy  BinOyBaeTbcs  4depes
B3a€MOIIOB’d3aHi KOTHITHBHI, eMOILi#iHi Ta
COLliaAbHi IIPOIIECH.

3okpeMa, KOTHITMBHUU pO3BUTOK Ha
ceHcomoTopHoMy  erami  3a XK. [liaxke
XapaKTEPU3YEThCS aKTUBHHUM IIi3HAHHSIM
CBiTy dYepe3 BiIUyTTs Ta PyxXxoBi Aii,
dopMyBaHHAM IIOYATKOBHX VSBAEHB IIPO
00’€KTH Ta NPUYNHHO-HACAIAKOBI 3B’YI3KH
(HammpuKAan, [IOCAI/DKEHHS BAACTHUBOCTEH
TIPEIMETIB: 1110 MTAABaE, 1110 TOHE; MAHIITYASIITi
3 DAOKaMH YM KOHCTPYKTOpamH). EmMortifiamii
po3BuTOK  3a  [Ik. Boyabi  3abe3meuye
dopMyBaHHS CTabIABHOI IIPUB’I3aHOCTI, IO
CIIpUFE aarTallii, PeryAsiiii eMolii Ta
PO3BUTKY COLLiaAbHHX HABUYOK (HAIIPHUKAAL,
pearyBaHHA Ha BIICYTHICTE JOPOCAOTO,
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skills (e.g., responses to the absence of an
adult, the ability to cooperate within a
group). Social and independent activity
according to Montessori is manifested
through the child’s choice of activities
and the acquisition of self-control and
practical skills (e.g., sorting objects,
caring for the environment, participating
in group routines). The development of
various forms of intellectual potential
according to Gardner encompasses
linguistic, logical-mathematical, musical,
spatial, bodily-kinesthetic, interpersonal,
and intrapersonal skills (e.g., role-playing
games, listening to music, assembling
puzzles, discussing emotions).

Thus, early childhood personality
development occurs through the
integration of cognitive, emotional, and
social processes, ensuring the holistic
formation of intellectual flexibility,
emotional stability, and the capacity for
self-regulation and interaction with the
environment.

Further research should focus on:

— testing integrated models of early
childhood development that combine
sensorimotor, emotional, and social
dimensions;

—identifying effective strategies for
stimulating various forms of intellectual
abilities in early childhood,;

—examining the relationship between
secure attachment and the development of
cognitive and social skills;

— assessing the impact of structured
sensory and object-based experiences on
the development of thinking and
independence in young children.

The proposed research directions will
contribute to a deeper understanding of
early childhood development processes
and provide a scientific foundation for a
comprehensive approach to fostering
children’s cognitive, emotional, and social
competencies.

3[IaTHICTE A0 cIiBopaili y rpymi). CoiliaabHa
Ta caMOCTiMHa akTHBHICTE 3a M. MoHTeccopi
IPOSABASETECE Yy BHOOpI MiSIABHOCTI  Ta
OCBOEHHI  HaBHYOK  CaMOKOHTPOAIO i
OPaKTUYHUX MOifl (HaIlIpHUKAaZ, COPTyBaHHS
IIPEaMETIB, OOTAL 3a IIPOCTOPOM, y4acTb ¥
putyasax rpymnd). Po3BHUTOK pisHUX QopMm
IHTEAEKTYyaAbHOL 061apoBaHOCTi 3a
I'. TapgHep OXOIIAIOE MOBAEHHEBI, AOTIKO-
MaTeMaTH4Hi, My3W4Hi, [IPOCTOPOBI, TiAECHO-
KiHECTETHYHI, MIKOCOOHCTiCHI Ta
BHYTPIIITHEO-OCOOHCTICHI HaBUYKU
(HarIpuKAa, POALOBI irpH, CAYXaHHS MY3HKH,
CKAa[IaHHS T1a3AiB, OOTrOBOPEHHSI €MOLTit).

Takum YHUHOM, dopMyBaHHA
OCOOHMCTOCTI OWUTWUHU  PAHHBOTO  BiKYy
BiOyBa€eThCs yepes IO€THAHHS
KOTHITHBHUX, EMOIIMHUX 1 COIllaAbBHUX
IIPOIIECIB, 1110 3abesneuye IIinicHe

CTaHOBAEHHS 1HTEAEKTYaAbHOI T'HYYKOCTi,
eMOIlifiHOi CTabiABHOCTI Ta 34aTHOCTI OO0
CaMOPETYASIIil Ta B3aEMO/Iil 3 OTOUYEHHAM.

[TepCrIEKTUBU TIOMAABIIHUX JOCAIZKEHD
MIOB’dA3aHi 3 HEOOXiHICTIO:

— ampobamii iHTerpoBaHHMX MoOaeAeH
PO3BUTKY PAHHBOI'O JUTHUHCTBA, SKi

IIOENHYIOTH CEHCOMOTOPHUM, eMOIIiHHNUH
1 colliaAbHUM acClIeKTH;

— BU3HA4YEHHS e(QEeKTHBHUX CTpaTerii
CTHMYAIOBaHHSI PiZHIX dopm
IHTEAEKTyaABHUX 3Mi0HOCTEH Y paHHBOMY Billi;

— JOCAIIKEeHHS B3a€MO3B’I3KY
cTabiAbHOI IIPUB’A3aHOCTI Ta PO3BUTKY
KOTHITHBHHUX 1 COIliaABHUX HABHUYOK;

— OIHIOBaHHS BIIAUBY
CTPYKTYPOBaHOTO CEHCOPHOTO Ta
OpeagMeTHOTO  [OCBily Ha  PO3BUTOK
MHCAEHHSI Ta  caMOCTifiHocTi  fite#
PaAHHBOTO BiKY.

3arponoHoBaHi JOOCAIT>KEeHHS
CIIPUATUMYTh TAHOIIIOMY PO3yMiHHIO
IIPOLIECIB PAaHHBOTO PO3BUTKY OUTUHU Ta
CTBOPSTH HayKOBY OCHOBY OAST
KOMIIA€KCHOTIO Hinxoay ao popMyBaHHS il
KOTHITHBHUX, EMOIIMHUX 1 COIllaABHUX
KOMIIETEHTHOCTEMH.
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THINKING IN PRIMARY SCHOOL PUPILS IN THE CONTEXT OF THE
CONCEPT OF THE NEW UKRAINIAN SCHOOL
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The article analyzes the place of creative thinking in the context of the competency paradigm of
primary education and grounds the need for comprehensive diagnostics of creative thinking at the age
of 6-10.

The relevance of the study stems from the general scientific, socio-pedagogical, socio-cultural
imperatives of the modern educational process, which reveals the situation regarding the
modernization of the primary education system, which is in a state of constant renewal, focusing on
the formation of a competent, creative and technologically literate personality, capable of independent
thinking and creative self-expression in diverse activities and life conditions. This is expressed in the
triad of development goals for participants in the educational process: a harmonious personality, a
creative specialist-innovator, a citizen-patriot.

Approaches to assessing creative thinking are systematized as a combination of psychometric,
pedagogical-observational and interactive-digital methods. Indicators (originality, flexibility, speed,
elaboration) and a three-level interpretation of the results are presented. A generalized classification
of methods for assessing creative thinking in younger schoolchildren is presented. The criterion
framework for assessment at the indicator level focuses on originality, flexibility, speed, and detailing
as interrelated indicators that reflect both the productive and procedural aspects of creative thinking.

It is shown that the role of the teacher is to moderate open educational situations that involve
different trajectories of solving problem situations, in formative feedback that increases the level of
thinking strategies and presupposes the combining of assessment data with lesson planning in
accordance with the competency guidelines of primary education.

Examples of tasks and principles for collecting multi-source evidence (test answers, portfolio,
"digital trail”) are described. The emphasis is made on the cultural and linguistic adaptation of tools
and formative feedback. Practical guidelines for the teacher are proposed for combining methods and
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planning to support and develop creativity in all participants in educational process. The results can
be integrated into the daily practice of the New Ukrainian School (NUS).

Keywords: creativity; creative thinking; competence, harmonious personality, assessment;
primary school; NUS.

METOAUYHI 3ACAIH OLIIHIOBAHHS PIBHSI TBOPYOI'O MUCAEHHS
YYHIB IIOYATKOBOI IIIKOAH Y KOHTEKCTI KOHIIEIIIIII HOBOI
YKPAIHCBKOI IIIKOAH

O. A. ly6aceHIOK, I. A. 3a0poaceruit

Y cmammi npoaHanizogaHo Micue meopuo20 MUCTEHHSL Y KOHmMeKcmi  KOMNemeHmHICHO!
napadusmu nouamroeoi oceimu ma ob6rpyHmMoeaHo nompedy KOMNIeKCHOi 0id2ZHOCMUKU MeopuUo20
MucneHHs Y iyl 6-10 poxkis.

AKmyanvHicMs  O0CNIOKEHHST BUNAUBAE 13 302ANIbHOHAYKOBUX, COUIANbHO-Ne0az202iuHUX,
COYIOKYNbMYPHUX IMNEepamuei8 CYuacHO20 OCEIMHb020 Npouecy, SKUll 8uslessle CUmyauyiro ui000
MOOepHisayii cucmemu nouamkogoi oceimu, sKa nepebyeae Yy CmMaHi NOCMIUHO20 OHOBJEHHS,
OpiEHMYyHUUCL HA POPMYBAHHSL KOMNEMEHMHOI, M8opUoi ma mexHO02iUHO 2pamomHoi ocobucmocmi,
30amHoi 00 CcaMOCMIliHO20 MUCNEHHSL | MBOPU020 CAMOBUPAIKEHHSL Y PIBHOOIUHUX OLSIbHICHUX,
mummegux ymoeax. Lle 3HaxoO0ume suparkeHHst Y mpiadi yineli po3sumrKy YUACHUKIB 0C8IMHBLO20
npouecy: 2apMoHiliHOi ocobucmocmi, meopuozo haxieys-iHHO8AMOPA, 2POMAOSTHUHA-nampioma.

Cucmemamu3o8aro nidxo0u 00 OYUIHIO8AHHS MBOPUO20 MUCTEHHS 1K NOEOHAHHS NCUXOMEMPUUHUX,
neodazo2iuHO-CnOCMepesXKHUX ma IHmepaxkmusHo-yugposux wmemodig. IlodaHo iHOukKamopu
(opueinanvHicms, eHyukKicms, wWEUOKICMb, po3pobreHicmy) 1 mpupieHesy IHmepnpemayiro
pesynemamis. IIpedcmaeneHo Y3aza/bHEeHY KAACUDIKAUII0 Memooi8 OUIHIBAHHSL MEO0PUO020
MUCTEHHSL MOJM00WUX wKoaspie. KpumepianbHa pamkKa OUIHIO8AHHSL HA PIBHI NOKA3HUKI8
30cepedyemubest HA OPUIHANIbHOCMI, 2HYUKOCMi, WeUoKocmi ma 0emanisayii 5Kk 83aemonoe’ ’si3aHux
iHOUKamopax, uio 8i00bparkaroms K NPoOYKmMueHUU, makK i npoyecyanbHUll 6iK meopuozo MUCTEHHSL.

ITokazaHo, w0 posnb yuumesns nosasizae 6 mooepauil 8IOKpUMUX OCB8IMHIX CUMYAauill, UWo
nepedbauaroms pi3HI Mpaekmopii BupilleHHsi npobremHux cumyauil, Y GopmMYysarbHOMY
380pOMHOMY 38°S3KY, SIKUU Nnid8ULLYE piBEHb MUCTEHHESL cmpamezii, ma nepedbauae NOEOHAHHS
OUIHIOBANIBHUX OQHUX 13 NAAHYBAHHSM YPOKY BI0N0BIOHO 00 KOMNEMEeHMHICHUX OpileHmupie
nouamxoeoi oceimu.

OnucaHo npuwnadu 3a80aHb 1 npuHyunu 36upaHHs b6azamoodrkepenvHux 00Ka3i8 (mecmosi
g8i0noeidi, nopmeposnio, "yugposuii cnid”). HazonowieHo HA KYAbLMYPHO-MOBHIN adanmauii
IHCMpYMeHmie i hopMYy8anbHOMY 360POMHOMY 38°513KY. 3aNnpPoONnoOHO8AHO NPAKMUUHL OPIEHMUPU ONs
guumesnsi woo0o NOEOHAHHSL mMemooi8 | NIAHYBAHHSL NIOMPUMKU I PO3BUMKY KPEamueHOCMI 8CiX
YUacHUKI8 0c8iMHb020 npouecy. Pesynemamu mooxkyme 6ymu iHmMezpoeaHi Yy wo0eHHY NpaKkmuKry
Hoesoi ykpaincobkoi wkonu.

Knrouoei cnoea: meopuicms; meopue MUCIEHHS, KOMNEMEHMHICMb, 2apMOHIUHA ocobucmicmo,
OUIHIOB8AHHSL, nouamKkosa wkoaa; HYIII.

Introduction of the issue. Modern Each educational field — language and
primary education in Ukraine is based on literature, mathematics, science, art,
the principles of competency-based, technology and information — contributes
personality oriented and activity-based to the development of a holistic,
approaches, which are defined in the independent, creative personality,
State Standard of Primary Education. The capable of effectively using knowledge in
main goal of the educational process is practice.
not only the transfer of knowledge, but The primary education system is in a
also the formation of key competencies state of constant renewal, focusing on the
that allow the schoolchildren to navigate formation of a competent, creative and
in a rapidly changing world, develop technologically literate personality,
critical thinking, creativity, capable of independent thinking and
communication skills and digital literacy. creative self-expression. Here we outline
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the three goals for the development of
participants in the educational process: a
harmonious personality, a creative
specialist-innovator, a citizen-patriot.

According to the provisions of the NUS,
an important direction of the educational
process is the development of the
schoolchildren's creative potential as a
prerequisite for their further personality
and professional development.

Creative thinking in primary school
pupils appears not only as a desirable
personality trait, but also as a structural
component of the holistic competence of
schoolchildren, without which it is
impossible to achieve the goal of modern
education. The pedagogical logic of the
NUS emphasizes the transition from
reproductive methods of learning to

activity-based ones, where pupils'
intellectual initiative, the ability to
generate and verify ideas, transfer

methods of actions to new situations, and
arguments for non-standard solutions
become the central learning outcomes.

The requirements of the State Standard
of Primary Education, interpreted
through the prism of a competency-based
approach, raise creativity from the level of
an "option" to the level of a requirement:
creativity integrates cognitive,
communicative, and value-semantic
spheres, which makes it possible to
integrate academic subjects into a single
spatial-semantic  field of practical
experience. Under such conditions, the
assessment of creative thinking should be
systematic, process-oriented, and
consider the psychological characteristics
of junior schoolchildren. The outlined
approach should not only record the
outcomes (original answers, variety of
thinking and activity strategies), but also
track the dynamics of mental operations,
the motivational and emotional sphere,
readiness for cognitive risk, and the
transfer of creative methods to
educational and life situations.

Current state of the issue. In this
context, psychological studies are
important, which show that children
under the age of five give up to 90% of
original answers during relevant tests,
seven-year-olds — up to 20%, and adults —
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only 2% [14; 18]. E. Torrens, studying the
features of creative thinking in different
segments of the population, showed that
creativity has a peak at the age of 3.5 to
4.5 years, and also grows in the first three
years of schooling, decreases in the next
few years and then can receive an impetus
for development under certain conditions
[12; 18]. The evolutionary and qualitative
algorithm of this development can be
illustrated by a Japanese proverb (quoted
by Masahiro Yokotani), according to
which "When you are ten, they call you a
prodigy. When you are fifteen, they call
you a genius. But as soon as you turn
twenty, you are just an ordinary person”.

Under such conditions, there is a need
for a systematic approach to assessing
the level of creative thinking in primary
school pupils, when certain
methodological tools, separated from the
pedagogical context, create the illusion of
accuracy, but lose validity when the
teacher does not see the connection
between 1) diagnostic indicators and
2) the organization of the lesson, as well
as 3) the socio-pedagogical environment,
4) forms of interaction between
participants in the educational process
and 5) the assessment procedures [6: 20].

At the same time, in the practice of
primary school, there is a certain shortage
of methods adapted to Ukrainian
conditions: there are no local norms for
different age groups, descriptions of
linguistic and cultural modifications of
tasks, procedures for ensuring ethical
safety during individual and group
testing, as well as clear algorithms for
pedagogical interpretation of results in
the context of the NUS concept. This
necessitates the combining of
psychometric tools with pedagogical
observations, portfolio analysis, project
games, and digital artifacts, prioritizing
multi-source  data  collection and
formative feedback in the context of an
adaptive educational process [1: 31].

An analytical review of scientific

literature shows that the classical
approaches to the study of creative
thinking, initiated by J. Guilford

(structure of intelligence and divergent
operations of the thinking process) [11;
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14] and developed by P. Torrens
(operationalization of originality,
flexibility, speed and elaboration of the
content of mental operations) [18], reveal
the main characteristic/function of
creativity as a complex adaptive system
[16] and non-pragmatic activity associated
with the internal motivation (which, as a
supra-situational non-adaptive activity,
appears as a cornerstone of creative
activity) [2: 221; 13; 17].

The effects of associativity [10] and
bisociation [4; 15] are also important here,
as a mechanism of combinatorics of
meanings, which allows developing
principles for constructing assessment
tools.

Further developments in the Eurasian
space have highlighted the role of
intellectual and personality regulators of
creative activity, in particular intellectual
initiative, tolerance for uncertainty, and
motivation to complicate the tasks [3].

The Ukrainian research context
specifies these provisions taking into
account the goals of primary school:

1) O. Savchenko's didactic approaches
demonstrate how the organization of
educational activities and the typology of
tasks influence the formation of creative
ways of action [7];

2) O. Pometun's developments in the
field of activity and competence-based
learning show the mechanisms of
transferring creative strategies to different
subject areas;

3) N. Bibik's methodological guidelines
allow for the coordination of creative tasks

with the expected results of the
educational program;
4) special  psychodiagnostic  tools

presuppose focusing attention on the age
sensitivity of creativity indicators in
primary school age and outline the
procedures for interpreting the results for
pedagogical practice [8].

The current stage of the development of
social and educational space is
characterized by the convergence of
cognitive  diagnostic methods with
interactive/adaptive = and  IT-oriented
forms of assessment: digital programming
environments, educational designing
forms and multimedia creative tasks
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create a certain "result of activity" being
the subject to qualitative and quantitative
analysis (variability, complexity, transfer,
reflection).

At the same time, the problem of
validity and cultural and linguistic
adequacy of foreign tests for Ukrainian
schoolchildren arises: translation and
adaptation should be accompanied by
expert assessment of content, testing on
representative samples, establishing the
local standards and verification of
construct validity in comparison with
pedagogical observations, achievements
in learning activity as well as portfolio
data.

Thus, the optimal strategy is a diverse
methodological and multi-source
assessment with a clear procedure of
pedagogical interpretation, where
standardized indicators of divergent and
creative thinking are combined with the
analytics of real learning outcomes and
the dynamics of individual progress,
which allows to reconcile the scientific
correctness of diagnostics with the
humanistic logic of the NUS [1: 114].

The aim of the research. The purpose
of the article is to theoretically
substantiate, define and systematize
methods for assessing the level of creative
thinking in primary school pupils in the
context of the concept of the NUS.

Results and discussion. On this basis,
it has been planned to carry out the
comparative  characteristics of the
methods according to key indicators
(originality, flexibility, speed, elaboration,
transfer) and psychometric parameters
(validity, reliability, sensitivity, cultural
and linguistic adequacy), as well as to
develop practical recommendations for
their pedagogically appropriate
application in the educational process of
the NUS.

It has been planned to develop the
algorithms for using standardized and
pedagogical-observational tools in various
assessment models, to offer guidelines for
building local norms and interpretative
levels for primary school age, to integrate
IT-oriented means of improving the level
of educational activity, and to determine
ethical and organizational conditions that
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ensure the correctness of diagnostics and
formative feedback to support the
individual trajectory of pupils' creative
development.

It is important to note that the
theoretical principles of assessing creative
thinking in younger schoolchildren are
based on the understanding of creativity
as a dynamic cognitive and personality
quality that combines the ability to
generate ideas and improve the methods
of their implementation in the educational
and social activities of pupils.

In the structure of creative thinking
relevant to the age capabilities of 6-10
year children, it 1is advisable to
distinguish indicators of originality (being
different with a template solutions) based
on 1) semantic expediency, 2) flexibility
as the ability to change the approaches
and move between categories, 3) speed as
the rate of generating semantically
relevant ideas, 4) and elaboration as the
ability to detail, combine and bring the
idea to a workable product [5].

Such a four-component model is
consistent with modern psychological and
pedagogical approaches, in which
creativity is interpreted as an integral
mechanism for overcoming uncertainty,
managing cognitive risk, and transferring
methods/ways of action to new
conditions, which is especially
emphasized in scientific works devoted to
functioning the creative thinking in
situations of information uncertainty, as
well as in domestic courses and manuals
on the psychology of creativity.

Thus, the psychological and
pedagogical principles of diagnostics in
primary school age provide for an
orientation to the activity nature of
children's creativity, a combination of
individual and group forms of testing,
sensitivity to the linguistic and cultural
context of tasks, and compliance with the
ethical requirements of safe assessment.

Assessment situations should be
included in the educational environment
of the NUS as being stimulating, gaming
and researching, with the advantage of
open-ended tasks that allow for a
plurality of correct answers and require
the children to reflect on their own way of
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activity. At the same time, the results of
the diagnostics should be interpreted in a
pedagogical context, that is, they should
be linked to further construction of the
content, methods and forms of learning,
taking into account the expected results
and key competencies described in the
methodological guidelines for primary
school teachers [9].

These guidelines are based on
V. Molyako’s research, according to which
human life can be considered as a
continuous process of solving various
activity tasks. Creative thinking is a
special form of this process, since it is
aimed at creating new ideas, approaches,
technologies and ways of solving
problems. Its essence lies in structural
and functional analysis of information,
the formation of new cognitive constructs
and creating effective ways to achieving
goals.

In this regard, the question arises of
developing creative thinking through
updating teaching methods and forming
an educational environment that will
contribute to the generation of non-
standard solutions of problem situations
and constructive interaction in
collective /team activities.

Developing an effective plan to solve a
complex problem requires a thorough
analysis of the available information. A
correct understanding of the problem
situation allows one to put forward
productive assumptions, clarify the initial
conditions and determine the optimal
ways to find a solution. In this case, the
use of the principles of analogy,
combination and reconstruction plays an
important role, which contributes to the
creation of new conceptual structures
(thinking models) and to the prediction of
possible scenarios, which helps to avoid
erroneous actions, inadequate decisions
and to overcome the effects of information
overload.

The ability to adequately interpret
information, correctly formulate problems
and think logically is the basis for solving
any problems. To do this, it is necessary
to deeply investigate the structure of the
problem situation, identify new relevant
information and build hypotheses that
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can be presented in the form of visual,
verbal, symbolic models. Such cognitive
actions contribute to 1) the awareness of
the essence of the problem, 2)the
formulation of new conditions for the
problem, 3)the choice of an effective
strategy for its solution.

In the process of thinking, the
transfiguration of acquired knowledge
and experience occurs, which are used to
find the optimal solution. This structural-
functional analysis of information
involves comparing the obtained data
with the requirements of the problem task
at each stage of its solution. Intermediate
results and the final solution must be
logically grounded, which is ensured
through self-reflection and correction of
one's own thinking.

The emergence of certain ideas in the
creative process can be compared to
lightning — the result of the accumulation
of a large amount of energy, which at a
certain moment turns into a bright flash
of an idea. For the emergence of a creative
idea, a certain level of intellectual and
emotional tension is required, as well as a
kind of "push" that launches the insight
process.

Due to the mentioned above, the
classification of express assessment
methods is built as a system that
combines 1) psychometric,
2) pedagogical-observational and
3) interactive-digital tools.

The psychometric component includes
standardized tasks for the development of
divergent thinking, associative originality,
and combinatorial flexibility, which
provide quantitative comparability of
indicators over time and between

samples, and serve as a basis for the
formation of local standards for younger
schoolchildren [6: 65].

The pedagogical-observational
component includes systematized
observation maps of educational activity,
the teacher and parent questionnaires,
and portfolio analysis of children's
creative products — from written and
visual works to mini-projects; it provides
a research context and allows us to track
how creative ways of activity are "rooted"
in real classroom learning practices.

The interactive digital component,
represented by environments such as
educational programming and design
platforms, captures the "digital footprint"
of pupils’ activity (variability of solutions,
complexity of iterations, ability to modify
and transfer), which expands the
grounding base of assessment and
harmonizes it with the competency logic
of the NUS.

In such a configuration, psychometrics
is responsible for standardized
measurement and sensitivity to change;
the pedagogical observation is responsible
for interpretive validity and connection to
learning process, and the digital tools are
responsible for  authenticity @ and
procedurality of assessment. Table 1
presents a concise version of the
classification @ of creative thinking
assessment methods for grades 1-4
according to the NSU requirements. It
does not replace full protocols but serves
as a quick reference being an express
method: what exactly we measure, with
what tool and how we record the result, in
order to further combine psychometric,
observational and digital artifact data in a
single pupil’s profile.

Table 1.
Generalized classification of methods for assessing creative thinking in younger
schoolchildren

Unit Tool / example task Indicators Express format and evaluation
o (U;nziuilh u/Stfrizli)tdno fcf)gec;cs Originality, Individually, 5-7 min; counting
‘g pap P : . flexibility, valid ideas + quality of
o many options as possible speed explanations; recording 1-2 oral
g and choose the 1-2 best ones SOV ’
e . . sophistication | arguments
< with an explanation
o —
L "Circles" / "Draw up the Originality, Individual/small group, 8-10

shape" with a short comment

sophistication,
transfer

min; assessment using agreed
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"what is it and why is it like rubric, storing examples in
that" portfolio
Remote associations (word | Combinatorial | 5-10 stimuli; qualitative
< word /picture), adapted to | flexibility, assessment of the diversity and
the vocabulary of 6-10 years | semantic relevance of associations; visual
old children originality support if necessary
Observation map in the
o lesson  (concerning  the | Flexibility, During the lesson; 0-3 points per
8 § alternatives, changing the | transfer, indicator; cross-check with a
@ g | strategy of. thinking and | reflection colleague to reduce subjectivity
2 g argumentation)
& 9 Portfolio of .artlfact.s .(drav.vmg Sop}ust.lcatlon, | time/month; selection of the
o 2 | + explanation, mini-project, | dynamics  of | , 7 . .
© © . a2 best grounding" of creativity with
A comics) + short pupil’s self- | progress, e .
a short "pitch" from the pupil
assessment transfer
Scratch /visual In pairs, 20-30 min; assessment
= . Transfer, using a checklist: novelty,
programming: "change the o1 - S
% . | flexibility, workability, explanation;
game rule" or "add new SR . .
PR o . sophistication | preservation of the project as a
.2 + | mechanics" and explain " e .
D 8D digital footprint
® S | Construction platforms | Originality, Small groups, 15-25 min;
42 (LEGO-like): "two different | functionality, photo/video recording + short
= designs for the same | transfer oral defense of the solution
function"

A concise classification provides a
balance between standardized
measurement and pedagogical
interpretation in real learning situations.
To increase validity, it is advisable to
combine at least one tool from each unit
and present the results as a profile with
three levels (high/medium/low) for four
indicators (originality, flexibility, speed,
elaboration).

Each level is supported by a set of
groundings: test answers, observational
data, portfolio artifacts and a "digital
trace". Such multi-source corresponds to
the competence logic of the NUS, allows
for targeted planning of support and
avoiding stigmatizing "labels",
transferring assessment to a formative
mode [1: 13].

The criteria framework for assessment
at the level of indicators focuses on
originality, flexibility, speed and detailing
as interrelated indicators that reflect both
the productive and procedural sides of
creative  thinking. For pedagogical
interpretation, it is advisable to
distinguish three levels of assessment —
high, medium and low - as working
profiles of educational support.
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The high level is characterized by
pupil’s ability to offer semantically
justified non-standard solutions, quickly
rebuild the strategy and deepen the idea
to a functional product; the medium level
is characterized by pupil’s presence of
original solutions in familiar contexts
when external stimuli are needed for
transfer and detailing; the low level is
characterized by pupil’s dominance of
reproductive responses, difficulties with
changing the approach and insufficient
elaboration of details.

It is important to note that the levels
are determined based on a wide set of
data from different sources, and not a
single test indicator, and are necessarily
adjusted considering the age peculiarities
and educational conditions.

Conclusions and research
perspectives. The practical application of
methods for assessing the level of creative
thinking in primary school should be
organized as a cyclical algorithm that
includes motivational, diagnostic and
analytical stages.

At the motivational stage, a safe,
gaming space is to be created for testing
ideas through fairy-tale and problem
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situations, working with everyday objects
and class stories; at the diagnostic stage,
a combination of short standardized tasks
and open creative tasks is used with the
fixation of procedural characteristics and
the output, and a pupil's portfolio is
collected at the same time; at the
analytical stage, the results are
interpreted in the format of an individual
profile, from which specific pedagogical
actions follow: varying the complexity of
tasks, introducing interdisciplinary mini-
projects, purposeful work on flexibility or
detailing, using digital environments for
training the transfers.

Let us present some examples of tasks
for daily practice: to offer as many
unusual ways of using a familiar object as
possible with further grounding of the
selected options; to continue the fairy-tale
or change the conditions of the problem
so as to find new ways of solving it; to
rethink the design of the model and

educational situations that provide
different trajectories of solving problem
situations, 2) organizing formative
feedback that increases the level of
thinking strategies, 3) combining
assessment data with lesson planning in
accordance with the  competency
guidelines of primary education.

This approach ensures content
compliance of the presented
methodological principles of assessing the
level of creative thinking in primary
school pupils with the requirements of the
NUS, thus preserving the scientific
correctness of diagnostics and its
adaptive nature, and at the same time
strengthening the pedagogical expediency
of its use in daily practice, relying on
modern  Ukrainian scientific and
methodological sources.

The prospects of our research include
the experimental approbation of the
proposed algorithm of assessing the

explain why such a modification
increases its functionality, etc.

The role of the teacher covers such
activities: 1) moderating the open

creative thinking of younger
schoolchildren.
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This article is devoted to a comprehensive analysis of the formation of Ukrainian national identity
within the education system as a strategic task of state policy in the context of contemporary
challenges, particularly the full-scale war. The author emphasizes the importance of Ukrainian
national identity for societal consolidation, strengthening statehood, and fostering responsible
citizenship. Based on the current legislative framework — the Laws of Ukraine "On Education”, "On
Complete General Secondary Education” and "On Higher Education" as well as the Strategy for
National-Patriotic Education and the Concept of Identity Formation — the normative foundation of
educational activities is outlined. An overview of the implementation of the national-identity
component at various levels of education is provided. In the field of preschool education, emphasis is
placed on the necessity of integrating concepts of language, culture, symbols, and family values into
the educational environment as the basis for a child’s primary identity formation. In school education,
key roles are played by courses in Ukrainian history, the Ukrainian language, and civic education, as
well as interdisciplinary integration, which is reinforced under the New Ukrainian School (NUS) reform
aimed at fostering values, civic responsibility, and individual awareness of belonging to the Ukrainian
nation.

In higher education, Ukrainian national identity is considered through the lens of critical thinking,
analysis of historical meanings, and philosophical and cultural contexts. Not only the academic
component but also extracurricular activities play a crucial role: student participation in volunteering,
cultural initiatives, and community projects contributes to conscious self-identification with the
Ukrainian nation. In conclusion, the author notes that effective formation of Ukrainian identity requires
a systemic approach, methodological support for educators, updating the content of education,
provision of a Ukrainian-language environment, and consideration of students’ age, socio-cultural,
and regional characteristics.
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$SOPMYBAHHSI YKPATHCHKOI HAIIIOHAABHOI IIEHTHYHOCTI OITEH TA
MOAO/I B CUCTEMI OCBITH

I. I. Herpii

Cmammio npucesiueHo KOMNAEKCHOMY AHAM3Y QOPMYBAHHS YKPAIHCLKOI HAUIOHALHOL
i0eHmuuHoCcmi 8 cucmemi oceimu sK cmpameziuHo20 3a80aHHS 0epiKA8HOI NoimuKu 8 Ymo8ax
CYUACHUX BUKIUKIB, 30Kpema NO8HOMACUMAOHOT 8iliHU. ABMOpP NIOKPeCioe 8AXUBICMb YKPATHCLKOL
HAYIOHANBbHOL i0eHmuuHocmi O/l KOHcoodauii cycnitecmead, 3MIUHEHHs OepiKasHocmi ma
opmyesaHHs 8i0N08i0ANbHO20 epomadsiHUHA. Ha ocHoel uuHHOoi 3axoHodasuoi 6asu — 3axoHie YKkpainu
"[Ipo oceimy", "[Ipo nosHy 3azanvHy cepedHio ocgimy”, "[Ipo suwy oceimy"’, a marxox Cmpameaii
HAUIOHANbHO-NamMpiomuuHozo  euxoeaHHss ma KoHuenuii dopmyeaHHss i0eHmuuHocmi —
OKpecnoemobcsi. HopmamueHe niotpyHms o0ceimHboi OisitbHocmi. 30ilicHeHO 0221510 peanizayil
HAYIOHA/IbHO-I0eHMUPIKAYITIHO20 KOMNOHEHMA HA PIZHUX PIBHSX ocgimu. Y cghepi 0ouUKLIbHOL ocgimu
axyenm 3pobieHo Ha HeobxioHocmi iHmez2payii YysieeHb Npo M08Y, KYabmypy, CUMBOIU MA POOUHHI
YiHHOCMI 8 oceimHe cepedosuuie sik 6a3u nepsuHHol ideHmugpikayii oumuHu. Y wKiibHIl oceimi
KJ1I0U08Y poJib 8idieparoms KYypcu icmopii YKpainu, YyKkpaiHCbKoi M08U ma 2poMadsiHcbKol ocgimu, a
MaKkosK MmiknpeomMemHa IHmezpayis, WO NOCUNIEMbCSL 8 Yymoeax peanizauii pegpopmu Hosoi
yKpaincokoi wronu (HYII), opienmosaHoi HA QOPMYBAHHS UiHHOCMEU, 2POMAOSHCHLKOT
gionosgidaibHocmi ma YceidoMAeHHs. ocobucmicmio c8oel HanexHocmi 00 YKpaiHcbkozo Hapoody. B
ocgimHbomy npouyeci 3BO ykpaiHcbka HAUIOHANBLHA I0EHMUUHICMb pPO032/110AEMbCSL uepe3 nNpusmy
KPUMUUH020 MUCTEHHSl, AHAI3Y ICMOPUUHUX CEHCI8, (PLNoCOpCbKUX | KYJbMYyPHUX KOHMEKCMI8.
Basknuey posw gidizpae He suwe akademiuHa ckaadoea, a Ui No3aHAsUaNbHUL npocmip: yuacmo
cmydeHmie Yy B80/I0HMepCcmsi, KYJAbmypHUX IHIYIAMUBAX, 2pOMAOCLKUX NPOEKMAX Cnpuse
YCBIOOMNEHOMY CAMOOMOMOIHEHHIO 3 YKPAiIHCbKO Hauier. Y B8UCHO8KAX asmop 3a3HAUAE, UL0
epexmusHe PoOpMY8aHHS YKpaiHcbKol i0eHmuuHocmi nompebdye cucmemHozo nioxooy, mMemoouuHoi
niompumku neoazozie, OHOBNEHHS 3Micmy oceimu, 3a6e3neueHHst YKPaiHOMO8HO20 cepedosuiya, a
MAKOIK YpaxyeaHHs 8IKO8UX, COUIOKYIbMYPHUX MA peioHAIbHUX ocobaugocmeti YyuHie i cmydeHmis.

Knrouoei cnosea: nampiomusm, nampiomuuHe 8UX08aHHSl, HAYIOHAIbHE 8UX08AHHSL, HAUIOHAIbHA
i0eHmuuHicmes, YKpAiHCbKO HAUIOHANLbHA 10eHMUUHICMb, HAUIOHANIbHO-IOEHMUUHUN KOMNOHEHM
0C8IMHBLO20 npouecy; YkpaiHcbka i0eHmuuHicms, 3arkiad OOWKLIbHOL oceimu, HO8A YKpaiHcbKa
wKoaa, 3aK1a0 eUuUU,0i oceimu.

Introduction of the issue. In the
context of contemporary socio-political
transformations in Ukraine, particularly

IIocTaHOBKa mnpoOAeMH. Y KOHTEKCTi
Cy4acHUX CYCITiIABHO-TIOAITHYIHUX
TpaHcdopMmallii B YKpaiHi, 30KpemMa B

amid the full-scale war, the issue of | ymoBax moBHOMacHITabHOI BiffHM, MTUTAHHS
forming Ukrainian national identity | ¢popmyBanHs yKpaiHCBKOI  HaIliOHAABHOL
acquires special significance. The relevance | ineaTHyHOCTI HalOyBae o0cobAMBOi Baru.

of this problem is driven not only by | AKTyasbHICTB Ili€l TpoOAeMU 3yMOBACHA HeE

external challenges associated with | auire 30BHIIITHIMY BUKAMKAaMH, TIOB’I3aHUMHA
russia’s aggression against Ukraine but |3 arpeciero pocii nporu VYkpainu, a #
also by internal processes — | BHyTpPILIHIMHT IIpoliecamMu -
reconsideration of national memory, | TIEPEOCMHUCAEHHSIM HAaIliOHAABHOI ITaM’aTi,
reassessment of cultural benchmarks, and | mepeoliHkol0  KyABTYPHHUX  OPi€HTHPIB,
the creation of a wunified civic space. | popMyBaHHSIM €OMHOTO TI'POMAATHCHKOTO
National identity, as a complex socio- | mpocropy. HallioHaapHa iZE€HTUYHICTB, SK
cultural category, plays a key role in | KOMIIA€KCHA COIIIOKYABTYpHA KaTeropisd,
societal  consolidation, strengthening | Bimirpae KAIOYOBY poOAb Yy KOHCOAimartil
statehood, and fostering active, responsible | cycmiabcTBa, 3MIIIHEHHI  OepP3KaBHOCTI,
citizenship. Self-awareness as part of the | popmyBaHHI aKTHBHOIO, BiAIOBiIAABHOTO

Ukrainian nation, a sense of belonging to
the state, and respect for its history,
language, culture, and national values
constitute the foundation of a stable,
cohesive, and democratic society.

rpomansgHuHa. CaMoycBimomMaeHHs1 cebe K
YaCTUHHM YKPaiHCHKOI'O Hapoay, BiAdyTTs
HaAEXKHOCTI A0 [OepkaBH, IoBara [0 ii
icropii, MOBH, KyABTYpPH Ta HAaIllilOHAABHUX
ILIiIHHOCTEH € OCHOBOIO CcTabiABLHOTO,
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Amid  contemporary  socio-political
transformations, education serves as a key
institution for the socialization of the
younger generation, ensuring the
transmission of cultural codes, historical
memory, and national traditions, while
also  creating conditions for the
development of civic consciousness. The
education system possesses significant
potential to shape learners’ worldview and
their perception of Ukrainian identity as a
core value. Therefore, the formation of
national identity within the education
system should be regarded not as a by-
product of the educational process but as
a deliberate and purposeful outcome,
intended to become a strategic task of state
policy.

Today, Ukrainian education must not
only ensure the acquisition of knowledge
and the development of competencies in
accordance with contemporary
requirements but also cultivate patriotic
convictions, civic responsibility, critical
thinking, and readiness for active
participation in societal life. National
identity is an integral component of
personality development, an important
element of civic education, and one of the
key directions of state educational policy.
The above principles are legislatively
regulated through the implementation of
the Laws of Ukraine: "On Education"
(2023), "On Preschool Education" (2025),
"On  Complete General  Secondary
Education" (2025), "On Higher Education"
(2025) and "On the Basic Principles of State
Policy in Strengthening Ukrainian National
and Civic Identity" (2022); the Presidential
Decree On the Strategy of National-
Patriotic Education (2024); the Concept of
National-Patriotic = Education in the
Ukrainian Education System (2022); and
the Methodological Recommendations on
Patriotic Education issued by the Ministry
of Education and Science of Ukraine
(2024). Current legislation provides for the
integration of content, forms, and methods
of teaching and upbringing that facilitate

children’s and youth’s conscious
awareness of their belonging to the
Ukrainian nation, its history, culture,

language, traditions, and spiritual values.

3TyPTOBAHOIO Ta [OE€MOKPATUIHOTO
CYCIIiABCTBA.
B yMoOBax Cy4acHHUX CYCIiABHO-

HoAITMYHUX TpaHcdopmalii B YkpaiHi
OCBiTa BHCTYIIA€ KAIOYOBHUM 1HCTUTYTOM
colliaaizartii MOAOOOTO  IIOKOAIHHS,  IIIO
3abe3rieyye TPaHCASII0 KYABTYPHHUX KOIIB,
icropuaHOi TTaM’dTi Ta  HAIllOHAABHUX
TpaauIilf, a TaKOXK CTBOPIOE YMOBH AL
dopMyBaHHA TPOMAASHCBKOI CBiOZOMOCT.
CucreMa OCBITH Ma€ MOTY:KHHU IIOTEHIIiaA
oA (popMyBaHHSI CBITOTASAHOI — ITO3HIIIT
3mo0yBaviB OCBITH, IXHBOTO CTaBAE€HHS [0
YKpPaiHCBKOI i1IEHTUYHOCTI 9K IIiHHOCTI. Tomy
dopMyBaHHSA HAIiOHAABHOI iMEHTHYHOCTI B
CHUCTEMi OCBITH CAifl PO3TASAATH HE H9K
OOIYHUH IPOAYKT OCBITHHOI'O IIPOLIECY, a 9K
Horo IliAecripsMOBaHUM Ta  CBiZOMUM
pesyabTaTr, II0 Ma€ CTaTH CTPaTerivyHuM
3aBJAAHHAM JeP3KaBHOI ITOAITUKH.

CroromHi ykpaiHCBbKa OCBiTa Ma€ He AUIIe
3abe3nevyBaTH 3/100yTTd 3HAHb Ta PO3BUTOK
KOMIIETEHTHOCTEH BIOIIOBIMHO OO0 BHMOT
yacy, a " dopMyBaTH NOaTPiOTHYHI
IepEeKOHaHHSI, TI'POMAISHCBKY  IIO3UIIIO,
KPUTHYHE  MHCAE€HHS, TOTOBHICTb [0
aKTUBHOI y4acTi B KHUTTI CYCIIABCTBA.
HarrioHaabHa imeHTHUYHICTL € HEBIA €MHOIO
CKAQIOBOIO  (POpPMyBaHHA  OCODOHCTOCTI,
B&JKAUBUM  €A€EMEHTOM  I'POMAaIdHCBKOI
OCBITHM Ta OOHUM i3 KAIOUOBHUX HAIIPSIMIB
OEp>KaBHOI OCBITHBOI IIOAITUKHU. Bure
3a3Ha4YeHi TIOAOZKEHHS 3aKOHOAABYO0
PErAaMEeHTYIOThCS, 30KpemMa 4epes
peaaizamiro 3akoHiB Ykpainu: "IIpo ocsity”
(2023) [3], "IIpo momkiabHY ocsity" (2025)
[2], "IIpo 1IOBHY 3arasbHy CEpemHIO OCBiTy"
(2025) [5], "TIpo Bumyy ocsity" (2025), "IIpo
OCHOBHI 3acay Iep>KaBHOI OAITUKY Y cepi
yTBepIKEHHd YKpaiHCBbKOi HaIlioHaABHOI Ta
rPOMaAgHCHKOI imeHTH4YHOCTI" (2022) [4];
Yka3 Ilpesunenta Ykpainu "lIpo crparerito
Hall[iOHAABHO-TIATPIOTUYHOTO BUXOBaHHST"
(2024) [13]; Konueniro HallioHaABLHO-
[aTPiOTUYHOIO BUXOBaHHS B CUCTEMi OCBITH
Ykpainu (2022), "TIpo METOANYHI
PEKOMEHAITil 3 NaTPiOTUYHOIO BUXOBAaHHHA"
MinuicrepcTBa oOCBiTH 1 Hayku YKpaiHu
(2024). YuaHE 3aKOHOOABCTBO Ilepemadadac
iHTerpamiro 3micty, ¢opMm i MmeromiB
HaBYaHHS Ta BHXOBaHHA, fKi CIPHAIOTH
YCBIZJOMAEHHIO [iTBMHU Ta MOAOIIIO CBOEL
HaAEXKHOCTI [0 yKpaiHchKoi Haiiii, ii icTopii,
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However, the effectiveness of achieving
this goal depends on several factors: the
content of educational programs, the
professional preparedness of educators to

implement the educational and
developmental components, the use of
interactive teaching  methods, the
integration of the national-patriotic

component across subjects, and the overall
socio-cultural  environment of the
educational institution. The process of
identity formation requires particular
attention in the context of informational
influences, hybrid threats, migration
processes, and  regional  diversity.
Therefore, there is a need for a thorough
analysis of both theoretical and practical
aspects of forming Ukrainian national
identity within the education system at all
levels — from preschool to higher education.

Current state of the issue. The issue of
forming Ukrainian national identity is
considered in contemporary scholarly
literature as an important component of
education, socialization, and the civic
development of the individual. Researchers
focus on various aspects of this process —
from psychological mechanisms and
pedagogical strategies to the analysis of
educational content and the influence of
the socio-cultural environment.

At the same time, it should be noted that
the scholarly discourse lacks
comprehensive studies that consistently

examine the formation of Ukrainian
national identity across all levels of
education - from preschool to higher
education - as an integrated and
sequential  process. Existing works
primarily focus on individual stages of the
educational trajectory, which is

undoubtedly valuable but does not allow
for a full assessment of the dynamics, logic,
and effectiveness of forming Ukrainian
national identity throughout the entire
period of personal educational
development. This gap is likely due to the
long-standing  absence, within the
academic and educational communities, of
a clear and widely accepted understanding
of the concept of "Ukrainian national
identity".

The term "Ukrainian national identity"
has often been equated with related, but

KyABTYPH, MOBH, TPamuIlid i
OPiEHTHPIB.

[Tpore edeKTHUBHICT, peaaizallii IILOro
3aBIaHHA 3aA€XKUTHh Bil HU3KH YHHHHKIB:

3MiCTOBOT'O HAIIOBHEHHSI OCBITHIX ITporpam,

AYXOBHHUX

npodeciiiHoi  TOTOBHOCTI  MEemaroriB 1o
peaaizartii BHXOBHOI CKAQI0BOI,
BUKODUCTAHHA  IHTEPAKTUBHUX  METO/IIB

BUKAQIAHHS, 3a0€3MeYeHHs MiXKITPEeaAMETHOI

igTerpartii HaI[iOHAABHO-TIATPIOTHYIHOL
KOMIIOHEHTH, a TaKOX BiJ 3araabHOTO
COLIIOKYABTYPHOI'O  CEPEIOBUIIA  3aKAQIY

ocBiTH. OcobAMBOiI yBaru moTpebye IIpoIiec
dopMyBaHHA  iIEHTUYHOCTI B  yMOBax
iHpopMaIifHOrO BIIAUBY, TiOPHUIHUX 3arpo3,
MirpamifHuX TIIPOLeCiB 1 pPerioHaAbHOIO
pisHOMaHITTS. Y 3B’I3Ky 3 IIUM IIOCTa€

HEOOXIiTHICTh TAMOOKOTO aHaaizy
TEOPETHYHHUX 1 IIPakKTUYHHUX AacleKTiB
dopMyBaHHA yKpPaAiHCHKOI  HAIiOHAABHOI

IMEHTUYHOCTI B CHCTEMi OCBITH Ha BCiX il
PiBHSIX — Bif AOIIKIABHOTO A0 BUIIOTO.
AHaaniz ocTaHHiIX  mocaimxkens i
nmyOAirai. [Ipobaema  ¢popmyBaHHS
yKpaiHChbKOi  HAI[iOHAABHOI  iIIEHTHYHOCTI
pO3TAa€eTECS B CydacHI  HayKoBiH
AiTepaTypi 9K  BaXKAUBHUM  KOMIIOHEHT
BUXOBaHHS, Colliaaizallii I rpoMaasiHCBKOTO
CTAaHOBAEHHsSI  ocobucrocti. Y  dokyci
JOCAITHUKIB Iepe0yBaroTh Pi3HI acCHeKTH
OBOTO IIPOLIECY — Big  IICHXOAOTIYHHX
MEXaHi3MiB 1 MemaroriyHUX CTpaTeriti a0
aHaAi3y OCBITHBOIO 3MIiCTy H  BIIAUBY
COLIIOKYABTYPHOI'O CEPENOBHIIIA.
BomHouac caim 3a3HaynTH, III0 B
HAyKOBOMY MOUCKYPCi BiZICyTHI KOMIIA€KCHI
JIOCAITPKEHHSI, SIKi O ITOCAIIOBHO PO3TASIAAU
dopMyBaHHS YKpPaAiHCBKOI  HAIlIOHAABHOL
IIEHTHUYHOCTI B MEXKax yCiX piBHIB OCBITH —
BiJl IOIIKIABHOIO O BHIIIOTO — 4K I[IAICHHUIM i

HaCTyIIHUN IIpoIIeC. Haasni Iparti
IIepeBasKHO aKIEHTYIOTh yBary Ha OKPEMUX
erarax OCBITHBOL TPaEeKTOPIi, 1110,

0e3yMOBHO, € IIiHHUM, aA€ He [03BOASE
IIOBHOIO MipOIO OLIIHUTU AWHAMIKY, AOTIKY Ta
e(pbeKTUBHICTE (OpMyBaHHS YKpPaiHCHKOI
HaIliOHAABHOI iJeHTUYHOCTI IPOTATOM YCHOTO
nepioxy OCBITHBOTO PO3BUTKY OCOOHCTOCTI.
IMOBIpHO, 11€ 3yMOBAEHO THM, III0 TPHBAAMIL
4ac y HAyKOBOMY Ta OCBiTHEOMY CEPEIOBUIIT
He iCHyBaAO YiTKOTO, YCTaA€HOTO PO3yMiHHS
IIOHATTH "yKpaiHChKa HallioHaAbHA
LIEeHTUYHICTD .
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not identical, concepts such as civic
identity (T. Bevz, I. Naida, I. Petrovska,
O. Reznyk, N. Khazratova), patriotic
consciousness (S. Ivanova, Y. Ivchenko,
V. Koval, V. Shakhray), national self-
awareness (N. Havrysh, B. Rozumnyi,
V. Savchuk, M. Tkachenko,
O. Shevchenko, K. Chorna), cultural
identity (N. Madei, V. Zhelanova,

O. Matviyenko), and national-cultural
identity (I. Bekh, Z. Denysiuk, K. Zhurba,
T. Potapchuk, L. Lytvynenko), among
others. This situation has complicated both
the theoretical substantiation of the
concept and the development of
methodological approaches to its formation
in educational practice.

Outline of unresolved issues brought
up in the article. Despite a substantial
body of research on the development of
national consciousness, patriotic
education, national upbringing, and the
formation of civic competencies, the issues
of consistency, continuity, and systematic
formation of specifically Ukrainian national
identity across all levels of education
remain insufficiently explored.

Existing studies typically focus on
particular age groups or educational levels
— preschool, general secondary, or higher
education. In  particular, research
addresses the features of national
education in early childhood (A. Bohush,

O. Bezpalko, T. Ponimanska), the
formation of national self-awareness
among school students (O.Pometun,

N. Demianenko) and the development of
national identity among youth in higher
education settings (I. Bekh, V. Hudz,
V. Kremen, T. Semihina, L. Khomych).
However, a unified and comprehensive
approach that would allow the formation of
Ukrainian national identity to be viewed as
a continuous pedagogical process within
the overall educational trajectory of the
individual is still lacking.

In this context, there is a pressing need
to analyze how identity is formed at each
level of education — from early childhood
institutions to higher education - taking
into account age-specific characteristics,
pedagogical conditions, content and
methodological approaches, as well as

Tepmin "ykpaiHCBKa HaIliOHAABHA
IIEHTUYHICTL' HEPIIKO OTOTOXKHIOBAAM 3
OAVM3BKHMMU 3a 3MICTOM, aA€ HE TOTOXKHHUMH
KaTeropigMy, TaKUMH S$K TI'POMasgHCBHKa
1IEHTUYHICTE (T. Bens, I. Haiina,
L. [TerpoBcrka, O. Pesnuk, H. Xaszparona),
naTpioTH4Ha CBimOMiCTB (C. IBanoOBa,
1O. IBuenko, B. KoBaab, B. Illaxpaii),
HallioHaabHa caMocBinoMicts (H. FaBpur,

B. Pogymuunti, B. CaBuyk, M. TkaudeHko,
O. IlleByeHKo, K. Hopsa), KYABTYpHA
inearuudicte  (H. Magmeti, B. XKeaanona,
O. MatBi€HKO), HalliOHAABHO-KYABTYPHA
LIEHTUYHICTD (I. bex, 2K. /IeHHUCIOK,
K. Xypb6a, T.Iloramuyk, A.AUTBHHEHKO)

TOIllO. Buille 3a3HadeHe yCKAQIHIOBAAO SIK
TeopeTUudYHe OOIPYHTYBaHHS IIOHSTTH, TaK i
PO3POOKY METOOWYHHX MiAXOMIB OO0 MOTo

dopmMyBaHHA y  IIPAKTHII OCBITHBOL
[iSIABHOCTI.

BuznirneHHss  HeBHpillleHHMX  paHile
YaCTHH 3araAbHOI IIPOOAEMH, SKHM

IIPHCBAYYETHCA cTaTTd. llonpy 3HAYHUU
HAyKOBHU ZOPOOOK y cdepi HOCAIIZKEHHS
PO3BUTKY HaIliOHAABHOI cBimoMocTi,
HaTPiOTUYHOTO BUXOBAHHS, HAIiOHAABHOIO
BUXOBaHHS, (POPMyBaHHS TI'POMaSHCHKUX
KOMIIETEHTHOCTEeH, MMUTAaHHS IIOCAIJOBHOCTI,
HACTYITHOCTi Ta CHUCTEMHOCTi (hpopMyBaHHS
came yKpaiHCcbKoi HaIliOHAABHOL
IMEHTHYHOCTI Ha BCIX PIBHIX OCBITH
3aAUIIIAETHCS HEIOCTATHBO PO3KPUTHM.
IcHyrO4i  [OCAIIKEHHS, 9K IIPaBUAO,
30CEPEMKYIOTECSI Ha OKPEMHX BIKOBHX
rpymax abo piBHSIX OCBITH — AOUIKIABHOMY,
3araAbHOOCBITHBOMY YM BHUIIIOMY. 30KpeEMa,
PO3TAAIAIOTECA OCOOAMBOCTI HAIIOHAABLHOTO
BUXOBaHHS B JOIIKiABHOMY Billi (A. Borymr,
O. Besnaabko, T. TlonimaHCBKa),
dopMyBaHHSA HAaIliOHAABHOI CaMOCBiIOMOCTI

YIHIB y HIKIABHOMY CepenoBUILI
(O. Ilomeryn, H.dem’'dHeHKO), a TaKOXK
CTAHOBAEHHS HAIlIOHAABHOI 1OEHTHYHOCTI

moaoni B yMmoBax Bumioi 1mkoam (I. Bex,
B. I'yassb, B. KpemeHFs, T. Cemurina,
A. Xommu). Ilpore  BigcytHiti enuHui
IAiCHME  maxin, dgruii 60U [03BOAIB
posragnatu dopMyBaHHSA YKPaiHCBKOL
HalliOHAABHOI IIEHTHUYHOCTI dK
OesniepepBHUI MEOAroriyHUM Imporec y
MeXaxX 3araAbHOi OCBITHBOI TpaeKTOPii
0COOHCTOCTI.

Y 3B’a3Ky 3 IIUM, aKTYaAbBHOIO € oTpeba B
aHaaizli TOro, AKMM YHHOM iJ€HTUYHICTH
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factors that either facilitate or, conversely,
complicate this process.

Aim of the research is to theoretically
substantiate and analyze the process of
forming Ukrainian national identity among
children and youth within the education
system as an integrated, multi-level
phenomenon that encompasses all stages
of an individual’s educational trajectory

and takes into account age-specific,
psychological and pedagogical
characteristics.

The methodological basis of the study
is grounded in the principles of the
cultural-historical approach, the concept
of national-cultural identity (I. Bekh,
K. Zhurba), as well as competence-based
and learner-centered approaches to
organizing the educational process. The
following research methods were applied
for the analysis of scholarly sources,
legislative frameworks, and educational

programs:
— theoretical = methods (analysis,
generalization, and systematization of

normative legal documents and scientific
literature);

— structural-functional analysis to
determine the role of the education system
in forming national identity among
children and youth;

— comparative pedagogical method for
contrasting the implementation of the
identity component across different
educational levels;

— predictive method to substantiate
prospects for improving educational policy
and practice.

Results and discussion. In 2022, the
Law of Ukraine "On the Basic Principles of
State Policy in Strengthening Ukrainian
National and Civic Identity" [4] was
adopted, representing a decisive step
toward the formation of a unified civic
space and the enhancement of Ukraine’s
cultural agency. The adoption of this law
amid the full-scale armed aggression of the
russian federation against Ukraine is
particularly valuable and timely, as it
provides a strategic dimension to state
policy in the humanitarian sphere, aimed
at strengthening identity as a factor of
national security, resisting hybrid threats,

dopMyeTbCH Ha KOXKHOMY 3 PiBHIB OCBiTH —
Big 3/10 mo 3BO - 3 ypaxyBaHHSIM BiKOBUX
0CODAMBOCTEH, TeIaroriayHuxX YMOB,
3MICTOBUX 1 METOOUYHUX ITiIXO/MIB, a TaKOXK
YMHHHWKIB, III0 CHPULIOTH abo, HaBIIaKH,
YCKAQIHIOIOTH I1€H IIPOLIEC.

MeTa cTarTi. TeopeTUyHO OOTPYHTYBaTU
Ta TIIpoaHaaidyBaTH IIporiec (POpPMyBaHHS
YKpaiHChKOI HAIliOHAABHOI  1O€HTUYHOCTI
cepern OiTed Ta MOAOIl B CHUCTEMi OCBITH 9K
iaicHOro  OaraTopiBHEBOrO dBHINA, IO
OXOIIAIOE BCl €Talld OCBITHBOI TpaeKTOpii
ocobucrocTi Ta BpaxoBYy€ BIKOBI,
IICUXOAOTIYHI ¥ IIeJaroridyHi 0COOAMBOCTI.

MeTomOAOTiYHY OCHOBY HOOCAiIKEeHHS

CTaHOBAYTH IIOAOKEHHS KYABTYPHO-
ICTOPUYHOIO HiIXOY, KOHIIETIIi{
HalliOHAABHO-KYABTYPHOI IMEHTUYHOCTI
(I. Bex, K. XKypba), a TaKOXK
KOMIIETE€HTHICHOTO Ta 0COOHCTICHO

OpPiEHTOBAHOIO MiAXOAIB OO0 oOpraHisartii
OCBITHBOTO IIpollecy. [asi aHaAi3y HAYKOBHX
JDKEpeA, 3aKOHOAAaBYOi 0a3m Ta OCBITHIX

IporpaM  3acTOCOBaHO  TakKi  MeEToOH
JOCAIZKEHHSI:

— TEOpPETHYHI (aHaAi3, y3arasbHEHHd,
cucreMaTu3allis HOPMAaTHBHO-IIPAaBOBUX

JOKYMEHTIB i HQYKOBUX ITpallb);
—  CTPYKTYPHO-(PYHKITIOHAABHHU aHaAi3
A BHU3HAYEHHS POAl CHCTEMH OCBIiTU ¥

dopMyBaHHI HAIIOHAABHOI imEHTUYIHOCTI
cepen OiTed Ta MOAOI];

—  [IOPiBHAABHO-IIEJATOTIYHUHN METOL
IS 3icTaBA€HHS peaaizairii

ineHTHQIKAIIHHOIO KOMITOHEHTY HA Pi3HUX
PiBHSIX OCBITH;

—  I[IPOTHOCTHUYHUMI METOo[, pars
OOTPYHTYBaHHS IT€PCIIEKTUB YI0CKOHAAEHHS
OCBITHBO{ IIOAITHKH Ta MIPAKTHUKU.

Buxkaan ocHOBHOro marepiaay. Y 2022
poii Oyao yxBaseHO 3akoH YKpainu "TIpo
OCHOBHI 3acaay Aep3KaBHOI MOAITHKH Y cepi
yTBepIKEHHd YKpaiHCBbKOi HaIlioHaABHOI Ta
TPOMAIIHCBKOI imeHTHYHOCTI" [4]|, 110 cTaB
BU3HAYaABHUM KpPOKOM Yy  Hampsawi
dopMyBaHHA €OUHOIO TI'POMAISIHCHKOIO
IPOCTOPY Ta  IIOCHA€HHS  KYABTYPHOI
Ccy0’€KTHOCTI Ykpainm. [TpuitHaTTa
BUIIE3a3HAYEHOIO  3aKOHY B  yMOBax
noBHOMAacIITabHoOi 36poitHOi arpecii
pociiickkoi denepaltii nporu YKpaiHu €
Ha/3BUYalHO I[IHHUM i akKTyaAbHUM, aizke
BiH Hamae  JAepXKaBHIM  IIoAiTHII B
TyMaHiTapHi# cdepi crpaTerivyHoro BUMIpY,
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and serving as a means of societal
consolidation.

The law explicitly states that the goal of
state policy is to cultivate the following
qualities among Ukrainian citizens,
including children and youth:

— active civic engagement based on
respect for human rights, the spiritual
values of the Ukrainian people, and
national identity;

— defensive consciousness and civic
resilience;

— patriotism as a conscious readiness
to defend the independence and values of
Ukraine [4].

However, despite the general mention of
children, the law does not distinguish the
category of preschool-aged children, nor
does it take into account the specific
features of their socio-psychological
development. In our view, this creates a
legislative gap, as the preschool years
represent a critical period for the initial
formation of national identity, during
which a child acquires their first
understanding of themselves in the context
of family, language, cultural, and ethnic
belonging. It is precisely at the preschool
age that a child undergoes primary
identification with the social and national
environment — through emotions, images,
language, symbols, and family and cultural
practices. Neglecting this age period may
result in the absence of basic self-
conceptions as a Ukrainian in subsequent
stages of development.

It is important to emphasize the
necessity of integrating the national-
identity component specifically into the
Basic Component of Preschool Education
of Ukraine (BCPE, 2021), which serves as
the state standard defining the content and
scope of educational preparation for
preschool children. In its current version,
national identity is only mentioned briefly,
particularly within the educational area
"The Child in Society", which focuses on
introducing children to traditions,
customs, and cultural heritage. However, a
comprehensive approach to the formation
of specifically Ukrainian national identity is
lacking, rendering this objective diffuse in
the practice of preschool education
institutions [1].

CIIPSIMOBAHOTO Ha 3MIITHEHHS iqeHTUYIHOCTI
dK 4YMHHUKa HalllOHAABHOI Oe3IeKH, OIopy
ribpumHUM 3arpo3aM i 3acoby CyCIiABHOI
KOHCOAiZIaITji.

Y 3akoHi npsMo 3a3HAYEHO, III0 METOI0
JEP>KaBHOI IIOAITUKH € (POpMyBaHHS B
rpoMaadgH YKpaiH{, y TOMy YHCAl giTed Ta
MOAO[i, TAKHUX IKOCTEH, dK:

— aKTUBHA TPOMASHCHKA IIO3UILis Ha
OCHOBI IIOBaru A0 IpaB AIOAWHHU, AYXOBHHUX
LiHHOCTEM YKpPaiHCBKOTO Hapoay,
HallioHaABbHOI caMOOyTHOCTI;

— 00OpOHHA CBIZOMICTB i rPOMaASHCHKA
CTiHKICTB;

— [aTpioTHu3M K
TOTOBHICTh  3aXUIATHU
LiHHOCTI YKpainu [4].

Brim, monpu HasIBHICTh 3aTaAbHOI 3rafiku
Ipo fgiTel, 3aKOH HE BUOKPEMAIOE KaTeTOPito
OiTetl OOMIKIABHOIO BiKy, SIK i HE BPaxOBYE
ocobAauBOCTEH iXHBOTO COLIiaABHO-
TICUXOAOTIYHOIO POo3BUTKY. Ha Haury aymky,
TakKUP  (PakT  CTBOPIOE  3aKOHOAABYY
IIporaAsnHy, a/pKe caMe OOIIKIABHUH BiK €
KPUTHYHUM nepiogom IIEPBUHHOTO
dopMyBaHHS HAIIOHAABHOI iAE€HTHUYHOCTI,
mig 4Yac SKOro OUTHHA HaOyBa€e IIEpIIINX
ySBA€Hb IIPO cebeé B KOHTEKCTI POIMHHOI,
MOBHOI, KyABTYPHOi, €THIiYHOI HaAeXKHOCTI.
Came B [OOWIKIABHOMY Billi BigOyBaeTbCca
nepBUHHA  imeHTUdIKAIld  OUTUHH i3
COLIiaABHUM Ta HalliOHAABHUM CEPENOBUIIIEM
— uepe3 eMollii, o6pa3u, MOBYy, CHMBOAH,
poouHHI H KyABTYPHI IIpakTHKH. Brpara
yBaru A0 ILbOTO BIiKOBOIO IIEPIOAY MOXKE
OPU3BOAUTH OO0  BIACYTHOCTI  0a30BHUX
ySBAE€HB IIpo cebe SK yKpaiHilsg/yKpaiHKy B
HOJAABIINX BIKOBHX eTalax.

HeobximHO HaAroAOCMTH Ha BaXKAHMBOCTI
iHTerpartii HaIlilOHAABHO-1IEHTUYHICHOTO
KOMIIOHEHTY caMe€ B ba3oBHM KOMIIOHEHT
MOIIKIABHOI ocBiTH YKpainu (BKIO, 2021)
AKHH € Oep:KaBHUM CTAaHAAPTOM i BU3HA4YaE
3MiCT Ta 0OCHAT OCBITHBOI IIiATOTOBKH OiTeH
OOUIKIABHOTO BiKy. Y 4YHWHHIN pemakitii
HalliOHaAbHA iIeHTUYHICTD 3rafyEThCs AUIIIE
oOiXKHO, 30KpeMa B OCBITHHOMY HaIIPSIMY
"NutrHa B cowiymi', mge ¥HaeTbcsa IIPO
o3HalioMA€HHS  fAiTed 3  Tpaaullis MU,
3BUYasIMH, KyABTYpHOIO criaaimHoo. [Ipote
BIZICYTHIH IiaicHUY miaxin no ¢opMyBaHHS
came YKPaiHCBKO1 HalliOHAABHOI
imeHTUYHOCTi, IO poOUTH Iie 3aBAAHHS
po3muTuM y npakrtuiti 3/10 [1].

yCBiJOMAEHA
HE3aAeXKHICTE 1
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In light of the current challenges posed
by the full-scale war, the issue of finding
effective ways to foster national, socio-civic,
and cultural identity has become
particularly urgent. In this context, it is
worth noting that the partial program for
older preschool children, "My Country -
Ukraine" (2023), edited by N. Havrysh,
O. Kosenko and T. Pirozhenko, has
strengthened the focus on developing
socio-civic competence and national
identity. The program includes thematic
sections such as:

"Ukraine — My Homeland" - fostering
understanding of the State, State symbols
and the State language;

"The People Will Say, As It Binds" -
learning Ukrainian proverbs, fairy tales
and folklore;

"Holidays in a Ukrainian Family" —
familiarization with traditions, rituals and
family customs [10].

The activities included in the program
aim to develop preschool children’s
emotional connection with Ukrainian
culture through play, storytelling, and
song, as well as to cultivate a positive

attitude toward national symbols,
language, and history. For example,
during one thematic week, children,
together with educators, create a
symbolic "Wreath of Unity", explore

regional characteristics of Ukraine, listen
to folk songs, and make appliqués with
traditional ornaments [10].

It is particularly noteworthy that, in the
partial program, the authors for the first
time openly and positively employ the
concept of "national identity" as a key
element of preschool education content,
influencing the approach to national
education.

It should be noted that, previously, the
formation of Ukrainian national identity
among preschool children was primarily
practiced within the environments of civil
society organizations, particularly Plast,
the national scouting organization of
Ukraine, which has a long-standing
tradition of patriotic education from the
earliest ages. In Plast, children aged 3-6
are called "Ptashata" (little birds), and
from this early age, they are introduced to
the wvalues of Ukrainian culture,

3 oragoy Ha  aKTyaAbHI  BHUKAHWKU,
3yMOBA€HI  ITOBHOMACIITAOHOIO  BilHOIO,
npobaeMa IIOHUIYKY e(PEeKTHBHHUX IIIAIXIB
dopMyBaHHS  HAIIOHAABHOi, COIliaABHO-
TPOMAITHCHKOI Ta KyABTYPHOI iMeHTHUYIHOCTI
Habyaa ocobamBoOi akTyasbHOCTi. Came B
IIbOMY KOHTEKCTI BapTO BiA3HAYUTH, IO
aplliaabHa IIporpaMa Jasl JiTeH cTaplIoro
JOIIKIABHOTO BiKy "Mosi KpaiHa — Ykpaina'"
(2023) 3a peOaKili€ro H. TaBpuwyii,
O. Kocenko Ta T. IlipoxkeHKO akTHUBiZyBasa
akieHT Ha  (QOpMyBaHHI  COIliaABHO-
TPOMaITHCHKOI KOMIIETE€HTHOCTI Ta
Hal[iOHAABHOI IAEHTHWYHOCTI. Y IIporpami
IIPENCTaBACHO TEMATHUYHI PO3/iAY, TaKi gK:

"Ykpaina - wModa bBartekiBumHa' -
dopMyBaHHa yaABA€HB Ipo [lepkasy,
JepkaBHi cCHMBOAH, [lepKaBHY MOBY;

— "Hapom ckaxke, gK 3aB’ke" -
3aCBOEHHS yKPaiHCBKUX IIPHUCAIBTB, Ka3o0K,
doABKAODY;

"CBara B yKpaiHCBKi¥ pomuHi" -—
O3HAMOMAEHHSI 3 TPAAUILsAMH, 0O0psaaMmy,
poauHHUMUY 3BuYaamu [10].

3aHaTTd, gKi BXOAATH OO IIporpamu
CIIpsSIMOBaHi Ha PO3BHUTOK EMOILIIHHOIO
3B’I3Ky OUTUHH [OUIKIABHOTO BIKYy 3

VKPaiHCBKOIO KYABTYPOIO depe3 Ipy, KasKy,
ITiCHIO, a TaKOK (POPMyBaHHS ITO3UTHBHOIO
CTaBA€HHS [0 HaIliOHAABHHUX CHUMBOAIB, MOBH
Ta icropii. Hampuraazn, mig gac omHoro 3
TEMaATUYHUX THIKHIB [OiTH pasoM i3
IelaroraMy  BHUTOTOBASIOTH CHMBOAIYHUM
"BiHOK emHocCTi", 3HAHOMASITHCS 3
pETrioHAaABHHMH OCOOAMBOCTSIMHU  YKpaiHy,
CAyXaloThb HapoOHi IIiCHI Ta CTBOPIOIOTH
anaikariii 3 opHameHTam# [10].

Oco0anBOi yBarm 3aCAyroByeE Te, III0 B
IaplliaanbHIM IIporpaMi aBTOPH BIeple
BIiIKpHUTO, 6€3 3aCTepesKeHb i3 IT03UTHBHUM
aKIIEHTOM BUKOPHUCTOBYIOTh [IOHATTSI
"HalliloHaAbHA IOeHTHUYHICTL' 9K KAIOYOBHUM
€AEMEHT 3MICTy [JOWIKIABHOI OCBITH, IO

BIIAMBAaE Ha MHiAXig [0 HaIiOHAABHOIO
BUXOBaHHSI.

BapTto 3a3Ha4YUTH, 110 paHiiie
dopMyBaHHA YKpPaiHCBKOI  HAIlIOHAABHOL

IMEHTHYHOCTI y MOiTel [OOIIKIABHOTO BIKY
IPaKTHUKYBaAOCS IepeBasKHO B
cepeoBUIIAX TPOMAZICBKHUX OpraHi3ailii,

30kpeMa B [laacti -  HallioHaABbHIM
CKayTCBKiH opranizaiiii Ykpainu, gka mae
TAMOOKY TPAIULIIO HaTPiOTUIHOTO

BHUXOBaHHS 3 HaliMoaoamioro BiKy. Y Ilaacri
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traditions and symbols through play,
storytelling, song, rituals, and
community participation [11].

In Plast, the concept of "Ukrainian
national identity" has never been
associated with fear or ideological taboo; on
the contrary, it is perceived as a natural
foundation for personality development. In
contrast, in state educational institutions,
including preschools, there has wuntil
recently been a cautious approach in
wording, due to concerns over accusations
of "excessive nationalism". Often, the term
"national identity" was replaced with
concepts such as "civic education”, "love for
the homeland" or was limited to general
moral and ethical guidelines.

A similar tendency has long been
observed in school education: the concept
of national identity often remained outside
the official educational discourse or was
addressed indirectly, as part of patriotic or
civic education. Open and purposeful
discussion of the formation of specifically
Ukrainian national identity was rare,
which limited educators in terminology and
restricted students’ opportunities to
understand their belonging to the nation as
a value rather than as an abstract concept.

The situation began to change with the
implementation of the New Ukrainian
School (NUS) reform, which emphasizes a
value-based approach to learning, the
development of key competencies, and the
personal growth of the child as a citizen of
Ukraine. NUS stipulates that students
should not only acquire knowledge but also
develop an awareness of their own identity,
be capable of feeling responsibility for the
community in which they live and actively
participate in social life.

An important step in continuing the
formation of Ukrainian national identity
was the Order of the Ministry of Education
and Science of Ukraine Ne 1072 of July 30,
2024, "On the Approval of the Conceptual
Foundations for the Reform of History
Education in the General Secondary
Education System" [7]. The document
explicitly states that one of the priorities of
history education is the formation of
national and cultural identity, the
cultivation of patriotism, and awareness of
historical meanings that contribute to

OitTm  BikoM 3-6 POKIB HOCATH Has3By
«aITamarar, i BXKe 3 I[bOI0 PaHHBOIO BIKY
BOHHU 3aAy4YaI0THCI 10 LiHHOCTEH
YKpPaiHCBKOI KyABTYypPH, TPAOULIH, CHMBOAIB
4yepe3 TIpy, Kas3Ky, IICHIO, pHTyaAHu Ta
criavHOTY [11].

Came y Ilaacti momsTTa "yKpaiHCBKOL
HaIliOHAABHOI imeHTHW4YHOCTi" HIKOAM He
BUKAMKAAO OCTpaxy YU imeoaorigyHoro tady, a
HaBIIaKU — CHpHUHMansoCd HK IIPHUPOLHA
OCHOBa dopMyBaHHSA 0COOHCTOCTI.
HarowmicTb y nep:kaBHUX OCBITHIX 3aKAaaX,
3okpemMa B 3/10, mo HEOaBHBOTO dYacy
criocrepirasacd o6epekHiICTh y
dopMyAIOBaHHSAX, 3yMOBA€HA TOOOIOBAHHSIM
3BHHYBa4eHb yV "HAAMiIpHOMY HaIlioHaAi3Mi".
Yacro TepMiH "HalliOHaAbHa iAEHTUYHICTB"
IMiaMIiHgAYT TIOHSITTSIMHU "TpOMaSTHCHKE
BUxoBaHHs", "AI000B 10 BatekiBimHu' abo
OOMEKyBaAHCsI  3araAbHHMH  MOPaABHO-
€TUYHUMH OPiEHTHPAMU.

Cxoxa  TEHOEHId  TpUBaAUMM  d4ac
IIpoCcTeXyBasaCch 1 B IIKIABHIM  OCBITi:
IIOHATTA HAIlOHAABHOI IOEeHTHYHOCTI 4acTo
3aAHIIaAOCd  IM03a MeXamu  OoQilifiHOTO
OCBITHBOTO OHCKYpPCY, ab0 K PO3TASIIaA0CS
NoOiYHO — SK YacTHHa [aTPIOTHUYHOIO YH
TPOMAAdHCBEKOTO BUXOBaHH4. Binkpuro
IiAECTIPIMOBaHO IIpOo (POPMyBaHHS caMme
yKpaiHChbKOi  HAI[iOHAABHOI  iIEHTHYHOCTI
HIIIAOCH PIKO, III0 0OMEIKyBaAO IIEIAaroriB y
TE€pPMiHOAOTII, a Yy4YHIB — y MOKAHUBOCTI
OCMHMCAIOBATH CBOIO HAAEXKHICTD 10 Hallil 9K
IiHHICTD, a He K a0CTPaKTHE TIOHSTTSI.

Curyailia 1nodasa  3MiHIOBaTHCS 3
BIIPOBAZKEHHIM pecdopmu Hosoi
yKpaincekoi mkoan (HVYIL), ska akiieHTye
yBary Ha I[iHHICHOMY IIiIXOi 0 HaBYaHHSI,
dopMyBaHHI KAIOYOBHUX KOMIIETEHTHOCTEH
Ta OCOOHCTICHOMY 3POCTaHHI MOUTUHH SK
rpomagguuHa Ykpainu. HYII nepenbauae,
III0 YYHi MarOTh He AWIle 3000yTH 3HAHHS, a
BH  cdopMyBaTH YCBIZOMAEHHS BAACHOL
imeHTu4HOCTi, OyTH 3HATHUMH BimdyBaTH
BiAIIOBiIAABHICTE 3a CIABHOTY, y SKil
JKUBYTB, Ta OpaTH akKTHBHY y4acThb y KUTTI
CYCIIiABCTBA.

BaxkAMBUM KpPOKOM Y  IIPOJOBIKEHHI
dopMyBaHHS YKpPaAiHCBKOI  HAIlIOHAABHOL
imeHTHYHOCTI cTraB Haka3z MOH Ykpainu Bixg
30.07.2024 Neo 1072 '"lIpo 3aTBepIKEHHS
KOHIIETITyaAbHUX  3acall pedopMyBaHHS
iICTOpPUYHOI OCBITM B CHCTE€Mi 3araAbHOI
cepenHboi ocBiTH" [7]. ¥ MOKyMEHTI IIpsSMO
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students’ civic resilience and social
integration. This concept reinforces the
strategic role of history in building
Ukrainian identity as a foundation for
national security, societal consolidation,
and self-awareness.

Within primary education, the formation
of Ukrainian national identity is carried out
through subjects such as "I Explore the
World", "Ukrainian Language" and
"Literary Reading" where students study
traditions, symbols, historical figures, and
aspects of Ukrainian daily life, nature, and
culture. The use of an integrated approach
allows not only the transmission of
knowledge but also the development of an
emotional and value-based attitude toward
Ukraine, which forms the foundation for a
stable sense of identity.

We align with M. Charnytska’s view,
who emphasizes that the effectiveness of
civic education is ensured through the use
of activating teaching methods, including
interactive, project-based, and play-based
forms. These methods contribute to the
development of students’ collaboration
skills, social interaction, and
understanding of societal norms, which are
essential for the formation of Ukrainian
national identity. The scholar also notes
that even students with intellectual
disabilities can assimilate the content of
civic education, provided the educational
environment is adapted, highlighting the
necessity of a  value-activity-based
approach in the educational process [14].

V. Portnykov’s  perspective is also
significant: the formation of national
identity should begin as early as possible —
not only in primary school but already in
preschool. The journalist rightly points out
that the emotional component, such as
poems and celebrations, is insufficient; it is
necessary to engage children in discussion,
helping them reflect on national values and
understand the environment around them.
Without knowledge of the family context —
the beliefs and conceptions children bring
to the educational setting — it is difficult for
educators to foster a conscious sense of
national identity [9].

In lower secondary school, these
processes are deepened through courses
in Ukrainian history, Ukrainian

3a3Ha4yeHo, II0 OAHHM i3 IIPiOpPUTETIB
icTropu4HOL OCBiTH € dopMyBaHHI
Hal[iOHAABHOI Ta KyABTYPHOI 1O€HTHUYHOCTI,
BUXOBaHHA IIaTpioTu3My, o6i3HaHOCTI 3

ICTOPUYHMMH CEHCaMH, III0 CIPHULIOTh
TPOMAIAIHCBKIM CTIMKOCTI Ta COLiaAbHiH
iHTErpoBaHOCTI y4HIB. Buiie 3asHadeHa

KOHIIEMIId IIICHAIOE CTPATETiYHy POAb
icTopii y mobymoBi yKpaiHChKOI iI€EHTUYHOCTI
gK OCHOBH HAalliOHAABHOI Oesrexw,
KOHCOAIfIaIlii Ta caMOyCBiIOMAEHHS.

Y Mekax 11o4aTKOoBOI IITKOAN (DOPMYBaHHSI
YKpaiHChKOI  HAIliOHAABHOI  1O€HTUYHOCTI
3MiHCHIOETHCA dYepe3 Taki IIpeaMeTH, K "I
oocAimKkyro  cBiT', "YKpaiHCchKa MoBa',
"AiTepatypHe 4unMTaHH4', A€ VIHI BUBYAIOTh
Tpanauilii, CUMBOAW, ICTOPWYHI IIOCTAaTi,
0COOAHBOCTI YKPaiHCBKOTO ITOOYTY, IIPUPOIHN
Ta KyABTYpHU. BuKopucTanHsa iHTErpoBaHOTO
Higxomoy [a€ 3MOIYy He AHWIle IlepefaBaTH
3HAHHS, a ¥ POpMyBaTH €MOILHHO-I[IHHICHE
CTaBA€HHY OO0 YKpaiHH, IO € OCHOBOIO JAS
BHHUKHEHHH] CTIiHMKOI iMeHTHUYIHOCTI.

Hawm imnionye mymka M. HapHhinpkoi, gka

i IKPECAIOE, 110 e(peKTUBHICTB
TPOMAASIHCBLKOI  OCBITH  3a0e3IedyeTbCs
3aCTOCYyBaHHSM  aKTUBI3yIOUUX  METOMiB
HaBYaHHS, 30KpemMa IHTEPAKTUBHUX,

IIPOEKTHUX Ta irpoBux ¢opMm. Bume
3a3Ha4€Hi METOAM CIPUSIOTH PO3BUTKY B
Y4HIB YMiHb CITiBITpalli, COLIiaAbHOI B3a€EMOI1
Ta Opi€eHTallii B CYCIIIABHHX HOpMax, II0 €
BasKAUBUM HiArpyHTIM dopMmyBaHHI
YKpaiHChKOi HAIliOHAABHOI  iIEHTUYHOCTI.
HaykoBenp 3Beprac yBary Ha Te, 110 HaBIiTh
V4HI 3 IHTEAEKTYaAbHUMH I[IOPYIIEHHSIMU
3MaTHI 3aCBOIOBATH 3MICT TI'POMAASHCBHKOI
OCBITM 3a YMOBH aanTallii OCBITHBOI'O
CepeoBHIIIA, IO ITiATBEP/IKYE HEOOXiTHICTD
IiHHICHO-AiIABHICHOTO ITiIXOAY B OCBITHBOMY
nporeci [14].

Baxkauporo € nymka B. IloptHHKOBa, IIpo
TE, 110 dopMyBaHHI HaIliOHAABHOL
IMEHTUYHOCTI BapTO IIOYMHATH HgKOMOTa
paHillle — He AMIIEe 3 II0YATKOBOI IIIKOAH, a
BXe 3 OOLIKiaasg. 2KypHaaicT cIIpaBeIANBO
3ayBazKye€, IO €MOLIMHOIO KOMIIOHEHTa Y
BUTASIIi BipIIIiB i CBIT HEAOCTATHBO: 3 JiTHMU

HOTPiOHO  TOBOPUTH,  AOIIOMaraTu  iMm
OCMMCAIOBATH HallioHaAbHI IIiIHHOCTI,
pO3yMiTH, III0 BiAOYBa€TbCA B IXHBOMY

cepenoBulll. Amke 6e3 3HAHHA POIUHHOIO
KOHTEKCTY — VSIBAE€Hb i IIepEeKOHAaHb, i3 IKUMH
OUTHHA IIPUXOAUTH OO0 3aKAay OCBITH —
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literature, civic education, as well as
interdisciplinary integration, which helps
students perceive themselves as part of
the Ukrainian nation and understand the
significance of their native language,
historical memory, cultural heritage, and
state symbols [12].

Additionally, the educational and
formative component of the school
environment plays an important role -
traditions established within the collective,
thematic events, interaction with local

communities, and  participation in
patriotic, volunteer, and environmental
awareness initiatives. These forms of

activity create a socio-cultural space in
which national identity is not imposed but
experienced — through personal experience,
emotions, and dialogue [9].

In the subsequent educational trajectory
— at the higher education level — the
formation of Ukrainian national identity
takes on new forms and content,
developing within the dimensions of critical
thinking, reflection on historical meanings,
and personal value orientation. Unlike
primary or secondary school, where the
main emphasis is on acquiring basic
knowledge and emotional-patriotic
engagement, the university environment
creates conditions for a conscious choice of

personal identity, taking into account
historical, philosophical, and cultural
contexts.

Contemporary higher education
practices demonstrate a gradual

integration of the topic of national identity
into educational components of various
orientations. In particular, courses such as
"History of Ukrainian Culture", "Cultural
Studies", "Political Science", and "Ethics",
which are either compulsory or elective in
many higher education institutions, often
include thematic modules dedicated to
issues of nationhood, statehood, culture,
language, memory, and self-identification.
These courses provide the theoretical
foundation for students to comprehend

their belonging to the Ukrainian cultural
space.
According  to K. Kyrylenko, the

formation of a stable Ukrainian identity
among university students is of particular
importance, and the course "Philosophy" in

nemarory CkaamgHo QopMyBaTH B Hel
YCBiIOMAEHY HalliOHAABHY iI€HTHYHICTS [9)].
Y 6a30Biil cepemHiil IKOAI Ii IIporecH

IIOTAMOAIOIOTBCH ~ Yepe3  KypCH  icTopii
Ykpainy, yKpaiHCBKOI AlTepaTypH,
TPOMAITHCHKOI OCBiTH, a TaKOXK

MDKIIpEIMETHY IHTerpalliro, gkKa goIioMarae
y4HAM ycBimomMuTH cebe IK 4YaCTHUHY
YKpPaiHCBKOIO HapoMdy, 3PO3yMITH 3HA4YEHHI
pimHOI MOBH, icTOPHUYHOI TaM’aTi, KyABTYPHOI
CHaAIIMHU Ta AeP:KaBHOI CUMBOAIKHY [12].

Kpim ToOro, BaxKAMBY pOABb Bimirpae
BUXOBHA CKAQI0OBa IIKIABHOTO CEpeIOBUIIIA —
TpanuLii, 0 QOPMYyIOTECI B KOAEKTHBI,
TEMATHUYHI 3aX0aM, B3aEMO/IiS 3 MiCIIEBUMHU
rpoMaaM¥, y4acTb y  HOaTPIOTUYHUX,
BOAOHTEPCHKUX, €KOIIPOCBITHUIIBKIX
igiriatnBax. 3rama”i QopmMu  poboTu
CTBOPIOIOTE COLIOKYABTYPHHU IIPOCTIp, ¥
dKOMYy  HAallioHaAbHa  iOeHTUYHICTL He
HaB’I3Y€TbCHA, a IIPOKHUBAETBCSI — dYepe3
JIOCBiz, eMottii, giasor [9].

Y mnopmaablIi¥i OCBITHiM TpaekTopii — Ha

piBHI BHUIIOI OCBiITH - (opMyBaHHS
yKpaiHChbKOi  HAI[iOHAABHOI  iIIEHTHYHOCTI
HabyBae  HOBuUX (¢QopMm i  3wmicTiB,
PO3BUBAIOYHUCH y IIAOIIMHI KPUTHUYHOIO

MHUCAEHHS, OCMUCAEHHSI ICTOPUYHHX CEHCIB
Ta BAACHOI ILiHHiICHOI rto3u1lii. Ha BinMiHy Bifx
II0YaTKOBOI 4YM CEPEAHBOI IIKOAH, M€
OCHOBHHM aKIIEeHT POOHUTBHCS Ha 3aCBOEHHI
0a30BHUX 3HAHb i €MOLIHHO-IATPIOTHYHOMY
3aAyYEHHI, VHIBEpPCUTETCBHKE CEPEIOBUILIE
CTBOPIOE YMOBHU [JASI YCBiZIOMAEHOTO BUOOPY
OCOOHCTICHOI iMEHTHYHOCTI, 3 ypaxyBaHHSIM

iCTOpHUYHOTO, drirnocodcerOTO Ta
KYABTYPHOTO KOHTEKCTY.
CygyacHa TIpakTHMKa  BHIIOI  OCBITH

JEMOHCTPYE TIIOCTYIIOBY IHTETrpallifo TeMHU
HalllOHAABHOI  iAEHTUYHOCTI B  OCBITHI
KOMIIOHEHTHU pizHOrO CIIpSIMyBaHHS.
3okpema, Taki gucounaigg gk lcropia
yKpaincpKoi KyabTypu', "KyabTypoaoriga',
"TToaiTonoris", "ETuka", sIKi € 000B’I3KOBUMU
abo BuOipkoBuMH B Oaratrox 3BO, ugacro
BKAIOYAIOTH TEMaTUYHI MOYAi, ITPUCBIYEHI
IUTaHHAM Hallii, Aep3KaBHOCTiI, KyABTYpPH,
MOBH, MamdaTi, camoimeHTudgikarlii. Bure

3a3Ha4deHi JIACLIUIIAITHH CTBOPIOIOTH
TEOPEeTUYHY OCHOBY [JIAST ~ OCMHUCAEHHS
CTyAeHTaMH! CBO€1 HaAEXKHOCTI 110

YKPaiHCBKOIO KyABTYPHOIO IIPOCTOPY.

Ha mymky K. Kuprnaenko, gopmyBaHHS
CTiMKOi yKpaiHCBKOI imeHTUYHOCTI cepern
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higher education institutions becomes an
effective tool in this process. The author
emphasizes that teaching philosophy
should go beyond purely academic
knowledge and include current topics of
national self-awareness, reflection on
historical myths, support for a Ukrainian-
language educational environment, and

familiarization of students with
contemporary Ukrainian-language
content [6].

Elective courses such as "Ukrainian
Studies", "National Security and Cultural
Identity" and "Psychology of National
Consciousness" are also offered in some
universities, depending on their profile and
academic traditions. These courses aim not
only to transmit knowledge but also to
cultivate a holistic understanding of
oneself as part of the Ukrainian nation, a
bearer of the language, an inheritor of
history and a co-creator of Ukraine’s
contemporary cultural landscape.

Equally important is the extracurricular
environment of universities, where
initiatives that foster the development of
national identity are actively implemented.
These include participation in patriotic
events, student associations, artistic
projects, academic conferences, and
commemorative practices. There is also a
noticeable strengthening of the volunteer
culture among students, especially during
the full-scale warvolunteering has become
not only a form of assistance but also a
conscious act of identification, connecting
youth with the real life of their country.

Recent scholarly research confirms that
higher education environments are
fostering a new type of Ukrainian youth -
critical-thinking, responsible, nationally
conscious, and capable of acting in the
interests of the community. Identity here is
not merely declared but formed through
daily educational experiences — through
reflection, dialogue, collaboration, and
participation in cultural and civic life.

In our view, the formation of Ukrainian
national identity within the education
system should not be regarded as an
auxiliary aspect of educational work but
as a transversal content component,
integrated into all educational programs
and practices. In the context of war and

CTYZEHTCBKOI Moaoai HabyBae 0cobAMBOI
Bary, a Kypc "®irocodiga" B 3akaamax BUIIOL
OCBiTH cTae e(PEeKTUBHUM IiHCTPYMEHTOM
IIbOTO IIpollecy. ABTOpPKa IiOKPECAIOE, IO
BUKAQIAHHSA dirocodii Mae BHUXOAWUTH 3a
MeXKi CyTo aKaJeMidYHOI0o 3HaHHS i BKAIOYATH

aKTyaAbHi TeMH HaIliOHAABHOI'O
CaMOYCBiJOMAEHHSI, OCMUCAEHHSI iCTOPUYHUX
midoiB, HiATPUMKY YKpPaiHOMOBHOI'O

OCBITHBOTO IIPOCTOPY Ta O3HAMOMAEHHS
CTyOeHTiB i3 cy4acHUM VKpaiHOMOBHUM
KOHTEHTOM [6].

OKpeMi IUCIIUIIAIHK BIABHOTO BHOOPY, TaKi
K "YKkpaiHO3HaBCTBO', "HartioHaapHa
Oesrteka 1 KyABTypHA  iIEHTHYHICTB',
"TIcuxoAorisa HaIliOHAABHOI caMOCBiZOMOCTi",
TaKOXK peaaisyroTbca B JEIKUX
VHIBEpcUTETaX, 3aA€KHO BiA Mpodiaro i
HaAyKOBUX Tpaaulliti. 3rafaHi AUCIIUIAIHU
CIIPSIMOBAaHi He AMIIIE Ha Ilepeaady 3HaHb, a i
Ha (popMyBaHHS IliAiICHOTO OaueHHs cebe K
4aCTUHH yKPaiHCBKOI'O Hapozy, HOCid MOBH,
CITaJKOEMIIM iCTOPii Ta CITiBTBOPIIS CydacCHOTO
KYABTYPHOTO AaHAIadTy YKpaiHuy.

He MeHII BazKAMBHM € I03aHaBYaABHUM
IPOCTip  VyHIBEpCcHTETIB, O  aKTHUBHO
peaAi3yloThCda IHIIIATHBH, III0 CIPUSIOTH
PO3BUTKY HalliOHAABHOI iteHTUYHOCTI. Cepen
HUX: y4acTb Yy IIaTPIOTMYHHUX 3axXolaX,
CTYOEHTCBKUX O0’€MHAHHSX, MHUCTEIbKUX
aKIIisX, HAYKOBHX KOH(EPEHIIifX,
MeMOpiaAbHHUX IIpakKTHKaxX. Bins3HadaeTbcsa
TaKOXK IIOCHAEHHSI BOAOHTEPCBHKOI KyABTYPU
cepe/ CTyAEHTCBKOI MOAO/Ii, 30KpeMa i1 yac
IOBHOMACIITA0HOI BifHH — BOAOHTEPCTBO
cTano0 He AuIle (QOPMOIO MOIIOMOTH, a H
YCBIIOMAEHUM iAeHTUDIKAIIHHUM 3KECTOM,
10 IOENHYE MOAOAL i3 PEAABHHM KUTTIM
CBO€I KpaiHu.

HaykoBi mgocaiiskeHHSI OCTaHHIX PpOKiB
TAKOXK ITiATBEPIKYIOTH, III0 B CEPENOBUILI
BUIIOI OCBiTH (OPMY€ETbCI HOBUHM THUII
YKpPaiHCBKOI MOAOAI — KPUTHYHO MHCALYO],
BiAIIOBIiAAaABHOI, HAIIOHAABHO  CBIiJIOMOI,
3maTHOi 1m0 [mOii B iHTepecax CIIIABHOTH.
lneHTUYHICTE TYT HE [OEKAAPYETHCH, a
dopMyeTbCH B IIIOIEHHOMY OCBiTHBOMY
oocBimi — depe3  peduaekcito,  miaaor,
CIIiBIIpaIf}o, y4acTb y KYyABTYPHOMY Ta
TPOMAZICEKOMY KUTTi.

Ha HAaIry OYMKY, dopMmyBaHHA
YKpaiHChKOI HAaIliOHAABHOI iAEHTUYHOCTI B
CHUCTEMi OCBITH Ma€ pO3TAIATHUCS HE SK
JOIATKOBHUM HAIIPsIM BUXOBHOI poOOTH, a SIK
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powerful informational influence, the
issue of Ukrainian national identity
among children and youth is no longer
purely cultural or pedagogical - it
acquires dimensions of state security,
civic resilience, and social consolidation.
Therefore, it is crucial to ensure that this
process is not declarative but conscious,
and that engagement with Ukrainian
identity is not formal but experienced as
a value in the daily life of children and
youth.

Conclusions and research
perspectives. The formation of Ukrainian
national identity among children and youth
within the education system is a complex,
multi-level process encompassing all
stages of personal development — from
preschool to higher education. The
conducted research indicates that the
effectiveness of forming Ukrainian national
identity among children and youth largely
depends on the integration of the national-
identity component into the educational
process, enhancing teachers’ professional
competence, supporting a Ukrainian-
language environment, and actively
engaging pupils and students in cultural
and civic practices.

At the same time, despite positive
legislative  initiatives and  certain
successes in implementing national-
patriotic education, the academic and
educational environment still lacks a
comprehensive systemic approach to
forming national identity across all levels
of education. Particularly = under-
researched is the formation of Ukrainian
national identity in preschool age and in

the context of contemporary socio-
cultural challenges, including
globalization, digitalization, and the

influence of mass media.

Based on the results obtained, the
author proposes the following directions for
improving educational practice and further
research:

— development of a comprehensive
model for forming Ukrainian national
identity, which would consider the age-
related, psychological, and pedagogical
characteristics of students at different
levels of education;

HaCKpPi3HUHU 3MicTOBUN KOMIIOHEHT,
IHTErpOoBaHUM y BCI OCBITHI IIporpaMH Ta
IIPpakTUKH. B ymMoBax BiliHHM Ta IOTY>KHOIO
iHdopmarrifinoro BIIAUBY IUTaHHA
yKpaiHChbKOi  HaAI[iOHAABHOI  iIIEHTHYHOCTI
aiteit Ta Moaomi mepecrae OyTH CyTO

KyABTYPHUM YU TIEJATOTIYHUM — BOHO
HalyBae BHMIpy [gepkaBHOI 0Oe3nekd,
TPOMAAAHCBKOI CTiMKOCTI Ta COlliaAbHOI

KOHcoaimarii. ToMy BasKAMBO 3a0€3IeYnTH
He IeKAapPaTHUBHICTD, & YCBIZIOMAEHICTD IILOTO
mnpoliecy, He ¢opMasbHe O3HAMOMAEHHH, a
IIiHHICHE TIIPOXKUBaHHHA YKPaiHCBKOCTI ¥y
HIOZIEHHOMY JOCBii AUTHUHU Ta MOAO/I.

BHCHOBKH Ta InepCneKTHBH
mocAimxkenb. dopmyBaHHA YKpPaiHCBKOI
HalliOHAABHOI iIEHTUYHOCTI cepen aiTed Ta
MOAOJI B CHCTEMI OCBITH € CKAQIHUM
GaraTopiBHEBHUM IIPOLIECOM, III0 OXOIIAIOE BCi
€TaIH PO3BUTKY OCOOHCTOCTI — Bil AOIIKIAAS
o BuIoi ocBitu. [IpoBeneHe mOCAITKEHHS
CBiIYUTH, L0 €(EeKTUBHICTL (POPMyBaHHS
YKpaiHChKOI  HAIliOHAABHOI  1O€HTUYHOCTI
cepen OiTell Ta MOAOAI B CHUCTEMi OCBITH
3HAYHOIO MipOI0 3aAeKUTh Bifl iHTerpartii
HalllOHAABHO-IIEHTUYHOIO KOMIIOHEHTAa B
OCBITHIH ITpoliecy, IiIBUIIEHHS ITpodecitiHOi
IMiITOTOBKHU IIeJaroriB, iATPUMKHU
YKpaiHOMOBHOIO CEPENOBHUIIA Ta aKTUBHOIO
3aAy4Ye€HHs BUXOBAHIIIB, VYHIB Ta CTYAEHTIB
10 KyABTYPHO-TPOMaAIHCBKUX IIPAKTHK.

Pazom i3 TuM, He3BaxKaro4du Ha II03WUTHBHI
3aKOHOJABYl IHII[iaTHBH Ta OKPEMI YCILXH ¥
BIIPOBa/PKEHHI  HAIliOHAABHO-TIATPIOTHYHOIO
BUXOBaHHS, y HAyKOBOMYy Ta OCBITHEOMY
CepeIOBHILI I0Ci OPaKYe IIiAICHOTO CHCTEMHOTO
miaxomy gm0  (pOpMyBaHHS — HAlllOHAABHOL
IMIEHTHUYHOCTI HA BCIiX piBHAX OCBiTH. OCOOAMBO
HEJIOCTaTHBO JIOCAI/DKEHO [IUTaHHS
dopMyBaHHSI ~ YKPaiHCBKOI  HAIIOHAABHOL
IIEHTUYHOCTI B [IOIIKIABHOMY Billi Ta ¥
KOHTEKCTI Cy4aCHIIX COLLIOKYABTYPHIX
BUKAUKIB, 30KpeMa raobaaizartii, 1iudoponizartii
Ta BIIAUBY Mac-MeJjia.

Ha ocHOBi oTpuMaHUX pe3yAbTaTiB aBTOP
IIPOIIOHY€E TaKi HAIPAMKH YAOCKOHAACHHS

OCBITHBOI  IIPAKTUKH Ta  [OJAABIINX
JIOCAiT?KEHB:!

—  po3pobra iaicHOI MOeAi
dopMyBaHHA yKpPaAiHCHKOI  HAIiOHAABHOI

imeHTUYHOCTi, sKa BpaxoByBasa O BIKOBI,
TICUXOAOTIYHiI Ta IefaroriyHi o0cobAWBOCTI
Y4HIB Ha Pi3HUX PiBHIX OCBITH;
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— creation of methodological
guidelines for teachers on integrating the
national-identity component into the
educational process, particularly through
practical tasks, projects, and cultural-civic
activities;

—  CTBOpPEHHH METOAMYHUX
peKoMeHaIii AL IIe1aroriB 11010
iHTerparii HalioHaAbHO-iAeHTUdIKAIIHHOTO
KOMIIOHEHTa B OCBITHiHl IIpoliec, 30Kpema
4yepe3 IPaKTHU4YHI 3aBIaHHS, IIPOEKTH Ta
KYABTYPHO-TPOMAaISTHCHKI aKTHUBHOCTI;

— study of regional characteristics
and the influence of digital environments
on the formation of Ukrainian national
identity, including the role of social

—  BHBYEHHS perioHaAbHUX
ocobOAMBOCTEHl Ta  BIAHBY IIHQPOBOTO
cepenoBHIa Ha (POpMyBaHHsS YKPaiHCHKOI
HaAIlIOHAABHOI iIEHTUYHOCTI, 30KpeEMa POAi
networks, online resources, and | colliaAPHUX MepeK, OHAaMH-pecypciB Ta
multimedia platforms; MYABTHUMEIIMHUX TAQT(OPM;

— evaluation of the effectiveness of — OLlHKa e(EeKTHBHOCTI Aep:KaBHUX i
state and civil initiatives in the field of | rpomancekIx igiliaTuB y ccpepi
national-patriotic education and the | HallioHaABHO-IATPIOTHYHOIO BUXOBAHHS Ta
creation of mechanisms to monitor their | cTBopeHHs MeXaHi3MiB MOHITOPHUHIY IXHBOTO
impact on youth. BIIAUBY Ha MOAOIb.

The implementation of these approaches 3acTocyBaHHSA 3alIPOIIOHOBAHUX ITiAXOIiB

will contribute to the systematic, | cnpusaTuMe CHCTEMHOMY, ITOCAIZOBHOMY Ta

sequential, and effective formation of | edexkruBHOMY (opMyBaHHIO YKpaiHCHKOL

Ukrainian national identity, which is a | HamionaapHO{ IIEHTUYHOCTI, 10 €

necessary condition for fostering citizens | HeoOximHOO YMOBOIO BUXOBaHHS

who are conscious of their historical, | rpomaggHmHa, CBigoMoro CBOIO

cultural, and social roots. iCTOPUYHOIO, KYABTYPHOTO Ta COIIIaABHOTO
KOPIiHHA.
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MILITARY-PATRIOTIC EDUCATION IN EXTRACURRICULAR EDUCATION
INSTITUTIONS: STATUS, PROBLEMS, AND PROSPECTS FOR THE FORMATION
OF VALUE ORIENTATIONS IN SCHOOLCHILDREN

D. S. Sharipov*

The article presents a comprehensive analysis of the state of military-patriotic education in out-of-
school educational institutions of Ukraine in the context of shaping the value orientations of school-
age children. The regulatory and legal framework is examined, the current network of out-of-school
institutions with a military-patriotic focus is analyzed, and the content, forms, and methods of their
activities are characterized. The functioning of out-of-school educational institutions is highlighted
through the lens of the socio-pedagogical aspect of their activities, which enables the pedagogization
of children’s leisure time and their involvement in organized forms of military-patriotic extracurricular
activities. It is demonstrated that participation of schoolchildren in relevant clubs, sections, and groups
creates conditions for their effective adaptation to negative external social influences, develops
practical skills for counteracting such influences, and encourages engagement in various
pedagogically oriented mass events with patriotic content that promotes an active civic stance and
contributes to the formation of stable patriotic beliefs. It is established that the current state of military-
patriotic education in out-of-school educational institutions requires targeted analysis both in terms of
the effectiveness of state policy implementation and in the context of its impact on the value sphere of
a child’s personality.

Using SWOT analysis, the main trends, opportunities, and threats in the functioning of the military-
patriotic education system are identified. Particular attention is paid to the methodological support of
out-of-school educational institutions and to effective practices for shaping the value orientations of
schoolchildren under conditions of martial law. An analysis of statistical data concerning the gender
and age distribution of participants in military-patriotic out-of-school educational institutions is
conducted. Possible prospects for the formation of schoolchildren’s value orientations under conditions
of martial law are determined.
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schoolchildren, methodological support, SWOT analysis, martial law, educational process.

: Postgraduate Student
(Zhytomyr Ivan Franko State University)
dima07121986@meta.ua
ORCID: 0000-0002-4352-5558
70



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 4 (123)

Bicrux 2KumomupcoKozo 0epiagHoz0 YHigepcumemy imeHi Isara dpanka.
ITedazoeiuni Hayku. Bun. 4 (123)

BIMCBKOBO-IIATPIOTHYHE BUXOBAHHS B 3AKAAZIAX ITO3AIIKIABHOI
OCBITH: CTAH, ITIPOBAEMH TA IIEPCIIEKTHBH ¢OPMYBAHHS IIHHICHHUX
OPIEHTAIIIHN IITKOASIPIB

O. C. lllapinos

Y cmammi 30ilicHeHO KoMNnieKCHUllL aHA/I3 CMAaHY BiliCbK08O-NampiomuuHo20 SUXOB8AHHSL Y
3arnadax no3auwKiIbHOL oceimu YKpaiHu 8 KOHmeKcmi (POpPMYBAHHSL UIHHICHUX opieHmayili oimeil
WKLILbHO20 8iKY. [J0CNI0KEHO HOPMAMUBHO-NPABO8E NIOTPYHMSL, NPOAHAIZ080HO CYUACHY Mepexy
NO3AWKLILHUX 3aK1a0i8 BlliCbKo80-NampiomuuHo20 CAPSIMYBAHHS, OXAPAKMEPU308AHO 3Micm,
opmu ma memoou ix oisiibHocmi. Buceimnero pobomy 3axnadie no3auKinbHoi ocgimu Yy KoHmexemi
coyianbHO-nedazo2iuHo20 acnekmy ix OistibHOCMI, W0 00380/5l€ hedazozizysamu 8LIbHUL uac oimeti i
3anyuamu ix 00 opzaHizo8aHUX Popm 0038LLISL BilicbKO8O-nampiomuuHoz2o Hanpsimy. [loeedeHo, wo
yuacme WKOAAPIB Y 8I0N08IOHUX KAybax, ceKyisx ma 2ypmiax sabesneuye ymosu 0ast eqpexmusHOi
adanmauyii dimeti 00 308HIUWHIX HE2AMUBHUX COUIANbHUX 8NJUBIE, PO38UBAE NPAKMUUHI HOABUUKU
npomuoii im, a mMaKoxX 300xX0uUye YuacHukie 0o yuacmi 8 pisHUX nedazo2iuHO OPIEHMOBAHUX MACOBUX
3ax00ax, W0 MarmMb NAMPIOMUUHUN 3MICM, NPONAZYIOMb AKMUBHY JKUMMEBY NO3UYI0 ma
8NLUBAIOMb HA (POPMYBAHHSL CMIUKUX NAMPIOMUUHUX NepeKoHAHb. 3'51C08AHO, WO CYUACHUL cCmaH
8iliICbKOBO-NAaMPIOMUUHO20 BUXOBAHHSL 8 3AKNA0AX NO3AUKLIbHOL 0C8IMU 8UMARAE YLIeCNPSIMO8AHO20
AHAI3Y K 3 MOUKU 30pY epeKkmusHOCMI peai3ayii 0ep KagHOi NoAImuKU, max i 8 KOHMeKcmi niugy
Ha YiHHICHY cghepy ocobucmocmi OUMuUHU.

3a donomozoro SWOT-aHanisy 6UOKPEemMNeHO OCHO8HI MeHOeHUll, MO U8oCcmi ma 3a2po3u Y
PYHKUYIOHYBAHHI cucmeMmu 8ilicbkogo-nampiomuuHozo 8uxoeaHHs. Ocobrugy ysazy npudineHo
MEMOOUUHOMY 3abe3neueHHio Oi/IbHOCMI 3aK1adie NOo3AWKLIbHOT oceimu ma egeKkmueHuM
npaKkmuKam OpMY8aHHS. UIHHICHUX OPIEHMAUIU WKOASPI8 8 YMO08AX 80€HH020 cmaHy. IIpoeedeHo
AHAI3 CMAMUCMUYHUX OAHUX U000 2eHOepH020 ma 8iKo8o20 po3nodiny 30obyeauie 3arniadie
No3auWKiLIbHOI 0Cc8IiMU BiliCbKOBO-NAMPIOMUUHO20 CNPSAMYB8AHHSL BusHaueHo mMoxiuel nepchexkmusu
hOPMYBAHHSL YIHHICHUX OpIEHMAUIl UUKOAPI8 8 YMOB8AX BIlICKOB020 CMAHY.

Knrwuoei cnoea: gilicbkogo-nampiomuuHe 8UX08AHHSL, 3aK1A0U NO3AUIKLILHOL 0ceimu, UIHHICHI
opieHmauyii, wonspi, memoouuHe sabesneuerHHs, SWOT-aHani3, BOEHHUTL CMaH, 8UX08HUT npouec.

Introduction of the issue. The IIocTaHoBKa mnpobGaemMH. DopmyBaHHS

formation of value orientations among
schoolchildren in the context of full-scale
war is one of the key tasks of modern
Ukrainian education. The war continues
not only on the battlefield, but also in the
minds of the younger generation, which
necessitates ensuring the process of
personality formation, worldview, and
value orientations in the context of
countering hostile propaganda that
distorts history and seeks to devalue the
national values of Ukrainians.
Extracurricular education is an important
and powerful link in the formation of
students as active, responsible, and
dedicated citizens and patriots. Therefore,
the implementation of effective approaches
to the organization of the educational
process in extracurricular education
should become a leading goal of
community activity.

Given the importance and necessity of
choosing the right vector for a child's
development, the activities of

LiHHICHUX Opi€HTAIlill IITKOAIpPIB B yMOBax
noBHoMacuITabHol BifiHM € oxHUM i3
KAIOYOBHUX 3aBJaHb Cy4acCHOi yKpaiHCBKOi
ocBitH. BiliHa TprBa€e He TIABKH Ha IOAi 0010,
a ¥ y CBiOOMOCTi MOAOZOTO TIOKOAIHHS, III0
3YMOBAIOE 3abe3nedeHHd IIPOLIECY
CTAHOBAEHHSI ocobucTtocTi, ii cBiTOrAsIIY,
IIHHICHUX Opi€eHTAallii B yMoBaxX MPOTHIil
BOPOXKIM TIporiaradii, s$Ka BHUKPHUBAIOE
icTopito Ta IIparHe 3HEIHUTH HAaIliOHAABHI
IiHHOCTI  yKpaiHILiB. [Tozamkinasa €
BaXKAMBOIO Ta TIIOTYKHOIO AQHKOIO, e
3nobyBad  (POPMYyeETbCA 9K  aKTHBHUH,
BignoBimaabHUM 1 BingaHuii rpoMagsHUH Ta
natpior. ToMmy BrpoBa/zKeHHsT €(DEKTUBHHX
iIXOAIB 40 opraHi3ailii OCBITHROTO ITPOIIECY
y IIO3allIKiAAS Ma€ CTaTH IIPOBITHOIO METOIO
JISIABHOCTi TpOMaIu.

3 orasgay Ha BaXKAMBICTH i HEOOXiAHICTH
BUOOPY IIPABHABHOTO BEKTOPY PO3BUTKY
JUTHUHH, IIISIABHICTE TIO3aIIKIABHUX
HAaBYAABHHUX 3aKAQiB HaOyBa€ COLIiaAbHO-
TIEJaroriyHOrO 3MICTY, OCKIABKU JO3BOASIE
megarorisyBaTH  BiABHUM dYac  giTed i
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extracurricular educational institutions
acquire socio-pedagogical significance, as
they allow for the pedagogical use of all
children's free time and involve them in
organized forms of leisure in appropriate
groups, such as clubs, sections, and
circles. This provides conditions for the
effective adaptation of children to external
negative social influences, develops
practical skills to counteract them, and
encourages participants to take part in
various pedagogically oriented mass events
that have patriotic content, promote an
active life position, and influence the
formation of stable patriotic convictions.
Today, the creation of associations in
extracurricular educational institutions
has become widespread, which once again
confirms the effectiveness of this approach
in the patriotic and military-patriotic
education of children.

Patriotic education necessarily involves
the manifestation of moral and spiritual
principles, since patriotism as a value is
moral and spiritual in nature, closely
linked to the social essence of a person,
their social purpose, and social role. The
social foundation plays a leading role in
patriotic and military-patriotic education.
Patriotic education in extracurricular
educational institutions, which aims to
foster patriotism in students, is closely
linked to the socialization of the individual.

Another important feature of
extracurricular educational institutions is
the individualization of the life path of the
growing personality. We consider the
individualization @ of education and
upbringing as a system of means that help
a growing person to realize their differences
from others, their weaknesses and
strengths — intellectual, spiritual, moral,
creative, physical, etc. This awareness is
necessary for the spiritual enlightenment
of the child, for independent and effective
acquisition of knowledge in modern
differentiated education, for understanding
the meaning of life and determining one's
own path in life. In other words, it is about
the teacher helping the child in the sphere
of personal self-determination and self-
affirmation.

The educational process based on the
above approaches in an extracurricular

3aaydyaTH X OO0 Opra”izoBaHHX (OpM
[03BIAASL Y BIAMNOBIAHUX KAyDaxX, CEKILSX Ta
ryprkax. lle 3abe3nedye yMOBH [AS
edpekTUBHOI aganTaiii miTed M0 30BHIIITHIX
HEraTUBHHUX COILliaAbHUX BIIAWUBIB, PO3BHUBAE
IPaKTHUYHI HABUYKU OPOTHULII IM, a TaKOoXK
3a0X04Yy€ VYaCHHUKIB OO y4acTi B Pi3HHUX
IIeJarorivHo OpiEHTOBAHUX MaCOBHX
3axofax, III0 MaloTh MATPIOTUYHHUM 3MICT,
[IPOIAaryloTh aKTHBHY KHUTTEBY IIO3MIIIO Ta
BIAMBAIOTH Ha  (POpMyBaHHS  CTIHKHX
IaTPIOTUYHUX IIEPEKOHAHB. CroronHi
HaOyAO LIMPOKOTO IIOIIMPEHHSI CTBOPEHHS
o0’eqHaHB Y 3aKAagax I103allIKiABHOI OCBITH,
o IIe pa3 MOiarBepaKye e(eKTHUBHICTH
TAKOIO MiAXOoAy B HATPiOTHYHOMY Ta
BiMiCBKOBO-IIQTPIOTUYHOMY BHXOBaHHI JiTEH.

[TaTpioTyHe  BHUXOBaHHSA  HEOAMIHHO
nepenbadae IMpPoOsSB MOPAABHUX 1 QYyXOBHHUX
3acam, OCKIABKY ITaTPiOTU3M SK IIHHICTL Mae
MOpaAbHUH i AyXOBHUH XapakTep, 110 TiCHO
IOB’I3aHUM i3  COI[IAABHOIO  CYTHICTIO
AIOIUHU, i COLIIaABHUM ITpHU3HAYEHHSAM i
coiiaabHOIO poaaro. ColliaabHa OCHOBa
Biirpae IpoBigHY POABb Y HATPIOTUYHOMY Ta
BiHICBKOBO-TIATPIOTUYHOMY BUXOBaHHI.
[TarpioTyHe BHXOBaHHSA B  3aKAa[ax
IIO3aIlIKIABHOI OCBiTH, METOI HKOI'0 €
BUXOBaHHS IIaTPiOTU3My B VY4HIB, TiCHO
TIoB’s3aHe i3 colliaaizarliero ocobnuCTOCTi.

[ITe omHi€I0 BasKAMBOIO XapaKTEPUCTHKOIO
TaKUX 3aKAaiB OCBITH € iHOWBiOyaaizailisa
SKUTTEBOIO LIASXY OCOOHCTOCTI, 110 3pOCTaE.
Mu posragmaeMo iHAMBIiAyaaizallifo OCBITH i
BUXOBaHHHA SIK CHCTEMY CHOCODIB, IO
JOTIOMaraioTh  AIOAWHI, dKa  3pOCTae,
YCBiJOMUTH CBOIO BIIMIiHHICTH BiJ iHIIHNX,
cBOI caabKi Ta CHABHI CTOpPOHH  —
IHTEAEKTYaAbHI, MyXOBHi, MOpaAbHi, TBOPYi,
¢izmuHi Toro. lle ycBimomaeHHS HeoOXimHe
JAsl  OyXOBHOTO IIPOCBITA€HHS [OWTHHH,
CaMOCTiiHOrO # e(EeKTHBHOIO HalyTTS
3HaHb y cydacHil nudepeHiioBaHiil 0CBiTi,
YCBIJOMAEHHSI CEHCY KHTTS Ta BHU3HAYEHHI
BAQCHOTO  XKMTTEBOIO IIAGXy. [HIINMM
cAOBaMHM, HMOEThCS IIpO Te, II00 IIemaror
goroMaraB AuUTHHI y cdepi ii ocobucroro
CaMOBH3HA4YEHHS Ta CAMOCTBEPZKEHHSI.

[legaroriyHuii IIpollec, 3aCHOBAHWM Ha
BHUIIIE3a3HAYEHNX IIiaxXomax y  3aKAami
MI03aIlIKIABHOI OCBiITH, HaMbiABII €(PEKTHUBHO
3abesrieyye IIearoriyHy MIOIIOMOIY AWUTHHI
Ha MIAgGXy ii IHAWBIAyaAbHOTO PO3BUTKY. Y
IIbOMY KOHTEKCTi 3aBIaHHSIM BUYHUTEAd €
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educational institution most effectively
provides pedagogical assistance to children
on the path of their individual
development. In this context, the teacher's
task is to direct the group's energy towards
the formation of socially significant values
and personal responsibility for their
actions and social behavior in each of its
members, as well as to prevent personally
destructive actions of the group.

Analyzing the above, we can conclude
that the creation and development of
various forms and methods of patriotic and
military-patriotic education of students in
recent years has taken on a nationwide
scale, and the role and importance of
extracurricular educational institutions is
constantly growing.

The results of a nationwide survey
conducted by the Razumkov Center in
March 2025 [14] testify to the public
demand for the intensification of military-
patriotic education. Most Ukrainians
named patriotic education as a priority
area of state policy, and military-patriotic
education in educational institutions as
expedient and extremely important.

Extracurricular military-patriotic
education institutions are not only centers
of leisure and informal communication,
but also an educational environment for
the formation of value orientations: active
patriotism, national dignity, and readiness
to defend the homeland.

At the same time, the current state of
military-patriotic education in
extracurricular institutions requires a
focused analysis both in terms of the
effectiveness of state policy implementation
and in the context of its impact on the
value sphere of the child's personality.

Current state of the issue. The
problem of military-patriotic education and
the formation of value orientations of
schoolchildren has been reflected in the
works of domestic scientists. The
theoretical and methodological
foundations of patriotic education are
revealed in the works of I.Bekh; the
conceptual foundations of patriotic
education through combat khortyng are
presented in the monograph by
E. Yeromenko; the issues of national-
patriotic education are explored in the

CIIPSIMyBaHHA eHeprii TpyIHu Ha
dopmyBaHHS COIliaABLHO 3HAYYIITIX
LIHHOCTEN Ta 0COOMCTOI BiAIOBiMAABHOCTI 3a
CBOI fii Ta colliaAbHY HOBEIHKY Yy KOXKHOTO 3
I yaeHIB, a TaAKOXK 3arobiraHHsa O0COOHCTO
PYHHIBHUM IisIM TPYTIH.

Anaji3yroun  BUIlle3a3HaA4YeHe, MOXKHAa
[iATH BUCHOBKY, 1110 CTBOPEHHS Ta PO3BUTOK
pisHUX (popM i MeToAiB HATPIOTHUYHOIO Ta
BifICBKOBO-TIATPIOTUYHOI'O BUXOBAHHS YV4HIB
B ocTaHHi POKH HabyAO
3araAbHOHAITIOHAABHOIO MaciuTaby, a poAb i
3HAUEHHS 3aKAaMiB II03allIKiABHOI OCBITH
IIOCTiMHO 3pOCTaE.

[Ipo cycmiabHHUN 3aIuT Ha aKTUBI3allilo

BiHICBKOBO-TIATPIOTUYHOIO BUXOBaHHS
CcBiqyaTh pe3yAbTaTH
3araAbHOHAITiIOHAABHOTO OIINTYBaHHS,

npoBeaeHoro Llentpom PaszymkoBa y 6epe3Hi

2025 poky [14]. DbBiaplricts ykpaiHIiB
Ha3BaAU naTpioTUIHe BUXOBaHHSI
IIPiIOPUTETHUM HaIIpsIMOM [epKaBHOI
TIOAITHKH, a BiHiICBKOBO-IIQTPiOTUYHE

BHXOBAaHHH B 3aKAa/axX OCBITH OOITIABHHM Ta
BKpaii Ba2KAUBUM.

3akaaay 03alIKiABHOI OCBITH BiICBKOBO-
MIaTPIOTUYHOIO CIIPSIMYBaHHA € HE AUIIIe
ocepeKaMM H03Biaagd Ta HedOpMasbHOIO
CIIIAKyBaHHS, aA€ ¥ BUXOBHUM CEPENOBUIIIEM
dopMyBaHHS LIHHICHUX OPI€HTALIIH: AI€EBOTO
IaTpioTU3MYy, HaIl[iOHAABHO{ rigHOCTI,
TOTOBHOCTI [0 3aXUCTy BaThKiBIITUHU.

Bomuoyac cywyacHuifi craH BifiCBKOBO-
aTPiOTUYHOIO BUXOBAHHS B 3aKAalax
MO3aIIKiABHOL OCBITH BHMarae
LiAECTIPIMOBAHOIO aHaAi3y SIK 3 TOYKH 30pPY
e(peKTUBHOCTI peaaizartii JepzKaBHOI
IIOAITHKH, TaK 1 B KOHTEKCTi BIIAUBYy Ha
LiHHICHY cdepy OCOOUCTOCTI AUTUHH.

AHaaiz ocTraHHIX ZmocaAimkeHp i
nmyOAigarii. [TpoGaema BifiCBKOBO-
MIaTPiOTUYHOI'O BHUXOBaHHA Ta (POPMYyBaHHS
IIHHICHUX Opi€HTAallilli HIKOAApPIB 3HAaMIIIAA
BimoOpazkeHHs B poboTax BITYU3HSIHHUX
HAayKOBIIB. TeopeTnko-MeToq0AOTIUHI
3acaay NaTPiOTHYHOIO BUXOBAHHS PO3KPUTO
y poborax I. Bexa; KOHIIENITyaAbHi 3acamaud

aTPiOTHYHOTO BUXOBaHHS 3acobamu
OOMOBOrO  XOPTUHIY  IIPEACTABACHO B
MoHorpadii E. €promeHKa; TUTAHHS
HaI[iIOHAABHO-TIATPIOTUYHOTO BHUXOBaHHS
pmocaimkeno 'y gucepraiii  1O. Bykaosa;
0Cco0AHBOCTI BiliCBKOBO-IIaTPiOTUYIHOTO
BUXOBAHHSI JOCAIDKYyBaAr
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dissertation by Y. Buklov; the peculiarities
of military-patriotic education were studied
by V. Ivashkovsky, M. Zubalij, and
I. Bilotserkivets; the practical aspects of
organizing military-patriotic education
were considered by M. Baka and V. Korzh;
the current state and problems of
extracurricular education in wartime are

analyzed in the works of S. Londar,
V. Gapon, and O. Barabash;
methodological recommendations  for

organizing the activities of centers for
national-patriotic education are set out in
the works of O. Ostapenko, M. Tymchik,
and other researchers [7-13].

Outline of unresolved issues brought
up in the article. At the same time,
analysis of scientific sources reveals a lack
of comprehensive research on the value
orientations of schoolchildren in military-
patriotic extracurricular education
institutions in conditions of full-scale war.

Aim of the research: comprehensive
analysis of the state of military-patriotic
education in extracurricular educational
institutions in Ukraine and determination
of the prospects for shaping the value
orientations of schoolchildren in conditions
of martial law.

Results and discussion. The
functioning of the  extracurricular
education system in the military-patriotic
direction is regulated by a set of state
documents. In accordance with the Law of
Ukraine "On Education", one of the
principles of state policy in the field of
education is the formation of civic and
patriotic values [1]. The Law of Ukraine "On
Extracurricular Education" identifies the
national-patriotic education of young
people, the formation of their social
experience, and the establishment of an
active civic position as priority areas of
activity for educational institutions [2]. The
Law of Ukraine "On Extracurricular
Education" also emphasizes that
extracurricular education institutions are
part of the extracurricular education
system, which provides knowledge,
develops skills and interests, meets
individual needs for creative self-
realization and intellectual, spiritual, and
physical development, preparation for
active professional and social activity, and

B. IBanrkoBCbKUH,
I. BinonepkiBeliy; IpaKTUYIHL acCIIeKTH
opraxisarii BiMiICBKOBO-IIATPiOTHUYHOTO
BUXOBaHHA poaradnasu M. baka, B. Kopx;
Cy4JacHU# cTaH i HpobAeMHU II03allIKiABHOI
OCBiTM B yMOBax BilHU IIpOaHAaAi30BaHO B

M. Bybaaii,

poboTax C. Aonpapa, B. T'amon,
O. Bapabaiir; meToqu4HI peKOMeHAALlii 111010
opraxisariii [iSIABHOCTI LIEHTPIB
HaI[iIOHAABHO-TIATPIOTUYHOTO BUXOBaHHS

BukaameHo y npamgx — O. OcrameHKa,
M. Tum4mMKa Ta iHITUX JOCAITHUKIB [7-13].

BuzineHH  HeBHpillleHHX  paHilne
YaCTHH 3araAbHOI IIPOOAEMH, SKHM
IPHCBAYYETBCA CTATTA. BongHoyac aHaai3
HaAyKOBUX [PKEPEA 3acBiquye HEIOCTaTHICTH
KOMITA€KCHOTO  (pOpMyBaHHS  OCAiIKEHD
IIHHICHUX OpPi€HTALlM ITKOASPIB y 3aKAagax
I103aIlIKiABHOI OoCBiTH BiHiICBKOBO-
IaTpPiOTUYHOIO CHpPsIMyBaHHS B yMOBax
rioBHOMAacIITabHoi BifiHH.

Mera  mocAimzKeHHA:  KOMIIAEKCHUH
aHaai3 cTaHy  BiHCBKOBO-HIATPiOTHYHOIO
BHUXOBaHHS B 3aKAaJax I103aIlIKiABHOI OCBITH
YKkpaiHu Ta BH3HAQUYEHHd IIEPCIIEKTUB
dopMyBaHHA IIHHICHUX opieHTAaIlii
IIKOASIPiB B YMOBax BiICBKOBOI'O CTaHY.

Buxaan OCHOBHOT'O MaTepiaay.
DYHKITIOHYBaHHA CHCTEMH [O3alIKIABHOI
OCBIiTH y BiICBKOBO-IIATPIOTHYHOMY HaIIPsSIMi
PETYAIOETBCSI ~ KOMIIAEKCOM  JEpP3KaBHHX
JOKyMeHTIB. BinmnoBinHo no 3akoHy YKpaiHu
"Tlpo  ocBiTy" OmZHMM i3 IIPUHIIUIIIB
[EpKaBHOI TIIOAITMKM B Taay3i oOcCBiTH
BHU3HAQYEHO (POpMyBaHHS TPOMAIASHCHKHUX i
naTpioTHYHUX IiHHOcTed [1]. Y 3akoHi
Ykpairu  "Ilpo  nozamkiAbBHYy — OCBITY"
HalliOHAABHO-TIATPIOTUYHE BHUXOBaHHSI
Y4HIBCBKOI MOAO], dopMyBaHHSA i
COILliaABHOIO [OCBiLy Ta  yTBEpPIKEHHS
aKTUBHOI I'POMAaSHCHKOI ITO3ULIil BiJHECEHO
[0 TIIPIOPUTETHHUX HAaNpdaMIB OiIABHOCTI
3akaamiB  [2]. Bakon Ykpainu "IIpo
II03aIlIKIABHY OCBITY" TaKOXK IiIKPECAIOE, 1110
"3aKAa[ MO3aIIKIABHOI OCBITH € CKAQI0BOIO
CHCTEMHU II03aIlKIALHOL OCBITH, gaKa
3abesrieyye 3HaAHHS, PO3BHUTOK HaBUYOK Ta
IHTEPECIB, 3abesreyye IHOVBiOyaAbHI
norpebu 'y TBOpuili camopeaaizaiiii Ta
iHTeAeKTyaAbHIH, MOyXOBHiHI Ta isuaHii
PO3BUTOK,  IIATOTOBKA [0  aAKTHUBHOI
npodpeciiiHoi Ta  CcollaAbHOI  MiABHOCTI,
CTBOPIOE YMOBH [IASI COIIaABHOTO 3aXHUCTy Ta
oprasizartii 3MiCTOBHOTO J03BiAAS
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creates conditions for social protection and
the organization of meaningful leisure
activities in accordance with the abilities,
talents and health of students [2].

Modern extracurricular educational
institutions significantly expand the
cognitive national-patriotic activities and,
to some extent, the military-patriotic
activities of students, creating conditions
for informal communication, offering more
educational programs, expanding the
choice of interesting and necessary
activities for the development of their
creative abilities, and helping them find
non-standard ways to solve problems.
Accordingly, the main trend in national-
patriotic education in extracurricular
education is the formation of a system of
values of the individual towards the world
and towards oneself. This is possible
through the harmonious combination of
the interests of the three most important
participants in the pedagogical process: the
student (the desire for self-development),
society (the moral self-development of the
individual), and the state (patriotic citizens
as a guarantee of the country's prosperity
in the world).

The concept of national-patriotic
education of children and youth
emphasizes that national-patriotic

education should be implemented on the
basis of the values inherent in Ukrainian
society: freedom, dignity, justice,
solidarity, responsibility, and tolerance [4].

An important document is the Strategy
for National Patriotic Education for 2020-
2025, which pays particular attention to
the integration of resources from school,
extracurricular, community, and volunteer
work to achieve synergy in shaping the
worldview of children and young people [3].
In 2024, Order No. 141 of the Ministry of
Education and Science, "Methodological
Recommendations for the Activities of
National Patriotic Education Centers", was
adopted, which outlines the main areas of
work for the centers and establishes
requirements for the content and
organization of events [6]. The concept of
military-patriotic education in the system
of the Ministry of Defense of Ukraine (Order
No. 554 of 14.08.2024) specifies the tasks
of forming an active civic position,

BimmoBigHo mo 3miOHOCTEM, TasaHTIB Ta
310poB’d yuHiB" [2].

CyyacHi 3akaaiyl TIO3aIlIKIABHOI OCBITH
3HAYHO PO3IINPIOIOTH [Ti3HaBaABHY
HaI[iIOHAABHO-TIATPIOTUYHY  iSIABHICTH Ta
YaCTKOBO BiHiCBKOBO-IIATPIOTUYIHY
OISIABHICTB 3M00yBadiB, CTBOPIOIOYH YMOBHU
ST HedOpMaAbHOTO CIIIAKyBaHH4,
IIPOIIOHYIOUM OiAbllle HaBYaABHUX IIpOrpaM,
PO3ILINPIOIOYN MOZKAHBICTE BUOOPY 1IIKABOTO
Ta TMOTPIOHOTO [Ad PO3BUTKY BAACHHX
TBOPYUX 3mi6HOCTEH, JoTIOMararoyu
3HaXOUTH HECTAHAAPTHI IIIASIXY BUPIIIIEHHS
mpodAeM. BinmosigHo, OCHOBHOIO
TEeHICHITIE€I0 HaI[iOHAABHO-TIATPIOTUYIHOTO
BUXOBaHHA B IIO3alIKIABHIH OCBITI €
dopMyBaHHA CUCTEMU LiHHOCTEeH
0COOHCTOCTI y CTaBA€HHI OO CBiTy, IO cebe.
[Te MOXKAMBO peaai3yBaTH depe3 rapMOHitiHe
[IO€THAHHS iHTEepeciB TPBOX
HaWBasKAUBIIINX YYaCHUKIB I1€AaTrOTiYHOIO

mporecy:  30obyeaua  (IparHeHHS 10
CaMOpPO3BUTKY); cycninecmea (MOpasbHUM
CaMOPO3BUTOK 0cobHCTOCTi); depxasu

(maTpioTHYHO HaAalITOBaHI T'POMAISIHU SK
3aropyKa IIpOLBITAHHS KpaiHU B CBITi).
Konneniia HaIioHaABHO-TIATPIOTHUYIHOTO
BUXOBaHHS [iTel Ta MOAOI HATOAOIIYE, 110
HaIliOHAABHO-TIATPIOTUYHE BHUXOBAHHS Mae

peanizoByBaTHCSI Ha OCHOBI I[iHHICHUX
OopieHTallili, IIpUTAMaHHUX YKPaiHCEKOMY
CYCHIABCTBY: cBoOOIH, TiHOCTI,
CIIpaBeIANBOCTI, coAlmapHOCTI,

BiZITIOBiZIaABHOCTI, TOA€PAHTHOCTI [4].
BaxxauBum pokymentoM € "Crpareria
HaI[iOHAABHO-TIATPIOTUYHOIO BHUXOBAaHHSI Ha
2020-2025 poku", me o0cobAMBO yBara
HaaeThbCda iHTerpailii pecypciB MIKIABHOI,
I103aIlIKIABHOI, IpPOMaICbKOi Ta
BOAOHTEPCBKOi poOOTH 1A  [JOCSTHEHHS
cuHeprii y popMyBaHHi CBITOTASIy OiTeH Ta
moaomi [3]. Y 2024 pori Oyao IIPHUHHSATO

Haxkasz MOH Ne 141 "MeTomuaHi
peKoMeHarti IISIABHOCTI oprasizartitt
LIEHTPIB HaIliOHAABHO-TIATPIOTUYHOTO
BHXOBaHHA ", KUK € OCHOBHUMH
HaIIpIMKaMH POOOTH IIEHTPIB, BCTAHOBAIOE
BUMOTH [0 3MicTy Ta (popMyBaHHS
IpoBeAeHHd  3axomiB  [6].  Konremniia

BiMiICBKOBO-IIQTPIOTUYHOIO BUXOBaHHA B
cuctemi MiHicTepcTBa 000pOoHM YKpaiHH
(Hakas Ne 554 Bin 14.08.2024) KOHKpeTH3yE
3aBaHHa (QOpPMyBaHHA Yy  TPOMasH,
30KpeMa [JiTeli Ta MOAOMi, aKTHUBHOI
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patriotism, and readiness to defend the
independence and territorial integrity of
Ukraine among citizens, in particular
children and youth [5].

Analysis of the network of
extracurricular educational institutions
with a military-patriotic focus. In general,
there are various types of military-patriotic

educational institutions operating in
Ukraine:

* All-Ukrainian and regional centers.

* Specialized extracurricular

educational institutions.

* Clubs and public organizations.

At the state level, there is the Ukrainian
State Center for National Patriotic
Education, Local History, and Tourism for
Schoolchildren, which coordinates a
network of specialized clubs and sections.

As of June 2022, there were 1,351 state-
and municipally owned extracurricular
educational institutions operating in
Ukraine. However, 49 institutions were
damaged and 8 were completely destroyed
as a result of military operations.
According to statistical analysis presented
by employees of the Institute of
Educational Policy, as of January 1, 2023,
there were 1,153 extracurricular education
institutions operating within the Ministry
of Education and Science system, which
were attended by 790,834 children. In
total, 23,468 out of 790,834 people
received  military-patriotic =~ education,
which is only 3% of the total number of
extracurricular education seekers.

Regional aspect: the example of
Zhytomyr region. Zhytomyr region has
seen positive dynamics in the development
of extracurricular education. While there
were 56 institutions operating in 2018,
their number had grown to 67 as of
January 1, 2025. The coverage of children
by extracurricular education shows a
positive trend: 27% in 2022, 45% in 2023,
and 47% in 2025, which is an impressive
achievement in the context of war.

Before the full-scale war began, there
were only two military-patriotic institutions
operating in the region: the School of
Young Paratroopers (Zhytomyr) and the
Center for Pre-Conscription Training and
Military-Patriotic Education
(Novohuyvynske). As of January 1, 2025,

TPOMAITHCBKOI  ITO3HILii, aTpioTHU3MY,
TOTOBHOCTI [0 3axXHCTy HE3aA€XKHOCTI Ta
TEePUTOPiaAbHOI IiAicHOCTI YKpaiHu [S].
AHaniz MepexXi 3arKnadi8 No3aulKLIbHOL
ocgimu 8iliCbKO8O-NAMPIOMUUHOZ0
CNPAMYBAHHSL 3aCBiMdye, IO 3a2alom B
YKpaiHi PyHKIIIOHYIOTE Pi3HI TUIIN 3aKAAMiB
BiMiCBKOBO-IIQTPIOTUYHOI'O BUXOBAHHS:

e  BceyKpaiHCBKi Ta perioHaAbHi
LEeHTPH;
e  CIIelliaAi30BaHi 3aKAaIu

II03aIlKiABHOI OCBITH;
e KAYOM Ta rpOMaaChKi OpraHizartii.

Ha onmep:xaBHOMy piBHI QyHKIiOHYy€E
YkpaiHChKUH LOepKaBHUMN LEHTP
HalliOHAABHO-IIATPIOTHYHOTO BUXOBaHHS],

Kpae3HaBCTBa i Typu3My Y4HIBCBKOI MOAOZI,
KU KOOPAMHYE MepexKy HIpPOodiAbHUX
KAyOiB Ta CeKIIii.

CranoMm Ha 4epBeHb 2022 poKy B YKpaiHi
3MiMCHIOBAB CBOIO OiFABHICTE 1351 3araaj
II03alIlIKiABHOI ~ OCBITH  O€p:KaBHOI  Ta
KOMyHaAbBHOI (popm BaacHocti. OmgHar 49
3aKAaIiB OyAO MIOIIKOMKEHO i 8 3pyHHOBAHO
IIOBHICTIO BHACAIOK BIMCBKOBHX mOiH. 3a
JaHUMU CTaTUCTHUYHOI'O aHaaisy,
IIPELCTAaBAEHOIO CHiBpOOITHUKaMHU
[HCTUTYTY OCBITHBLOI IIOAITHKY, CTAHOM Ha 1
ciuna 2023 poky B cucremi MOH
dyHKIioHYBaao 1153 3akaaau 1103aIIKiABHOL
OCBITH, sKi 3MOrau BigBigatu 790834
OUTUHU. 3arasoM BiMCHKOBO-IIATPIOTUYHUM
BUXOBaHHAM Oyao oxoraeHo 23468 ocib i3
790834, 110 cTaHOBUTL AMIIe 3% BiI
3araabHOL KiABKOCTI 3m00yBaviB
I103aIlIKiABHOI OCBITH.

Posragn  pezionanvHozo acnekmy Ha
npukaaai 2KuToMHUpcbKoi 00AacTi 3acBiguye
IO3UTUBHY OUHAMIKY PO3BUTKY
no3amkiabHoi ocBitu. Skimo y 2018 pormi
dyHKIIOHYBaAo 56 3aKAaiB, TO CTAHOM Ha 1
ciunsa 2025 poKy iX KiABKiCTb 3pocaa 1m0 67.
OxomaeHHA fOiTeH II03allIKiABHOIO OCBITOIO
Ma€ MO3WUTHBHY TeHAeHIo: y 2022 pori —
27%,y 2023 poui — 45%, y 2025 poui - 47%,
10 € BpaskalO4YHUM [OOCSATHEHHSM B yMOBax
BiliHU.

Jo moyaTKy HoOBHOMACHITAOHOI BiiHH B
obAacTi mpalroBaAM AWINIE OBa  3aKAAIHU
BiHICBKOBO-TIATPIOTUYHOIO CIIpSIMyBaHH4:
[ITkoAa IOHUX AeCaHTHUKIB (M. 2KuTomup) Ta
IlenTp  OOHPH30BHOI  IIIATOTOBKM  Ta
BilICBKOBO-TIQTPiOTUYHOIO BHUXOBaHHS (CMT.
HogoryiiBuaceke). CranoMm Ha 1 cigyna 2025
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there  were  three  military-patriotic
institutions in operation (4.8% of the total
number).

An analysis of statistical data reveals the
specific gender and age distribution of
applicants to military-patriotic
extracurricular education institutions.
While girls account for 61% and boys for
39% of all students in extracurricular
education, girls account for 30% and boys
for 70% of students in military-patriotic
institutions. However, it is worth noting a
negative trend: the percentage of children
who can attend these institutions is
decreasing every year, with the war making
its own adjustments.

Regarding the age distribution of
applicants as of 2025 (Table 1), it is worth
noting that half of all applicants (52%) are
of primary school age, 41% are of
secondary school age, and only 7% are of
senior school age.

POKyY (PYHKIIIOHYBaAro 3 3aKAaIU BiICHKOBO-
naTpioTU4HOro crpsaMmyBaHHd (4,8% Bin
3araabHOi KiABKOCTI).

AHaai3 CTATUCTUYHUX [OAaHUX 3acBiadye

cieriipiky ~ T€HAEPHOTO Ta  BIiKOBOTO
posnomiay 3m00yBa4iB 3aKAQIiB
TI03aIIKIABHOI OCBITHU BiiCBKOBO-
aTPiOTHYHOTO CIIpsIMyBaHHSI. Sk110

3aranoM y MO3allKiABHIM OCBiTI AiBYaT —
61%, XAOIIIiB 39%, TO y 3arkaamax
BiHICBKOBO-TIATPIOTUYHOI'O CIIPSIMyBaHHA
niBuat — 30%, xaomwiB — 70%. [Ipore BapTO
BiA3HAYNUTH HETATHUBHY TEHIAEHITIIO: BiICOTOK
OiTett gKi MOXKYTh BiABIAyBaTH 3aKAaOu 3
POKY B PiK 3MEHIIYETHCS, BilfHA BHOCUTD CBOi
KOPEKTHBH.

lomo BikOBOro posnomiay 3m00yBadiB
cranoM Ha 2025 pik (rabaung 1), BapTo
3BEpPHYTH yBary Ha Te, L0 IIOAOBHHA BCiX
3nobyBadiB — 52% MOAOMIIIOTO IITKiABHOIO
BiKy, CepelHill INKIABHUHM BiK CTAHOBUTH
41%, a crapiuti — autie 7%.

Table 1.
Distribution of applicants by age
Years 6 7 8 9 (10|11 |12 | 13| 14 | 15| 16 | 17 |18 and
older
School age Lower Middle Upper
Percentage, | 11 | 11 | 10 | 10 | 10 | 10 | 9 8 8 6 4 2 1
%
This is due to economic difficulties, the Ile IIOB’I3aHO0 3 €KOHOMIYHUMH
complexity of studying in wartime | TpygHOIIIaMHM, CKAQOHICTIO HABYaHHA B
conditions, parents' fears for their | ymoBax BifiHH, ocTpaxoMm O0aTBKIiB 3a

children's safety, the lack of prestige of the
Armed Forces of Ukraine among young
people, general uncertainty, and fear of
war.

The distribution of applicants to
extracurricular education institutions by
year (using the example of the School of
Young Paratroopers in Zhytomyr) is shown
in Table 2.

O6e3meKy aiTeil, 3araAbHOI0 HEBU3HAYEHICTIO
B yMOBax BiMHHU.

Posniozia 3m00yBaydiB 3aKAaLy
[I03allIKiABHOI  OCBITM 1O poKax (Ha
npukaagi IIkoAu IOHUX AeCAaHTHUKIB MiCTO
2KuToMUp) mpencTaBA€HO B TabAHII 2.

Table 2.
Distribution of applicants by year
Age/years 1990 2000 2010 2020 2025
Senior school age, % 100 60 30 9 7
Middle school age, % - 40 60 40 41
Junior school age, % - - 10 51 52
A comparative analysis of age [TopiBHSAABHUH aHaai3 BikKOBOTO

distribution by year of study (Table 2) using
the example of the School of Young
Paratroopers shows radical changes over
35 years: while in 1990, 100% were older

PO3MIOMIiAY II0 POKaxX HaBYaHHS (TabAHUIA 2)
Ha npukaagi [IIkoAam IOHUX OECAaHTHUKIB
OEMOHCTPYE KapAWHaAbHI 3MiHM 3a 35
pokiB: gk B 1990 pomi 100% ckaanas 11e
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schoolchildren, in 2024, only 7% were
older schoolchildren, while demand from
parents of younger school-age children has
grown to 52%. In 2020, the institution had
four clubs, divided into 11 groups, with
176 participants. However, in 2024, the
number of applicants decreased
significantly to 117 children, which led to a
reduction in the number of clubs to 3,
groups to 7 in total, and resulted in the
dismissal of teaching staff.

Content, forms, and methods of
extracurricular education institutions.
Methodological support for military-
patriotic extracurricular education
institutions includes:

e regulatory framework:

methodological recommendations of the
Ministry of Education and Science on the
organization of national-patriotic
education centers (Order No. 141 of
February 7, 2024), Concept of military-
patriotic education in the system of the
Ministry of Defense of Ukraine (Order
No. 554 of August 14, 2024);

e scientific and methodological basis:
monographs, dissertation research,
teaching aids, etc.;

e organizational and methodological
support: training programs for military-
applied clubs.

Research into specific practices in
centers, clubs, circles, and sections allows
us to identify the most effective forms of
work:

e traditional forms: verbal
(storytelling, conversation, lecture,
explanation), visual (demonstration,

illustration, display), practical (training
exercises, experiments, excursions, trips);
e innovative and interactive forms:
games (active games, interactive tasks),
discussions (debates, discussions, division
into groups according to their view of the
problem with further discussion, round
tables), project-based (research and
creative work, creation of own projects),
remote (video conferences, video debates);
e forms of work with the team and
parents: group (workshops, consultations),
collective (conferences, open days, family
holidays, exhibitions), individual
(consultations, interviews, work with gifted
children and children with special needs.

CTapLINH HIKIABHHUM BiK, To B 2024 pori —
aunte 7%, HaATOMICTH MOMUT 3i CTOPOHU
6aTBKiB AiTell MOAOAIIIOIO IIKIABHOTO BiKy
3pic go 52%. Y 2020 poui B 3araazmi
dyHKIIOHYyBaAo 4 TypTKH, po3miseHi Ha 11
rpyn, ne Oyao 3amigHo 176 3m00yBadvisb.
[Tpore y 2024 pomi KiABKiCTH 3400yBadiB
CYyTTEBO 3MeHIIHAaca no 117 mited, 1o
BIIAMHYAO Ha 3MEHIIIEHHS KiABKOCTi I'yPTKiB
oo 3, TIpym 3araaoM BCbOro 10 7 Ta
IPU3BEAO OO 3BIABHEHHSI II€JAarOTiYHUX
IIpalliBHUKIB.

Bmicm, gpopmu ma memoou OistibHOCMI
3arnadie no3auKitbHoi oceimu. MeToauaHe
3a0e3reYeHHs [iSIABHOCTI 3aKAaIiB
[103aIlIKIiABHOT OCBITH BiiCBKOBO-
HaTPIOTUYHOTO CIIPSIMyBaHHSI BKAIOYAE:

e HOPMAaTUBHO-IIPABOBY OCHOBY:
MeTonuuHi peromeHpallii MOH mionmo
oprasizartii [iIABHOCT LEHTPIiB
HaIlilOHAABHO-IIATPIOTUYHOIO  BUXOBaHHH

(Hakas Ne 141 Big 07.02.2024), Konuemniiis
BiiCbKOBO-IIaTPiOTUYHOTO BHUXOBaHHSI B
cucreMmi MiHicTepcTBa 000poHH YKpaiHu
(Hakas Ne 554 Big 14.08.2024);

¢ HAYKOBO-METOAUYHY 6aay:
MoHorpadii, mucepTaliiHi TOCAIIKEHHS,
HaBYaAbLHO-METOANYHI IOCIOHMKH, TOILO;

e oprauizamifiHo-MeTOqUIYHUHN
CYIIPOBiZ: HaB4YaAbHI IIpOrpaMH TypTKiB
BiiCBKOBO-IIPUKAQTHOTO CIIPSIMYBaHHSI.

JlocAiilzKEHHST OKpPEMHX IIPaKTHK Y
HeHTpaX, KAy0ax, TypTKaxX Ta CeKI[gx
JIO3BOASIE BHUOKPEMHUTHU HaHOiABIIT
edpekTHUBHI (POPMH Ta METOAU POOOTH:

e  mpaduyiliHi  mMemoou: CAOBECHI
(posmoBigb, Oecima, AeKIlis, IIOSICHEHHS),
HaO4Hi (ZeMOoHCTpallis, iAfocTpaltisi, I1okas),
OpaKTHU4YHI (HaBYaAbHI BIpPaBH, JOCAIIH,
€KCKYpCii, Toxoau);

®  [HHOBAUIUHI ma IHMepaKmueHi
Memoou: irpoBi (pyxauBi irpu,
iHTepaKTUBHI 3amadyi), AUCKYCiliHi (zebaty,
OOrOoBOpEHHH, PO3IOAiA IIO0 Tpylnam 3a
OayeHHSIM [OpPOOAEMH 3 IIOAAABIIUM Ii

OOrOBOpPEHHSM, KpyTAi CTOAH),
IIPOEKTHI (IIOIIyKOBO-TBOPYi poboTH,
CTBOPEHHS BAACHUX IIPOEKTIB),
AUCTaHIiHHI (BimeokoHpepeHIIii,
BimeomebaTw);

e ¢opmu pobomu 3 YuHSMU mMa
bamvKramu: rpymnoBi (mTpakTHKyMH,

KOHCYABTallil), KOAEKTUBHIi (KOH(epeHIIi],
OHI BIOKPUTHUX [OBEpeld, POAMHHI cB4Ta,
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It should be noted that the military-
patriotic component should become the
leading one in the education of the new
generation, combined with the formation of
universal human, family, and other values
for the development of a comprehensively
developed conscious personality in a free
Ukraine.

In the context of war, extracurricular
educational institutions were forced to
adapt to new working conditions: they
switched to a mixed form of education (a
combination of face-to-face and online
classes); organized events taking into
account the safety of participants
(shelters); introduced changes to existing
programs and developed fundamentally

new ones focused on contemporary
challenges (first aid training, working with
drones, cyber security, engineering

awareness, etc.).

In order to determine the internal
environment of the process of forming
value orientations of schoolchildren, as
well as the opportunities and threats that
affect the functioning of extracurricular
education institutions, we will use SWOT
analysis, which is recognized as an
effective tool for strategic planning. The
results are presented in Table 3.

BUCTaBKH), IHAWUBiAyaAbHI (KOHCYABTAIlil,
cuiBbecinu, pobora 3 o00xapoBaHUMHU
OITbMHM Ta  OITbMHU 3 0COOAMBUMHU
notTpebamu.

Bapro 3a3HayuTH, II0 [IPOBIAHOIO Mae
CcTaTh BIMCBKOBO-TIATPIOTUYHA CKA3ZI0BA ¥
BHXOBaHHI HOBOIO TIOKOAIHHSI y TOEMHAHHI 3
dopMyBaHHIM 3araAbHOAIOIICHKUX,
HAaIllOHAABHHMX, CIMEHHHX Ta iHIIHNX IIIHHOCTEH
JAS CTAQHOBAEHHS BCEOIYHO  PO3BHHEHOI
CBiZToMOi 0COOHCTOCTI Yy BiAbHIM YKpaiHi.

B ymoBax BifiHU 3aKAany I0O3aIlIKiABHOI
OCBiTH OyAM 3MyILIEHi agamnTyBaTHCS [0
HOBUX YMOB IIpalli: IepeHIlIAn Ha 3MillIaHy
dopMy HaBYaHHSA ([IOEOAHAHHSA OYHHUX Ta
OHAAWH-3aHSATH); 3AIMCHIOIOTE OpraHizalliio
3ax0/1iB 3 ypaxyBaHHSIM 0e3[1eKU YYaCHUKIB

(YKpUTTS); 3anIpoBaaxKylOTh 3MiHH [0
iCHylo4nxX IIporpaM Ta  pPO3POOATIOTH
OOKOPiHHO HOBi, HKi oOpieHTOBaHI Ha

CydJacHi BHKAUKHU (ZOMEAWYHA HiATOTOBKA,
pobora 3 Oe3miroOTHHKaMU, KibepHeTHYHA
Oe3meka, iHXKeHepHa 00i3HAHICTD TOI).

3 MeToI0 BH3HAQYEHHSI BHYTPIIIHLOTO
CepeIoBHILIA IIPOLIECY dopMyBaHHS
LiHHICHUX Opi€HTAallill IIKOASIPIB, a TakK0oXK
MOXKAUBOCTeH 1 3arpos3, sgKi BIIAMBAIOTH Ha
dyHKIIIOHyBaHHS 3aKAQ[iB I103alIKiABHOI
ocBitTu BUKopucraeMo SWOT-aHaai3, axkuii
BHU3HAETHLCH €(EKTHBHUM IHCTPYMEHTOM
CTpaTeridyHoro IIAQHyBaHHA. Horo
pE3YABTATH IIPEACTABAEHO B TabAHUIl 3.

Table 3.

Results of SWOT analysis of the formation of value orientations of
schoolchildren in military-patriotic vocational education

Strengths

Weaknesses

Patriotic focus of activities as a response
to wartime needs

Limited funding for programs and projects

Availability of trained teachers with
military experience

Insufficient updating of material and
technical resources

Opportunity for practical involvement in
territorial defense activities

Formal approach to shaping students'
values

Development of special programs and
methodologies

Uneven preparedness of teachers

High motivation of schoolchildren in
wartime conditions

Insufficient interdepartmental
communication

Partnership with the Armed Forces of
Ukraine, volunteer organizations, and
international organizations

Low level of modern methodological
support

Opportunities

Threats

State support for patriotic education

WAR, political instability, corruption
scandals
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Growing public demand for the formation
of national identity

Commercialization of extracurricular
education, which reduces the focus on
value orientations

The possibility of using digital patriotic
educational platforms

The influence of anti-Ukrainian
propaganda in the information space

Support from the media, volunteer
organizations, and the public

Burnout of teachers against the backdrop
of military and emotional stress

Openness to international grant projects

Security risks during field and tactical-
special training

The results of the SWOT analysis
showed that the most critical problems in
the functioning of military-patriotic
extracurricular education institutions
(hereinafter referred to as EII) include a
shortage of financial and material
resources and a lack of systematic
scientific and methodological support. At
the same time, there is growing public
demand from local communities and
partner organizations, as well as significant

potential for the implementation of
innovative approaches through
cooperation with civil society

organizations, international patrons, and
military structures.

The main strategic problems in the
activities of military-patriotic PSOs under
martial law are: a shortage of qualified
teaching staff in the field of military-
patriotic training who have practical
experience of modern military service and
modern combat  skills; insufficient
development of the educational and
methodological base; sporadic,
unsystematic nature of interaction with
public institutions; formalization of
educational activities, which negatively
affects the effectiveness of the process of

forming value orientations in
schoolchildren.
The practice of teaching military-

patriotic subjects in secondary vocational
education institutions reveals a significant
imbalance @ between the  normative
guidelines declared at the state level and
their actual implementation in teaching
practice. The educational process is
fragmented and takes the form of various
events (rallies, celebrations of Defender of
Ukraine Day, military sports competitions,
etc.), which does not contribute to the
formation of stable values in students. This
situation is a consequence of the

Pesyavratu mposeneHoro SWOT-anaaizy
3aCBiIYHAM, III0 [0 HAWOIABIII KPUTHYHUX
npobaeM YHKIIIOHYBaHHSA 3aKAQIiB
[I03alllKiABHOI ~ ocBiTH (maani -  3I1O)
BilICBKOBO-TIQTPiOTUYHOTO CIIpsIMyBaHHSI
HaA€XKaTb: nediuT dinancoBo-
MaTepiaAbHUX pecypciB Ta He CHCTeMHe
HayKOBO-METOAUYHE 3abe3rneyeHHs.
Bopgnouac, BiIOyBa€eThCS 3pOCTaHHS
CYCITIABHOTO 3amuTy 3 OOKYy TE€PHUTOPiaAbHUX
rpoMaZ Ta IMApTHEPCBKUX OpraHisalliii, a
TAKOXX € 3Ha4yHUM  IOTeHIiaan  [Oad
BIIPOBAPKEHHS  IHHOBAIliMHUX  ITiOXOMIB
gepes HaAaroXKEeHHS CIriBIIparti 3
IPOMaCbKUMHU opraHizarismy,
Mi3KHapOHUMU MelleHaTaMUu Ta
BiICBKOBHMU CTPYKTYpPaMH.

OCHOBHHMH IIPOOAEMH  CTPATETiYHOTO
3HadeHHda y gAigabHocTi 3I10 BiMicEKOBO-
aTPiOTUYHOIO CIPSIMyBaHHS B yMOBax
BOEHHOIO CTaHy €: AeinuT KBaaihikoBaHNX
eIaroriyHux KaapiB y cdepi BiHAICBKOBO-
HaTPIOTUYHOI IIIATOTOBKH, $Ki BOAOIIIOTH
OpaKTUYHUM JIOCBIiJOM Cy4dacHOi BiiCBKOBOI
CAY>KOM Ta HaBUYKaMH BEIEHHSI Cy4aCHOTO
06oro; HemocTaTHil  piBEHb  PO3BUTKY
HaBYaABHO-METOAUYHOI 0a3M; ermi30quuHUHd,
HECHCTEMHHUI  XxXapakTep  B3aeMomii 3
TPOMAICBKHUMH 1HCTUTYIIIMH; (popMaaizaris
BUXOBHUX 3aXOfliB, III0 HETaTHBHO BIIAUBAaE
Ha e(EeKTUBHICTh mpolecy ¢(opMyBaHHS
LiHHICHUX Opi€eHTAllill HTKOASIPIB.

[IpakTrka riemgarorigHoi gisiabHOCTi B 310
BiHICBKOBO-IIATPIOTUYHOIO CIIPSIMyBaHHA
JEMOHCTPYE HasgBHICTh CyTTEBOTO
aucOanraHCy MiDK — 3aIeKAQPOBAaHUMHU — Ha
[ep>KaBHOMY piBHI HOPMAaTUBHUMH
yCTaHOBKaMH Ta iX peasbHOI0 peaaizalti€ro B
eJaroriuyHiil mpakTuli. BuxoBHUll mpoiiec
XapaKTepHU3yeEThCcs (PparMeHTapHICTIO Ta
HalOyBae (OPMH YCTAACHUX TPAMHUIIHHUX
3axomiB  (MITHHTH, CBATKyBaHHA [lHd
3aXUCHUKA YKpaiHu, BiliCHKOBO-CIIOPTHBHI
3MaraHHd  TOIIO), 10 He  CIpHude
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formalization of the content and methods
of educational work, when some heads of
vocational education institutions perceive

patriotic education as an additional
administrative burden necessary for
reporting  purposes. As a result,

educational activities lose their personal
significance and emotional and meaningful
content, which confirms the principle of
person-oriented education and reduces
their effectiveness. This problem is the
antithesis of the fundamental principles of
person-oriented pedagogy, which provide
for the active participation of the learner in
the process of cognition and awareness of
the significance of values.

It is worth noting the problem of
insufficient professional training of
teaching staff, who lack the relevant
competencies in the fields of military
affairs, history, first aid, and crisis
psychology. This situation hinders the
development of practical knowledge, skills,
and abilities that can be applied in
prolonged emergency situations, especially
during wartime.

In the context of a full-scale war with its
powerful information component, the
problem of forming protective information
and value barrier has become particularly
relevant. Children and adolescents are
vulnerable to  hybrid propaganda,
manipulative technologies, disinformation,
and Ukrainian anti-narratives that fill
social networks, TikTok, YouTube,
messengers, etc.

Overcoming the problems that have
arisen is possible and lies in the plane of
multi-vector interaction of the whole
society. The formation of value orientations
in school-age children attending vocational
schools should be characterized by a
practice-oriented focus on a specific result-
an action, systematic activity-which
highlights the need to involve volunteer
and veteran organizations and individuals
with the necessary experience in this

process. This issue necessitates the
following:

e development and implementation of
a state target program to support
extracurricular military-patriotic
education;

dopMyBaHHIO CTiMKMX LIHHICHUX
IepeKoHaHb y 3/o00yBadax ocBiTH. Taka
cuTyallid € HacAiZkoM dopMaaizaliii 3Mmicty
Ta METOMIB BUXOBHOI pPOOOTH, KOAM OKpeEMi
kepiBauku 310 cnpuiiMaioThs HaTpPioTHYHE
BHUXOBaHHS 9K [I0IaTKOBE aJIMiHiCTpaTHBHE
HaBaHTaXKE€HHsI, HeOoOXimHe MOAsS 3BiTHOCTI.
BHacainok 115010 BUXOBHI 3aX0/1N BTPa4aloTh
OCOOHCTICHY 3HAYYIIICTh Ta EMOIIiMHO-
CMMCAOBY HAIIOBHEHICTb, 1110 BUMAaTaroTh iei
OCOOHCTICHO OPiEHTOBAHOI OCBITH, Ta 3HITKYE
ix edpekTuBHiCTL. O3HadeHa mnpobaeMa €
aHTUTE30l0 [0 3aCaAHUYMUX I[IPUHIIUIIB
OCOOHCTICHO OpIiEHTOBAHOI MEMATOTIKH, SKi
nependadaroTb AKTHUBHY CYO’€KTHY yd4acThb
3mo0yBada OCBITH B IIPOIIECi ITi3HAHHS Ta
YCBiZIOMAEHHS 3HAYYIIIOCTi IIIHHOCTEMN.

OKpeMO BapTO OKpPECAUTH IIpobaeMy
HEIOCTaTHBOI draxoBoi HiATOTOBKU
IeJaroriyHux  IPAalliBHUKIB, SKi He
BOAOIIIOTH BiAIOBIIHUMU
KOMIIETEHTHOCTSIMU y cdepi BiliCbKOBOI
cripaBH, icTopii, OOMEOWYHOI [IOIIOMOTH,
IICUXOAOTII KpHU30BHX cTaHiB. Taka cuTyallisa
TIOTipIIIy€E dopMyBaHHSI IPaKTUYIHO
Opi€EHTOBaHUX 3HAHb, YMiHb i HABUYOK, SKi
MOXKYyTb OyTH axTyaai3oBaHi B yMOBax
IPOAOHTOBAaHUX HaA3BUYaMHUX CUTyallili, a
0CODAHMBO TIifT YacC BifiHU.

B ymoBax moBHOMAacIITabHOI BifiHU 3 i
TIOTYZKHOIO  iH(pOPMAIfHOIO  CKAQIOBOIO
0cobAHBOi akTyaAabHOCTI HabyBae ImpobaeMa
dopMyBaHHA 3axHCHOro iHgopMarllitiHo-
HiHHiCHOrO Oap’epy. it Ta MmiOAITKH
BHUSBASIOTH BPa3AHBICTH [0 TibpumHOi
Iporara’Hay, MAaHIIIyASTUBHUX TEXHOAOTIH,
nesindgopmariii Ta YKPaiHCBKHX
aHTUHAPaTUBIB, SKUMH 3alI0BHEHI COIliaAbHi
Mmepexi TikTok, YouTube, wecenmxepu
TOLIO.

[TomosanHst 1IpoOAEM, IO BHHHUKAU €
MOXKAMUBHM Y IIAOLIMHI OaraToBeKTOPHOI
B3a€eMo/ii BChOIO CycCIiabcTBa. PopMyBaHHS
LIiHHICHUX Opi€HTalil y mOiTell IIKIABHOIO

BIKy, SKi BiABIAYIOTH 310, Mae
XapaKTepHU3yBaTUCT ITIPaKTHUKO-
OPiI€EHTOBaHUM CIIPSIMyBaHHSIM Ha
KOHKpEeTHUH pesyabTar - BYMHOK,

CHUCTEMATUYHY MiJABHICTB, II0 aKTyaAi3ye
HEOOXiHICTb 3aAydeHHsI OO0 IIBOTO IIPOLIECY
BOAOHTEPCHKUX TA BETEPAHCHKUX
opranisalii#f Ta ocib 3 HeoOXiTHUM JOCBIIOM.
O3HaueHa mpobAeMaTHKa 3YMOBAIOE
notpe0dy:
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e improving the qualifications of
teaching staff through a system of training

and certification courses;

e creating a modern electronic
methodological  database  with  the
necessary  up-to-date  programs  for

educating schoolchildren;

e intensifying systematic cooperation
with volunteer and veteran organizations;
providing psychological and
material support to teaching staff;
diversifying sources of funding by

attracting funds from public and
international organizations.
Conclusions and research

perspectives. Therefore, military-patriotic
education in the extracurricular education
system is a powerful resource for shaping
conscious, socially responsible individuals
who are capable of taking an active civic
stance and are ready to defend their
homeland. This potential can be realized
through a profound rethinking of
pedagogical approaches, enhancing the
professional role of teachers, and taking
into account the national context and
current security challenges.

This highlights the need for scientific
justification, development, and practical
implementation of a new model for shaping
the value orientations of schoolchildren in
military-patriotic extracurricular
education institutions, both during
wartime and in the post-war period, a time
of revival.

®  PpPO3pPOOKU Ta BIIPOBAZKEHHST

[ep>KaBHOI I1IABOBOI IIporpaMy MiITPUMKHU

I103aIlIKiABHOI BiHiICBKOBO-IIQTPiOTUYHOI
OCBITH;

e  IIiABUINEHHI KBaaiirartii
IIeJaroriyHuX  KaOpiB  dYepe3  CHCTEMY

TPEHIHTIB Ta cepTHU(iKallifHUX KypCiB;
¢ CTBOPEHHSI E€AEKTPOHHOIO Cy4aCHOTIO

METOAWYHOTO 0OaHKy 3  HEeOOXimHUMH
aKTyaAbHHMH  IIpOorpaMaMM  BHXOBaHHS
IIKOASIPiB;

e aKTHUBiZalil CHUCTEMHOI CcIiBHOpall 3
BOAOHTEPCHKHUMH Ta BETEPaAHCHKUMH
opraHizalisimMy;

e 3a0e3redyeHHs  IICHXOAOTIYHOI  Ta
MaTepiaAbHOI  ITIATPUMKM  II€JAarorigyHHUX
KOAEKTHBIB;

e muBepcudirari JDKEpeA

diHaHCyBaHHS Yepe3 3aAydeHHs KOIITIB
TPOMAJICHKUX Ta MiXKHAPOAHUX OpraHisarriii.

BHCHOBKH Ta IepCHEeKTHBH
OOCAIIIKEHE. Orxke, BiMICBKOBO-
maTpioTUYHe BUXOBaHHS B cucreMi
TI03aIIKIABHOI OCBITH € MIOTYKHUM PECypPCOM
dopMyBaHHA CBiZIOMOI, COLliaABHO
BiAIIoBigaAbHOI 0OCOOMCTOCTI, 34aTHOI 10

aKTUBHOI I'POMAasITHCHKOI ITO3ULIil Ta rOTOBOL
no 3axucty barepkiBimHU. Peaaizartiga 11e0ro
TIOTEHITiaAy MOXKAMBa 32 YMOBH TAHOOKOTO
TIIEPEOCMUCAEHHS TMEeAAaroriyHUX MiAXOMIiB,
migBUIlleHHS TIpodpeciiiHoi poai Tenaroris,
ypaxyBaHHsS HalliOHAABHOTO KOHTEKCTy Ta

aKTyaAbHHUX 6e3rIeKoBUX BUKAUKIB
CBHOTOZIEHHSI.

3asHaueHe  aKTyaaidye  HeoOXimHICTH
HAYKOBOIO OOIPYHTYBaHHS, PO3POOKH Ta
OpPaKTHUYHOI  peaaizartii HOBOI  MoAeai
dopmyBaHHS IIIHHICHUX opieHTarri

HIKOAAPIB Y 3aKAaax I03allIKiABHOI OCBITH
BilICBKOBO-TIQTPIOTUYHOIO CIIPSIMyBaHHS SK
iz 9ac BifiHH, Tak i y HicAg9BoeHHUH 4Hac, y
nepion BigposKeHHSsI.

REFERENCES (TRANSLATED & TRANSLITERATED)

1.

Zakon Ukrainy "Pro osvitu" [Law of Ukraine "On Education']. Retrieved from:

https://zakon.rada.gov.ua/laws/show/2145-19#Text [in Ukrainian].

2. Zakon Ukrainy "Pro pozashkilnu osvitu" [Law of Ukraine "On Out-of-School
Education"]. Retrieved from: https://zakon.rada.gov.ua/laws/show/1841-14#Text [in
Ukrainian)].

3. Stratehiia  natsionalno-patriotychnoho  vykhovannia na 2020-2025 roky:
Rozporiadzhennia Kabinetu Ministriv Ukrainy vid 09.10.2020 Ne 1232-r. [Strategy of
National and Patriotic Education for 2020-2025. Order of the Cabinet of Ministers of Ukraine
No. 1232-r of October 9, 2020]. (2020). Retrieved from:
https://zakon.rada.gov.ua/laws/show/286/2019#Text [in Ukrainian].

82



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 4 (123)

Bicrux 2KumomupcoKozo 0epiagHoz0 YHigepcumemy imeHi Isara dpanka.
ITedazoeiuni Hayku. Bun. 4 (123)

4. Kontseptsiia natsionalno-patriotychnoho vykhovannia ditei ta molodi: nakaz
Ministerstva osvity i nauky Ukrainy Ne 641 vid 16.06.2015 [Concept of National and Patriotic
Education of Children and Youth Order of the Ministry of Education and Science of Ukraine
No. 641 of June 16, 2015]. (2015). Retrieved from:
https://zakon.rada.gov.ua/rada/show/v0641729-15#Text_[in Ukrainian].

S. Kontseptsiia viiskovo-patriotychnoho vykhovannia v systemi Ministerstva oborony
Ukrainy: nakaz Ne 554 vid 14.08.2024 [Concept of Military and Patriotic Education in the
System of the Ministry of Defence of Ukraine. Order of the Ministry of Defence of Ukraine
No. 554 of August 14, 2024]. (2024). Retrieved from:
https://zakon.rada.gov.ua/rada/show/v0554322-24#Text_[in Ukrainian].

6. Metodychni rekomendatsii shchodo orhanizatsii diialnosti tsentriv natsionalno-
patriotychnoho vykhovannia: nakaz Ministerstva osvity i nauky Ukrainy vid 07.02.2024
Ne 141 [Methodological Recommendations on Organizing the Activities of National-Patriotic
Education Centers. Order of the Ministry of Education and Science of Ukraine No. 141 of
February 7, 2024]. (2024). Retrieved from:
https://zakon.rada.gov.ua/rada/show/v0141729-24#Text [in Ukrainian].

7. Baka, M.M., & Korzh, V.P. (2024). Fizychne i viiskovo-patriotychne vykhovannia
molodi [Physical and military-patriotic education of youth/: navch.-metod. posib. Kyiv: PVA
"Knyha pamiati Ukrainy", 464 [in Ukrainian].

8. Bekh, I.LD. (2003). Vykhovannia osobystosti: teoretyko-tekhnolohichni zasady
[Education of Personality: Theoretical and Technological Foundations]. Kyiv: Lybid, 344 [in
Ukrainian].

9. Metodyka viiskovo-patriotychnoho vykhovannia uchniv u pozaklasnii roboti [Methods
of military-patriotic education of students in extracurricular activities]: posib. / uklad.
M.D. Zubalii, V.V. Ivashkovskyi, O.l. Ostapenko, M.V. Tymchyk, B.B. Shapovalov,
Z.M. Dikhtiarenko, I.P. Bilotserkivets. (2016). Kyiv: PALYVODA A.V., 225 [in Ukrainian].

10. Viiskovo-patriotychne vykhovannia uchniv v umovakh ideino-svitohliadnoi
konfrontatsii [Military and Patriotic Education of Students in the Conditions of Ideological
and Worldview Confrontation]: navch.-metod. posib. / Ostapenko O.I., Tymchyk M.V.,
Zubalii M.D. & in. (2022). Kyiv, 165 [in Ukrainian].

11. Buklov, Yu.M. (2018). Natsionalno-patriotychne vykhovannia uchnivskoi molodi u
pozaklasnii ta pozashkilnii vykhovnii roboti (kinets XX — pochatok XXI st.) [National-
patriotic education of schoolchildren in extracurricular and out-of-school educational work
(late 20th — early 21st centuries)]. Candidate’s thesis. Drohobych, 303 [in Ukrainian].

12. Yeromenko, E.A. (2021). Patriotychne vykhovannia molodi zasobamy boiovoho
khortynhu [Patriotic education of youth through combat khortyng]: monohrafiia / Min-vo
osvity i nauky Ukrainy, Universytet DFS Ukrainy. Kyiv: HS "NFBKhU", 169 [in Ukrainian].

13. Londar, S.L., Hapon, V.V., & Barabash, O.A (2023). Informatsiini aspekty
zabezpechennia funktsionuvannia pozashkilnoi osvity v umovakh voiennoho stanu
[Information aspects of ensuring the functioning of out-of-school education under martial
law]. Osvitnia polityka Ukrainy — Educational Policy of Ukraine, 5, 81-100 [in Ukrainian].

14. Rezultaty zahalnonatsionalnoho opytuvannia Tsentru Razumkova [Results of a
nationwide sociological survey. Razumkov Centre]. (2024). Retrieved from:
https://interfax.com.ua/news/press-conference /986924 .html [in Ukrainian].

Received: October 27, 2025
Accepted: November 24, 2025

83



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 4 (123)

Bicrux 2KumomupcoKozo 0epiagHoz0 YHigepcumemy imeHi Isara dpanka.
ITedazoeiuni Hayku. Bun. 4 (123)

Zhytomyr Ivan Franko State University Journal.
Pedagogical Sciences. Vol. 4 (123)

BicHuKk 2KUTOMUPCHKOTO JAepP3KaBHOTO
yHiBepcuteTy iMeHi IBana ®panka.
ITemaroriuyni Hayku. Bum. 4 (123)

ISSN (Print): 2663-6387
ISSN (Online): 2664-0155

UDC 37.091.33-028.22:82
DOI 10.35433/pedagogy.4(123).2025.7

INNOVATIVE APPROACHES IN THE WORK OF A LANGUAGE TEACHER
A. V. Usatyi*

The work is conditioned by our present, since teaching Ukrainian literature in general secondary
schools has certain specifics. It consists in diversifying teaching methods, searching for new
approaches and technologies, theoretical substantiation of the effectiveness of interactive learning
and changes in the understanding of the essence of learning, as well as a description of interactive
technologies for teaching Ukrainian literature along with methodological recommendations for their
implementation. The research is focused on the process of studying Ukrainian literature in general
secondary education institutions, interactive activities of Ukrainian literature, their diversity,
effectiveness and innovation.

To highlight the systematic approach to teaching Ukrainian literature; to study the scientific and
methodological regularity of standardising the content of school literary education; to characterise the
features and relevance of personality-oriented learning in literature classes; to consider the structural
and methodological features of an interactive lesson; to identify and describe interactive learning
technologies; to provide examples and methodological recommendations on the use of interactive
learning technologies in Ukrainian literature classes. The paper uses theoretical and practical
research methods, a comprehensive study of the features of interactive activities in the study of
Ukrainian literature. The use of information technologies in teaching makes it possible to interest
students in the independent search for various sources of information, to develop their creativity,
critical thinking, and the ability to express their own thoughts, judgements and evaluations in a
reasoned, broad and imaginative way. The application of innovations in the study of Ukrainian
literature in high school shows that among the main innovations teachers identify the use of computer
technologies and the Internet, which promote interest in literature.

Keywords: literature, literary education, interactive methods, innovation, application of interactive
methods, situational learning, lesson, class.

IHHOBAI.IIfIHI MNIAX0OOHu Y POBOTI BUHTEASI-CAOBECHHKA
A. B. YcaTun

Poboma 3ymoesneHa HAUWUM CbO200EHHSIM, OCKLIbKU BUKAAOAHHS YKPAiHCLbKOi simepamypu 6
3arknadax 3a2anbHOi cepedHbol oceimu mae nesHy cneyudpiky. Bona nossizae 8 ypisHOMAHIMHEHHI
MemoouUKU S8UKNAOAHHSL, NOWYUL HO8UX Ni0x00i8 ma mexHOoJ02il, meopemuuHomMy OOTPYHMYB8AHHI
epexmugHoCcMi IHMepaKmueHo20 HABUAHHSL Ma 3MIHAX Y POYMIHHI CYMHOCMI HABUAHHSL, A MAKOIK
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ONUCL IHMepaKmu8HUX MEeXHO02ill HABUAHHS YKPAiHCbKoi slimepamypu pa3om i3 MemoOUUHUMU
pexkomeHOayiamu uwo0o ix enposadrkeHHs. [lOCniOKeHHST € npouec BUBUEHHsI YKpaiHcbKol
Jimepamypu 8 3arknadax 302anbHOi cepedHvoi ocgimu, iHmepakmueHa OisLIbHICMb YKPAiHCbKOL
Jimepamypu, ix pisHomaHimmsi, eheKmueHicme ma IHHO8AUIHICMb.

Buceimaumu cucmemHuil nioxio 00 HABUAHHS YKPAiHCbKOi simepamypu; 0ocaioumu HAykoeo-
MEMOOUUHY  30KOHOMIPHICMbL CMAHOApMuU3ayii 3micmy WKLIbHOL JsimepamypHoi  oceimu;
oxapakmepusyeamu ocobaugocmi U aAKMyanbHiCmMb 0COOUCMICHO-OPIEHMOBAHO020 HABUAHHS HA
3aHsSMmMAX JAimepamypu; po32ASHYmMU CMPYKMYpPHO-MEemMOOUUHI 0cobaueocmi IHMepaKmueHozo
YpoKyYy; euokpemumu i onucamu mexHos02ii IHMmepaKmueHo20 HABUAHHS, HA8ecmu npukaiadu ma
odamu memoOuUHi peKomeHoayii uooo 8UKOPUCMAHHSL MEXHOJ02ill IHMepaKmueHo20 HABUAHHSL Ni0
yac 3amsme i3 ykpaincekoi aimepamypu. Y pobomi nNocayz08ye8anucs meopemuuHumu ma
NPAKMUUHUMU Memo0aMU OOCTIOIKEHHS,, KOMNIEeKCHe 00CNi0OXKeHHst ocobaiusocmetll iHmepaKmueHoi
distibHOCMI Ni0 Uac 8uBUEeHHs YKpaiHcoKkoi nimepamypu. BukopucmarHs iHpopmayitiHux mexHooeiti
HaguaHHs 0ae 3Mo2Yy 3auiKasumu YuHi8 CAMOCMIUHUM NOUWYKOM PISHUX OxKepes Hpopmauyii,
possusamu Yy HUX meopui 30iOHOCMI, KpuMuuHe MUCLEHHS,, 8MIHHS AP2YMEHMOBAHO, ULUPOKO ma
00pa3HO 8ucn08NI08aMU BAACHL OYMKU, CYOIEHHST ma OYIHKU. 3aCmocy8aHHsT HHO8AUIU npu
BUBUEHHI YKPAIHCHbKOI limepamypu Yy cmapuiili Kol NoOKAasye, ULo ceped OCHOBHUX HO8AUill nedazoau
BUOKPEMIOIOMb 3ACMOCYBAHHSL KOMN IOMEPHUX MEeXHOJ02ili ma meperkKi iIHmepHem sKi cnpusitomo
3auikasieHocmi Aimepamyporo.

Knrwuoei cnoea: snimepamypa, JaimepamypHa o0ceima, IHMmepakmueHi memoou, IHHO8Auls,
3aCMOCYB8AHHSL IHMEPAKMUBHUX Memodie, cumyamueHe HA8UAHHS, YPOK, 3aHIMmsl.

The modernization of contemporary
sectors of the economy, politics, and social
life of our state, as well as the war,
inevitably influence progressive changes in
other social institutions. In this regard,
educational institutions simply cannot
develop in the new sociocultural conditions
without wupdating their activities and
changing the content, forms, and methods
of their work.

Thus, the formation of the New
Ukrainian School is characterized by an
intensive search for new ideas in the
theory and practice of the educational
process and in the management of
pedagogical innovation. Pedagogical
innovations are the result of a creative
search for original and non-standard

solutions to various pedagogical
problems. The product of this search is
the latest educational technologies,

original educational ideas, forms, and
methods of education. It is precisely these
innovative processes that are the
mechanism for the intensive development
of schools and pedagogy.

Introdaction of the issue. Innovative
methods in teaching Ukrainian language
and literature are also an important issue
for modern educational institutions.
Therefore, along with traditional forms of
teaching, non-traditional or non-standard
methods using information and

MozepHizarliia Cy4acCHHUX rasyseu
€KOHOMIiKH, IIOAITHKH, Ta CYCHIiABHOTO
KUTTS HAUIOl AepzKaBH, BilfiHa HeMUHYy4Ye
BIIAUBa€ Ha IIPOTPECHBHI 3pyLIEHHd B
IHIIIMX COILlIaABHHUX IHCTUTyTaxX. Y 3B’I3KY 3
IIUM, yV HOBUX COIIIOKYABTYPHHUX YyMOBax
OCBIiTHI 3aKAail HOPOCTO HE MOXKYThb
pO3BUBATHUCH, HE OHOBAIOIOYH  CBOIO
[iSIABHICTB, HE 3MiHIOIOYH 3MiCT, (POPMH Ta
MeTOM CBO€EI POOOTH.

Tak, cranoBaeHHss HoBoi ykpaiHcbKOI
IIKOAH XapaKTePHU3YEThCAd IHTEHCUBHUMHU
IIOUIyKaMH HOBOTO B Teopii Ta IIpakTUlli
OCBITHBOT'O  IIpOllecy, B  yHIpaBAiHHI
IIeJarorivyHoo IHHOBAaTHKOIO. IlegaroriuHi
IHHOBAIIii — I1€ pe3yAbTaT TBOPYOI'O IIOLIYKY
OpUTiHAABHUX 1 HeCTaHJZAPTHHUX pPillleHb
Pi3HOMAHITHHUX IIEJArorivyHUX IIPOOAEM.
[IpogykTOoM TaKOTro IIOIIYKY € HOBIiTHI
OCBITHI TE€XHOAOTIi, OpHUriHaABHI BHUXOBHI
inei, opmu Ta Metromu BuxoBaHHd. Came

IHHOBaIlifiHi IIpoIlecCH € MeXaHi3MOM
IHTEHCHUBHOI'O PO3BUTKY IIKOAHU i
IeJAarorikKu.

IIocTaHoBKa mnpobOAemMH. [HHOBaIlifHI
MeTOAV y HaB4YaHHiI yKpaiHCbKOi MOBU Ta
AlTEepaTypHu — TaKOXK BasKAMBa IIpobaeMa
CydJacHUX 3akKaaAiB ocBiTH. Toxk mopgarn i3
TPagUuLiHHUMHU dbopmamu HaB4YaHHS
OCTaHHIM Jyacom BUKOPUCTOBYIOTHCS
HeTpagullitiui, abo HecTaHmapTHI i3
3aCTOCYBaHHSIM iH(bopMarltifiHo-
KOMYHIKAIlIHHUX TeXHoAOoTil. 3a yMOB
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communication technologies have recently
been used. In the context of innovative
teaching in literature classes, students
perceive themselves positively, are open to

non-standard  tasks, and  willingly
approach the study of literary works
creatively.

Current state of the issue on this
issue shows that it consists in
diversifying teaching methods and
searching for new approaches and

technologies. According to the results of
research by scientists who have studied
this issue, for example, T. Bugayko,
V. Nedilko, B. Stepanishin, E. Pasichnyk,
M. Rybnikova, and O. Pometun, one of
the most effective and interesting
technologies in the process of teaching
literature is interactive learning.

Aim of the research is to reveal the
concept of ‘'"innovative approaches to
teaching"; to consider the peculiarities of
using information technologies in literature
classes as one of the forms of innovative
activity of a teacher in high school.

The theoretical significance of the work
lies in the generalization of the concept of
"innovative approaches to teaching', as
well as in the characterization of modern
pedagogical innovations.

Results and discussion. The current
stage of development of Ukrainian society
is characterized by the rapid bringing of
education up to European standards.
Therefore, today, more than ever, the
attention of leading educators and
methodologists is focused on innovation,
and the problem of improving new forms
and methods of teaching the Ukrainian
language and literature has recently
become a pressing issue for school
education.

The term "innovation" means novelty,
change, the introduction of something new
into the educational process [8: 3.
Innovation in education is a purposeful
process of partial changes that lead to the
modification of the goals, content,
methods, and forms of teaching and
education, as well as the adaptation of the
learning process to new requirements [4:
403].

Innovations are usually understood as
innovations in science and technology, the

iHHOBalliIMHOrO HaB4YaHHA Ha 3aHATTIX
AlTepaTypu  y4HI  crpuiiMaroTb  cebe
TIO3UTUBHO, BIiAKPHUTI A9 HECTaHAAPTHUX
3aBJaHb, Ta 3aAI00KH TBOPYO HiAXOOAThH 10
BUBYEHHS XyZI0KHIX TBOPiB.

AHaai3 ocTaHHiIX g#ocaimkeHs i
nmybAikamii moasrae B ypi3HOMaHITHEHHI
METOAVKU BHKAQOAHHS, IIOIIyIli HOBUX
OiAXOMIB Ta TEXHOAOTIH. 3a pe3yAbTaTaMu
IOOCAIMKeHb HAayKOBIIB, III0 3aliMaAuCh
BUBYEHHSIM IIi€l TPOoOAEMATHKY, ITPUMIPOM,
T. Byratiko, B. Hemiarko, b. Crennanuniug,
€. lMTaciyauk, M. PuOHHKOBa, O. [lomeryH
onHi€el0 i3 HaMbiabIl e(EeKTUBHUX Ta
iKaBUX TEXHOAOTIH y IHpolleci HaBYaHHS
AITEpaTypH € iHTepaKTUBHE HaBYaHHS.

MeTa cTaTTi - PpPO3KPUTH NOHATTI
"IHHOBAIliiHI migXoau MO0 HaBYaHHS';
PO3TASTHYTH OCOOAMBOCTI BHKOPHUCTAHHS
iHpopMaIlifHUX TEXHOAOTiIHi HaBYaHHS Ha
3aHATTAX AiTepaTypu 9K oxHiei 3 dopm
IHHOBaIiiHOI ~ OiSIABHOCTI  BUUTEAd V
CTapLIif HIKOA].

TeopeTuyHe 3HaAUEHHA POOOTHU ITOASITAE B
y3araabHEeHHI TIOHSITTS "iHHOBAaIlilHI
OigxoAu [0 HaB4YaHHA', a TaKoX ¥y
XapaKTEPUCTHUIl Cy4acCHUX IIeIaroTigyHHUX
IHHOBAITIH.

Buxaan, OCHOBHOTO MaTepiaay.
CydacHuUi eramn pPO3BUTKY YKpPaiHCBKOIO
CYCIIABCTBa XapaKTepU3YETHCI CTPIMKHUM
BUBE/EHHSIM OCBiTH Ha €BPOIEHCHKUN
piBeHb. ToMy chOroaHi 9K HIKOAM yBara
OpPOBiAHUX MEmaroriB Ta METOMAUCTIB
OpUKyTa caMe A0 iHHOBallili, a mpobaema
VIIOCKOHAAE€HHS HOBHX (POPM Ta METOiB
BHUKAQIAHHA  YKpaiHCBKOIL MOBH Ta
AlTEpaTypH OCTAaHHIM 4YaCOM He BUXOIAUTE i3
PO3psSay aKTyaAbHUX A MIKIABHOI OCBIiTH.

[Tornarra "iHHOBa1ia" O3Ha4ae
HOBOBBE/ICHHS, HOBHU3HY, 3MiHH, BBEICHHS
Yy HaBYaABHUH ITpOIleC YOroch HOBOTO [8: 5].
InHOBAallis B OCBIiTi — 1l IiAeCTIpSIMOBaHUM
IIpolieCc 4YacTKOBUX 3MiH, MI0 BEAYTH M0
Monudikanii metTH, 3micTy, MeToaiB, popm
HaB4YaHHA Ta BHXOBaHHY, aJjarTallil
IIpOILleCy HaBYaHHS OO HOBUX BUMOT [4:
403].

[Tin iHHOBaIiIMHU 3a3BUYAl PO3YMIiIOTH
HOBOBBE/IEHHH y raay3i HayKW i TEXHIKHU,
HOBITHI TeXHOAOTIi, IO 0a3ylTbcd Ha
JOCSATHEHHI HayKU Ta II€PEeA0BOro AOCBIAY,
iHHOBAaIIii IIPEeACTaBAGIOTh coboro
IiAECOpPsSIMOBaHi 3MiHU, III0 BHOCATL ¥
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latest technologies based on scientific
achievements and best practices.
Innovations represent purposeful changes
that introduce new, relatively stable
elements (innovations) into the educational
environment.

Leading educators understand
innovation to mean new developments and
creations that arise as a result of creative
activity, and they see the innovation
process as the dynamic unity of
pedagogical innovations, their adoption by
the pedagogical community, and their
effective use in practice.

Innovation is the creative use of the
pioneering experience of practicing
educators, as well as theoretical scientific
discoveries that have a positive pedagogical
effect. V. Kvasha gives the following
definition of this concept: "Innovation is the
creation of fundamentally new models of
activity that go beyond the norm and bring
professional activity to a fundamentally
new qualitative level" [9: 24].

In his works, V. Slastyonin expands on
this concept, arguing that innovation
involves introducing new goals, content,
methods, and forms of teaching and
education, as well as organizing joint
activities between teachers and students.
The researcher defines the innovation
process as a complex activity involving the
creation, development, and dissemination
of innovations [20: 93].

Thus, innovative learning is the process
and result of educational activities that
stimulate qualitative changes in the
learning environment [15]. Among the
technologies of innovative learning, the
following are distinguished: non-standard
lessons; individual work; problem-based
and modular learning; economization and
ecologization of education; application of
the latest achievements in science and
technology (computers, projectors, the
Internet, etc.) [1: 29].

Scientist B. Bagay distinguishes the
following among innovative pedagogical
technologies: group (collective)
technologies — such an organization of the
educational process in which learning
takes place in the process of
communication between students in
groups; technologies for individualizing the

HaBYaAbHE CEpPEAOBHIIE HOBiI BiJHOCHO
cTabiAbHI eAeMEeHTH (HOBOBBEIEHHS).

[TpoBigHI memaroru ImiA iHHOBAILISIMU
PO3yMitOTh HOBOBBE/IEHHSI,
HOBOYTBOPEHHSI, 1110 BHUHHKAIOTH y
pe3yabTarti TBOPYOi OiIABHOCTI, a
iHHOBaIlifHUHI MpoIleC BOHU BOAYAIOTH Y
OUHaMIdHIHA €IHOCTI e JarorigyHuxX
HOBOBBEJIEHb, IX OCBOEHHI IIeJaroTiYHOIO
CITIABHOTOIO, Ta e(peKTHUBHOMY

BUKOPUCTAHHI Ha IPaKTHII.

[nHOBallia — 116 TBOpYEe BUKOPUCTAHHS
HOBaTOPCHKOTO JOCBixy IIeaaroris-
IPaKTHKIB, a TakKoX  TEOPETUYHHX
HayKOBUX BIOIKPHUTTIB, 10 [OaioTh
IIO3UTHUBHUU neaaroriyHuHi edekT.
B. KBamrta pgae HacTynmHe BU3HA4YE€HHI
LIBOMY  IOHSTTIO: "[HHOBalia - IIe
CTBOPEHHS IIPHUHIIMIIOBO HOBUX 3pPa3KiB
[IIABHOCTI, 110 BUXOOSTH 3a MEXKi HOPMH,
Ta BHUBOAATH HOPOMeciliHy OiIABHICTE Ha

IIPUHITUIIOBO HOBHUM AKICHUH
piBeHB" [9: 24].
N CBOIN pargax B. CaacTroHiH

PO3IIHPIOE II€ IIOHATTH, BBazKalO4H, III0
iHHOBallig TIepenbadae BeAeHHS HOBOIO Y
MeTy, 3MicT, MeTonu i (bopMH HaBYaHHS Ta
BUXOBaHHS, opraxizaitito CITiABHOI
IIIABHOCTI BUYUTEAS] Ta V4HIB. A
IHHOBaLIAHUM IIPOLIEC AOCAITHUK Ha3UBaE
KOMIIAEKCHOIO [iSIABHICTIO 3i CTBOpPEHHH,
OCBOE€HHSI Ta PO3IOBCIOMXKEHHI HOBaIlil
[20: 93].

Takum yuHOM, iHHOBAIliliHE HABYAHHS —
e IIPOIleC Ta Pe3yAbTaT TakKoi OCBITHBOI

[IFIABHOCTi, $Ka CTHMYAIOE BHECEHHS
dKICHO HOBUX 3MiH y  HaB4YaAbHE
cepenoBuiiie [15]. Cepen  TexHOAOTIH
IHHOBAIIIFHOTO HaBYaHHS BHIIAGIOTE:
HecTaHJapPTHI YPOKHU; IHOUBiAYyaAbHY
pobory; npobaeMHe Ta MOIyABHE

HaBYaHHY;, €KOHOMi3allilo Ta €KOAOTi3allilo
OCBITH; 3aCTOCYBaHHSI HOBiTHiX JOCSTHEHb
HayKH i TEXHIKH (KOMII'IOTEPiB, IIPOEKTOPIB,
Mepexi [HTepHet Tomro) [1: 29].

HaykoBensn B. Barait cepen
IHHOBAIIMHUX IIEeOaroridyHuX TeXHOAOTIH
BHOKPEMAIOE HaCTYIIHi: TPYIIOBIi

(KOAEKTUBHI) TEXHOAOTII — TaKa opraHizarlisa
OCBITHBOI'O IIPOILIECY, 3a $AKOI HaBYaHHS
Big0yBa€ThCA y IIPOLIECI CITIAKyBaHHS MixK
VIHAMU y rpynax; TEXHOAOTII
IHAUBIiAyaai3alii HaBYaABHOTO IIPOIIECY —
Ipu BUOOPI IerarorivyHux 3acobiB Ta TEMILY
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educational process - when choosing
pedagogical means and the pace of
learning, the individual abilities of

students, their level of aptitude, etc. are
necessarily taken into account; game
technologies — the organization of the
educational process in which learning
takes place through the involvement of
students in educational games;
information (multimedia) technologies -
learning with the help of computers and
access to the global network; interactive
learning — the educational process takes
place with constant active interaction
between students and teachers [2: 4-6].

In our opinion, the last three innovative
approaches to learning are the most
widespread and in demand. So let's take a
closer look at game-based and interactive
learning (we will describe information
technologies in the next section).

Interactive ("inter" — mutual and "act" —
to act) means the ability to interact, to be
in a mode of conversation or dialogue with
someone. In other words, interactive
learning is dialogue-based learning, in
which there is active interaction between
the teacher and students [16].

The goal of interactive learning is for all
participants to be in constant interaction.
They are all actively involved in the
learning process. The teacher acts as an
assistant.

Interactive technologies in education
have a clear expected learning outcome
and include specific interactive methods,
tools, and forms of learning that stimulate
the process of cognition, mental and
learning conditions, and procedures
through which the planned learning
outcomes can be achieved [16: 230].

According to researcher N. Muradova,
interactive learning is learning that is
deeply rooted in the communication
process. To increase the effectiveness of
this process, three components are
necessary, namely: communicative
(transfer and preservation of verbal and
nonverbal information); interactive
(organization of interaction in joint
activities); perceptual (perception and
understanding of each other in the process
of communication) [7: 60].

HaBYaHHA OOOB’I3KOBO  BPaXOBYIOTHCS
IHOUBIAyaAbHI MOXKAWBOCTI y4HIB, PiBEHb iX
3nibHOCTEM TOIIO; IirpoBi TexHoAorii -
opraHisallisi OCBITHBOTO IIPOILIECY, 3a SIKOi
HaBYaHHYA  3OIHCHIOETBCS Y IIPOLIeci
BKAIOYEHHSI Y4YHS Yy HaB4YaABHY IpY;
indopMmaltiini (MyAbTHMENiiHI) TEXHOAOT]
— HaBYaHHH 3a JOIIOMOTI'0I0 KOMIT'IOTEpa Ta
JOCTYILY 10 BCECBITHBOI MEPEXKi;
iHTepaKTUBHE HaBYaHHS — OCBiTHIH IIpoliec
Bia0yBa€eThCA 32 YMOBH ITOCTiHHOI aKTUBHOI

B3aeEMOii Yy4YHIB Ta  BUUTEAS  MixX
coboto [2: 4-6].
Hai6iabmr IIOIIHUPEHUMH Ta

3aTpeOyBaHUMH, HaA HAIlly OyMKY, € came
TPU OCTAHHI IHHOBAIliMHI MHOiAXOAW [0
HaB4YaHHA. TOX pPO3TASHEMO [AeTaAbHillle
irpoBe Ta  IHTEpakTHBHE HaB4YaHHY
(indpopmartiiini TexHoaorii OyayTh OomHCcaHi
HaMH y HAaCTYITHOMY IIiIPO3IiAi).
InrepakTuBHU ('inter" — B3aeMHUU Ta

"act" Oi9TH) — O3Hadae yMiHHA
B3aEMOMIATH, 3HaXOAHUTHUCA Yy PEeXUMI
Oecimu, mianory 3 KuM-HeOyab. ToOTo,

iHTepaKTUBHE HaBYaHHA — IIe [iasoroBe
HaBYaHHS, Yy IIPOILIECi IKOTO BimOyBaeTbCs
aKTHUBHA B3a€MO/Iisl BUUTEAd 3 YIHAMU [16].

MeTo10 iHTEPAKTUBHOIO HaBYaHH4 € T€,
o yci Horo y4YacCHHUKH 3HaXOOATbCS ¥
HOCTiMHIN B3aeMomii. Yci BOHM aKTHBHO
3aAy4deHi y HaBYaAbHUY IIporec. Bukaanag
IIPU IIbOMY BHKOHY€E (PYHKIIiI0 TIOMiYHHKA.

[HTEepakTHUBHI TeEXHOAOTI y HaBYaHHI
MaloTh YiTKHUH O4YiKyBaHUH HaBYaAbHUH
pe3yAbTaT, Ta BKAIOYAIOTHL y cebe okpemi
iHTepaKTUBHI MeTOOM, 3acobu Ta (PopMH
HaB4YaHHH, HKi CTUMYAIOIOTH IIpOLeC
[Ii3HaHHS, PO3yMOBi Ta HaB4YaAbHI YMOBH i
IIpPOLIEeAyPH, 3a AOIIOMOTOI0 SIKUX MOXKHa
JOCATHYTH 3allAQHOBAaHUX pPeE3yAbTaTIB y
HaB4yaHHi [16: 230].

Ha pymky pmocaimapuni H. Mypanosoi,
iHTepaKTUBHE HaB4YaHHA — Il€ HaB4YaHH4,
sKe 3arAUOAeHEe Y KOMYHIKaQTUBHHH IIPOIIEC,
OAS  TABUIIEHHS e(EeKTHBHOCTI HJAHOTO
POIleCy HEeOOXimMHOI € HagBHICTH TPBHOX
KOMIIOHEHTIB, a caMme: KOMYHIKaTHBHOTO
(mepemaya Ta 30epekeHHS BepOAABHOI i

HeBepOaabHOI incopmartii);
IHTepaKTUBHOTO (Opradisallis B3aemomii y
CIiABHIH  JiSIABHOCTI);  HEPLIEIITHBHOTO

(cnpuHHATTA Ta PO3YMiHHS OAWH OTHOTO Y
rpoileci KomyHikariii) [7: 60].
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Scientist K. Kovalenko notes that
interactive learning is a type of learning
in which each participant in the
educational process is an equal subject,
and the teacher acts as an assistant,
consultant, and organizer [9: 1]. The
author lists the following advantages of
interactive  learning (compared to
traditional teaching methods):
participation of all students in the class;
development of teamwork skills;
formation of a friendly attitude towards
opponents; creation of a "situation of
success"; the ability to learn a large
amount of material in a short period of
time; the formation of  tolerant
communication skills; the development of
the ability to argue one's own opinion and
find the right solution in any situation
[11: 3-4].

In the methodology of teaching the
Ukrainian language and literature,
interactive technologies are considered as
creative activities that allow creating a

situation of verbal interaction and
contribute to the improvement of
schoolchildren's communicative

experience [5]. At the present stage of
education development, such activities are
actively introduced into the educational
process of general secondary education
institutions and convincingly demonstrate
the trend towards the use of developmental
learning, reorientation from subject-based
to process-based and motivational learning
aspects [10: 31].

The use of interactive technologies in
language and literature teaching
encourages students and teachers to be
creative, contributes to the development of
pedagogical abilities, and focuses on
finding the unique qualities of students.

Interactive learning in  Ukrainian
literature classes is focused on: developing
independent creative thinking,
independent thinking, and proper speech;
creating situations for discussion and the
exchange of ideas; defending one's own
opinion; solving problematic situations
using interactive technologies; developing a
critical attitude towards oneself, the ability
to see one's mistakes and respond to them
appropriately [6: 61].

HaykoBeus K. KoBaaneHKO, 3a3Haduae,
iHTepaKTUBHE HaBYaHHS — 1lle TaKUU¥ BUL
HaB4YaHHY, Yy SKOMY KOXHUNM y4YacCHUK
HaBYaABHOTO IIPOLIECY € PiBHOIPaBHUM
cy0’eKTOM, a BHUKAQJAQ4 BUKOHYE (PYHKITIIO
IIOMiYHUKA, KOHCYAbTaHTAa Ta opraHizaTopa
[9: 1]. ABTOp HaBOAUTHL HaM HACTYIIHI
repeBard IiHTePaKTHBHOIO HaBYaHHA (y
TOPIBHAHHI i3 TpamullifHUMMU MeTodaMUu
BHUKAQIaHHS): y9acTh Y Po0OTi BCiX y4HIB i3

KAACy; BHPOOAEHHS yMiHHSA KOMAaHIHOI
pobotu; opMyBaHHA OOOPO3UYAMBOrO
CTaBA€HHS MO OIIOHEHTIB; CTBOPEHHS

"cutyartii ycrixy'; MOXKAWUBICTH 3aCBOE€HHS
BEAUKOI KIABKOCTI Marepiaay 3a KOPOTKi
IIPOMIKKH dYacy; (OpMyBaHHS HaBHYOK
TOAEPAHTHOIO  CIIIAKYBaHHS; PO3BHTOK
YMiHHS apryMeHTYBaTH BAaCHY IYMKY,
3HAUTU NpaBUALHE pillleHHd y Oyab-aKii
curyanii [11: 3-4].

Y meTtonuili HaBYaHHS YKPaiHCHKOI MOBU
Ta AlTepaTypH IHTEpPaAKTHUBHI TEXHOAOTII
PO3TAIIAIOTHCH SIK TBOPYi BUAU HiIABHOCTI,
dKi [103BOAFIOTH CTBOPUTH CHTYAallilo
MOBAEHHEBOI B3a€MOii Ta CIPUTIOTH
YIOCKOHAAEHHIO KOMYHIKaTHBHOIO IOCBiLy
mkoadapiB  [5]. Ha cydyacHoMy erami
PO3BUTKY OCBiTH MOMiOHI BUAM MiSIABHOCTI
aKTHUBHO BIIPOBAIXKYIOTbCS Y HaBYaABHUH
Ipolec 3aKAaiB 3arasbHOi CceperHBbOi
OCBiTH, Ta MEePEeKOHAMBO CBig4YaTb PO
TEHIEHITIIO o BUKOPUCTAHHH
PO3BUBaAbHOTO HaB4YaHHH, II€peopieHTAallii
i3 IIpeIMETHOIo Ha IIPOLleCyaAbHUH Ta

MOTHUBALIHHUH HaBYaAbHI
acnekTu [10: 31].
Bukopucranasa IHTEePaKTUBHUX

TEXHOAOTIH y HaBYaHHI MOBH Ta AlTepaTypH
CIIOHYKAa€ y4YHIiB Ta BHKAa4iB 10 TBOPYOi
pobOTH, CIpHUS€E PO3BUTKY II€JaroTidHUX
3nibHOCTEH, OopieHTYyE Ha TIOIITYK
YHIKaABPHUX SKOCTEH y4HIB.

[HTepakTMBHE HaB4YaHHA Ha 3aHSTTAX
YKpaiHCBKOi AiTepaTypu Opi€eHTOBaHE HAa:

PO3BHUTOK  HE3aAEKHOTIO KpPeaTHBHOTO
MMCAEHHS, caMOCTIHHOCTI OYMKH,
PO3BUTOK OPaBHUABHOTO MOBAEHHSI;

PO3BUTOK CTBOPEHHH CHTyallil OUCKYCii,
3iTKHEHHH OYMOK; Bi[ICTOIOBaHHS BAACHOI
OYyMKH; PO3B’sI3aHHS ITPOOAEMHHUX CHUTYAallii
B yMOBax IHTEPAKTHUBHUX TEXHOAOTIH;
BHPOOAEHHSI KPUTUYHOTO CTABAE€HHS IO
cebe, yMmiHHS 0a4yuTH CBOi IIOMHAKH Ta
aZIeKBaTHO CTaBUTUCH OO0 HUX [6: 61].
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Interactive learning promotes mutual
understanding between students and
teachers. Thanks to a correct and adequate
awareness of not only the positive but also
the negative aspects of one's own behavior,
actions, and learning outcomes, a critical
attitude towards oneself arises, which is a
necessary condition for perceiving the
requirements of the modern educational
program [14: 139-141].

Gaming technologies are also of great
interest to educators because they have
significant potential in terms of the
priority educational task: forming the
student's subjective position in relation to
their own activities, communication, and
themselves.

Game technology is a type of activity
aimed at recreating and assimilating a
certain experience by students, with the
help of which self-management of
behavior is formed and improved [16: 45].
N. Lyubushin  believes that game
technologies are associated with the game
form of interaction between teachers and
students through the implementation of a
specific plot (staging, dramatization,
business communication, etc.) [12: 60].

Educator T. Polonska considers game
technology to be a systematic means of
organizing learning, aimed at optimally
structuring the educational process and
implementing its objectives. According to
the researcher, game technologies are
based on personality-oriented and activity-
based  approaches, which  provide
schoolchildren with the position of subjects
of their own learning, intensification of
educational activities, and generalization of
knowledge and skills for use in non-
standard conditions [14: 319].

Therefore, it is obvious that gaming
technologies today occupy an important
place in the educational process — they not
only contribute to the development of
cognitive interests and the activation of
students' activities, but also act as an
important factor in the formation of basic
and key competencies. When properly
organized, taking into account the specifics
of the educational material, the game plays
the following role: trains memory, helps
students develop and improve their
language skills and abilities; teaches them

InTepakTHUBHE HaBYaHHSI CIIpHSIE
B3a€EMOPO3YMIiHHIO yYHIB Ta BUKA3JAYiB.
3aBAgKM IIPpaBHUABHOMY Ta alIeKBaTHOMY
YCBiJOMAEHHIO HE AMIIIE ITO3UTHUBHOTIO, aAe
1 HEraTHUBHOI'O y BAACHIM IOBEMiHIL, HidX,

HaBYaAbHHUX pe3yabTaTax, BUHHKAE
KPUTUYHE CTaBA€HHd MO0 cebe, L0 €
HEOOXiHOI0 YMOBOIO [AS CIPUHHATTS

BHUMOTI, $Ki BHCyBa€ Cy4dacHa OCBITH4
nporpama [14: 139-141].

IrpoBi TeXHOAOTII TaKOXK IPEACTABASIIOTE
BEANYE3HUM  iHTepec [Oad  IIEJAroris,
OCKIABKH MAaIOTh 3HA4YHUH IIOTEHIliaA i3
TOYKH 30py IIPIOPHUTETHOTO OCBITHBOI'O
3aBAaHHS: (pOpMyBaHHS Cy0 €KTHOI TO3UIILi]
V4HS y BIJHOIIEHHi BAACHOI MiSABHOCTI,
CIIIAKyBaHH4 Ta caMoro cebe.

IrpoBa TexHoOAOTiA — 16 TaKUM¥ BU[
JSIABHOCTI, 1110 CHPSAMOBaHUM Ha
BIATBOPEHHS Ta  3aCBOEHHA  yYHAMHU
II€EBHOTO [OCBily, 3a [OOIIOMOIOI0 SKOTO
CKAQAEThCH Ta BIOCKOHAAIOETHCS
caMOyIIpaBAiHHS MOBEAiHKOIO [16: 45].
H. AroOyinH BBazkae, 110 irpoBi TEXHOAOT]
oB’d3aHi 3 irpoBoio (POpMOIO B3aeMOil
memarora Ta Y4YHIB dYepe3 peaaizalliio
IIEBHOTO CIOKETY (mocTaHOBKH,
iHClIIeHyBaHHS, OiAOBe CIIIAKYBaHHS TOIIIO)
[12: 60].

[Texaror T. IToroHCBKA irpoBy
TEXHOAOTIIO PO3TASIIA€ ¥ IKOCTi CUCTEMHOTO
3aco0y oprasisartii HaB4YaHH4, 110
CHPSIMOBAHHUU Ha ONTHMAABHY II00yIOBY
OCBITHBOI'O IIPOIIECY Ta Ppeaaizaliiro #Horo
3aBraHb. Ha ayMmMKy mocaimHwuIl, irposi
TEXHOAOTii 3acHOBaHi Ha OCOOHCTICHO-
OpPIEHTOBAHOMY Ta AiIABHICHOMY MigxX04aX,
o  3abe3rnedye  IIIKOAIPEBi  ITO3UILIO
cy0’eKTa BAACHOTO YUiHHS, iIHTeHCHU]IKaIlit0
HaBYaABHOI [OiIABHOCTi, TeHepaaizalliio
3HAHb Ta YMiHb i3 METOI0 IX BUKOPHUCTAHHS
y HeCTaHAapTHHUX yMoBax [14: 319].

Tox o4eBHUAHO, IO IrpoBi TEXHOAOTII
CBOTO/IHI 3aliMaloTh BaXXAWUBE MiClle ¥
HaBYaAbBHOMY IIPOLIECI — BOHH HE€ AHIIIE
CIPUSIOTh  BHUXOBAHHIO  ITi3HABaAbHUX
IHTepeciB Ta akKTUBIi3allii AiSABHOCTI y4HIB,
a ¥ BUCTYNAIOTh Ba*KAUBUM YHWHHUKOM ¥
dopMmyBaHHI 6a30BHX Ta  KAIOYOBHX
KoMIeTeHIiH. [IpaBuABHO OopraHizoBaHa i3
BpaxXyBaHHSM CHeIU(IiKH HaBYaABHOTO
MaTtepiaay rpa BHKOHYE HACTYIIHY POAB:
TpeHye IaM’aTb, JAolloMara€e y4HAM
BHPOOUTH Ta BIOCKOHAAHUTH MOBAEHHEBI
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to work in a team, interact with students
and teachers; teaches how to organize
one's own activities, determine methods for
solving game tasks, and evaluate their
effectiveness and quality; stimulates
students' mental activity, develops
attention and cognitive interest in the
subject [11].

However, gaming technologies are
effective only when they contribute to a
better understanding of the essence of the
issue, clarification, and formation of new

knowledge in students. The game
stimulates communication between
students and the teacher, since the

relationships during the game are relaxed
and emotional.

It should also be emphasized that the
introduction of innovative approaches to
teaching requires teachers to acquire
additional knowledge and skills, which can
be obtained by studying specialized
literature, actively mastering the latest
computer technologies, and analyzing the
pedagogical  experience of leading
innovative teachers.

Information technologies have become
an integral part of our lives, and today it
is impossible to consider teaching truly
high-quality if the teacher does not use
computer technologies and the
possibilities of the Internet in their work
with students.

The use of information technologies in
education makes it possible to interest
students in independently searching for
various sources of information,
developing their creative abilities, critical
thinking, and the ability to express their
own thoughts, judgments, and
assessments in a reasoned, broad, and
vivid manner.

Computer technologies are a real find
for modern teachers. However, it is no
longer enough for teachers to simply have
in-depth subject knowledge and practical
skills in working with information
technologies. They need to -creatively
apply their knowledge in non-standard,
changing situations and demonstrate
constructiveness in organizing and
planning the educational process [17: 3].

Experience shows that computers not
only promote the development of

YMiHHE Ta HaBHKH; BYHUTH IIpalllOBaTH Y
KOMAaHIi, KOAEKTHBi, B3aeMoOmiaTu i3
VIHAMU Ta BUYNUTEASIMU; BYUTH
OpraHi3oByBaTHU BAACHY [i9ABHICTD,
BU3HAYATH METOAM BHPIIIEHHS IrpoBUX
3aBJaHb, OLIHIOBATH iX €(EeKTHBHICTH Ta
dKICTh; CTHUMYAIOE PO3YMOBY OiSIABHICTH
y4HiB, pO3BUBAa€ yBary Ta IIi3HaBaAbHUU
iHTEpec 10 HaBYaAbHOTO ITpenmeTty [11].
[Ipore irpoBi TEXHOAOTII BUSIBAAIOTHCS
e(peKTUBHUMH AHIIIE Y TOMY BHIIAIKY, KOAH
BOHH CIHPHSIOTH KpalloMy PO3yMiHHIO
CyTHOCTI IIUTaHHS, YTOYHEHHS Ta
dopMyBaHHA HOBHUX 3HaHb B y4HIB. ['pa
CTUMYAIO€ CIIIAKYBaHHA MiX YyYHSIMH Ta
BUYUTEAEM, OCKIABKHM y  IIpoueci  ii
IIPOBENECHHS B3a€EMOBIZHOCHHH  HOCSTH
HEBUMYIIEHUN Ta eMOILIiMHUN XapakTep.
BapTo Takox HaroAocUTH Ha TOMY, IO
BIIPOBAXK€HHS iHHOBAIliMHUX MiAXOAiB 10
HaB4YaHHA BHUMAarae Bing BYHTEAS
IOJAaTKOBHX 3HAHL Ta BMiHBb, IKi MOXXHAa

3n00yTH  3a  [JOIIOMOIOI0  BUBYEHHS
crieriaabHOL AlTepaTypH, aKTHUBHOI'O
OCBOEHHSI HOBITHIX KOMIT TOTEPHHUX
TEXHOAOTIH, a TaKOXK aHaaizy
IIeOaroridHoro JOCBiny IIPOBiOAHUX
BYUTEAIB-HOBATOPIB.

Indopmariiini TEXHOAOTII CcTaAu
HEBi/I'€MHOIO YaCTHHOIO KUTTH KOXKHOTIO i3
Hac, CBOTOAHI He MOXXHa BBaXaTH

BUKAQMAHHSA OUCIIUIIAIH CIIpaBi SKiCHUM,
dKII0 BYUTEAb HE BHKOPHCTOBYE y CBOIM
pobOoTi 3 YIHAMH KOMIT'IOTEPHI TEXHOAOTII
Ta MOXKAUBOCTI iIHTEpHETY.

Bukopucranuga inpopMmarifinux
TEXHOAOTIH HaBYaHHI nae 3MOTY
3allikaBUTHU Y4YHIiB CAMOCTIHHHM IIOIIyKOM
pisHUX mKepea iH(opMaliii, po3BUBaATH ¥y
HUX TBOPYi 3i0HOCTi, KPpUTHYHE MHUCAEHHS,
BMIHHA apryMEHTOBaHO, IIHMPOKO Ta
00pa3HO BHCAOBAIOBATH BAACHI OyMKH,
CYII’KEHHS Ta OILIiHKU.

Kommr’roTepHi T€XHOAOTII — I1e CIIpaBKHS
3HaxigKa Aad CydacHoOro BHKaanada. [Ipore
Iegarory BxK€ HEIZOCTATHBO IIPOCTO MaTH
rauboKi TpeaMeTHI 3HAHHS, Ta BOAOMIITH
NPaKTUYHUMH YMIHHAMH Ta HaBUYKaMH
poboTu 3 iHpOpPMAIIHHUMU TEXHOAOTISIMHU.
Homy HeobXimHO TBOPYO BUKOPHCTOBYBATH
HaOyTi 3HaAHHA y HECTAHAAPTHIH 3MiHHIHA
CHUTyallii, BUABAGTH KOHCTPYKTHBHICTH B
opraHizailii i maaHyBaHHI IIeJarorTiyHOTO
npouecy [17: 5].
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students' independence and creative
abilities. Their use allows changing the
very technology of providing educational
services, making lessons more vivid and
interesting. Information technologies also
activate the activities of teachers and
students in the classroom, contribute to
the differentiation and individualization
of learning, the development of special or

general talents, the formation of
knowledge, and strengthen
interdisciplinary connections. All this

makes it possible to improve the quality
of education. The use of the latest
computer technologies: provides
conditions for the development of the
creative personality of the student;
contributes to the implementation of the
tasks of the State Standard of Basic
Secondary Education; contributes to the
positive motivation of students for
cognitive activity, the need for self-
knowledge, self-realization, and self-
improvement; provides a personality-
oriented model of learning; enables an
original approach to structuring a
modern Ukrainian language and
literature lesson [19].

The organization of the educational
process shows that the more often
computers are used in the study of
various subjects, in particular
Ukrainian language and literature, the
more effective the learning outcomes
are. After all, schoolchildren memorize
information in the following way: if only
auditory information is perceived, 20%
of the material 1is absorbed; if
information is received only through
sight, up to 30% of the material is
memorized [7].

With a combination of auditory and
visual information channels, a person is
able to quickly assimilate up to 60% of the
information received. Thus, the use of
multimedia contributes to better learning
of educational information in the
classroom.

HocBim mnepekoHye, 10 KOMIIIOTEP
CIIPULE HE TiABKH PO3BUTKY CaMOCTIiMHOCTI
Ta TBOpYMX 3ai6HOCTeit yuHiB. Moro
3aCTOCYBaHHS [O3BOASE 3MIiHUTH caMmy
TEXHOAOTiII0 HaJaHHA OCBITHIX IIOCAVT,
3pOOUTH yPOK OiABIII HAOYHHM i I[iIKABUM.
Takox indopmartitini TEXHOAOTII
3a0e3IeYyoTh aKTHUBI3allilo  MiSABHOCTI
BUUTEASI Ta Y4YHIB Ha 3aHATTi, CIIPUGIOTH
31iICHEHHIO audpepeHIianii Ta
iHOUBiAyaaizalii HaBYaHHS, PO3BUTKY
crertiaabHOI ab0 3araapHOi 06JaPOBaHOCTI,
dopMyBaHHIO 3HaHb, IIOCHAIOIOTH
MixKIpeagMeTHi 3B’93kKu. Bce 16 nae
MOZKAMBICTh IIOKPAIIIUTH IKIiCTh HaBYaHH4.
Cawme BUKOPUCTAHHIA HOBITHIX
KOMIT'FOTEPHHUX TEXHOAOTIl: 3abe3meuye
YMOBH [ASl PO3BUTKY TBOPYOi 0COOMCTOCTI
ITKOASIpA; CIPHSE BHUKOHAHHIO 3aBIaHb
[epxkaBHOTO CTaHAAPTy 6230BOI CepenHbOl
OCBiTH; CHpPHUIE M[O3UTUBHIA MoTUBALIii
VYHIB [I0 Mi3HAaBaABHOI MiIABHOCTI, mOTpPebi
B caMOIIi3HAaHHI, camopeaasizaliii = Ta
CaMOBIOCKOHAAEHHI; 3abesreuye
ocobucTiCHO opieHTOBaHY MOJIEAD
HaB4YaHHS; poouTh MOZKAWBHM
OpUTiHAABHUY TTIIXIT, 110 o0y moBU
CTPYKTYPHU CY4aCHOI'O YPOKY YKpaiHCBKOI
MOBHU Ta AiTepatypH [19].

Opraunizarisa OCBITHBOT'O polecy
CBIIYHUTBH, 1110 YUM gacrTile
BUKOPUCTOBYIOTHCS KOMITIOTEPH Y MPOIIEC]
BUBYEHHS pPi3HUX IIPEAMETIB, 30KpeMa
YKpaiHCbKOi MOBH Ta AiTepaTypH, TUM
€(PeKTHUBHIIIINMHU € Pe3yAbTaTH HaBYaHHI.
Amke 3amamM’dToBYBaHHS iHQopwMmarii y
IIKOASPIB BinOyBaeTbCd TaKHM YHHOM:

AKIIO  CIPUHAMAETBCSI  AHIIE  CAyXOBa
ingopmartisgs, To  3acBoweTrbcsa  20%
Martepiaay; SAKIIIO0 ingopmartia

OTPUMYETBCS AHUIIIE 3a AOIIOMOIOI0 30pPy, TO
3anaM aToByeTbcs 10 30% martepiaay [7].

3a ymMoBH KOMOIHOBAHOIO ITOEMHAHHS
CAYXOBOT'O Ta 30pOBOI'0 KaHaAiB iH(opMartii
AIOIMHA CIIPOMOXKHAa HIBHAKO 3aCBOITH 10
60% orpumanoi iHdopmarii. Takum
YHHOM, BUKOPUCTAHHS MyABTHMeia
CIIpUsIE KpalloMy BUBYEHHIO HaBYaABbHOI
indopMmaliii Ha 3aHATTIX.
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Fig. 1. The importance of information and computer technologies in the
education of high school students [7]

Practice has shown that the use of
multimedia technologies in the educational
process has the following advantages:
students perceive the material better, their
interest increases; learning is
individualized, creative abilities are
developed; types of work that tire students
are reduced, audiovisual means are used
to increase the activity of students; the
dynamic presentation of material is
enhanced; conditions are provided for the
formation of students' self-esteem and
stimulation of their independent work [20:
152].

Thus, we can say that the main task of
using information technologies in the
process of studying the Ukrainian language
and literature is to increase students'
cognitive interest in studying this subject.

The modern Ukrainian literature lesson
is a multifaceted phenomenon. It is
characterized using various methods and
techniques that lead to the systematic and

comprehensive  enrichment of  the
personality and aim to provide each
student with the most comfortable
conditions for their development and
learning.

One of the most effective means of
achieving this goal is innovative teaching
technologies. An innovative approach
provides positive motivation for acquiring
knowledge and contributes to the
development of a creative personality.
K. Kelly said: "If knowledge is the new
capital, then innovation is the new
currency" [18: 5].

Ha 1mpakTuni pmoBeseHo, 10 HOpH
BUKOPUCTAHHI MYABTHMEOIMHNX TEXHOAOTIH
Yy  OCBITHBROMYy TIpOIleCi BiA3HaA4YaETHCA
HACTYITHUMH IepeBaramu: Kpaitte
CIIpUHMa€eThCs MaTepiaa yIHIMH, 3pocTae ix

3aIl[iKaBAEHICTb; BiIOyBa€eThCS
IHOUBiAyaaizalisa HaBYaHHS, PO3BUTOK
TBOPYHUX 3ai0HOCTEl; CKOPOYYIOTBCH BUIU
poboTH, 110 CTOMAIOIOTH y4HS,

BHKOPHUCTOBYIOTECSI aydioBi3yasbHi 3aco0H 3
METOIO0 IIiIBUIIEHHS aKTHUBHOCTI IIIKOASIPIB;
IMiICUAIOETBCH IUHaMidgHe TI0JaHHS
Martepiasy; 3a0e3MedyroTbCd YMOBH  OAS
dopMyBaHHA CaMOOIlIHKH  y4HS  Ta
CTHMYAIOBaHHSI HOT0 10 CAMOCTiHHOI pobOTH
[20: 152].

TakuM 4YHWHOM, MOXKHA CKa3aTH, III0
TOAOBHE 3aBIaHHA LIOA0 BUKOPUCTAHHS
iHpopMaIifHMX TEXHOAOTIHl y  IIpolieci
BHUBYEHHS YKPaiHCHKOI MOBH Ta AiTepaTypH —
e IIgBUINEHHS I[Ii3HAaBaABHOTO iHTepecy
V4HIB /10 BUBYEHHS IIbOTO IIPEIMETY.

Cy4yacHHUH ypoK YKPaiHCBKOI AiTepaTypy —
e SBHILIE OaraToacrieKTHe. Bono
XapaKTEepPHU3YEThC BUKOPHCTAHHAM Pi3HHUX
MEeTOMIiB Ta HPUUOMIB, KOTPi 3YMOBAIOIOTH
cucTeMaTH4yHe Ta pi3HOoOiyHe 306aradyeHHs
0COOHCTOCTI, Ta MAIOTh HA METI 3a0€e3I1eYnuTH
KOXXHOMY y4YHEBi SKoOMOra KOMOPTHIIIi
YMOBH [ASI HOTO PO3BUTKY Ta HaBYaHHH.

OpnuuM i3 Halle(PeKTUBHIIIIMX 3aCO0IB OAs
JOCATHEHHS I1i€i MeTH € caMme iHHOBaIliliHi
TEXHOAOTII HaBYaHHA. |HHOBAIIMHUHE IIiIXim
3abe3riedyye II03UTHBHY MOTHBALII0 3000y TTS
3HaHb, CIIpusie PO3BUTKY TBOPYOI
ocobucrocrti. K. Keaai kazas: "JIKIo 3HaHHS
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According to N. Bondar, a teacher of
Ukrainian language and literature at the
Kvasyliv Professional Lyceum, innovative
approaches in education include
professionally oriented training, project
work, the use of information technologies,
distance learning technologies, the
creation of PowerPoint presentations,
training in a computer environment, the
use of Internet resources, etc. [3].

N. Bondar also suggests conducting so-
called non-traditional lessons, which are
aimed at considering the age
characteristics, interests, and inclinations
of each student more fully. Among such
lessons, she highlights discovery lessons,
choice lessons, reflection lessons, quest
lessons, conference lessons, business
game lessons, research lessons, etc. [3].

According to the teacher, the structure
of a non-standard Ukrainian literature
lesson using innovative approaches
includes the following stages: preparation
(resolving organizational issues: preparing
handouts, choosing a location for the
lesson, resolving issues related to technical
equipment); introduction (explaining the
rules, goals, and objectives of the lesson;
dividing students into groups, assigning
roles, and reminding students of the
amount of time allotted for various games,
projects, etc.); reviewing key knowledge
(conducting literary dictations to test the
material covered and understand whether
students have mastered a particular
literary work); conducting the lesson (a
prerequisite is independent or group
search for solutions to the tasks set,
formulation of answers); consolidation of
the material covered (at this stage, the
following methods and techniques can be
used: writing mini-essays, brainstorming,
idea circles, or debates); reflection and
results of the lesson (discussion of the
results of the lesson, completion of certain
group or individual projects (e.g., writing
an essay), assessment, feedback) [3].

Teacher N. Bondar suggests that
schoolchildren write fan fiction, because,
in her opinion, it is a powerful motivation
for studying Ukrainian literature. This can
be the first attempt at writing for high
school students, a means of developing
student creativity and non-standard

— IIe HOBHH KalliTaa, To iHHoBalli — I1e HoBa
BaatoTa" [18: 5].
Ha nymMKy BHKAaJQ4YKH YKPAIHCBKOI MOBH

Ta AlTepaTypu KBacuaiBcbkoro
IpodpeciiiHOro Ai1Iero H. Bonpnap,
iHHOBaLiMHiI mmigxomu B OCBiITI - 1€
npodeciiiHO-OpieHTOBaHE HaBYaHH4,
IIPOEKTHA pobora, 3aCTOCYBaHHA

iHpOpPMAITIHHUX TEXHOAOTIH, MAUCTAHILHHI
TEXHOAOTI, CTBOpEHHSI IIpe3eHTallil y
porpami PowerPoint, HaBYaHHA Y
KOMITIOTEPHOMY CEPENOBUILL, 3aCTOCYBaHHS
iHTepHeT-pecypciB To1o [3].

Taxkox H. Bormap npomoHye IIpoBOOUTHU
TaK 3BaHi HETPAOUIiNHI ypoKH, IO
CIIpSIMOBaHi Ha IIOBHIillle BpaxyBaHHS
BIKOBHX 0COOAMBOCTEH, iHTEpeciB Ta HAXUAIB
KOXHoro yuHsi. Cepen TakKuX YPOKiB BOHAa
BUOKPEMAIOE  yYPOKU-BIIKPUTTH, YPOKU-
BHOOPH, YPOKH-PO3AYMH, YPOKHU-KBECTH,
YPOKH-KOH(PEPEHIlii, yPOKH-ImIAOBI irpwy,
YPOKH-AOCAIIZKEHHS TOILO [3].

Ha  mymMKy  BYWUTEABKH,  CTPYKTypa
HECTaHIAPTHOIO YPOKY YKPaiHCBKOI
AlTepaTypH i3 BUKOPUCTAHHSIM iHHOBAILITHIX
miaxomiB MIiCTUTBL y c00i HACTymHI erarw:

[IiArOoTOBKa  (BUpIllIEHHd  OpraHisalifiHux
MOMEHTIB: IiATOTOBKA PO31aTKOBOTO
MaTepiasy, oOOpaHHA MiClld IIPOBEAEHHS

YPOKY, BUPIILIEHHS [TUTAHb 1100 TEXHIYHOTO
OCHAIIIEHHSI); BCTYII (IIOSICHEHHSI IIPaBHA,
METH, 3aBIAaHHS 3aHSTTS; PO3IIONiA YUIHIB Ha
TPyIIH, pPO3MOMiA poAeH Ta HaraayBaHHS
YYHSM IIPO KIABKICTH BiIBEIEHOIO dYacy Ha
IIPOBeeHHS Pi3HOMAaHITHUX irop, BUKOHAHHSI
IIPOEKTIB TOIIIO); aKTyaai3allis OIIOPHUX 3HAHb
(mpoBenmeHHA AiTepaTypHUX MOUKTAHTIB, IO
[JAal0oTh  3MOTy  IEPEBIPUTH  IIPOHAEHMMI
Marepiaa, 3po3yMiTH, YU 3aCBOIAM y4HI TOH YU
IHIMWH XyOO3KHIM TBIip); IIPOBEAEHHS YPOKY
(00OB’13KOBOI0O YMOBOIO € CaMOCTiHMHUI abo
TPYIIOBUM IIOIIYK BHPIIIEHHT I[IOCTaBA€HUX
3a1ad4, dopMyArOBaHHA BiATIOBinETH);
3aKpIlIA€HHS IIPOMIEHOr0 MaTrepiaay (Ha
IIBOMY €Talli MOXKHAa 3aCTOCOBYBAaTH HACTYIIHI
METOIH Ta IIPUHOMHU: CKAQIAHHS MiHi-TBOPIB,
"MO3KOBHH I1nTypM', "KOAO ime#t", abo K
npoBeneHHs — nebatiB);  pedaekcia  Ta
Pe3yABTaTH IPOBEAEHHS YPOKY (0OrOBOpEeHHS
PE3yABTaTIB IIPOBEACHHS YPOKY, BUKOHAHHS
IEeBHUX TPYHOBHUX YH  IHAUBIAyaABHUX
IIPOEKTIB (HAIIpHKAa[, HAalUCaHHI €ce),
OLIiHIOBaHHH, 3BOPOTHIH 3B’130K) [3].
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thinking [3]. For example, students could
write about whether Ivan and Marichka's
love would have continued (based on
M. Kotsyubinsky's novel Shadows of
Forgotten Ancestors) if they had remained
alive or write their own version of the
ending of O. Gonchar's novella A Moment
of Happiness.

Ukrainian language and literature
teacher L. Maslovska, a teacher-
methodologist of Ukrainian language and
literature, also proposes conducting non-
standard lessons as innovations, including
seminar lessons, tests, lectures,
competitions, trips, binary lessons,
conference lessons, debates, holidays, and
thematic game lessons, thanks to which
students learn the curriculum material
faster and better [13].

In turn, G. Shcherbanyuk, a teacher at
the Zhytomyr Specialized Boarding School,
highlights the wuse of multimedia
presentations in Ukrainian literature
lessons as an innovation. In his opinion,
presentations can be used for: presenting
new material, reviewing and reinforcing it;
conducting independent work (in
particular, having students conduct
research to create their own presentations);
and extracurricular education with works
of fiction [21].

Presentations can be used to study the
biography of the author of a particular
work of fiction and to characterize the
characters, which is difficult material for
students to grasp.

G. Shcherbanyuk also recommends
conducting so-called literary games:
riddles, interesting and unusual questions,
rebuses, dramatizations, role-playing,
crossword puzzles, etc., which contribute
to the productive development of memory,
imagination, and logical thinking in high
school students [21]. Literary games help
students focus their attention, allow them
to switch from one activity to another,
stimulate mental and creative thinking,
immerse teenagers in real-life situations,
and contribute to the formation of life
skills.

Teacher of Ukrainian language and
literature G. Devyatka also highlights the
use of computer programs (graphics, flash
animation, web editors, programs for

Ilemaror H. BoHmap nDponoHye mHCaTH
mkoasgpam daHpiHKH, a/Ke, Ha 1l AyMKy, —
IIe TIIOTy>KHa MOTHBAllid [OAd BHBYEHHS
YKpaiHChKOi aiTepatypu. lle Moxke craTtu

MIEPIIIOI0 1po6oro nepa JAST
CTapIIIOKAACHUKIB, 3aco00M  PO3BUTKY
Y4HIBCBKOI KpPEaTUBHOCTI Ta
HecraHmapTtHoro  mucaeHHa  [3]. Tax,
HaIIPUKAAT, MOXKHa  HaIlHCcaTH, 178
OPONOBXKUAOCSI OM KOxaHHS I[BaHa Ta

Mapiuku (3a moBictio M. KoiroOMHCBEKOTO
"Tini 3abyrumx 1mpenkiB'), gKOM BOHU
3aAUIIUAMCS 3KHBiI, ab0 HamucaTu CBiil
BapianT inaay HoBean O.Tonuapa "3a
MHTB LIacTd".

Bunteap-MeTOOMCT YKpaiHCBKOI MOBH Ta
Aiteparypu /. MacaoBcbKa Te€XK y SKOCTI

iHHOBAIlM IIPOIIOHYyE IPOBENEHHS
HECTaHIAPTHHUX YPOKIB, 1€, 30KpeMa, YPOKH-
ceMiHapy, 3aAiKM, A€KIIi, KOHKYPCH,
MaHApPIiBKH, OiHapHI ypOKH, 3aHITTSI-

KOH(pEepeHIlii, AUCIyTH, CBATA, TEMATHYHI
IrpOBi YPOKM, 3aBASKH SIKUM Y4HI IIBUAIIE i
dAKiCHiIlIe 3aCBOIOIOTh IIpOrpaMOBHH
Marepiaa [13].

Y cBow dYepry, BUHTEAb KHUTOMUPCBKOI
CIIEL1iaAi30BaHOi 3araAbHOOCBITHBOI ITTKOAH-
intepuar I'. lllepbaHrok y gKOCTi iHHOBalli#
0COOAMBO BUIiASIE BHUKOPHUCTaHHS
MYABTUMEMIHHUX IIpe3eHTalliii Ha ypoIli
YKpaiHCBKOI AiTepaTtypu. Tak, Ha HOro AyMKy,
IIpe3eHTallii MOXKHa BHKOPUCTOBYBATH [AS:
IOJaHHS HOBOTO Martepiaay, moro
TIOBTOPEHHSI Ta 3aKPillA€HHS; IIPOBEAEHHS
caMocTitiHoi pPobOTH (30Kpema, 3miFCHEHHS
VYIHSMH IIOIIYKOBOI POOOTH [AS CTBOPEHHS
BAACHHX IIpe3eHTallill); y I103aypOdHOMY
IIPOLIECI BHXOBaHHA i3 TBOpPaMM XyOOXKHBOI
aitepatypu [21].

3a [OOomoOMOrol Ipe3eHTallili MoKHa
BHUBYATH Oiorpadiro aBTopa TOro 4Yu iHIIIOTO
XyAOXKHBOTO  TBOPY, XapakTepHu3yBaTH
o0pasu TIepCOHaXKIiB, IO € [IAd Y4HIB
CKAQHUM MaTepiaAOM JIAs 3aCBOEHHS.

Takox I". [IlepbanroK PEKOMeHIyE
IPOBOAUTU TaK 3BaHi AiTepaTypHi irpu:
3arajku, I[iKaBi Ta HeCTaHIapPTHI

3anuTaHHs, peOycH, iHCIeHi3alil, poAbOBe
YUTAHHS, KPOCBOPAU TOLIO, SKi CIIPHUIIOTH
IPOAYKTHUBHOMY PO3BUTKY IIaM’dTi, VsBH,
AOTIYHOTO MHCAEHHS CTapPIIIOKAACHHKIB [21].
AiTepaTypHi irpu momoMaraioTb 30CEPENNTH
yBary y4HiB, JO3BOASIOTH IIEPEKAIOYATHCS i3
OHOTO BHAY MOiFIABHOCTI Ha  iHIIMUH,
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creating multimedia presentations (in
particular, PowerPoint), programs for
working with audio and video materials), as
well as Internet resources [7] among the
modern forms of innovative activity of
teachers. In her opinion, such types of

innovative technologies will help to:
diversify the forms of presenting
information; diversify the types of

educational activities; create a learning
environment that would ensure the
"immersion" of students in an imaginary
world, in certain social situations; ensure
feedback and the opportunity for reflection;
reproduce any fragment of educational
activity.

Thus, the use of innovations in literature
classes in high school provides positive
motivation for acquiring knowledge, active
functioning of the volitional and
intellectual spheres, gives a sense of the
need for self-education, forms a lasting
interest in the subject, and contributes to
the development of the student's creative
personality.

An innovative approach to teaching
refers to the process and result of
educational activities that stimulate
innovation in the learning environment.
Innovative teaching technologies include:

collective = and individual teaching
technologies; gaming technologies;
information technologies; interactive

teaching. The latter three are the most
progressive and frequently used.
Interactive learning is dialogical
learning, in which there 1is active
interaction between the teacher and
students. Interactive technologies are
now being actively introduced into
teaching practice. Interactive learning
can be defined as learning through
interaction, in the form of conversation,
dialogue, and action. In such lessons, the
student is not only a listener or observer,
but also actively participates in what is
happening in the classroom. Learning in
constant interaction between the teacher

and the student promotes mutual
understanding between them,
understanding of the educational

requirements and critical comments of
the teacher.

aKTHBIi3yIOTh PO3yMOBE Ta TBOPYE MHCACHHS],
3aHYPIOIOTh ITiJAITKIB ¥ KUTTEBI CUTyallil Ta
CIIPUSIIOTh dopMyBaHHIO KUTTEBUX
KOMIIETEHTHOCTEH.

Yunreab yKpaiHCBHKOI MOBH Ta AliTEpaTypu
. [leB'aTKa TakKoOXK cepen CydacHHX (PopM
IHHOBAIIIFMHOI MIIABHOCTI Ilegarora BHIIACLE
3aCTOCYBaHHd  KOMITIOTEPHHUX  IIporpam
(rpadiunux, flesh-animarii, web-penakropa,
IporpaM mOAd CTBOPEHHA MYABTHMEIIMHUX
Ipe3eHTalli (3okpema, PowerPoint),
mporpaM gaad  pobotu i3 aymio- Ta
BigjeoMmaTrepianaMH), a TakKoXK IHTEPHET-
pecypciB [7]. IlomibHiI Buau iHHOBAILiTHUX
TEXHOAOTIH, Ha ii AyMKy, [IOIIOMOXKYTh:
YPi3HOMAaHITHUTHA dopmu TIOJAHHS
indopmartii; YPi3HOMAaHITHHUTHU TUIIHA
HaBYaABHUX  3aHATb; CTBOPUTHU  Take
HaBYaAbHE CepeIoBUIIIE, dKe 6
3a0e3I1euyBaA0 «3aHyPEHHs» VIHIB B YIBHUH
CBiT, y TTE€BHi CoOLliaabHI cHUTyallii;
3a0€e3meYn Ty 3BOPOTHIM 3B’130K, MOKAUBICTD
pedaekcii; BinTBopuTH Oyab-IKUi (hparMeHT
HaBYaABHOI JiIABHOCTI.

TakyMm 4YHMHOM, 3aCTOCYBaHHSI iHHOBAIliH
Ha 3aHATTIX AlTepaTypH y CTaplIii IITKOAi
3abesrieyye IIO3UTHMBHY MOTHBAILIO [0
3000y TTs 3HaHb, aKTUBHE (DYHKIIIOHYBaHHS
BOABOBHUX Ta IHTEAEKTyaAbHUX cdep, Hae
BiI4yTTS NTOTPEOM y CaMOOCBiTi, ¢opmye
CTIMKHI iHTEpec [0 IIpeaMeTy, CIIpUsE
PO3BUTKY TBOPYOI 0COOHCTOCTI yUHSI.

[HHOBaIIMHUM IIiAXOAOM OO0 HaBYAHHAM
Ha3WBaIOTh IIPOLIEC Ta Pe3yAbTaT TaKoi

OCBITHBOI  MiIABHOCTi, III0  CTHMYAIOE
BHECEHHSI HOBAaIliH y HaBYaAbHE
CepeoBHUIIIE. Cepern IHHOBAITIMHHIX
IeIaroridYHux TEXHOAOTIH BUIIAGIOTD:
KOAEKTUBHI Ta IHAWBIAyaAbHI TEXHOAOTII
HaB4YaHHS; irPOBi TEXHOAOTI]; iH(opMarltiiifi
TEXHOAOT'I; IHTEepaKTHUBHE HaBYaHH4.

Haii6iabIl [IPOrpeCHBHIIIMMHM Ta 4acTo
BUKOPHUCTOBYBaHHUMHU € caMe OCTaHHi TPH.
InTepakTHBHE HaB4YaHHA — IlI€ [iaroroBe
HaBYaHHS, y IPOIIECI SIKOTO BiOyBaeThCS
aKTHBHA B3a€EMO/id BUKA3a4da 3 yYHAMU.
InTepakTHBHI TEXHOAOTIi CHOIOAHI AKTHBHO
BIIPOBAKYIOTHCS ¥ BUKAQAIIBKY ITPAKTHKY.
[HTepakTHBHE HaBYaHHA MOXKHAa BU3HAYUTU
dK HaBYaHHS Y B3a€EMOZIi, y pexxuMi Oeciau,
miasory, pmii. Ha Takux ypokax VyueHb
BUCTyIIa€ HE  AHIIE  CAyXadeM  4Hu
crocrepirayeM, a ¥ O0epe akKTHBHY y4acTb y
TOMy, IO BinOyBaeTbCcsd Ha  3aHATTI.
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Conclusions and research
perspectives. Game technology is a
systematic means of organizing learning,
aimed at optimizing the educational
process and achieving its objectives. It is
a set of educational games that serve a
specific purpose and ensure the self-
development of the student. Game
technology is built as a holistic entity that
covers a certain part of the learning
process and is united by a common
storyline. At the same time, the game
storyline develops in parallel with the
main content of the lesson, helps to
activate the attention of students, and
helps them master a whole range of
learning elements.

The use of information technology in
literature classes allows students to
become interested in independently
searching for various sources of
information, developing creative abilities,
critical thinking, and the ability to
express their own thoughts in high school
students. Computer technologies help
motivate cognitive activity, provide a
person-oriented model of learning, and
take a creative approach to structuring
modern literature classes.

Teachers' experience applying
innovations in teaching Ukrainian
literature in secondary school shows that
among the main innovations, educators
highlight the use of computer
technologies and the Internet (creating
multimedia presentations, working with
audio and video programs, text editors,
various information sites, etc.), as well as

in

conducting non-standard classes
(reflection lessons, research lessons,
quest lessons, conference lessons,

business game lessons, travel lessons,
seminar lessons, etc.) and literary games

(rebuses, dramatizations, crosswords,
etc.). This will help focus students'
attention, stimulate their creative

thinking, and contribute to the formation
of vital competencies.

Hapuanng y nocritiHiét B3aeMoii BUnTeAd Ta
Y4HS CIIPHSIE B3a€MOPO3YMIHHIO MixK HHMH,
PO3YyMiHHIO ITOCTABAEHUX HaBYaABHHUX BUMOT
Ta KPUTHYHUX 3ayBazkKeHb BUKAQJa4a.

BHCHOBKH Ta IIepCneKTHBH
OOCAimkeHb. IrpoBa TexHoAOTiA — IIe
CHCTEeMHUH 3acib opraHizaiii HaBYaHHS, III0
COPSIMOBAaHUM Ha ONTHMAaAbHYy HOOyIOBY
OCBITHBOTO IIPOILIECY Ta peaaizallifo Horo
3aBAaHb. lle CYyKyIIHICTb IIearoriyHux irop,
10 MiAIIOPSAKOBAaHI BH3HAYEHIH Meti, Ta
rapaHTyloTh CaMOpPO3BHUTOK V4HS. IrpoBa
TEXHOAOTIsI OymyeTbCH y SKOCTi IIiAiCHOTO
YTBOPEHHS, III0 OXOIIAIOE IIEBHY YacCTHHY
HABYaABHOIO IIpOIeCy, Ta 00€mHyeThCS
3araAbHHM 3MICTOBHHM CloxkeToM. Ilpm
IIbOMY iIpOBHIl  CIOXKET PO3BUBAETHCS
rapaseAbHO O OCHOBHOI'O 3MiCTy HaBYaHH,
CIIpHdE AaKTUBi3allii yBaru IIIKOASPIB,
poriomarae iM  oOcBoOBaTH  ILAWE  pAn
HaBYaAbHUX €AEMEHTIB.

Bukopucranua iHopmaritnux
TEXHOAOTI Ha  3aHATTIX  AiTepaTypu
[I03BOASE 3alliKaBHUTU YYHIB CaMOCTiHHHM
TIOIIIYKOM  PIi3HUX [KepeA  iH(opwmariii,
PO3BHUBATH Yy CTApIIOKAACHUKIB TBOPYI
3ai0HOCTI, KPUTHWYHE MHWCACHHS, YMIiHHS
BUCAOBAIOBATH BAACHI aymku. KomrrtorepHi
TEXHOAOTII JO3BOASIOTH CIIPHUSATH MOTHUBALlii
[0 Mi3HaBaABHOI MisIABHOCTI, 3abe3redyBaTu
OCOOHCTICHO-OPIEHTOBaHY MOAEAh HAaBYaHHS
Ta TBOPYO IAXOAWUTH OO II0OyIOBHU
CTPYKTYPH CydacCHOTO 3aHSATTIX AITEpaTypH.

JocBin BuUMTEAIB IIOAO0 3aCTOCYBaHHS

iHHOBaIil IIpU BUBYEHHI yKpaiHCBKOi
AlTEpaTypu y CTapIif IIIKOAlI IIOKAa3ye, III0
cepen OCHOBHUX HoOBalli# IIe1aroru
BHOKPEMAIOIOTH 3aCTOCYBaHHA
KOMITIOTEPHUX TEXHOAOTIH Ta  Mepexi
IHTEpHET  (CTBOpPEHHS  MYABTHUMEIIMHUX
opeseHTallii, pobora 3 aymio- Ta
BiZieoIrporpaMaMH, TEKCTOBUMU
peaakTopaMu, pi3HOMAaHITHUMU

iHpopMalitHUMH caiTaMU TOIIO), a TaKOXK
IIPOBEAECHHA HECTAaHIAPTHHUX 3aHATH (YPOKH-
PO3OyMH,  YPOKH-IOCAIPKEHHSI,  yPOKU-
KBECTH, YPOKH-KOH(EpEeHIlii, ypOKH-IiAOBi
irpu, YpOKH-MaHIPIiBKH, YPOKH-CEMiHaApH
TOIIO) Ta AiTeparypHux irop (peOycwH,
iHCIIeHi3alli, = KpOCBOpPAM  TOILD). Lle
[OIIOMOXKE  30CEepPeauTH  yBary  y4HIB,
aKTHBI3yBaTH iX TBOpYE MHCAEHHS, a TaKOXK
CIIPUSTHME dopMyBaHHIO KUTTEBO
BaKAMBUX KOMITETEHTHOCTEH.
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CYYACHHU CTAH BIIPOBAJKEHHS IKT YV [IPOPECIHHY OISSABHICTD
BHKAAIAYIB 3BO

P. A. BoxXeHKO

Y Konmekcmi 2nobanvHOi yugposizayii ma SUuKAUKI8, NO8'S3AHUX 13 2IbpUdHUMU dopmamamu
HaBUAHHS, npobrema egekmueHoz0 BNPOBAOIKEHHS IHPOPMAUITHO-KOMYHIKAYIUHUX MEeXHOI02iL
(IKT) y npodgeciiiny OisinbHicms euknadauie sarxnaodie euwoi oceimu (3BO) Habyeae kKpumuuHoi
akmyanvHocmi. Y cmammi nNnpoaHAani308aAHO CYUACHULL CMAH 6NnpoB8aOIKeHHsT IHPOPMAUIHO-
KOMYHIKAUITIHUX MexXHO021ll Y npogheciliHy OislbHICMb 8UKIA0aUI8 3aK1adi8 U0l oceimu YKpainu.
PozznsinHymo HopmamueHo-npaeosi 3acadu Uu@posizayii oceimHb020 npouecy, pesyibmamu
AKMYaNbHUX O0CNIOKEHb UUDPOBOTL KOMNemeHmHocmi nedazo2iuHux NPayieHUKI8, @ MAKOXK pPOSb
MDKHAapoOHo20 npoekmy dComFra ma HayioHaneHoi naamgopmu "isn.Oceima” y cpopmyeaHHi
yugposux yYmiHb euknacauie. Memorw O0O0CNIOXKEHHSI € BUSHAUEHHS KJIIUOBUX MeHOeHYll,
Mmoxnueocmeti ma 6ap’epie enposadrkerHs IKT y disnoHicme sukniadauie 3BO, a maKosK OKpecrieHHs
NOMEHYIANY CYUACHUX UUDPOBUX THCMPYMEHMI8 0Nt NIOBUUEHHST SIKOCMI OC8IMHBL020 Npouecy.
Knrouosi pesynemamu cgiouame npo HASIBHICMb NO3UMUBHOI OUHAMIKU UUdposoi mparHchopmayii
suwoi oceimu, 00HAK 8Kasylomb Ha 36eperkeHHsT HU3KU npobnem, nog’s3aHux i3 HedoCmarmHbor
cghopmogaricmio Yyugposoi KomnemeHmHoCcmi, Hepi8HOMIPHICMIO MexXHIUH020 3abe3neueHHst, bpaxom
MmemoouuHoi niompumku ma uacosux pecypcis. Iloxazaro, wo npoekm dComFra 3abesneuye
CMpYKmMyposaHy Mooesib po38UMKY UUDPO8UX YMiHb 8I0N0BIOHO 00 €8pONeliCbKUX pamokr, mooi siK
"lin.Oceima” BUKOHYE posib O0OCMYNHO20 NPAKMUUHO20 IHCmpymeHmy O0Oas nioguugeHHs IKT-
Kromnemermuocmi suknaoauis. Haykoea HosusHa 00CNIONEHHS noasizae Yy KOMNIEKCHOMY AHANISZL
308HIWHIX Ma BHYMPIWHIX aKxmopie uyugposizayii JisnbHocmi eurknadauie 3BO, iHmezpayil
pesyabmamis MDKHOPOOHUX | HAYIOHANILHUX [HIYIaMu8 ma 6U3HAUEeHHI 63aeM038°S3KY MK
HOPMAMUBHUMU — BUMO20MU, IHCMUMYUYIUHOW NIOMPUMKOO [ HOUBIOYANIbHOW  YUDPO8oHD
20moeHicmio nedazozis.

Knrouoei cnoea: uyugposa rKomnemeHmHicmoe, IHGOPMAUIUHO-KOMYHIKAYIUHI mMmexHOo02ll,
yugpposizayis oceimu, surnaoaui 3BO, dComFra, [is.Oceima, npogpeciliHuil po38umox.

Introduction of the issue. The rapid IIocraHoBKa mpobaemu. CrpiMKuHii
development of information and | po3BUTOK iH(OpPMAIiTHO-KOMYHIKAIiHHIX
communication technologies is | TexXHOAOTIH icTOTHO TpaHCHOPMY€E CHCTEMY
significantly transforming the higher | Bumoi ocBiTH, 3MiHIOIOYH BHMOTH [0
education system, changing the | mpodecitiHoi AiFABHOCTI BUKAQIAYIB i 3MiCTy

requirements for the professional activities
of teachers and the content of their
professional training. The use of ICT is
becoming an integral part of ensuring the

quality of the educational process,
modernising forms and methods of
teaching, creating an innovative

educational environment and expanding
opportunities for academic mobility. At the
same time, the actual level of integration of
digital technologies into the daily activities
of higher education institution teachers
remains uneven and depends on access to
technical resources, the level of digital
literacy, the availability of teaching and

methodological support, organisational
support from the administration, and the
internal motivation of the teachers
themselves.

The results of recent studies show a
contradiction between the need for high

ixapoi haxoBoi HmiAroToBKH. BukopucraHHs
IKT crae HEeBiI €MHOIO YMOBOIO
3abe3rieyeHHsa FKOCTi OCBITHBOTO IIPOLIECY,
mozepHizamii ¢opM i MeTOomiB HaBYaHHS,
CTBOPEHHS iHHOBAIliTHOTO OCBITHBOTO
CEPENOBUIIIA Ta PO3LUINPEHHT MOXKAUBOCTEH
OAs  akazmeMigHoi MobiabHOCTi. BomgHouac
peasbHUIl piBeHb iHTerpamii HUQPOBUX
TEXHOAOTI y TIIOBCIKIEHHY [MOiF9ABHICTH
BHKAQIAYIB 3BO 3aAHUNIAETHCA
HEOMHOPIMHUM 1 3aA€KUTb B AOCTYILy MO0
TEXHIYHUX pecypcis, cchopmoBaHOCTI
1 poBoi TPaMOTHOCTI, HasIBHOCTI
HaBYaABHO-METOAUYHOTO 3abe3neyeHHs,
oprasizalliiiHoi HiATPUMKHU aaMiHicTpallii Ta
BHYTPIIITHBOI MOTHBALll caMUX TIe1aroriB.

Peayarratu Cy4acCHHUX JOCALZKEHD
3aCBiIUyIOTH CyIIepedHiCTh MizK
[JEKAApOBAHOI0O Ha HOPMaTUBHOMY piBHIi
rorpeboro y BUCOKIiH 11 poBiit

KOMIIETEHTHOCTI BI/IKAa[La‘-IiB Ta p€anbHHMHU
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digital competence among teachers, as
declared at the regulatory level, and the
actual conditions of their professional
activity. Researchers note the insufficient
readiness of some teaching staff to
systematically use ICT in teaching,
methodological and scientific work, as well
as a clear gap between the capabilities of
digital tools and their actual use in the
educational process.

Current state of the issue. The issues
of digitalisation of education and the
development of digital competence among
teachers occupy a prominent place in
contemporary scientific discourse. In his
works, V.Yu. Bykov emphasises that the
effective use of digital technologies in
educational institutions is impossible
without a comprehensive state policy
aimed at wupdating the methodology,
content and management of education, as

well as the transition from formal
"digitisation" to a profound digital
transformation of the educational
environment [1]. S.P. Kasian and

S.V. Antoshchuk emphasise the need for
the systematic development of digital
competence among teaching and research
staff, stressing that the availability of
technologies without the training of
specialists capable of using them effectively
does not ensure the real modernisation of
education [13].

A significant contribution to the
development of the conceptual and
categorical apparatus was made by

L.G. Gavrilova and Y.V. Topolnik, who
consider digital culture, digital literacy
and digital competence as interrelated
phenomena that determine the readiness
of educational subjects to operate in the
information society [5]. The practical
aspect of using ICT in the formation of
professional competencies of future
teachers of higher education institutions
is studied by O.Ya. Stoyka and
V.0O. Veremienko, who analyse the
mechanisms for introducing specific
digital tools into the educational process
and emphasise the need to combine
technical and pedagogical training [14].
In his research, [.A. Verbovskyi analyses
the current state of ICT implementation
in the professional activities of higher

yMOBaMH ixXHBOI ITPOeciiHOl MiIABHOCTI.
HayxoBbrii BIA3HAYAIOTh HeIOoCTaTHIO
TOTOBHICTh 4aCTHUHU TIeJaroTiYHUuX
IIPaliBHUKIB 10 CUCTEMHOIO BUKOPUCTAHHS
IKT y BUKAQ[aHHI, METOAWYHIN i HayKoBiH
poboTi, a TakKoXK HAasgBHICTb BHPA3HOIO
PO3PUBY MIiXK MOXKAUBOCTSIMH ITH(PPOBUX
IHCTPYMEHTIB Ta ix dakTUIHUM
3aCTOCYBaHHAM y HaB4YaabHOMY ITporieci. Lle
3yMOBAIOE  aKTYaAbHICTb  KOMIIAEKCHOTO
aHaAi3y Cy4acHOro cTaHy BIpoBapkeHHs IKT
y OidApHIiCTE BUkAanadiB 3BO, BUsSBAeHHS
OCHOBHHX 0Oap’epiB 1 YHWHHUKIB YCIHiXy
mudpoBoi  TpaHcdopmalii, a  TaKoXK
OOTPYHTYBaHHHA HaIPAMIB YIOCKOHAAEHHS

OpopeciiHOrO  PO3BHTKY  IIEOATOTiB ¥
IH(PPOBOMY KOHTEKCTI.
AHaaniz ocTaHHiIX mocaimxkens i

myOaikauifi. [TurtanHsa 1udposizallii oCBITH
Ta (popMyBaHHS LIMGPPOBOI KOMITETEHTHOCTI
BHUKAQJAYiB IIOCiHaloTh IIOMiTHE Miclle B
Cy4acHOMY HayKOBOMY OUCKYpPCi. Y mparisax
B.IO. BukoBa I TKPECAIOETHCH, 1110
epeKTUBHE  BUKOPHUCTAHHS  ITU(PPOBUX
TEXHOAOTIH y 3aKAaZaxX OCBITH HEMOKANBE
0e3 KOMIIAEKCHOI [ep:KaBHOI IOAITHKH,
CIIpsIMOBaHOI Ha OHOBAEHHS METO/IOAOTN],
3MicTy ¥ yIIpaBAiHHS OCBIiTOIO, a TAKOX Ha
nepexin Bix ¢opmasbHOro "ormdpyBaHHS"
o0 TAMOWMHHOI 1m¢poBoOi TpaHchopMarti
ocBiTHEOTO cepenoBumna [1]. C.II. KaceaH i
C.B. AHTOLIyK aKIIEHTYIOTh Ha HEOOXiMHOCTI
CHUCTEMHOTO PO3BHUTKY 11¢ppoBoi
KOMIIETEHTHOCT] II€aroridyHUX 1 HayKOBO-
IeJAaTOTiYHUX MPAIliBHUKIB, HATOAOIIIYIOYH,
III0 HAABHICTH TEXHOAOTIH 0e3 IMiAroTOBKH
draxiBIIiB, 3IaTHUX ix eEeKTUBHO
BUKOPHUCTOBYBaTH, He 3a0e3ledye peasbHOl
MozepHiszaltii ocBitu [13].

3HaYHHUP  BHECOK Yy  PO3pPOOAEHHHA
IOHATIHHO-KaTeropiaAbHOIO anapary
3pobraun A.I'. F'aBpiroBa Ta 91.B. TornoabHUK,

dKi  po3rAgmaioTb LMQPOBY  KYABTYPY,

U poBy rPaMOTHICTB i U poBy
KOMIIETEHTHICTD aK B3a€MOIIOB d3aHi
cbeHOMEHH, III0 BH3HAYaAlOTh TIOTOBHICTH

cyO’eKTIB OCBITH [0 MiIABHOCTI B yMOBax

iHdopmarrifinoro cycmiabcTBa [5].
[Ipaktrauuit acriektT BukopuctaHHd IKT y
dopmyBaHHI IpodpeciiHmIX
KOMIIETEHTHOCTEeH MaMOyTHIX BHKAQOAYiB
3BO  mocaimxkyrore — O4. Crofika  Ta
B.O. BepewmieHkKo, gKi aHaAi3yIOTh
MEXaHi3MU  BIIPOBA/XKEHHSI KOHKPETHHX
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education teachers by considering the
theoretical foundations of digital literacy
development and the role of digital
technologies in the professional training
of teachers to improve their effectiveness
and adaptation in the context of the
digitalisation of education. The author

emphasises the importance of the
systematic  development of digital
competences and the application of
innovative digital solutions in the

educational process and the management
of educational resources [2-4; 18].

At the international level, the dComFra
(Digital Competence Framework for
Ukrainian Teachers and Other Citizens)
project, implemented within the Erasmus+
programme, plays an important role. It
aims to adapt European digital frameworks
for Ukrainian educators and citizens,
create a network of DC offices, and develop
digital training modules. In turn, the
Diia.Education platform, launched on the
basis of the previous project "Diia.Digital
Education", provides online access to
educational series, interactive simulators,
and tests such as the "Digital Competence
Framework for Ukrainian Teachers and
Other Citizens" project. Education)
platform, launched on the basis of the
previous Diia.Digital Education project,
provides online access to educational
series, interactive simulators, and tests
such as Digitograms, and has become the
basis for a network of digital education
hubs where citizens, including teachers,
can develop their digital skills free of
charge.

Outline of unresolved issues brought
up in the article. Despite a significant
number of studies devoted to the
digitalisation of education and the
development of digital competences of
teaching and research staff, a number of
aspects remain insufficiently covered. First
and foremost, this concerns the gap
between regulatory requirements for the
use of ICT in higher education and the
actual level of digital readiness of teachers,
in particular the extent to which legislative
and strategic documents are transformed
into institutional policies and specific
practices of teaching organisation.
Scientific discourse has so far provided

OU(PPOBUX IHCTPYMEHTIB y HaBYaAbLHUHI
Oporec i IAKPECAIOIOTh  HEOOXiIHICTh
IIOEMHAHHS  TEXHIYHOI ¥  IemarorigyHoi

niaroroBku [14]. I.A. BepboBcbkul y CBOix
IOOCAI/PKEHHSIX aHaAidye Cy4JacHHM cTaH
BrpoBamkeHHs [KT y mpodeciiiny migabHICTD
BHKAQIAYIB 3BO gyepes po3rasn
TEOPETUYHUX 3acaZl PO3BUTKY IU(PPOBOL
TPaMOTHOCTI Ta PoAi IIMPPOBUX TEXHOAOTIH ¥
npodeciiiHiii MArOTOBLI BUKAQAYIB [OAS
migBUILIEHHS X e(DeKTUBHOCTI Ta aarrTaltii B
yMoBax mudpoBizallii  ocBiTH. ABTOpP
IIiIKPECAIOE Ha BasKAMBOCTI CHCTEMHOIO
PO3BUTKY LMQPPOBUX KOMIIETEHTHOCTEY i
3aCTOCYBaHHdA IHHOBALiMHUX ITU(PPOBUX
pillleHb B OCBITHBOMY IIPOIIECI Ta yIIpaBAIHHI
OCBITHIMH pecypcamu [2-4; 18].

Y MiXKHapoOHOMY BHMIipi Ba>KAUBY POAb
Bigirpae IIPOEKT dComFra (Digital
Competence Framework for Ukrainian
Teachers and Other Citizens), peasizoBanuii
y MexKax IporpaMu Erasmus+,
CIIPSIMOBaHHUH Ha afallTallil0o €BPOIIEHCHKIX
U(PPOBUX PaMOK Al YKPATHCHKUX OCBITSIH
Ta TPOMajsH, CTBopeHHs Mepeski DC-odiciB
i po3pobaeHHA [UQPPOBUX HABYAABHUX

MOIyAiB. Y CBOIO depry, rmaardopma
"Misg.OcsBita" (Diia.Education),
3ar09aTKOBaHA Ha OCHOBI IIOIEPEIHBOTO

npoekty "Hig.lludpoBa ocpita", 3abe3nedye
OHAAMH-ZIOCTYII [0 OCBITHIX cepiaaiB,
IHTEPAKTHUBHUX CHMYASITOPIiB, TECTIB Ha
3pazok 'lludporpam” i crasa OCHOBOIO
Mepexi IHU(MPOBUX OCBiTHIX XabiB, mOe
TpOMaJsgHM, 30KpeMa ¥ BHUKAa[adi, MOXYTb
06e301AaTHO PO3BUBATHU IIM(PPOBI HABUYKH.

BuzirneHHs  HeBHpillleHHX  paHilne
YaCTHH 3araAbHOI IIPOOAEMH, SKHM
IPHCBAYYETBCA cTaTTdA. [lompu 3HAYHY
KIABKICTB JOOCAIZKEHD, IPUCBSIIYEHHUX
1 poBi3arlii OCBITH Ta PO3BUTKY IU(PPOBUX
KOMIIETEHTHOCTEH II€aroriyHNUX i HayKOBO-
TIeJaroriyHUX IpalliBHUKIB, HU3Ka acCIleKTiB
3aAUIIAETEC  HEOOCTATHHO BHCBITAEHOIO.
Hacammepen izmeTbcsi Tpo Po3pUB  Mik
HOPMaTUBHHMHU BHMOT'aMHU 138(0)i (0]
Bukopucranua IKT y Buimifi ocBiTi Ta
peasbHHM piBHEM IIM(POBOi TOTOBHOCTI
BUKAQIA4iB, 30KpeMa IIpo Te, B AKi¥ Mipi
3aKOHO/I@BYi Ta CTparTeriydHi [JOKYMEHTHU
TPaHCPOPMYIOTECS B IHCTUTYIIHHI TTOAITHKH
Ta  KOHKPETHI IIpaKTHUKH  oOpraHisariii
HaB4YaHHS. Y HAQYKOBOMY OUCKYPCi ITOKU 1110
0oOMEKEeHO  IIPEICTAaBAEHO  KOMIIAEKCHUH
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limited comprehensive analysis of the
impact of state digital platforms (such as
"Diia.Osvita") and international projects
(dComFra) on the daily professional
activities of higher education teachers,
particularly in terms of long-term changes
in educational design, assessment and
student interaction.

The issues of consistency between the
European  frameworks for digital
competences (DigCompEdu, DigComp)
and Ukrainian professional standards for
higher education teachers, as well as the
mechanisms for integrating the results of
self-diagnosis and certification of digital
skills into the system of attestation and
internal quality assurance in education,

remain under-researched. The
relationship  between  organisational,
psychological and methodological

barriers to the use of ICT and teachers'
motivational strategies aimed at updating
their own digital profile requires further
study. Another important issue is
regional and institutional differences in
access to digital infrastructure and
support, which often determine the
actual range of digital practices available
at different universities.

Aim of the research. The article aims to
analyse the current state of ICT
implementation in the professional
activities of higher education teachers in
Ukraine, to clarify the role of regulatory
and legal frameworks, national and
international initiatives in the formation of
digital competencies of pedagogical and
scientific-pedagogical workers, as well as to
identify key opportunities and challenges
accompanying the digital transformation of

the educational process. Particular
attention is paid to assessing the potential
of the dComFra project and the
"Diia.Osvita" platform as tools for

improving the digital readiness of teachers
and expanding their opportunities to use
ICT to improve the quality of educational
activities.

Research methods. To achieve the
research objective, a set of complementary

methods was used to ensure a
comprehensive analysis of the
phenomenon. Theoretical methods
(analysis, synthesis, generalisation,

aHaai3 BIIAMBY [€p3KaBHHUX IIHU(PPOBUX
maargopMm  (trakmx gk "dig.Ocsira") i
MickHapogHux IHpoekTiB (dComFra) =Ha
LHIOAEHHY npodpecifiny [iSIABHICTD
BUKAanagiB  3BO, 30kpema 3 TIIOTASDY
TPUBaAUX 3MiH B OCBITHHROMY [uU3aiiHi,
OLIIHIOBaHHI Ta CTYAEHTCBHKIN B3a€EMO/Iii.

MaaomocaiiKeHUMU 3aANIIAIOTHCS
IIUTAHHSA Y3TO/KEHOCTI MixK €BPOIIeHCHKUMU
paMKaMy  IU(POBHUX  KOMIIETEHTHOCTEH

(DigCompEdu, DigComp) Ta ykpaiHCBKMMH

npodpecifHUMH ~ cTaHAapTaMH  BHKA3JQ4da
3BO, a TakoX MeExXaHi3MH iHTerpartii
pe3yAbBTaTIB caMoIiaTHOCTUKHU u

ceprudikanii 1MpPPOBUX HABUYOK Yy CUCTEMY
arecrallii Ta BHYTPIIIHLOTO 3a0e3IeYeHHS
aKoCTi  ocBiTu. IloTpebye  moOOAABIIIOTO
BUBYEHHS B3a€EMO3B’I30K MixK
OpraHi3alliiHUMH, TIICUXOAOTTYHHUMH 154
METOOUYHUMH Oap’epaMu y BHKOPHUCTaAHHI
IKT Ta MOTHUBaLlilHUMH  CTpaTerisMu
BUKAQIQYiB, CIIPSIMOBAHUMU Ha OHOBAEHHS
BAACHOTO I1HppoBoro npodisto. BazkauBum €
TaKOK IUTAHHA perioHaAbHUX i
IHCTUTYIIWHUX BIAMIHHOCTEH y AOCTYII MO0
1 poBoi iHPPACTPYKTYPH H IMATPUMKH, SIKi

4acTO  BU3HAYAIOTL PEAABHUH  CIIEKTP
JOCTYITHUX ITMQPOBUX TIPAKTHK y PI3HUX
YHiBEpCHUTETaX.

MeTra crarri. Meroro crarti €
KOMIIAEKCHHUM aHaai3 Cy4acHOITO CTaHy
BIIPOBaI2KCHHA iH(bopMarlifHo-

KOMYHIKAIlIfHUX TEXHOAOTiH y IpodeciiiHy
OIFABHICTE BHKAQAYIB 3aKAaiB BHIIOL
OCBiTH YkpaiHy, 3’dCyBaHHSI poai
HOPMAaTHUBHO-IIPABOBUX 3acam,
HaIliOHAABHHUX Ta MIiXKHAPOAHUX iHIIIaTHUB y
dopmyBaHHI TTUPPOBUX KOMIIETEHTHOCTEH
IeJaroriyHuX Ta HayKOBO-IIeJAaroTiYHUX
IpPalliBHUKIB, a TaKOoX  BH3HAYEHHS
KAIOYOBUX MOKAHUBOCTEH 1 BHKAUKIB, IIIO
CYIIPOBOKYIOTH ITH(PPOBY TpaHCchopMallito
ocBiTHROTO T1porecy. OcobauBa yBara
OpUOiA€HA OIUHIN IIOTEHIlaAy IIPOEKTY
dComFra Tta mnaardopmu "[ig.Ocsita" gk
IHCTPYMEHTIB HiIBUILIEHHS 1HppoBoOi
TOTOBHOCTI BHKAQA4YiB i PO3IINPEHHS IXHIX
MoxkamBocTell y BukopucranHi IKT paa
IMiIBUIIIEHHA IKOCTI OCBITHBOI JIFALHOCTI.
MeToaH mocaiameHHsA. [Iad MOCATHEHHSA
MEeTU [OCAI/IKEHHS 3aCTOCOBAHO KOMIIAEKC
B3a€MO/JOIIOBHIOBAABHUX METO/IIB, 110
3a0e3rneyrAr BCeOIUHME aHaai3 gBHINA.
TeopernyHi Meromu  (aHaai3, cuHTE3,
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systematisation) were used to study the
works of domestic and foreign authors on
the digital competence of teachers, models
of digitalisation of higher education and the
functioning of digital platforms, as well as
to identify the main conceptual approaches
to the use of ICT in the professional
activities of teachers. Regulatory and legal
analysis made it possible to clarify the
content and direction of laws, strategies,
and concepts that regulate the digital
transformation of education and define the
requirements for the digital educational
environment of higher education
institutions and the digital competencies of
teachers.

A comparative and analytical method
was used to compare the provisions of the
European DigCompEdu framework,
models developed within the dComkFra
project, and national approaches to the
development of digital competences of
teaching staff. Content analysis of the
information resources of the «Diia.Osvita»
platform and related materials (including
descriptions of digital education hubs,
educational series, and tests) made it
possible to outline the structure, target
audiences, and potential impact of the
platform on the professional development
of teachers. Elements of structural and
functional analysis were used to establish
the relationship between regulatory
requirements, institutional support,
individual motivation of teachers, and the
actual practice of implementing ICT in their
professional activities.

The combined use of these methods
ensured the reliability and validity of the
results and also made it possible to form a
coherent picture of the current state of
digitalisation in the activities of higher
education teachers.

Results and discussion. The current
state of ICT implementation in the
activities of Ukrainian higher education
institution teachers is characterised by a
transition from sporadic use of digital
tools to more systematic and professional
application. Research by O.V. Fonariuk,
V.S. Ulyanova and N.V. Partiko shows
that over 80% of teachers have a positive
attitude towards digital technologies and
e-learning, which reflects the established

y3araabHEHH, cucreMaTHU3allisi)
BUKOPHUCTAHO [IAS OIIpallloBaHHA IIpallb
BITYM3HSIHUX 1 3apyOi>KHUX aBTOPIB IIOZO0
UpoBoi  KOMIIETEHTHOCTI  BHKA3aa4a,
Momaeaedt 1mdpoBizallii BHIIOI OCBiTH Ta
YHKIIIOHYBaHHA IU(PPOBUX MAAT(OPM, a
TAKOXK JIAd BHOKPEMAEHHS  OCHOBHHUX
KOHIIETITyaAbHHUX ITiIXO/IiB 10 BUKOPUCTAHHS
IKT y mpodpeciiiHiii misIABHOCTI ITeJaroris.
HopmaTuBHO-TIpaBOBHM aHaai3 OaB 3MOTY
3’dicyBaTH 3MICT i CHPAMOBAHICTL 3aKOHIB,
CTpaTerTiii Ta KOHIIEMIIH, 9Ki PErAaMeHTYIOTh
TP POBY TpaHcOPMAITifO OCBITH,
BU3HA4YAIOTh BHUMOTM 710 LM POBOIO
ocBiTHROTO cepenoBuiia 3BO Ta mudpoBUx
KOMIIETEHTHOCTEH BUKAQIAYiB.
[TopiBHAABHO-aHAAITUYHUH METO/,
3aCTOCOBAHO [ASI CITiBCTABAEHHS IIOAOKEHD
€BPOIIENCHKO]I paMKHu DigCompkEdu,
MozeAeH, PO3POOACHUX Y MeXKaxX IIPOEKTY
dComFra, Ta HalliOHAABHHX IIAXOMIB 10
PO3BUTKY ILM(PPOBUX  KOMIIETEHTHOCTEH
TIeJaroriyHuX ITPalliBHUKIB. KOHTeHT-aHaAi3
inpopMmalitHux  pecypciB naaTdgopmu
"Mig.OcBita" Ta CyIIyTHIX MaTepiaaiB (y TOMY
4MCAl ONMHCIB ITM(PPOBUX OCBITHIX XaliB,
OCBITHIX cepiaaiB i TECTiB) JaB MOXKAUBICTH
OKPECAUTH CTPYKTYpPY, LIABOBI ayguTopii #

MHOTEHIIHHUNE  BOAMB  mAaTdopMH  Ha
npodpeciitHmi PO3BUTOK BUKAQIAYiB.
EaemenTH CTPYKTYPHO-(PYHKITIOHAABHOTO

aHaAidy BHKOPHCTAHO [OAS BCTAHOBAEHHS
B3a€MO3B’I3KY MixK HOPMaTUBHUMU
BUMOraMH, IHCTUTYIIMHOIO MHiATPUMKOIO,
IHWBIAyaAbHOIO MOTHBALII€I0 BUKAQAYIB Ta
pPeaabHOIO IIPaKTUKOI0 BrpoBakeHHs IKT y
ixHIO IIpopeciiHy MisIABHICTE.

KoMmrinekcHe BUKOPUCTAHHS 3a3Ha4YeHHX

METO/IiB 3a0€e3MeYrA0 00’ €KTHBHICTb,
TAMOMHY Ta  CHCTEMHICTHP  OTPUMAaHHX
pesyAbTaTiB, a TakKoXK Oan0  3MOTy

chopMyBaTH y3ro3KEHY KAPTUHY CydaCHOTO
cTaHy IU(POBI3allii AiFABHOCTI BUKAQIAYIB
3aKAaJIiB BUIIIOI OCBITH.

Buxaan OCHOBHOTO MaTepiaay.
CyuacHuii cran BrpoBamkeHHd IKT vy
MIFABHICTE BUKAQAA4YiB yKpaiHncekux 3BO

XapaKTepU3yETHCI IepexoaoM Bin
CHUTYyaTHBHOIO  3aCTOCYBaHHsS  OKPEMHX
oupPoOBUX  IHCTPYMEHTIB 10 OiAbII

CHCTEMHOIO0 ¥ IpodeciiiHO OPi€HTOBAHOTO X
BUKOPUCTAHHS. [ocaimreHHs
O.B. donap1oK, B.C. YabauoBoi Ta
H.B. IlapTuko 3acBiguyioTh, 110 n1oHaa 30%
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demand for the modernisation of teaching
methods and the expansion of their own
digital competence [15]. A number of
studies emphasise the increase in the
effectiveness of students' learning
activities under conditions of systematic
use of ICT, in particular, a noticeable
increase in the effectiveness of the
educational  process compared to
exclusively traditional forms.

The COVID-19 pandemic and martial
law had a significant impact on the
dynamics of the digitalisation of teaching
activities, forcing higher education
institutions to quickly reorganise the
organisation of learning, massively apply

distance and blended formats, and
provide backup channels of
communication and access to

educational resources. In conditions of
limited access to physical infrastructure,
digital technologies became the basis for
maintaining the continuity of the
educational process, which, on the one
hand, catalysed the development of
digital skills among a significant
proportion of teachers, and on the other
hand, exacerbated the problems of
technical, organisational and
psychological barriers.

The professional activity of a teacher in
the context of digital transformation is built
around several key components:
educational, methodological, scientific,
and organisational and managerial. In the
educational sphere, ICT is used to design
and implement e-courses, apply learning
management systems, create interactive
lessons, and organise synchronous and
asynchronous interaction with students. In
the methodological sphere, digital tools
enable the development of modern teaching
materials, electronic textbooks,
multimedia content, interactive tasks, and
tests. Teachers' scientific activities are
complemented using electronic libraries,
scientometric databases, scientific
communication tools, and analytical
services. The organisational and
management component is based on the
use of electronic document management,
information and analytical systems, digital
services for monitoring the quality of
education and planning the educational

BUKAQAYiB TMO3UTHBHO CTaBAATBCA [0
U(POBUX TEXHOAOTIH Ta EAEKTPOHHOIO
HaB4YaHHd, III0 Bimobpaxkae cdopMoBaHUH
3arIuT Ha MOJIepHi3allito METOIUK
BUKAQ@HHA W  PO3LIMPEHHA  BAACHOL
mucpoBoi  KoMmIreTeHTHOCTI [15]. Y  Humami
poGiT OiIKPECAIOETHCS 3pPOCTaHHS
PE3YABTATUBHOCTI HAaBYaAbHOI AiSABHOCTI
CTyLEHTIB 3a YMOB CHUCTEMHOIO
3acrocyBaHHsa IKT, 3okpema #Haerbcd mpo
IoMiTHe iABUIIIEHHS e(peKTHUBHOCTI
OCBITHBOTO ITPOLIECY ITOPIBHSIHO 3 BHUKAIOYHO
TPaAULIHUMHU (hopMaMU.

IcroTHui BIIAMB Ha OUHaMIKY
mudpoBizamii  BHKAQOAIIBKOI  MisIABHOCTI
Maau naHaemia COVID-19 Ta BoeHHU cTaH,
gaki 3mycuan 3BO B KOpPOTKI TepMiHH
IIepeHaAallITyBaTH OpraHisallilo HaB4YaHHS,
MacoBO  3aCTOCyBaTH  MOUCTAHINNHI Ta
3Minradi ¢popmatH, 3abe3rneduTH pe3epBHi
KaHaAW KoOMyHiKailii ¥ gocrymy 10
HaBYaABHUX pecypciB. B yMoBax
o6MeKeHOTO JOCTyIly MO dizrunoi
iHppacTpyKTypu came IH@POBi TEXHOAOTI
crasu OCHOBOIO HiITpUMaHHA
0Oe3repepBHOCTI OCBITHBOTO IIPOIIECY, IIO, 3
omHoro OOKy, KaTaaidyBaaO0 PO3BHUTOK
IU(POBHUX HABHYOK 3HAYHOI YaCTUHU
BUKAQAYiB, a 3 IHIIOTO — 3aroCTPHUAO
OpobAeMU TEXHIYHMX, OpraHizalifiHux i
TICUXOAOTIYHHUX Oap’epiB.

[Ipodoecitina MOiIABHICTL BHKAQ/Ia4a B
yMOBax 1rdopoBoi TpaHchopMartii
BUOYIOBYETHCSI HABKOAO KIABKOX OCHOBHMX
KOMIIOHEHTIB: HaBYaABHOI, METOIMYHOI,
HAYKOBOI Ta OpraHizarlifHO-yIIpaBAiHCBEKOI. Y
HaBuasbHIN maonwHi IKT BHKOPHCTOBYIOTECH
[AST TIPOEKTYBAHHS M peaaisallii eAEKTPOHHIX

KypCiB, 3aCTOCYBaHHSI CUCTEM VIIPaBAIHHS
HaBYAHHSM, CTBOPEHHSI  iHTEPAKTUBHHX
3aHATD, opranizartii CUHXPOHHOI Ta

aCHMHXPOHHOI B3aeMomii 3i crymeHTamMu. Y

MeToquuHiE cdepi 1mppoBi IHCTPYMEHTHU
3a0e3Me4yIoTh PO3pOOAEHHS Cy4aCHHX
HaBYaAABHO-METOUYHIX Marepiaais,

E€AEKTPOHHUX MiPYIHUKIB, MyABTUMEIIHHOIO
KOHTEHTY, IHTE€paKTHUBHIX 3aBIaHb i TECTiB.
HaykoBa IIFIABHICTD BHUKAQIQYiB
JIOTIOBHIOETHCSI BUKOPHUCTAHHSIM €ACKTPOHHUX
6i0aioTEK, HAYKOMETPHUYHHUX 0623, IHCTPYMEHTIB
HAyKOBOI KOMYyHIKAIlii Ta  aHaAITUIHHX
CEpPBICIB. OpranizaiifHo-yIIpaBAiIHCEKUHY
KOMIIOHEHT IPYHTYETHCS Ha BHKOPHCTAHHI
€AEKTPOHHOI'O JOKYMEHTOODIrY,
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process [2; 4]. Table 1 summarises the | iHdopmarifiHO-aHAAITHYIHIX cHUCTEM,
main areas of ICT use in the professional | 1ppoBHX cepBICIB MOHITOPHUHIY SKOCTi
activities of higher education institution | ocitu " IIAAHYBaHHS HaBYaABHOIO
teachers. nporecy [2; 4]. Y Tabawmi 1 y3arasbHeHO
OCHOBHI Hampamu BukopucranHd IKT vy
rpodpecitiHiii misiabHOCTI BuKAaaadiB 3BO.
Table 1
Main areas of ICT use in the professional activities of higher education teachers
Component of
professional Typical digital tools | Approximate level | Common barriers to
activity of a and services of implementation ICT use
teacher
learning management medium to high lack of time to develop
. s systems (LMS), video courses, overload,
Teaching activities .
conferencing, e- unequal access to
courses, online tests technology
Interactive task medium limited methodological
Methodological builders, multimedia support, lack of
activities creation tools, cloud established models
storage
electronic libraries, medium uneven ICT training,
scientometric limited access to certain
Scientific activities | databases, resources
bibliography
management systems
electronic document low — medium technical limitations,
Organisational and | management, lack of unified
managerial schedules, electronic platforms within higher
activities journals, analytical education institutions
panels

As can be seen from the table, the
highest level of ICT integration is observed
in educational activities, where digital tools
have become a common element in the
organisation of the educational process,
while the organisational and managerial
components remain less digitised due to
infrastructure and regulatory constraints.

The national regulatory framework
provides the necessary foundation for the
digitisation of higher education and defines
digital competence as one of the key
characteristics of a modern teacher. The
Law of Ukraine "On Education" enshrines
the right to use innovative educational
technologies, in particular ICT and e-
learning, linking their implementation to
the quality of education and the
accessibility of educational services [10].
The Law of Ukraine ‘On Higher Education’
specifies the possibilities for using distance
and blended Ilearning, which directly
depends on the level of digital competence

9k BUAHO 3 TaOAWIl, HAWBUIIMI PiBEeHb
igrerpaitii IKT criocrepiraeTbcs B HaBYaAbHiH
MFABHOCTI, m1e 1M POBi iIHCTPYMEHTH CTaAU
3BUYHHM €A€MEHTOM OpraHizallii OCBITHHOIO
IIPOLIECY, TOMl SIK OopraHi3alliiiHo-
yIIPaBAIHCBKA CKAQOBA 3aAHIIAETHCS MEHIII
I(PPOBiIZ0BaHOIO depe3 iH(PaCTPYKTYpHI H
peraaMeHTAaIlifiHi OOMe>KeHHS.

HartionaasHa HOPMAaTHUBHO-IIpaBOBa
0aza CcTBOpIOE HeOOXigHE MiAIPYHTH [OAS
nudposizanii BUIIOI OCBiTH @ BH3HaAYae
HU(pPOBY KOMIETEHTHICTH HK OOHY 3
KAIOYOBHX  XapaKTEpPUCTHUK  Cy4aCHOTO
nemarora. 3akoH YKpainu «lIpo ocBiTy»
3aKpillAIOE  IIpaBO Ha  BUKOPUCTAHHS
IHHOBAaITIHHUX OCBITHIX TEXHOAOTIH,
3okpema IKT Ta eAreKTPOHHOTO HaBYaHHSH,
IOB’SI3yI0YM iX YIPOBaKEHHA 3 SKICTIO
OCBIiTH ¥ JOCTYIIHICTIO OCBiTHIX mtocayr [10].
Y 3akoni Ykpainum "lIpo BuIly oOCBITY"

KOHKPETH30BaHO MOXKAUBOCTI
BUKOPUCTAHHS AVCTAHIIHHOI Ta 3Mill1aHOi
¢dopMm HaBYaHHH, 110 0Oe3TrocepeaHbO
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of the teaching staff
documents on the development of
education at the state policy level
emphasise the need to ensure equal access
to digital educational resources, modernise
the infrastructure of higher education
institutions, and reorient the system of
professional development for teachers
towards the development of digital skills
[11; 12].

An analysis of the content of regulatory
acts allows us to conclude that a
comprehensive legal framework for the
digital transformation of higher education
has been established at the state level.
However, the effectiveness of the
implementation of the  established
provisions depends significantly on the
implementation mechanisms at the level of

[9]. Strategic

individual universities, institutional
readiness for change, the quality of
management decisions, and human

resources. In this context, projects and
initiatives aimed at developing the digital
competencies of teaching and research
staff are of particular importance.

One of the key steps towards
systematising approaches to the
development of digital competences in
Ukraine was the dComFra (Digital
Competence Framework for Ukrainian

Teachers and Other Citizens) project,
implemented within the Erasmus+
programme. Leading Ukrainian

universities and professional associations
took part in the project, working with
European partners to develop a digital
competence framework, a set of training
modules and a network of digital
competence offices (DC offices). Specialised
DC offices equipped with modern
technology and software for training and
certification were established at the
participating universities (Table 2).

3aAEKHUTD Bing piBHS g poBoi
KOMIIETEHTHOCTI IpocpecopcrhKo-
BHKAQAIBKOTO ckAany [9]. Y crpareriyHux
JOKyMEHTaxX pPO3BUTKY OCBIiTH Ha piBHI
JEpP>KaBHOI IIOAITMKH HarOAOLIYETHCS Ha
HeoOXigHOCTi 3a0e3reueHHSI piBHOTO
JOCTYIIy IO LIM(PPOBUX OCBIiTHIX pecypciB,

MozepHizalii indpacrpykrypu 3BO Ta
mepeopieHTallii CHUCTEMH  ITiABUIIIEHHS
KBaaidikallii memaroriB Ha  PO3BHTOK

U pPoBHUX HABHUYOK [11; 12].

AHaai3 3MiCTy HOpPMAaTHBHHUX aKTiB Oa€
3MOI'y KOHCTaTyBaTH, III0 Ha [Aep:KaBHOMY
piBHI cdopMoBaHO IliAiCHE IIpaBOBE IIOAE
s mudgpoBoi  TpaHcopMmarliii  BHIIOI
ocBitTu. IIpoTe edeKTHBHICTL peaailartii
3aKpPINIA€HUX IIOAOKEHBb iICTOTHO 3aAE€XKUTh
BiL MexaHi3MiB iMIaeMeHTallii Ha piBHIi
OKpPEMUX VyHIBEPCHUTETIB, I1HCTHTYLIMHOI
TOTOBHOCTI 10 3MiH, SKOCTi YIIPaBAIHCBKUX
pillteHb Ta KaApoOBOI0 MOTEHIlaAy. Y IIEOMY

KOHTEKCTI 0CODAHBOTIO 3Ha4YeHHS
HaOyBalOThH IIPOEKTHU %4 IHIITIaTHUBH,
CIIpAMOBaHI Ha PO3BUTOK IHUQPPOBUX

KOMIIeTeHTHOCTeH IelaroTiYHUX i HAyKOBO-
IeJaroriyHuX IPalliBHUKIB.

OmgHuM i3 KAIOYOBHUX  KPOKIB [0
cucTeMaTH3allii IigxXoAiB [O0  PO3BUTKY
IIM(PPOBHX KOMIIETEHTHOCTEH B YKpaiHi craB
npoektr dComFra (Digital Competence
Framework for Ukrainian Teachers and Other
Citizens), peasizoBaHUM y Mekax IIporpaMu
Erasmus+. Y4acTb y IPOEKTI B3sIAHU ITPOBIIHI
VKpaiHCBbKi yHiBepcuTeTH Ta Ipodecitini
acomjargii, sIKi CIIABHO 3 €BPOIEHCHKUMU
HapTHEpPaMH PO3POOHAM PaMKY ITH(PPOBUX

KOMIIETEHTHOCTEH, KOMIIAEKC HaBYaAbHUX
MOOYAIB 1 cCTBopumAM  MepexKy odiciB
mucpoBHx KomrereHTHocTed (DC-odiciB).

Ha basi YHIBEPCHTETIB-yIaCHUKIB
(Tabamirg 2) Oya0 CTBOPEHO CIIElliaAi3oBaHi
DC-odpicu, ocHallleHi Cy4acHOIO TEXHIKOIO M
IporpaMHuM 3a0e3ledeHHAM AT HaBYaHHS
¥ ceprudikartii.

Table 2

Participating institutions of dComFra in Ukraine

Higher education
institution / organisation

Role in the project / involvement

Shevchenko
University of

Taras
National
Kyiv (Kyiv)

Ukrainian project
competence framework for educators, participated in the
creation of a digital platform and training modules [7]

coordinator. Developed a digital
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Kyiv National University
of Culture and Arts (Kyiv)

Project partner,

participated in the deployment of digital

competencies, creation of training modules and DC office

National Technical | One of the participating Ukrainian universities where the
University ‘Kharkiv | developed system of digital competencies was implemented
Polytechnic Institute’ | [7]

(Kharkiv)

Kharkiv National | The project was implemented through its Department of
University of Radio | Systems Engineering; a laboratory/DC office for the

Electronics (Kharkiv)
the basis of this

formation and development of digital skills was created on

institution [16]

Donetsk National | Participated as a Ukrainian partner in the dComFra
Technical University | project [7]

(Pokrovsk/ relocated

university)

Yuriy Fedkovych | One of the partner universities that joined the development
Chernivtsi National | and implementation of digital competencies under
University (Chernivtsi) dComFra [7]

Kremenchuk  Mykhailo | As part of the project, equipment was received and a DC
Ostrohradskyi National | office was created for the development of digital

University (Kremenchuk) | competencies [8]

Ukrainian Association of
IT Professionals

Representative

digital

of the IT community, implementation

partners: participated in the preparation of the concept of
competencies,
certification within the framework of dComFra [7]

provided expert support and

In addition, the consortium also
included foreign universities from EU
countries, but Ukrainian higher education
institutions and  organisations  are
particularly important in the context of the
Ukrainian system.

DC offices have introduced professional
development programmes for teachers and
administrative staff, organised courses for
various target groups, and conducted

certification according to international
standards. @ The implementation  of
dComFra resulted not only in the

development of a structured model of

digital competencies, but also in the
emergence of a comprehensive
infrastructure to support the digital

development of teaching staff, which
contributes to the harmonisation of the
Ukrainian educational space with the
European framework for digital literacy.

A logical continuation of these initiatives
was the creation of the national platform
"Diia.Osvita", which plays an important
role in shaping the digital competence of
citizens, including teachers of higher

KpiMm TOro, 70 KOHCOPLIiyMy BXOAHAU
TAKOIK 3apyOixkHi yHiBepcuTeTH 3 Kpain €C,
ane [ad KOHTEKCTY YKPaiHCBKOI CHCTEMH
BaxKAWBI caMe yKpaiHnceKi 3BO # opraxizariii.

Y DC-odicax 3anpoBafizKEHO MIpoTrpaMu
OigBUILEHHS KBaaidikarllil nasg BUKAagadiB
Ta aaIMiHICTPaTHUBHOIO II€pCOHAaAY,
OpPraHi30BaHO KYPCH [AS Pi3HUX IIIABOBUX
rpyn, IpPOBOAUTBHCA cepTHdiKalliga 3a
MiXKHapOAHUMU CTaHIapTaMHU.
PesyapTaToMm peaaizanii dComFra craao He
AUIIIe PO3POOAEHHS CTPYKTYPOBAHOI MOIEAi
nudpPoBUX KOMIIETEHTHOCTEM, a ¥ ImogBa

miaicHOi  iH(paCTPYKTypHU HiATPUMKU
HHU(PPOBOTO PO3BUTKY IeJaroriyHux
OpaliBHUKIB, III0 CIpUsE TrapMOHi3allii
YKpPaiHCBKOIO OCBITHBOIO IIPOCTOPY 3
€BPOIIEUCBKUMHU paMKamMu I poBoi
TPaMOTHOCTI.

AOTIYHUM TIPOIOBKEHHAM TaKUX iHIITiaTUB
CTaa0 CTBOPEHHSI HAIliOHAABHOI MAaT(OPMH
"Mis.OcBiTa", gKa Bidirpac BaKAUBY POAb Y
dopmyBaHHI  ITU(PPOBOI  KOMIIETEHTHOCTI
TPOMAaJIsH, Y TOMY YHCAI BUKAQZIAYiB 3aKAAIIB
Bumoi  ocitu. [laardopma  mporoHye
IIUPOKUH CIIEKTP OCBITHIX cepiaais,
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education institutions. The platform offers
a wide range of educational series,
interactive courses, tests and guides aimed
at mastering basic and advanced digital
skills, the principles of cyber hygiene, safe
online behaviour, the use of cloud services,
and digital tools for learning and
management. The content of the courses is
aligned with the digital competence
framework, which makes it possible to
build individual development trajectories
and obtain official confirmation of ICT
competence levels based on test results [6;
19]. Thus, higher education institution
teachers can not only assess their own level
of ICT competence, but also immediately
take the courses recommended for self-
improvement.

The "Diia.Osvita" platform offers courses
on various topics that directly affect the
ICT competencies of educators. For
example, educational series include
materials on organising online learning
and building a learning environment, etc.
The description of one such course
explicitly states that it develops digital
competencies alongside other pedagogical
skills [6]. Along with the series, the
platform offers numerous guides and
trainers - practical manuals and
simulators that show how to apply ICT
tools in practice (for example, regarding
cybersecurity or mastering Google and
Microsoft services). To increase motivation,
the platform provides assessment and
certification tests: after completing a
course, you can take a test and receive an
official certificate. All completions and
certificates are stored in the wuser's
personal account ("My Education"), which
allows you to track your progress. In
particular, European Credit Transfer
System (ECTS) credits are awarded for
completing the platform's courses — one of
the courses awards a certificate for 0.2
ECTS credits [19]. This is important for
higher education institution teachers, as
such certificates can be taken into account
when  confirming  qualifications or
undergoing accreditation.

While studying at digital hubs (e.g.,
libraries), teachers can take "Diia.Osvita"
courses, completing specially designed
training series and test programmes. The

IHTepaKTUBHUX KypcCiB, TecTiB 1 raiimiB,
CIIPIMOBaHMX Ha OCBOEHHsS 0a3oBHUX i
IIPOCYHYTHUX ILM(PPOBUX HABUYOK, 3acal
KibepririeHu, 6e3neyHoi MOBEAiHKY B MEPexKi,
BUKOPHCTAHHSI XMapHHX CEPBICIB, IIM(PPOBUX
IHCTPYMEHTIB [IAd HaB4YaHHS Ta yIIPABAIHHS.
3MicT KypcCiB y3roKEHO 3 PAMKOI0 ITHU(PPOBHX
KOMIIETEHTHOCTEH, 1110 [Ja€ MOKAUBICTH
OyoyBaTH iHOUBIAyaAbHI TPAEKTOPIl PO3BUTKY
Ta OTpUMyBatH oOQillifiHe ITiATBEpPIKEHHI
piBast IKT-KOMITETEHTHOCTiI 3a pe3yAbTaTamMu
TecTyBaHH4 [0; 19]. TakuM 4YMHOM, BUKAaA4
3BO MozKe He AUIIIE OLIHUTHU BAACHUH pPiBEHb
IKT-komrieTeHTHOCTI, a ¥ oOpady IIPOUTHU
PEKOMEHIOBaHI  [ASl ~ CaMOBIOCKOHAACHHS
KyPCH.

[Taatrdopma "dis.OcBiTa" OXOIIAIOE KypCH
pi3HOI TeMaTHWKH, IO Oe3nocepenHbo
BIAMBatoTh Ha IKT-KOMIIETEHTHOCTI OCBITSH.
Hampukaazn, cepex ocCBiTHIX cepiaaiB €
MaTepiaan 3 opradizallii oHaalH-HaBYaHHS
Ta [O0OYZIOBU HABYAABHOIO CEpPEIOBUIIA
TOILIO. B omnmci o4HOTO 3 TAKUX KYPCiB IIPSIMO
3a3Ha4e€HoO, III0 BiH pO3BHUBAE BMIiHHSI
BOAOMITH IIM(PPOBUMH KOMIIETE€HTHOCTSIMH
pazom i3 IHIITUMU IeJaroriYHUMU
HaBuukaMmHu [6]. Ilopsan i3 cepianamu Ha
naaTdopMi OOCTYITHI YMCA€HHI radau Ta

TPEHaxKepH — IIPaKTUYHI IIOCIOHUKU Ta
CHUMYASITOPH, SKi [I0OKa3yIOTh, SIK
3acrocyBatu IKT-iHCTpyMeHTH Ha IPaKTHIL
(HamIpuKAam, IIOMO0  KibepbOesreku — 9u

ortaHyBaHHS cepBiciB Google i Microsoft).
dasa migBumieHHs MoTHUBaLii maardopma
HaJa€ OL[iHHO-CepTHuQIKAaIifHI TeCTH: ITiCAS
IIPOXO/IKEHHSA KypCy MOZXKHAa CKAACTH TECT i
orpuMatu odiuiinuii ceprudikar. Yci
IIPOXOKEHHS ¥ cepTudikaTH 30epiraroThcs
B ocobuctoMy KabiHeTi kopuctyBada ("Mos

ocBiTa'), III0 [03BOASIE BiICAITKOBYBaTH
mporpec. 30KpeMa, 3a OCBOEHHS KypCiB
naaTopMHu BUIAIOTHCS €BPOIIEHCHKI

kpenutHi ommuuili (EKTC) - 3a omunum 3
KypciB BuaaeTrbcsa ceptudikar Ha 0,2
€KTC [19]. Lle BaxkAWBO A BUKAQIAYIB
3BO, amke Taki cepTudikaTH MOXKYTb
BpaxoByBaTHCH IIpH HiATBEPIKEHH]
KBaaihikallil 9¥ MpoXo3KeHHI aKpeaIuTallii.

[Tim yac HaBYaHHA Ha ITU(QPPOBUX Xabax
(Hammpukaan, 1ipm OibaioTekax) BHKAamadi
MOXKyYTb omnaHoByBaTH Kypcu "[is.Ocsita’,
IIPOXO/ISTIU CITEIliaAbHO PO3POO0AEHI HaBYAABHI
cepiaam i1 TectroBi mporpamu. JlocBim
VYaCHUKIB Takux xabiB IOKasye, IO
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experience of participants in such hubs
shows that taking these courses helps
teachers quickly master modern digital
tools. In particular, after completing the
courses, they successfully use interactive
learning platforms, create multimedia
content for lectures, interactive tasks, and
gamification elements, which increases
student engagement and the quality of the
learning process. In addition, the platform
includes courses on Internet safety and
cyber hygiene (which is extremely
important for any teacher who works with
data and online resources). Thanks to self-
paced learning at a convenient pace on a
smartphone or computer, educators can
update their ICT skills without being tied to
a work schedule.

Despite active wupgrades to digital
infrastructure and expanded
opportunities for professional
development, the introduction of ICT into
the work of higher education teachers
remains a process accompanied by a
number of systemic challenges. One of
the key factors is the uneven development
of digital competencies among teaching
and research staff: some teachers are
confident in using basic digital services,
but experience difficulties in building a
holistic digital learning environment,
integrating different platforms, and using
cloud technologies and analytical tools.
As a result, the potential of modern ICT is
only partially realised and does not
always translate into measurable
improvements in the quality of the
educational process.

A significant barrier is the overload of
teachers with organisational,
methodological and administrative tasks,
which limits their opportunities to master
new digital technologies. The significant
amount of accompanying documentation,

participation in  project activities,
preparation of reports and other
functional duties reduce the time

resources necessary for the meaningful
implementation of ICT in the educational
process. In such conditions, digital
technologies are often perceived as an
additional burden rather than a tool for
optimising and improving the
effectiveness of professional activities.

IIPOXO/KEHHA TaKHX KypCiB moroMarae
BuKAagadaM 3BO 1mIBHOKO OCBOIOBATH
cydyacHi 1mdpoBi iHCTpyMeHTH. 30Kpema,
Imicad 3aBepIIEHHd KypCiB BOHM YCIIIITHO
BHKOPHUCTOBYIOTb IHTEPAKTUBHI HaBYaAbHI
mAaTPOPMHU, CTBOPIOIOTH MYyABTHUMEIiHHUH
KOHTEHT JIASI AEKITiH, iIHTepaKTUBHI 3aBOaHHS
Ta €AeMeHTH reiMidiikartii, 1o migBUIIYe
3aAyYEHICTh CTYIAEHTIB 1 SIKICTb HAaBYAABHOIO
rnporecy. Kpim Toro, maardopma BKAIOYaE
KypcHu 3 6e3rieku B [HTepHeTi Ta Kidepririenu
(0 BKpail BaXXAUBO [Ad  Oyab-SIKOTO
BUKAQAQ4a, SKUM IIpaloe 3 [JaHUMH U
OHAAMH-pecypcamy). 3aBAgKN CaMOCTiHOMY
HaBYAHHIO y 3PpyYHOMY TEMIIi Ha CMapT¢OHi
qu KOMIT'FOTepi 1e1aroru MOZKYTb
oHOBAIOBaTu cBOIO IKT-kKoMmeTeHTHICTH 6e3
IIPUB I3KH 10 pobodoro rpadiky.

[Tompy aKTHWBHE OHOBAEHHS IM(PPOBOL
iH(ppacTpyKTYypH TQ PO3IIHPEHHSI
MOZKAMBOCTEH [OAS TTPOQECITHOTO PO3BUTKY,
BrpoBaKeHHs KT y HigApHICTHE BUKAQIAYiB
3aKAQIB BHIIOI OCBITH  3aAHIIIAETHCS
IIPOLIECOM, IO CYIIPOBOZKYETHCH HHU3KOIO
CHUCTEMHHX BHUKAUKIB. OJHUM i3 KAIOYOBHX
YHMHHUKIB € HEPIBHOMipHICTE CPOPMOBAHOCTI
ITUPPOBUX KOMIIETEHTHOCTEH cepern
IIEJATOTIYHUX Ta  HayKOBO-IIEAATOTTYHUX
IpalliBHUKIB: YaCTHHA BUKAQIa4iB YIIEBHEHO
pairoe 3 6a30BUMU 1IH(PPOBUMHU CEpBiCaMH,
OIHAK BidyBa€ TPYAHOL IIig 9ac no0ya0BH
IIiAICHOTO 11(PPOBOTO HaBYaABHOIO
CepenoBHIIla, iHTerpalli pi3HUX IIAAT(OPM,
BUKOPHUCTAHHS XMAapPHUX  TEXHOAOTIH i
aHAAITHYHUX IHCTPYMEHTIB. YHACAIZIOK ITHOTO
noreHiaa cydacHux IKT  peaaisyerncs
YaCTKOBO ¥ He 3aBKIU TPaHCHPOPMYETLCH Y
BHMipIOBaHe IIOKpPAIIIEHHS SIKOCTi OCBITHBOTO

IIPOLIECY.

CyrTeBUM bap’epoMm BUCTYyTIA€E
mepeBaHTaXKEHICTh BHUKAQIA4iB
opraHizalifHo-MeTOJUIHUMH Ta
aAMIiHICTPATUBHUMH  3aBOAHHSMHU,  dKa
o0MeRye  MOXKAWMBOCTI  JIA  SIKICHOTO

OITaHyBaHHS HOBUX IU(PPOBUX TEXHOAOTIH.
3Haunuél o6cAr CyIIpoBiHOI JTOKyMeHTallil,
y4acTb V IPOEKTHIN MiSIABHOCTI, MiATOTOBKA
3BITIB Ta iHHI (PyHKIiOHaABHI 00OB’I13KH
3BYZKYIOTh YaCOBHH PeCypc, HEOOXIMHUH OAs
ocmucaeHoro  BopoBamkeHHss  IKT y
HaBYaABHHNM IIpolec. Y TakKuxX YMOBax
TU(PPOBi TEXHOAOTII HEPIAKO CIIPUHAMAIOTHECS
dK [ONATKOBE HaBaHTaXKEHHd, a He SK
IHCTPYMEHT OITHUMi3alli ¥ [IiABUIIIEHHS
epeKTUBHOCTI TPpodeCiiiHOI MiTABHOCTI.
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An equally significant problem is the
uneven access to modern technical
equipment, stable internet connection and
licensed software. Some teachers work in
conditions  where the institutional
infrastructure does not allow for the full
use of digital methods and resources. In
such cases, the success of digital
transformation depends not only on the
personal readiness of teachers, but also on
the ability of the educational institution to
create the necessary material and technical
conditions.

A significant factor complicating the
integration of ICT into the professional
activities of teachers is the lack of
comprehensive methodological support
focused on the specifics of higher
education. Many educators feel the need
for systematic recommendations on
choosing the optimal digital tools for
different types of educational tasks,
examples of effective models for organising
the educational process in a digital
environment, and scenarios for integrating
ICT into traditional forms of learning.
Without such support, digital tools are
mostly used in a fragmented way and do
not become an integral part of pedagogical
design.

The psychological component also plays
a significant role in the process of digital
transformation. Some teachers are wary of
the profound changes in the content and
forms of professional activity associated
with the transition to digital formats,
fearing the loss of their familiar roles, a
decline in interpersonal interaction with
students, or risks related to digital
security. The lack of long-term and
consistent support in the development of
digital literacy exacerbates these fears and
slows down the readiness to implement
innovations.

Conclusions and research
perspectives. The analysis made it
possible to comprehensively outline the
current state of implementation of
information and communication
technologies in the professional activities of
teachers at higher education institutions in
Ukraine and to confirm that the digital
transformation of higher education has
become irreversible. The regulatory

He wMeHmr BaromMor IIpo0A€MOIO €
HEPIBHOMIpHHUH  [JOCTYyII OO0  CyYJacHHX
TEXHIYHUX 3aco0iB, CTabiABHOrO IHTEpPHET-
3enHaHHS ¥ AIIIEH3IHHOIO IIPOrpPaMHOIO

3abe3nedeHHda. OKpeMi BUKAQA4i ITPAITIOIOTH

B YMOBaX, KOAU IHCTUTYIIIMHA
iH(pacTpyKTypa He 3abe3nedye MOBHOLIHHE
BUKOPHUCTAHHS  IMQPPOBUX  METOAMK i

pecypciB. Y Takux BUIMaAKaxX VCITIIHICTH
1 poBoi TpaHcopMallii 3aAeKUTE HE AWIIIE
BiL 0cOOHMCTOI TOTOBHOCTI BUKAAIAQYIB, a # Bif
CIIPOMOZKHOCTI 3aKAa[y OCBITH CTBOPHUTH
HaAeXXHI MaTepiaAbHO-TEXHIYHI YMOBH.
BaromMyM YHHHHUKOM, ILI0 YCKAQIHIOE
inrerpamito IKT y mpodpecitiny migabHICTB
BHUKAQIAYiB, € HecTada ITiAiCHOI MeTOoauIHOL
IiATPUMKM, 30pi€EHTOBAHOI Ha CIIEIN(IKY
poboTu BUIIOI INKOAU. Barato ImemaroriB
Bil4yBalOTh IOTPedy B CHCTEeMAaTH30BaHUX
PEKOMEHAIlIAX III0OA0 BHOOPY ONTHMAaABHUX
U(PPOBUX iHCTPYMEHTIB [Ad PI3HUX THIIIB

HaBYaABHUX 3aBaAaHb, y 3pasKax
e(pEeKTUBHUX MoaeAe oprauizartii
OCBITHBOTO IPOLIECY B U poBOMY

cepenoBulll, y cueHapiax interparnii IKT y
TpamullifiHi dopMm HaB4aHHS. be3 Takoi
miaTpuMKy 1HQPoBi 3acobu  3/1€0iABIIIOTO
BUKOPHUCTOBYIOThCSI (PparMeHTapHO # He
CTaloTh OpPraHiyHOI0 YaCTUHOIO
[IeJaTOTiYHOIO AN3aiHy.

[IcuxoaoriuyHa cKAamoBa TaKOXK Biirpae
3HA4YHy pPoOAb Yy  TIIporeci I1md¢poBoi
TpaHcdopMartii. YacruHa BUKAQIA4iB
JEMOHCTPYE HACTOPOXKEHE CTaBAE€HHS [0
TAMOMHHUX 3MiH y 3Mmicti # dopmax
OpodeciiiHOl  MiSIABHOCTI, IIOB’YI3aHUX i3
nepexogoM g0 1MpPoBUX  (opMaTtisb,
noOOIOBaHHS  IO/I0  BTpaTH  3BUYHHUX
POABOBHIX  IIO3HILiM, 3HHXKEHHHA  PiBHA
MizkocobucTicHOI B3aeMogii i3 3mo0yBadaMu
OCBiTH abo pHU3HKIB, IIOB’YI3aHUX i3
1rdpoBoro 6e3nerkoro. BincyTHicTh TpuBaaoi
Y IOCAIIOBHOI HMiATPUMKU Y chePi POZBUTKY
U(ppoBOi  I'PaMOTHOCTI  IIOCHAIOE  IIi
oOOIOBaHHS ¥ YIIOBIABHIOE TOTOBHICTH [0
BIIPOBAZKEHHS iHHOBAILiH.

BHCHOBKH Ta IIEPCIEKTHBH
mocAimkeHs. [IpoBeneHN aHaAi3 1aB 3MOTy
KOMIIAEKCHO OKPECAUTH Cy4YacHUH cTaH
BIIPOBAIZKEHHS iHopMartifiHo-
KOMYHIKAIlIHHUX TEXHOAOTIH y HpodeciiiHy
OIFABHICTE BHKAQAYIB 3aKAQiB BHIIIOL
OCBITM YKpaiHM Ta MOiATBEPAUTH, II0
nudgpoBa TpaHcpopmallis BHIIOI OCBITH
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framework provides clear guidelines for the
use of ICT, establishes requirements for the
digital educational environment and the
professional activities of teachers, while
leaving room for institutional models of
implementation. Initiatives such as
dComFra and the "Diia.Osvita" platform
create a structured proposal for the
development of digital competences,
bringing the Ukrainian educational space
closer to the European framework and
providing accessible tools for self-learning,
self-diagnosis and certification of digital
skills.

At the same time, the level of digital
competence among teachers remains
uneven, and the introduction of ICT into
their professional activities is
heterogeneous and dependent on a
combination of external and internal
factors. Key challenges include limited
time to master new technologies, unequal
access to digital infrastructure,
insufficient methodological support, and
psychological barriers associated with the
transition to new teaching formats and
digital security. Overcoming these
obstacles requires systemic solutions at
several levels: state policy (integration of
the DigCompEdu framework into
professional standards, targeted
programmes to support university-based
digital offices), institutional management
(development of digital transformation
roadmaps, creation of digital support
centres, introduction of internal digital
competence standards) and individual
strategies for the professional
development of teachers (building
personal digital learning trajectories
based on test results, participation in
professional development programmes,
use of the potential of "Diia.Osvita" and
DC offices).

Therefore, the development of digital
competence among higher education
teachers should be viewed as a
continuous, strategically important
process that combines regulatory
requirements, institutional policy,
professional development opportunities,
and practical tools for improving digital

Halyaa HE3BOPOTHOTIO XapakTepy.
HopmaruBHO-1IpaBoBa 0asza dopMye diTKi
opienTupu 1omo0 BukopucrtaHHsa KT,
3aKPIMIAIOE BUMOTH 0 U pPOBOTO
OCBITHBOTO CEpPemoBHUINA ¥ IIpocpecitiHol
JISIABHOCTI BUKAQIAQYiB, BOHOYAC
3aAMIMIAIOYM IIPOCTIP [AS IHCTHTYLIHHHUX

MozeAel peaasizartii. [HilTiaTUBM Ha KIITAAT
dComFra Ta maardopmu "[ig.Ocsira"
CTBOPIOIOTH CTPYKTYPOBaHY IIPOIO3UILIII0 AAS
PO3BUTKY IHMQPPOBHUX KOMIIETEHTHOCTEH,
HaOAMIKAIOYN YKPATHCBKUM OCBITHIH IIPOCTip
[0 €BPOIEHUCHKUX paMOK i 3abe3nedyrodu

JOOCTYIIHI  IHCTPYMEHTH  CaMOHaB4YaHH,
caMoAiarHOCTUKH Ta ceprudikarii
U(PPOBUX HABUYOK.

Pazom i3 TmMm, piBeHb IH(POBOI

KOMIIETEHTHOCTI BHUKAQAYIB 3aAHUIIAETHCS
HepiBHOMipHUM, a BHOpoBamkeHHa IKT y
ixHIO npodecifiny [iSIABHICTD -
HEOJHOPiAHUM 1 3aA€KHUM BiJl II0€HAHHS
30BHIITHIX Ta BHYTPIIIHiX YMHHUKIB. Cepern
KAIOUOBUX BUHKAUKIB CAil BHOKPEMUTHU
OOMEKEeHICTh Yacy Ha OITlaHyBaHHA HOBHUX
TEXHOAOTIH, HEPiBHUI MOCTYII A0 ITU(PPOBOL

iHpacTpyKTYypH, HeJoCTaTHIN piBEeHBb
METOAWYHOIO  CYIIPOBOLY, a  TakoX
TICUXOAOTIYHI Gap’epw, 0B 'I3aHi 3

IIEPEX0I0M [I0 HOBUX (POpMAaTiB BUKAQIaHHS
B 1umdpoBoro Oe3mekoro. IlomosaHHA IHX
IIepelKko ] moTpedye CUCTEMHUX pillleHb Ha
KIABKOX  PpIBHSIX: [O€p:KaBHOI  IIOAITHKH
(iHTerpailia = pamMKu DigCompEdu B
npodpeciiiii cTaHmapTH, IlALOBI ITporpaMu
migrpuMky  mudpoBux odiciB Ha 0asi

YHIBEpPCHUTETIB), IHCTUTYLIIHOTO
MEHEKMEHTY  (po3poOAeHHSA  "IIOPOIKHIX
KapT' mudpoBoi TpaHchopmaliii, CTBOPeHHS
LIEHTPIB 11cppoBoi IiATPUMKH,
3alIpOBaPKEHHSI BHYTPIIIHIX CTaHAAPTIB
1 poBoi KOMIIETE€HTHOCT) Ta
IHOUBIAyaAbHUX CTpaTeriii mpodpeciiHoro
PO3BUTKY BUKAQIAYiB (mobymoBa
IIEPCOHAABHUX  TpaeKTopii  11mdpoBOro
HaBYaHHS Ha OCHOBI PE3yAbTaTIB TECTIB,
y4acTb y Iporpamax HiABUITIEHHS
KBaaipikallii, BHKOpPUCTAaHHHA IIOTEHILiaAy
"Mis.Ocsita" i DC-odiciB).

Otxe, dopMmyBaHHSI 11cppoBoi

KOMIIETEHTHOCTI BUKAQJaYiB 3aKAa1iB BUILO]
OCBITH CAiZl po3ragfaTH sK Oe3repepBHHH,
CTpaTeriyHo BasKAMBHH IIpOlleC, ILI0 Mae
IIOEMHYBATH HOpPMAaTUBHi BUMOTH,
IHCTUTYLIINHY IIOAITHIKY, MO>KAMBOCTI
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literacy. Only when these components | mpocdecilfiHOro po3BHUTKYy Ta IPaKTUYHI
are aligned can the effective use of ICT in | incTpymMeHTH HiIBUIIIEHHS 11¢ppoBoi
the professional activities of teachers, | rpamoTHOCTI. AUIlle 32 YMOBU y3rOIzKE€HOCTL
the modernisation of the educational | 1MX KOMIIOHEHTIB MOHa 3abe3re4ynuTH
process and the competitiveness of | edpekruBHe BUKOPHUCTAHHS IKT y
Ukrainian higher education in the | mpodecitiniit ISIABHOCTI BUKAQIAYiB,
context of digital transformation be | MozmepHi3alito OCBiTHROTO IIpolecy H
ensured. [IiIBUITIEHHS KOHKYPEHTOCIIPOMOXKHOCTI
YKpaiHCBKOi BHIIOI OCBiTM B yMOBax
mudpoBoi TpaHcdopMartii.

REFERENCES (TRANSLATED & TRANSLITERATED)

1. Bykov, V.Yu. (2010). Suchasni zavdannia informatyzatsii osvity [Modern tasks of
informatization of education]. Informatsiini tekhnolohii i zasoby navchannia — Information
technologies and teaching aids, No 1 (15). Retrieved from:
https:/ /journal.iitta.gov.ua/index.php/itlt/article /view /25 [in Ukrainian].

2. Verbovskyi, [.A., & Bozhenko, R.A. (2025). Teoretychni zasady rozvytku tsyfrovoi
hramotnosti vykladachiv zakladiv vyshchoi osvity [Teoretical principles of developing
digital literacy of teachers of higher education institutions.]. Visnyk Zhytomyrskoho
derzhavnoho universytetu imeni [vana Franka. Pedahohichni nauky — Zhytomyr Ivan Franko
State  University Journal. Pedagogical Sciences, vyp.2 (121), 239-253. DOLI:
10.35433 /pedagogy.2(121).2025.18 [in Ukrainian].

3. Verbovskyi, I.LA., & Matvieiev, V.V. (2025). Shliakhy vdoskonalennia vplyvu
tsyfrovizatsii na efektyvnist derzhavnoho upravlinnia v Ukraini [Ways to improve the
impact of digitalization on the efficiency of public administration in Ukraine]. Ekonomika.
Upravlinnia. Innovatsii — Economics. Management. Innovations, Ne 1 (36), 87-106. DOI:
10.35433/ISSN2410-3748-2024-1(36)-6 [in Ukrainian].

4. Verbovskyi, .LA., & Makhnevych, D.S. (2025). Suchasnyi stan tsyfrovizatsii
upravlinnia osvitnim protsesom u zakladakh zahalnoi serednoi osvity [Current state of
digitalization of educational process management in secondary education institutions].
Visnyk Zhytomyrskoho derzhavnoho universytetu imeni Ivana Franka. Pedahohichni nauky
— Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences, vyp. 2 (121), 85-
106. DOI: 10.35433/pedagogy.2(121).2025.7 [in Ukrainian].

5. Havrilova, L.H., & Topolnyk, Ya.V. (2017). Tsyfrova kultura, tsyfrova hramotnist,
tsyfrova kompetentnist yak suchasni osvitni fenomeny [Digital culture, digital literacy,
digital competence as modern educational phenomena]. Informatsiini tekhnolohii i zasoby
navchannia - Information technologies and teaching aids, t. 61, Ne 5, 1-14. DOI:
10.33407/itlt.v61i5.1744 [in Ukrainian)].

6. Diia. Osvita: ofitsiinyi vebsait [Diia. Education: official website]. Retrieved from:
https:/ /osvita.diia.gov.ua/ [in Ukrainian].

7. Kyivskyi natsionalnyi universytet imeni Tarasa Shevchenka: ofitsiinyi vebsait [Taras
Shevchenko National University of Kyiv: official website]. Retrieved from:
https:/ /international.knu.ua [in Ukrainian].

8. Kremenchutskyi natsionalnyi universytet imeni Mykhaila Ostrohradskoho: ofitsiinyi
vebsait [Mykhailo Ostrohradskyi Kremenchuk National University: official website].
Retrieved from: https://cia.kdu.edu.ua [in Ukrainian].

9. Pro vyshchu osvitu: Zakon Ukrainy vid 01.07.2014r. Ne 1556-VII [On Higher
Education: Law of Ukraine dated 01.07.2014 No. 1556-VIl]. Retrieved from:
https:/ /zakon.rada.gov.ua/laws/show/1556-18#Text. [in Ukrainian].

10. Pro osvitu: Zakon Ukrainy vid 05.09.2017 r. Ne 2145-VIII [On Education: Law of
Ukraine dated 05.09.2017 No. 2145-vi1II]. Retrieved from:
http://zakon.rada.gov.ua/laws/show/2145-19 [in Ukrainian].

11. Pro skhvalennia Kontseptsii realizatsii derzhavnoi polityky u sferi reformuvannia
zahalnoi serednoi osvity "Nova ukrainska shkola" na period do 2029 roku: rozporiadzhennia

114



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 4 (123)

Bicrux 2KumomupcoKozo 0epiagHoz0 YHigepcumemy imeHi Isara dpanka.
ITedazoeiuni Hayku. Bun. 4 (123)
Kabinetu Ministriv Ukrainy vid 14.12.2016r. Ne 988-r [On approval of the Concept of
Implementation of State Policy in the Sphere of Reforming General Secondary Education
"New Ukrainian School" for the Period Until 2029: Order of the Cabinet of Ministers of Ukraine
dated 14.12.2016 No. 988-p]. Retrieved from: https://zakon.rada.gov.ua/laws/show/988-
2016-%D1%80#Text [in Ukrainian].

12. Pro tsyfrovyi kontent ta tsyfrovi posluhy: Zakon Ukrainy vid 10.08.2023 r. Ne 3321-
IX [On digital content and digital services: Law of Ukraine dated 10.08.2023 No. 3321-IX].
Retrieved from: https://zakononline.com.ua/documents/show/521025__ 757621 [in
Ukrainian)].

13. Rozvytok tsyfrovoi kompetentnosti pedahohichnykh, naukovopedahohichnykh
pratsivnykiv ta kerivnykiv zakladiv osvity haluzi znan 01 "Osvita" v systemi vidkrytoi
pisliadyplomnoi osvity: zbirnyk osvitnoprofesiinykh prohram [Development of digital
competence of pedagogical, scientific and pedagogical workers and heads of educational
institutions of the field of knowledge 01 "Education” in the system of open postgraduate
education: a collection of educational and professional programs] | za zah. red. S.P. Kasian,
& S.V. Antoshchuk; DVNZ "Un-t menedzh. osvity". (2019). Kyiv, 250 [in Ukrainian].

14. Stoika, O.Ya., & Veremiienko, V.O. (2023). Rol IKT u formuvanni profesiinykh
kompetentnostei maibutnikh vykladachiv ZVO [The role of ICT in the formation of
professional competencies of future teachers of higher education institutions]. Innovatsiina
pedahohika - Innovative pedagogy, vyp. 56, t. 1, 221-224. DOI: 10.32782/2663-
6085/2023/56.1.46 [in Ukrainian].

15. Fonariuk, O.V., Ulianova, V.S., & Partyko, N.V. (2022). Informatsiino-tsyfrova
kompetentnist vykladacha yak zaporuka uspishnoho elektronnoho navchannia studentiv
[Information and digital competence of the teacher as a guarantee of successful e-learning
of students|. Innovatsiina pedahohika — Innovative pedagogy, vyp. 52 (2), 157-161. DOI:
10.32782/2663-6085/2022/52.2.32 [in Ukrainian].

16. Kharkivskyi natsionalnyi universytet radioelektroniky: ofitsiinyi vebsait [Kharkiv
National University of Radio Electronics: official website]. Retrieved from:
https:/ /sedep.nure.ua [in Ukrainian].

17. Chernivetskyi natsionalnyi universytet imeni Yuriia Fedkovycha: ofitsiinyi vebsait
[Chernivtsi National University named after Yuriy Fedkovych: official website]. Retrieved
from: https:/ /www.chnu.edu.ua [in Ukrainian].

18. Sydorenko, V., Akhnovska, I., Smirnov, S., Verbovskyi, 1., & Melnychuk, O. (2024).
Improvement of higher education: how to bridge the digital divide during the
transformation? Journal of Education and Learning, vol. 18, is. 3, 1001-1014. DOI:
10.11591/edulearn.v18i3.21078 [in English].

19. United Nations Development Programme: official website. Retrieved from:
https:/ /www.undp.org [in English].

Received: November 14, 2025
Accepted: December 04, 2025

115



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 4 (123)

Bicrux 2KumomupcoKozo 0epiagHoz0 YHigepcumemy imeHi Isara dpanka.
ITedazoeiuni Hayku. Bun. 4 (123)

Zhytomyr Ivan Franko State University Journal.
Pedagogical Sciences. Vol. 4 (123)

BicHuKk 2KUTOMUPCHKOTO JAepP3KaBHOTO
yHiBepcuteTy iMeHi IBana ®panka.
ITemaroriuyni Hayku. Bum. 4 (123)

ISSN (Print): 2663-6387
ISSN (Online): 2664-0155

UDC 37.013.74:377:004.85
DOI 10.35433/pedagogy.4(123).2025.9

THEORETICAL FOUNDATIONS FOR IMPLEMENTING MODERN MODELS OF
PROFESSIONAL TRAINING FOR FUTURE IT SPECIALISTS

R. V. Diadiushkin*

The article presents a systematic theoretical analysis, -classification, and comparative
characterization of contemporary global and national pedagogical models of professional training for
IT specialists, based on identifying vectors of their integration and digitalization amid the growing
quadlification gap. The study of these models is critically important for ensuring that graduates’
professional training aligns with current industry requirements.

A multi-level classification of IT training models is substantiated, highlighting the paradigmatic
foundations of competency-based learning, the operational effectiveness of project-based learning,
and the TPACK framework. The organizational-integrative model of Work-Integrated Learning
(WIL)/ Dual Education is analyzed in the context of addressing Ukraine’s workforce needs. It is
demonstrated that the optimal pathway for professional training is the transition to the hybrid Agile
CBE (Agile Competency-Based Education) model, which combines the flexibility of iterative
methodologies with a strong focus on skill mastery.

A structured classification of models based on paradigmatic, operational, and integrative
approaches is provided. The necessity of integrating Agile principles into a Competency-Based
Learning environment for the effective development of transversal (soft) skills is substantiated. For the
first time, the role of universal IT toolsets as a key platform for the successful implementation of dual
education within Ukraine’s vocational education system is examined in detail.

The results may be used by higher education institutions to enhance curricula, develop synergistic
educational programs aligned with the needs of the IT industry, and implement standardized,
transparent mechanisms for assessing competencies.

Keywords: competency-based approach, dual education, project-based learning, TPACK, agile
pedagogy, qualification gap, digital competencies.
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YMO8AX 3pOCMAIOU020 KEANIPIKAUIIH020 po3pusy. BuguerHs yux moodeneil € KpUmMuUHO 8AIKAUBUM
onst 3abesneueHHsi 8i0NoGIOHOCMI NpogpeciliHoi nid20mosKU BUNYCKHUKI8 CYUACHUM BUMO2aM
iHOycmpii.

Ob6tpyHmosarHo 6azamopigHegy Kaacugikayito mooeneii nideomosku IT-¢paxisuis, eudineHo
napaouzmantbHi OCHOBU KOMNEMEeHMHICHO-OPIEHMOBAH020 HABUAHHSL, ONepauyiliHy edexmueHicmb
NPOEKMHO-OpIEHMO8AH020 HasuaHHsi ma gpeiimgopky TPACK. IIpoaHanizo8GHO Op2aHI3aAUiliHO-
inmezpauitiny mooenv Work-Integrated Learning (WIL)//AyanvHoi oceimu 8 KoHmMeKkcmi noOOSAAHHS
Kaoposux nompeb Ykpainu. [loged0eHo, W0 ONMUMANLHUM UWLISIXOM NpogpeciliHoi nidzomosKku €
nepexio 0o 2ibpudroi modeni Agile CBE (Agile Competency-Based Education), ska noeoHye eHyuKicmob
imepamugHUX Memo0oJi02ill 3 AKYeHMoM HA Habymms malicmepHoCmi.

Cucmemamuszogaro Kaacugikayito moodeseii HA OCHO8L NAPAOULMANIBLHUX, ONEepauiiiHuUx ma
iHmeepayitiHux  nioxodig.  Ob6IpyHmosarHo  HeobxiOHicme  iHmezpauii Agile-npunHyunia Yy
KomnemeHnmHicHO-opieHmosaHe cepedoguiye O0ssi epeKmusHo20 po38UMKY MPAHCEEPCalbHUX
Haguuok (Soft Skills). Bnepuwe demanibHO NPOAHANIZ3080HO POSb YHigepcanibHozo IT-iHcmpymeHmapito
S KH0U0801 niamgopmu 0151 YCNiuHo20 8Npo8adrKeHHst 0YanibHOL oceimu 8 YKpaiHcobKill cucmemi
npogpecitiHoi oceimu.

Pesynomamu moxxyms 6ymu UKOPUCMAHI 3aKAA0AMU SUWOI oceimu Ot NOKPAULEHHS
HABUANILHUX NJLAHIB, PO3POOKU CUHEePeeMUUHUX HABUAIbHUX NPo2pam, KL gionogioaroms gumozam IT-
iHOYycmpii, ma enpo8adIKeHHsL CMAHOAPMUI08AHUX, NPO3OPUX MEXAHIZMIB OUIHIOBAHHSL KOMNEMEeHUYT.

Knrouoei cnoea: komnemeHmuicHUl nioxid, 0yanbHa 0ceima, NPOEKMHO-OPIEHMOBAHE HABUAHHS
TPACK, agile-nedazozixa, KeanigpikayiliHuii po3pus, Uugposi KomnemeHmHocmi.

Introduction of the issue. The rapid traditional model and the needs of the IT
development of information technologies industry, where flexible and iterative
and global digitalization require the (Agile) methodologies dominate.
higher education system to radically Therefore, updating the content of
transform its approaches to the curricula should be accompanied by
professional training of future IT changes in pedagogical models and
specialists. In conditions where mechanisms for integrating education
technological stacks are changing at a with production.
speed that significantly exceeds the rate Current state of the issue. The
of updating curricula, it is critically problem of professional training of future
important to ensure that graduates IT specialists is examined in scholarly
develop not only relevant technical works within both Ukrainian and
knowledge (Hard Skills), but also high international research domains. At the
adaptability and skills that allow them to general theoretical level, issues of
work  effectively in a  dynamic professional and pedagogical training in
environment. These transversal skills the context of digitalization have been
(Soft Skills), including critical thinking, analyzed by M. Chernenko,
teamwork, communication and creativity, Ya. Honcharenko, A. Prokopenko,
are recognized by the industry as equally S. Semerikov, V. Shcherbak, K. Striuk,
valuable, and sometimes more important, T. Vakaliuk, among others.
than purely technical ones. Foreign studies pay considerable

The Ukrainian higher education attention to practice-oriented learning
system, guided by global trends of models such as Project-Based Learning
globalization and continuity of education, (PjBL), Problem-Based Learning (PBL),
faces an acute problem of the Competency-Based Education (CBE), as
qualification gap (Qualification Gap). well as the need to develop soft skills in
Labor market studies show that despite technical fields (S. Gharbavi, S. Shishov,
the availability of specialists with higher O. Yalcinkaya, M. Zarour, etc.).
education, they often do not meet the Conceptual aspects of dual education and
current requirements of employers, which the qualification gap in the Ukrainian
leads to a shortage of qualified personnel context have been analyzed by
[6: 71-72]. This situation emphasizes the V. Ostapchuk, H. Sliusarenko, and
structural mismatch  between the L. Strashynska.

educational outcomes provided by the
117



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 4 (123)

Bicrux 2KumomupcoKozo 0epiagHoz0 YHigepcumemy imeHi Isara dpanka.
ITedazoeiuni Hayku. Bun. 4 (123)

Thus, the research  landscape
demonstrates a wide range of models —
from competency-based and technological
to integrative — yet lacks a comprehensive
theoretical synthesis that would merge
these approaches into a coherent system
of professional training adapted to
Ukrainian specifics.

Aim of the research. To identify,
analyze, and systematize key global
models of professional training for IT
specialists, substantiate their
methodological value for the Ukrainian
higher education system, and determine
optimal vectors for integration through
the development of hybrid pedagogical
models.

Results and discussion.  The
professional training of IT specialists is
the subject of active scholarly
investigation, within which several
fundamental methodological directions
have emerged that shape contemporary
approaches to organizing the educational
process.

Competency-Based Education (CBE),
initiated in the works of R. Boyatzis, is
understood as an instructional approach
focused on mastery rather than the
duration of learning. Current research
concentrates on developing instruments
for standardized competence assessment,
including the use of artificial intelligence
(SmartRubrics [5: 16-17]) for measuring
soft skills.

The TPACK framework (P. Mishra,
M. Koehler) represents a key model for
integrating technology into education [9].
Empirical studies emphasize that TPACK
development requires an  organic
combination of theoretical instruction
and its practical implementation [8: 166-
167].

Practice-oriented learning formats
such as Project-Based Learning (PjBL)
and Problem-Based Learning (PBL) hold a
leading position in modern IT education,
as they enable modelling of real
engineering challenges and the
development of managerial skills. In this
context, the CDIO approach (Conceive,
Design, Implement, Operate), proposed by
E. Crawley, provides a holistic cycle of
engineering activity [2].
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There is increasing interest in the
implementation of Agile pedagogy, which
adapts the educational process to the
industrial logic of iterativity and flexibility
[16: 272].

Work-Integrated Learning (WIL) models
are viewed as one of the most effective
mechanisms for integrating formal
education with workplace practice,
particularly in the conditions of a digital
economy [7].

The Ukrainian scholarly tradition
actively incorporates these global trends.
Researchers such as K. Striuk,
S. Semerikov, T. Vakaliuk and others
focus on the development of information
and communication competencies and
the enhancement of project-based skills.
Studies on dual education tailored to the
needs of the IT industry are also gaining
prominence.

The synthesis of these findings allows
for the identification of three groups of
models — paradigmatic, operational, and
organizational-integrative - which
collectively form a coherent system of
modern IT training and create a
foundation for the development of hybrid
pedagogical models relevant to the
Ukrainian context.

Paradigmatic foundations.
Competency-Based Education (CBE) is a
fundamental paradigm that ensures
direct alignment of learning outcomes
with the requirements of the IT industry.
Unlike traditional education, which is
oriented toward the amount of time spent
in an educational institution, CBE
focuses on the demonstration of mastery
and the successful acquisition of a clearly
defined set of knowledge and skills [1: 7].

A key argument in favor of CBE is the
need to bridge the qualification gap. While
the traditional system guarantees only
the time devoted to learning, CBE
requires proof that a student is capable of
performing tasks relevant to their future
profession. This is particularly critical in
IT, where mastery of technical skills (such

as mathematical and computer
modelling) must be complemented by
highly developed transversal
competencies.
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An analysis of industry requirements
clearly shows that soft skills
(communication, critical thinking, stress
management) are just as essential for
individual and team success as technical
knowledge. Moreover, employers
frequently note a lack of these skills
among early-career professionals [11: 15,
14: 10]. Competency-based learning
inherently requires the inclusion of these
competencies in learning objectives and
their mandatory assessment.

One of the key challenges in
implementing CBE is the development of
reliable and standardized methods for

assessing such complex competencies.
Contemporary studies highlight the
potential of Al-based tools, which can
provide automated generation and
evaluation of tasks, thereby enhancing

standardization and objectivity in IT
education [5: 16-17].
A comparison of the underlying

principles demonstrates the need for a
methodological transition from the
traditional model toward a competency-
based one, focused on measurable
outcomes, the development of flexible
skills, and the enhancement of learner
autonomy.

Table 1
Comparison of Competency-Based and Traditional Models of IT Specialist
Training
Comparison parameter Competency-Based Traditional Model
Model

Progress focus Demonstration of mastery | Number of classroom
and skills hours

Unit of measurement Set of acquired Completed courses or
competencies subjects

Assessment requirements | Comprehensive Knowledge-based

portfolio)

assessment of
competencies and soft
skills (SmartRubrics,

assessment (exams, tests)

Role of the educator

Coach, facilitator,
experience designer

Lecturer, transmitter of
knowledge

An equally important paradigmatic
foundation  is the  Technological,
Pedagogical, and Content Knowledge

(TPACK) model, which is fundamental for
ensuring the effective integration of ICT
into the didactic process. The model
identifies three domains of knowledge
that must converge to enable successful

teaching: technological, content, and
pedagogical knowledge [9].
Technological knowledge (TK)

encompasses mastery of the tools and
technologies required for the future
specialist’s professional activity. Content
knowledge (CK) refers to a deep
understanding the instructional
content (for example, software
architecture or algorithms). Pedagogical

of
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knowledge (PK) involves proficiency in
instructional methods, strategies, and
teaching processes [9].

In the field of IT education, where
instructors often possess a high level of
TK and CK, special attention must be paid
to the development of pedagogical
knowledge (PK), particularly the ability to
effectively use mobile ICT tools to teach
informatics-related subjects.

Studies emphasize that TPACK
develops most successfully when
instructors not only undergo training but
also have the opportunity to immediately
apply the acquired knowledge in real
teaching contexts. However, a widely
recognized barrier to effective professional
development is the lack of time and
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financial incentives for educators. This
creates a paradox: although the need to
enhance TPACK is high due to the rapid

evolution of technology, institutional
barriers slow down this process,
negatively affecting the quality of

digitalization in education [8: 178].

In summary, competency-based
education and the TPACK model form a
complementary foundation for
modernizing the training of future IT
specialists. CBE ensures a focus on
measurable outcomes and relevant
professional competencies, while TPACK
defines the conditions necessary for high-
quality integration of digital technologies
and improved pedagogical mastery.
Together, these paradigms set a strategic
direction for updating educational
programs in alignment with industry
needs, the development of soft skills, and
effective digitalization of the educational
process.

Operational models provide the
mechanisms through which competency-

based education is implemented in
practice. In international academic
discourse, two core models are

distinguished: Problem-Based Learning
and Project-Based Learning. Both are
active learning formats, yet their end
goals and areas of focus differ.

PBL (Problem-Based Learning) is
centered on developing critical thinking
and decision-making skills through the
analysis and resolution of complex,
"unstructured", or "ill-defined" problems.
Its goal is to teach students to analyze a
situation, formulate a problem, and
generate possible solutions [4].

PjBL (Project-Based Learning) focuses
on learning through direct experience in
completing real-world projects. The
primary outcome of PjBL is the creation of

a final functional product (software,
system, or solution). PjBL effectively
increases motivation, develops

collaboration skills, and enables the
application of theoretical knowledge in a
relevant context [15: 110-111]. Ukrainian
scholars actively study the use of PjBL,
particularly for developing IT project
management competencies by using ICT
and online courses.
The key differences between these
models are summarized in Table 2.
Table 2

Differentiation of Project-Based Learning (PjBL) and Problem-Based Learning
(PBL) Models

Characteristic Problem-Based Learning Project-Based Learning
(PBL) (PjBL)

Primary goal Development of critical | Creation of a final product
thinking and the ability to
solve complex problems

Duration Short-term (focused on a | Long-term (covers a
single problem) broader set of concepts)

Task type Solving an "unstructured" [ Completing a real or
problem simulated project

Key skills Analysis, diagnosis, | Planning, teamwork,
scientific inquiry project management

For engineering education and the IT
sector, PjBL can be effectively structured
using the CDIO framework (Conceive,
Design, Implement, Operate), an initiative
launched at the Massachusetts Institute
of Technology. CDIO provides training
across the full product life cycle — from
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idea conception to implementation and
operation — which increases the practical
orientation of the educational process and
aligns it more closely with real production
conditions [18].

The success of project-based learning
is directly linked to the methodologies
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widely used in the information technology
industry. Existing research indicates that

traditional approaches, including the
"waterfall" model, are insufficiently
effective =~ for long-term  knowledge
retention and the development of

sustainable competencies. In contrast,
Agile pedagogy offers a flexible and
iterative approach focused on learner
needs and the dynamic nature of
instructional content. Its key principles
revolve around iterativity, which involves
frequent cycles of learning interaction
with systematic feedback, and value
orientation, where course content is
structured according to its priority and
relevance for the learner. Within this
approach, students first articulate the
desired outcome and only then take steps
to achieve it, which contributes to a better
understanding of learning goals [16: 272].
A systematic review confirms that Agile
methodologies can be effectively applied
both for studying Agile practices
themselves and as a general pedagogical
approach to mastering non-Agile content,
enhancing the relevance and practical
orientation of information systems in
education.

PBL, PjBL, CDIO, and Agile pedagogy
form an integrated system of operational
models that ensure the practical
implementation of the competency-based
approach in IT education. PBL develops
intellectual and analytical competencies;
PjBL provides experience in professional
activity and product creation; CDIO
structures this experience within the logic
of the engineering life cycle; and Agile
pedagogy adds flexibility and alignment
with contemporary industry practices.
Together, they constitute a balanced
methodological foundation capable of
preparing competitive IT professionals in
a dynamic digital environment.

Organizational-integration models
play a crucial role in bridging theoretical
learning with real professional
experience. In global practice, one of the
most effective approaches is Work-
Integrated Learning (WIL), a model aimed
at the deep integration of academic
training and practical activity within the
contemporary digital economy [7]. Its key
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objective is to <create a learning
environment in which students can
systematically apply their acquired

knowledge to real production situations.

In Ukraine, WIL is implemented
through dual education, which combines
theoretical learning in higher education
institutions with practical employment at
an enterprise. Pilot projects on dual
education were launched by the Ministry
of Education and Science of Ukraine in
2015-2017, demonstrating high
employment rates and improved quality of
professional training [3].

Despite the active discussion of
development pathways for training future
IT specialists in Ukrainian academic
discourse, the main barrier to the full
implementation of dual education -
especially in institutions of professional
pre-higher education - is the limited
resource base, including insufficient
funding and a shortage of specialists
proficient in modern  information
technologies at a professional level.

To overcome these constraints, it is
necessary to create a wunified digital
educational space that ensures active and
continuous interaction between
educational  institutions and  the
enterprise. Such an integrated digital
environment would allow leading IT
professionals to participate in key
educational processes, such as designing
and updating curricula, delivering
instruction, or participating in the
evaluation of final and qualification
projects [10].

Moreover, dual education requires
moving away from typical abstract
assignments, instead offering students
the opportunity to solve real technological
problems of an enterprise or to engage in
situational-practical tasks based on
simulation technologies. This emphasis
on pragmatism and real production
challenges is a direct pathway to
overcoming the structural qualification
gap.

The analysis of various pedagogical
models shows that IT training cannot rely
on a single conceptual foundation, as
high-quality educational practice requires
the combination of  paradigmatic
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approaches, operational methodologies,
and organizational structures. The
synergy of competency-based education,
project- or Agile-oriented learning, and
industry-integrated models such as dual
education makes it possible to provide
balanced training in which theoretical
acquisition, practical application, and
professional socialization act as mutually
reinforcing mechanisms. This integrated
perspective explains why PjBL creates a
context for applying knowledge through
work on a real project, yet CBE ensures
that the outcome of this process is verified
mastery rather than merely the
completion of a course. Similarly, WIL or
dual education provides an authentic
industrial environment [17: 393], but
without the TPACK framework teachers
cannot effectively integrate technological

tools into the complex, long-term,
multidimensional learning process that
requires deliberate pedagogical
management.

At the same time, the limitations of
implementing these models — particularly
in the Ukrainian context — are largely
determined by organizational and staffing
constraints. One of the key challenges is
the assessment of soft skills: although the
industry emphasizes their priority,
standardizing procedures for their
measurement remains extremely difficult.
The implementation of CBE requires
substantial investment in designing
detailed educational programs and
training methodologists capable of
applying them correctly. Effective dual
education demands close cooperation
with industry, including joint curriculum
development, which may conflict with
instructors’ desire to maintain autonomy
in course design, while administrators
focus on aligning content with employer
demands. Finding a balance between
these interests constitutes a complex
managerial and political task that
significantly influences the success of
pedagogical innovation implementation.

Justification of the Hybrid
Approach. For effective functioning
within the dynamic IT environment, the
modern system of professional training
must transition from linear, "waterfall'-
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style schemes to flexible models capable
of responding rapidly to technological
changes and industry demands. It is
precisely the need to overcome the
structural mismatch between educational
outcomes and professional standards
that highlights the relevance of
introducing the hybrid Agile CBE (Agile
Competency-Based Education) model.

The traditional education model based
on fixed curricula has proven insufficient
for preparing specialists who must work
in iterative, team-based, and high-
demand development settings. In
contrast, the hybrid Agile CBE model
integrates three key components:

e The competency orientation of

CBE, which ensures clarity,
measurability, and evidence-based
learning outcomes. A student
demonstrates  not merely course

completion but the attainment of a
defined level of mastery.

e The f{flexibility and cyclicality of
Agile, which organize the educational
process into short iterations (sprints) that
include planning, execution, reflection,
and continuous feedback. This makes
learning adaptive to technological
advances and promotes the development
of team communication skills.

e The contextuality of PjBL and WIL,
which immerse students in real projects
and authentic production tasks. Using a
unified digital environment, industry
partners can integrate into the
educational process, formulate tasks,
participate in reviews, and monitor
progress.

In this configuration, Agile defines the
mode of organizing learning, CBE
specifies the content and expected
outcomes, while PjBL and WIL create the
environment for authentic practice.
Meanwhile, TPACK ensures pedagogical
and technological coherence, without
which digital tools cannot be effectively
integrated into a complex, long-term,
multidimensional learning process.
Altogether, Agile CBE becomes not merely
a set of methods but a systemic response
to contemporary industry demands
requiring a combination of flexibility,
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practical relevance, and a high level of
professional competence.

Since these pedagogical models
perform different functions within the
structure of the hybrid approach -
content-related, procedural, techno-
pedagogical, and contextual - it is
essential to identify their key components
and methodological distinctions. This

makes it possible to understand how they
complement one another within Agile
CBE and which elements of each model
are integrated into the shared framework.
The systematized characteristics of
these models are presented in Table 3,
allowing the wunderlying approaches,
methods, and foundational principles to

be traced and compared.
Table 3

Systematized Characteristics of Contemporary Models of Professional Training
for IT Specialists

Model Approaches Methods Principles
Competency- Competency-based; | Programmatic Mastery-oriented
Based Education [ learner-centered; assessment of | education; priority of
(CBE) systemic (for | competencies; skills [ demonstrated

structuring measurement in | outcomes over time
competencies). realistic spent; focus on
environments; complex
formative competencies.
assessment through
feedback.
Project-/Problem- | Activity-based,; Project-based Authenticity and
Based Learning | contextual, method; problem- | relevance of tasks;
(PjBL/PBL) constructivist. based method. fostering critical
thinking; learning
through collaborative
inquiry and selection
of optimal solutions.
TPACK Technological- Professional Convergence of three
pedagogical, development of | knowledge  domains
integrative instructors; self- | (technology, pedagogy,
approach; reflective | assessment across | content); effective ICT
approach. knowledge integration into
components (CK, PK, | learning content;
TK). continuous
professional
development.
WIL/Dual Integrative;  social | Solving real | Social partnership;
Education partnership; technological provision of an
digitalization- problems of the|authentic industrial
driven. enterprise; context.
workplace-based
practical training
(internship).
Conclusions and research training for future IT specialists requires

perspectives. The theoretical analysis
conducted confirms that the
contemporary system of professional
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a comprehensive renewal of pedagogical
approaches. The functioning of education
under conditions of global digitalization
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and the rapid growth of the qualification
gap is possible only through the transition
to integrated, practice-oriented, and
flexible models of learning organization.
The key methodological foundation of
such renewal 1is competency-based
education, which reorients professional
training toward the achievement and
demonstration of mastery and ensures
the development of critically important
soft skills that determine a specialist’s
competitiveness in the modern labor
market.

The effectiveness of the educational
process is strengthened through the
combination of project-based learning
and the principles of Agile pedagogy,
which provide the necessary flexibility,
iterativity, and adaptability of educational
programs. This combination enables a
prompt response to the dynamics of
technological change, while allowing
students to develop competencies
relevant to the working conditions of IT
companies that operate under iterative

methodologies.
The integration of theoretical and
practical components becomes

particularly significant, especially within
the framework of Work-Integrated
Learning and dual education formats. In
the Ukrainian context, where the material
and technical resources of educational
institutions are limited, the effectiveness

of such models largely depends on the use
of universal and open digital tools. These
tools make it possible to create a holistic
digitalized educational space and ensure
sustainable cooperation between
educational institutions and industry
partners.

The generalization of the obtained
results allows recommending a transition
to hybrid pedagogical models, such as
Agile CBE, which integrate the goals,
processes, and contexts of professional
training. @ Within this model, the
competency-based approach defines the
expected learning outcomes, Agile
methodology  provides a  dynamic
mechanism for achieving them, and
project-based and industry-integrated
learning create a practical environment
for their realization. This approach is the
most effective for preparing specialists
capable of functioning in a highly
dynamic, technologically saturated, and
uncertain professional environment.

Future research perspectives include
empirical verification of the effectiveness
of hybrid models of professional training,
the development of methodologies for
assessing the formation of integrated
competencies (both technical and soft) of
IT specialists, as well as exploring the
potential for scaling Agile pedagogy within
formal and non-formal education.
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WORKING ON COMPLEX SENTENCES DURING UKRAINIAN LANGUAGE
CLASSES FOR PROFESSIONAL PURPOSES AS A COMPONENT OF THE
PROCESS OF FORMING STUDENTS' PUNCTUATION COMPETENCE

0. A. Hordienko*

During Ukrainian language classes for professional purposes, the teacher's main attention is
focused on the task of developing students' communicative competence, in particular, language and
speech as its components. Modern innovative approaches are focused on the formation of practical
skills and abilities in students, in particular, spelling. The article analyzes the problem of improving
students' punctuation competence in practical classes for professional purposes in the process of
working on complex sentences and proposes a set of exercises aimed at updating students' abilities
to distinguish between simple and complex sentences and to correctly use punctuation marks in
complex sentences. It is noted that in the process of language education of higher education students,
more attention is paid to the formation of spelling skills and abilities in them, while the formation of
students' punctuation competence may remain outside the teacher's attention. Thus, higher education
seekers cannot always explain the choice of punctuation marks and justify their use, give an
appropriate rule, explain the structure and determine the type of sentence, as well as the elements
that complicate it, thereby justify the use of punctuation marks due to the complexity of linguistic
phenomena of syntax and insufficient attention to this aspect of work at school and higher education
institutions. At the same time, when writing term and diploma papers, articles, creative works, higher
education students try to use sentences of various meanings, including complex ones, but are not
always sure which punctuation marks to use. The purpose of the article is to consider the main issues
of working on complex sentences as a means of forming punctuation competence of higher education
students in the process of conducting practical classes in the Ukrainian language for professional
purposes, which is especially relevant for modern methods in the context of improving the language
and speech competence of bachelors. The exercises for observing language phenomena, analyzing
syntactic units, and improving students' skills in the correct use of complex sentences are described
in detail. The results obtained are briefly summarized, and it is recommended to introduce analytical,
constructive, and creative exercises into the educational process in Ukrainian language classes for
professional purposes. Prospects for further research in the outlined area are also identified. The
materials of the article can be used to improve the methods of teaching the Ukrainian language for
professional purposes as a component of training future bachelors of various profiles.

Keywords: Ukrainian language for professional purposes, higher education students, syntax,
punctuation, punctuation marks, complex sentences, analytical, constructive and creative exercises.
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POBOTA HAZI CKAAJTHHUM PEYEHHSIM HA 3AHSITTSAX 3 YKPATHCBKOI
MOBH 3A [TPOPECIHHHM CIIPSAMYBAHHSIM SIK CKAAZTOBA ITPOLIECY
$OPMYBAHHS IIYHKTYAIIIHHOI KOMIIETEHTHOCTI CTYAEHTIB

O. A. TopaieHnko

Ha sansmmsx 3 ykpaiHCbKoi M08U 30 NPOECIliHUM CNPAMYBAHHSIM OCHOBHA Y8az2a suriadaud
30cepedxeHa Ha 3080AHHL PO38UMKY KOMYHIKAMUBHO! KomnemeHmHocmi cmyoeHmis, 30Kpemd,
MO8HOI i MosneHHesol sk ii cknadosux. CyuacHi iHHOBAYIUHI NiOX00U 30PIEHMOBAHL HA (POPMYBAHHSL
NPaKkmuuHux YmiHe [ HaABUUWOK Y 3000yeauie oceimu, 30Kkpema, npasonucHux. Y cmammi
NpoaHanizoeaHo npobnemy 800CKOHANEHHST NYHKMYAuiliHOol KomnemeHmHocmi cmyodeHmie HaA
NPAKMUUHUX 30HAMMIX 3 YKPAiHCbKOi MO8U 30 NPOheCiliHUM CNPAMYBAHHAM Y npoyeci pobomu HAd
CKNAOHUMU peUEeHHSIMU, 3ANPONOHOBAHO KOMNIIEKC 8Npas, CNPSIMOBAHUX HA AKMYANi3ayio YmiHs Yy
cmyoeHmie po3pPi3HAMU NPOCMI L CKILAOHL peUueHHsl, NPAasuibHO 8UKOPUCMO8Y8AMU PO30L108l 3HAKU 8
CKAAOHUX peUueHHsX. 3asHauaemsest, Wo Yy npoyeci Mo8Hoi ocgimu 3006ysauie suwoi oceimu bintbuie
ysazu 38epmaemocst HA POPMYBAHHSL 8 HUX OPPOo2paAPiUHUX YMIHb | HABUUOK, B00OHOUAC NO3A Y8420
BUKNAOAUA MOXKE 3ANUUAMUCS POPMYBAHHS NYHKMYAUIUHOT KomMnemeHmHocmi cmyoeHmis. Boru
He 3a8x0u MOXKYmb nosicHumu eubip po3dinosux 3HAKIE ma obrpyHmyeamu ix 3acmocye8aHHsl,
Hasecmu OopeuHe Npasuslo, NOSICHUMU CMPYKmypy ma BU3HAUUMU Mun peueHHs, 4 MmaKoK
efemeHmu, wo U020 YCKAaoHIMmMb, MUM CAMUM O0OTpyHMYy8amu nOCMAaHo8Ky po30LI08UX 3HAKIS.
ITpuuuroro yb0o20 € CKAAOHICMb MOBHUX SI8UW, CUHMAKCUCY Ma HedocmamHsl Yeaza 00 Yyb0z0 acnekmy
pobomu e wKoai ma 3axaadl euuLoi oceimu. BooHouac nid uac HaANUCAHHs KYpcosux ma OUNJIOMHUX
pobim, cmamell, meopuux pobim 3006yeaui euUULO0i 0C8IMU HAMAZAOMBCS SUKOpUCMO8Y8amu
PIBHOMAHIMHI 30 BHAUEHHSIM PeUeHHsl, 8 MOMY UUCL | CKIIAOHI, ale He 3a8XK0U 8Ne8HEeHI, sIKi po30i1081
3HaKu sukopucmogysamu. Mema cmammi — po32istHYymMuU OCHO8HI NUMAHHSL pobomu HAO CKAAOHUMU
peueHHaMU 51K 3aco0y POopMYBAHHS. NYHKMYayiliHoi KomnemeHmHocmi 3006ysauie suuioi ocgimu y
npoueci npogedeHHsl NPAKMUUHUX 3AHAMb 3 YKPATHCLKOT MO8U 30 NPOPECITIHUM CNPSIMYBAHHAM, ULO
€ 0cobUBO aKMYANbHUM OJISL CYUACHOT MEMOOUKU Y KOHMeKCmi 800CKOHA/IEHHS MOBHO-MOB/IeHHEBOT
Komnemermuocmi baxanaspis. [emanvHO ONUCAHO 8Nnpasu O0Jist CNOCMEepexeHHs! 30 MOBHUMU
ABUWLAMU, AHANIZY CUHMAKCUUHUX O0UHUUL, BOOCKOHANEHHS YMIHb | HABUUOK Y CmMyoeHmi8 ui000
NPAsUIbHO20 SUKOPUCMAHHS CKAAOHUX peueHb. Kopomko y3azanibHeHO ompumari pesysbmamu,
pPeKomeHO08aHO 8NnposadKysamu 6 OC8IMHI npoyec HA 3aAHAMMSAX 3 YKpaiHcbkoi mosu 3a
npogeciliHuMm CNPSMYBAHHIM 8NPABU AHALIMUUHI, KOHCMPYKmMueHi ma meopui. Taxoix eusHaueHo
nepcnexmugu nooanbulux 00CniOXKeHb 8 OKpecaeHill niowuHi. Mamepianu cmammi moxyms bymu
guKopucmaHi O/t B800CKOHANEHHSI MemOOUK HOBUAHHS YKPAiHCbKoi Mmosu 3a npogpeciliHum
CNPAMYBAHHAM K CKAA00801 nidzomosku mMalilbymuix baxanaspi pisHux npoginis.

Knrwuosei cnoea: ykpaiHcoka moe8a 3a NpogpeciliHum cnpsamysaHHsm, 30obysaui euwioi ocgimu,
CuUHmMakcuc, nYHKmMyayis, po3oinosei 3HAKU, CKIAAOHI peueHHs, AHOAJLIMUUHI, KOHCMPYKMUBHI ma
meopui enpasu.

Introduction of the issue. One of the future specialist. Teaching the Ukrainian
priority areas of restructuring language language for professional purposes is
teaching technologies in a modern higher mostly limited to improving the recipients’
education institution is the mastery of spelling skills and abilities, as well as the
various types of speech activity and the ability to compose business papers and
formation of professional language edit texts. At the same time, little
competence in higher education seekers attention is paid to practical issues of
since language is not only a subject of developing punctuation competence,
study, but also a tool of cognition, a improving students' punctuation skills
means of intellectual development. during the Ukrainian language classes, in

Analysis of scientific and particular, in complex sentences.
methodological research has shown that Punctuation is an important
in the theory and practice of teaching the component of the spelling competence of
Ukrainian language, extensive experience future specialists.
has been accumulated, which constitutes If the spelling of a word can be checked
a reliable basis for work on the formation on the Internet by entering it in the search
of the Ukrainian-speaking personality of a of many online dictionaries, then the
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punctuation mark cannot be checked in
such a quick way; thus, you need to find
and read the rule in a textbook or
"Ukrainian Spelling", analyze similar
examples, understand the syntactic
structure, etc. [17].

Students experience difficulties when
taking notes, summarizing scientific and
educational texts, constructing their own
written texts for public speeches, when
writing term papers and diploma theses.
Therefore, the practical aspect of the
problem of forming Ukrainian-language
communicative competence of students of
higher education institutions who are
obtaining a bachelor's degree improving
punctuation skills in the process of
working on a complex sentence, requires
attention, which determined the choice of
the topic of the article.

A pilot study of the level of formation of
punctuation competence of Thigher
education seekers, conducted among 1st
year students at Zhytomyr Ivan Franko
State University during the 2024-2025
academic year, showed that only 15% of
respondents demonstrated a high level of
formation of punctuation competence;
60% of respondents showed an average
level and 25% — low level of formation of
corresponding skills. Higher education
seekers may experience difficulties in
selecting  punctuation marks and
explaining their wuse, determining
sentence types, elements that complicate
it. The reason for this is the complexity of
language phenomena and insufficient
attention to this aspect of work in school
and higher education institutions [5: 82].

Current state of the issue. In
domestic vocational education, a certain
tradition of a comprehensive approach to
the training of future specialists has
developed, which is based on the
humanization of the educational process.

The  problems of forming the
communicative competence of pupils and

students on the basis of modern
competence-based, text-centric,
communicative-activity, personality-
oriented, functional-stylistic approaches

were addressed by such linguists as
F. Batsevych, N. Babych, N. Zagnitko, etc.
[1; 4]; in linguodidacts the above-mentioned
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issue were studied by A. Aleksiuk,
Z.Bakum, O. Bilyaev, E. Holoborodko,
T. Donchenko, O. Zabolotska, O. Kucheruk,
L. Mamchur, V. Melnychayko,
S. Omelchuk, M. Pentyliuk, I. Popovych,
T. Symonenko, N. Totska, etc. [2; 11].

The problem of studying a complex
sentence was studied by both theorists
and practical teachers is reviewed by
S. Omelchuk, K. Plysko, V. Sergienko [9;
10; 14]. The syntax of a complex sentence
and the methodology of its teaching in
various aspects were studied by such
famous scientists as P. Dudyk,
A. Zagnitko, N. Ivanytska, S. Karaman,
K. Shulzhuk and others [20].

Certain aspects of the problem of
speech development of future specialists
were considered by such linguodidacts as
Z. Bakum, O. Goroshkina, L. Palamar,
M. Pentylyuk, O. Semenog, L. Shiyanyuk
and others. [19]. The problems of
punctuation competence of students were
paid attention to by N. Kovalchuk,
O. Mezhov, I. Savchenko, L. Segin,
V. Sydorenko, L. Stoyan [6; 7; 12; 13;
15; 16].

Thus, the mentioned problem and its
related issues remain in the focus of
attention of scientists and have important
practical significance. After all, future
bachelors who prepare scientific projects,
articles, term papers and bachelor's
theses must correctly use complex
sentences in the process of developing
their own style of expression [8].

Aim of the research is to consider the

main issues of working on complex
sentences as a means of forming
punctuation competence of higher
education seekers in the process of
conducting practical classes in the
Ukrainian language for professional

purposes, which is especially relevant for
modern methodology in the context of
improving the linguistic and speech
competence of bachelors.

Results and discussion. Studying a
complex sentence is a crucial stage in the
process of formation of punctuation skills
in higher education students, which
makes it possible to generalize knowledge
from all other sections of linguistics,
repeat and deepen them. Students also
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get the opportunity to improve their
communicative skills, because a complex
sentence concentrates the entire complex
of language tools necessary for expressing
thought.

To organize the study of the new on the
basis of what has been learned is the
main goal of Ukrainian language classes
for professional purposes. Achieving this
goal is based on the use of students' skills
and experience to learn the new. "To tie to
the new, already firmly learned"
K. Ushinskyi pointed out, "everything new
that is learned is a pedagogical rule on
which the success of learning mainly
depends"[18: 391-392].

In implementing the process of merging
the new with the already learned, the
method of comparison can be used. Thus,
comparison is the basis of learning: we
learn everything by looking for common
features of objects or phenomena and
their differences.

Part of a Ukrainian language lesson for
professional purposes can be devoted to
considering punctuation in a complex

sentence, when students work on
improving punctuation skills and
abilities.

The first stage in working on a complex
sentence can be the "conceptual stage",
that is, the stage of actualization of a
grammatical concept. Everything new is a
natural continuation of the previous one,
therefore its conscious perception is
possible only if they know the previously
studied material. The teacher, preparing
students to perceive the new, must
determine:

1) What do students know about this
topic or in connection with this topic.

2) What should students remember,
what should be shown to them in a new
aspect.
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3) What is new compared to what has
been studied, students should learn.

4) What is the main, essential thing in
the new material; what is difficult and
what is easy.

5) What material will be selected for

comparison.

6) The path from analysis to
generalization of the results of
observations.

7) Formulation of conclusions to which
the teacher will lead students.

8) The degree of independence of
students in working on the new, problem
questions.

Students already possess certain level
of knowledge about morphology, spelling,
and syntax. To clarify and consciously
update knowledge about a complex
sentence, its structure, semantic and
grammatical features, connective and
unconjugated, complex and compound
sentences, the teacher suggests that
students analyze texts from which we
identify groups of sentences, since
mechanical, isolated assimilation of any
language unit inhibits associative
thinking, does not develop creative
abilities; the text is of great importance as
a means of cognition of language
phenomena, a condition for intellectual
growth and development of speech
skills [3].

Thus, the teacher suggests comparing
two groups of sentences and saying what,
in their opinion, is the difference between
the excerpts presented in the first and
second columns of the table. Such an
analysis of language phenomena
contributes to the development of
students' skills of systemic analysis and
mastery of the norms of the Ukrainian
literary language.
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Table 1

Complex and simple sentences

Complex sentences

Simple sentences

npocmexxXyemocCsi sruiue
NOJLICbKUX SUULUBAHOK!

"om "nonm

coHsixu", "y dybosuil rucm”,

[

YCb02o 371020.

Mano HA38Yy KAIMeHb abo IKUMHL
0a8HbLOPYCLKI
Haseax Knimwua, KaimuuH,
Kumuryi, Kl € CyuacHUMU MONOHIMAMU.

1. Mucarrka XKumomupcvrozo [loniccsi He
b6ysia NUWHO OPHAMEHMOBAHA, ane 8 Hill
momuseis
"y wKonocok”, "y
Yy Kpusysoky"
Hawi npawypu eipunu, uo nucaHka mae
MARIUHY CUNY, SIKA 3aXUWAe JIHOOUHY 810

2. IIpumewieHHs, Oe 3bepizanu 301LKHKsS,
Ll
mepMmiHU 3Yycmpiuaemo 8
Knimuwe,

1. Mucanka XKXumomupcvkroeo Iloniccsi He
byna nuwHO
npocmerKyemscsi 8NIUE MOMUBI8 NOJICOKUX
BUULUBAHOK:!
oybosuii sucm'”,
npawypu eipunu. IlucanHka mae maziuHy
cuny. BoHa 3axuwiae nt00uHy 810 Ycb0o20
371020.

2. [IpumiugeHHss manu Has3ey KaimeHsb abo

awumui. Tam  36epieanu  36ixoks. Ll
0aB8HBLOPYCLbKL MepMIHU 3Ycmpiuaemo 8
Haseax Knimna, Kranimuux, Knimuwe,

Kumunyi. BoHU € cyuacHUMU MONOHIMAMU.

opHameHmosaHa. B  Hill

"

"y consxu', "y
Hawi

"y Kosocok”,
"y Kpusysnorky'.

Students will conclude that the
difference lies in the design of sentences:
in the first passage there are complex
sentences, and in the second - simple
ones. A complex sentence, unlike a simple
one, makes it possible to show that all the
events described by the author are closely
interconnected, form a single whole.
There is no such close connection
between individual simple sentences as in
a complex one. The connection between
the parts of a complex sentence is
emphasized by intonation, conjunctions
(connecting words).

Next, we approach the formulation of
the definition: a complex sentence is a
sentence that consists of two or more
simple sentences (parts). A complex
sentence is a single whole in semantic,
grammatical and intonational relations.

Having determined the essential
features of a complex sentence, the
teacher gives the students the following
task: to find out by observing the text
what role the conjunctions play.

1. Yepewrs 6ina 3ausina, i1 siCHiwe
cmano e ceimi. 2. 3acHy8 Ha naxyuomy
CiHI, 1 8osl0wKU HacHunucs cuHi (Maria
Pavlenko).

2. Konu uepewiHs 6ina 3ayeina, sicHiue
cmano e cgimi. Sk 3acHY8 HA Naxyuomy
CIHI, MO 80JIOUKU HACHUJIUCSL CUHL.

3. UepewHss 6ina 3aueina — SsCHiwe
cmano 8 ceimi. 2. 3acHYy8 Ha Naxyuomy CiHi
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- goslowKU cuHi (Maria
Pavlenko).
4. 3 Kpaie nigoeHHux Ha [loniccs secHa

exe nmaxie nocusna, i 2ycu zesizarome i3

HACHUJLUCS

8UCI, gecnyroms  NOMAXOM  Kpuaa
(M. Klymenko).
Reading and analyzing the first

complex sentence leads students to the
following conclusion: its two parts are
used as independent elements, since they
are homogeneous, equal; this is a complex
sentence, thus a comma is placed
between its parts. A clear reading of the
second complex sentence shows that its
first part is not complete, therefore it
needs to be continued. The conclusion is
made that this is a complex sentence,
because its parts are combined in such a
way that one part depends on the other.
Unlike the first two complex sentences,
the third is formed without conjunctions,
therefore it is unconjunctive. In them,
punctuation marks act as markers of
syntactic meanings, therefore changing
the punctuation mark determines a
different nature of semantic (logical)
relations.

Thus, students actualize the concept of
a simple and complex sentence, as well as
the connective and unconjunctive
formations within the complex sentences,
with ordinal and subordinating
conjunction, main and subordinate
(dependent) clauses. Knowledge of syntax
is indispensable here, and therefore the
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teacher must help students actualize the
syntactic competencies acquired in the
school course of the Ukrainian language
by selecting appropriate didactic material
- namely, texts of different styles with all
types of simple and complex sentences.
Their expressive intonation and syntactic
and punctuation analysis will contribute
to the proper assimilation of punctuation
norms. Knowledge of syntax is closely
related to the consolidation and
strengthening of conscious punctuation
literacy, therefore, students improve their
skills and abilities to correctly place
punctuation marks [1: 45]. To improve
punctuation skills and abilities, it is
necessary to perform a significant
number of training exercises that are
carried out in a certain system, in
compliance  with  certain  didactic
requirements. The exercises are divided
into three groups: 1) analytical;
2) constructive; 3) creative.

The purpose of the first type of exercise
is to train students in independently
recognizing a linguistic phenomenon
among others, as well as to develop ability
to identify its essential features.

Exercise example. Write out simple
and complex sentences separately,
underline grammatical clauses. Read the
sentences given with correct intonation
and explain punctuation marks. Such
exercises can be offered to students to
perform in small groups.

1. Tpiwyu He mpiwu, a exe MUHYAU
Bodoxpewi. 2. Ha BeaukdeHb nepuuil pas
Kye 303ysas. 3. Bio eecHaHozo Muxonu 0o
aima 0eadysims npumoposkis. 4. 3 Kpaie
nigdeHHux Ha [loniccst eecHa 8xe nmaxis
nocuna, 1 2ycu ezeneomsime 13 B8UCI
gecnyromos nomaxom kpuna (M. Klymenko).
5. Ba Pizdsom Hacmynano opyze c8simo,
wo 1020 HaA3UBAIU 8 HAPOOL OHEeM C8smozo
Bacunsi, abo cmapuii Hosull pik. 6. O 2ope
mum pyKam, wo 36UKIU Y Hesosli HOCUMb
KatioaHu poxasi i saxki (Lesia Ukraiinka).
Boke uepgoritoms nomioopu i xo0ums OCiHb
no mpasi (M. Rylskyi).

Another possible variant of exercises:
write down the following sentences,
placing punctuation marks, justifying your
choice.
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1. Mosa mo cepue Hapody 2uHe mo8a 2uHe

HapoO (learn OeieHro). 2. He nuwe 8 nrooeti
Hemae cmpaxy wosecHu 8 Hapoouubki
Kpai nogepmarome HEPO3YMHI nmaxu-
snacmieku, 6ycau i conog’i (M. Nykonchuk).
3. Badymnuesuili nonicekuil Kpaesud OH
Mmapume uapamu npadasHimu 60s10mo
(V. Shlinchak). 4. IIponsenu mymaxHu 6ini
PYWHUKAMU 3AMYIKUNA NICHSL Y OYULL MOiTL
(I. Redchyts). 5. ITobepexximb Kpacy 0HA
Y 8CbOMY 8 NPUPOOI, 8 NOBEOIHUI, Y C/LOBAX
(V. Kryshchenko).

The next stage is the performance of
exercises of a constructive nature. These
exercises are associated with various
transformations, restructuring syntactic
units, in particular, tasks for editing texts
with syntactic and punctuation errors.
Students perform such exercises with
interest in pairs.

Exercise example. Make complex
sentences using the given simple ones
using the reference (Polissia folk proverbs):

1. Y ecmpaxy oui senuxi... 2. Oui inu 6...
3. Bopoz 0o meHe 3 poeamu... 4. 2Kuege kim
i cobaka... 5. baussvko sudamu... 6. Aima
tioymeo... 7. Kinb He 6oimbest 6KL. ..

Losioka. Pyku pobnsme. [Jywa He
nputimae. S 00 Hb020 — 3 nupozamu. Y HUX
amumrka (wxummsy) He ooOHara. [anexko
oubamu. Poxu cmosimo. Xoue 3’Ki.

Alternative exercise example.
Replace the given complex sentences with
different types of connections with
unconjunctions, replace them by placing
the appropriate punctuation marks,
explaining their use. Read the original and
constructed sentences in pairs, using the
correct intonation patterns. Did you feel the
difference? What is it?

1. Ille nopunye CHiz uwe CKpunisame
slceHu ma 3i cmpix Kanomumse HA 8l0NuU2Y
(V. Hraboskyi). 2. Aic cxookuili Ha manroka,
wio pocme Ui MO2YmHie, KOU NOPYHU i3 HUM
dobpa ntoduHa, ane 8iH xupie U HeMIUHIE,
AKWo niocmynae 00 HMO20 W,0Cb Hecume Ui
3a30picHe (M. Kurylchuk). 3. Bopi
mpemminu 308ciu nopsio, i ix MoxHaA 6Yso
dicmamu pykow, a KOAU 3-3a XMAPKU
BUYNILKHY8 Micsiub, bepe3u 3aceimuiuch
6i10-6110,  pPO3BUOHLIOCL, SIK  YOeHb
(M. Prylutskyi).

The final stage of the systemic work on
complex syntactic constructions is the
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use of corresponding structures by
students in their own oral and written
speech. This is a task to create their own
statements on  socio-cultural and
professional topics, in particular reports,
public speeches, essays, business papers
with the correct arrangement and
explanation of punctuation marks. Such
exercises are called creative, because they
teach higher education seekers to freely
use language material. Their purpose is to
develop students' language culture,
activate what has been learned, develop
stylistic and punctuation skills. For
example, you can offer students the
chance to write an essay using one of the
given beginnings and then organize a
competition for the best creative work.

1. He 36epiecst 0o Hawux OHie 6YOUHOK,
Yy sarkomy Hapoouscs Ilearn QOezieHko, He
3b6epeznacs i BockpeceHcvka uepkea, Oe
bambKu oxpecmuau HAUMONIO0UL020 3
yomupwox oimeil, ma 3bepeanacst 1100CbKa

nam’sms  Npo  HAWO020  8UOAMHOZ0
3emasnKa.

2. Hide 8 ce8imi Hema cmiibku
BULUUBAHUX PYULHUKIB, K 8 YKpaiHi.

3. IIlo6 kpawe 3po3ymimu  gesnuu
icmopuuroi poni Tapaca IllesueHka,

nompibHo npuzadamu, SIKi MpPaziuHi yacu
ceoei icmopii nepexkugana 8 cepeduHi XIX
cmopiuust  Ykpaina, i HauloHanbHaA
Kyasmypa ma mMoea.

4. Koeocb mpueoau nioulmosxyroms 00
moezo, wob 3pobumu aHKummsi
cmabitbHIUM T KOMPOPMHIUUUM, THULL
MOXKYMb nompanumu 8 Nnekso po3navy
ma 6e3rnadiliHocmi.

Thus, we can conclude that the above-
mentioned toolkit stimulates positive
results and provides meaningful impact

on the development of language-
communicative and punctuation
competence of students. Comparison of
groups where special exercises for

working on punctuation in complex
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sentences were actively implemented and
where standard educational programmes
were used indicates their effectiveness.
The level of development of punctuation
skills, general speech culture and
knowledge in students of groups in which
these types of exercises were implemented
is higher than in those groups where
classes were held traditionally. After
completing the set of exercises, higher
education seekers feel more confident in
the selection of punctuation marks, are
able to explain their use, are better
oriented in determining the types of
sentences and elements that complicate
them. 90 first-year students of non-
philological specialties took part in the
formative experiment. Control (CG) and
experimental groups (EG) were selected
according to the results of the
ascertaining cut (AC), students of both
groups had approximately the same level
of development of punctuation
competence. In the CG, classes were
organized according to the working
curriculum of the course "Ukrainian
Language for Professional Purposes’,
recommended for non-philological
specialties of the Zhytomyr Ivan Franko
State University, in the EG — using a set
of special exercises based on a program
with appropriate methodological support.
To check the effectiveness of the
developed set of exercises and the level of
development of punctuation competence
of future bachelors, an ascertainment
(AC) and a final cut (FC) were conducted.
The criteria for effectiveness and the levels
of development of punctuation
competence of students were developed.
Indicators of the levels of development of
the specified competence of CG and EG
students  after training on  the
experimental set of exercises are
presented in Figure 1.
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Fig. 1. Levels of development of punctuation competence of EG and CG students,
revealed during the ascertaining and forming stages of the experiment (assertive
cut (AC) and final cut (FC))

(Diagram legend: CG — control group,
EG - experimental group, AC — assertive
cut, FC — final cut).

As can be seen from the diagram, 15%
of the CG and 35% of the EG were
identified as individuals with a high level
of punctuation competence, 60% and
58% of the students had an average level
of formation of punctuation competence,
and 25% of the CG and 12% of the EG had
a low level of formation of punctuation
competence. Thus, the data of the
formative experiment showed that the
level of punctuation competence of
students in the experimental groups
significantly improved, while it remained
almost unchanged for students in the

control groups. The students
demonstrated perfect command of the
punctuation norms of the literary

language, were able to justify the choice
of punctuation marks, determine the type
of sentence, and correctly construct
syntactic constructions. Thus, the results
obtained of the experiment demonstrated
the effectiveness of the proposed set of

exercises for the development of
punctuation competence of Thigher
education applicants.

Conclusions and research

perspectives. Summarizing the above,
the following conclusions can be drawn:
1. The work on complex syntactic
constructions has the goal of directing
students to use the corresponding
language units in their own speech;
2. Special exercises, which are based
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on the techniques of observation of
language material and comparison of
language units, help to make learning
more effective, consistent and systematic;

3. The data of the formative experiment
showed that the level of development of
punctuation competence of students in
the experimental groups significantly
improved, while it almost did not change
in students in the control groups.
Students in the experimental groups
demonstrated perfect mastery of the
punctuation norms of the literary
language, were able to justify the choice
of punctuation marks, determine the type
of sentence, and correctly build syntactic
constructions;

4. The results obtained of the
experiment showed the effectiveness of
the proposed set of exercises for the
development of punctuation competence
of higher education seekers.

The conducted study does not exhaust
all aspects of the problem. Further
research is required to investigate the
problem of preparing students to conduct
punctuation analysis of sentences in
order to improve punctuation skills, and
may also cover a wider range of modern
approaches to the formation of
competencies of higher education
students who are able to solve complex
professional tasks using linguistic
communication; determining the place of
linguistic and speech competencies as a
result of professional training of future
specialists. Successful resolution of the
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above issues will allow building a more professional purposes, which will be an
advanced system of studying the main important step in ensuring the quality of
issues of syntax and punctuation in higher education.

Ukrainian language classes for
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PEDAGOGICAL CONDITIONS FOR EFFECTIVE FORMATION OF THE
CREATIVE POTENTIAL IN FUTURE NURSES IN THE PROCESS OF
PROFESSIONAL TRAINING

T. Yu. Kovalchuk*

The article outlines the pedagogical conditions for the effective formation of the creative potential
in future nurses in the process of professional training. The emphasis is laid on the need to use the
interactive teaching methods, individualization of the educational process and the implementation of
modern information technologies. The role of the educationalist as a facilitator of students' creative
activity is considered. It is emphasized that modern professional education is aimed not only at the
formation of competencies, but also at the development of the creative potential in the future
specialist's personality.

It has been shown that pedagogical conditions for the implementation of an activity approach in
the formation of students’ creative potential include several interrelated aspects, among which
motivational-reflective one provides motivation for activity, partnership interaction in the "teacher —
students" system, creates a positive emotional environment, a situation of success and provides an
appropriate individual trajectory of professional self-development of students, which stimulates their
activity, independence and professional growth.

At large, motivational-reflective conditions for the development of creative potential in the
professional education system contribute to the formation of a competitive, active and creative
specialist in the field of health care.

It has been noted that internal motivation stimulates students to deeply understand and master
the educational material, develop their interest in the medical profession.

The main forms, methods and means of the educational and methodological process are
considered. It is concluded that the implementation of the developed pedagogical conditions, which
provide systemic and comprehensive support at all stages of the educational process, allows creating
an effective and optimal socio-pedagogical environment for the active participation of students in the
educational process, for the formation of their consciousness and development of independence,
responsibility and creative qualities. Thanks to this, students develop general and special
competencies when studying educational components for formation of competence-based and creative
potential.
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NNEOATOI'TYHI YMOBH EPEKTHBHOI'O $OPMYBAHHS TBOPYOI'O
IIOTEHIIIAAY MAHBYTHIX MEOHYHHUX CECTEP Y ITPOIIECI ®AXOBOI
NIAroTOBKH

T. I0. KoBaab4uyk

Y cmammi okpecneHo nedazoziuHi Yymosu epeKkmueHo20 (POPMYBAHHSL MBOPUO20 NomeHuyliany
Mmatibymrix meduuHuUX cecmep Yy npouect paxosoi nideomosKu. AKYUeHmosaHo yeazy Ha HeobxioHocmi
3ACMOCYBAHHSL THMEPAKMUBHUX Memo0i8 HOBUAHHS, IHOUBIOYAaNi3auii 0CeIMmHb020 npouecy ma
BUKOPUCTMAHHS CYUACHUX THPOPMAYIliHUX mexHOoNo2lll. Po3znsHymo poab nedazo2iuHo20 NpayisHUKa,
AK hacunimamopa meopuoi akmueHocmi cmyoenmie. HazonouleHo, wo cyuacHa npogpeciliHa oceima
CNPSIMOBAHA He AUULe HA (POPMYBAHHSL KomMnemeHmHocmell, a Ui Ha po38UMOK meopuoz0 NOMeHyiaNy
ocobucmocmi maiibymHso20 paxieyst.

IToxaszaro, wo nedazo2iuHi ymoeu w000 peanizayii OisibHICHO020 Ni0xXo0Y Y POPMYBAHHI MEOPUO20
nomenyiany cmyoeHmig 8KI0UAOMb KUIbKA 83AEMON08 A3AHUX dcneKmis, cepeo SIKUX MOMUBAUITIHO-
pedaexcusHull 3abe3neuye momueayiro 00 OiAbHOCMI, NAPMHEPCbKY 63aemolito Yy cucmemi
"eurknadau — cmydenHmu', cmeoproe nozumueHe emouiliHe cepedosulde, CUMYyaAuiro ycnixy ma
3abesneuye 8IONOBIOHY IHOUBIOYANIbHY MPAEKMOPI0 NPOeECiliHO20 CAMOPO3BUMKY CMYOeHmIi8, UL0
CMUMYJIIOE IXHIO AKMUBHICMb, CAMOCMILHICMb | NpogpeciiiHe 3POCMAHHSL.

Y uinomy, momueauiliHo-pehiiecusHi Ymoeu po3euUMKy meopuoz0 NnomeHuiany Yy cucmemi
npogpecitiHoi ocgimu cnpusirtoms QOPMYBAHHIO KOHKYPEHMOCNPOMOINHO20, IHIUIAMUBHO20 ma
KpeamueHoz0 paxisys Yy 2any3i 0XOPOHU 300pP08’si.

3asHaueHo, Wo 8HYMPIUHS MOMUBAYLSL CMUMYIOE 3000y8auie ocgimu 00 2nuUb0K020 OCMUCEHHS
ma 3ac80€HHSL HABUAIbHO20 Mamepiany, po3sumKy iHmepecy 00 mMeOuuHoi npogecii.

PozznsaHymo ocHO8HI dhopmu, memodu ma 3acobu HABUANLHO-MEMOOUUH020 npouecy. 3pobreHo
BUCHOBOK, WO peanizayiss po3pobreHux neodazoiuHux Yymos, skKi 3abesneuyroms cucmemHy ma
KOMNJIEKCHY NIOMPUMKY HA 8CbOMY emani 0c8imHb020 npoyecy, 00380J151H0Mb CMBOPUMU epeKmusHe
ma onmumanibHe COUIaNbHO-neddzo2iuHe cepedogulye OJisl aKmueHoi yuacmi cmyoeHmis Yy
0C8IMHBLOMY npoueci, OAsL POPMYBAHHSL iIXHLOL ceidomocmi, po3sUMKY CAMOCMIUHOCMI,
gionosgidaibHocmi i mgopuux sikocmell. 3ag0siKu ybomy 3006yeaui oceimu po3susardme 3azaibHi ma
cneyianbHi  KOMNEemeHmHOCmi Nnpu  BUBUEHI OCBIMHIX KOMNOHEHMI8 OAsl  (POPMYBAHHS
KOMNemeHmMHICMHO20 ma Mmeopuoz0 NOMeHUIANY.

Knrouoei cnoea: nedazoziuHi ymosu, meopuuili NomeHyianl, mMeoduuHi cecmpu, MeouuHa oceima.

Introduction of the issue. New socio- decisions. One of the reasons for the
economic conditions in Ukraine place at the actualization of the philosophy of education
forefront of pedagogical research the issues stems from the crisis of education,
of improving the content and process of revealing the need of drastic changing the
professional training, developing its social role of education in modern world [2:
models, and introducing new specialties 4].
that the labor market expects. The Current state of the issue. At the
educational policy of Ukraine at the present present stage of socio-economic
stage is based on the principles of development of Ukraine, the Ministry of
democratization and humanism, focusing Health of Ukraine pays considerable
on achieving world standards, reviving an attention to the training of middle-level
original national character, radically specialists, with a special emphasis on
improving the content, forms and methods improving education and organization of
of teaching, and increasing the intellectual work in practical medicine. The main goal
potential of the country. In modern of the reform of the professional training of
conditions, society’s attention is increasing nurses, which has moved to a graduated
to all types of education, which is model, is to bring it into line with
considered the most important factor of international standards [13: 10], since
social and economic progress. The main professional training of nurses can be
value of a democratic society is a person considered an important component of the
capable of searching for and mastering new domestic education system, the conceptual
knowledge, making non-standard ideas of which are based on the
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Constitution of Ukraine, the "National
Doctrine of Education Development"
(2002), the laws of Ukraine "On Education”
(2017), "On Higher Education" (2014), "On
Professional Pre-Higher Education" (2019),
the draft law of Ukraine "On Professional
Education" (2025).

To organize an educational process
aimed at developing the creative potential
in future nurses as a prerequisite for their
ability to innovative activity, modern
professional education and pedagogy
presuppose the development of principles,
requirements and rules of effective
education process, as well as the
standards, conditions and methods of
building interaction between pedagogues
and students to achieve the goals of
professional education. The modern system
of medical education requires the training
of specialists who are able to act creatively,
flexibly respond to current social changes
and make non-standard decisions in a
dynamic social and medical environment
[16].

The professional activity of nurses
requires not only a high level of their
knowledge and skills, but also the ability to
think creatively, sympathize with the
patients, communicate and constantly
improve their professional skills. That is
why an urgent task of pedagogical science
lies in determining the pedagogical
conditions that ensure the development of
the creative potential in future nurses [14;
16].

Aim of the research. The purpose of the
article is to outline the pedagogical
conditions that are to contribute to the
development of the creative potential in
future nurses.

Results and discussion. Formation of
creative potential in the students of the
institutions of professional pre-higher
education is one of the key tasks of modern
pedagogical science and practice [13; 14;
16].

In the context of reforming the medical
education system in Ukraine, focused on a
competency-based approach [13], the
development of creativity, the ability to
innovative thinking, reflection and self-
realization of the future specialists is of
particular importance. It is creatively
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directed professional training that ensures
the readiness of future medical specialists
for effective professional activity in the
conditions of drastic changes in modern
society.

V. Lykhvar defines creative potential as
a set of abilities and capacities necessary
for creative professional activity being the
driving force and core of the realization of
specialists’ effective professional activity.
The creative potential reveals the internal
factors of the personality being the

important factors of human self-
development, self-realization and
independent activity [6: 17].

The analysis of scientific research

enables us to conclude that modern
professional education is aimed not only at
the formation of competencies, but also at
the development of creative potential in the
personality of the future specialist.

The formation of the creative potential in
future specialists of pre-higher education
institutions takes place in the process of
mastering the elements/aspects of future
professional activity due to mastering the
mechanisms of creative activity. Creative
activity is a type of professional activity, the
content of which implies the need to
acquire deep pedagogical knowledge, to
develop good organizational skills, and the
ability to creatively realize the educational
process [8: 103]. The qualitative aspect of
the professional training of future medical
workers is inextricably connected with the
quality of the development of the creative
potential in the students of medical
institutions. Therefore, in order to
successfully realize this task, it is necessary
to determine and ground the pedagogical
conditions that provide effective
professional training of medical students.

We will be interested in precisely those
pedagogical conditions that ensure the
development of students’ creative potential
in institutions of professional pre-higher
education, which are intended to train
specialists with high intellectual potential
and the ability to take into consideration
the market relations in their professional
activities [13].

The term "condition" is one of the most
common in pedagogical research. In
majority of scientific papers devoted to the
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problems of professional training, the
pedagogical, pedagogical and
organizational, psychological and

pedagogical, pedagogical and didactic
conditions are most often mentioned.

In pedagogy, a "condition" is understood
as a factor or a set of factors that ensure
and determine the possibility, nature and
effectiveness of the educational process.

In the pedagogical dictionary, the term
"condition" is outlined as a set of
circumstances, factors, influences (external
and internal) that ensure or complicate the
implementation of a certain pedagogical
process, phenomenon or activity [10: 416].

However, not all factors that contribute
to achieving efficiency in the pedagogical
process can be defined by the term
"conditions". According to the general
scientific and philosophical interpretation
of this term, "conditions" are interrelated
circumstances on which the effectiveness of
the functioning of a certain system of
education/upbringing depends.

It should be noted that as a
philosophical category, "condition" is
understood in the context of the

relationship of the subject of study to the
surrounding phenomena, without which it
cannot exist.

A. Lytvyn believes that conditions are
circumstances that determine certain
consequences, the occurrence of which
prevents some processes or phenomena
and promotes some others. It is important
that conditions should be considered in
relation to the existence, functioning
and/or development of a certain object,
phenomenon, event, state or their totality.
Therefore, the differentiation of conditions
makes sense only in relation to the object,
phenomenon, process, system, etc. [7: 82].

Unlike the cause that directly
generates/determines a phenomenon or
process, the totality of conditions form the
environment or situation in which the
phenomenon or process arises, exists and
develops, while the conditions act as
something external to the environment.

According to G. Stolyar, separate
conditions cannot significantly affect the
effectiveness of the studied educational
process, therefore it is necessary to
determine a complex of mutually
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complementary pedagogical conditions.
This provision is extremely important, since
it emphasizes the systemic nature of
pedagogical influences that ensure the
development of the creative personality of a
specialist.

At the same time, the analysis of
psychological and pedagogical literature
shows that various aspects of the
pedagogical concept "conditions" are not
fully outlined either in pedagogical
dictionaries, reference books and
encyclopedias, or in textbooks and teaching
aids, although this term has long been
actively used in psychological and
pedagogical papers, scientific publications
and dissertations, and is currently used in
most scientific and pedagogical research.
Therefore, using this notion, both scientists
and practitioners adhere to different,
sometimes significantly divergent positions,
points of view.

Taking into consideration the practical
significance, the focus on improving the
functioning of pedagogical systems,
increasing the efficiency of the educational
process, the pedagogical notion
"conditions" (mainly pedagogical and
organizational, psychological and
pedagogical) is currently one of the most
common in dissertation studies on
pedagogy.

The effectiveness of professional training
of future nurses largely depends on the
pedagogical conditions that ensure this
process.

Let us define the essence of the definition
of "pedagogical conditions". The concept of
"pedagogical conditions" has been the
subject of research by a significant number

of scientists who considered this
phenomenon as pedagogical
circumstances, as the factors that change
the pedagogical reality.

Pedagogical conditions, according to the
definition of O. Antonova, are a set of
objective and subjective factors that ensure
the successful implementation of the
pedagogical process directed at the
achievement of certain goals of teaching
and upbringing. The author emphasizes
the importance of creating a developmental
environment that stimulates the
development of giftedness, taking into
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account both innate abilities and external
conditions, as well as personality
qualities/traits [1: 75].

Based on the ideas of R. Sluhenska,
N. Kulish, N. Reshetilova, we can define the
pedagogical conditions for the formation of
the creative potential in future nurses as a
set of external and internal factors of the
pedagogical and educational process,

which are purposefully created by
pedagogues to develop clinical, creative and
ethical thinking, contribute to self-

realization, professional self-improvement
and the becoming of a nurse as a humane
person and a professional [12: 25].

Guided by logical considerations, we
note that, in turn, pedagogical conditions
reveal certain educational environment and
the circumstances in which pedagogical
factors are implemented.

In our opinion, pedagogical conditions
are external factors regarding the
pedagogical system that form a favorable
social and pedagogical environment for its
effective functioning. They reflect the
totality of the possibilities of the
educational environment, which includes
various forms, methods and means of
learning, as well as the interaction of all
participants in the educational process,
combined with material and spatial
support. These conditions significantly
affect the work of the pedagogical system,
creating prerequisites for its effectiveness,
development and achievement of the
educational goals.

We believe that the process of forming
the creative potential in future nurses in
the process of professional training is based
on certain pedagogical conditions being the
combination of objective factors and
pedagogical actions that create a favorable
social and pedagogical environment for the
formation of the creative potential in future
nurses.

Let wus highlight the pedagogical
conditions for the formation of the creative
potential in future nurses in the process of
their professional training:

1) Motivational-reflective conditions,
which include motivation for activity,
subject-subject interaction between
pedagogues and students, positive-
emotional environment, creation of
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situations of success, provision of an
"individual trajectory" of professional self-
development of students of medical
institutions of professional pre-higher
education [15].

According to N. Guziy, reflective activity
allows a student to realize his/her own
experience, evaluate the results of his/her
activity, determine directions for improving
professional  skills [3: 156]. The
development of reflection contributes to the
formation of the ability to introspection,
critical thinking, awareness of students’
creative capabilities and growth prospects
[9].

The development of a reflective culture in
future nurses is ensured through the use of
reflective diaries, questionnaires, self-
assessment, mutual assessment, checklists,

reflective seminars and psychological
trainings. Reflection helps students to
critically evaluate their professional

actions, determine ways of improvement,
increase the level of self-awareness and
responsibility for the results of their
activities.

Let us further characterize each of the
above aspects in the context of creating
pedagogical conditions for the
implementation of an activity approach in
the formation of the creative potential in
future nurses.

(1) Motivation for the professional
activities of future nurses in the direction of
forming their moral qualities consists in
creating an internal interest in the
development of moral values and norms of
behavior. It involves emphasizing the
personal significance of educational
activities so that each student realizes the
meaning and benefit of his/her actions.

Motivational conditions are understood
as a set of pedagogical influences that
contribute to the formation of a positive
attitude towards learning, the need for self-
development, self-expression, and creative
search. According to the definition of
S. Sysoeva, motivational conditions
activate internal motives [15] for creative
activity, stimulate interest in professional
self-improvement [11: 112].

N. Volkova emphasizes that the creation
of a motivational environment in an
educational institution is a Dbasic



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 4 (123)

Bicrux 2KumomupcoKozo 0epiagHoz0 YHigepcumemy imeHi Isara dpanka.
ITedazoeiuni Hayku. Bun. 4 (123)

prerequisite for the development of
professional  competence in  future
specialists [4: 340]. Motivational conditions
in professional education involve the use of
pedagogical strategies that orient students
to the personality significance of acquired
knowledge and skills, to the awareness of
the creative component of their future
professional activity.

Such strategies include: stimulating
interest in the profession through problem-
based learning, involvement in project and
research activities, creating situations of
success, supporting initiative and
independence in decision-making.

Motivational conditions are especially
important in the nursing education system,
where a creative approach to work directly
affects the quality of patient care and the
professional self-affirmation of a nurse. The
use of motivational strategies in the
training of future nurses is manifested in
the use of clinical cases, role-playing and
simulation games, reflective tasks, which
form creative aspects of professional skills.
Such methods strengthen the internal
motivation of students to find new solutions
in complex clinical situations. As noted by
O. Moroz, the creation of a motivational
educational environment stimulates the
development of  creative thinking,
independence, and the desire for continuous
improvement.  Motivational  conditions
combine emotional and psychological
support, recognition of students'
achievements, and organization of the
educational process in such a way that
students can realize their own interests and
inclinations [9: 39].

The development of creative potential
requires a holistic approach to motivation
being a combination of external
(assessment, approval, social significance
of the profession) and internal (need for self-
realization, cognitive interest, etc.) factors.
It is the balanced combination of these
components that contributes to the
formation of a creative personality of a
future specialist, capable of innovative
thinking and effective professional self-
development.

The development of internal motivation
for creative activity ensures the internal
harmony of the personality, the ability to
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self-development and self-realization [15].
The formation of motivation is possible
through the organization of situations of
success, the creation of conditions for
students to participate in volunteer,
scientific and creative projects.

Internal motivation stimulates students
to deeply understand the acquired
educational material, to develop the
interest in the medical profession.

A significant role in motivation is played
by the development of internal
responsibility and self-control, which forms
the ability to make a conscious choice [15].

It is also important to stimulate the
desire of students to cooperate, support
each other and develop empathy.
Motivation provides support for a positive
emotional climate in the academic group,
promoting trusting interaction between
pedagogues and students. All these
elements in a complex way create
conditions for the purposeful development
of creative potential and the formation of
readiness for self-improvement.

(2) Subject-subject interaction between
pedagogues and students consists of
partnership relations, where both parties
actively participate in the educational
process. It involves mutual respect, trust
and attention to the opinions and needs of
each student. The pedagogue acts as a
mentor and consultant, and students are
active subjects in educational activity and
moral self-improvement. Such interaction
contributes to the development of
communication skills, cooperation and
social responsibility. It creates a safe and
trusting environment necessary for the
formation of nurses’ moral qualities.

(3) A positive emotional environment
consists in creating a  favorable
psychological climate in academic groups
based on the principles of respect,
acceptance and support. It includes the
organization of a subject-spatial
environment that stimulates reflection,
moral self-improvement and cooperation
between students. Such an environment
contributes to the development of empathy,
emotional intelligence and constructive
interaction between all participants in the
educational process.

An important component of this process
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is the wuse of methods of emotional
engagement, interactive exercises and
visualization of moral values. A positive
emotional environment provides conditions
for the formation of moral qualities in
students.

(4) Creating situations of success
involves organizing educational activities in
such a way that each student feels his/her
own effectiveness and achievements.
Creating  situations  contributes to
increasing motivation for learning and
active inclusion in the process of forming
creative abilities. Such situations use
individual achievements, group projects
and praise for real results. It is important to
consider the personality characteristics of
students and provide support in complex,
difficult tasks. Situations of success
stimulate the development of self-
confidence, creativity, independence, and
responsibility for one's own actions.

(5) Providing an "individual trajectory”
allows the student to independently choose
the pace, methods and directions of
learning, @ which increases internal
motivation. The student can see the
significance of his/her own ideas and feel
control over the learning process, which
stimulates activity and interest.

"Individual trajectory” allows the
students to realize their own achievements
and problems, to plan correction of actions,
reflect on their results, compare them with
goals and aspirations, which forms
students’ self-regulation ability. This in its
turn contributes to the development of
independence, responsibility and conscious
choice in the educational process. The
teacher supports individual development
through consultations, corrective exercises
and personalized tasks. This approach
creates conditions for purposeful creative
and personality growth of students.

Thus, motivational and reflective
conditions for the development of creative
potential in the system of professional
education are a necessary component of
the pedagogical process. They ensure the
activation of internal motivational stimuli,
reflective skills, self-awareness, contribute
to a positive attitude towards -creative
activity, which contributes to the formation
of a competitive, initiative and creative
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specialist in the field of health care.

2. Organizational  and  pedagogical
conditions provide for a direct set of
systemic measures, structures and
methods of organizing the educational
process, which ensure the effective
implementation of educational and
practical tasks. These conditions combine
various aspects of the organization of the
educational process and its pedagogical
aspects. The goal of the participants in the
educational process is to find effective
methods, techniques and means of forming
creative potential. The creation of
appropriate organizational and pedagogical
conditions will help to improve the quality
and efficiency of training for students.

They create optimal external conditions
under which motivational and reflective
processes and the development of students'
creative potential can function effectively [5:
143].

Let us consider the main approaches to
organizational and pedagogical conditions
for the development of creative potential:

(1) Ensuring a variety of forms, methods
and means of educational activities — a
variety of forms, methods and means
ensures flexibility of pedagogical influence
and adaptation to the individual
characteristics of the students. The forms
include practical classes, psychological
trainings, creative competitions in the field
of professional skills, simulation scenarios,
role-playing games, group projects and
integrated classes. The methods include
conversations, discussions, problem-based
learning, game and practical approaches.
The means include textbooks, teaching
aids, workbooks, didactic materials, videos,
presentations and visual aids. The use of
various forms and methods increases the
effectiveness of the formation of creative
potential and stimulates the active
participation of students in the educational
process.

(2) Information, technical and resource
support provides for the availability of
material, technical and methodological
means for conducting theoretical and
practical classes. It includes multimedia
equipment, computers, software, teaching
aids and methodological recommendations.
The provision of resources enables us to
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implement innovative approaches,
interactive exercises and effective forms of
activity. Comprehensive resource support
creates conditions for the systematic and
high-quality formation of creative potential
in the process of professional training of
future medical workers.

Thus, organizational and pedagogical
conditions  provide systematic and
comprehensive support at all stages of the
educational = process. They include
thoughtful organization of theoretical and
practical classes, the use of various forms,
methods and means of educational activity,
as well as reliable information, technical
and resource support. Thanks to this,
students actively participate in educational
and creative activities, which contributes to
the development of creative abilities,
creativity, responsibility and the
acquisition of general and special
competencies.

3. Educational  and
conditions include the introduction of
innovative technologies, various forms,
methods and means into the educational
process, the provision of educational and
methodological support, the use of active
and interactive teaching methods. A
positive psychological climate in academic
groups contributes to the development of
initiative, independence and self-
confidence. The pedagogue should act not
only as a source of knowledge, but also as
a mentor and facilitator of students'
creative activity.

The main components of the educational
and methodological conditions  for
implementing an activity approach to
developing the creative potential of future
nurses are as follows.

(1) The introduction of innovative
technologies, various forms, methods and
means into the educational process allows
one to activate and increase students'
interest in developing creativity. That is, the
use of various forms and methods, such as
interactive classes, role-playing games,
problem-based learning, simulation
scenarios, training sessions, round tables,
master classes, business games, case
studies, situational tasks, — all these form
students' critical thinking, communication
and independent decision-making skills.

methodological
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Such methods activate intellectual activity
and promote self-expression.

(2) Integration of theoretical and
practical training, that is, the combination
of theoretical knowledge with practical
skills is the basis for creative development.
Practical classes in clinics, hospitals,
internships, participation in volunteer and
social projects help students apply the
knowledge gained in real conditions,
comprehending professional situations.

(3) Providing educational and
methodological support, which involves
providing teachers and students with the

necessary  materials, methodological
recommendations for practical and
theoretical classes, educational and

methodological manuals, collections of
situational tasks, simulation scenarios, etc.
This helps to effectively plan and organize
practical and theoretical classes aimed at
forming the creative potential of future
nurses. We agree with T. Gordienko, who
notes that "the activity approach in
education means the orientation of the
entire educational process towards the
development and formation of cross-cutting
skills and key competencies in students,
thus involving the wuse of theoretical
knowledge in practical activities and
forming the teamwork skills, integrating

into society, self-education and self-
realization" [2: 4].

Providing methodological support
includes the development of didactic
materials, work programs, multimedia
resources. The use of electronic educational
platforms, simulation programs,
multimedia presentations, virtual

simulators and participation in various
medical projects. Such support contributes
to the implementation of innovative
approaches and improving the quality of
the educational process. It also creates
conditions for effective wuse of the
pedagogical competences in the
implementation of an activity approach and
individual work with all participants in the
educational process.

(4) The use of advanced pedagogical
experience and the experience of leading
institutions of professional pre-higher
education enables to effectively integrate
proven practices into the process of forming
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the creative potential in future specialists.
The use of the experience of leading medical
institutions provides access to modern
methods that have been successfully
implemented in other institutions, as well
as helping adapting the educational
process to the needs of modern students
thus increasing its effectiveness. The use of
advanced experience stimulates the
development of the creative approach of
teachers and the innovation of practical
and theoretical classes. In addition, this
approach allows for systematic
improvement of the educational and
methodological base and an increase in the
level of creative development.

Thus, the educational and
methodological conditions for
implementing an activity approach to
developing the creative potential in future
nurses in the process of professional
training provide systematic support for the
educational process through the
introduction of innovative technologies,
various forms, methods and means of
learning, participation in medical projects,
provision of educational and methodological
support and use of advanced pedagogical
experience. These create conditions for
active participation of students in the
educational process, form their
consciousness, independence, responsibility
and creative abilities. Thanks to this,
students develop general and special
competencies for the development of
creative potential.

Conclusions and research
perspectives. Thus, the pedagogical
conditions for implementing an activity
approach in the formation of creative
potential in the students include several

interrelated elements: 1) the motivational
and reflective conditions provide motivation
for activity, partnership interaction
between teachers and students, a positive
emotional environment, the creation of
situations of success and an individual
trajectory of professional self-development
of students, which stimulates their activity,
independence and professional growth;
2) the organizational and pedagogical
conditions provide for a well-thought-out
organization of the educational process, the
use of various forms, methods and means
of educational and practical activities, as
well as information and technical and
resource support, which contributes to the
integrity of the educational process and the
development of creative abilities; 3) the
educational and methodological conditions
include the introduction of innovative
technologies, educational and
methodological support and the use of
advanced pedagogical experience, which
increases the effectiveness of the formation
of independence and creative abilities of
students; 4) the personality of the teacher is
a key figure in the formation of the creative
personality in the future nurse, because
his/her professional knowledge, innovative
activity methods and openness to new
solutions form a favorable environment for
the development of creative abilities.

We believe that the comprehensive
implementation of the proposed
pedagogical conditions guarantees the
effectiveness of the activity approach and
contributes to the  comprehensive
development of the creative potential in
future nurses in the process of professional
training. This conclusion requires further
research in the specified direction.
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FORMATION OF PROFESSIONAL COMPETENCE OF FUTURE DESIGNERS IN
THE EDUCATIONAL PROCESS OF HIGHER EDUCATION INSTITUTIONS

N. Ye. Kolesnyk*

The article investigates the theoretical and methodological principles of forming the professional
competence of future designers in the educational process of higher education institutions. The
emphasis is on identifying the key components of professional competence necessary for the effective
activity of future designers, including creativity, design and research activities, mastery of multimedia
technologies and digital tools, the ability to adapt, as well as interdisciplinary interaction. Modern
methodological approaches to training future designers are analyzed, namely project-oriented
training, studio workshops, case methods, integration of digital platforms for modeling and
visualization of design solutions. Special attention is paid to the use of ethnodesign as a means of
developing the creative potential and forming the national identity of applicants to higher education
institutions, as well as the development of professional communication and independent project
activity. The importance of combining theoretical knowledge and practical skills in the educational
process is emphasized, which ensures the formation of competitive, creative and professionally
competent future designers. The results of the study can be used to improve curricula, methodological
recommendations, and the organization of the educational process in higher education institutions
aimed at training modern designers capable of effectively implementing professional tasks and
meeting the requirements of the labor market.

Keywords: professional competence, professional activity, future designers, higher education
institution, educational process, methodological approaches, multimedia technologies, ethnodesign,
professional training.

$OPMYBAHHS IIPOPECIHHOI KOMIIETEHTHOCTI MAUBYTHIX
JHU3AHHEPIB B OCBITHHOMY ITPOIIECI 3AKAAIIB BHIIIOI OCBITH

H. €. KoaeCHHK

Y cmammi posensdaromubesi meopemuuHi ma memoOuuHi 3acadu POpMY8aHHST NpogheciliHoi
KoMnemeHmHocmi mMailbymuix ousaitiHepis 8 0C8IMHbLOMY Npouect 3aKnadie suuLoi oceimu. AKyeHm
3pobIeHO HA BU3HAUEHHI KJHU08UX CKIA008UX npogheciliHol KomnemeHmMHOCmMI, HeObOXIOHUX OJsl
epexmugHoi OisiibHocmi MmalibymHix oOusaliHepig, ceped SKUX KpeamusHiCmb, NPoeKmHa ma
O0OCLIOHUYbKA  OiSLIbHICMb,  80JI00IHHSL  MYJAbMUMEOIUHUMU MEeXHOA0IAIMU ma yugposumu
IHcmpymeHmamu, 30amHicms 00 adanmauyii ma MKOUCYyuniiHapHoi ezaemooii. IIpoaHanizogaHo
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CYUACHI MemMOOUUHI NiOX00U 00 Ni020Mmo8KU MAIOYMHIX Ou3atiHepis, 30Kpema NPOEKMHO-OPIEHMO8AHE
HaBUAHHS, CMYOIlHI NPAKMUKYMU, Kelic-memoou, IHmezpayiro uugposux naamgpopm O0as
MolenoeaHHsL ma e8izyanizayii ousaiiHepcoekux piuweHsb. Okpemy ysazy npuodieHo 8UKOPUCMAHHIO
emHoOUs3aliHYy SK 3acoby po3suUMKY meopuoz0 hnomeHuyiany ma GOpMY8aAHHS HAYIOHATLHOL
i0eHmuuHocmi 3006yeauis 3aK1adie 8UWOl 0c8IMU, A MAKOXK PO3BUMKY NpPOeciliHoi KoMyHIKayil i
camocmitiHoi npoekmHoi OisiibHocmi. [Ti0oKkpecneHo 3HaUeHHsST NOEOHAHHS MeopemuuHux 3HaHb ma
NPpaKmMuuHuUxX HaBUUOK e 0C8IMHBLOMY npoueci, U0 3abesneuye popMYy8aHHS
KOHKYPEHMOCNPOMOIKHUX, MEOPUUX mMma NpPOeciiiHo KomnemeHmHux mailbymuix ousaiiHepie.
Pesynemamu 00CNi0IKEeHHSL MOAKYMb 6Yymu euUKopucmari 0151 B00CKOHA/IEHHS HABUALbHUX NPO2PAM,

MEemMoOUUHUX peKOMeHOAUIl 1

Oope2aHizayii 0ceiMHLO20 npoyecy 6 3aknadax euwoi oceimu,
CNPSIMOBAHO20 HA NI020MOBKY CYUACHUX Ou3saiiHepis,

30amHux egexmusHo peanizogyeamu

npogpeciiiHi 3a80aHHSL ma 8i0No8iI0aMU 8UMO2AM PUHKY NPAUL

Knrouoei cnoea: npogeciiiHa KomnemeHmHicme, npogpecitiHa OisilbHiCMb, MaillbymHi ousaiiHepu,

sarxnad suwoi oceimu,
emHoou3aiiH, npogeciiiHa nidzomoskKa.

0oC8IMHIlL npouec, MemoouuHl

nioxoou, MmyaemumeoiliHi mexHosozll,

Introduction of the issue. The
formation of professional competence of
future designers in higher education
institutions is one of the key tasks of the
modern educational system. The modern
labor market requires designers not only
solid professional knowledge and practical
skills, but also the ability to think
creatively, design activities,
interdisciplinary interaction and effective
use of modern digital and multimedia
technologies. In a rapidly changing
technological environment, special
attention is paid to the ability of students
to adapt to new challenges, integrate
innovative tools into the creative process

and independently make professional
decisions.
Despite the significant amount of

theoretical research devoted to the training
of designers, there is a lack of
comprehensive methodological approaches
that would ensure the effective integration
of theoretical knowledge with practical
skills, form the creative potential of
students and ensure the development of
professional competence in a wide range of
design activities. The introduction of
ethnodesign and national motifs into the
educational process is particularly
relevant, as it contributes to the formation
of cultural identity, expands the creative
space of the student, and stimulates the
development of independent and critical
thinking.

Thus, determining effective theoretical
and methodological principles for training
future designers in higher education

IIocraHoBKa mnpoGaemu. PopMmyBaHHS
podpeciiiHoi  KOMITETEHTHOCTI  MaMbyTHiX
OU3atiHepiB y 3aKaagax BHILOI OCBITH €
OMHUM 13 KAIOYOBHX 3aBJaHb Cy4acHOI
ocBiTHROI cucremu. CydacHUM PHHOK IIparii
BHUMAara€ Big  au3aliHepiB HE  AHIIeE
IPYHTOBHUX  IpodecitHuX  3HaHb  Ta
IIPaKTUYHUX HaBWYOK, a MW 3aTHOCTI [0
KpeaTUBHOI'O MMCAEHHSI, IIPOEKTHOL
[ISIABHOCT, MisKIUCITUTIAIHAPHOI B3a€MOZIIi Ta
e(PEKTUBHOTO  BUKOPHCTAHHS  Cy4YaCHUX
ITU(POBUX i MyABTUMEMIMHUX TEXHOAOTiH. B
yMOBaxX MIBHUAKO3MIHHOIO TEXHOAOTIYHOTO
CepeloBHIA 0COOAMBA yBara IPUIIAIETHCS
3[IaTHOCTI CTYAEHTIB aIaIITyBaTHUC 10 HOBHUX
BHUKAUKIB, iHTEeTpyBaTH IHHOBAIlilTHI
IHCTPYMEHTH Y TBOPYUH ITpOlleC i CaMOCTiHHO
IpuMaTy IpodeciiHi pileHHs.

[Mompu 3HaYyHME 0OCAT TEOPETHIHUX
[IOCAIT?KEHb, OPUCBIYEHUX  ITiATOTOBII
[ou3atiHepiB, icHye HEI0CTaTHICTD
KOMIIAEKCHHMX METOAWUYHUX IIiaxXomiB, dki 6
3abesrnieuyBasnn  ePEKTUBHY  iHTerpailiro
TEOPEeTUYHUX 3HaHb i3 [IPaKTHYHUMU

YMIiHHSIMU, (POPMYBaAH TBOPYUH ITOTEHIliaA
CTYNEHTIB Ta 3abe3ledyBasl PO3BHUTOK
podeciiiHOi KOMIIETEHTHOCTI Y LINPOKOMY
CIIEKTPI JIU3aiiHEPCbKUX [iIABHOCTEH.
OcoOAMBO aKTyaABHHUM € BIIPOBaIXKEHHS
eTHOOM3aliHy Ta HaIliOHAABHUX MOTUBIB B
OCBITHIH IIpoIleC, IO CIpUde (POPMYBaAHHIO

KYABTYPHOIL IIEHTUYHOCTI, po3aiuproe
KpeaTuBHUH 1pocTip 31mo0yBada Ta
CTUMYAIOE PO3BHTOK CaMOCTiHHOIro Ta

KPUTUYHOTO MHCAEHHS.

TakuM YHMHOM, BU3HAYEHHHA €(PEKTHBHUIX
TEOPETUYHUX 1 METOAMYHUX 3aca/l ITiITOTOBKU
MabOyTHIX mu3aliHepiB y 3aKAaaax BHIIOL
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institutions that would meet the modern
needs of the labor market, form
professional competence, and promote the
development of creative potential is an
extremely urgent task of modern science
and practice. Research on this issue allows
us to improve the quality of the educational
process, ensure the competitiveness of
graduates, and promote the training of
highly qualified specialists capable of
effectively realizing themselves in the field

of multimedia, animation, and digital
design.

Current state of the issue. The
problem of forming professional

competence of future designers in higher
education institutions is the subject of
attention of both Ukrainian and foreign
researchers. The authors of such
publications as Denisenko V., Ivanova S.,
Kovalenko V., Leshchenko M.,
Lugovsky O., Melnyk O., Pinchuk O.,
Khomyk S., Chepelyuk O., Chugay N.,
Yakovets I. argue that modern specialists
must have skills in working with visual
technologies, because this is an integral
part of the professional activity of
designers. In their works, scientists
emphasize the need to combine theoretical
knowledge with practical skills and the
formation of a competency approach as the
basis of professional activity. In the studies
of Bondarenko N., Kuznetsova T.,
Pasko O., Yandola K., the importance of
the practical component in the training of
future specialists is emphasized. Their
works examine in detail the issues of
structuring the educational process, the
formation of key and special competencies,
as well as the role of professional methods
in the development of creativity and
professional competence of applicants.
Ukrainian researchers pay considerable
attention to the use of project-oriented
learning, studio workshops, case methods
and the integration of digital technologies
in the process of training designers
(Avramenko D., Kovalchuk M.,
Kolesnyk N., Solovey T., Petrova 1.).
Scientists Veselovska G., Hrytsenko M.,
Dmytrieva O., Yefymenko O., Kyrienko M.
emphasize the importance of digital
competence of design students. The
problem of developing creative thinking

OCBITH, Ki 0 BIiIITOBiIaAM CydacHMM moTpedbam

PUHKY mpalli, dQopMyBasu — IIpodpeciiiHy
KOMITETEHTHICTL TA  CHOPUSIAH  PO3BUTKY
TBOPYOIO  TIOTEHINaAy, €  Haa3BHYAMHO

aKTyaAbHUM 3aBJaHHAM Cy4acHOi HayKH i
OpakTUKW. [lOCADKEHHS IBOr0 IHTaHHHA

[O3BOASIE  TIABUIIMTH  SKICTh  OCBITHBOTO
TIPOLIECY, 3abe3rneyuT
KOHKYPEHTOCIIPOMOXKHICTh ~ BUIIYCKHUKIB i
CIIPUATH dopMyBaHHIO
BHCOKOKBaAi(piKOBaHMX (PaxiBILB, 3IaTHHX

edpeKTHBHO  peaasizoByBaTucsa y  cdepi
MyABTHUMeE/Iia, aHiMallii Ta I POBOIO AU3aMHY.

AHaaiz ocTaHHIX  OocaimkeHs i
nmyOAigarii. [Tpobaema  dopmyBaHHS
OpodeciiiHOl  KOMITETEHTHOCTI MaiOyTHIX

[u3alHEpIiB y 3aKAaax BHIIOI OCBITH €
IIpeAMETOM yBaru $K YKpaiHCBKUX, Tak i
3apyOisKHUX [IOCAITHUKIB. ABTOPHM TaKHX
nybaikarriii, gk [leHucenko B., IBanora C.,
KoBasenko B., Aemmenko M., Ayroscekuii O.,
MearHuk O., [TiHuyk O., Xomuk C., Yerieatok
O., Yyrait H., 9koBeus 1. cTBEpIKYIOTH, LI10
cy4acHi daxiBrii MAaloTh BOAOMITH
HaBUYKaMHU  pPobOTH 3  Bi3yaAbHUMH
TEXHOAOTISIMU, axKe II€ € HeBil€MHOIO
CKAQI0BOIO npodpeciiiaoi TiIABHOCTI
[u3afHepiB. Y IIpalsgx BYEHi ITiTKPECAIOIOTH
HEOOXiHICTb  IMOEMHAHHS  TEOPETUYHUX
3HaHb i3 TIPaKTUYHHMH HaBHYKaMH Ta
dopMyBaHHSA KOMIETEHTHICHOTO ITiAXOAy SK
OCHOBH  HpodpeciiiHOi  miIABHOCTI. Yy
[IOCAITPKEHHSIX Boupapenko H.,
Kysnenosoi T., ITaceko O., Sumoaa K.
MIiIKPECAIOETECST  BaXKAUBICTh ITPaAKTHYIHOL
CKAQIOBOI B HaBYaHHI MaiOyTHiX (paxiBIIiB.
Y ixHIX mpaigx OeTaAbHO PO3TAIIAIOTHCH
[IUTaHHS CTPYKTYPYyBaHHS OCBITHBOTO
nporecy, (OpMyBaHHS  KAIOUOBHX  Ta
CHeLliaABHUX KOMIIETEHTHOCTEH, a TaKOXK
poab  (axoBHX METOAUK Yy PO3BUTKY
KpeaTUuBHOCTi Ta rrpodpeciitHol
KOMIIETEHTHOCTI 37100yBaviB.

3HauHy yBary YKpPaiHCBbKi [OOCAITHUKH
IPUMIAGIOTE  BUKOPUCTAHHIO  ITPOEKTHO-
OpPiEHTOBAHOIO HaBYaHH4, CTYOIAHNX
IIPaKTHUKyMiB, KeHC-MEeTOAiB Ta IHTerparii
MU(PPOBUX TEXHOAOTIH y IPOLEeC HiATOTOBKHU
nuzatinepiB (ABpameHko /1., KoBaabuyk M.,
Koaecuuk H., Coaogeti T., Ilerpona l.). Bueni
BecenoBcpra I'., I'puiierko M.,
OvutpieBa O., €dpumenko O., Kupierko M.
aKIEHTYIOTh Ha BaXXAWBOCTI IH(POBOi
KOMIIET€HTHOCTI CTYOEHTiB-An3aliiHePiB.
Oco06AMBO aKTyaABHOIO € IpobaeMa PO3BUTKY
KpPeaTUBHOTO  MHCAE€HHS Ta  HaBUYOK
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and skills for independent solutions of
professional tasks that meet the modern
requirements of the labor market is
especially relevant. The issue of including
ethnodesign and national motifs in
curricula is separately studied, which
contributes to the formation of creative
potential, cultural identity and design
originality of future specialists (Ivanyuk N.,
Mandra A., Odrobinsky Yu., Saprykina L.,
Fursa O.).

In the context of the formation of
professional  competence of future
designers in higher education institutions,
foreign scientific research, in particular the
works of N. Cross (specialist in design
education and design thinking), R.
Buchanan (theorist of design and design
communication) and B. Lawson (architect
and researcher of design processes),
emphasize the importance of studio and
project training, an interdisciplinary
approach and the development of students'
professional autonomy. They highlight
different models of designer training, the
integration of digital tools into the creative
process, the use of multimedia platforms
for modeling and visualization of design
solutions, as well as methods of assessing
professional competences through
portfolios, expert assessment and self-
analysis.

Analysis of modern research indicates
growing attention to the formation of
professional  competence of future
designers in the process of educational
training in higher education institutions,
emphasizing the need to adapt curricula to
modern  market requirements and
technological trends in the field of
multimedia and animation.

Thus, the analysis of scientific sources
indicates that the formation of professional
competence of future designers requires a
comprehensive approach that combines
theoretical training, practical skills and the
development of creative potential. The
current problem of insufficient integration
of national motifs and ethnodesign into the
educational process has been identified,
which requires the development of
methodological recommendations and the
implementation of modern learning

CaMOCTIHHOTO BUPpIllIEeHHS  ITPOgeCciHMX
3aBAaHb, L0 BIANOBIAAIOTH CY4acCHUM
BHUMOT'aM PHHKY Ipatrti. Oxkpemo
JOCAIKYETBCS UTaHHS BKAIOYEHHH
eTHOOM3alHy Ta HaIliOHAaABHUX MOTHUBIB y
HaBYaAbHI Iporpamu, 110 CIIpUsie
dopMyBaHHIO TBOPYOIO IIOTEHITiaAy,
KYABTYPHOI iIEHTHUYHOCTI Ta ANU3aiHepChKOi
caMOOyTHOCTI MaibyTHIX daxiBIiiB

(Imanrok H., Maugpa A., Ogpobincekutii FO.,
Canpukina A., dypca O.).

Y KoHTeKCTi (popMmyBaHHS HTpodeciiiHol
KOMIIETEHTHOCTI MalOyTHIX Agu3aiiHEpiB Yy
3aKAQIaxX BHIIOI OCBITH 3apydixKHI HAyKOBIi
JocAiKeHHs, 30kpema poboru N. Cross
(crrertianicT i3 nau3alfHEpPCHKOI OCBITH Ta
au3aiiH-mucaeHHsl), R. Buchanan (reoperuk
[u3aliHy Ta Ou3aliHepChKOI KOMYHIKAaIllii) Ta
B. Lawson (apxXiTe€KTOP i JOCAITHUK IIPOLIECIB
IPOEKTYBaHHS), IMiIKPECAIOIOTh 3HAYEHHS
CTYAIMHOIO Ta IIPOEKTHOIO HAaBYaHHSI,
MDKIUCIUATIAIHAPHOTO IIiAXOAY Ta PO3BUTKY

npodpeciiiHoi aBToHOMII cTymeHTIB. BoHm
BHUCBITAIOIOTE Pi3HI Mozeal ITiATOTOBKH
[OU3alHepiB, iHTErpallito IPOBUX
IHCTPYMEHTIB y TBOPYUH IIPOLIEC,

3aCTOCYBaHHS MYABTHUMEMIMHUX HAQT(OPM

JTIAST MOJIEAIOBaAHHS Ta Bigyaai3artii
OU3afHEPCHKUX PIllleHb, & TaKOXX METOIU
OLIIHIOBaHHSA IpodpeciiHmIX
KOMIIETEHTHOCTEHN qepes noptdoaio,

€KCIIEPTHY OLIHKY Ta caMoaHaAi3.

AHaai3 CcydyacHUX MOCAIKE€HBb CBIIYUTH
IIpO 3pocTarmdy yBary mno ¢opMyBaHHS
OpodeciiiHOol  KOMITETEHTHOCTI MaiOyTHIX
[u3alfHepPiB y IPOIIECi OCBITHBOI HMiATOTOBKY
B 3aKAallaxX BUIIOI OCBITH, MHiIKPECAIOIOYU
HeoOXiAHICTE ajrarrarri HaBYaABHUX
oporpaM [0 Cy4acHUX BHMOI' PHHKY Ta
TEXHOAOTIYHHUX TPEHIB Y chepi MyAbTHMETia
Ta aHiMalii.

Takum 4mHOM, aHaai3 HAYKOBUX KEPEA

CBiquUTH IHOpo Te, 10 ¢opMyBaHHSI
npoceciiiHOI  KOMITETEHTHOCTI MaMOyTHIX
[H3aiiHepiB rotrpebye KOMIIA€KCHOTO
Hixoay, 110 IOETHYE TEOPEeTUIHY
IiATOTOBKY, IIPakTHW4YHI HaBUYKU  Ta
PO3BUTOK TBOPYOro IIOTeHIliaay. BusBaeHo
aKTyaAbHY npobaemy HEeJI0CTaTHbBOI
igTerpamii = HaIliOHAaABHUX MOTHUBIB  Ta
eTHoOM3aliHy B OCBITHiIH IIpollec, III0
oTpebye PO3POOKU METOIUIHUX

PEKOMeHAIliH Ta BIPOBAMZKEHHS CYyJaCHUX
TEXHOAOTIH HaB4YaHHA [OAd IIiATOTOBKHU
KOHKYPEHTOCIIPOMOXKHHUX, KpPEaTHBHHUX Ta
IpodpeciiiHO KOMIIETEHTHUX AHU3alHEPiB.
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technologies to train competitive, creative
and professionally competent designers.
Aim of the research is to theoretically
substantiate and generalize modern
methodological  approaches to  the
formation of professional competence of
future designers in higher education
institutions; to identify key components of
professional competences, effective
technologies and teaching methods that
contribute to the development of creative
potential, practical skills and professional
autonomy of students; and to analyze their
practical application during the
implementation of the educational and
professional program "Graphic Design" of
Zhytomyr Ivan Franko State University.
Research methods. The article uses a
set of methods that provide a
comprehensive study of the process of
forming professional competence of
future designers. An analysis of scientific
sources and literature was used, which

allowed wus to identify theoretical
approaches to the training of designers,
the structure of professional

competences, current teaching methods
and the use of multimedia technologies in
the educational process. To assess the
content of training designers in higher
education institutions, a comparative
analysis of educational programs was
conducted, which helped us to identify

the best practices for integrating
theoretical knowledge and practical
skills.

Observation and participation in the
educational process allowed us to trace the
use of project-oriented learning, studio
workshops, case methods and digital
platforms for modeling and visualization of
design solutions. Questionnaires and
surveys of applicants and teachers helped
to determine the level of formation of
professional competencies, the
effectiveness of various teaching methods
and the need for improving the educational
process. In addition, expert assessment of
creative works and portfolios of applicants
allowed us to assess the level of practical
skills, creativity, ability for independent
design thinking and integration of
ethnodesign.

MeTa cTaTTi — TEOPETUIHO OO PYHTYBATHU
Ta y3araAbHUTU Cy4acHi MeTOAWYHI ITiaxoau
0 cdhopMyBaHHS npodoecitiHol
KOMIIETEHTHOCTI MaiOyTHIX ausaiiHepiB y
3aKAalax BHUIIOI OCBITH; BUSHAYNTH KAIOYOBI1
CKAQIOBI MPOoheciiHUX KOMIIETEHTHOCTEH,
ePEeKTUBHI TEXHOAOTII Ta METOIN HaBYaHHS,
0 CIPUFIOTH PO3BUTKY KpeaTHBHOTO
IIOTEHIIiany, IIPaKTUYHUX  yMiHb Ta
npodpeciiiHol aBTOHOMIi CTYIEHTIB; a TaKOoXK
IIpoaHaAizyBaTHu ix [IPaKTUIHE
3aCTOCYBaHHS IIifl 4ac peaaizallii ocBiTHBO-
rpodpecifinoi IIporpamMu "I'padiunmit
OU3aiiH" 2KuToMupCBEKOro LEPKaBHOTO
yHiBepcureTy iMeHi IBana ®panka.

MeToaun  mocaimmxeHHa. Y  crarti
3aCTOCOBAHO  KOMIIAEKC  METOMdiB, IO
3a0e31meqyIoTh BceOiuHe JIOCAIT3KEHHST
IIPOLIECY dopMyBaHHSI rpodpeciitHoi
KOMIIETEHTHOCTI MaMOyTHIX mau3aiiHepiB.
BukoprcraHo aHaai3 HAyKOBHX [IKEPEA i
AiTepaTypH, SKWUH  [JO3BOAMB  BHABUTHU
TEOPETHUYHI IIiaxomu 110 IMiITOTOBKU
[OU3alHepiB, CTPYKTYDPY mpodpeciitHmX
KOMIIETEHTHOCTEH, aKTyaabHI METOAUKU
HaBYaHHS Ta BUKOPUCTAHHS
MYABTUMEMIHHUX TEXHOAOTIH y OCBITHBOMY
nporieci. [IAs OIHKHM 3MICTy HiATOTOBKU
Ou3aiiHEpPIiB y 3aKAaax BHINOI OCBITH
IIPOBEZIEHO TIOPIBHAABHUU aHaai3 OCBITHIX
oporpaM, IO [JO3BOAMB BHABHUTH Kpalll
IIPaKTHUKH IHTerpalii TeopeTHYHUX 3HAaHb i
IPaKTUYHUX HABUYOK.

CriocTepeKeHHS Ta y4acTb B OCBITHBOMY
mporeci JO3BOAVAUT IIPOCTEXKUTHU
3aCTOCyBaHHS IIPOEKTHO-OPIEHTOBAHOTO
HaB4YaHH{, CTYOIMHHUX I[IPakKTHUKyMiB, KeHc-
MeTOoAiB Ta IHM(PPOBUX IAATHPOPM [OAS
MOZIEAIOBaHHS i Bi3yaaizallii gu3afiHepCBKHUX
pinreHb. AHKETyYBaHHS Ta OIHUTyBaHHS
3mo0yBadiB i BHKAQAAYIiB  JOTIOMOTAH
BU3HAYUTHU piBeHb chopMoOBaHOCTI
podpeciiHmIX KOMIIETEHTHOCTEH,
e(peKTUBHICTh Pi3HUX METOAIB HaBYaHHSI Ta
norpeby y  BIOCKOHAA€HHI  OCBITHBOTO
nporiecy. Kpim TOro, ekcmepTHa OIliHKa
TBOpYMX pobiT i moprtdoaio 3mo0yBadiB
JO3BOAMAA OIIHUTH PIiBEHb MIPAKTUUYHUX
YMiHb, KpeaTUuBHOCT, 3MaTHOCTI [0
CaMOCTIHHOTO IIPOEKTHOIO MHCAEHHA Ta
igTerpalii eTHOAN3alHYy.

[ToennanHga 3a3HaYEHUX METO/IiB
3a0€3M1eYNA0 KOMIIAEKCHY OL[iHKY IIPOIIECY
dopMmyBaHHA TPodeciiiHOl KOMIETEHTHOCTI
MalOyTHIX nu3atiHepiB, BUSBUAO HOTO CHABHI
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The combination of these methods
provided a comprehensive assessment of
the process of forming the professional
competence of future designers, identified
its strengths and weaknesses, and made it
possible to determine areas for improving

the educational process in higher
education institutions.
Results and discussion. In the

modern educational process of higher
education institutions, the formation of

professional competence of future
designers is a multi-component and
complex task, which involves a
combination of theoretical training,

practical activity and development of the
creative potential of higher education
seekers. Professional competence of
designers includes not only knowledge of
the basic principles of design,
composition, color science and
aesthetics, but also mastery of modern
multimedia and digital technologies, the
ability to design activities, creative
thinking, an analytical approach and
effective communication in
interdisciplinary teams.

Scientists Lugovskyi O., Yakovets I.,
Chugai N. believe that design training most
fully imitates the professional activity of a

designer and forms professional
competencies [7: 246].
The modern field of design is

characterized by dynamism and rapid
development, which, accordingly, requires
a comprehensive system of development of
professional competencies [10: 149].
Scientists Khomyk S., Denysenko V.
identified key competencies necessary for
professional effectiveness in the field of
design, highlighted their versatility, and
highlighted such components as:
technical, creative, analytical,
communicative, managerial and
professional skills.

Fursa O. considered the views of
scientists on the issues of structure and
content, the requirements of employers
and consumers for design products, the
needs of graduates and employees of
design studios, modern trends and
prospects for the development of
production and design technologies. In the
works of Fursa O. it is stated that modern

Ta CAa0Ki CTOPOHH Ta MOaA0 MOXKAHUBICTD

BU3HAYUTH HaIIPsIMU B/IOCKOHAAE€HHS
OCBITHBOTO TIIPOILlECY y 3aKAanaxX BHIIOL
OCBITH.

Buraazm OCHOBHOro Marepiaay. VY
Cy4aCHOMY OCBITHBOMY IIPOLIECI 3aKAaliB

BUIIIOI OCBITH (popMyBaHHS ITpodpeciitHol
KOMIIETEHTHOCTI MaibyTHiX mau3aiiHepiB €
0araTOKOMIIOHEHTHUM Ta  KOMIIAGKCHUM
3aBAAHHAM, III0 Ilepeadadae IIOEMHAHHS
TEOPETUIHOI iATOTOBKH, IIPaKTHU4IHOI
[ISIABHOCTI Ta PO3BUTKY TBOPYOIO IIOTEHIIAAY
3noOyBauiB. [IpodpeciiiHa KOMITETEHTHICTb
[OU3aliHeEpPIB BKAIOYAE HE AMIIE 3HAHHS
OCHOBHUX ITPUHIIUIIB Au3afiHy, KOMIIO3HUILii,
KOABOPO3HABCTBA Ta €CTETHKH, a 11 BOAOAIHHS

Cy4aCHUMU MyABTUMEIIHHUMHI Ta
IMU(POBHMH TEXHOAOTISIMM, 3aTHICTH [0
IIPOEKTHOI [ISIABHOCTI, KpeaTuBHOIO
MUCAEHHSI, aHaAITHYHOIO  IMigxoay  Ta
epeKTUBHOI KOMYHiKaItii B
MDKIUCITUTIAIHAPHUX KOMaHOaX.

Hayxosii AyroBcekuit O., Axosers 1.,
Yyrait H. BBayKaroTh, 1110 IIPOEKTHE
HaBYaHHS HaMIoBHiIlIe HacAigye
npodpecCiiiHy  OiIABHICTH Ou3aiiHepa Ta
dopmye npocpecititi KommeTeHIi [7: 246].

Cyuacha cepa Ou3aiiHy
XapaKTEePU3YETHC JOUHAMIYHICTIO i
CTPIMKUM pPO3BHUTKOM, 110, BiAIIOBiIHO,

oTpebye KOMIIAEKCHOI CHCTEMH PO3BUTKY
npodpeciiiHux kKoMmrereHTHocTed [10: 149].
Buernmu Xomuk C., Ilenucenko B.
imeHTH(IKOBAHO KAIOYOBI  KOMIIETEHIIIT,
HeoOXimHi A 1TpodpeciiiHoi e(peKTHBHOCTI ¥
chepi mguzaiiHy, Ta BHOKPEMAEHO ix
baraTorpaHHIiCTh, a TAaKOX BHIIA€HO TaKi
CKAQI0Bi SIK: TEeXHIYHI, KpEeaTHuBHIi,
aHaAITHYHi, KOMYHIKaTHBHIi, yIIPaBAIHCBKI Ta
podpeciiiHi HaBUYKH.

®dypcoro O. PO3TASTHYTO [IOTASITH
HayKOBIIiB Ha IINTAHHS CTPYKTYPH Ta 3MiCTY,
BUMOTH POOOTOAABIIB Ta CHIOXKHBA4YiB 10
IPOAYKTIB mu3atiny, NoTpebr BUILyCKHUKIB
Ta TIpaliBHUKIB [AU3aPH-CTYHiH, CydacHi
TEHOEHII Ta IIePCHEKTUBH PO3BUTKY
TEXHOAOTiIM BUPOOHHUIITBA Ta aAu3aiHy. Y
nparax dypcu O. 3a3Ha4YEHO, LIO0 CydacHI
[u3alfiHEpH IIOBHUHHI BOAOITH IIOHAMMEHIIIE
TAKUMH KAIOYOBUMH KOMIIETE€HTHOCTSIMHU:
1) ecreTryna: cIipusie dopMyBaHHIO
MOPaABHO €CTeTHYHOIO CTABACHHH 10 cebe Ta
IHIIUX Afofed, a0 HOPUPOAU, AYyXOBHUX i
MaTepiaAbHUX IIIHHOCTeH; 2) indopMmartitina:
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designers must possess at least the
following key competencies: 1) aesthetic:
contributes to the formation of a morally
aesthetic attitude towards themselves and
other people, towards nature, spiritual and
material values; 2) informational: widely
use specialized software;
3) communicative: establishing the
necessary contact with consumers of
design products. The scientist identified
the main qualities of designers: creativity,

efficiency, stress resistance, sense of
responsibility, self-criticism, worldview,
artistic flair, sense of style and
composition, artistic and graphic

abilities [9: 9].

According to Odrobinsky Y., Mandra A.,
in the field of graphic design, professional
competence can be divided into several
important aspects. First, it is general
cultural competence, which includes
value-oriented and  artistic-worldview
components, as well as the ability to create
cultural values. The second aspect is
special or artistic-aesthetic competence,
which includes artistic knowledge,
aesthetic experience, artistic creativity,
imaginative thinking and an aesthetic
approach to work [7].

Methodological approaches to training
future designers involve the widespread
use of project-oriented learning, studio
workshops, case methods, as well as the
integration of digital platforms for modeling
and visualization of design solutions.
Particular attention is paid to the
development of skills for independent
planning and implementation of projects,
the ability to make professional decisions
and adapt to the conditions of the rapidly
changing labor market. Active and
interactive learning methods, including
group projects, presentations, discussions,
workshops and practical tasks, ensure the
consolidation of theoretical knowledge and
the formation of practical skills, which is

an integral part of professional
competence.
An important aspect of training

designers is the integration of ethnodesign
and national motifs into the educational
process. This contributes to the
development of students' creative potential,
forms national identity, and also provides

HIUPOKO BUKOPHCTOBYBATU CIIElliaai3oBaHe
oporpamMHe 3a0e3reYeHHs],;
3) KOMyHiKaTHBHA: BCTAHOBACHHH
HeoOXiTHOr0 KOHTAaKTy 3i CIOXXHBadaMH
muzatiHepcekoi  mpoxykiti. Haykosuiiero
BHOKPEMAEHO OCHOBHI ${IKOCTi AM3aiiHepiB:
KpEeaTUBHICTb, IIpale3aaTHICTb,
CTPECOCTIHKICTh, TOYYTTS BiANIOBiIAABHOCTI,
CaMOKPUTHUYHICTE, CBITOTASI]T, Xy OOKHE
4yTTsd, BIOYyTTs CTHAIO Ta KOMIIO3HILLii,
Xymo3KHi Ta rpadivHi 3ai6HoCTi [9: 9].

Ha nymky Oppobincekoro FO., Mauapu A.
y cdoepi rpadiiuHOoro muzaiiHy mnpodeciiiHa
KOMIIETEHTHICTE MOKe OyTH po3isneHa Ha
KiAbKa BaXKAWBHX acIleKTiB. [lepi 3a Bce, 11e
3araAbHOKYABTYPHA KOMIIETEHTHICTh, dKa
BKAIOYAE€ IiHHICHO-OPi€HTAIliMHI 1 XyI03KHBO-
CBIiTOTASIITHI CKAQIOBI, a TaKOXK
CIIPOMOXKHICTh  CTBOPIOBATH  KYABTYPHI
migHocTi. JApyruii aclekT — Iie CIelliasbHa
abo XymOKHBO-€CTETHYHA KOMIIETEHTHICTD,
KA OXOIIAIOE MUCTELbKUH Oarak 3HaHb,
€CTEeTHYHHN [OCBiO, XyOOXKHIO TBOPYICTB,
o0pasHe MUCAEHHS Ta €CTEeTHYIHHH ITiaXia 10

poboTtu [7].

MeromuyHi migxomW OO0 —IATOTOBKH
MaliOyTHiX  auzaliHepiB  mepenbadaroThb
LITHPOKE BUKOPUCTAHHS IIPOEKTHO-
OpPiEHTOBAHOTO HaB4YaHHS, CTYOIAHUX
IPaKTHUKyMiB, KeHC-MeToAiB, a TaKOXK
iHTerpamiro IUMPOBUX MAAT(HOPM  OAST
MOJIEAIOBAHHSI Ta Bigyaaizartii

au3aiiHepchKux pimeHb. OcobAuBYy yBary
IIPUAIA€HO PO3BUTKY HaBHUYOK CaMOCTiHHOIO
IAaHYBaHHA Ta  peaaizalii  I[IPOEKTIB,
3MaTHOCTI IpuiiMaTH mnpodpeciiiHi pilreHHs
Ta aarTyBaTHCI 00 YMOB IIBHUIKO3MiHHOIO
PHUHKY IIpaili. AKTHBHI Ta IiHT€pPaKTHBHI
MEeTOAM HaB4YaHHS, BKAIOYAIOYM I'PYIOBI
IIPOEKTH, IIpe3eHTallii, AUCKYCii, BOPKIIOIIN
Ta TIPAaKTU4YHI 3aBAaHHS, 3a0e3nedyoThb
3aKpilIA€HHS TEOPETUYHUX 3HaHb i
dopMyBaHHA IPAKTUYHUX YMiHb, LI0 €
HEBIZTEMHOIO  CKAQ[OBOIO  IIpodpeciiiHoi
KOMIIETE€HTHOCTI.

Baxkansum aCIIEKTOM HiATOTOBKU
[u3alHEpIiB € iHTerpallid eTHOAu3aiiHy Ta
HaIliOHaABHUX MOTUBIB Yy OCBiTHiM IIpoliec.
Ile cnpuge po3BUTKY TBOPYOIO IIOTEHIIIAAY
CTYEHTIB, dopmye HaIliOHAABHY
IIEHTUYHICTh, a TaAKOxX HaJa€ MOKAHUBICTDH
TIOEMHYBATU TPAIULIINHI €CTeTHUYHI IiHHOCTI
3 Cy4aCHHUMH [3aiHEPCHKUMU
IIpakKTUKaMH. BUKOpHCTaHHA €THOAU3alHYy
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an opportunity to combine traditional
aesthetic values with modern design
practices. The use of ethnodesign in
practical tasks and projects stimulates
students to independently find solutions,

increases creativity and professional
identity.

Additionally, modern training of
designers involves the active wuse of

multimedia and digital technologies, which
allows creating interactive layouts, 3D
models, virtual presentations and
prototypes. This combination of traditional
teaching methods and digital tools allows
students to more effectively master
professional competencies, increases the
level of practical training and ensures
readiness to perform real professional
tasks.

The competency-based approach to
training future designers includes many
components that are necessary for the
development of both professional and
personal qualities. This training covers the
individual aspects (the student's personal
and creative capabilities), the motivational
aspect (organization, activity and
persistence in solving problems, personal
incentive to creativity and achieving quality
results), as well as the cognitive-
operational aspect (practical readiness for
future professional activity) and many
others [7].

According to scientists Bondarenko N.,
Pasko O., the complex functions and
principles of design, the peculiarities of the
profession and the unique environment of
the designer as a profession in the system
of creative and productive activity
determine the complex nature of design
education. In addition, an important role in
the formation of the designer's personality
is played by general cultural training and
professional development. Therefore, the
main directions of professional education
for the development of creative designers
are personality-oriented activity and a
competency-based approach to the
organization of the educational process
[2: 62].

For the effective implementation of the
competency-based approach in the field of
design, curricula and professional training
must integrate experimental learning with

y IpPaKTHYHUX 3aBAAaHHAX Ta IIPOEKTaxX
CTUMYAIOE CTYLAEHTIB OO CaMOCTiHHOIO
IIOIIYKY PilllEHb, ITiABUIIYE KPEaTUBHICTb Ta
npodpeciiiHy caMOOyTHICTD.

JlonaTkoBo, cydJacHa HiArOTOBKA
AH3aiiHepiB nependavae aKTHBHE
BUKOPUCTAHHS MYABTHUMETIAHIX Ta
U(POBUX  TEXHOAOTIM, IO  JO3BOASIE
CTBOpPIOBaTH IHTEpaKTHBHI MakeTru, 3D-
MOJIEAI, BipTyaAbHi Ipe3eHTarlii Ta
OpoToTHIN. Take MO€MHAHHS TPAIUIIIHHIX
MeTOiB HaBYaHHS Ta IPOBUX
IHCTPYMEHTIB [03BOASE CTYOEHTaM OiAbIII
epeKTUBHO OCBOIOBaTH npodpeciiifi
KOMIIET€HTHOCTI, HiABUIIy€E piBEeHBb
IIPpaKTUYHOI IIATOTOBKM Ta 3abesmedye
TOTOBHICTH [0 BHKOHAHHA  PEaAbHHUX
npodpeciiHUX 3aBaaHb.

KoMmereHTHICHUE HiaXxXim A0 IiATOTOBKH
MafiOyTHIX Ou3aiiHEpPiB BKAIOYAE 0Oe3Aiy

KOMIIOHEHTIB, 4Ki € HeOOXifHUMH AL
PO3BUTKY 9K  IIpodeciiHmx, Tak i
ocobucticHux gkocreii. llg migroroBka
OXOIIAIOE IHAUBiAyaAbHUH acCIIeKT
(ocobucticHi Ta  TBOpPYi  MOIKAMBOCTI
CTyHEeHTa), MOTHBALlIAHUN acIiexT

(opranizoBaHiCTh, aKTUBHICTb Ta CTIHKICTb y
pillleHHi 3aBAaHb, OCOOMCTHH CTHMYyA [0

TBOPYOCTI Ta JIOCATHEHHHA AKiICHUX
Pe3yABTaTIB), a  TakoX  KOTHITHUBHO-
onepariftHmi acCIIeKT (mpakTraHa
TOTOBHICTE m0 MaMbyTHBOI IpodeciiiHol

HmisabHOCTI) 1 6araTo iHmMMX [7].

Ha nymky BuyeHux bBoxmapenko H.,
[Taceko O. craamHi QYHKILI Ta IIPUHITAIA
[U3aiiHy, 0coOAMBOCTI Ipodoecii Ta yHiKaAbHe
cepenoBHIIe au3aiiHepa g9K npodeecii B
CHCTEMi TBOPYOi Ta IIPOAYKTUBHOI AiIABHOCTI
BU3HA4Ya€ KOMIIACKCHUM XapakTep AU3aliH-
ocBitu. KpiM TOro, BaxKAUBY pPOAb Y
dopmyBaHHI ocobucTocti au3aiiHepa
Bifirpae 3araabHOKYABTYpPHa IIiATOTOBKA Ta
npodpecifiHuii po3BUTOK. TOMy OCHOBHUMH

HampgMaMu  IIpodpecitiHoi  ocBiTH  Oas
PO3BUTKY KpeaTHBHHX Au3alfiHEpiB €
OCOOHCTICHO-Opi€EHTOBaHA  MiSIABHICTH — Ta

KOMIIETEHTHICHUN IIiaXig [0 opradHilzartii
OCBITHBOTO IIporecy [2: 62].

JAVN: epekTUBHOI peaaizartii
KOMIIETEHTHICHOTO ITiAX0Ay Y cpepi AU3aiiHy
HaBYaABbHI  IporpaMu Ta  mnpodeciiiHi
TPEHIHTHU IIOBUHHI iHTErpyBaTH
€KCIIEpUMEHTaABHE HaBYaHHA 3
TEOPETUIHOIO MiATOTOBKOIO. OcHOBHIi
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theoretical training. The main strategies
include: interpretation of curricula,
experimental learning, continuous
assessment and feedback, professional
development [10: 150].

Saprykina L. notes that the project
method is effective in the process of
training future designers. Since when
creating conceptual provisions for the
formation of professional competence of
future designers, a significant place is
given to innovative technologies, the
involvement of applicants in project
activities, as one of the forms of innovative
methodological technologies of education,
will positively affect the formation of
professional  competence of future
designers [6: 235].

During a study conducted at Zhytomyr
Ivan Franko State University in the
educational and professional program
"Graphic Design", modern methodological
approaches to the training of future
designers were analyzed and their
effectiveness in forming the professional
competence of applicants was assessed.

Modern training of future designers
involves the use of complex methodological
approaches that ensure the integration of
theoretical knowledge and practical skills,
the development of creative potential and
professional competence. According to
Kovalchuk M., Kolesnyk N., one of the key
approaches is project-oriented training,
which involves the implementation of real
design projects by applicants, which
contributes to the formation of design
skills, critical thinking and the ability to

make independent professional
decisions [3].

It should be noted that studio
workshops create a conditional

environment close to professional practice,
where applicants could apply the acquired
knowledge in the conditions of the creative
process, interact with classmates and
mentors, improve teamwork skills and
presentation of design solutions.

Case methods allow analyzing real or
simulated situations from the practice of
design activities, contribute to the
development of analytical thinking, the
ability to predict the consequences of

cTparerii BKAIOYAIOTE! iHTEepIIpeTalis
HaBYaABHHX MIporpaM, eKCIepUuMeHTaAbHE
HaB4YaHHsI, IIOCTiiHE  OIl[HIOBAHHSA Ta

3BOPOTHUH 3B'd30K, ITPOdecitHuM pPO3BUTOK
[10: 150].

Camnpukina A. 3a3Hayae, 110 METOL
IIPOEKTIB € e(QeKTHUBHUM Yy  IIpOLleci
OiAroTOBKY MadOyTHIX mu3aiiHepiB. OCKIABKHT

i, ~Yac  CTBOPEHHS  KOHILIENITYaAbHUX
TIOAOKEHb dopMyBaHHSA podpecitinoi
KOMITETEHTHOCTI ~ Ma#OyTHIX [Ou3aiiHepiB
BiABEegZeHO BaroMe Miclle IHHOBAIUMHUM

TEXHOAOTISIM, TO 3aAydeHHS 3700yBadiB a0
IIPOEKTHOI MiIABHOCTI, SIK OAHiel 3 opm
IHHOBAIIMHUX  METOAWYHHUX  TEXHOAOTIM
HaB4YaHHd, [IO3UTHUBHO BIIAMBATHME Ha
dopMmyBaHHS TIPOheciiHOl KOMITETEHTHOCTI
MamOyTHIX qu3aiiHepiB [60: 2395].

Y XoAai HOCAMKEHHd, IIPOBEAEHOIO B
KUTOMHPCEKOMY [IeP>KaBHOMY VHiBepCHTET1
imeni IeBama ®paHka Ha  OCBITHBO-
rmpodpecitinitt Iporpami "T'pacdiuamit
au3aiiH", Oya0 IIpoaHaAi3oBaHO CydacHi
METOAUYHI IIiaxoau 10 IMiITOTOBKU
MafiOyTHIX [awm3aiiHepiB Ta OIliHEeHO ix
e(pbeKTUBHICTh V¥ (popMyBaHHI ITpodeciiiHOi
KOMIIETEHTHOCTI 3/100yBadiB.

Cyuacha IIiATOTOBKA MamOyTHIX
au3abiHepiB  Iiepenbadae  BHUKOPHUCTAHHS
KOMIIAEKCHHMX METOANYHHUX IIiAXOMIB, $Ki
3a0e3I1eYyIoTh  IHTErpailo  TEeOPEeTHIHHUX
3HaHb 1 IIPaAKTUYHUX YMiHb, PO3BHTOK
KpeaTHuBHOIO IIOTEHIliaay Ta IIpodecitiHoi
romrereHTHocTi. Ha mymxy KoBaabuyk M.,
Koaecuuk H., omHHUM 13 KAIOYOBHX ITiIXO/IIB €

IIPOEKTHO-OPI€EHTOBaHEe  HABYaHHS,  dKe
nepenbadae  BHUKOHAHHA  3/100yBadaMu
pEeaAbPHHX OU3aMHEPCHKUX IIPOEKTIB, III0

cupusie (POopMyBaHHIO HaABHUYOK ITPOEKTHOI
[ISIABHOCTi, KPUTHYHOIO MHCAEHHS Ta
3IATHOCTI IpUHMAaTH caMOCTiiiHi mpodpecitini
pimeHHs [3].

3a3HauyuMo, IO CTYAiMHI IPaKTUKyMH
CTBOPIOIOTH YMOBHE CEPEIOBUIIIE, HAOAZKEHE
[0 TIpodpeciiiHOi TIpakTUKH, me 3mobyBadi
OTPUMYIOTH  MOXKAHUBICTH  3aCTOCOBYBaTHU
HaOyTi 3HAHHS B yMOBaX TBOPYOIO IIPOIIECY,
B3a€EMOJIATH 3  OJHOTPYIIHHMKaMH  Ta
HaCTaBHUKaMH, YIOCKOHAAIOBATH HaBUYKU
KOMaHIHOI poboTtu i Ipe3eHTarlii
[U3aiHEPCBKUX PillIeHb.

Ketic-meTonu [03BOASIIOTH aHaAi3yBaTH
peaapHi ab0 3MOAEABOBaHI CHUTyalll 3
IIPaKTUKU On3aiHEPChKOI JTiSIABHOCTI,
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decisions and choose optimal strategies for
solving problems.

An important modern tool is the
integration of digital platforms for
modeling and visualization of design
solutions, which allows students to create
prototypes, animated images, multimedia
projects and visualize complex concepts.
The wuse of such platforms provides
practical training, increases the level of
digital literacy and forms the
competencies necessary for work in the
modern design field.

In the works of Kolesnyk N.,
Kunitsy H., Pohosyan D. it is noted that
higher education students realize that
multimedia technologies include a wide
range of tools that allow combining text,
images, sound and video to create an
interactive experience. The training of
designers provides for familiarization
with software for video processing, 3D
modeling, creating interactive animations
and virtual environments. Technologies
such as Unity, Blender and Cinema 4D,
FlipaClip, Synfig Studio, Pencil2D,
OpenToonz, Krita, TupiTube, Pivot
Animator, Express Animate, Easy GIF
Animator provide the opportunity to
create modern visual content for logos,
games, advertising and educational
products in animated graphics and
multimedia [4: 363].

Therefore, the educational process in
higher education institutions should
ensure the comprehensive development of
future designers through the integration
of theoretical knowledge, practical skills,
creative potential and professional
independence. This approach contributes
to the formation of competitive specialists
who are able to work effectively in the
conditions of the modern labor market
and meet the high requirements of
professional activity in the field of design.
The combination of these methodological
approaches contributes to the formation
of holistic professional competence of
future designers, their ability to creative
self-expression, effective use of modern
technologies and adaptation to the
requirements of the present.

CIIPUSIIOTH PO3BUTKY aHAaAITHYIHOTO
MHUCAEHHS, BMIiHHS IIPOTHO3YBaTH HAaCAIIKH
pireHb Ta obupaTH ONTUMAaAbHiI cTparTerii
BUPIIIIEHHS 3aBIaHb.

BaxkaMBUM Ccy4YacHUM iHCTPyMEHTOM €
iHTerpamis mHUPPOBUX  IAATPOPM  OAST
MOIEAIOBAHHSI TAa Bigyaaizartii
OU3aHEPChKUX  PIllleHb, J[I03BOASIE
CTyLEeHTaM CTBOPIOBaTH IIPOTOTUIIH,
aHiMOBaHi  300pazKeHHsI, MYABTHUMEIifHI
IIPOEKTH Ta 3iHCHIOBAaTH Bilyaaizailito
CKAQIHUX KOHIIEMITiHi. BUKopucTanHs Takux
aardgopMm 3abesnedye IIPaKTUYHY
iATOTOBKY, HigBUINye pPiBeHb IHU(PPOBOI
TPaMOTHOCTI Ta (PopMye KOMIIETEHTHOCTI,

jai(e}

HeoOXimHi Oasgd  pobOTH B CydacHiHd
IH3alHePChKii cepi.

Y mpaugx Koaecuuk H., Kynwmil.,
ITorocean /1. 3a3HadeHO, IO 3no0yBadyi
BHIIIO1 OCBITH YCBiZIOMAIOIOTE, 1110,
MYABTHMEIiHHI TEXHOAOTI] BKAIOYAIOTh B cebe
IIUPOKHUH  CIIEKTP  IHCTPYMEHTIB, IO
JTO3BOASIIOTH o6’eqHyBaTH TEKCT,

300paskeHHsI, 3BYK i Bile0 OAS CTBOPEHHS
IHTEPaKTHUBHOIO [OCBimy. Y IiAroToBII
OU3aiiHepiB IlepeadadeHo O3HAHOMAEHHS 3
IIPOTPaMHHUM 3a0e3IeYeHHSIM A OOpOOKH
Bifzieo, 3D-MozeAroBaHHS, CTBOPEHHH
IHTEPAaKTUBHUX aHiMallifi Ta BipTyaAbHHX
cepemoBuil. Taki TexHoaorii, gk Unity,
Blender i Cinema 4D, FlipaClip, Synfig
Studio, Pencil2D, OpenToonz, Krita,
TupiTube, Pivot Animator, Express Animate,
Easy GIF Animator HagamOTh MOIKAUBICTH
CTBOPIOBATH Cy4YaCHHU Bi3yaAbHUN KOHTEHT
[ASl AOTOTHIIIB, irop, peKaaMH Ta OCBITHIX
OPOAYKTIB y aHiMmalliiiHi#i rpadini Ta
MyAabTHMeia [4: 363].

OTke, OCBITHIH IIPOLIEC ¥ 3aKAa1aX BHILO]
OCBiTH Mae€ 3abe3redyBaTH KOMIIAEKCHHUH
PO3BUTOK MalOyTHIX au3aiiHepiB depes
IHTETrpallifo TEOPETUYHHX 3HaHb,
IPaKTUYHUX YMiHB, KpeaTHBHOTO
IIOTeHITiaAy Ta IpodeciiiHoi caMOCTiHHOCTI.
Takuit  minxim  copuse — QOPMyBaHHIO
KOHKYPEHTOCIIPOMOIKHUX (paxiBIIiB, 34aTHHUX
e(peKTUBHO IIpaIlloBaTH B yMOBaxX Cy4acHOTO
PUHKY TIpali Ta BIiANIOBiAATH BHUCOKUM
BUMoraM mnpodecitinoi migabHOCTI y cdepi
mu3aiiHy. [loegHaHHA IIMX METOAWYHUX
migxomiB crpuse (POPMyBAHHIO IIiAiCHOI
npoceciiiHOI  KOMITETEHTHOCTI MaMOyTHIX
Ou3aiiHepiB, IXHBOI 34ATHOCTI [0 TBOPYOTO
CaMOBHpazKeHHH, e(peKTUBHOTO
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Analysis of experimental data
obtained. The study conducted a
comprehensive analysis of the

educational components of the training
programs for designers in the specialty
"Design" at Zhytomyr Ivan Franko State
University. The experiment was carried
out during the study of such educational
components as "Visual Communications
Design", "Multimedia Technologies in
Design", "Decorative and Applied Arts and
Ethnodesign" and "Computer Graphics".
These components formed the basis for
the formation of professional
competencies of applicants and served as
the subject of analytical and practical
research. The analysis of  the
questionnaire of 85 applicants showed
that 78% of respondents assess their level
of theoretical knowledge as sufficient or
high, but only 54% feel confident in
applying this knowledge in practical
design projects. The highest level of
preparation was found in the component
"Computer Graphics", where 67% of
applicants indicated that they confidently
mastered the basic tools of 2D and 3D
graphics, the creation of vector and raster

images, as well as the design of
interactive materials.

In the component "Visual
Communications  Design", 62% of

students indicated that they were able to
effectively develop visual communication
concepts, but only 45% noted the
presence of skills in adapting design for
different media and audiences. This
indicates the need to strengthen the
integration of practical tasks and project-
oriented methods in this course.

As for "Multimedia Technologies in
Design", there was a significant difference
in the level of training of applicants: 59%
of respondents have basic skills in
working with multimedia platforms, but
only 38% can independently create
complex interactive projects. This
indicates the need to strengthen the
practical component of the course and
use modern digital tools that recreate the
conditions of real professional activity.

The educational component
"Decorative and Applied Arts and
Ethnodesign" showed that only 42% of

BUKOPHCTAHHSI Cy4aCHHMX TEXHOAOTIH Ta
azanTaliii 10 BUMOT ChOTO/IEHHSI.

Pe3yAbTaTH  HOOCAiMIKEHHA Ta IiXx
OOroBOpeHHs1. Y XOmi MOCAITKEHHS OyAO
3MiMCHEHO KOMIIAGKCHHM aHaai3 OCBITHIX
KOMIIOHEHT HaBYaAbBHHUX Iporpam
IiATOTOBKU AM3aliHEPIB 3a CIEILiaAbHICTIO
"Mun3aiin" y 2KUTOMHUPCBEKOMY [OE€P>KaBHOMY
YHIBEpPCHUTETI imeHi IBana dpanka.
ExcniepuMmeHTasbHE [IOCAIPKEeHHS
3MiMCHIOBAAOCS ITi[, Yac BHUBYEHHSI TAaKHX
OCBiTHIX KOMIIOHEHTIB, MO0 SIKUX HaAeXKaAu
"u3aiH Bi3yaAbBHUX KOMYHiKalli#t",
"MyabpTUMEiMHI TexHoAOTii B gu3abiHi',
"[leKOPaTUBHO-IIPUKAGHE MHCTEIITBO Ta
etrHoam3aiH" Ta "KommtorepHa rpadiika’. Li
KOMIIOHEHTH CTaHOBHAU OCHOBY
dopMyBaHHA mpodpecitHIX
KOMITIETEHTHOCTeH 3100yBadiB i CAyTyBaAu
IIPEeAMETOM AaHAaAITUYHOIO Ta IIPAKTHYHOIO
[OOCAiKeHHsI. AHaai3 aHKeTyBaHHS 85
3mobyBadiB IIoKazaB, M0 78% OmMUTaHUX
OLIiHIOIOTH CBiM piBE€Hb TEOPETHUYHUX 3HAHb
K JOCTaTHIHN ab0 BUCOKUIA, IIpoTe aulle 54%
Bi4yBalOTh YIIEBHEHICTH y 3aCTOCYBaHHI
LIMX 3HaHb Y IPAKTUYHHX AU3aHH-IIPOEKTaX.
HatiBuiuit piBeHb HiATOTOBKU BUSIBAEHO Y
komrioHeHTi "KommrorepHa rpadika’, ne
67% 3mo0yBadiB 3a3HAYUAU, II0 BIIEBHEHO
BOAOMIIOTH OCHOBHHMH iHCTpyMeHTamMu 2D
Ta 3D rpaciki, CTBOPEHHAM BEKTOPHUX Ta
pPacTpoBUX 300pazKeHb, a TAKOXK AU3aifHOM
IHTEPaKTUBHUX MaTepiaaiB.

Y kommnoneHTi "[uzaiiH Bi3yaabHHUX
KOMyHiKallii" 62% CTyaeHTiB BKa3aaH, IO
3MaTHI €(PeKTHBHO PO3POOAITH KOHIIETIITii
Bi3yaabHOI KOMyHiKaliji, mpore auiie 45%
BII3HAYHMAN HAdBHICTP HABHUYOK aallTallii
Ou3aiiHy Oad pidHUX Mefia Ta ayauropitt. Lle
CBiIYUTH TIPO HEOOXiAHICTH IIOCHMAEHHS
iHTerpalii IpaKTUYHNX 3aBAAHbD 1 [IPOEKTHO-
OpPIEHTOBaHUX METOAUK Y JAaHOMY KYypPCi.

o CTOCYETBCS "MyAbTHUMETIHHIX
TEXHOAOTI B Ou3aliHi", criocrepirasacs
3HayHa PI3HULE y piBHI IiATOTOBKHU
3mobyBadiB: 59% OIIUTAaHUX BOAOIIIOTH
6a3z0BUMU HaBUYKaMHU poboTu 3
MYABTHMEIIMHUME TAQTOPMaMH, aA€ AHIIIE
38% 3maTHI caMoCTiiHO CTBOpPIOBaTH
KOMIIAEKCHi IHTEpakTHBHI IIpoekTH. Lle
CBiquuTh TIPO TOTPedy y IIOCHAEHHI
IIPaKTUYHOL CKA810BOi KypcCy Ta
3aCTOCyBaHHI Cy4aCHHX cppoBUX
IHCTPYMEHTIB, III0 BiATBOPIOIOTH YMOBH
peaabHOI TTpodecitiHOl AiTABHOCTI.
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applicants actively integrate mnational
motifs into their own design projects. At
the same time, 51% of applicants noted
that working with ethnodesign
significantly increases their creativity and
forms their professional identity. Expert

assessment of applicants’ portfolios
confirmed these data: works that
integrated elements of ethnodesign

received the highest marks for creativity,
originality, and complexity of solving the
problem.

OcBiTHi#I KOMIOHEHT "[leKOpaTHBHO-
IPUKAQIHE MUCTELITBO Ta €THOAUu3aiH"
II0Kas3aB, 1110 Autlre 42% 3100yBadiB aKTUBHO
IHTErpyIOTh HAlliOHAABHI MOTHBH Y aBTOPCHKI
[U3afH-TIPOEKTHU. IIpu IBOMY 51%
3mo0yBadiB  3a3Ha4MAM, II0 pobota 3
€THOOM3aMHOM 3HA4YHO MiABUIILyE IXHIO
KpeaTuBHIiCTb 1 dopMmye  mpodeciiiHy
caMo0yTHIiCTb. EKCiepTHa oriHKa mopTd0oAio
3no0yBadiB miaTBepAuAa IIi AaHi: pobotH, y
AKHUX IHTErpoOBaHO €AEMEHTU eTHOMAU3aiHYy,

OTPUMYyBaAU HaWBUIL] OLiHKH 3a
KpeaTUuBHICTb, OPUTIHAABHICTD Ta
KOMIIAEKCHICTh BUPIIIIEHHS 3aBIaHHS.

Table 1.

Analysis of the results of an experimental study of educational components

. Level of Confidence in Average creativity
Educational . . . .
component theoretical practical skills score (5-point

knowledge (%) (%) scale)
Visual
communications 78 54 4.2
design
Multimedia
technologies in 59 38 3.9
design
Decorative and
applied arts and 51 42 4.6
ethnodesign
Computer graphics 67 67 4.3

Observation of the educational process
and analysis of case methods showed that
students who worked in groups on project
tasks demonstrated a higher level of
communicative and organizational skills.
63% of higher education seekers noted that
participation in project work contributes to
a deeper assimilation of the material and

the development of the ability to
independently make professional
decisions.

The results obtained indicate that the
educational process at Zhytomyr Ivan
Franko State University provides a high
level of basic theoretical training, but
requires increased practical integration of
curriculum components, more active use of
multimedia and digital technologies, as
well as systematic work with ethnodesign
to develop the creativity and professional
identity of future designers.

In general, the quantitative and
qualitative data of the study allow us to
conclude that the formation of professional

CriocTepeskeHHd 3a OCBITHIM IIPOIIECOM i
aHaAi3 Ke¥C-MeTO/1iB TIoKa3aAH, 110 CTYAEHTH,
dKi IIpallfoBaAd B Ipyllax HaJ, IIPOEKTHHUMU
3aBOAHHSIMH, JEMOHCTPYBaAU OiABIII BUCOKHIH
piBEHb KOMYHIKATHBHHUX Ta OpPraHi3alliiHUX
HaBUYOK. 63% 3m00yBadiB Big3HAYHAM, III0
y4acTb y IIPOEKTHUX pobOTax CIpPHUSIE
rAmOIIIOMy ~ 3aCBOEHHIO  Martepiaay — Ta
PO3BUTKY 30ATHOCTI [0  CaMOCTiMHOIO
OPUHAHATTS TPOoeCciiHUX pillleHb.

OTpuMaHi pe3yAbTaTH CBigdaTbh, III0
OoCBiTHIEI mporec y 2KHUTOMHPCBKOMY
[LepKaBHOMY YyHiBepcuTeTi iMeHi IBaHa
dpanka 3abe3redye BHCOKHUH piBeHb
0a30BOi TEOPETHYHOI ITIATOTOBKH, IIPOTE
rorpebye IIOCHUAEHHS IPaKTUIHOI
iHTerpari KOMIIOHEHTIB HaBYaABHOI
Iporpamu, OiABII aKTUBHOT'O
BUKOPHUCTAHHH MYABTUMeEIiHHHUX Ta
MU POBUX TEXHOAOTIH, a TAKOXK CHCTEMHOI
poboTH 3 €eTHOAW3aHOM [ASI PO3BUTKY
KpPEeaTUBHOCTI Ta npodecitiHoi
caMoOyTHOCTI Mafi0yTHIX au3aiiHePiB.

3arasroM, KIABKICHI Ta dKICHI
JOCAIIZKEHHS JO3BOASIIOTH

AaHi
3pobuTtHu
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competence of future designers requires a
comprehensive approach that combines
theoretical training, practical activities,
work with digital tools and the integration
of national cultural elements into the
educational process. These results can be
used to improve educational programs,
develop new methodological
recommendations and increase the
effectiveness of professional training of
designers in higher education institutions.

Conclusions and research
perspectives. As a result of the analysis
and generalization of scientific sources and
practical approaches to the training of
future designers, the main components of
professional competence were identified,
which include theoretical knowledge,
practical skills, creative thinking, the
ability to design, mastery of modern
multimedia and digital technologies, as
well as the ability to work in
interdisciplinary teams. It was established
that effective training of designers in higher
education institutions requires the
integration of theoretical knowledge and
practical skills through project-oriented
training, studio workshops, case methods
and the wuse of digital platforms for
modeling and visualization of design
solutions.

Particular attention should be paid to

the introduction of ethnodesign and
national motifs into the educational
process, which contributes to the

development of the creative potential of
applicants, the formation of cultural
identity and professional originality. Such
approaches ensure the development of
professional autonomy, critical thinking
and the ability to independently solve
professional tasks in modern labor market
conditions.

Prospects for further research are
related to improving the methods of
integrating digital technologies and
multimedia platforms into the process of
training designers, developing
comprehensive models of professional
competence formation, as well as
assessing the effectiveness of wusing
ethnodesign in the educational process.
Further research may also focus on a
comparative analysis of various

BHCHOBOK IIpO Te, II0 (popMyBaHHS
npodeciiHol KOMIIETEHTHOCTI MaMOyTHiX
au3aiiHepiB  1morpebye  KOMIIAEKCHOTO
migxomy, HKUM MOEAHYE  TEOPETHUHY
HiATOTOBKY, IPAKTUYHY MiIABHICTE, pOOOTY

3 TUPPOBUMH iHCTpyMeHTaMHu Ta
IHTerpallilo HaI[ijOHAABHUX KYABTYPHHUX
€AEMEeHTIB y HaB4YaAbHUM mporec. Lli

pe3yAbTaTH MOXKYTh OyTH BUKOPHUCTAHI IS

YIOCKOHaAEHHS OCBITHIX mporpam,
PO3pOOKHU HOBUX METOANYHHUX
pexkoMeHaIlif i IIiABUIIIEHHSA
epeKTUBHOCTI IIpodeciiiHoi MiAroTOBKU

Ou3aiHepiB y 3aKAagax BUIIOI OCBIiTH.
BHCHOBKH Ta InepCneKTHBH
OOCAimKeHb. Y pe3yAbTaTi IIPOBENEHOTO
aHaAi3y Ta y3araAbHEHHS HAYKOBHUX [IKEPEA i
OpakKTUYHUX TIIOXOMIB [0  HiATOTOBKU
MaliOyTHIX aus3aiiHepiB BH3HAYEHO OCHOBHI
CKAQIOBI ITpopecifHOi KOMIIET€HTHOCTI, dKi
BKAIOYAIOTH TEOPETUYHI 3HAHHS, IPaKTHYIHI
HaBUYKH, KpeaTUBHE MHCAEHHS, 30aTHICTb
OO  TIIPOEKTHOI  MiIABHOCT, BOAOIIHHS
Cy4acCHHUMHU MYABTHUMEIIHHUMU Ta
MU(PPOBUMHU TEXHOAOTISIMH, & TAKOXK YMiHHS
IpalroBaTH B MDKIVCITATIAITHAPHUX
KoMaHaX. BcraHoBaeHO, 110 edeKTHBHA
IiATOTOBKA AU3aiiHEepiB B 3aKAaZlaX BHIIOL
OCBiTH mOTpebye iHTerpallii TeopeTHUIHHX
3HAHb i IPAKTUIHHUX YMiHb Yepe3 IIPOEKTHO-
opieHTOBaHe HaB4YaHH4, CTymitiHi
[IPaKTHUKYMH, Kelc-MeToau Ta
BUKOPHUCTAHHS IU(PPOBUX MAAT(POPM A
MOZIEAIOBaHHS i Bi3yaaizallii gu3afHepCBKHUX

pilieHsb.
OcobAuBY yBary caAim  OpumiagaTu
BIIPOBAI3KEHHIO eTHOAU3alHy Ta

HalliOHAaABHUX MOTHBIB y OCBITHi#l IIpPOIIEC,
IO CIPHUSIE PO3BUTKY TBOPUOTO ITOTEHITIAAY

3nobyBadiB, (POPMYyBaHHIO KYABTYPHOI
iIeHTUYIHOCTI Ta npodpecitinoi
camobyTHOocTi. Taki minxoau 3ab6e3nedyroTh
PO3BUTOK npodpeciiiHol aBTOHOMII,

KPUTUYHOTO MHCAEHHS Ta 34aTHOCTI 10
caMOCTifHOTO BUpillleHHs OpodeciiHmx
3aBJaHb y Cy4JaCHHX YMOBaxX PUHKY IIpalli.

[lepcrieKTHBH IIOAAABIINX JIOCALIKEHD
IOB’I3aHi 3 YIOCKOHAA€HHSAM METOIUK
igTerparii (ppoBUX TEXHOAOTIH i
MyABTHMEMIMHUX IAAT(OPM Yy  IIPOLIEC
HiATOTOBKU au3adiHepiB, PO3POOKOI0
KOMITA€KCHUX MopaeAeH dopMyBaHHA
npodeciiiHol  KOMIIETEHTHOCTi, a TaKOXK
OLIIHIOBaHHAM €(PEKTUBHOCTi BUKOPHUCTAHHS
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educational strategies, developing | eTHOAM3aliHy B  OCBITHBOMY  IIPOIIECI.
indicators for assessing competencies | [logaapii  AOCAIIKEHHSI MOXKYTH TaKOXK
and methods for developing the creative | 30CEPEPKYBaTHCS Ha ITOPIBHSIABHOMY aHAAI31

potential of applicants in various areas of | PISHAX  OCBITHIX cTpaTeriéi,  po3polru
design. iHAVKaTOPIB OILIHKK KOMIIETEHTHOCTEH Ta

Thus, the formation of professional | METOAMK DOSBUTKY KPEATHUBHOTO HOTfHHiaAy
competence of future designers in higher | 3100yBaiiB y PisHUX HanpsaMax AUSauHy.
education institutions is a multi- OTtxe, Cpo.pMyB:aHHH' Hposbec1gH01
component process that requires constant KOMIIETEHTHOCTI Mau?y'rmx nnganﬂep1B y
improvement of pedagogical approaches, | 38KAaAax BHIIOL OCBITH €
the use of modern technologies and | OATATOKOMIIOHEHTHHM  IPOLECOM,  IIO
considering cultural aspects, which | TOTP€Oy€  IOCTiHHOTrO  BAOCKOHAACHHS:

ensures the training of highly qualified, [IENAroTIiHux  IMIAXOMIB,  BUKOPUCTAHHS

competitive and creative specialists for the | YI@CHHX  TEXHOAOTIM  Ta Bpaé(yBaHHH
modern labor market. KYABTYPHHMX ~aCMeKTiB, 1m0 3abesretdye
IiATOTOBKY BHCOKOKBaAipiKOBaHUX,

KOHKYPEHTOCIIPOMOXKHHUX 1 KpeaTHUBHHUX
daxiBIIiB JAS Cy4aCHOI'O PUHKY IIpalli.
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COMPREHENSIVE ANALYSIS OF THE CONCEPT "PHYSICAL SELF-
IMPROVEMENT OF UKRAINIAN STUDENTS"

V. V. Ovcharuk*

The article is devoted to a definitive analysis of the concept of "physical self-improvement of student
youth" in the domestic scientific and pedagogical tradition. The focus is on outlining the main
approaches of Ukrainian researchers who consider physical self-improvement as an integral
component of the educational process, combining educational, methodological and value dimensions.
The author emphasizes that in Ukrainian methodological science, a stable tradition has been formed
of starting large-scale research with a definitive analysis of basic concepts — "healthy lifestyle’,
"motivation”, "health culture", "competence”. This allows not only to structure the conceptual and
terminological field, but also to emphasize the role of physical self~improvement as an integral factor
in the professional training and personal development of students.

The article systematizes the contribution of Ukrainian scientists who reveal physical self-
improvement through the prism of physical activity, physical culture and health-improving and sports
and mass work in higher education institutions. It is shown that in domestic pedagogy, a collective-
organizational approach prevails: a student's self-improvement is considered not only as an individual
choice, but also as a pedagogically directed process, in which educational programs, trainers, and
teachers play a significant role. In particular, the need to form sustainable motivation, support health-
preserving competence, and integrate physical activity into all areas of student life is emphasized.

Special attention is paid to the problem of ambiguity and "multiplication of definitions" in the
domestic discourse, which complicates the development of a unified interpretation of physical self-
improvement. However, at the same time, this diversity reflects the desire of Ukrainian science to take
into account both methodological and socio-psychological aspects of the development of student youth.

The proposed definitive analysis allows us to clarify the meaning of the concept of FSSM in modern
Ukrainian discourse, identify its key attributive components, and create a basis for developing a
holistic methodology for preparing students for physical self-improvement in the context of national
education reform.
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KOMIIAEKCHHM AHAAI3 IIOHSITTS "®I3HUYHE CAMOBIOCKOHAAEHHSI
CTYAEHTCBKOI MOAOAI YKPATHHU"

B. B. OBuapyk

Cmammsa npucesueHa Oe@diHimuUueHOMY aHANIZY noHamms "gi3uuHe CcamMo800CKOHANEHHS
cmyodeHmcobKoi MO0 Y BIMUUIHSIHIT HAYKO080-NeOa202iUHIL mpaduuii. Y yeHmpi yeazu — OKpecieHHs
OCHOBHUX NiOX00i8 YKpaiHCbKUuxX OOCNIOHUKIB, SIKi po3zansdarome piduuHe camoO800CKOHANCHHS SIK
Hegi0’ eMHULL KOMNOHEeHM O0C8IMHB020 NPOUECY, UI0 NOEOHYE SUXOBHULL, MemMOOUUHUL Ma YIHHICHUT
sumipu. Aemop nioKpecsroe, uio 8 YKPaiHCbKill MemoOUUHIl HAYUl ChopMy8anacs cmitika mpaouyis
nouuHAMU MACumMabHi 00CNiOKeHHS 3 0epiHIMUBHO20 aHA3Y 6a308UX NOHAMb — "300po8uli cnocib
wumms”, "momueauin’, "kynemypa 300poe’s’, "kKomnemermuicms". ILle Oo3gossie He auwe
cmpykmypysamu  NOHSAMIUHO-MEPMIHONO2IUHe nose, a U nidkpecaumu poss  PiBUUHO20
CaMOBOOCKOHANIEHHSL SK IHMezZpalbH020 UUHHUKA npogpeciliHol nideomosku ma ocobucmicHozo
po3sumky cmyoeHmis.

Y cmammi cucmemamu308aHO BHEeCOK YKPAIHCbKUX YueHUX, SKi po3kpuearoms ¢isuure
CamMo800CKOHALEHHSL KPI3b NPUBMY PYX080i aKkmugHocmi, pisKyiemypHO-0300po8Uoi ma cnopmueHo-
Mmacoeoi pobomu Yy 3arxnadax euuwoi oceimu. IlokasaHo, wo Y eimuusHsAHIl nedazoeiyi nepesar<ae
KOJLlEKMUBHO-0P2AHI3AYUIUHUI NiOXi0: caMOB00CKOHANEHHS cmMYyOeHma po32/1510AemucCsi He Aulle SIK
iHOugidyanbHUll 8ubip, a Ui K nNedazo2iuHo CNPAMOBAHULL NPoueC, Y SKOMY 3HAUHY pPOJb 8i0izparomb
0C8IMHI npozpamu, mpeHepu ma gurnadaui. 3oxkpema, niokpecaroemscsi nompeba y hopmyeaHHi
cmilikoi momueauyii, niompumuyi 300po8’si36epexys8anbHoi KomnemeHmHocmi ma iHmezpayii pisuuHoi
aKkmueHocmi Yy eci chepu cmyoeHmcbKoz0 KUMmst.

Oxpemy yeazy npudinero npobremi 6azamo3zHauHocmi ma "MHOIKeHHs 0epiHiyiil" y eimuusHsIHOMY
JucKypci, Wo YcKnaodHoe 8UPObNeHHSL YHIPIKOBAH020 MPAKMYBAHHS (PI3UUH020 CAMOBOOCKOHANEHHSL.
IIpome ooHouac ysi pisHOMAHIMHICMb 8i000parkae NpPazHeHHs. YKpaiHcbkol HayKu epaxyeamu sk
MEMOOUUHI, MAK I COUIANbHO-NCUXOJI02IUHI ACNeKMU po38UmMKY cmyoeHmcbKoi MOos001.

3anponoHoearuil OegiHimusHuill aHaniz 0o3eossie ymouHumu 3micm noHasmmsa DCCM y
CYUaCcHOMY YKPAiHCbKOMY OUCKYPCI, B8USHAUUMU 11020 KAOUOBL ampubymueHi KOMNOHEeHmMU ma
cmeopumu niOTpyHmsi 015t po3pobNeHHsL YinicHOI memoodosioeii nidzcomosku cmydeHmie 00 pi3uuH020
CaMO0B00CKOHALEHHSL 8 YMOBAX PEePOPMYBAHHS HAUIOHANLHOL 0Cc8IiMU.

Knwuoei cnoea: @isuuHe camo800CKOHANICHHS, CMYyOeHMCbKa MO/00b, CNOPMUBHO-MACOBA
poboma, momusayis, 300po8ull cnocib sKummsi.

Introduction of the issue. The ITocTaHOBKA npobaemu. JlaBHO
principle of Occam's razor adopted in | mpuiiHaru#i B Hayui npuHiun OKkama
science warns scientists against | 3acTepirae y4eHHX BiJ MHOXKEHHH 3alBHX
multiplying unnecessary categories and | kareropiii Ta gaediHimii, mpoTe MU
definitions, but we observe a multitude of | cocrepiraemo 0e3ai4  CHHOHIMIYHHMX abo
synonymous or related concepts, especially | cymizkHmx TIOHSATD 0COOAMBO B

in the interdisciplinary plane - at the
junction of sociology, educational science,
and a number of methodological sciences.
Definitive analysis can be a valuable tool at
the stage of defining key concepts of the
study and become a component in relation
to the categorical interpretation of the
broader subject of study, in our case - to
the conceptual and terminological field of
research into the preparation of students
for physical self-improvement in the
process of sports and mass work.

Current state of the issue. The issue of
physical education occupies a prominent
place in domestic scientific research on
physical education, pedagogy, and health

MIXKAUCIIUTIAIHAPHIN TIAOIIWHI — Ha CTUKY
COIIi0AOTiIi, OCBITOAOTII Ta HU3KHU METOUIHHX
HayK. [lediHiTUBHHNE aHaai3 MOKe CTaTH
LiHHUM iHCTPYMEHTOM Ha eTalli BU3HAYeHHS
KAIOYOBUX IIOHATH [OCAI/DKEHHS 1 CTaTu
KOMIIOHEHTHUM  IIO  BIiIHOIIEHHIO [0
KaTeropitiHoi iHTEpIIpeTalii OiAbII
HIUPOKOTO  TPEAMETy  HOOCAIMKEeHHs, Y
HaIloMy BHIIAAKy — OO IIOHSTiMHO-
TEPMiHOAOTIYHOTO TI0OAST J[IOCAIPKEeHHS
OiITOTOBKU  CTYAEHTIB A0  (Pi3HYHOTO
CaMOBIIOCKOHAAEHHS Yy IIPOLIECI CIIOPTHBHO-
MacoBOi pobOTH.

Ananiz ocTaHHiIX gocaimxens i
nyOaikauii. [Ipobaemarrka PCCM mnocimae
IIOMiTHE MICIIE y BITYH3HAHUX HAYKOBHX
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preservation theory. Analysis of Ukrainian
scientific sources shows that physical self-
improvement is not considered as an
isolated phenomenon, but as a component
of the system of physical education, mass
sports and physical culture and health
work in higher education institutions of
Ukraine.

The theoretical and methodological
principles of physical self-improvement of
the individual are revealed in the works of
G.P. Hryban, who connects it with motor
activity, the formation of physical fitness
and the wuse of innovative fitness
technologies in the student environment
[6]. The author emphasizes that students'
self-improvement is not an episodic
activity, but a systemic process focused on
improving health and improving the quality
of life.

Pedagogical aspects of the formation of
the need for physical self-improvement of
students are highlighted in the research of
S.M. Mishin, who interprets physical self-
improvement as a conscious and socially
determined process of professional and
personal development of future specialists
[10]. The scientist focuses on the role of the
educational environment in supporting
and modeling students' motivation for
systematic physical activity.

An important place in modern scientific
discourse is occupied by research into the
motivational aspects of physical education
and sports activities of student youth. In
particular, A.V. Tsyos, in co-authorship,
proves that the dominant motives for
involving students in physical activity are
health-improving, aesthetic, and psycho-
emotional factors, while sports and
competitive motives are of secondary
importance [18].

Current state of the issue. The
organizational and pedagogical conditions
for students' physical self-improvement in
the system of higher education institutions
were studied by N. Dedelyuk,
N. Moskalenko, and N. Korzh, who
consider mass sports and physical culture
and health-improving work as institutional
forms of stimulating students' independent
physical activity [4; 6]. Scientists
emphasize that it is the combination of
collective and individual forms of training

JOCAIMPKEHHSIX 3 (PI3UYHOIO0 BHUXOBaHHS,
MIeJaroriku Ta Teopii 3m0poB’a30epesKeHHS.
Ananiz yKpaiHCBKHX HayKOBHUX [KEPEA
3acBimuye, o QizuyHe CaMOBIOCKOHAACHHS
PO3TASIa€THCS He SIK 130AbOBaHUH (PEHOMEH,
a sSgK CKAQoBa CHCTEMH  (Pi3MIHOTO
BUXOBaHH, CIIOPTHUBHO-MacoBOi Ta
di3KyABTYpHO-03710pOBYOi pobotu y 3BO
YkpainHu.

TeopeTnko-MeToqOAOTIYHI 3acaau
i3UIHOTO0 CaMOBAOCKOHAAEHHSI OCOOUCTOCTI
po3kputo y mnpaugx [.II. 'pubana, axuit
IIOB’I3y€ MOro 3 pPYyXOBOIO aKTHUBHICTIO,
dopmyBaHHAM (PiZUYHOI ITiATOTOBAEHOCTI Ta
BUKOPHUCTAHHSM  iHHOBAIlIHHUX  piTHEC-
TEXHOAOTIH y CTYZIEHTCHKOMY Cepe0BHILI [6].
ABTOD MiZIKPECAIOE, I1I0 CAMOB/IOCKOHAAEHHS
CTYIEHTIB € He eMi30UYHOI0 aKTUBHICTIO, a
CHUCTEMHHUM IIPOLIECOM, OPI€HTOBAaHHM Ha
3MIITHEHHS 3/10pOB’S Ta IIiIBUIIIEHHS SKOCTI
KUTTH.

ITemaroriuyui acCIIeKTH dopMyBaHHI
noTpedn y Pi3MYHOMY CaMOB/IOCKOHAACHHI
CTYIEHTIB BUCBITAEHO V JIOCAIZKEHHSIX
C.M. MimnHa, grRuii Tpakrtye ¢i3udHe
CaMOBIOOCKOHAA€HHS SIK VCBiZIOMAEHUH i
COILIiaABHO 3YMOBACHUN Iporec
podecitHOro Ta OCOOHCTICHOTO PO3BUTKY
MaitbyTHIX daxiBuiB [10]. YueHnil akiieHTye
yBary Ha POAI OCBITHBOTO CepeIoBUIIA ¥

OIATPUMII Ta MOJEAIOBAHHI MOTHBALlii
CTYAEHTIB [0 CcHCTeMaTu4Hoi (pi3U4HOl
aKTUBHOCTI.

BaskanBe Miclle B Cy4aCcHOMY HAyKOBOMY
[UCKYPCi 3aiMaloTh J[IOCAIPKEeHHS
MOTHUBAIIIHUX  acCHeKTiB  (i3KyABTYpPHO-

CIIOPTUBHOI AiSIABHOCTI CTYA€HTCHKOI MOAO/I].
3okpema, A.B.llpock y cCHiBaBTOPCTBI
JOBOAUTDH, IO MOOMIHYIOYHMU MOTHBaMHU
3aAydEHHS CTYIEHTIB 10 dizmuaHO1
aKTUBHOCTI € O3/I0pOBYi, €CTeTH4YHi Ta
IICXOEMOIIIHHI YHUHHUKU, TOl IK
CIIOPTHBHO-3MaraabHi MOTHBH MaroTh
ApyropsaHe 3Ha4YeHHs [18].

AHaaiz ocraHHIX ZmocaAimkeHp i
nmyOAigarii. OpraHizalliifHo-I1e1arorivyHi
yMOBH  (pi3MYHOIrO  CaMOBIOCKOHAAEHHS
CTYIEHTIB Y CUCTEeMi 3aKAaiB BUIIIOi OCBITH
nocaimxyBaau H. [enearok, H. MockaaeHKko,
H. Kopk, gKi po3raggaroTb CIIOPTHBHO-
MacoBy Ta (Pi3KyABTYPHO-0340POBYY POOOTY
9K IHCTHUTYLiHHI (OPMH CTUMYyAIOBaHHS
caMocCTiftHOi Pi3MYHOI aKTHBHOCTI CTYIEHTIB
[4; 6]. HaykoBIli ITiZKpPECAIOIOTH, III0 came
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for the
physical

that creates the conditions
transition from  organized
education to self-improvement.

A separate group of studies consists of
works devoted to the definitive analysis of
related concepts "health culture",
"healthy lifestyle", "health-preserving
competence". In particular, V.L. Nazaruk
justifies the need for a clear terminological
distinction between these categories as a
methodological basis for pedagogical
research [7]. A similar approach is followed
by B. Savchuk, O. Vintonyak,
O. Snitovska, who point to the problem of
"multiplication of definitions" in domestic
discourse and the need for terminological
optimization [9].

Outline of unresolved issues brought
up in the article. Thus, the analysis of
scientific sources shows that the physical
self-improvement of student youth in
Ukrainian studies is interpreted mainly as
a pedagogically determined, motivationally
supported and socially organized process,
However, there is no single unified
definition, which necessitates further
definitive analysis.

The theoretical foundations of physical
self-improvement of the individual are
revealed in the works of O.M. Vatseba,
S.V. Gumenyuk, 0O.V. Tymoshenko,
L.P. Sushchenko, and others. Researchers
define physical self-improvement as a
complex multi-component process that
includes awareness of the need for physical
development, formation of motivation, and
practical implementation of physical
culture and sports activities [4; 6; 17]. The
peculiarities of the organization of physical
education in higher education institutions
were studied by M.M. Bulatova. The author
emphasizes the need to modernize
traditional approaches to the physical
education of students, taking into account
their individual needs and interests [2].
Motivational aspects of students' physical
education and sports activities are
considered in the works of A.V. Tsyosya,
S.I. Prysyazhnyuk, etc. [13; 18]. Studies
show that the structure of motivation for
physical exercises in students is
characterized by the predominance of
health and aesthetic motives over sports
and social ones.

IOEHAHHS KOAEKTHUBHUX 1 iHOUBIyaAbHHUX
dopM 3aHATH CTBOPIOE YMOBH JAS IIEPEXOY
Bi/l OpraHizoBaHOro (Pi3MYHOIO BUXOBAHHS
JI0 CAaMOBJIOCKOHAAEHHS.

OrpeMy TpyIly [OOCAII?KEHb CTAHOBASITH
poboTH, IpHUCBAYeHi Ae(iHITHBHOMY aHaAi3y
CYMIXKHUX TIOHATb — "KyAbTypa 3H0poB’d',

"310pOBHH crocio KUTTA",
"3mopoB’a36epesKyBasbHa KOMIIETEHTHICTE'.
3okpeMa, B.A. Hazapyk OOTPYHTOBYE
HEOOXiAHICTb  YiTKOIO  TEPMiHOAOTIYHOTO
PO3MeKyBaHHS ITUX Kareropit aK
METOIOAOTIYHOI OCHOBHU [IeJaroTiYHUX
JOCAIKEHb [7]. AHAAOTIYHOIO  IIIXOMY

norpuMytorbcd B. CaBuyk, O. BiHTOHSK,
O. CHiTOBCBKA, dKi BKa3ylOTh Ha IIpodAeMy
"MHOXKeHHd AediHillii" y BITYU3HSHOMY
OUCKypCi Ta 1oTpeby y TepMiHOAOTIUHIH
orrruMizarii [9].

Orasan HeBHpillIeHHx IMHTAaHb,
nmopymeHHux y crarrti. TakuMm yYuHOM,
aHaai3 HAYKOBHUX [KEPEA 3acBiodye, IO
dizryHe CcaMOBIOCKOHAAEHHS CTyAEeHTCBHKOI
MOAOAI B  YKpPaiHCBKUX  JIOCAIZKEHHSIX
IHTEepPIIPETYETHCA IHepeBazKHO gK
[IeJAaTOTiYHO 3YMOBAE€HHUM, MOTHUBALIiFHO
OiATPUMaHUM 1 CoIliaAbHO OpTraHi3oBaHUM
IIpoLIeC, IIPOTe BiACYTHS €AMHA yHi(pikoBaHa

nedpiHirliss, M0 3YMOBAIOE HEOOXiIHICTH
IOJAABIIIOTO AePiHITHBHOIO aHAaAi3y.
TeopeTuyHi OCHOBH dizuaHOTO

CaMOBIIOCKOHAAEHHS OCOOUCTOCTI PO3KPUTO
B mpargax O.M. Bame6bu, C.B. I'ymeHIOK,
O.B. Tumomernko, A.Il. Cymierko #  iH.
JloCcAiTHUKH BU3HAYaIOThH dizuuane
CaMOB/IOCKOHAAECHHS dK CKAQIHUMI
0araTOKOMIIOHEHTHHUH IIPOIIEC, III0 BKAIOYAE
YCBIIOMAEHHS ~ HeOOXimHOCTI  (pi3HYHOrO
PO3BUTKY, ((OpMyBaHHA MOTHBAllii Ta
OpPakTUYHy  peaaizarito  (Pi3KyABTYpPHO-
CIIOPTUBHOI  migavpHOCTI [4; 6;  17].
OcobamBocTi oprasizarii dizmygHOTrO
BUXOBaHHA Yy 3aKAafax BHIIOI OCBITH
nocaimkyBaan  M.M. ByaaTtoBa. ABTOpKa
iOKPEeCAIOE  HEOOXiAHICTE  MoaepHi3arlil
TpamUIIPHUX  migxomiB a0  (Pi3MYHOTO
BUXOBaHHS CTYIEHTIB 3 ypaxyBaHHAM ix
iHaUBinyasbHHUX II0Tpebd Ta iHTepeciB [2].

MoTuBarttiiiti aCleKTHU Gi3KyABTYPHO-
CIIOPTUBHOI [iSIABHOCTi CTy[EHTIB
PO3TASIHYTO B poborax  A.B. Llpocd,

C.I. ITpucskHIOK 1 iH. [13; 18]. JocaimkeHHsS
IOKa3yI0Th, III0 CTPYKTypa MOTHBAILl M0
dizraHUX BIIpaB y CTyLEHTIB
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However, a review of domestic literary
sources on this topic indicates the need for
its further analysis, systematization, and
substantiation.

Aim of the research is to carry out a
definitive analysis of the concept of
"physical self-improvement of student
youth" based on the generalization and
systematization of the approaches of
Ukrainian scientists, o identify its key
attributive components and to
substantiate = the author's  working
definition as a methodological basis for
further pedagogical research and practice
of physical education in higher education
institutions.

Results and discussion. It has long
been noticed that in each subject of
research, which is determined by the
specificity, nuance, and features of the
main object, keywords and definitions may
coincide or overlap, while the main
concepts that define the topic must be
clearly defined. Thus, V. Nazaruk, when
studying the formation of a health culture
that directly correlates with student self-
improvement, identifies the main
definitions "that significantly affect the
health of student youth: health culture,

healthy lifestyle (HLM), and health-
preserving competence" [11]. At the same
time, it should be noted that the

presumption of the definitive analysis of
the FSSM is not limited exclusively to the
set of pedagogical theories and methods of
physical education. The methodological
basis of the study is the work of Ukrainian
and other post-Soviet scientists, in
particular, T.Yu. Krutsevich,
M.M. Bulatova, S.I. Prysyazhnyuk,
A.V. Tsyos, G.P. Hryban, in whose works
physical self-improvement is interpreted as
a purposeful pedagogical process aimed at
developing physical fitness, health culture,
and motivation for physical activity [2; 5; 8;
13; 18].

It is logical to turn to lexicographic
works at the beginning of the definitive-
descriptive  analysis. In the Great
Explanatory Dictionary of the Ukrainian
Language, self-improvement is explained
as '"Improvement of oneself (physical,
moral, etc.), one's professional skills, etc.".

XapaKTePHU3YETHCH IepeBazKaHHAM
030POBYUX Ta ECTEeTHYHUX MOTUBIB Ha
CIIOPTHUBHUMMU Ta COLLiIaABHUMH.

[IpoTe, oragn BITYM3HSAHUX AITEPATypPHHUX
JDKEPEeA 3 [aHOI TeMaTHKH CBII4YUTBH IIPO
HeOOXimHICTb 1I  [IOJAABIIOTO  aHaAi3y,
cucTeMaTuaallii Ta 06IpyHTyBaHHSI.

Mera mocaimmxkeHHsa —  3[IiMCHUTU
nediHiTUBHUYE aHaai3 IoHATTd "disudHe
CaMOBIOCKOHAA€HHS CTYAEHTCBKOI MoAomdi"
Ha OCHOBIi y3araAbHEHHS Ta CHUCTeMaTH3allii
IMiaxomiB YKpaiHChKUX HayKOBIIiB,
BU3HAQYUTH HOrO KAIOUOBI aTpUOyTHUBHI
KOMIIOHEHTH Ta OOIPYHTYBaTU aBTOPCHKE
poboye BH3HAYEHHS SK METOIOAOTIYHY
OCHOBY [OAS TIOJAABIINX II€JATOTIYHHX
JOOCALTKEHb 1 IIPaKTUKH  (Pi3UYHOTO
BUXOBaHHS y 3aKAa/1aX BUIIOi OCBITH.

Buxkaan OCHOBHOro marepiaay. /laBHO
TIOMIYeHO: ¥ KOKHOIO IIPEIMETY IOCAIKEeHHS],
AKUH BH3HAYAETBCH CHEIM(PIKOI0, HIOAHCOM,
OCODAMBOCTSIMH OCHOBHOIO O0O’€KTa KAIOYOBI
caoBa Ta pmediHiii MoxKyThk 30iratvcs abo
IIEPEeTUHATUCS, IIPH 1IEOMY OCHOBHI ITOHSITTS,
dKi BHU3HAYAIOTh TEMy MAalOTh OyTH YiTKO
Bu3Ha4ueHUMH. Tak, B. Hazapyk npu BUBYeHHi
dopMyBaHHSI KYABTYPH 37I0POB’, IO IIPSIMO
KOPEAIOE 3i CTYAEHTCBKUM
CaMOB/IOCKOHAA€HHSIM  BH3HA4Ya€  OCHOBHI
aedpiHiri, "aki 3HaYHUM YHHOM BIIAMBAIOTh Ha
3[IOPOB’I  CTYAEHTCBKOI MOAOMi: KyABTypa
3MI0poB’d, 3nopoBui criocib xurta (3CXK), Ta
3MI0POB’a30epesKyBasbHA KOMIIETEHTHICTh"
[11]. Bomuodac caifg 3ayBaxKWUTH, IO
IPE3yMIILIs 3/iMCHIOBAHOIO AeiHITHBHOIO
aHanizy PCCM He 0OMEKYETHCSI BHUKAIOYHO
CYKYIIHICTIO TIE€IATOTIYHMX Teopili i MeTomuK

dizuyHOro  BHUXOBaHHS.  MeTOIOAOTIYHOIO
OCHOBOIO JIOCAI/IZKEHHS CAYTYIOTb
HalpalfoBaHHs yKpPaiHCBKUX Ta  IHIIHX
IOCTPAATHCHKIX HAyKOBLIB, 30KpeMa

T.IO. KpyieBuy, M.M. Byaarosoi,
C.I. Tlpucsxkaroka, A.B. Lsocd, I'.I1. ['pubana,
y Opangx SKUxX (PisuyHe CaMOB/IOCKOHAACHHST

IHTEPIIPETYETHCS K LHiAeCIIpsIMOBaHUH
earoriyHUP  I[IPOLIeC, CIPAMOBaHHME Ha
PO3BUTOK doizrraHOl IiATOTOBAEHOCTH,

KYABTYPH 3[I0POB’Sl Ta MOTHBALLi A0 pPyxoBOi
aKTHUBHOCTI [2; 5; 8; 13; 18].

AoriyHo Ha TIOYaATKy mOediHITHBHO-
JEKCPUIITHBHOIO aHaAi3y 3BEpPHYTHCH MO
AeKcuKorpadiuanx 1mpais. Y Beaukomy
TAYMAQ4YHOMY CAOBHHUKY VKpaiHCbKOi MOBH
CaMOB/IOCKOHAACHHS IIOSICHIOETBCS ~ SK
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In the Dictionary of Basic Concepts in
Physical Culture, the closest definition is
the physical training of an athlete, which is
presented as "a pedagogical process aimed
at developing physical qualities, improving
functional capabilities, strengthening the
musculoskeletal system, which -creates
favorable conditions for improving all
aspects of training".

As for scientific research, it is
unambiguous and well-documented that in
Ukrainian methodological science it is
customary to carry out a definitive analysis
of basic concepts and categories at the
beginning of large-scale research [4]. At
first glance, this seems like a good
tradition. At the same time, in physical
education as a field of knowledge and in the
scientific sphere, the focus of such analysis
always becomes the most general
categories of methodological and value
nature "physical education", "healthy
lifestyle", "professional motivation",
"competence", "professional competence"
[5]. As we can see, motivation and a healthy
lifestyle, among other categories, are the
most general objects of definitive analysis.
At the same time, these phenomena are
necessarily included in the scope of our
concept of physical self-improvement of
student youth, since the goal of such self-
improvement, as well as the subject of
physical culture in general, is recovery,
improvement of the quality of life, and the
formation of high physical and spiritual
qualities.

On the other hand, the definition of PSIS
can be approached not from a general
physical culture position, but from below,
from the everyday personal practice of the
student (not purposeful activity, but
activity, act). Thus, in the monograph of
G. Hryban "We define the physical activity
of student youth in the process of physical
education as an active form of physical
fitness, physical self-improvement and
development of physical qualities as the
potential of innovative forms of fitness
technologies aimed at improving health,
"increasing mental and physical
performance, improving the conditions of
educational activity, life and recreation of
higher education students" [5]. We find

(pizmune,
daxoBoi

"YooCKOHaAeHHd camoro cebe
MopasbHe 1 T. 1iH.), CBOE€i
MaNUCTepHOCTI TOIO".

Y CAOBHHKOBI OCHOBHHX IIOHATH 3

dizmaHOi KYABTYPH HaHOAMIKIOI0
nediHirtiero € diznuHa  miAroTOBKA
CIIOPTCMEHA, dKa VSBASIETBCS K

'IefaroriyHUM MOpOIleC, CIIPSIMOBaHUU Ha
BUXOBaHHA (Pi3MYHUX IKOCTeY, ITiABUIIIEHHS
PYHKILIOHAABHUX MOZKAWBOCTEH, 3MilTHEeHHS
OIOPHO-PYXOBOIO arapary, II0 CTBOPIOE
CIIPUSTAVBI YMOBHU Al BIOCKOHAAEHHS BCiX
CTOpPIiH MiATOTOBKH'.

Mo kX m[m0 HAYKOBUX [MOCAIMZKEHB, TO
OMHO3HAYHUM i 6araToIoKa30BUM € Te, 1110 B
YKpaiHCBhKiH MeTOqUYHIN Haylli IPUHHSITO Ha

IIOYaTKY MacIITabHUX JOCAII?KEHB
3aificHIOBaTH nediHITUBHUHN aHaai3
OCHOBHHUX IIOHATBH 1 Kareropid [4]. Ha

IEepIINE TOTASA, Ile 34a€Tbcd O00pPOro
Tpamuiiero. Ilpu mpomy y isugHOMY
BUXOBaHHI K raAy3i 3HaHb i HAYKOBI# cdepi
¢OKyCOM TaKOTO aHaaily 3aBXKOIU CTalOTh
Hal3araAbHilll KaTeropii METOAUYHOrO Ta

LiHHiICHOTO XapaxTepy - "tpizuaHe
BUXOBaHHA', "3M0pOBHU Crocid XKurTd',
"podpecitina MoTUBAallis", "KOMIETEHTHICTE ",
"mpodpecitiHa KommeTeHTHicTh' [5]. 4k

0ayrMo, MOTHUBAIlisT Ta 3I0POBHU CIIOCIO
KUTTA  3-IIOMiK  IHIIMX  KaTeropii €
Hal3araAbHIIIIIMHA ob6’ekTamMu
nediHiTUBHOTO aHaaizy. Pazom 3 TuMm, mi
deHOMEHHU K 000B’I3KOBi BXOAATH 0 00CATY
HAaIIoro IIOHATTS dizuune
CaMOBIOCKOHAAEHHS CTYAEHTCHBKOI MOAO,
OCKIABKM MeTa TaKOI'0 CaMOBIOCKOHAAECHHS
49K i mpeamety pisuyHa KyAbTypa 3arasoM —
03OPOBAEHHSI, TTOKPAIIEHHS SIKOCTi KUTTH,
dopMyBaHHA BHCOKHX Ta QI3UYHHUX Ta
LOYXOBHUX AKOCTEHU.

3 inmoro 6oky, mo BusHadeHHa PCCM
MOZKHA imifTH He BII
3araabHOPI3KYABTYPHHX IIO3UILiH, a 3HU3Y, 3
IIOBCAKIEHHOL ocobucToi IIPaKTUKH
CTyZeHTa (He LiAeCIIPSIMOBAHOI OisIABHOCTI, a
akTUBHOCTI, akty). Tak, y wmoHorpadil
[. F'pubana "Mu BH3HAYAEMO PYXOBY
aKTHBHICTb CTYAEHTCBKOI MOAOi y TIpoIleci
¢i3HYHOTO BUXOBAHHS AKTUBHOIO (POPMOIO
dizraHoi HiATOTOBAEHOCTI, dizryHOrO
CaMOBIIOCKOHAAEHHS Ta PO3BUTKY (Pi3MYHUX
AKOCTeH 9K MOTEHIliaAy iHHOBaIiHUX popM

diTHEC-TEXHOAOTIH, $Ki HalIpaBA€HI Ha
3MiITHEHHS 3/I0POB’d, HiABUITIEHHS
po3ymoBoi i (i3uuHOI HIpane3aaTHOCTI,
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indirect confirmation of this in other
researchers. So, N. Dedelyuk, in the
structure of educational activities of
Ukrainian higher education institutions in
terms of physical improvement of students,
sports and mass and physical culture and
health-improving work are highlighted [7],
obviously hinting that these are group and
individual modes of one holistic
phenomenon, although, in our opinion,
mass work with students is aimed at
popularization, and health-improving work
is aimed at improvement. So, PSIS is a kind
of "middle" category that is located in
Ukrainian educational science at the
intersection of theoretical goals (principles,
goals, methods) and personal life
dimensions of student youth. This is the
first intermediate conclusion that we can
draw.

But to clarify the definitive nature, and
most importantly, the post-Soviet trend, let
us analyze related definitively oriented
research on physical education. PSIS
definitely not separately studied, but we
have a number of publications on the

definitive  analysis of related and
inseparable from physical self-
improvement terms and concepts.

Extremely useful for our research is the
publication of Ukrainian educational
philosophers B. Savchuk, O. Vintonyak,
and O. Snitovska on the definitive analysis
of coaching in domestic and foreign
discourse. In the process of this analysis,

scientists point to a harmful trend:
Ukrainian methodologists operate with the
concepts of "coaching
technology","coaching technique”,
"coaching methodology", "coaching
method", "coaching model", "coaching

modeling", while foreign authors use the
term "coaching tools" [14]. It follows from
this that the Western tradition prefers
general, albeit somewhat metaphorical,
concepts of tools, landscape, space, while
in the post-Soviet territories we observe a
"multiplication of terms" that look purely
scientific, but always cover only a narrow
aspect of the problem.

On the other hand, the definition (if it is
not taken from a general dictionary) is
inherently dependent on a specific science,
paradigm, or even approach. Thus,

O3/TOPOBAE€HHS YMOB HaBYaABbHOI AiIABHOCTI,
no0yTy 1 BIiAIOYMHKY 3400yBadiB BHILOI
ocBiTr" [5]. LlpoMy 3HaxoAuMMO HEIIpsIMe
HiATBEPIZKEHHS B iHIINX JOCAIIHUKIB. Tak,
H. [enearok, B CTPYKTYpPi OCBITHEO-BUXOBHOI

OisiabHOCTi  yKpaiHcekux 3BO  y  maaHi
drizmgHOTO BIOCKOHAAEHHS CTYZIEHTIB
BUJTIASIE CIIOPTHUBHO-MaCOBY Ta
i3KyABTYPHO-0310POBYY poboty [7],

OYEBUIHO HATSKAIOYH, IO II€ I'PYIIOBHU Ta
IHOUBIAyaAbHUY MOAYCH OJHOIO IIiAiCHOTO
dBHIIA, XO4a, Ha Hally OyMKYy, MacoBa
pobora 3i cCTymeHTaMH CKepoBaHa Ha
HOIyASIPU3allilo, a 03/0poBYa — BAACHE Ha
BaockoHaneHHsI. Ot:ke, ®CCM - 11e medra
"cepenuHHA' KaTeropis, skKa IiepebyBae B
YKpaiHCBKiH OCBITHiH Haylli Ha II€pPEeTHHI
MeTa TEOPETHYHUX ([IPUHIIUIIY, ITiAl, METOIH)

Ta  IIEPCOHAABHUX XKUTTEBUX BHMIPIB
CTYIEHTCBKOL MOAO/]. e IIepLINHT
IPOMIXKHHY BHCHOBOK, SKHH MH MOXKEMO
3po0UTH.

Ane maa yTOuHEHHS — aediHITHBHOI
IOPUPOAM, a TOAOBHE — IIOCTPAAIHCBHKOI
TEeHAEHIIil IIPOaHaAiI3yeEMO CYMIiKHI

OepiHITUBHO OpPIEHTOBAHI [MOCAIKEHHSI 3
disznunoro BuxoBaHHda. PCCM pediHiTHBHO
OKpEMO HE [OCAIKEHHM, ase MH MaeMo
KOpIIyC ITyOAiKarliyi 3 aediHiTUBHOIO aHaAizy
CYMiZKHHX 1 HEBIAmIABHUX Bim (i3U4IHOTO
CaMOBIOCKOHAA€HHS TEPMIiHIB 1 KOHIIEIIITiH.
HangzBryaliHO KOPHUCHUM [OAd  HAIIIOTO
JOCAIPKEHHSI € IIyOAiKallids yKpaiHCBKUX
dinocodiB ocitn B. CaBuyk, O. BiHTOHSK,
Ta O. CHITOBCBHKOI Ipo AediHiTUBHUY aHaAi3
KOYYHHIY y BITUM3HSHOMY Ta 3apyOi:KHOMY
[oucKypci. HaykoBIii B IIpo1ieci IIHOTo aHaAily

BKa3yloTb Ha  IIKIJAWUBY  TE€HOEHILIO:
YKpaiHCBKi METOAUCTU OIIEPYIOTH
TIOHSTTAMU "KOY4YHMHIOBa TEXHOAOTIS",
"KOy4YHHTOBa TeXHiKa", "KOyYHHIOBa
MeToauKa", "KOy4dHHI-MeTo[', "KOy4dHHIOBa
MOJIEAR", "KOY4MHIOBE MO/IEAIOBaHH4 ",
HaTOMICTh 3apyOiKHi aBTOpPH
BUKOPUCTOBYIOTH TEPMIH "KOYYHMHIOBHH
iHcTpyMeHTapiit" [14]. 3 IbOoro BUIIAUBAE, 1110
3axiiHa Tpagullis Hagae epeBary
3araAbHUM XO4a [JeIno MeTadOpHIHHUM
IOHATTSIM  IHCTPyMEHTapid, aAaHmmadr,
IIPOCTip, HATOMICTH Ha IIOCTPAITHCBKUX
TepeHax criocTepiraeMo "MHOKE€HHS
TEPMiHIB", aKi BUTASIAIOTDH YUCTO

HAYKOBHMH, aA€ 3aB3KIU OXONAIIOTH TIABKH
BY3bKHH acCIIeKT IPOOAEMH.

3 ixmoro OoOKy pAediHillisa (IKIIO BOHA
OepeTbCsl He i3 3araAbHOIO CAOBHHKA) 3a
CBOEI0 IIPHUPOIOIO0 3aA€3KHA Bifi KOHKPETHOI
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especially in Western discourse, physical
self-improvement and  bodily  self-
improvement are clearly opposed. The
latter concept is broader and goes beyond
the physical culture sphere. Our subject of
research (student physical self-
improvement) contains educational and
training aspects, and therefore must reject
surgical, neurotechnological, chemical,
cosmetological, transhumanistic, and
other quasi-scientific methods of improving
physical and bodily conditions. Therefore,
somewhat conservative Ukrainian and
other post-Soviet pedagogy resists overly
liberalized methods that do not involve
excessive willpower and regular efforts. We
consider the trends of transhumanism,
aesthetic plastic surgery, and chemical
interventions in the body (steroids, growth
stimulants, etc.) to be the most dangerous
for students. These precautions help to cut
off unnecessary branches and destructive
modes during a pedagogically and
physically oriented definitive analysis of
the PSIS.

Similarly, V. Nazaruk's definitive study
of the problem of "Formation of a health
culture of medical students" involves the
analysis of such definitions as "health

culture", "healthy lifestyle", "health-
preserving competence", "health
preservation" and ‘'competence" [11].

These and similar studies show: a)a
definitive analysis of physical culture
phenomena has mandatory partial
concepts and sevens related to health,
competence, motivation, and value
(culture); b) a definitive analysis of
multicomponent phenomena (wordy)
necessarily involves the analysis of the
main concept (improvement) and the
limiting factor of others (studentship);
c) deriving a working and optimal
definition 1is possible only at the
intersection of sciences and with a
compromise solution of controversial and
multi-paradigm approaches.

Of course, it is easier to carry out a
definitive analysis of the PSIS when it
comes to future athletes, rather than
student youth in general. Ukrainian
specialist in physical self-improvement
S. Mishin not only gives a clear definition
of the PSIS as a factor of

HayKU, IapagurMy 41 HaBiTh migxony. Tak,
BUPA3HO ITPOTUCTABASIETHLCS OCOOAMBO ¥
3axiTHOMY JUCKYPCi dizrane
CaMOBIOCKOHaAEHHS i TirnecHe
caMoBOOCKOHaneHHd. OcTaHHE IIOHSTTS
IupIne ¥ BUXOAUTH 3a MeXKi (Pi3KyABTYPHOI
chepu. Ham  mipegMer — OOCAIIKEHHS
(ctymenTchKe (hi3MYHE CaMOBIOCKOHAAEHHS)
MICTUTHL BUXOBHUM Ta OCBITHIiM MOMEHTH, a
TOMYy  MYCHUTb  BIAKUAATH  XipypridHi,
HEeHUPOTEeXHOAOTIYHI, XiMi4Hi, KOCMETOAOTIYHi,
TPAHCTYMaHICTUYHI Ta iHII KBa3iHAyKOBi

METOMH  BIOCKOHAAEHHS  (PI3UYHUX Ta
TIAECHUX KOHIUITIHA. Tomy LELI0
KOHCepBaTHBHAa yKpaiHCbKa Ta  iHIIa

IOCTPaAdHChKAa IIefarorika 4YWHUTH OIIip
HaIMIpPHO AiGepasi3oBaHUM MeToaM, sIKi He
nependbavyaroThb HaaMipHi BOABOBI U
peryadapHi 3ycuasas. Haiirebe3neuHinmmMu
[OAd CTYOEHTIB MH BBaXKaeEMO TeHAEHIIil
TPaHCIyYMaHi3My, €CTETHYHOI IIAACTUKU Ta
XiMiyHi BTpy4YaHHS B OpraHisMm (crepoimy,
CTUMYASITOPH pocty Tomro). Lli mepecroporu
JoIloMaraioTh I dYac IIefaroridyio MU
(i3KyABTYPHO OPiEHTOBAHOTO Ae(PiHITHBHOTO
anaaizy ®CCM BizcikTu 3aiiBi Biirasy>KeHHs
Y IeCTPYKTHBHI MOIYCH.

AHaaOriyHO mediHITHBHE [IOCAIMKEHHS
B. Hazapyka mpobaemMu "dopmyBaHHS
KyABTYPH  3/I0POB’SI  CTyHAEHTiB-MeIUKiB"
nepenbadae 3OiACHEHHS aHaAidy TaKuX
nedoiHilié, 9K  "KyAbTypa  3710poB'd’,
"310pOBHH crocio KUTTA",
"3M0poB’sa36epeKyBasbHa KOMIIETEHTHICTE",
"3m0poBO30epekeHHA" Ta "KOMIIETEHTHICTD"
[11]. Lli Ta momiOHI OCAIIKEHHS [TOKa3yIOTh:
a) nedpiHiITUBHUN aHaai3  (Pi3KyABTYpPHHUX
deHOMEHIB Ma€e O0OB’I3KOBi  YaCTKOBI
OOHATTS YW CeMH, IIOB’d3aHi 3i 3/I0POB’SIM,
KOMIIETEHITIEI0, MOTHBAIl€I0 #H IIIHHICTIO

(KyABTYPOIO); 0) medpiHiTHBHUI aHaai3
6araTOKOMIIOHEHTHHX deHOMeHIB
(baraTocaiBHUX) O0OOB’I3KOBO Ilepeabdadac

aHaAi3 OCHOBHOTIO IIOHATTS (BILOCKOHAAEHHS)
17§ oOMeKyBaAbHUH dakTop IHIITHIX
(cTymeHTCTBO); B) BUBEeAEHHdA poOodoro i
OIITHMAaABHOIO BU3HAYEHHS MOXKAUBE TiABKH
Ha IIEPETHHI HayK Ta 3a KOMIIPOMiICHOIO

pillieHHI KOHTPaBEPCIMHNUX Ta
pi3HOIIapaUrMasbHUX IiIXOIIB.
3BicHO, IO TIIpoctille 3AiMCHIOBATH

nediniTuBHUM anaaiz PCCM, akio HaeTbes
opo MadOyTHIX QI3KyABTYpHHUKIB, a He
CTYOEHTCBKY MOAOOP 3araAOM. YKpPaiHCBKUH
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professionalization, but also partially
solves our task of a broad interdisciplinary
and even extracurricular PSIS. He clearly
indicates that "physical professional self-
improvement is always the result of a
student's conscious interaction with a
specific social environment, during which
he realizes the need to develop such
personal qualities that ensure success in
academic and professional activities" [9].
Conscious contact with the environment,
in our opinion, is a connecting element
between self-improvement "for oneself' and
self-improvement as a mass or specially
organized educational or educational-
social phenomenon. Therefore, in the
educational space (since we are talking
about student youth, and not youth in
general) it is necessary to "help" a young
person realize his need for physical and
other self-improvement. According to
S. Mishin, it must be formed, supported
and modeled throughout the entire period
of study [9].

Therefore, the definitions of Ukrainian
scientists always proceed from some
methodological planning and collective
involvement in the name of a future
result, although they feel a certain
restriction of the student's freedom and a
decrease in his subjectivity. In contrast,
Western universities are dominated by an
individualistic approach, in which a
student athlete, although he must meet
certain standards, is generally in charge
of his own health and physical
development.

At this stage, we can formulate a
common and independent of educational,
political, cultural or other limiting factors
author's working definition of PSIS:
Physical self-improvement of student
youth - it is a pedagogical process and at
the same time an independent personal
(or group) motor, physical education and
sports activity aimed at the active
development of students' physical,
psychological and spiritual abilities;
improving their health, increasing
physical fitness; general well-being and
efficiency in learning and life, as well as
optimizing lifestyle and subjective
quality. This process includes various

daxiBerp 3 Pi3MIHONO0 CaMOBIOCKOHAACHHS
C. MimmuH mae He TIABKHU YiTKe BU3HAYEHHS
PCCM gk darropy mpodecioHasizartii, a #
YacCTKOBO  BHpilllye  Halle  3aBIaHHS
HIUPOKOTO MIKIVCIIUIIAIHAPHOTO i HaBITHb
nozaocBiTHEOro @CCM. Bin uiTkOo BKa3sye,
110 "pizuaHe npodpeciiine
CaMOBIIOCKOHAAEHHS 3aBXKIU € pe3yAbTaT
YCBiJOMAEHO1 B3a€EMO/Iil CTyOeHTa 3
KOHKPETHHUM COLIiaABHUM CEPENOBHIIEM, B
XO/Ii SIKOTO BiH peaaizye rmoTpedbu BUPOOUTH B
cebe Taki 0cOOHCTi IKOCTI, sIKi 3a6e3nedyoTh
ycmix 'y HaBYaAbHIM Ta npodpecitiHitt
aigapHOCTi" [9]. YcBimoMA€HHMM KOHTaKT i3
CepeloBHIIIEM, Ha  Hally OyMKy, €
3B’3KOBUM €AEMEHTOM MixK
CaMOB/IOCKOHAAEHHSIM "nasi-cebe” i
CaMOBIIOCKOHAA€HHSAM K MAaCOBUM 4H
CIIEI[jaAbHO OpraHi3oBaHUM OCBITHIM 4H
OCBITHBO-COLTiaABHUM gBUIllEM. Tomy B
OCBITHEOMY  IIPOCTOPI (ockiaAbBKM MU
TOBOPHMO IIPO CTYAEHTCHKY MOAOIb, & He
MOAOZIb 3aranoM) MHOTpiOHO "momomorTu"
MOAO/Ii¥ AFOJTUHI YCBiJOMUTH CBOIO ITOTPEdy y
¢iznaHOMYy Ta IHIIIOMY CaMOBIOCKOHAAEHHI.
3a C. MimmmanM, ii HOTpPiOHO YIPOZOBK
BCBHOTO HaBYaHHH dopmMmyBaTy,
oigTpuMyBaTH ¥ MoaearoBaTH [9].

OTke, BUBHAUYEHHS YKPAiHCHKUX BYEHHX
3aBXKIU BHUXOAATH 3 AEIKOIO METOAHNYHOIO
IIAQHYBaHHA P KOAEKTHBHOIO 3aAYYE€HHSI B
iM'a™ MaliOyTHROIO pe3yAbTaTy, XO04a y HHX
BiTIyBa€eTbCA [esske OOMEKEeHHsI CBOOOIH
CTy[EeHTa Ta 3HIXKEHHsS Horo cy0€KTHOCTI.
Haromicts y 3axigHux yHiBepcUTeTax
OOMiHye IHAWBIAyaAiCTHYHUN Mmiaxinm, 3a
AKOTO CTYAeHT-(Pi3KyABTYPHHK XO04Y 1 Mae€
BUKOHYBAaTH II€BHI HOPMaTUBH, 3aT'aAOM CaM
PO3MOPSIKAETECA  CBOIM  3/I0POBEIM  Ta
¢iZUIHUM PO3BUTKOM.

Ha npomy eramni MoxkeMo cchopMyArOBaTH

CriaAbHe ¥ He3aAe€XHe Big  OCBITHBO-
IOAITUYHUX  KyABTYPHUX YU IHITUX
obMexKyBaAbHUX  (PaKTOpiB aBTOPCBHKE
pobouye BuszHaueHHs DHGCCM: PizuyHe

CaMOBIOCKOHAAEHHS CTYAEHTCBKOI MOAOL —
e IeJaroriyHuM IIpollec ¥ BomgHOYAC
caMocCTiliHa ocobucra (YU rpyrnoBa) PyXoBa,

dis3KyAbTYpHa ¥ CIIOPTHBHA MiIABLHICTS,

CKepoBaHa Ha  aKTUBHUH  PO3BUTOK
Qi3UYHMX, T[ICHUXOAOTIYHUX 1 JyXOBHHUX
3Mi0HOCTEH CTYAEHTIB; MOKPAIIEHHS iIXHBOTO
3[I0POB'd, ITiABUILIEHHS dizmanHO1
IiITOTOBKY; 3araAbHOIO CaMOIIOYyTTd i

e(pbeKTUBHOCTI B HABYaHHi Ta JKUTTi, a TAKOXK
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types of physical activity, a balanced diet,
adherence to a daily routine and other
healthy habits, which can be presented in
the context of field structuring as more
important (central) seven, secondary
(semi-peripheral) and auxiliary
(peripheral). At the same time, we should
note that the secondary nature of the
semantic attributions of our expanded
definition of the PSIS is conditional, since
these attributions are not optional, but
complementary to self-improvement as a
holistic process (Table 1).

onTumiszarii JKHUTTEBOIO CTHAIO Ta
cyb’ekTuBHOI sKocTi. lle¥ mporec BKAOYa€e
pisHOMaHiITHI BUAM (I3MIHOI AKTUBHOCTI,
pailioHaabHe XapdyyBaHHS, OOTPUMAaHHS
PEXUMY AHS Ta IHIINX 300POBHUX 3BUYOK, 1110
MOXKHa IIPEACTAaBUTHU B KOHTEKCTI IIOABOBOTO
CTPYKTYPYBaHHS K BasKAUBIIII (LIeHTPaAbHI)

ceMM, BTOPHHHI (HamiBnepudepiiini) Ta
JOoToMizkHI  (mepudpepitini). Ilpu oMy
MaeEMO  3a3HA4YWTH, 110  BTOPHUHHICTH

CEMaHTHYHHUX aTpUOyIiH HaI10i PO3IIHPEHO]
nedinirii CCM HOCHUTB YMOBHUI XapakTep,
OCKIABKM  IIi  aTpulOywii MamTh  He
daKyAbTaTUBHUH, a  [OOIIOBHIOBAaAbHHUH
XapakTep [AS CaMOBAOCKOHAA€HHS  SK
miaicHoroO mportecy (Taba. 1).

Table 1

Key defining aspects of physical self-improvement:

Aspects Components

Means and methods

Physical Exercise Cardio

Running, swimming, cycling

Strength training

Weight training, strength training

Flexibility and stretching

Yoga, stretching, Pilates

Nutrition
balance

Macro and micronutrient

Proteins, fats, carbohydrates,
vitamins and minerals

Meal regularity

Breakfast, lunch, dinner and
healthy snacks

Hydration Sufficient water intake
Daily Routine Sleep 7-9 hours a day for optimal recovery
Alternating activity and Regular breaks during study
rest
Psychological Motivation and self- Setting goals and achieving them
Aspects discipline regularly
Stress management Meditation, relaxation techniques,
hobbies

Social Aspects
family

Support from friends and

Social interaction and support in
the process of self-improvement

Multifaceted
communication

Participation in sports
clubs and sections

Team sports and other activities

So, if the usual definition is not to be
changed, then at least the scope of the
concept should be expanded. As for the
maximum scope (extensional), which we
mentioned in the introduction, we, based on
a survey of teachers, the identification of the
most frequent verbal attributions, which are
common to all regions, approaches and
paradigms managed to form a corpus of
almost a hundred semiotics in the form of
component concepts of the PSIS and we
present them in Table 2.

OT1ke, 4gKOIO 3BUYHY mAediHIilifo He
3MiHIOBaTH, TO IPUHANRMHI Tpeba
po3mmputu obcar moHartd. o kK mo
MaKCHUMAaABHOTO 00cCdAry (€KCTEeHCiOHaAy),
PO SKUH MU 3ra/lyBaAl y BCTYIIi, TO MU Ha
OCHOBI OIINTYyBaHHA BUKAQIAYiB,
BHOKPEMAEHHS HaW49aCTOTHIIITNX
CAOBECHUX aTPHUOYILi#l, sIKi CITIABHI AT BCiX
perioHiB, MMiIXOmiB Ta napaaurm
CIIpOMOTAUCH c(hopMyBaTH KOPIIyC Maiike
COTHI CéM y BUTA4[li KOMIIOHEHTHUX ITIOHATH
®CCM i nomaemo ix y Tabauri 2.
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Table 2

Conceptual extension of the PSIS by key aspects of improvement

Aspects of improvement

Physical Psychological Methodical Self-centered
Physical qualities | Mental Health Self- | Physical education Self-knowledge
Physical exercises Discipline Healthy lifestyle Personal development

Sports Self-Control Planning Goal setting
competitions Motivation Rational nutrition Self-command
Movement activity | Stress Management Daily routine Auto-suggestion
Rest Emotional Self-improvement Self-criticism
Hygiene Intelligence methods Self-employment
Water balance Mental Discipline Training Reflection
Warm-up Willpower Sports activities Self-control
Stretching Positive Thinking Satisfaction
Cardio loading Meditation
Strength training
Yoga
Fitness

Valuable material for understanding the
different regional definitions of PSIS is
provided by comparative studies conducted
in Ukraine by D. Skalski and D. Alekseev in
the context of the reception of foreign
experience in physical education. Thus,
D. Skalski claims that there is no single,
established concept of self-improvement
through a) different approaches and
educational and social models; b) due to the
fact that physical self-improvement is often
perceived in Western Europe not as a
separate phenomenon, but as a dependent
component of the general development and
socialization of youth [15]. For his part, an
important argument in favor of the mosaic
nature of foreign definitions of physical self-
improvement is provided by O. Alekseev,
who draws attention to the dominance of
the individual, personal-life in the PSIS of
developed foreign countries [1].

Conclusions and research
perspectives. @ The first important
conclusion is the dependence of the main
definitions of the social, personal, and
educational aspects of physical self-
improvement of student youth on the
regional, historical, and post-historical
context, as well as educational traditions.

A definitive and comparative typological
analysis of physical culture and education
categories is only the first step towards
rethinking the new paradigm that is
coming. And it is synergistic, integrative,
and neoliberal. Teachers and trainers of

Hinau#i MaTepian Ogag  PoO3yMiHHS
pisHOperioHaAbHUX  AediHilii dCCM
[OAaoTh KOMIApaTUBHI OOCAIIXKEHHd, SIKi B

Ykpaini IIPOBEAU . CrkaAbCEKi,
L. AAeKKCeEEB B  KOHTEKCTI  pelemntrii
3apy0iKHOTO LOCBigy i3KyABTYPHOI

ocBitu. Taxk, /1. CKaAbCBKi CTBEPIKYE PO
BiZICYTHICTh €IHMHOTO YCTAA€HOTO IIOHATTS

CaMOBIOOCKOHAAEHHS yepes a) piszHi
migxoay ¥ OCBITHBO-COIliaABHI MOJIEAI,
0) gepes Te, 14 (0) dizuunHe

CaMOBJIOCKOHAA€HHSI 4YacCTO VSIBASIETHCS B
BaxigHilt €Bporri He 9K OKpeMUui peHOMEH,
a HEeCaMOCTiMHHUH KOMIIOHEHT 3arasbHOTO
PO3BUTKY ¥ comiaaizamii moaomi [15]. 3i
cBoro OOKy BaXXAWBHUII apryMeHT Ha
KOPUCTH MO3ai4HOCTi 3aKOPIOHHUX
aedpiHiiit QpisuIHOr0 CaMOBAOCKOHAAECHHS
HaBoouTh O. AreKCceeB, SKHH 3BepTae
yBary Ha [OOMiHyBaHHY iHAWBIAyaAbHOTO,
IIEpPCOHAABHO-KUTTEBOTO B dCCM
PO3BHHEHHX 3apy0iKHUX KpaiH [1].

BHCHOBKH Ta NEepCIeKTHBH
AOCAiIIKEHb. [Teprruit BasKAUBUHN
BHUCHOBOK — II€ 3aA€XHICTh OCHOBHHX
BU3HAYEHL COIIAABLHOIO, OCOOMCTICHOrO Ta
OCBITHBOTO acCIIeKTiB drizugHOTO
CaMOBIIOCKOHAA€HHSI CTYAEHTCBKOI MOAOI
Bim  perioHaabHOTO, icCTOpPUYHOTO Ta
IIOCTICTOPUYHOIO KOHTEKCTy, a TaKOX
OCBITHIX TpaauILiii.

HediniTuBHuM Ta IIOPiBHAABHO-
TUIIOAOTIYHHHM aHaai3 (Qi3KyABTYPHUX Ta
OCBITHIX KaTeropil — TiABKHU IIePIINE KPOK
10 TIEPEOCMHUCAEHHS HOBOI MapaaurMu, II0
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the future must worry about
methodological tools that will meet the new
demands of society and the youth of the
"digital generation".

Thus, the carried out definitive analysis
allowed us to establish that PSIS in the
Ukrainian scientific and pedagogical
discourse acts as an integrative category
that combines physical, motivational,
value and organizational and pedagogical
components. The author's definition of
PSIS generalizes existing approaches and
eliminates the fragmentation of
interpretations, which creates the basis for
developing a holistic methodology for

HacyBaeTbCd. | BOHa — CHHEPreTHYHA,
iHTerpaTuBHAa 1 HeoaibepasbHa. [lemaroru
" TPEHEPU MaiOyTHBOTO MAaroThb
noTypOyBaTHUCH IIpo MEeTONWNYHUH
iHCTpyMeHTapili, gKuUM  BiAoOBigaTHME
HOBUM 3allUTaM CYCIIiABCTBa Ta MOAOMI
«ITUPPOBOTO TTOKOAIHHSI».

Takum YUHOM, 3aiiCHEeHUH
nediHITHBHUH aHaai3 JIO3BOAUB
BcTtaHoBUTH, 110 PCCM B yKpaiHCEKOMY
HayKOBO-II€JaroriYyHOMY OUCKyPCi
BHUCTYyIIa€ iHTETPaTUBHOIO KAaTEropi€io, aKa
noenHye QpisuyHi, MOTUBAILiHI, IIIHHICHI Ta
opraHizalifHoO-IIe1aroriyHi  KOMIIOHEHTH.
ABTopceke BusHadeHHd PCCM y3arasbHIOE

preparing students for physical self- | HagBHi Hixoau Ta ycyBae
improvement in the system of sports and | pparmenTapHicTb TpaKTyBaHb, 110
mass work of higher education | cTBoproe TiArpyHTd OAd  PO3POOAEHHS
institutions. IiAICHOI METOAWKH IIATOTOBKH CTYIAEHTIB

a0 (Pi3MYHOTO CaMOBAOCKOHAAEHHS Y
CHCTEMI CIIOPTHUBHO-MacoBOi poboTu
3aKAQIiB BHUIIIOI OCBITH.
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INTEGRATION OF EDUCATIONAL COMPONENTS "PAINTING" AND
"DECORATIVE AND APPLIED ARTS" IN THE TRAINING OF A FUTURE
TEACHER OF FINE ARTS AND A TEACHER OF AN INTEGRATED ART COURSE

O. M. Piddubna’, K. V. Vasylieva*

The article explores the urgent problem of integrating painting and decorative and applied arts into
the system of professional training of future teachers of fine arts and teachers of the integrated course
"Art". Taking into account the modern requirements of higher education, attention is focused on the
need to combine fine arts with national artistic traditions inherent in decorative and applied arts. The
integration of these two components is seen as an effective tool for the formation of a holistic
worldview, aesthetic culture, artistic and pedagogical competence, creative individuality and
innovative thinking of higher education students.

The theoretical part of the study analyzes the foundations of the integration approach in the content
of educational components, in particular, the importance of interdisciplinary, interspecies and
interdisciplinary connections, the principles of polyart, cultural relevance and ethno-cultural
orientation. The article identifies the common structural, content, and artistic and figurative
components of painting and decorative and applied arts that create the basis for their organic
combination in the educational process. Particular attention is paid to the development of
methodological approaches to the implementation of the integration model of training, which involves
the formation of skills to transform painting techniques into decorative images and vice versa, to
comprehend traditional techniques in the context of contemporary artistic discourse.

The practical aspect of the article presents effective forms of organizing integrated learning:
author's creative projects, thematic workshops, plein airs, master classes, and interdisciplinary tasks.
The implementation of such integration contributes to a significant increase in the level of artistic and
pedagogical competence of higher education students, in particular, improving the skills of
compositional modeling, color analysis, figurative stylization, the ability to aesthetically interpret folk
art, as well as the ability to independently create innovative forms of artistic activity in the school
space.

It is emphasized that the integration of painting and decorative and applied arts ensures the
systematic implementation of pedagogical and artistic tasks of higher education, promotes the
professional development of the future teacher as a carrier of artistic and aesthetic values and an
active translator of cultural traditions, which meets the requirements of the New Ukrainian School and

" Candidate of Pedagogical Sciences (PhD in Pedagogy), Docent
(Zhytomyr Ivan Franko State University)
oksana-poddubnajaO0@ukr.net
ORCID: 0000-0002-5937-0677
™ Lecturer
(Zhytomyr Ivan Franko State University)
Vasylieva-K@zu.edu.ua
ORCID: 0009-0002-4976-8822

174



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 4 (123)

Bicrux 2KumomupcoKozo 0epiagHoz0 YHigepcumemy imeHi Isara dpanka.
ITedazoeiuni Hayku. Bun. 4 (123)

expands the potential of the integrated course "Art" in the context of updating the content of education.

Key words: integration, painting, decorative and applied arts, professional training, integrated
course "Art", New Ukrainian School.

IHTET'PAIIISI OCBITHIX KOMIIOHEHT "XXHBOIIHUC" TA "IJEKOPATHBHO-
IMMPUKAAOHE MUCTELITBO" Y HIAT'OTOBIII MAMBYTHBOT'O BUUTEAS
OBPA3OTBOPYOI'O MHCTEIITBA TA BYHUTEAS IHTETPOBAHOI'O KYPCY
"MHCTELITBO"

O. M. Ilinay6ua, K. B. BacuaneBa

Y cmammi Oocnidokyemvess axkmyanvbHa npobrema iHmezpauii skueonucy U OexkopamueHo-
npukaiadHoz0 mucmeymea 8 cucmemy npogpeciiiHoi nideomosku  MalbymHix —yuumesis
obpazomeopuozo mMucmeymaea ma suumeJia iHmezpoearozo kypcy "Mucmeymaeo”. 3 o2nsdy Ha CYUacHI
sumozu 8uuiol oceimu, aKyeHmyemscss Yyeaza HA HeobXiOHOCMi NOEOHAHHSL 06pa3omeopuozo
Mmucmeymea 3 HOAUIOHAALHUMU XYOOIKHIMU MPAOUYISIMU, NPUMAMAHHUMU OeKOPAMUEHO-
npuKknaoHomy mucmeymaey. IHmezpayis yux 080X KOMNOHEHMI8 PO32/5100€EMbCSL K epeKmueHUlL
IHCMpPYMeEHM POPMYBAHHSL YLMICHO20 C8IMO2/110Y, ecmemuyuHol Kyabmypu, xyoosKHbO-neoda2o2iuHoi
KomMnemeHmHocmi, meopuoi iHOUBIOyanbHOCMI ma IHHOBAUIUHO020 MUCTEHHsT 3006yeauie 8uuioi
oceimu.

Y meopemuuHiii uacmuHi 00CNIOMEeHHSL NPOAHANIZ308AHO OCHOBU IHME2PayiiiHo20 nioxody 8 amicmi
OCBIMHIX KOMNOHEHM, 30Kpema pPO3KPUMO 3HOUEHHSI MDKNPeoOMEemHuUx, MmKeuoosux I
MDKOUCYUNLHAPHUX — 38°S13Ki8, NPUHUUNIE  NOAIXYOOXKHOCMI,  KYabmyposionogioHocmi ma
emHOKYbmypHoi cnpsimosaHocmi. BusHaueHo CninbHI cmpyKkmypHO-3mMicmosi il XYoo sKHbo-00pa3Hi
KOMNOHEHMU JKU8ONUCY ma 0eKOpamueHO-NPUKAAOH020 MUCMEYMBA, SKL CMBopoms NiOTPYHMSL
0151 iXHBL020 OP2aHIUH020 NOEOHAHHSL 8 0C8IMHbOMY npoyeci. Ocobusa yeaza npuodinsiemscsi po3pobul
MemoOuUHUX nidxo0ig 0o peanizauyii iHmezpauyiliHoi modeni nidzomosku 300bysaua, sika nepedbauae
popMmyeaHHss eMiHb MmpaHcopmysamu KUBONUCHI 3acobu & OexopamueHi obpasu i Hasnaku,
ocmucaroeamu mMpaouyiliHi mexHiKu 8 KOHMeKCcmi CYyuacHo20 MUCMeybko20 OUCKYPCY.

Y npaxmuunomy acnexmi cmammi npedcmagieHo epeKmu8Hi PoOpMU Op2aHi3ayLl iHMezpo8aHoz0
HABUAHHSL  ABMOPCLbKL  MEOpPUl  NPOEKMU, memamuuHi  MmalicmepHi,  malicmep-Kaacu,
MDKOUCYUNNIHAPHL 3a80aHHST. BnposadxeHHst makxoi iHmezpauii cnpusie 3HAUHOMY 3POCMAHHIO PIBHSL
XYO0IKHbO-Nedaz02iuHOl KomnemeHmHocmi 3006yeauie 8uUL0i 0c8imu, 30Kpema NOKPAULeHHIO HABUUOK
KOMNO3UYITIHO20 MOO0EN08AHHSL, KOJOPUCMUUHO20 aHANi3Y, obpa3Hoi cmusnizauyii, 30amHocmi 00
ecmemuuHoi iHmepnpemayii HapoOHOI meopuocmi, a MAKOXK YMIHHS CAMOCMIUHO cmeoproeamu
IHHOBAUIUHI POPMU MUCMEULKOL OLLIbHOCMNI Y ULKLILHOMY NPOCMOPL

ITiokpecneHo, wo iHMezpayis KUBONUCY ma 0eKopamueHO-NPUKIAOH020 Mucmeymea 3abesneuye
CUCMeMHY peanizayito nedazo2iuHUX | MUCMeybkux 3a80aHb 8UULOL oceimu, cnpusie npogeciliHomy
CMAHOBNEHHIO MAUOYMHBL020 8uumMesnst SIK HOCISL XYOOIKHbO-eCMemuuHUX YiHHOcmel | aKmueHoz20
MpaHcAsmopa KYaAbmypHux mpaduuili, wo eidnogidae eumozam Hoeoi yrpaircoroi wronu i
po3wuproe nomeHyian inmeeposarozo kypcy "Mucmeymeo” 8 ymosax oHOBNEeHHS 3Micmy 0c8imu.

Knrwuoei cnoea: iHmezpauis, >KU8ONUC, 0eKOpamueHO-NpuKaiadHe MUcmeymeo, npogeciiiHa
niozomoska, inHmezposaruil kypc "Mucmeuymaso”, Hoga ykpaiHcbeKka wKoNq.

Introduction of the issue. In art ITocTaHOBKAa NPOOGAEMH. Y MHCTEIBKIiMi

OCBITi IIOCTae

education, there is a growing need to train
specialists capable of working within the
framework of integrated artistic disciplines.
Particular importance is attached to the
preparation of future visual arts teachers
and teachers of the integrated course "Art",
which combines various types of artistic
activity. Therefore, painting and
decorative-applied arts, as educational
components, play a key role in developing

3aBOaHHd (POPMyBaHHS
daxiBlLIg, 34ATHOTO IIpPAIllOBATH B YMOBax

iHTerpartii MHUCTEIBKUX JIUCITHIIAIH.
OcobauBoro 3HaYeHHS HaOyBa€ ITiArOTOBKA
MafOyTHIX YIHUTEAIB 06pPa30TBOPYUOTO

MUCTEIITBA Ta BYUTEAIB iHTETPOBAHOTO KyPCY
"MucremrrBo", 1110 MNOEAHYE Pi3HI BUOU
XyAOXKHBOI OiIABHOCTi, TOMYy 3KHUBOIIHC i
JEKOPATHUBHO-IIPUKAQIHE MHCTELTBO SK
OCBiTHI KOMIIOHEHTH BiZirpaioTb KAIOYOBY
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artistic and creative potential, fostering
pedagogical mastery, and shaping creative
thinking.

Current state of the issue. The issue of
integrating painting and decorative-applied
arts into the professional training of future
teachers of the integrated course "Art" and
visual arts teachers is highly relevant in the
context of  the development of
contemporary art education and the
formation of professional competencies
required by the New Ukrainian School.
Various aspects of this problem have been
explored in the works of Ukrainian
scholars.

Researchers pay considerable attention
to the role of folk art as a source of creative
ideas for contemporary design and
pedagogical practice. In our previous
studies, particular emphasis was placed on
the potential of folk decorative art as a
foundation for the formation of artistic
thinking in designers and educators, as
well as on its significance for preserving
national identity in the context of
globalization [1]. 0. Kolosnichenko
examines the application of decorative folk
painting in modern design, which is
important for integrating traditional
artistic techniques into the educational
and creative process of higher education
students [2].

The studies by H. Kunitsia,
O. Piddubna, and A. Maksymchuk focus
on the development of an individual’s
creative potential through art education,
which is directly related to the search for
new pedagogical approaches, including
integrative models of professional training
[3]. The importance of painting for the
development of creative abilities of future
teachers has also been substantiated,
highlighting the significance of working
with colour, composition, and figurative
expressiveness, which is equally relevant
for the decorative-applied component in
the training of future visual arts teachers
and teachers of the integrated course
"Art" [5].

The provisions of these studies are
consistent with the requirements of the
professional standard "Teacher of a
General Secondary Education Institution”
and the educational-professional

poAb Yy  PO3BHTKY XYAOXKHBO-TBOPYOIO
rnoTeHIiasy, OpMyBaHHI  I€IaroriyHoi
MafCTepHOCTI Ta KPeaTUBHOIO MHUCAEHHSI.

AHaaiz ocTaHHiIX mocaimxkens i
nmyOAigarii. [Tpobaema inrerparti
KUBOIIMCY Ta [A€KOPATHBHO-IIPHKAQIHOIO
MHCTELITBA Yy I[podpecifiHy IiATOTOBKY
MafOyTHIX y4YUTEAIB iHTErpOBaHOTO KYypCy
"MucTenTBo' Ta BYHTEAIB 00pPa30TBOPUOIO
MHCTEIITBA € aKTyaABHOIO B KOHTEKCTI
PO3BUTKY CydacHOI MHCTEIIBKOi OCBITH Ta
dopmyBaHHA (PaXOBUX KOMIIETEHTHOCTEH
neparoriB HoBoi ykpaincekoi mikoau. PizHi
acIeKTH Iliel mpobAeMaTHKU PO3TASIAIOTHCS
y Ipalgx BITYU3HIHUX HAYKOBIIIB.

3HauHy yBary MOOCAITHUKU IIPUIIASTIOTH
POAl HaApPOAHOTO MHCTELITBA SK J[Kepesa
TBOPYUX imed [ad cydacHOro Au3aiiHy Ta
IIeJAroriyHOi IMPaKTHKW. Y IIOIepemHix
[OCAIPKEHHSIX HaMU yBary akKlIEHTOBaHO Ha
IIOTEHIliani  HapOOHOTO  JAEKOPaATHUBHOIO
MHCTEIITBa IK (PyHAaMEHTY (opMyBaHHS
XyOOXKHBOTO MHCAEHHd au3aiiHepa Ta
refarora, a TaKOXK HoOro 3HaA4YeHHi [as
30epesKeHHsI HAI[ilOHAABHOI iIEHTUYHOCTI B
yMmoBax raobaaizamii [1]. O. KoaocHiueHKO
po3radnae  3acTOCyBaHHA IOEKOPaATHUBHOIO
HapoOAHOIO PO3MHCYy B CydacHOMY AH3abiHi,
110 € BaXKAUBUM [IAS iHTETpaLlii TPaaUuIliiHIX
MHCTELIPKUX TEXHIK y HaB4YaAbHO-TBOPYHI
IIpolrlec 3100yBadiB BUIIOI OCBITH [2].

Y nmocaimkennax I'. Kyuwni, O. [Tigmy6H01
Ta A. MakcuM4YyKa 30CEpEeI:K€HO yBary Ha
PO3BUTKY TBOPYOIO MOTEHITIaAy OCOOHCTOCTI
3acobaMu MHCTELIBKOI OCBITH, 1110
Ge3rrocepeHEO ITOB’I3aHe 3 IIOIIIYKOM HOBHUX
IIeJaroTriYHuX iIXOMiB, 30KpeMa
iHTerpaiiaux MoieAe IMiITOTOBKU
daxiBuiB  [3]. Takoxx  0OIpyHTOBaHO
3HAQUYLICTh KMBOIIMCY [OAd  PO3BUTKY
TBOPYMUX 3Oi0HOCTEH MaiOyTHIX Y4YHTeAiB,

TiIKPECAEHO BasKAHBICTD poboTtu 3
KOABOPOM, KOMIIO3UIII€IO, o6pas3HoI0
BUPA3HICTIO, III0 € aKTyaAbHUM 1 [Jad
LEKOPATHUBHO-IIPUKAIHOL CKA810BO1
IiATOTOBKU MaMOyTHIX YIHUTEAIB

06pa30TBOPYOr0 MUCTEIITBA Ta BYHTEAIB
iHTerpoBaHoro Kypcy "Mucreurso" [5].
[TonoxkeHHT  3a3HAQUYEHUX  IOCAIKEHD
V3TOMKYIOTECH 3 BHMOTraMH ITPodeciiiHOro
craHgapry 'Bumrear 3araamy 3araabHOI
cepeaHbOi OCBITH" Ta OCBITHBO-IIPO(ECIHTHOIO
nporpamoro "MUCTEITBO B 3aKAa/1aX OCBITH"
OAS  TIATOTOBKH — MadOyTHIX — yYUTEAIB
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programme "Art in Educational
Institutions” for training future visual arts
teachers and teachers of the integrated
course "Art", which emphasize the need for
an integrated approach in forming subject-

methodological and artistic-pedagogical
competencies of students [4; 6].

The practical implementation of
integrative approaches is reflected in

working curricula such as the educational
practice (plein-air) programme and the
painting course, which provide for the
development of skills to synthesize painting
and decorative techniques in the creative
tasks of higher education students,
particularly through outdoor work,
observation of nature, and ethnographic
study of ornamentation and colouristics
[7; 8].

These studies create a foundation for
further substantiating effective ways of
integrating painting and decorative-applied
arts into the professional training of future
teachers, contributing to the identification
of methodological guidelines and the
formation of a modern artistic-pedagogical
paradigm.

Despite the recognized importance of
painting and decorative-applied arts, the
methodology of their integration into the
professional training of higher education
students remains insufficiently developed.
Further research is needed on the effective
implementation of an interdisciplinary
approach in the educational process,
which involves not only technical but also
worldview-based  interaction  between
different forms of art.

Aim of the research is to substantiate
the methodological foundations for
integrating painting and decorative-applied
arts into the system of professional training
of future visual arts teachers and teachers
of the integrated course "Art".

Results and discussion. The purpose
of the educational components
"Painting" and "Decorative-Applied Arts"
is to form a holistic artistic and aesthetic
competence of higher education students
through the development of figurative
thinking, colour perception, the ability to
stylize, and the integration of academic
and decorative principles of artistic
activity. In the learning process, painting

00pa30TBOPYOTO MHCTEIITBA Ta BYUTEAIB
iHTerpoBaHoro Kypcy 'MwucrenrBo, dKi
aKIIEHTYIOTh Ha HEeOOXiMIHOCTI iHTEerpoBaHOTO
migxonmy 'y OpMyBaHHI  IIpeIMETHO-
METOOAMYHUX 1  Xy[ZOXKHBO-IIEAArOTiIHIX
KOMIIETEHTHOCTeH 3100yBadiB [4; 6].

[IpakTHyHy peaaizalfito iHTerpalifiHux
miaxomiB BiZIoOpakeHo B poboumx
IIporpaMax: HaB4aAbHOI IIPaKTHKH (IA€HEDPY)
Ta JXKUBOIIUC, A€ IlepeadadeHo (popMyBaHHS
BMiHb CHUHTe3yBaTH KMBOIIUCHI 17§
JEKOPaTHBHI TEXHIKU Yy TBOPYHX 3aBIAHHSIX
3no0yBadiB BHIIOI OCBITH, 30KpeMa duepes
pobory Ha BLOKpHUTOMY TIOBITPI,
CIIOCTEPEKEHHH 3a IIPUPOLIOIO,
eTHorpadiyHe BHUBYEHHS OPHAMEHTHKH Ta
KOAOPHCTHKH [7; 8|.

3azHauyeHi [OCAIMKEHHS  CTBOPIOIOTH
HiAIPYHTS OAS TIOAAABIIOTO OOIPYHTYBaHHS
e(peKTUBHUX IIAGXIB iHTErpaii >XHBOIIHCY
Ta AEKOPATUBHO-IIPHUKAQIHOIO MHCTELITBA Y

npodpecitiny IiATOTOBKY MarOyTHIX
VUUTEAIB, CIIPUSIIOTH BU3HA4YEHHIO
METOAMYHUX OpPIiEHTUPIB i opMyBaHHIO
cydacHoi Xy A0KHBO-I1€AaTOTiTHOI
HapagurMH.

[Tormpu BU3HAHY Ba*KAWUBICTbH KUBOIIHCY H
J[EKOPaTUBHO-IIPUKAATHOTO MHCTEIITBA,
HEZIOCTATHHO OIIPAIlbOBAHOIO 3aAUIIIAETHCS
MeToaMKa ix iHTerpamii y mpodpeciiiHy
OiaAroToBKy  3m00yBadiB — BHIIOI  OCBITH.
[ToTpebye JIOCAIJT>KEHHST TUTAHHS
epeKTUBHOL peaaizartii
MDKIHUCITHUIIAIHAPHOIO HiaxXoay B
HaBYaABHOMY IIPOIlECi, IO Ilepenbadae He

TIABKM  TEXHIYHy, aae U CBITOTASAHY
B3a€EMO/IiI0 BHUIB MUCTEIITBA.
MeToro crarTi € OOrpyHTYBaHHA

METOOWYHUX 3acal, iHTerpallii >XuUBOIUCY H
JEKOPaTHUBHO-IIPUKAQTHOTO MHCTELITBA B
cucTeMy IIpoecifHOI MiATOTOBKM MaHOyTHIX
VUUTEAIB 00pa30oTBOPYOr0 MHCTEIITBA Ta
BUYHNTEAIB iHTErpoBaHOro Kypcy "Mucreurso'.

Bukaan ocHOBHOro martepiaay. Mera
OCBITHIX = KOMIIOHEHT '"2KuBomuc' Ta
" [leKOpaTUBHO-IIPUKAQTHE MHCTELITBO"
roadrae y (popMyBaHHi ITiAICHOI Xy/I03KHBO-

€CTeTHYHOI KOMIIETEHTHOCTI 3/100yBadiB
BHUIIOI OCBITH IIASIXOM PO3BHUTKY 00pPa3HOIO
MHCAEHHS], KOAOPHCTUYHOTO b6adeHHd,
3MaTHOCTI MO0 CTHaizarii Ta iHTerpartii

aKaJIEMiYHUX 1 JEKOpPaTUBHUX IIPUHIIUITIB
XyAOKHBOI MIIABHOCTI. Y IIPOLIECi HaBYaHHS
JKUBOIIHC 3abe3redye 3aCBOEHHSA 3aKOHIB
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ensures the acquisition of the laws of

colour, light and shade, spatial
construction, and compositional
organization of an image, while
decorative-applied arts contribute to
mastering ornamental-rhythmic
structures, national cultural traditions,
and applied techniques. Their
integration is aimed at developing
creative individuality, fostering the

ability to transform realistic images into
decorative forms, and creating original
artistic solutions that meet
contemporary educational and cultural
requirements.

The integration of painting and
decorative-applied arts into the
professional training of future teachers
involves not only the combination of
technical skills but also a deeper
understanding of the cultural, ethno-
aesthetic, and worldview foundations of
Ukrainian art. In this context, particular
importance is given to the reliance on folk
art, which serves as a source of inspiration,
visual imagery, decorative motifs, and
formative artistic principles.

In modern educational conditions, it is
important to actively involve the traditions
of Ukrainian folk art, including decorative
painting, ornamentation, appliqué, and
paper cutting (vytynanka), which not only
enrich the content of practical training but
also foster a sustainable understanding of
national identity. Folk art has significant
potential for developing creative thinking
and artistic culture among future
designers and educators, particularly due
to the universality of decorative imagery
and principles of stylization [1].

The contemporary interpretation of
folk painting within painting practice
represents an important direction of
creative activity in art education,
contributing to the reinterpretation of
ethnocultural heritage through the lens
of individual artistic vision. Such
interpretation implies not a literal
reproduction of traditional motifs but
their stylization, transformation, and
integration into original compositions
that combine decorativeness, national
symbolism, and modern pictorial means
of expression.

KOABOPY, CBITAOTiHi, IPOCTOPOBOI ITO0YIOBHU
Ta KOMITO3UIIIFHOI opraHizallii 300pazkeHHd,
TOMi IK IEKOPATHUBHO-ITPUKAITHE MUCTEIITBO
CIpUsS€  OIIaHYBaHHIO  OpPHaMEHTaABHO-
PUTMIYHUX CTPYKTYP, HaI[iOHAABHO-
KYABTYPHHUX TPAIULLH 1 IIPUKAQIHUX TEXHIK.
[x imrerpamis crpsMoBaHa Ha PO3BUTOK

TBOpPYOi iHAWBiAyaAbHOCTI, (OPMyBaHHH
3MIATHOCTI TpaHCOPMyBaTH peasiCTHYHI
obpazu B  mekopaTHBHI dopMu Ta

CTBOPIOBATH aBTOPCHKI MUCTELBKI PillIeHHSs,
10 BiAIIOBIAAIOTH CY4aCHUM OCBITHIM i
KYABTYPHHM BHMOTaM.

Inrerpaitia kuBomucy H OEKOpPaATHBHO-
IPUKAQIHOTO MHCTEIITBA Yy ITPOdeciiiHy
HiArOTOBKY MaiiOyTHBOTO BYHTEAS
nepenbadae He AUIE ITO€MHAHHSA TeXHIYHUX

yMiHb, a ¥ rAuOlmIe  yCBiZOMAEHHS
KYABTYPHHX, €THOECTETUYIHUX Ta
CBITOTASTHUX 3acan YKpPaiHCBKOTO

mucteTBa. OCOOAMBOrO 3HAYEHHS B TaKil
inTerpaiii HabOyBae oropa Ha HapoIHE
MHUCTELITBO, SKE€ BHCTYIIAE KEPEAOM
HaTXHEHH4, Bi3yaAbBHHX obpasis,
JEKOPaTUBHUX MOTHBIB i (POPMOTBOPYHX
IPUHIUIIIB.

Y cydacHHMX OCBiTHiIX yMoOBax BapTo
aKTUBHO 3aAydaTU TpPagUllii yKpaiHCBKOI'O

HapOIHOTO MUICTELITBA, 30KpeMa
[NEeKOPaTUBHUH po3muc, OPHaMEHTUKY,
arAiKallifo, BUTHHAHKY, II0 HE TIiABKHU
30aravdyroTh 3MIiCT MPaKTHYHOI MiTOTOBKH,
ane ¥ QopMyIOTH CTilike PO3yMiHHS
HAaIliOHaABHOI 1LMIEHTUYIHOCTI. Haponue

MHCTELITBO Ma€ IOTYXKHUH MOTEHIiaA OAS
PO3BUTKY TBOPYOIO MHUCAEHHS Ta XYI0XKHBOI
KYABTYpPH MaiOyTHIX qu3aiiHepiB i me1aroris,

30KpeMa 3aBOdKU YHIBEPCAABHOCTI
AEKOpPaTUBHUX 00pa3iB 1  IIPUHIIUIIB
cruaizarii [1].

CygyacHa  igTeprperallis  HapPOIHOTO

PO3IIHCY B 3KUBOITHCi € BaXKAUBUM HaIIPSIMOM
TBOPYOi MiIABHOCTI B MHCTEIBKiHl OCBITi,
AKUHN CIIpHLE IIEPEOCMHCAEHHIO
€THOKYABTYPHOI CHAAIIMHU Yepe3 MIPpU3MY
IHOUBIMyaAbHOTO XyoOKHBOTO OadeHHd. Taka
iHTepriperallia Iiepenbadae He OyKBasbHE
BiATBOpEHHST TPaAUILiMHUX MOTHUBIB, a ix
CTHAi3allito, TpaHcdopMallilo Ta iHTerpaltito
B aBTOPCBKiI KOMIIO3UIIii, 10 IIOETHYIOTH
[NEKOPaTHUBHICTDb, HAITIOHAABHY CHMBOAIKY Ta
Cy4acHi JKUBOIHCHI 3aCO0H BUPA3HOCTI.
OcobAMBOI aKTyaABHOCTI Iiefi Hapam
HalyBae y  mpodpeciiiHiii  miaroTosri
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This direction becomes especially
relevant in the professional training of
future visual arts teachers and teachers of
the integrated course "Art", as it allows:

e to develop an understanding of the
artistic value of folk art as a source of
visual culture;

e to foster the ability to transform
traditional imagery into new artistic forms;

e to actualize national identity through
creative projects;

e to combine decorative principles with
pictorial reality, light, tone, and spatial
organization.

Petrykivka, Podillia, Hutsul painting
traditions and other local artistic practices
are considered not only as a cultural code
but also as a means of shaping an
individual artistic style. Higher education
students experiment with composition,
colour, and texture, combining ornamental
elements with realistic imagery and
creating synthetic artworks with significant
aesthetic potential.

Within painting classes, tasks focused
on creating decorative panels may be
implemented, where stylized folk motifs are
combined with the colouristic principles of
academic painting. Such approaches
contribute to a deeper understanding of
colour relationships, rhythm, and
compositional organization of the pictorial
surface, which are essential for the
development of professional mastery. In
this way, folk painting becomes not only a
source of forms and ornaments but also a
stimulus for creating original artistic
concepts that wunite tradition and
innovation.

Ornament, as a visual system of
symbolic and rhythmic motifs, plays an
extremely important role in constructing
decorative composition, especially in the
context of training future visual arts
teachers and teachers of the integrated
course "Art". It functions as a universal
means of organizing the pictorial surface,
structuring visual rhythm, and conveying
aesthetic and symbolic meanings.

In the pedagogical process, mastering
decorative composition through ornament
performs several key functions:

MafOyTHIX YIHUTEAIB 06pa30TBOPYUOTO
MHCTEIITBA Ta BUUTEAIB iHTETPOBaHOTO KYPCY
"MHCTENITBO", OCKIABKH JJO3BOASIE:

* dopMyBaTH PO3YMIHHA  XYIOXKHBOI
LiHHOCTI HAPOAHOTO MUCTEIITBA SIK [Kepeaa
Bi3yaAbHOI KYABTYPH;

* pPO3BUBATHU 31aTHICTb
TpaHchopMyBaTH TPaaULlitiHi 00pa3u y HOBIi
MHCTEIIbKi (POpMHU;

* aKTyaai3yBaTH HaI[iOHAABHY
IIEHTHUYHICTE Yepe3 TBOPYi [IPOEKTY;

* IIOEAHYBaTU NEKOPATUBHI IMPUHIUNU 3
SKUBOIIMCHOIO PEaABHICTIO, CBiTAOM, TOHOM,
IIPOCTOPOM.

[TeTpuKiBCBHKUMH, TIOIIABCHEKHUH,
TYLyABCBKHM pPO3IIMCH Ta IHIIL AOKAABHI
TPaOULil PpO3TASAIOTHECA HE AUWIIEe SK
KYABTYPHHUE KO, a i 9K 3acid popMyBaHHS
IHOUBIMyaALHOTO CTHUAI0 MUTHS. 3mo00yBadi
BUIIOI  OCBITH  €KCHEPHUMEHTYIOTH i3
KOMIIO3HULII€IO, KOABOPOM, daxkTyporo,
IIOEMHYIOTh OpPHAMEHTAAbHI €AeMEHTH 3
peasicTHYHUMU 300pasKeHHAMH,
CTBOPIOIOYN CHHTETHYHI TBOPH 3 BHCOKHUM
€CTETHYHUM IIOTEHIIaAOM.

Ha 3aHgarrax i3 >XUBOIIMCY MOXKHA
peaaizoByBaTH 3aBIaHHS Ha CTBOPEHHS
JNEKOPATUBHUX IIaHHO, B AKUX
BUKOPUCTOBYIOTBCSI CTHAI30BaHI HapOHI
MOTHBH B TIIOEJHAHHI 3 KOAOPHUCTHKOIO
akaoeMiqyHOrO KUBonucy. Taki migxomu
CIIPUSIIOTH rAUOIIIOMY PO3YyMiHHIO
KOABOPOBHX 3aKOHOMIPHOCTEH, PUTMIKU Ta
KOMIIO3HUITiMHOI opraHizallii IIAOIIMHHU, IO €
HaI3BUYaAWHO BaKAUBHUM IAs (POpMyBaHHS
npodpeciiiHoi Ma¥icTrepHOCTI. ¥ Takuii criocio
HapOOHUM pO3MHC BUCTYIIAE HE AHIIIE
RepeAroM POPM 1 OpHAMEHTIB, a ¥ CTUMYAOM
IO CTBOPEHHSI aBTOPCBKHUX KOHIEMILH, 10
HOEMHYIOTH TPAIHUILIiIO Ta HOBATOPCTBO.

OpHamMeHT K  BidyaabHa  CHCTeMa
3HAKOBO-PUTMIYHHUX MOTUBIB Bigirpae
HAA3BUYAWHO BaXKAMBY POAb Y II00YZOBI
JEKOPATUBHOI KOMIIO3UIlii, 0COOAMBO B
KOHTEKCTi ITiAroTOBKYU MaiOyTHIX y4HTeAiB
06pa3z0TBOPYIOTO MHCTELITBA Ta
iHTErpOBaHOrO Kypcy "Mucrenrso'. Biu
BHUCTYIIa€ gK YHiBEpCasbHUN 3acib
opraHizariji MAOIIMHH, PUTMY Bi3yaabHOIO
IpocTOpy Ta Iepeaadi ecTeTUYHHX i
CHUMBOAIYHHX CMHUCAIB.

Y mnenmaroriyHOMy IIpPOIIECi OIlaHyBaHHS
JEKOPaTHBHOI KOMIIO3UIlii yepe3 OpHaMeHT
BUKOHYE€ KiAbKa KAIOYOBUX (DYHKITIH:
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1. Educational function - Ornament
enables students to acquire principles of
symmetry, repetition, rhythm, variation,
and modulation. Students develop skills in
analysing pattern structures and
constructing elements within geometric
grids or free compositional frameworks.

2. Cultural function -  Through
ornament, learners become acquainted
with traditional forms of Ukrainian folk art
and ethnographic features of different
regions, including Podillia, Hutsul, and
Slobozhan traditions, which contributes to
the development of  ethnocultural
competence.

3. Aesthetic function - The use of
ornament enhances the sense of rhythm,
harmony, colour, and compositional logic,
forming the basis of the artistic language of
a future teacher.

4. Creative function — Students learn not
only to reproduce ornamental motifs but
also to stylize, transform, and combine
traditional elements with contemporary
graphic and pictorial techniques, creating
original decorative compositions.

Ornament can be applied in various
types of decorative tasks - from the
creation of large-scale panels and posters
to the design of decorative interior elements
or everyday objects (ceramics, textiles,
postcards, etc). At the same time, it is
important to maintain a balance between
decorativeness, meaningful content, and
compositional structure.

The methodology of creating a
decorative composition with an emphasis
on ornament involves a gradual transition
from the analysis of traditional patterns
to the development of individual
compositions using personal symbolic
and associative systems. Such tasks
deepen the understanding of visual
language and foster the ability to
artistically interpret cultural heritage.

Thus, ornament is not merely a
decorative embellishment but a full-
fledged means of artistic and pedagogical
influence and a key tool for shaping
students’ compositional thinking.

Comprehensive creative tasks based
on the integration of painting and
decorative-applied arts, particularly
those oriented toward the traditions of

1. HaByanbHa — OpHaAMEHT [03BOALE
3aCBOITH IIPUHIIUIIM CUMeETPii, IIOBTOPEHH,
pyUTMYy, BapiarifHocTi, MOYAIOBaHHH.
3no0yBadui HaOyBarOTh YMIHb aHaAi3yBaTH
CTPYKTYPY Y30piB, KOHCTPYIOBATH €AEMEHTH
B MeKaxX TeOMETPUYHHX CITOK a00 Ha BiABHIH
KOMIIO3UIiMHIH OCHOBI.

2. KyabpTypoaoriyHa — dYepe3 OpHaMEHT
BiZOyBa€eThCs 03HaMOMAEHHH 3
TpamuiiiHuME ~ opMaMH  yKPaiHCHKOTO

HApPOJHOTO MHCTEITBA, eTHOrpadiYHUMHU
0COOAMBOCTSIMH PI3HHX PETIOHIB, 30KpeMa
IIOMIABCBHKOTO, I'YLIyABCBKOTO,
CAODOZKaHCBKOTIO, IO CHpULE (POPMyBaHHIO
€THOKYABTYPHOI KOMIIETEHTHOCTI.

3. EcreTtruna - BHUKOPUCTaHHS
OPHaMEHTY CIIPHUSIE PO3BUTKY YyTTd PUTMY,
rapMoHii, KOABOPY, KOMIIO3HUIIiHHOI AOTIKH,
110 € 6a31COM XyI0KHB0OI MOBH MaiOyTHBOTO
BYUTEAS].

4. TBopua — 3m00yBadi HABYAIOTBECS HE
TIABKH KOIIiIOBaTU OpHaMEHTaAbHI MOTUBH, a
i CTHAI3yBaTH, TpaHchopMyBaTH,
IOEAHYBATH  TPaOUIliBiHI  €AeMEHTH 3
CydacHUMH TrpadidyHUMHU H >KUBOIIHMCHUMH
IpuiioMaMi, CTBOPIOIOYU BAACHI aBTOPCHKI
JEKOPaATUBHI KOMIIO3UITii.

OpHaMeHT MoOKe OyTH 3aCTOCOBaHHU Y
pi3HUX TUNIaX OEKOPATUBHUX 3aBaHb — Bil
CTBOPEHHS PO3TOPHYTHUX ITaHHO Ta ITAAKaTiB
10 OPOPMAEHHSI [EKOPATHBHHUX EAEMEHTIB

iHTep’epy uM o06€KTiB 1I00yTY (mIOCYyM,
TEKCTHABb, AUCTIiBKH Tomio). Ilpu 1poMy
BaKAUBO [IOTPHUMYBaTHCh 0asaHCy Mixk
[EKOPaTHUBHICTIO, 3MiCTOBHICTIO "

KOMIIO3UIIIHOIO CTPYKTYPOBAHICTIO.
Meronyka  CTBOPEHHS  JEKOPATHUBHOL
KOMIIO3UIIiI 3 akKIEeHTOM Ha OpHaMEHT
nepenbaydae IOCTYIIOBHH ITepexil Bifl aHaAi3y
TPAOUIIAHUX  y30piB [0  CTBOPEHHA
IHAUBIAyaAbBHUX KOMIIO3UILiH 3
BUKOPUCTAHHAM BAACHHX CHMBOAIYHHX i
acomiatuBHUX paaiB. Taki  3aBmaHHAa
IIOTAMOAIOIOTH PO3YMiHHS Bi3yaabHOI MOBHU Ta
PO3BUBAIOTh  3OATHICTH OO  XYAOXKHBOI
iHTEpIpeTallii KyAbTYPHOI CIIaIITHHH.
TakuM 4YHMHOM, OpPHAMEHT € HE AHIIIE
JEKOPaTHBHOIO ITPUKPACOI0, a [IOBHOLIIHHUM
3aCO00M  XY[IOKHBO-IIEIATOTIYHOTO BIIAUBY
Ta KAIOYOBHM IHCTPYMEHTOM (POpPMyBaHHS
KOMITO3HIIIHHOTO MUCAEHHS 3000yBadviB.
KommaekcHi TBOPUi 3aBAaHHS,
noOymoBaHi Ha iHTerpailii >XHBOIINCY Ta
JEKOPATHBHO-IIPHUKAATHOTO MHUCTELITBA,
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Ukrainian folk painting, represent an
important form of practical training for
future visual arts teachers and teachers
of the integrated course "Art". These tasks
contribute to the development of creative
thinking, the formation of stylization
skills, and the combination of academic
artistic language with elements of
national visual culture.

The essence of such integrated
assignments lies in the creation of a
holistic  artistic = composition that
combines a realistic or stylized image
(portrait, still life, narrative composition,
etc.) with decorative motifs characteristic
of Ukrainian folk art - Petrykivka,
Podillia, and Hutsul painting traditions,
embroidery, pysanka art, and pottery.

Examples of such tasks may include:

e A painting composition on the theme
"Ukrainian Family Celebrations", where the
central narrative scene is complemented by
an ornamental background and stylized
decorative elements of clothing or
household objects.

e A still life with decorative accents, in
which fruits or flowers are depicted in a
realistic manner, while drapery or ceramics
are designed in the style of Petrykivka or
Podillia painting.

e A portrait with decorative elements,
where the background is filled with
national ornament motifs or folkloric
symbols (viburnum, birds, the sun, etc.).

e A poster composition "Ukrainian
Myths", combining folk symbolism with
contemporary colouristic solutions and
decorative stylization.

These tasks simultaneously address
several objectives:

e developing compositional thinking;

e forming skills in combining
techniques and materials (watercolour,
gouache, acrylic, graphic media, mixed
techniques);

e deepening knowledge of the visual
language of Ukrainian decorative art;

o fostering the ability to reinterpret folk
traditions in a contemporary artistic
context;

e preparing students for the
independent design of creative tasks
within pedagogical practice.

30KpeMa Opi€eHTOBaHI Ha BUKOPHUCTAHHS
Tpagullif YKpaiHCHKOI0 HapOgHOTO PO3IIUCY,
€  BaXXAUBOIO dopmoro IIPaKTUYHOI
IiATOTOBKU MaiOyTHIX YIUTEAIB
00pa30TBOPYOTO MHCTELITBA Ta BYUTEAIB

iHTerpoBaHoro Kypcy '"MwucrenrBo”’. Taxki
3aB/IaHHS CIIPULIOTH PO3BUTKOBI
KpeaTUBHOTO  MHUCAEHHS, (POPMYyBaHHIO
HaBHUYOK CTHAI3allii, IOEAHAHHIO

akaaeMiqHOi Xy/03KHBOI MOBH 3 €A€MEHTaMHU
HaIliOHAABHOI Bi3yaAbHOI KyABTYPH.

CyThb KOMIIA€KCHOTO 3aB/IaHHS IIOASITA€E B
TOMYy, III0 37100yBad BHUKOHYE IIiAiCHY
XyOOXKHIO  KOMIIO3UIliIo, $Ka o00’eqHye
peaaicTiuHe abo CTHAI30BaHE 300pazKeHHS
(moprper, HaTIOPMOPT, CIOZKETHa
KOMIIO3MIIid TOIIO) i3 JeKOPaTHBHUMH
MOTHUBaMHM, IPUTAMaHHHUMU YKPaiHCHEKOMY
HapOOHOMY MHCTEIITBY — IIETPHKiIBCHKOMY,
HOMIABCBKOMY, TyILIyABCBKOMY  PO3IIHCaM,
BUIIINBIII, TMCAHKAPCTBY, TOHYapPCTBY.

[IpukaagaMu TakKuX 3aBAaHb MOXKYTb
OyTu:

e 2KuBomucHa KOMIIO3MISI Ha TEMY
"Cagara YKPaiHCBKOI ponuHH", e
LEeHTPaAbHUN CloKeT (ClieHa i3 KUTTs)
JIOTIOBHIOETHCSI OPHAMEHTAABHUM (DOHOM,
CTHAI30BaHUMHU JEeKOPaTUBHUMU
eAeMeHTaMH oa4ary abo rpeaMeTiB I1o0yTy.

e HatropmopT i3 [EKOPaTUBHUMU
aKIeHTaMH, [e c]ppyKTH YU KBIiTH [TUIIYTHCS
B peaaicTH4HIY MaHepi, a AparipyBaHHg abo
I0Cy OCI)OpMAIOIOTI:CH y CTHAL
IIETPUKIBCHKOTO a0 IT0IiABCHKOTO PO3IIHCY.

e Iloptpert 3 [OEKOPATHUBHUMU
€AEMEHTaMH, y SKOMYy (OH 3allOBHEHHH
MOTHBaMM HalliOHAABHOTO OpHaMeHTy abo
POABKAOPHHX CHMBOAIB (KaAMHa, IITaxy,
COHIIE TOIIID).

e JlrakaTHa KoMmrmo3ullid "YKpaiHCBHKi
MiHr", gKa MOEMHYE CHUMBOAI3M HapOIHOI
Ka3KM 3 Cy4acCHOI KOAOPHUCTHKOIO Ta
JEKOPATHUBHOIO CTHAI3AlIlIEO.

i 3aBmaHHS BHUPIUIYIOTE OXHOYACHO
KiAbKa 3aBIaHb:

¢ PO3BUBAIOTh KOMIIO3HIliliHE MUCACHHS;

¢ (POPMYIOTH HABUYKH IT0€THAHHS TEXHIK
1 MarepiaaiB (akBapeab, TIyalll, akKpUA,
rpadpika, 3MillIaHi TEXHIKH);

e  IOTAMOAIOIOTH 3HAHHS IIPO Bi3yaAbHY
MOBY YKPaiHCBKOTO JEKOPaTUBHOTO
MHCTEIITBA,;

e  (HOPMYIOTH 3ATHICTb OO0 XYIOZKHBOI'O
IIEPEOCMHUCAEHHSI HapPOMIHUX Tpagullifi y
Cy4aCHOMY MHCTELILKOMY KOHTEKCTi;

181



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 4 (123)

Bicrux 2KumomupcoKozo 0epiagHoz0 YHigepcumemy imeHi Isara dpanka.
ITedazoeiuni Hayku. Bun. 4 (123)

Comprehensive creative assignments

that integrate painting and
decorativeness not only enhance
students’ artistic abilities but also

strengthen their national identity and
form the foundation of professional
mastery for future teachers of the
integrated course "Art" and visual arts
teachers.

Therefore, the integration of painting
and decorative-applied arts, particularly
based on folk traditions, not only expands
the practical possibilities of teacher
training but also shapes a cultural and
artistic worldview aligned with the
principles of the integrated course "Art".

Conclusions and research
perspectives. The study has
demonstrated that the integration of
painting and decorative-applied arts into
the professional training of future visual
arts teachers and teachers of the
integrated course "Art" is an essential
condition for developing their artistic and
pedagogical competence. The content-
based and technological combination of
these two art forms ensures the integrity
of artistic and aesthetic education and
contributes to the development of creative
thinking, artistic expressiveness, and
professional mastery among higher
education students.

It has been established that painting,
as an academic and creative foundation
of visual art, develops key skills in
perceiving colour, composition, space,
and form, while decorative-applied arts
enrich the educational content through
national cultural specificity, ornamental-
plastic forms, and applied functionality.
Their integration creates favourable
conditions for forming a holistic artistic
worldview, fostering interdisciplinary
vision, and implementing original
educational methodologies within the
context of the New Ukrainian School. This
integration also involves a balanced
combination of the content lines of
painting and decorative-applied arts, the
use of integrated creative tasks, and
reflective-analytical approaches to
assessing students’ learning outcomes.
Further research should focus on the
development of electronic methodological

® TOTYIOTH 3/100yBadYiB OO CAMOCTIHHOTO
CTBOPEHHH aBTOPCBHKUX 3aB/IaHb y
TIeqaroriuyHitl TpaKkTULIi.

KommiaekcHi TBopdYi 3aBOaHHS, B SIKHUX
IOETHYETHCSI 2KUBOIINC 1 IEKOPATHUBHICTD, HE
AWIIIIE  PO3BUBAIOTh XYIOOXKHI  3mibHOCTI
3mobyBadiB, ane ¥ IIOTAHMOAIOIOTH IXHIO
HalllOHAABHY  iIEHTUYHICTb, (POPMYIOTH
dyHmameHT 1pocpecitiHoi  MaiCTepHOCTI
MaiOyTHBOTO BYHTEAS IHTETPOBAHOTO KypCy
"MucTenTBo' Ta BYHTEAS O0O0PaA30TBOPUOIO
MHCTEIITBA.

TakuM 4YMHOM, NIOEAHAHHS KUBOIIHCY Ta
JAEKOPaTHBHO-IIPUKAATHOTO MHCTELITBA,
30KpeMa Ha OCHOBI HaApOOHHUX MIKEpPeA, He
TIABKM PO3LINPIOE IIPAKTHUYHI MOKAMBOCTI
HiATOTOBKU MalOyTHHEOTO BYHTEAS, ase U
dopMy€e KyAbBTYPHO-MHCTELIBKHI CBITOTAS,
10 BiANOBiZae 3acazaM iHTErPOBAaHOIO
Kypcy "Mucrenrso".

BHCHOBKH Ta IIEPCIEKTHBH
AOCAimxkeHB. Y TIpolleci OOCAIIKEHHS
3’IcoBaHO, IO iHTerpallisd KUBOIIUCY H
JEKOPATHUBHO-IIPUKAQIHOIO MHCTELTBA Y
podpeciiiHy miArOTOBKY MalOyTHIX yIHUTEAIB
06pa30TBOPYOr0 MUCTEIITBA Ta BYHUTEAIB
iHTErpOBaHOrO Kypcy  "Mwucreurso' €
BaXKAMBOIO YMOBOIO (QOpPMyBaHHH IXHBOI
MHCTELIbKO-IIEaroriyHoi ~ KOMIIETE€HTHOCTI.
3MicToBe 1 TEXHOAOTIYHE IIOEQHAHHS IIHX
OBOX  BHOIB  MHUCTelTBa  3abe3mnedye
IIIAICHICTE  XYIOKHBO-€CTETUYHOI  OCBITH,
CIIpUsSi€ PO3BUTKY KPEaTUBHOIO MHCAEHHS],
XyOOKHBOI BHPaA3HOCTI Ta HIpodeciiiHol
MaiicTepHOCTI 3100yBavdiB BUIIIOI OCBITH.

BcranosaeHo, 1110 SKUBOITUC aK
akazeMiuyHa 178 TBOpYa OCHOBa
00pa30TBOPYOTO MHUCTEILITBA (POPMYE KAFOYOBI
HaBUYKU CIIPUUMAaHHS KOABOPY, KOMITO3HIIi,
nmpocropy ¥ QopMH, a OeKOpPaTHBHO-
IPUKAQQHE MHCTETBO 30aradye  3MicCT
HaBYaHHA 4Yepe3 HAaIliOHAABHO-KYABTYPHY
crertudiky, OpPHaMEHTaABHO-TIAACTHYHI
dopmu Ta mIpUKAaIHY PYHKILOHAABHICTE. 1X
iHTerpalliss CTBOPIOE YMOBH AT (POPMyBaHHS
ITIAICHOTO XyIOKHBOTO CBITOTASTY, 3AATHOCTI
OO0  MIKAUCIUIIAIHApHOro  OadeHHd  Ta
peaaizartii aBTOPCBKHUX OCBITHIX METOAVK B
ymoBax HoBoi ykpaincekoi mkoan. Takosk
nepenbadae rapMoHitiHe IIO€JTHAHHA
3MICTOBHUX AiHIH KHUBONHUCY ¥ OEKOpPATHBHO-

IPUKAQIHOTO MHCTEIITBa, BHKOPHCTAHHSI
IHTErpOBaHUX TBOPYUX 3aBIAaHb,
PePAEKCUBHO-aHAAITHIHUX  IIAXOIB [0
OLIiHIOBaHHSI pe3yAbTaTiB IiSIABHOCTIL
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support for integrated learning and on | 3m00yBauiB BHIIOi ocBiTH. [TomaabIli HayKOBi
exploring the potential of artistic | POSBIIKM  [OOLIABHO  CIpSMyBard  Ha
integration with elements of design, | PO3pobAeHHS €AEKTPOHHO-METOUIHOTO

media art, music, and theatre. CYyIpoBOly  iHTETPOBAHOTO HaB9aHHd  Ta
BUBYEHHS ITOTEHLIIAAy MHCTEIBKOI iHTerpartii
3 €eAeMEHTaMM [M3aiiHy, MeIiaMHCTelTBa,
My3HKH U Tearpy.
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IMPLEMENTATION OF THE EDUCATION 4.0 CONCEPT IN THE SYSTEM OF
MATHEMATICAL TRAINING FOR STUDENTS WITH SPECIAL EDUCATIONAL
NEEDS

I. G. Kravchuk*

The relevance of the study is determined by the growth of digitalization in education and the need
to modernize mathematics teaching in special schools in accordance with the needs of students with
special educational needs. Under contemporary conditions, the concept of Mathematics 4.0
emphasizes adaptive, personalized, and data-driven instructional models; however, their
methodological implementation in special mathematics education remains insufficiently systematized.
This necessitates a comprehensive scientific analysis of digital technologies as instruments for
improving accessibility, effectiveness, and sustainability of mathematical knowledge formation.

The aim of the article is to provide scientific substantiation and systematization of approaches to
the formation and development of mathematical knowledge of students with special educational
needs in grades 5-6 of special education schools through the use of digital technologies within the
framework of the Mathematics 4.0 concept.

Research methods included analysis and synthesis of scientific literature in mathematics
didactics, special pedagogy, and digital education technologies; system-structural and comparative
analysis; didactic modeling; and theoretical generalization of practical experience in the application
of digital learning tools in special education settings.

The study identified the psychological and pedagogical prerequisites for the acquisition of
mathematical knowledge by students with special educational needs in a digitalized educational
environment. The didactic possibilities of digital technologies for personalizing learning, step-by-step
knowledge formation, and formative assessment were established. The feasibility of using adaptive
digital tools as an instrument for the controlled development of mathematical skills has been proven.
The main scientific and practical problems of implementing digital technologies have been identified,
in particular, the formalization of individualization, limited availability of adapted resources, digital
inequality, and insufficient methodological readiness of teachers.

The conclusions indicate that the implementation of the Mathematics 4.0 concept in a special school
is possible provided that digital technologies are integrated into a comprehensive methodological
system with the leading role of the teacher and a focus on the individual learning dynamics of
students. The use of digital tools contributes to increasing the effectiveness and practical significance
of mathematical knowledge.

" Postgraduate Student
(Zhytomyr Ivan Franko State University)
ihorgtf@gmail.com
ORCID: 0009-0007-0575-1291
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Prospects for further research include empirical evaluation of Mathematics 4.0 models in special
education schools, development of criteria for measuring learning dynamics, and creation of
standardized adaptive digital resources for mathematics education.

Keywords: digital learning environment, special education, adaptive learning, personalized
learning pathway, mathematics didactics, formative assessment, learning analytics, inclusive
technologies.

IMIIAEMEHTAIIISI KOHIIEIIIII OCBITH 4.0 Y CHCTEMY MATEMATHYHOI
INIAOTOBKH YYHIB 3 OCOBAUNBHMH OCBITHIMH IIOTPEBAMH

I. T'. KpaB4yk

AKxmyanvHicmb O00CNIOIKEHHSL 3YMOBIeHA 3POCMAHHAM Yugposizayii oceimu ma HeobXiOHicmio
MOOEPHI3AUTl 8UKNAOAHHS MAMEMAMUKU 8 CNeyidnbHIill WKol 8i0nogidHo 00 nompeb YuHig 3
ocobnusumu oceimHimu nompebamu. Y cyuacHux ymosax KoHuenuis "Mamemamura 4.0" axkmyanizye
8NPOBAOIKEHHS. AOANMUBHUX, NEPCOHANIZ08AHUX | OAHOOPIEHMOBAHUX OCBIMHIX Ni0x00ie, OOHAK ix
MemoouuHe 00TPYHMYBAHHSL 8 CNeYIANbHIU MAMEeMAMUYHIT 0C8IMI 30IUUUAEMBCSL PP AZMEHMAPHUM.
Ile nompebye yinicH020 HAYKOB020 AHANIZY MONKAUBOCMEN YUDPOBUX MEXHO02Il K THCmpYymeHmy
nidsuweHHst 00CMYnHOCMi, pe3ylbmamueHOCmi ma cmilikocmi POPMY8AHHSI MAMEMAMUUHUX 3HAHb.

Mema cmammi noasizae 8 Haykosomy 06TPYHMYBAHHI il cucmemamu3ayii nioxodie 00 PopMys8aHHs
ma po3suUMKY MAMeMAMUUHUX 3HAHb YUHIB 3 0coOauU8UMU OC8IMHIMU nompebamu 5-6 wnacie
cneyianeHoi WKOAU UWJISAXOM BUKOPUCMAHHS UYUGPOBUX MEeXHONO2I Y MeXKaxX KOHUenyil
"Mamemamurxa 4.0".

MemoodonoziuHy 0CcHO8Y O0CNIONEHHSI CMAHO8ASIMb AHA3 | Y3A2A/NbHEeHHST HAYKosux oxKepes 3
oJudaxmuKu mamemamuku, CneyianibHol nedazo2iki ma Yugposux 0C8IMHIX MexHO102ili, CUCMeMHO-
CMpPYKMYpPHUU i NOPIBHSLIbHUL aHaMi3, oudaKkmuuHe MOOeN08AHHS, G MAaKOoX meopemuuHe
Y3azanbHeHHsT NPAKMUUH020 00c8i0Y SUKOPUCMAHHS YUugposux 3acobie HABUAHHSL 8 CNeuidbHIl
WIKOL.

Y  pesynomami 00CniOMKeHHST BU3HOAUEHO NCUXO0020-Nedaz02iuHl nepedymosu 3AC80EHHS
MAMEeMAMUUHUX 3HOHb YUHAMU 3 0COOAUBUMU OCBIMHIMU nompebamu 8 Ymoeax UugposizoeaHozo
0c8iMmHBL020 cepedosuliad. BecmanoeneHo OUOAKMUUHL MOIAUBOCMI UUPPOBUX MEXHO02iU U000
NnepcoHanisayii Ha8UaHHs, N0emanHozo hopMYe8aHHs 3HAHb I POPMYBANLHOZ0 OUIHIOBAHHSL. [JogedeHo
O0oULIbHICMb 3ACMOCYBAHHSL A0ANMUBHUX YUUPPO8UX 3ac06i8 SIK IHCMmpPpYMeHmy Kepo8aHo20 po3sUMKY
MmamemamuuHux YmiHo. BusieneHo 0CHO8HI HAYKOBO-NPAKMUUHIL NPOobemu 8nposadrKeHHsT YUPPosux
mexHoo2lll, 30Kpema opmanizayito iHougidyanizayii, obmerxxeHy oocmynHicms adanmMo8aHUX
pecypcis, uugposy HepigHICMb | HeAoCMAamH0 MeMOOUUHY 20MOBHICMb Neddzoz2is.

Y eucHoskax 3asnHauero, wio peanizayisi kKoHuenuii "Mamemamurxa 4.0" y cneuionbHIll WKONL
MOIKNUBA 30 YMOBU ITHMe2PAaUii UUPpo8UX MEXHON02IU Y YULNICHY MEemOOUUHY cucmemy 3 NposioHO0
poto nedazoza ma OpieHmayierd HAa HOUBIOYANbHY HABUAIbHY OUHAMIKY YuHI8. 3acmocyeaHHs
yugposux 3acobie cnpusie niOBUULEHHIO pe3yabmamusHocmi U npakmuuHoi 3Hauywocmi
MamemamuyuHUX 3HAHb.

INepcnexmugu nodanbuiux 00CAIOIEHb N0 SI3GHL 3 EMNIPUUHOI0 OUIHKOI0 edheKkmugHocmi mooesell
"Mamemamurxu 4.0" y cneyianbHilli WKONL, PO3POONEHHAM Kpumepiie SUMIPDIOBAHHSI HABUANTLHOTL
OUHaMIKU mMa CMEBOPEeHHAM CMmaHOapmu308aHUx adanmueHux uyugposux pecypciga 0ns
MmamemamuuHoi oceimu.

Knrwuosei cnoea: yugpose HaguanvHe cepedosuuie, CneyianbHa ocgima, adanmueHe HO8UAHHSL,
NepcoHANI308aHA OCBIMHS MpPAeKmopis, OudaKmuKka Mamemamurki, QopmysanbHe OUIHIO8AHHS,
0C8IMHI OAHI, IHIK/IFO3UBHI MEXHO021.

Introduction of the issue. The current ITocTaHoBKa npobaemu. CydacHwuii eran
phase of digital transformation in | umdpoBoi Tpa"cdopmMarii OCBITH,
education, characterised by the concept of | moznagenui#i KoHmermiliero "MaremaTuka
"Mathematics 4.0", necessitates a| 4.0, 3YMOBAIOE HEOOXIiTHICTh
rethinking of the content, methods and | mepeocmucaeHHs  3MicTy, MeTomiB i
technologies used in teaching mathematics | TexHOAOTIEE BHKAQOAHHA MaTEMaTUKU B
in special schools. The introduction of | cnemiasbHi# LITKOAI. 3anpoBaKeHHA
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digital tools, adaptive learning platforms,
elements of artificial intelligence
(hereinafter ‘AD) and  visualisation

environments significantly expands the
didactic possibilities of mathematics
education, whilst simultaneously
highlighting the challenge of ensuring its
accessibility, inclusivity and psycho-
pedagogical appropriateness for pupils
with special educational needs (hereinafter
referred to as SEN). Traditional approaches
to teaching mathematics in special schools
often prove insufficiently flexible with
regard to individual educational
trajectories, levels of cognitive development
and sensory abilities of pupils, which
reduces the effectiveness of the acquisition
of mathematical concepts and limits the
potential for their cognitive development.

The issue of developing and
implementing "Mathematics 4.0" models in
special education lies at the intersection of
mathematics didactics, special education,
developmental psychology and digital
educational technologies, and is directly
linked to important scientific tasks such as
justifying adaptive teaching methods,
developing compensatory mechanisms for
pupils, and demonstrating the
effectiveness of pedagogical solutions
focused on digital technologies. In practical
terms, this issue correlates with the tasks
of improving the quality of mathematical
training for students in special education,
expanding their opportunities for academic
and social integration, as well as preparing
teachers for professional practice within a
digitalised and inclusive educational
environment. Thus, the scientific
understanding and practical resolution of
the problem of implementing "Mathematics
4.0" in special schools is a necessary
prerequisite for modernising the special
education system in line with
contemporary educational challenges and
the strategic priorities for the development
of science and society.

Current state of the issue. A review of
current research on the topic allows us to
identify four interrelated research areas
that reflect the evolution of the goals,
content and technologies of mathematics
teaching in the context of the digital
transformation of education and a focus on

OU(POBHUX  IHCTPYMEHTIB, amalTUBHUX
HaBYaABHUX raaTdopm, €AEMEHTIB
IITyYHOTO iHTeaekTy (maai - III) Ta
Bi3zyaai3zariiHnux CEpEeaOBHUILL iCTOTHO
PO3IIHPIOE OUAaKTHYIHI MO>KAWBOCTI
MaTeMaTH4HOI OCBITH, BOZHOYAC

aKTyaAi3ylodn IpobaeMy 3abeariedeHHd il
JOCTYITHOCTI, iHKAIO3UBHOCTI Ta IICHXOAOTO-
II€JAroriyHOl [AOIABHOCTI [OAd Y4YHIB 3
OCOOAMBHIMH OCBIiTHIMH moTpebamu (maai —
OOII). Tpagumiiai migxogu A0 HaBYaHHS
MaTeMaTHKHU B CIEIlaAbHIH IIIKOAI 4acTo
BUSIBASIOTHCSI HEJOCTATHHO THYYKHUMHU I110/10
IHIWBIAyaAbHUX OCBITHIX TPa€eKTOPil, piBHA
KOTHITUBHOIO PO3BHUTKY Ta CEHCOPHHUX
MOXKAUBOCTEH V4HIB, 10 3HUKYE
e(peKTUBHICThL 3aCBOE€HHS MaTeMaTUYHHX
IIOHATHL 1 o0OMexXKye IIoTeHIliaan IXHBOTO
[1i3HaBaABHOIO PO3BUTKY.

[TpobaemaTuKa dopMyBaHHS Ta
BIIPOBA/KEHHA MofeAed "MaremaTuku
4.0" y cneuiaapHi¥ ocBiTi nepebOyBae Ha
IepeTuHi MUNAKTUKU MaTeMaTUKH,
crieriaapbHOI IIeaaroriku, TICUXOAOT1
PO3BUTKY Ta TUPPOBUX OCBITHIX
TEeXHOAOTi#l i Oe3rnocepemHBO IIOB’I3aHA 3
BaXXKAUBHUMM  HAyKOBUMHU  3aBIaHHIMHU
OOIPYHTYBaHHS AQOalNTHUBHUX  METOIUK
HaB4YaHHS, PO3BUTKY KOMIIEHCATOPHUX
MeXaHi3MiB Y4HIB Ta [OBeIeHHS
PE3yABTATHUBHOCTI II€JaroriYyHUX pillleHb,
opieHTOBaHUX Ha HIUQPPOBI TEXHOAOTIi. Y
IpakTUYHOMY BUMipi 1mg  Impobaema
KOpPEAIoE i3 3aBAaHHAMU ITiABUIIIEHHS
AKOCTI1 MaTeMaTH4IHOI HiATOTOBKH
3m00yBa4iB crieriaabHOI OCBIiTH,
PO3IIMPEHHS IXHIX MOXKAUBOCTEN A4
akameMiuyHoi Ta colliaabHOiI iHTerparii, a
TaKOXK HiATOTOBKH IIeaaroris 10
npodpecitinoi  migABHOCTI B~ yMoOBax
U PoBi30BAHOTO 17§ IHKATO3UBHOTO
ocBiTHBOrO cepenoBuiia. OT¥Ke, HayKOBe
OCMHMCAEHHA U MpakTU4YHe PO3B’I3aHHS
npobaeMH BHOpPOBazKeHHa "MareMaTuKu
4.0" y cremiasbHi#l IIKOAI € HEOOXiIHOIO

IIepPeLyMOBOIO MozepHizalii = cucreMu
cIieriaanbHOIL OCBITH BLIIIOBLIHO 10
Cy4acCHHUX OCBITHIX BUKAUKIB i

CTpAaTEeriYHUX IIPIOPUTETIB PO3BUTKY HAYKHU
Ta CyCIIiAbCTBA.

AHaaiz ocTaHHiIX gocaizmkeHs i
nmybaAiranmiii. Orasag CydacHHX [OCAiIKEHDb
3a TEMOIO [J03BOASE BHOKPEMHUTH YOTHUPHU
B3a€EMOIIOB’I3aHi HAYKOBI HaIpsMH, IO
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the needs of pupils with intellectual
disabilities. The first research area
concerns the conceptual and
methodological foundations of

Mathematics 4.0 and the rethinking of the
role of mathematics education within the
Education 4.0 paradigm. In particular,
E.P. Taja-on and co-authors (E.P. Taja-on
et al.) view mathematics as a strategic tool
for developing key 21st-century
competences, notably adaptability, critical
thinking and digital literacy, which creates
a methodological foundation for its renewal
in special schools [14]. E.P.Layco
emphasises teachers’ readiness to
implement Mathematics Education 4.0,
arguing that the insufficient level of
teachers’  professional and digital
competences hinders the implementation
of innovative approaches [10]. N.H. Zulkipli
and M. Musa analyse teachers’ attitudes
towards the wuse of technology in
mathematics teaching, emphasising that
the effectiveness of digital transformations
depends on motivational and
organisational factors [15].

The second research area covers studies
on the specifics of teaching mathematics to
pupils with intellectual disabilities and
issues relating to special and inclusive
mathematics education. Thus, M.I. Klyap
explores the didactic difficulties in the
acquisition of mathematical knowledge by
such pupils, emphasising the need for the
gradual formation of concepts, visual aids
and a practical focus in teaching [2]. The
views of special education teachers on the
process of teaching mathematics are
studied by S. Ozdemir and Y. Kilic, who
identify the conditions for its sustainability
and effectiveness [11]. H.G. Kirmizigtl
investigates the experience and challenges
of teaching mathematics in an inclusive
setting, noting the gap between theoretical
requirements and the practical realities of
teaching [8]. A. Filiz outlines the main
trends in research on mathematics
education in special education,
emphasising the fragmentary and uneven
nature of scientific approaches [7].

The third research area concerns the
use of digital technologies, information and
communication tools, and Al in teaching
mathematics to pupils with SEN. The

BimoOpazkaroTh €BOAIOILIO IliA€H, 3MiCTy Ta
TEXHOAOTIH HaBYaHHS MaTeMaTUKH B
ymMoBax IUdppoBoi TpaHcdopmallii oCBiTH

Ta oOpieHTanii Ha mHOTpebM yYHIB 3
HOPYILIEHHAMH IHTEAEKTYaABHOT'O
po3BuUTKy. llepmuii HayKOBHUH HaIpdaMm
CTOCYETBCH KOHIIEIITYaAbHO-
METOLOAOTIYHUX 3acan Marematuku 4.0 Ta
IIEPEOCMHUCAEHHSI  POAl  MaTeMaTU4YHOI
ocBitm B Tmapamgurmi Education 4.0.
3okpema, E.II. Tag-om Ta criBaBTopu
(E.P. Taja-on et al.) PO3rAd1aroTh

MaTeMaTHUKy 9K CTpaTeriyHUY iHCTPYMEHT
dopMyBaHHA OCHOBHHX KOMIIETE€HTHOCTEH
XXI croaiTTH, 30KpeMa agarTHBHOCTI,
KPUTUYHOTO MHCAEHHS Ta IUQPPOBOI
TPaMOTHOCTI, III0 CTBOPIOE METOIOAOTIYHE
OiATPYHTS OAS il OHOBAEHHSI B CIEIliaAbHIN
mKkoai [14]. Ha roroBHOCTI BYHUTEAIB OO
BrpoBakeHHsT Mathematics Education

4.0 axknenrye E.II. Aatixko (E.P. Layco),
OOBOASYM, IO HEJOCTATHIM  piBEHb
rnpodeciiHux i P POBUX
KOMIIETEHTHOCTEH  IenaroriB  CTpUMYye

peasizamniro iHHOBaLiMHUX miaxomiB [10].
CraBA€HHA BYHTEAIB [0 BHKOPHCTAHHS
TEXHOAOTIM y HaB4YaHHI MaTeMaTUKU
anaaizyroTs H.I'. 3yakinai (N.H. Zulkipli) Ta

M. Myca (M. Musa), i JKPECAIOIOYN
3aA€XKHICTh  €(PEeKTHBHOCTI  IIU(PPOBUX
TpaHcopMmallii Big MOTHUBALlIHHUX i

oprasizalifHUX YMHHUKIB [15].
Jpyruii HayKOBHUM HAaIIPSIM OXOIIAIOE

JOCALI>KEHHS creniku HaB4YaHHA
MaTeMaTUKH y4HIB 3 IOPYLIEHHAMH
IHTEAEKTYaABHOT'O PO3BUTKY Ta

IpobAeMAaTHKy CHEeliaAbHOI ¥ iHKAIO3HUBHOI
marematudyHoi ocBitu. Tak, M.l Kagan
PO3KpUBae ITUOAKTHYHIL TPYAHOLI
3aCBOE€HHA MAaTeMaTHYHHUX 3HaHb TaKUMU
VYHAMH, HArOAOLIYIOYH Ha HEeOoOXimZHOCTi
IIOETAITHOTO dopMyBaHHIA IIOHSATD,
HAOYHOCTI Ta MNPaKTHYHOI CIPSIMOBAHOCTI
HaB4YaHHA [2]. IToraannu BYHUTEAIB
CIlelliaAbHOI OCBITH Ha IIPOIlEC HaBYaHHH
MaTeMaTUKHU BHBYAIOTh C. O3gemip
(S. Ozdemir) i  IO.Kuamu (Y. Kilig),
BHU3HAYAlO4YMU YMOBH HOro CTIHKOCTI Ta
pesyabraTuBHOCTI [11]. JocBix i mpobaeMu
BHUKAQJAHHS MaTeMaTHKH B  yMoOBax
iHkar03ii  gmocaimkye  X.I'. Kupmuaurioab
(H.G. Kirmizigiil), KoOHCTaTyIOYH PpO3PUB
MiXK  TEOpPeTHYHUMU BUMOraMHU  Ta
pPeaAbHUMU MOXKAUBOCTSIMH I1€4AaTroTivHOI
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effectiveness of using mobile applications
to develop basic mathematical concepts in
primary school, which is also relevant to
special educational practice, is
demonstrated by a team of researchers led
by A. Andreeva [1]. The use of ICT in
teaching mathematics to pupils with SEN
is analysed by T. Kramarenko and co-
authors (T. Kramarenko et al.),
emphasising the role of visualisation and
interactivity as factors in improving the
accessibility of learning materials [9]. The
positive impact of Web 2.0 tools on pupils’
academic achievement in mathematics,
which confirms the didactic potential of
digital environments, is substantiated by
N. Azid and colleagues (N. Azid et al.) [5].
The possibilities of wusing artificial
intelligence and robotics in special
education as the basis for personalised and
adaptive learning are explored by
P. Pappachan and co-authors
(P. Pappachan et al.) [12].

The fourth research area covers
comparative, socio-pedagogical and
organisational aspects of the development
of mathematics education in the context of
digitalisation @ and inclusion. Thus,
V. Brydun and Y. Pekarska analyse the
characteristics of mathematics teaching in
economically developed countries,
highlighting practices that can be adapted
to national education systems [2].
E. Siregar and M.R.R. Simorangkir
investigate the level of readiness of
teachers in inclusive schools to work with
children with SEN in the context of
Education 4.0 [13]. The relationship
between forms of special education and
pupils’ academic outcomes, which is of
fundamental importance for the selection
of organisational models for teaching
mathematics, is analysed by S.M. Cole and
colleagues (S.M.Cole et al) [6].
Contemporary strategies for inclusive
mathematics education are summarised by
N.N. Abdulah and colleagues
(N.N. Abdulah et al.), highlighting the lack
of empirically validated approaches to
supporting students with SEN [4].

Unresolved issues brought up in the
article. Despite the dynamic development
of digital technologies and the spread of the
"Mathematics 4.0" concept, a number of

IpaKTHUKHA [8]. OcHoOBHI TEeHOEHITiT
OOCAIMKEHb i3 MaTeMaTH4YHOi OCBITH B
CIeliaabHIH Ilegarorini okpecaroe A. diai3
(A. Filiz), minkpecaroouu (pparMeHTapHICTD
1 HEpiBHOMIpPHICTh HAYKOBHUX IiAX0AiB [7].

Tpertitt HaykoBHH HAIIPsM ITIOB’I3aHUH i3
BUKOPUCTAHHAM IIU(PPOBUX TEXHOAOTIH,
iH(popMaIliffHO-KOMYyHIKaIlifHUX 3aco0iB i
IIII B HaByaHHI MaTemMaTuku y4HiB 3 OOII.
EdexkTuBHICTL 3acTOCyBaHHA MOOIABHUX
3aCTOCYHKIB mad (OpMyBaHHA 0a30BHX
MaTeMaTUYHUX YyIBA€Hb Y IIOYaTKOBIH
IIKOAiI, III0 € PEeAeBaHTHUM 1 [Ad
crieriaabHOL OCBITHBOI IIPaKTHKU,
[OBOAUTH KOAEKTHB HAYKOBIIIB Ha 4Y0Ai 3
A. AuppeeBoro [1]. Bukopucranua IKT y
HaB4YaHHI wMareMaTtuku y4HIiB 3 OOII
aHaaizyioTh T. KpamapeHKo Ta CIiBaBTOpPH
(T. Kramarenko et al.), akmeHTyr4YH Ha
poai Bidyaaizariii Ta iHTEpPaKTUBHOCTI fK
YUHHUKIB i ABUIIIEHHSA JOCTYIIHOCTI
HaB4YaAabHOro Marepiaay [9]. Ilo3utuBHHM
BIAUB iHCTpyMeHTIB Web 2.0 Ha HaBYaAbHi
OOCATHEHHsI Y4YHIB i3 MaTeMaTHKH, III0
OiATBEPIKYE OUOAKTUYHUM  IIOTEHILiaA
nUPOBUX CEPEAOBUIL, OOIPYHTOBYIOTH
H. Asinx Ta xoaerm (N. Azid et al.) [5].
MoOXKAMBOCTI BHKOPHCTAHHHA IITYYHOI'O
iHTEeAEKTY ¥ POOOTOTEXHIKH B CIIELliaAbHIH
OCBITi SIK OCHOBH II€pPCOHAaAi30BaHOI'O Ta
aIarITUBHOIO HaBYaHHS  PO3KPHUBAIOTh
I1. [lantmayan Ta CIIiBaBTOPH
(P. Pappachan et al.) [12].

YeTBepTHI HAYKOBUU HaIIPAM OXOIAIOE

IIOPIBHSIABHI,  COLiaABHO-IIEZIATOTIYHI  Ta
oprasiszariiiifi acCIIeKTH PO3BUTKY
MaTeMaTH4HOI OCBITH B yMoBax

mudporizawii Ta iHKAr03ii. Tak, B. BpuayH i

J. [lekapcbka  aHaAi3yIOTh  OCOOAMBOCTI
HaBYaHHA MaTeMaTHUKH B €KOHOMIiYHO
PO3BHHEHHX  KpaiHaX, BHOKPEMAIOIOYH

IIPaAKTHUKH, 1110 MOXKYTh OyTH amanToBaHi 10
HalllOHaABHUX OCBITHIX cuctreM [2]. PiBeHb
TOTOBHOCTI BUMTEAIB iHKAIO3MBHUX IIIKIiA 110
pobotu 3 mitekMu 3 OOII B ymoBax Education
4.0 mocaimxkyrotek E. Ciperap (E. Siregar) Ta
M.P.P. Cimopanrkip  (M.R.R. Simorangkir)
[13]. Bzaemo3B™30K MixK  opmamu
CHelliaAbHOI  OCBITH ¥  akaaeMiyHUMH
pe3yAbTaTaMH y4HIB, III0 Ma€ IIPHUHITUIIOBE
3HAQ4YEHHs [JAd BHOOpPY OpraHizalliiiHux
Mopeaet HaBYaHHA MaTeMaTHUKH,
anaanizyrorse C.M. Koya Ta koaeru (S.M. Cole
et al.) [6]. Cy4acHi crparerii iHKAIO3UBHOI
MaTeMaTHIHOL OCBiTH y3araabHIOIOTh
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issues related to the teaching of
mathematics in special schools require
further scientific attention. In particular,
data on the psychological and pedagogical
characteristics of mathematical knowledge
acquisition by pupils with SEN in Years 5-

6, specifically within a digitalised
educational environment, remain
insufficiently systematised.

Generalisations regarding the didactic
potential of digital technologies from the
perspective of their pedagogical relevance
are limited. Methodological approaches to
the use of adaptive digital tools within the
framework of personalised learning require
more in-depth justification. Furthermore,
the issues of accessibility of digital
resources and the  methodological
readiness of teachers have been studied
only fragmentarily, which hinders the
effective implementation of "Mathematics
4.0" in the practice of special schools.

The proposed study aims to address

these gaps through a comprehensive
analysis of the psychological and
pedagogical prerequisites, the

systematisation of the didactic potential of
digital technologies, and the justification of
adaptive methodological approaches to the
development of mathematical knowledge
among pupils in special schools. This
allows for a broader scientific
understanding of the issue and the
creation of a methodological foundation for
improving the effectiveness of mathematics
teaching within the framework of the
"Mathematics 4.0" concept.

Aim of the research. The purpose of the
article is to provide a scientific justification
and generalisation of approaches to the
formation and development of
mathematical knowledge among pupils
with SEN in Years 5-6 of special schools,
based on the use of digital technologies
within the context of the "Mathematics 4.0"

concept.
Research objectives:
1) to investigate the psychological

and pedagogical conditions and didactic
possibilities of a digitalised educational
environment in the formation of
mathematical knowledge among pupils
with SEN in Years 5-6 of a special school;

H.H. AGogyarax Ta KOAEKTHUB OTHOOYMIIiB

(N.N. Abdulah et al), mnigKpecamw4u
nediyT €MIIIPpUYHO HiATBEPIKEHNX
nigxomniB no niarpumku yuHiB 3 OOIT [4].
BunirneHHss HeBHpilIeHHX paHime
YacTHH 3araAbHOi IIpobAeMH, SAKHM
HPHCBAYYETHCS cTarTd. IToripu
AUHaMIiYHUNU PO3BHUTOK U POBUX
TEXHOAOTIM 1 THOMmIMpEeHHd  KOHIIEIITii
"Marematuka  4.0", HU3Ka  [HUTaHBp,

[I0B’I3aHUX i3 BUKAQIAHHIM MaTeMaTUKU B
CHelliaAbHIM IIKOAi, IToTpebye momaTKOBOI
HaykoBoi yBaru. 3o0KpeMa, HEIOCTaTHBLO
CHUCTEMATH30BaHUMH 3aAHIIAIOTBCA JaHi
PO IICHUXOAOTO-IIEATOTIYHI 0COOAMBOCTI
3aCBO€HHSA MaTeMaTHYHUX 3HaHb YYHSIMU 3
OOIl 5-6 kaaciB camMe B yMOBax
11 POBi30BAHOr0 OCBITHHOI'O CEPENOBUIIIA.
OOmMmexxeHuMU € y3arasbHEHHS
OUOAKTUYHUX MOXKAUBOCTEH ITMPPOBUX
TEXHOAOTIH 13 MO3UIIil IXHBOI IleagarorivyHoi

IOIABHOCTI. MeToaAu4yHi ImiAXomu 10
BUKOPHUCTAHHS aIalTUBHUX IIU(PPOBUX
3acobiB y Aorii = IepcoHaAi30BaHOTO

HaBYaHHSA NOOTPeOYyIOTH OiABIII TAHOOKOTO
oOrpyHTyBaHHd. [0 TOro X (pparMeHTapHO
[OCAIP)KEHUMH € HOpPOo0AeMH [JOCTYIITHOCTI
U POBUX pecypciB i METOAUYHOI
TOTOBHOCTI  IIeJaroriB, II0 CTPUMYE
epeKTUBHE BIIPOBa/KE€HHHA "MaremaTuKu
4.0" y IpaKTHUKY CIIEIliaAbHOI IITKOAH.
3anporoHoBaHe [OCAIIZKEeHHS
CIIpSIMOBaHE Ha 3allOBHEHHSA 3a3HAa4Y€HUX
IPOTAAHH IIIASIXOM KOMIIAEKCHOI'O aHaAi3y
IICUXOAOTO-TIEIarOTiYHUX IIepPeayMOB,
cucreMaTu3altii OUOAaKTUIHIX
MOZKAMBOCTEH IIM(PPOBUX TEXHOAOTIH Ta
OOIPYHTYBaHHS aOaIlITUBHUX METOIUYHHUX
nigxodiB no (popMyBaHHS MaTeMaTHYHHUX
3HaHb Y4YHIB cHelliaabHOI mIKoau. lle
JO3BOASIE PO3IIMPHUTH HAYKOBE PO3yMiHHA
IpobAeMH Ta CTBOPUTH METOAMYHY OCHOBY
LAST OiABUIIEHHS PEe3yABTaTHBHOCTI
HaB4YaHHA MaTeMaTHKHU B  yMoOBax
peaaizarii kornemniii "MaremaTtuka 4.0".
MeTa cTarTi. MeTa crarTi noadrae B
HAYKOBOMY OOI'PyHTYBaHHI Ta y3araAbHEHHI
nigxoniB oo ¢opMyBaHHA W pPO3BUTKY
MaTeMaTU4YHUX 3HaHb y4HIiB 3 OOIl 5-6
KAacCiB cHeliasbHOi IIIKOAM Ha OCHOBI
BUKOPHUCTAHHA IU(PPOBUX TEXHOAOTIH ¥
KOHTEKCTI KoHIlenilii "MaremaTtuka 4.0".
3aBOaHHS CTaTTi:
1) mocaimmTu IICUXOAOTO-IIeJaTOTiYHi
YMOBM Ta  AUAAKTUYHI  MOXKAUBOCTI
HU(PPOBI30BAHOTO OCBITHLOTO CEPEAOBUIIA
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2) to substantiate methodological
approaches to the formation and
development of mathematical knowledge
among pupils in Years 5-6 of a special
school using adaptive digital teaching
tools, taking into account the main
scientific and practical constraints;

3) to develop practical
recommendations for improving the
effectiveness of mathematical training for
pupils in special schools within the
framework of the "Mathematics 4.0" concept.

Results and discussion. The
acquisition of mathematical knowledge by
pupils with SEN in Years 5-6 of a special
school within a digitalised educational
environment, shaped in accordance with
the "Mathematics 4.0" concept, is
determined by a combination of cognitive,
emotional-volitional and  motivational
factors that determine the specific nature
of the perception and processing of
educational information. This category of
pupils is characterised by difficulties in
forming abstract concepts, short attention

spans, slow processing of symbolic
structures, and an increased dependence
of learning outcomes on external
pedagogical support. Within the
"Mathematics 4.0" approaches, digital

technologies-provided they are used in a
pedagogically motivated manner-create
additional opportunities to compensate for
these characteristics through a
combination of visualisation, step-by-step
learning and personalised adaptation of
the learning pace (Table 1).

y popMyBaHHI MaTeMaTUYHUX 3HAHb y4YHIB
3 OOII 5-6 kAaciB crelriaaAbHOI IITKOAH;

2) OOTpyHTYBaATH METOMWUYHI MiIXOIU 0
dopMyBaHHA W PO3BUTKY MaTeMaTUYHUX
3HAHb YYHIB 5-6 KAACIB CIIEIL[iaAbHOI IITKOAU
i3 3acTocyBaHHAM aMaIlITHUBHUX ITH(MPOBUX
3aco0iB HABYAHHS 3 ypaxXyBaHHSIM OCHOBHHX
HAYKOBO-IIPAKTHUYHUX 0OMEKEHD;

3) po3pobuUTH MpPakKTUIHI peKOMEHIAITii
1010  IiABUINEHHS  Pe3yABTATHBHOCTI
MaTeMaTUIHOI HiATOTOBKU Y4HIB
CIIelliaAbHOI IIKOAM B yMOBaxX peaasizaliii
KoHIlernii "MaremaTtuka 4.0".

Buxraan OCHOBHOTI'O MaTepiaay.
3acBO€HHA MaTeMaTHYHUX 3HAHb YYHAMH 3
OOIl y 5-6 Kaacax CIIEI[iaAbHOI ITKOAWU B
yMoOBax I POBi30BAHOTO OCBITHBOTO
cepenoBHIa, cOOPMOBAHOIO BiAIIOBIIHO A0
KoHmemniii "MaremaTtuka 4.0", BU3Ha4YaeThbCs
TIOEIHAHHSIM KOTHITUBHHUX, €MOIIiHO-
BOABOBUX 1 MOTHBAIUMHMUX YHHHHKIB, IO
3yMOBAIOIOTE CIIEIIU(PIKY CIPHUHAHATTA Ta
OITpallfOBaHHA HaBYaAbHOI iH(opmarti. [as
miei Kareropii y4HIB XapaKTE€pHUMH €
TPYTHOLT dopMyBaHHA abCTpakTHUX

IIOHATh, HECTIHKICTh yBaru, yIIOBIABHEHE
OIIpAallfOBaHHSI CHMBOAIYHHX CTPYKTyp i
IMigBHUIIIEHA 3aAE€KHICTD pe3yAbTaTIB
HaBYaHHSA BiJl 30BHIIIIHBOI II€IATOTiYHOL

OiATPUMKH. Y MexKax Hizxonis "MareMaTuKH
4.0" 1mcppoBi TEXHOAOTIi 3a  yMOBH
[IeJaTOTiYHO BMOTHBOBAHOT'O BHKOPUCTAHHS
CTBOPIOIOTE [OONATKOBI MOXKAWBOCTI [OAS
KOMIIEHCAllil 3a3Ha4YeHHX O0COOAMBOCTEH
3aBIgKU TIOEIHAHHIO Bi3yaaizariii,
IIOETAITHOCTI 3aCBOEHHS Ta
TIIEPCOHAAI30BaHOI aganTallii HaB4YaAbHOTO
TeMIry (Taba. 1).

Table 1

Psychological and pedagogical characteristics of mathematical knowledge
acquisition by pupils with SEN in Years 5-6 in a digitalised educational

environment
Psychological and Manifestations in Didactic potential of digital
pedagogical aspect mathematics teaching technologies
Perception and | Limited concentration, rapid | Interactive visualisation, short
attention fatigue learning blocks
Preference for involuntary | Repetitive exercises,
Memory . . .
memorisation multimodal presentation
. Difficulties with abstraction, | Virtual models, dynamic
Thinking . L. . .
the advantage of visualisation | manipulatives
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Psychological and
pedagogical aspect

Manifestations in
mathematics teaching

Didactic potential of digital
technologies

Fickle interest, dependence on

Motivation . Gamification, instant feedback
reinforcement
Emotional and . Adaptive  complexity, safe

o Anxiety, low self-confidence PLv plexity
volitional sphere educational environment

Source: compiled by the author based on [3: 59; 4: 572; 6: 220-221; 8: 223; 9]

The psychological and pedagogical HaBemeni B Tabaumi 1 1cmuxoaoro-
characteristics outlined in Table 1 | negaroriuni o0co6AHBOCTI BH3HA4YaIOTh
determine the rationale for the practical | Aoriky OIPaAKTHIHOTO 3aCTOCyBaHHS
application of digital technologies in | nudpoBHxX  TEXHOAOTIH y  HaBYaHHI
mathematics teaching in modern special | MaTemMmaTuKun B Cy4YacHi#i cHeliaabHi#
schools, guided by the principles of | mKoai 3 opieHTamiero Ha ITPUHIIUIHA
"Mathematics 4.0", in particular | "MaremaTuku 4.0", 30KpeMa
personalisation and data-driven | mepcoHaasizamirzo Ta  OaHOOpPi€EHTOBaHE

management of the educational process.
Given limited sustained attention, it is
effective to organise learning through
short digital modules lasting 5-7 minutes,
within which a single mathematical
operation or concept is presented in a
visualised form, reinforced by a practical
activity and immediately tested via an
interactive task. [6: 221]. In the practice
of special schools, this is implemented, in
particular, through digital calculators for
computational skills, where the
performance of similar operations is
accompanied by immediate formative
feedback without emphasising errors as
learning failures. The characteristics of
memory dictate the pedagogical value of
repeated, varied revision of the learning
material, which, in the context of
"Mathematics 4.0", is implemented
through digital learning scenarios with
the accumulation of individual learning
data. The combination of textual,
graphical and audiovisual components
contributes to a more lasting
consolidation of mathematical concepts.
For instance, when studying fractions,
pupils can simultaneously observe visual
models of dividing a whole, manipulate
objects on the screen and relate them to
numerical notation, which reduces the
level of abstraction of the material and
supports meaningful learning. The
predominance of visual-imaginative

yIIpaBAiHHA OCBiTHIM IIpoiiecoMm. B ymoBax
obMekeHOi MOBiABHOI yBaru e(eKTHUBHOIO
€ opradizallid HaBYaHHS dYepe3 KOPOTKi
U@POBiI MOAYAI TPUBAAICTIO 5-7 XBUAWH,
y Mekax SKHUX OfHa MaTeMaTH4dHa aid abo
IOHATTS IIONAETBHCSI Yy Bi3yaasizoBaHi#
dopMi, NiAKPINAIOETHCS IPAKTHYHOIO Oi€I0
Ta oApa3y HepeBipseThCd IHTEPAKTUBHUM

3aBAaHHAM. [6: 221]. Y npaxrtuui
CHelliaAbHOI IIKOAW 1€ peaai3yerbcd,
30KpeMa, 4epe3 LIUOPPOBI TpeHaxKepHu

00YHNCAIOBaABHUX HAaBHYOK, /16 BUKOHAHHSI
OJHOTUIIHUX OIlepallii CyIpOBOMXKYETHCH
MUTTEBUM (POPMYBaABHHUM 3BOPOTHHUM
3B’I3KOM 0€e3 aKIIeHTyBaHHd Ha IIOMHAKaX
K Ha HaBYaAbHHUX HeBAadax. OcoOANBOCTI
nam’gari 3YMOBAIOIOTB IIearorigyuy
[OLIABHICTE OaraTopa3oBoTrO,
BapiaTUBHOIO IIOBTOPEHHS HaBYaABHOTI'O
Marepiasy, mo B yMoBax "MaremMaTHUKHU
4.0" peaaizyerbcs yepe3 LU POBIi crieHapii
HaBYaHHH 3 HaKOIIUYEHHAM
IHAUBiAyaAbHUX HaBYaABHHUX TaHUX.
[ToeqHaHHA TEKCTOBHX, TrpadidyHUX Ta
ayOioBi3yaAbHHUX KOMIIOHEHTIB CIIpHLE
CTiMKIiNIOMYy 3aKpilA€HHIO MaTeMaTHYHUX
noHATh. Tak, mig Yac BUBYEHHS ApobiB
V49HI MOXKYTb OIHOYACHO CIOCTEpPiraTu
Bi3yaabpHI MomeAl oaiAy misoro,
MaHIIIyAIOBaTH O0O’€KTaMH Ha eKpaHi Ta
CIIiBBITHOCHUTH iX i3 YHMCAOBHM 3aIIHCOM,

10 3HHUXKYE piBeHb  abOCTPaKTHOCTI
Martepiaasy Ta IIATPUMYE OCMHCAEHE
HaBYaHH4. [TepeBazkaHH4 HaO4YHO-
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thinking makes virtual manipulatives,
digital geometric constructors and
simulations particularly effective, as they
allow pupils to "experience" mathematical
operations in real time, observing
patterns and the consequences of
changes. In practice, this manifests itself
in the ability to model changes in
quantities, proportions or geometric
shapes without overloading students with
verbal explanations [3: 59]. Motivational
and emotional-volitional aspects are
supported through the creation of an
adaptive digital environment in which the
student works at their own pace,
accumulates positive learning
experiences and  gradually builds
confidence in their own mathematical
abilities. In such conditions, digital
technologies align with the "Mathematics
4.0" ideology, serving not only as a means
of knowledge delivery but also as a
mechanism  for psychological and
pedagogical support and personalised
learning in a special school.

The didactic potential of digital
technologies in teaching mathematics to
pupils in special schools, within the
context of the ‘Mathematics 4.0’ concept,
lies in the ability to purposefully
transform the content and logic of
educational activities in accordance with
pupils’ individual educational needs and
learning capabilities. In today’s context,
digital tools enable learning to be
organised as a guided cognitive-practical
process based on adaptability, a step-by-
step approach and the use of data on
pupils’ learning activities, in which
mathematical concepts are acquired
through action, visual modelling and the
gradual increase in the complexity of
learning tasks, ensuring a pedagogically
appropriate combination of structure and
flexibility in learning (Table 2).

00pa3HOr0 MHUCAEHHS POOUTH OCOOAMBO
e(peKTHUBHUMHU BipTyaabHi MAaHIilIyAdTHUBH,
nu(POBI TEOMETPHUYHI KOHCTPYKTOPH H
CHUMYA4Ilii, gKi  [OO3BOASIOTH  YYHAM
"IpoxkUBaTH" MaTeMaTHU4Hi il B AUHaMIIi,
CIIOCTEpIrarndu 3aKOHOMIipHOCTI Ta
HacAiAKU 3MiH. Y HOpakKTUYHIN OiSIABHOCTI
e IIPOSIBASIETHCS B MOZKAUBOCTI
MOOEAIOBAaHHSI 3MiH BEAWYUH, IIPOHOPILIiH
abo reOMETPUIHUX dopm 6e3
IIepeBaHTAKEHHH CAOBECHHMHU
nosgcHeHHaMu [3: 59|. MoruBauiiHuit ta
€MOIIifHO-BOABOBHH aCIeKTH
HiATPUMYIOTHCS yepes CTBOPEHHH
aalITUBHOIO IIM(PPOBOIO CEepemoBHINA, Yy
AKOMY y4€Hb ITpalllo€ ¥ BAACHOMY TEMIIi,
HAKOIIM4Yy€  IIO3UTUBHUMN  HaBYAAbHUH
[OCBi/ i moCTyIIoBO POPMY€E BIIEBHEHICTD ¥
BAQCHHX MaTe€eMaTHYHUX MOXKAUBOCTIX. Y
TaKUX yMoOBax IHM(MPPOBI  TeXHOAOTIi
BIAIIOBIZAIOTE imeoaorii "Maremaruku 4.0",
BUKOHYIOUM (PYHKIIII0O HE AHIIEe 3acoly
IIOlaHHS 3HaHb, a ¥ MeXaHi3My IICUXOAOI0-
IegarorigyHoi OiATPUMKU Ta
IIepPCOHAaAI30BaHOTO HaB4YaHHA B
CIIEI[iaAbHIM IITKOAI.

JAUOakTUYHUE IIOTEHIliaa ITHU(PPOBHUX
TEXHOAOTIH y BUKAQJaHHI MaTeMaTUKU JAS
V4HIB CHOeIiaAbHOI INKOAW B KOHTEKCTi
koHIenmnii "Maremaruka 4.0" moadrae B
MOZKAWBOCTI IIAECIIPIMOBAHO
TpaHCPOPMYBaTH 3MICT i AOTIKY OCBITHBLOI
[iIABHOCTI BiAIIOBIAHO [0 iHAWBIAyaAbBHUX
OCBITHIX noTpeod i HaBYaAbHUX
MOXKAHWBOCTEH Yy4YHIB. ¥ Cy4yacHHX yMOBax
nudpoBi 3acobu JIO3BOASIIOTH
OpraHi3yBaTH HaB4YaHHS S$SK KEPOBaHUM
i3HaBaAbHO-IIPAKTUYHUMI IIpoILIEC,
3aCHOBaHUM Ha aJanTUBHOCTI,
IIOETAIHOCTI Ta BUKOPHUCTAHHI JaHUX IIPO
HaBYaAbHY [OIGABHICTH YYHIB, y SKOMY
MaTeMaTH4HiI  IIOHATTA  3aCBOIOIOTHCS
yepe3 [il0, HAOYHE MOJEAIOBAHHS Ta
IIOCTYIIOBE  YCKAQOHEHHd  HaBYaABHUX
3aBIaHb, IO 3abes3redyye IIefaroriyHo
[OLliAbHE HOE€AHAHHS CTPYKTYPOBAaHOCTI ¥
THYYKOCTiI HaBYaHH4 (Taba. 2).
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Table 2

The didactic potential of digital technologies in teaching mathematics to pupils
in special schools

Didactic approach

Educational effect in
mathematics teaching

Pedagogically appropriate
areas of application

. . Understanding mathematical | Introduction of new
Visualisation and . . .
. relationships and | concepts, explanation of
modelling . .
dependencies material
Adapting the level of | Aligning the workload with the | Individual and group
difficulty pupil’s abilities differentiation
Consolidation and

Interactive practice

Sustained skill development

automation of actions

Formative assessment

Monitoring without stress or

Ongoing monitoring and

punishment correction
Practical Transferring knowledge to | Development of applied
contextualisation everyday activities mathematical skills

Source: compiled by the author based on [1: 11; 5: 716; 11; 14; 15: 612]

The content of Table 2 reflects the
didactic approaches to the use of digital
technologies that correspond to the
principles of "Mathematics 4.0" and enable
the specification of mechanisms for their

practical implementation in the
contemporary context of a special school.
Visualisation and modelling of
mathematical objects facilitate the

transition from formal manipulation of
symbols to meaningful identification of
relationships between quantities. In
practice, this is achieved through dynamic
models and interactive environments that
allow pupils to explore mathematical
relationships in a guided format [14].
Adapting the complexity of digital tasks

creates the Dbasis for implementing
personalised learning pathways without
isolating  pupils from the shared

educational process. In the context of
special schools, this manifests itself in the
use of digital platforms that adjust the level
of support, the pace of completion and the
presentation of tasks based on the results
of the student’s learning activities,
ensuring the steady development of
mathematical skills [15: 612]. Interactive
training is a tool for the systematic

3micT TabAnILi 2 BimoOpazkae
AUOAKTHYHI  HaIpsaMH  BUKOPHCTAHHH
nUPOBUX TEXHOAOTIH, III0 BiANIOBIiZAIOTH
IPUHIIUIIAM "MaremaTtuku 4.0" Ta
TO3BOASIIOTH KOHKPETH3YBaTU MeXaHi3MH iX
IpaKTHUYHOI peaaizamii B cydacHUX yMOBax
criertianbHOI  ITKOAM.  Bisyaaizamia #
MOIEAIOBAHHS MaTeMaTHYHHUX O00’€KTiB
3a0e3meuyroTh mepexia Big (POpMasbHOrO
olepyBaHHS CHMBOAAMU OO OCMMCAEHOTO
BUSIBAEHHS 3B’I3KiB MiXK BeanmunHaMu. Ha
IIpaKTHIIi 1Ie peasi3yeTbes dyepe3 AUHaAMIdHi
MoeAl ¥ iHTEepaKTHUBHI CepeloBHINA, SIKi
JTO3BOASIIOTH VIHIM MOCALT3KYyBaTH
MaTeMaTU4YHi 3aA€KHOCTI B KEpPOBaHOMY
dopmari [14]. Amamrarmia = CKAaTHOCTI
HU(PPOBUX 3aBOaHb CTBOPIOE OCHOBY [IAS
peaasizamii HepcoHaAiZoBaHUX  OCBITHIX
TpaekTopii 6e3  izoadIlii y4HIB  Bixg
CITiABHOT'O OCBITHBOTO ITPOIIECY. Y ITPaKTHUIII
CIIEL[iaABHOI IIKOAHW II€ IIPOSBASIETBCHA ¥
BUKOPHUCTAHHI IIU(MPPOBUX MHAATPOPM, IO
3MIiHIOIOTH  pPiBEHb  JOIOMOTH,  TEeMII
BUKOHAHH4 Ta (pOpMy IOIaHHS 3aBAaHb Ha
OCHOBI pe€3yAbTaTiB HaBYaAbHUX Oifl y4HM,
3a0e3I1eYyIoYun CTabiABHHUHI PO3BUTOK
MaTeMaTUIHUX YMiHBb [15: 612].
IHTepakTHBHE TPEHYBaHHS € iIHCTPYMEHTOM
CHCTEMHOTO dopMyBaHH4 HaBHUYOK
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development of skills through regular
practice in a digital environment with
continuous formative feedback. Formative
assessment in the "Mathematics 4.0"
framework is not focused on identifying
errors, but on tracking the dynamics of
knowledge acquisition, which allows for the
timely adjustment of the teacher’s
instructional actions and the student’s
learning trajectory.

The practical contextualisation of
mathematical knowledge enhances its
functional significance through integration
into real-life educational situations, in
particular tasks related to orientation in
time and space and the performance of
basic calculations. In such conditions,
digital technologies within the framework
of "Mathematics 4.0" are not merely an
auxiliary tool, but a methodological
mechanism for modernising mathematics
teaching in special schools, aimed at
enhancing its accessibility, effectiveness
and practical value.

The formation and development of
mathematical knowledge among pupils in
Years 5-6 of special schools, using adaptive
digital teaching tools  within the
"Mathematics 4.0" framework, should be
viewed as a methodologically guided process
of gradual mastery of mathematical content,
within which digital resources serve as a tool
for the flexible organisation of learning
activities in accordance with the individual
learning dynamics of pupils, based on an
analysis of the results of their learning
activities (Table 3).

HIASIXOM  PErYASIPHOTO  BIPABASIHHA B
OU(PPOBOMY CEPEIOBUIINI 3 IIOCTIHHUM
dopMyBaAbHUM  3BOPOTHUM  3B’d3KOM.
dopMyBaabHE  OLIHIOBAaHHA B  AOTiIli

"Maremaruku 4.0" opieHTOBaHe He Ha
dikcailliro IIOMHAOK, a Ha BiACTEKEHHS
OUHaMIiKH 3aCBO€HHS 3HaHb, III0 JO3BOASE
CBO€YACHO KOpUIyBaTH HaBYaAbHi  Aii
regarora Ta HaB4aAbHY TPa€EKTOPIIO yYHS.
[IpakTUyHa KOHTeKCTyaAizallis
MaTeMaTU4YHUX 3HaHb [IiJCHUAIOE IXHIO
dyHKIIIOHAABHY 3HAYYIIiCTh yepes
IHTerpallilo B peasbHi HaBYaABHO-KHUTTEBI
cuTyallii, 30KpeMa 3aBAaHHS, [I0B’d3aHi 3
opieHTallie:o B  Yaci, I[OpocTopi Ta
BUKOHAHHAM E€AEMEHTAPHHUX PO3PaXyHKIB.
Y Takux ymoBax IH(MPPOBiI TEXHOAOTIi y
Mexkax "MaTremMaTuKHu 4.0" € HE
JOTIOMIXKHUM 3aco00M, a MEeTOOUYHUM
MeXaHi3MOM OHOBAE€HHS HaB4YaHHA
MaTEMATHKH B  CHEIlaAbHIE  IIIKOAI,
CIIpSIMOBaHMM Ha MiABUIIEHHS  HOro
JOCTYIIHOCTI, PEe3yABTATHUBHOCTI Ta
OpPaKTUYHOI IIiIHHOCTI.
dopmyBaHHI u PO3BHUTOK
MaTeMaTUYHUX 3HaHb Y4YHIB 5-06 KaaciB
CIIeIlliaAbHOI IIIKOAM i3 3aCTOCYBaHHSM
aIarTUBHUX NU(PPOBUX 3ac0o0iB HaBYaHHS
B Mexax KoHienmii "Maremaruka 4.0"
OOLIIABHO  PO3TASiiaTH SIK  METOANYHO
KEPOBaHUH MPOLIEC ITOETAITHOIO 3aCBOEHHSI
MaTEMaTUYHOTO 3MICTy, y MeXax SKOTO
U(POBI pecypcH € iHCTPYyMEHTOM THYYKOi
opranizailii HaB4aAbHUX i BiAIIOBiAHO 10
IHOUBiAyaAbHOI AMHAMIKU HaBYaHHS YYHIB
Ha OCHOBI aHaaidy pe3yAbTaTiB iXHBOI
HaBYaABHOI JiIABHOCTI (TabA. 3).
Table 3

Methodological approaches to the formation and development of mathematical
knowledge among pupils in Years 5-6 of a special school using adaptive digital tools

Methodological Methodological content Role of adaptive digital
approach tools
Step-by-step GraduaI' increase in 'the Adjustment of pace and
development of | complexity of mathematical "
knowledge operations number of repetitions

Guided independence

Transition from support to

Adaptive prompts of varying

independent actions intensity
Variety of learning | Application of knowledge in | Generation of multi-level
scenarios varying conditions tasks
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Methodological Methodological content Role of adaptive digital
approach tools
Analysis of learning Personalised corrective
Awareness of common errors
errors feedback
Monitoring of learning | Assessment of progress over | Automated collection of
progress time results

Source: compiled by the author based on [3: 61; 8: 226-227; 9; 10: 19; 12: 235]

These methodological approaches are
implemented in contemporary special
school practice as a system of adaptive
support for mathematics learning,
consistent with the principles of
"Mathematics 4.0", in particular
personalisation and data-driven
management of the educational process.
The step-by-step acquisition of knowledge
ensures the retention of mathematical
material, as digital tools allow for the
assessment of a pupil’s readiness to
progress to the next level of complexity
based on the consistent performance of
basic arithmetic operations without
overloading them with teaching material.
Guided autonomy is achieved by gradually
reducing the volume of digital prompts as
the student moves from performing actions
by example to applying them
independently, whilst maintaining
confidence in their learning and consistent
results. The variability of learning
scenarios facilitates the transfer of
mathematical knowledge to new learning
situations, which helps to overcome rote
learning and foster flexibility in the
application of mathematical skills. In
practice, this is achieved through adaptive

tasks with variable conditions and
parameters [5: 715-716]. Error analysis in
the digital environment, within the

"Mathematics 4.0" framework, serves an
educational rather than a monitoring
function, as the student receives
personalised remedial tasks aimed at
addressing specific gaps in knowledge [4:
571]. Monitoring of learning dynamics
provides the teacher with an objective
analytical basis for making methodological
decisions, allowing them to adjust the
pace, content and complexity of learning in
accordance with  pupils’ individual
progress. In this way, adaptive digital tools

3a3HauyeHi METOOHNYHI IIiaxoau
peaai3yloThCsd B CyYacCHi  IIpakTHILi
CIIELiaABHOI IITKOAU 9K CHCTEMAa afallTUBHOL
OiATPUMKH HaB4YaHHA MaTE€MaTHKH, IO
BignoBimae npuHimnaMm "MaremaTtuku 4.0",
30KpeMa IepcoHaai3artii Ta
JaHOOPIEHTOBAHOIO VIIPAaBAIHHSA OCBITHIM
rnportecoMm. IloeramHe QopMyBaHHS 3HaHb

3abesrieqyye CTiKiCTB 3aCBOEHHS
MaTeMaTHUIHOIO MaTepiaay, OCKiABKU
udpoBi 3acobM O3BOASIOTH (PIKCyBaTH

TOTOBHICTH Y4HSI [I0 IIePEXOy Ha HACTYIITHUHI
piBEHBb CKAQMHOCTI Ha IIACTaBi CTabiABHOTO

BUKOHaHHS  0a30BHUX  OOYMCAIOBAABHHX
orrepailiii 0e3 rrepeBaHTaKeHHS HaBYaAbHUM
MaTepiasoM. Keposana CaMOCTINHICTD
JIOCATAETHCS HIASTXOM IIOCTYIIOBOTO

3MEHIIIEHHsST 00CAry IIHM(POBUX ITiIKA30K,
KOAU y4€Hb IIePEeXOIUTh Bi/l BUKOHAHHS it

3a 3pa3KoM 0 ix CaMOCTiIHHOTIO
3aCTOCYyBaHHsI, 30epiraloud  HABYAABHY
BIIEBHEHICTb 1 CTabiABHICTH pPE3yAbTATIB.
BapiaTuBHIiCTE HaBYaABHUX  CLIEHapiiB

CIIpUSE IEPEHECEHHI0 MaTeMaTHYHUX 3HaHb
y HOBI HaB4YaAbHiI cHUTyallil, III0 O03BOASE

rnogoAaTH — MeXaHiyHe  3aydyBaHHS  Ta
chopMyBaTH = THYYKICTH  3aCTOCYBaHHS
MaTeMaTH4YHuxX yMiHb. Ha mpakTuii ne

peaai3yeThbcs Uepe3 aJallTHBHI 3aBAaHHA 3i
3MIiHHUMH yMOBaMH Ta IIapaMeTpaMu [S:
715-716]. AHaai3 TOMHAOK y IIU(PPOBOMY
cepenoBullli B aoriti "Maremartuku 4.0"
BUKOHY€ HaB4YaAbHY, a HE KOHTPOABHY

PYHKILIO, OCKIABKM  V4Y€Hb  OTPHUMYE
IIepCOHAAI30BaHI  KOPEKIIifiHI  3aBaaHHS,
CIpsIMOBaHi Ha YCYHEHHd KOHKPETHUX

IporaavH y 3HaHHAX [4: 571]. MoHiTOpUHT
HaBYaAbHOI AUHaMIKU 3a0e3ledye I1e1arory
O0’'€EKTUBHY  aHAAITHYHY  OCHOBY  [AS
YXBaA€HHI METOANYIHHX pillIeHb,
[O3BOAFIOYM KOPUTYBaTH TEMII, S3MICT i
CKAQHICTbL HaB4YaHHSY  BIAINIOBIAHO [0
IHIWBIAYyaABHOIO IIPOTPECy Y4HIB. Y Takui
crioci6  amantmBHI  1mdpoBi  3acobu
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are integrated into the methodological
system of teaching mathematics in a

special school as a key element in
implementing the "Mathematics 4.0"
concept, aimed at enhancing the
effectiveness, accessibility and

sustainability of mathematical education.
The introduction of digital technologies
into mathematics teaching at a special
school within the framework of the
"Mathematics 4.0" concept is accompanied
by a range of theoretical and practical
challenges that limit their actual
educational impact [10; 15]. One of the
main issues is the formalised
interpretation of individualised learning, in
which digital tools are used as universal
instruments without taking into account
cognitive dynamics, psychophysiological
capabilities and the actual educational
needs of pupils. Under such conditions,
adaptability is reduced to minimal changes
in the complexity of tasks and does not
ensure the formation of fully-fledged
individual educational trajectories, which
contradicts the ideology of "Mathematics
4.0" as a personalised, data-driven
approach. A significant problem remains
the limited availability of high-quality
digital resources adapted to the needs of
special schools, as most digital platforms
are geared towards mainstream education
and require significant methodological
refinement. This results in the fragmented
and sporadic use of digital technologies,
dependent on the individual initiative of the
teacher and the material and technical
conditions of the educational institution
[9]. Furthermore, the problem of digital
inequality is exacerbated by unequal
access to devices, software and a stable
digital environment, which, in the context
of special schools, makes continuous

learning impossible and exacerbates
educational differentiation. A significant
limiting factor is the insufficient

methodological readiness of teachers to
work within the "Mathematics 4.0"
framework, where proficiency in digital
tools is not accompanied by a developed
understanding of their didactic role in
teaching mathematics to pupils with SEN
[10: 18]. The consequence of this is the
superficial use of technology, where the

IHTETPyIOTECSI B METOAUYHY  CHCTEMY
BHUKAQJIAHHA MaTeMaTHKH B CIelllaAbHIH
IIKOAI $SK BaXXAUBUM €AEMEHT peaai3artii
KoHrlemii "Maremartrka 4.0", cipssMoBaHUH

Ha HiIBUIICHHS PEe3yABTaTUBHOCTI,
OOCTYIITHOCTI Ta CTiHKOCTI MaTeMaTHYHOI
IMiITOTOBKH.

YrnpoBa/zKeHHS IIMPPOBUX TEXHOAOTIH Yy
HaBYaHHA MaTeEMAaTHKHU B CIIEI[iaAbHIH IITKOAL
B Mexax KoHuemnuii "Maremaruka 4.0"
CYIIPOBO/PKYETBCS KOMIIAEKCOM HayKOBO-
MIPaKTUYHUX IIPOOAEM, IO OOMEXKYIOTH ix
peaabHU ocBiTHIM edekT [10; 15]. OnHiero 3
OCHOBHHX € (popManizoBaHe TpaKTyBaHHS
iHAUBiAyaaizalii HaB4YaHHS, 34  {KOIO
mupoBi 3acobM BHKOPHUCTOBYIOTHCH HK
VHiIBepcaAbHi iHCTpyMeHTH 6e3 ypaxyBaHHs
KOTHITUBHOI JMUHAMIKH, IICUX0(i3i0AOTIIHHIX
MOXKAHUBOCTEH i peasbHHX OCBITHIX moTped
V4HIB. Y TakKux yMOBaxX aJalTHBHICTH
3BOAUTHCS 10 MiHIMaABHOI 3MiHH CKAQIHOCTI
3aBaHb i He 3abesrneyye ¢opMyBaHHS
TIOBHOITIHHUX  iHAWBIAyaABHUX  OCBIiTHIX
TPAEKTOPiH, IO CYIEPEYUTH  14EOAOTil
"Marematuku 4.0" K II€pPCOHAAI30BaHOTIO,
[naHoopieHToBaHOrO  Hmizxomy. CyTTEBOIO
IpoOAEMOIO 3aAMIIAETHCS obmexkeHa
JOCTYITHICTb SIKICHUX IH(PPOBUX PECYPCIB,
aaTrTOBaHUX [0 MOTPed CreliaabHOI IITKOAH,
OCKIABKHM OIABIICTE IIUMPPOBUX HAATHOPM
OpPi€HTOBAaHI HA MAacOBY OCBIiTYy ¥ ITOTPEOYIOTH
3HAQYHOTI'0 METOAUYHOTIO JlooITpaltoBanH4. Lle
cupuyuHdge QparMeHTapHe M ermizonuyHe
BUKOPHUCTAHHS  IIMQPPOBUX  TEXHOAOTIH,
3aAe€KHe Bi 1HAUBiAyaabHOI iHIIIATUBHU
BUNTEAd Ta MaTepiaAbHO-TEXHIYHUX YMOB
3aKAaay ocBiTH [9]. JonaTkoBo
3aTOCTPIOETHCHI mpobaema 11 poBoi
HepiBHOCTI, TIOBW3aHa 3 HEOMHAKOBUM
PiBHEM JOCTYILy OO IIPHCTPOIB, IIPOTPAMHOIO
3abe3rieyeHHa W cTabiAbHOTO IHOPOBOTO
CepeloBHINla, L0 B yMOBax CHeIliaAbHOI
IIIKOAM  YHEMOXKAHBAIOE  0Oe3lepepBHICTH
HaBYaHHS Ta IIOCHAIOE OCBITHIO
audpepeHtiialiiro. Baromum oOMexKyBaAbHUM
YUHHUKOM € HEJOCTaTHd  MeTOOUYHa
TOTOBHICTE MEAATOTIB 710 POOOTH B AOTIIl

"Marematuru 4.0", KOAH BOAOIIHHS
TP POBUMH IHCTpyMEeHTaMU He
CYIIPOBOIKYETHCH chopMOBaHUM

PO3YyMIHHAM IXHBOI [OHUAAKTUYHOI pPOAI B
HaB4aHHI MaTeMaTuku y4HiB 3 OOIT [10: 18].
Hacaigkom IILOTO € iMiTallifiHe
BUKOPHUCTAHHSI  TEXHOAOTiH, 3a  9KOro
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digital form replaces the teaching
methodology. A separate problem is the
lack of alignment between digital tools and
the current educational programmes of
special schools, as well as the absence of

clear methodological guidelines for
implementing the "Mathematics 4.0"
concept, which complicates the

assessment of learning outcomes and the
dissemination of effective practices.
Improving the effectiveness of
developing mathematical knowledge
among pupils with SEN in Years 5-6 of
special schools using digital technologies
should be carried out within the
framework of the "Mathematics 4.0"
concept, which provides for personalised
and adaptive management of the
educational process based on learning
data. It is recommended that digital tools
be integrated into the learning structure
as a methodologically sound instrument
for the step-by-step development of
knowledge, with a clear distinction
between their functions at the stages of
explanation, practice and consolidation of
the learning material. The use of digital
platforms for the continuous monitoring of
individual learning dynamics, with
subsequent adjustment of the pace and
complexity of tasks, is practically effective,
ensuring that educational requirements
are aligned with  pupils’ actual
capabilities. Formative assessment should
be used as a means of supporting
motivation and awareness of learning
progress, avoiding the dominance of the
monitoring function of digital tools. An
important recommendation is to combine
digital and traditional pedagogical
approaches, whereby technology
complements rather than replaces the
teacher’s role, preserving their leading role
in the meaningful organisation of learning
and the psychological and pedagogical
support of students. A necessary
condition for improving the effectiveness
of digital learning is targeted
methodological training of teachers to
work within the "Mathematics 4.0"
framework, in particular the development
of skills to design adaptive learning
scenarios and interpret the results of
digital monitoring. Under such conditions,

mucgpoBa ¢GopMa IIAMIHSIE HaABYAABHY
MeTomuKy. OKpeMy IIpoOA€My CTaHOBHUTH
HEY3TO/KEHICTh IU(pPoBUX 3acobiB i3
YUHHUMH OCBITHIMU mporpamMmamMu
CIIEI[iaAbHOI ITKOAM Ta BIACYTHICTH YiTKHUX
MEeTOOMYHUX OpieHTHPIB peaaizaitii
KOHIIEITITi1 "MaTteMmaTuKka 4.0", 1110

YCKAQOIHIOE OLIiHIOBaHHH pe3yABTaTI/IBHOCTi

HaBYaHHdA ¥ [OIIMpPEHHs e(QEeKTUBHUX
IIPaKTHK.
[TigBuIeHHS pPe3yAbTaTUBHOCTI

dopMyBaHHA MaTeMaTHYHUX 3HAHb VIHIB
3 OOIIl 5-6 KaaciB cCIelliaAbHOI IITKOAH
3acobaMu ITUPPOBUX TEXHOAOTIH AOIIABHO

3mifCHIOBATH B MexKax KOHIIEITITil
"MaremaTuka 4.0", 1mo niepenbayae
mepcoHaAizoBaHe % amanTUuBHE

yIIpaBAiHHY OCBIiTHIM IIpPOIleCOM Ha OCHOBI
HaBYaAbHUX gaHux. LudpoBi 3acobu
PEKOMEHI0BAHO iHTErpyBaTH y CTPYKTYPY
HaBYaHHA K METOAWYHO OOIPYHTOBaHUU

IHCTpYMEHT IloeTanmHoro (QOopMyBaHHS
3HaHb, i3 YITKHM pPO3MEXyBaHHAM IXHIX
dyHKILH Ha eTarax [IOSICHEHH,

TPEeHyBaHHS Ta 3aKPIilIA€HHS HaBYaAbBHOTO
Matepiaay. IIpakTudyHO e(QEKTUBHHUM €
BUKOPHUCTAHHA IUQPPOBUX NAATHOPM IAS
IIOCTiHOTO MOHITOPHHIY IHAWBIAyaAbHOI
HaBYaAbHOI [AWHaMIiKU 3 IIOJAABIIOIO
KOPEKIIi€I0 TeMITy ¥ CKAQIHOCTI 3aBIaHb,
o 3abe3redye y3TOAKEeHHs HaBYaAbHHUX

BHUMOI' i3 pe€aAbHHMH MOXKAHUBOCTSIMHU
V4HIB. dopmyBasbHE OILIiHIOBaHHH
JOLIIABHO 3aCTOCOBYyBaTH  gK  3acib

OiATPUMKHU MOTHUBALlii Ta yCBiIOMAEHHS
HaBYaAbHOTO IIporpecy, YHHUKAaIO4H
MOMiHYBaHHSI KOHTPOAIOBAABHOI (PYHKITIT
nuppoBUX  iHCTPyMEHTIB. BaskanuBoro
PEKOMEeHAlIli€l0 € TTIOEAHAHHS TUPPOBUX i
TpagULiHHUX MeHaroTiYHUX IIiAXO0MiB, 3a
dKOTO TeXHOoAOrii [JOIOBHIOIOTH, a He
3aMIiHIOIOTH IISIABHICTB YUUTEAS,
30epiraroun HOro TIIPOBiAHY POAb V
CMHCAOBIi#i opranisamii HaBYaHHA Ta
IICHUXOAOTO-IIeJaTOTiYHOMY CYIIPOBO/i
yuHiB. HeoOXigHOI0 yMOBOIO ITiIBUIIIEHHS
PEe3yABTATUBHOCTI IIN(PPOBOr0 HABYAHHS €
IineclipsgMOBaHa METOAWYHA MiArOTOBKA
IIegaroriB I10 pobotu B AOTIITi
"Marematuku 4.0", 30KpeMa pPO3BHUTOK
YMiHb IIPOEKTYBATH agallTUBHI HaBYaAbHi
cueHapii Ta IHTepIpeTyBaTU pPe3yAbTaTH
IU(PPOBOro MOHITOPUHTY. 3a TaKUX yMOB
U(PPOBI TEXHOAOTII CIIPULAIOTHL HE AHIIIE
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digital technologies contribute not only to
improving the quality of mathematical
education but also to the formation of a
sustainable learning experience for pupils
in special schools.

Conclusions and research
perspectives. The study found that the
"Mathematics 4.0" concept forms a
comprehensive scientific and

methodological basis for updating the

process of teaching mathematics in
special schools, within which digital
technologies serve as a tool for

personalised and adaptive management of
the learning activities of pupils with SEN.
It has been established that the didactic
and methodological potential of digital
tools is realised only if they are integrated
into a phased model of mathematical
knowledge development, focused on
individual learning dynamics, formative
assessment and guided student
autonomy. It has been revealed that the
main scientific and practical challenges in
the implementation of digital technologies
in special mathematics education are the
formalised interpretation of individualised
learning, limited availability of adapted
digital resources, the existence of the
digital divide, teachers’ insufficient
methodological readiness to work within
the "Mathematics 4.0" framework, and the
lack of alignment between digital tools and
current educational programmes. The
combination of these problems limits the
transformative potential of digitalisation
and results in the fragmented nature of its
practical implementation. It is argued that
improving the effectiveness of
mathematical knowledge  acquisition
among pupils in Years 5-6 of a special
school is possible provided there is a
holistic implementation of the principles
of "Mathematics 4.0", in particular
personalisation, adaptability and data-
driven pedagogical decision-making, as
well as the preservation of the teacher’s
leading role in organising and providing
meaningful guidance throughout the
educational process.

Prospects for further research relate to
the empirical evaluation of the
effectiveness of "Mathematics 4.0" models
in special schools, the development of

i ABUIIIEHHIO SIKOCTI MaTeMaTHYHOI
IiATOTOBKH, a ¥ (popMyBaHHIO CTiHKOro
HaBYaABHOTO [IOCBily y4YHIB crHeliaAsbHOI
IIIKOAH.

BHCHOBKH Ta INEepCNEeKTHBH
AOCAimzKeHBb. Y TIPOIECi [AOCAIIKEHHS
BCTaHOBAEHO, 1110 KOHIIETIITisd
"MaremaTuka 4.0" d¢opmye 1iaicHY

HayKOBO-METOANWYHY OCHOBY OHOBAEHHS
IpolleCy BHUKAQNAHHA MaTeMaTHKH B
CIIelliaAbHIHM IIKOAI, Y MeKaxX Kol g poBi
TEXHOAOTII € IHCTPYMEHTOM
II€PCOHAaAi30BaHOTIO 178 alalITUBHOTO
yIpaBAiHHE  HaBYaAbHOIO  [OiSIABHICTIO
V4HIB 3 OOII. 3’sascoBaHoO, 110
AUNAKTUYHUN 1 METOOWYHUM IOTeHIliaa
U(PPOBUX 3aCO0iB peani3yeThbCcs AUIIIE 3a
YyMOBH ix iHTerparii B IloeTanHy MOJAEAb
dopMyBaHHH MaTeMaTU4YHUX  3HaHb,
Opi€eHTOBaHY Ha IHAWBIAyaAbHY HaBUYaABHY
AUHaMiKy, (popMyBaAbHE OIIiHIOBAHHS Ta
KEepoBaHy caMOCTiHHICTh yUHiB. BusBAeHO,
110 OCHOBHUMHU HAaYKOBO-IIPAKTUYHUMHU
npobAeMaMU BIIPOBAKEHHS ITU(PPOBUX
TEXHOAOTIH y cHeliaspHiIi MaTeMaTHU4HIH

OCBiTIi € QopMasizoBaHe TpPaKTyBaHHS
iHgUBiAyaaizalii HaB4YaHHS, oOMeXkeHa
OOCTYIHICTh  a[alToOBaHUX  IHU(PPOBUX
pecypcis, HadgdBHICTB mudpoBoi
HEPiBHOCTI, HeIoCTaTHI METOAUYHA

TOTOBHICTH II€AroriB 0 POOOTH B AOTIIIi

"MaremaTuku 4.0" Ta HEY3TOIXKEHICTH
nU(PPOBUX IHCTPYMEHTIB i3 YHHHHUMHU
OCBiTHIMH IIporpaMaMH. CyKyIIHICTB
3a3HaYeHUX npobaeMm obMexKye
TpaHcopMalliiHUH OTEeHIliaA
nudposizartii " 3YMOBAIOE
dparmMeHTapHICTD ii IIPaKTHUYHOI
peaaizanrrii. OOrpyHTOBaHO, 1110
OiABUIIIEHHS pPe3yABTaTUBHOCTI

dopMyBaHHS MaTeMaTHYHUX 3HAHb YYHIB
5-6 KAACiB CIIEIiaAbHOI IITKOAN MOXKAWBE 3a
YMOBH IIiAICHOTO BIIPOBaIXKEHHI
npuHnunie "Marematuku 4.0", 30KpeMa
mepcoHaaizartii, aJarTUBHOCTI Ta
[OaHOOPi€EHTOBAHOTO OPpUHRHATTI
IIeIarorivHuX pillleHs, a TaKOXK
30epeskeHHsI ITPOBiAHOI poal BUUTEAS B
oprasiszaiiii Ta CMHCAOBOMY CYyIIPOBOI
OCBITHBOTO ITPOIIECY.

[TlepcieKTUBU MOMAABIINX JOCAIIKEHB
IIOB’I3aHi 3 EeMIIIPUYHUM OIliHIOBaHHSM
edexkTUBHOCTI Mozeaeti "MarematTuku 4.0"
y CIeliaAbHiH IIKOAiI, pPO3pPOOAECHHAM
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criteria for measuring learning dynamics, | KpuTepiiB = BUMipIOBaHHS  HaBYaAbHOL
the creation of standardised adaptive | TuHamiky, CTBOPEHHSIM
digital resources, and the study of their | cranmapTuzoBanux aIanTUBHUX
long-term impact on the academic | 1UdPOBHUX pecypciB i BUBYEHHSIM iXHHOTO
achievement and educational integration | JOBroCTpOKOBOTO BIIAUBY Ha HaBYaAbHY
of pupils with SEN. YCHIIIHICTD Ta OCBITHIO iHTETpallilo YYHiB 3
OOII.
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FAIRY-TALE THERAPY AS A PSYCHOLOGICAL AND PEDAGOGICAL METHOD
IN WORKING WITH SOCIALLY EXCLUDED YOUTH, PUPILS WITH SPECIAL
NEEDS

0. V. Voznyuk*, O. A. Miroshnychenko*

The widespread use of fairy-tale materials in the educational process and psychocorrectional work
stems from the imperatives of the new post-non-classical scientific paradigm, which is implemented
in uniting the scientific and mythological worldviews, when, on the one hand, there is a need for
theoretical interpretation of mythological ideas of humanity, and on the other hand, there is a need
for using the mythological knowledge and metaphorical forms of their representation in scientific
searches. Under such conditions, the fairy-tale-metaphorical resource of human development finds
actualization in modern psychological and pedagogical science, which studies the peculiarities of
children’s perception and understanding of fairy-tale content, which is considered as a means of
upbringing, a special source of the formation of aesthetic feelings as well as a psychotherapeutic tool
for solving many problems of children with special educational needs and the socially excluded youth.

Accordingly, the article outlines the main aspects of the fairy-tale not only as a developmental and
educational, but also as a correctional and psychotherapeutic means of influencing children and
youth.

It has been shown that the therapeutic effect of fairy-tale material largely stems from the effects of
functional asymmetry of the hemispheres of the human brain when the right hemisphere functions
mainly at the level of unconscious mental mechanisms. Thus, many problems of children with special
educational needs and socially excluded youth are connected with the activity of these mental
mechanisms and, at the psychotherapeutic level, acquire the status of psychiatric problems
associated with fundamental psychotherapeutic phenomenon — the failure to react with the
appropriate emotion to positive or negative events. Fairy tales and psychotherapeutic stories appeal
to the right-hemisphere aspect of the psyche of children and youth, which realizes their
psychotherapeutic effect, bringing many problems to the surface of the conscious activity of the
psyche.

Keywords: fairy-tale, educational resource of a fairy-tale, fairy-tale as a means of upbringing,
therapeutic resource of a fairy tale, concept of functional asymmetry of the cerebral hemispheres,
diplasty, children with special educational needs, the socially excluded youth.
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KA3KOTEPAIIISI SIK IICHXOAOT'O-IIEAJATOTTYHHN METO/ Y POBOTI 3
COLIIAABHO BHKAIOYEHOIO MOAOAAOXO, YYHSIMH 3 OCOBAUBHMH
IIOTPEBAMH

O. B. Bo3HI0OK, O. A. MipOIIHHYEHKO

ITupore 3acmocy8aHHsL KA3KOBUX MAMEPIAI8 8 OCBIMHbOMY NPOUECl BUNIUBAE 13 IMNEpamusie
HO80i nocmHeKknacuuHol Haykogoi napaduzmu, U0 peanizyemvcsi Y NOEOHAHHI HAYK08020 ma
MIGPOI02TUHO20 CEIMOPO3YMIHHSL, KOAU, 3 00H020 OOKY, 8USBNSIEMBCS HEOOXIOHICMb Y MmeopemuuHiil
iHmepnpemauyii MighON02IUHUX YSI81EeHb AH0CMBA, A 3 THUL020, — BUKOPUCMAHHSL Y HAYKOBUX NOUWLYKAX
MIONO2IUHUX 3HAHL Mma memagopuuHux ¢opm ix penpezeHmauii. 3a markux Ymos, KaA3KO8O-
MmemagopuuHulli pecypc po3sumKy JAOOUHU 3HAXOOUMb AKMYANI3AUI0 Y CYUACHIU NCUX0J1020-
neodazo2iuHill Hayyi, U40 susuae ocobugocmi cnpuiliHammsi i po3yMiHHs OimbMU KA3KO8020 3Micmy,
AKUT po321510aembCest IK 3acib 8UX08AHHSL, 0cobUBE 0XKEPENO POPMYBAHHSL eCMemuyHUX nouymmis,
a makox sk ncuxomepanesmuuHuill HCmpymeHm OAsl eupiuleHHst bazambox npobnem oimeil 3
0cobUBUMU OCBIMHIMU nompebamu ma COYIaNbHO i301608aAHOT MOAOOL.

BidnogidHo Yy cmammi OKpecirormbsbCst 207108HI ACNeKMuU KO3KU He MINbKU SIK PO38UBATLHO-
8UX08HO020, ane Ui KOpeKUlliHo-mepanesmuuHozo 3acoby enaiuegy Ha oimeti i MO00b.

INokazaro, wo mepanesmuuHa 0ist KA3K08020 MAMePIANY 3HAUHOK MIPOI0 3YMO8IeHA eheKxmamu
pyYHKYIOHANbHOT acumempii NiBKY/lb 20/108H020 MO3KY JIOOUHU, KOU Npasa Niekyas pYHKUIOHYE
nepesaxxHo HA PiBHI HEeYCBIOOMAEHUX NCUXIUHUX mMexaHizmig. Taxum uuHom, bazamo npobrem dimetl
3 0cobausUMU OCBIMHIMU nompebamu ma COYIaNIbHO 1301b08AHOL MOS00L N0 A3AHL 3 OLSLIbHICIIIO YUX
NCUXMHUX MEXAHI3MI8 | HA ncuxomepanesmuuHoMmy pieHi Habysaromb cmamycy NCUXiAmpuuHux
npobnem, nog’s3aHUX i3  (PYHOAMEHMANIbHUM  NCUXOMEPANe8MuuHuUM  (PeHOMEeHOM  —
Hegiopeazy8aHHAM SIK HECNPOMOIHICMIO 8I0N0BIOHOI emoyii peazyeamu HA NO3UMUEHL UL HE2AMUEGHI
nodii. Kasku ma ncuxomepaneemuuHi ONo8i0aHHS 38epmaromecsi 00 NPaA8ONi8KYLbHOI CMOPOHU
ncuxiku oimeiti ma Mon00i, siKa peasizye ix ncuxomepanesmuuHuil egpexm, sueodsiuu bazamo
npobiem Ha No8epxHIo c8I00OMOI O TbHOCMI NCUXIKU.

Knrwuoei cnoea: uapisHa KasKka, KAska siK 3acid 8UX0BAHHSL, mepanesmuuHull pecypc Kasku,
KOHUenyisi pYHKYIOHANTbHOL acumempii nigKYlb 2071081020 MO3KY, ounaacmis, 0imu 3 0coonusuUMU
oceimHimMu nompebamu, CoOyianbHO 1301b08AHA MO00b.

Introduction of the issue. In today's exclusion" are associated with the 40s of
complex socio-economic conditions, the the twentieth century. The term itself
issue of comprehensive education and appeared in French sociology in the
development of the human personality as 1960s. In Ukraine, in 2002, within the
the highest value of society is particularly framework of poverty research this term
acute. In this context, one should not and the phenomena it reflects became the
underestimate the importance of beauty object of scientific research.
and harmony, that is, the aesthetic Social exclusion is interpreted as the
qualities of organizing people's lives and removal of individuals or social groups
livelihoods. Modern scientists distinguish from the social structure of society and
the spiritual and sanogenic function of social processes, the creation of
beauty: this means that beauty can help conditions that do not allow these
preserve and maintain the health of a individuals or groups to play a significant
person and society. At the same time, the role in society; a socially excluded person
number of young people with special is an object of social work who, due to
educational needs who require economic, political, religious, social,
psychological and pedagogical assistance psychological and medical barriers, has
at a high professional level is growing [6]. completely or partially lost ties with
Therefore, there is an urgent need to find society (A. Savitskaya [9]).
new ways of working with people with The definition of the concept of social
special educational needs, which include exclusion, the analysis of its forms and
socially excluded youth. causes, the grounding of various

The first attempts to explain the methodological approaches to the study of
essence of the concept of "social social exclusion are contained in the
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works of many scientists — both Ukrainian
and foreign [7-9; 12; 21; 23; 26], who
study such aspects as the problem of
unequal access to education, inequality
(regarding remuneration) in the
professional/labor sphere, the process of
destruction of social ties, the factors and

mechanisms that  prevent social
polarization.
It should be noted that

psychocorrection in working with socially
excluded youth presupposes certain ways
of using art therapeutic forms, methods
and techniques in pedagogical practice. A
unique method of solving these problems
is the method of fairy tale therapy [5].

Current state of the issue. Under such
conditions, the fairy-tale-metaphorical
resource of human development is
extremely actual in modern psychological
and pedagogical science, which studies the
peculiarities of children's perception and
understanding of fairy-tale content, which
is considered as a means of upbringing, a
special source of formation of aesthetic
feelings. A significant number of scientific
papers are devoted to the methodology of
studying fairy tales. Modern authors study
the influence of fairy tales on children’s
speech development, as well as they use
fairy-tales in speech therapy work,
psychocorrectional work, in studying the
peculiarities of fairy tales’ influencing the
mental sphere of the preschooler's
personality [3]. The study of folk art, in
particular fairy tales, is associated with the
famous names of Ukrainian researchers —
O. Potebnia, M. Dragomanov, M. Sumtsov,
I. Manzhura, I. Franko, I. Rudchenko,
V. Hnatyuk and others. Many researchers
have used the fairy-tales as a means of
upbringing. Among them are the classics of
pedagogy and modern teacher-
methodologists: K. Ushinsky,
V. Sukhomlynsky, M. Stelmakhovich,
S. Rusova, I. Bekh, A. Bogush and others
[11]. The fairy-tale as a means of
development and upbringing of children is
widely used in Ukraine [2; 4; 6; 10] and
abroad [13; 16; 22; 24; 29].

The fairy-tale is considered to be not only
a developmental and upbringing, but also
an effective correctional and therapeutic
tool [1; 14; 15; 17; 18; 20; 27; 28].
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Aim of the research. Accordingly, the
purpose of the article is to outline the main
aspects of the fairy-tale as not only a
developmental, upbringing, but as
correctional, and therapeutic means of
influencing children and youth with special
educational needs, the socially excluded
youth.

Research methods. Among the
methods used in the interdisciplinary study
were not only the methods of theoretical
analysis of the problem field, but also the
applied tools have been used — the concept
of functional asymmetry of the human
cerebral hemispheres, as well as the
therapeutic tools for the wuse of art
technologies in the process of correcting the
mental profile of children.

Results and discussion.

Historical background of the
phenomenon of a fairy-tale

In a historical context, we can talk
about using a fairy-tale as an access code
not only to the cultural and historical
background of humanity, but also to a
person’s emotional mechanisms
concerning mastering social reality,
which can be illustrated by the "law of
emotional reality of fantasy', which
indicates that any emotion caused by
both real and unreal events/objects is
real. Thus, despite the events that occur
in a fairy-tale, the basis of its influence on
the child is a real emotion (L. Vygotsky)
[5].

An important stage in the development
of the teaching about fairy-tales, myths in
the psychological aspect are connected
with the works of S. Freud, K.-G. Jung
and their followers. One of the first to
discover and study the symbolic nature of
a fairy-tale was S. Freud. According to
him, fairy-tales and myths, as well as
dreams, are the result of neurotic
symptoms, a person’s attempts to get rid
of the tension that arises in the case of
limiting his/her desire to satisfy own
needs. The scientist noted that the
prerogative of reading fairy-tales belongs
to the child, while an adult must
understand the negative effect by
perceiving fairy-tales, which are an
illusion that can only cause regression
and fear. A different opinion was held by
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C.-G. Jung, who believed that since fairy-
tales reflect the problems of the being at
all stages of the development of human
society, their analysis makes it possible to
explore the anatomy of the human
psyche, the basic components of which
are archetypes. Valuable for us is the
statement that it is in myths and fairy-
tales, as well as in dreams, that the
human soul tells its own story.

So, from the point of view of Jungian
analytical psychology, everything that
happens in a fairy-tale is an intrapersonal
psychological process, in which all
elements (heroes, objects, events)
represent different aspects of the
personality. Heroes of fairy-tales in this
case are often the embodiment of
archetypes, and the psychological
interpretation of a fairy tale consists in
considering all fairy-tale characters,
events, places and symbols as internal
unconscious feelings, impulses,
experiences and aspirations of a person.

In general, we can talk about a large
number of scientists, including
educationalists, who have devoted their
research to the fairy-tale as the basis of a
symbolic and mythological reflection of
reality by a person and humanity in
general.

One of the first to revive the
professional interest of teachers in the
fairy-tale was Vasyl Sukhomlynsky, who
paid considerable attention to the use of
the fairy-tale in working with children.
V. Sukhomlynsky’s "School of Joy" is well
known, in which the Fairy-Tale Room, the
Island of Wonders, the Corner of Dreams
and the Magical School under the Blue
Sky successfully operated, where new
pedagogical ideas were born and
implemented.

A feature of the use of fairy-tales in the
educational system of the outstanding
pedagogue is its harmonious and natural
use in the process of daily teaching and
upbringing of pupils. At the same time,
according to V. Sukhomlynsky, a fairy-
tale is an active creative process that
covers all spheres of the child’s spiritual
life.

In general, the research of many
scientists formed the basis of modern
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effective methods of diagnosis, correction
and development of personality using
fairy-tales.

Upbringing resources of fairy-tales

As Vasyl Sukhomlinsky wrote, "a fairy-
tale is a seed from which a child's
emotional assessment of life phenomena
grows" [11]. A fairy-tale is primarily used
in the educational process as a means of
developing child's personality and
cultivating certain social/universal
values that are formed in a child at the
level of socio-psychological attitudes and

settings.
With the help of a fairy-tale, the
vocabulary is expanded, the child's

thinking and speech are developed. The
child learns to ask questions, answer
them, build a phrase, a sentence, and
later — a whole dialogue. Thus, through a
fairy-tale, a child develops in
comprehending the language. When
reading a fairy-tale, one can find sayings
and proverbs that help to understand the
meaning of a fairy-tale and develop child's
ability to perceive the polysemy of a word,
its deep character.

In addition, fairy-tales provide a child
with a positive upbringing influence,
prepare to distinguish between courage
and cowardice, truth and lies, intelligence
and stupidity. Thus, the intrinsic value of
fairy-tales lies in their impact on the
multifaceted development of personality.
The texts instill in a child the confidence
in the triumph of truth, the victory of good
over evil. Temporary failures of positive
fairy-tale’s characters are the norm, and
after that, as a rule, the joy comes as a
result of common efforts of positive fairy-
tale’s characters.

The developmental and upbringing
functions of fairy-tales can be focused on
several aspects.

1. The child's personal participation in
fairy-tale events, when the characters and
events unfold around the child's life,
interests and personality.

2. An individual approach, when
personalized fairy-tales can be developed
to teach the child certain patterns of

action in the real world, when, for
example, if the child refuses to eat
vegetables, the story can include
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explanations of the benefits of vegetables,
emphasizing how important they are for
growing strong and healthy.

3. Emotional correction of behavior,
when fairy-tales can solve child’s specific
psycho-emotional problems.

4. Fairy-tales act as an incentive for
independent reading, which improves the
child's language skills.

S. Fairy-tales can be the means of
developing the child's creativity and
imagination, when the fairy-tale acts as a
means of improving writing and
storytelling skills.

6. Fairy-tales can convey certain moral
messages and values that are important
to the child, which helps to form it’s
strong ethical foundation.

7. The socializing potential of fairy-
tales is important, when fairy-tales can
create emotional ties between children
and adults. This can be especially
valuable for teachers, parents, or mentors
who want to establish a deeper emotional
connection with children including the
children with special educational needs.

8. Fairy-tales can be the means to
develop a child's critical thinking and
problem-solving skills.

9. Fairy-tales serve to enhance a child's
self-esteem, when the child can perceive
itself as a hero or heroine, which can
increase a child's self-esteem and self-
confidence, encouraging to overcome real-
life challenges [5; 30].

Therapeutic/psychocorrectional
aspects of fairy-tales

Fairy-tale therapy is one of the varieties
of art therapy, which involves high-quality
professional training of specialists in the
field of special and inclusive education.
The use of fairy-tale therapy allows one to
directly influence the emotional and
sensory sphere of the personality, change
behavior patterns, and actualize hidden
resource capacities in difficult life
situations. The effectiveness of using the
fairy-tale therapy methods involves
mastering it at a professional level, which
requires the training of qualified teachers
who are able to assist the personality in
its formation, development, and self-
realization, effectively interact with the
client in order to provide him/her with
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assistance, promptly respond to the
client's requests, and improve their
qualifications in conditions of rapid socio-
economic changes.

In this context we can mention the
workshop "Fairytale Therapy: Advanced
Course" [5] that provides for in-depth
mastery of fairy-tale therapy in the
following extremely important and
relevant areas:

1) Stages of immersion in working with
a fairy-tale. Creating a fairy-tale playing
environment for children.

2) "Special effects" that help enhance
the healing power of a fairy-tale;
performing diagnostics using the fairy-
tale therapy methods.

3) The "Hero’s Path" technique.

4) Features of a fairy-tale for working
with psychosomatic diseases.

S5) Fairy-tale therapy as a way to create
the children’s intention to recover.

6) A fairy-tale as a means of correcting
undesirable behavior in children.

7) Features of writing a fairy-tale for
working with stress and fears.

8) A fairy-tale as a tool for working with
loneliness.

9) Methods of fairy-tale therapy in
working with the issue of self-sabotage.

10) Working with texts in the process of
psychotherapy and psychocorrection of
crisis states.

11) Using ready-made fairy-tales and
the specifics of writing corrective and
therapeutic fairy-tales for children and
youth in a situation of grief.

12) Psychocorrectional fairy-tales for
working with child-parent relationships;
fairy-tales for finding solutions.

13) A fairy-tale as a way of modeling
the future (for forming changes in life or
getting out of a difficult situation).

14) Fairy-tale therapy as an
opportunity for self-identification (in the
profession, preferences, desires, etc.).

Thus, the methods of socio-pedagogical
correction presupposing using fairy-tales
as an art-technological tool is considered
the most successful and effective when
working with children’s emotional and
behavioral disorders. Fairy-tales enable
the child to overcome its fears, anxiety, as
well as to correct negative traits. Fairy-
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tales also help children learn generally
accepted moral and ethical norms and
teach socially acceptable ways to express
their own emotions [1].

Therapeutic fairy tales can be
differentiated due to the following issues:
"1) Fairy tales for fearful children; 2) Fairy
tales for aggressive children; 3) Fairy tales
for hyperactive children; 4) Fairy tales
focused on the settlement of family
relations (for example, parental divorce,
etc.); 5) Fairy tales focused on coping with
difficulties in socialization; 6) Fairy tales
aimed at preventing neurotic disorders;
7) Fairy tales aimed at supporting a child
facing death; 8) Fairy tale aimed at solving
problems with self-esteem; 9) Fairy tales
for children of war" [18; 27].

The appeal of fairy tales for the
correction of fears and anxiety, lies, first
of all, in the naturalness and genuine
character of the plot line. In a figurative
form, the child can experience the
problems that all humanity has gone
through (separation from parents, the
problem of choice, injustice, etc.). The
most important thing is that in a fairy-
tale, evil is always punished, but even
from bad deeds one can learn a good
lesson [20; 28].

There are several methods of working

with a fairy-tale: telling, rewriting,
composing new fairy-tales, their
analyzing, role-playing, drawing or

making characters on their basis.
Children, as a rule, cannot talk about
their fears that underlie anxiety. In the
process of discussing a fairy-tale and
working with it through drawing or
making characters, while reviving their
fear and playing with it, the child
unconsciously understands that it can
manage its fear itself. The child can be
proposed to compose a story about its fear
thus acting the fear out. After this the
"fear" dolls or “fear” drawings can be
destroyed. However, there are situations
when the child has become friends with
its doll, and the child does not want to
part with the doll. Usually, this means
that the original fear that formed the
anxiety no longer scares the child.
Fairy-tales being an art technology for
correcting anxiety, fears, and self-doubt
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are also used in working with adults being
the important factors for the correction of
children’s psychic problems. A fairy-tale
can create a special, magical atmosphere
thus calming and setting child’s mood for
the positive victorious behavior, helping
fight fears and other problems. Thanks to
this, children reveal their potential
personality, they feel protected, confident,
and comfortable.

Each "magical" fairy-tale is
heterogeneous and consists of several
interconnected parts.

The first part — the beginning of the
fairy-tale — introduces the listeners to the
plot, the main theme, and prepares them
for further events. This is an introductory
part revealing the main problem
highlighted in the fairy-tale and preparing
the listener to answer what the listener
can learn from this fairy-tale and what it
can teach.

The main part — the development of the
plot — plays a practical role. It reflects the
position of the protagonist. It fully reveals:

1) problems that the fairy-tale’s
protagonist has to solve;

2) a means (most often it is a fairy-tale
assistant) that helps the protagonist of
the fairy-tale to cope with the difficulties
that arise, and achieve the goal;

3) the attitude of the protagonist to
himself/herself, his/her self-esteem;
attitude to the world and to those fairy-
tale’s characters who surround the main
character.

From this part of the fairy-tales it is
very important to draw a conclusion, to
understand and realize the main
problems and difficulties of the
protagonist, the mistakes he/she made,
so that, when dealing with similar
situations in real life, if possible, not to
make the same mistakes. In children who
are just starting to learn life,
understanding these problems occurs
more at a subconscious level, while in
adults it is mostly conscious.

The final component of each fairy-tale
is the resolution of the problem/conflict
arising in the second part. In it, the
protagonist overcomes all difficulties, is
rewarded by fate for the good he/she has
created, and evil, which is necessarily
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present in every fairy-tale, turns out to be
defeated and punished [15; 17].

Thus, the end of the fairy-tale is the
most important.

At large, each fairy-tale is a set of
structural elements that help to
implement its main functions and achieve
the set goal. When working with fairy-
tales, it is possible to use various forms of
presenting the material (telling and
composing the fairy-tale, drawing and
modeling its characters, using image
therapy as well as presenting fairy tales
using different social roles, etc.), that is, it
is important to use fairy-tale tools in a
harmonious complex [14].

In acting out scenes from a fairy-tale,
which are often loved by younger
children, the participants tend to identify
themselves with various characters of
fairy-tales thus reincarnate these
characters in a magical environment of
the fairy-tale. The teacher can use a
number of accessories (cloaks, crowns,
hats, toy swords, baskets, scarves, fans,
jewelry, fabrics, etc.) so that children,
while dressing in front of a mirror,
"assemble" the necessary images. By
changing the image, the teacher can
change the character, behavior and
communication style of the training
participants, encourage them to overcome
their own fears, anxiety, and negative
attitudes [19].

In this context, we can cite many fairy-
tales (psychotherapeutic stories) that tell
of events indirectly alleviating many
children’s problems, for example the
problem of enuresis which make children
to be excluded persons (refer to The Story
of the Baby Elephant on Fire [25]).

Conclusions and research
perspectives. 1. The fairy-tale is
analyzed not only as a developmental,
educational but also as a correctional and
therapeutic tool for children with special
educational needs and for the excluded
youth.

2. The therapeutic effect of fairy-tale
material largely stems from the concept of
functional asymmetry of the hemispheres
of the human brain. The right hemisphere
is responsible for the direct figurative-
metaphorical, emotional-expressive
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perception of reality by a person of the
external world, when this perception is
realized mainly at the level of unconscious
mental mechanisms [3]. Accordingly,
many problems of children with special
educational needs and the excluded
youth in this case, are closely connected
with the activity of these mental
mechanisms and, at the
psychotherapeutic level, acquire the
status of psychiatric problems associated
with fundamental psychotherapeutic
phenomenon - the failure to react with the
appropriate emotion to positive or
negative events (failure to react
adequately to social interactions may
appear as disregard for other people's
feelings and behavior thus developing in
persons the distorted picture of the
world), with the inability of a person to
realize and express these problems. Fairy-
tales (psychotherapeutic stories) appeal
specifically to the right-hemisphere
aspect of the psyche of children and
young people, which realizes their
psychotherapeutic effect, bringing many
problems to the surface of the conscious
activity of the psyche.

3.0n the other hand, fairy-tale
material can express a paradoxical-
mystical, miraculous aspect of reality,
realizing a paradoxical-polysemantic,
creative context of mental activity,
enabling the children with special

educational needs and the excluded
youth to solve many life problems that
arise from the inability to connect

opposite mental states (refer to
phenomenon of "the cognitive
dissonance"). But it is precisely the
process of such a wunification that

constitutes the fundamental ability of a
person as a representative of Homo
sapiens — diplasty — the ability to integrate
in one behavioral/mental context
opposite and mutually exclusive images,
objects, thoughts, states.

The perspectives of the study are
related to the need to research the
psychotherapeutic effect of paradoxical
content of fairy-tale material on correction
of problematic conditions of children with
special educational needs and the
excluded youth.
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This article examines the application of computer technologies in the educational process, which is
intended to become a tool for ensuring the success of the New School. Computer technologies are
considered as a systemic object that includes fundamental and essential categories: purpose,
methodological foundations, content, forms, methods, and outcomes. Computer technologies create
conditions not only for realizing opportunities for all participants in the pedagogical process but also
significantly contribute to the expansion of their professional skills and competencies.

The application of computer technologies is driven by the necessity to prepare a new generation of
learners at various educational levels who can effectively function in a digital environment, analyze
their level of digital competence, identify the skills and knowledge necessary for successful
performance in the context of digital transformation of education, and continuously seek ways to
improve their digital literacy.

The aim of this article is to outline and substantiate the conceptual foundations and practical tools
for the implementation of computer technologies within the modern education system. Enhancing the
quality of educational activities should be achieved through the adoption of educational technologies
focused on solving creative problems and developing relevant pedagogical experience for both learners
and educators.

Accordingly, this article explores the features of applying computer technologies in educational
institutions, their advantages, and challenges. Computer technologies are viewed as a means by
which humans master the material world through socially organized activity, which includes three
components: informational (scientific principles and justifications), material (tools and instruments),
and social (professionals possessing the required skills).

The effectiveness and impact of computer technologies in educational activities depend not only on
their technical capabilities but also on human interaction, organizational integration, and the skills of
educators who implement and manage them. The specificity of applying computer technologies in
educational institutions lies in the fact that educational tasks are executed more efficiently through
computer technologies; computer technologies involve the design of the educational process, defining
the structure and content of the learning and cognitive activities of both teachers and students; and
computer technologies contribute to the personal development of both educators and learners.
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As an example, the article analyzes the Canva platform, which has become one of the most popular
solutions for achieving pedagogical goals by offering a wide range of functions specifically adapted to
the needs of the educational process. Its versatility and user-friendly interface make it an
indispensable assistant for teachers, instructors, and students across different educational levels.

Keywords: technologies, computer technologies, digitalization, digital competence, educational
institution, electronic learning materials, computer-based testing systems, learning management
systems, Google Classroom, Canva application.

BHKOPHUCTAHHSI KOOMIT'IOTEPHUX TEXHOAOTI'IH B OISIABHOCTI
CYYACHHX OCBITHIX 3AKAAIB

O. B. Bepe3siok

Y ecmammi pozensdaembcsi 3aCcmocy8aHHsL KOMN IOMEPHUX MEXHOJL02il 8 OCBIMHbLOMY NPOUECT, siKe
Mmae cmamu HecmpymeHmom 3abesneuerHHss ycnixy Hoeoi wronu. Komn’tomepHi mexHON02iL
PO32710aI0MbCsl SIK CUCEeMHULL 06°erxkm, SKuli eirouae 8 cebe PyHOAMEHMAbHL ma 0008°3K08L Kamezopii:
Memy, MemoO0I02IMHL OCHOBU, 3micm, ¢hopmu, memodu ma pesysibmam. Came Komn’tomepHi mexHo102il
CMeoprIMb YMO8U HEe MiIbKU Ol peanizayii moxausocmeil Oasl YCiX YUACHUKI8 Nedazo2iuH0o20
npouecy, ane il Cnpusitome iICIMOMHOMY POSUUPEHHIO iX NPOPeCiliHUX 8MIHb MA HABUUOK.

3acmocy8aHHsT KOMN'IOMEpHUX MEexXHON02ill 3YMOB8aeHO HeOoOXIOHICm0 ni02omoeKu HO8020
NOKONIHHSL 3000Yyeauie oceimu pi3HO20 pIBHS, SKI 3MOXKYMb epeKmueHo @YHKYIoOHYysamu 8
yugposomy cepedoguldi, 6MIIOMb aHALBY8amu C8ili cmaH cgopmosaHocmi  YUppoesoi
KOMNemeHmHoOCmi, 8uU3HaUamu HeoOXiOHI HABUUKU ma 3HAHHS O/ YCniwHoi pobomu € ymoeax
yugposoi mparcgopmayii ocgimu, a MaKoIK NOCMIUHO HAMOAZAMUCS 3HAUMU WISXU NIOBUULEHHS
csoei yughposoi epamomHocmi. Memoro cmammi € oOKpecsieHHs: ma 00TPYHMYBAHHSL KOHUEeNnMyaibHUX
3acad i NPAKMUUHO20 IHCMPYMEHMApito 05t BNPOBAOIKEHHS KOMN TOMEepPHUX MEeXHO02ll 8 cucmemy
cyuacHoi ocgimu. IliosuwieHHst sKocmi ocg8imHbol OisiibHOocmi mae 30ilicHroeamucs uepe3
YNpoBAOIEHHS. MAKUX OCBIMHIX MEeXHOJ02lll, SKI OPIEHMO8AHI HA SUPIULEHHST MBOPUUX npobrem 1
popmyeaHHsL 8I0N08IOH020 nedazo2iuHo20 00c8idy 8 camux 30o0b6yeauis i nedazozie. Tomy e cmammi
docnioxeHo ocobaueocmi 3GCMOCYBAHHSL KOMN'IOMEPHUX MEeXHON02il 8 OC8IMHIMU 3aK1adax,
nepesazu ma mpyoHowi. Komn’romepHi mexHoi02ii po32110aromecst K Cnocid 0CBOEHHSL JIIOOUHOHO
MamepianbHo20 ceimy 3a O00NOMO20H0 COUIANLHO OpP2aHi308aHOl OLLILHOCMI, WO 6Kawuae mpu
KOMNOHEHMU: THPOPMAUIUHY (HAYKO8I NPUHUUNU ma OBTpYHMYE8AHHS), mamepianibHy (3HApPsi00s
npaui) ma coyianvHy (paxisyi, SKi maroms nPogeciiiHi HagUUKU).

EgexmugHicmsb ma 6niue Komn romepHuUx mexHo102ill 8 0C8IMHIil OislibHOCMI 3a1eXXUme He JuuLe
8i0 iIXHIX MexXHIUHUX Mmoxusocmell, a Ui 8i0 N00CbKOi 83aemo0ii, opeaHi3auiliHol iHmezpauyii ma
Hasguuox neoazozig, sKi ix enposadxkyroms ma Kepyrome Humu. Cneuyugpika 3acmocy8aHHs
KOMN 1omepHUX MexXHO02ili 8 OCBIMHIX 3aK1A0AX NOSI2AE 8 MOMY, U0 3 O0NOMO2010 KOMN IOMEPHOL
MexHOoN02i weudule BUKOHYIOMbBCSL OCB8IMHI 3080AHHS, KOMNtomepHa mexHoso2isl nepedbauae
NPoeEKm 0C8IMHbO20 NPOUecy, WO 6USHAUAE CMPYKMYypy ma 3Mmicm HASUANLHO-NISHABATbHOT
OlsIbHOCMI SIK 8UKLA0AUA, MAK | YUHSL, KOMN FOMepHi MexHOJ102li cnpusitoms po3geumiky ocobucmocmi
AK nedazoza, max i 3006yeaua.

B cmammi npoaHanizogaHo sk npukaad naamgopmy Canva, sKa cmana OOHUM 13
HAUNONYAAPHIUUX piuleHb 051 O0CSIZHEeHHST nedazo2iuHuxX uinetll, NPONoOHYrUU WUPOKUL chexkmp
yHKUll, cneyianbHO adanmoeaHux O/si nompebd oc8imHb020 npouecy i il yHisepcanbHicMms ma
3pyuHicme iHmepgeticy pobasims He3aMIHHUM NOMIUHUKOM OJisl 8UUMEi8, 8UKIA0AUI8 MA YUHI8 HA
PIBHUX PIBHSIX HOBUAHHSL.

Knrouoei cnoea: mexHos02ii, KOoMNn’romepHi  MexHOJ02ii, yugposizayis, yugposa
KOMNemeHmMHICMb, OC8IMHIU 3aKN1a0, eNeKMPOHHI HABUAIbHI Mamepianiu, KoMn'tomepHi mecmosi
cucmemu, cucmemu Yynpaeninis HaguaHHsm, Google Classroom, sacmocyrox Canva.

Introduction of the issue. Updating the IIocraHoBKa mnpobaemu. OHOBAEHHS
content of activities within the educational | 3micTy AIIABHOCTI CHCTEMHU OCBITHIX 3aKAAJIIB
institution system constitutes the | craHOBUTE OCHOBY CTPATETIYHUX 3aBAAHb, IKi
foundation of strategic tasks defined by the | Bu3Hadeni JdepkaBHUM cTaHmapToM 6a30BOi
State Standard of Basic Secondary | cepenaroi ocBitu [5], IIporpamoro "HoBa
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Education [5], the "New Ukrainian School"
Program [12], which necessitates the
implementation of the Law of Ukraine "On

Education", the Concept of Digital
Competence Development [10], the
National Doctrine of Education
Development in Ukraine, the Law of

Ukraine "On Vocational Training", and
other regulations.

One of the primary tasks is the pervasive
application of computer technologies in the
educational process, which is intended to
become a tool for ensuring the success of
the New School. The formation of digital
competence among educators and learners
presupposes their confident yet critical use
for creating, searching, processing, and

exchanging information within the
educational process, in pedagogical work,
in public spaces, and in private
communication.

Computer technologies create
conditions not only for realizing

opportunities for all participants in the
pedagogical process but also significantly
contribute to the expansion of their
professional skills and competencies. This
is largely due to the fact that computerized
educational materials are created using
multimedia tools, incorporating audio and
video support, animation, graphics, and
other interactive elements. Such materials
can be interactive: providing access to
educational information while engaging
with students and teachers and adjusting
their learning and cognitive activities
accordingly.

It is also important that computer-based
learning materials can be transmitted via
telecommunication networks, which has
enabled the organization of forms of
education such as distance learning, which

holds particular significance in
contemporary contexts.
The relevance of researching the

application of computer technologies is
driven by the necessity to prepare a new
generation of learners at various
educational levels who can function
effectively in a digital environment, analyze
their level of digital competence, identify
the skills and knowledge required for
successful performance in the context of
the digital transformation of education,

yKpaiHCbKa IIKoaa" [12], a Iie 3yMOBAIOE
HeOoOXimHICTL peaaizallii 3akoHy YKpaiHu
"IIpo  oceity', KoHIleniiiero  pPO3BUTKY
1 poBoi KOMIIETEHTHOCTI [10],
HarmionaabHOI JOKTPHUHM PO3BUTKY OCBITH B
Ykpaini, 3akony Ykpainu "TIpo mpodpecitize
HaB4YaHH4A" Ta iH.

I omHUM i3 OCHOBHHX TaKHUX 3aBIaHb €
HACKpi3HEe 3aCTOCYBaHHS  KOMIIIOTEPHUX
TEXHOAOTI B OCBITHBOMY IIPOILIECI, SIKE Ma€e
cTaTu IHCTPYMEHTOM 3a0e3IeYeHHs YCITiXy

HoBoi 1mikoau. PopmyBaHHS I1H(PPOBOI
KOMIIETEHTHOCTI TIlefaroriB i 3100yBadiB
nepenbadae  BIEBHEHE, a  BOQHOYAC,

KPUTHYHE 3aCTOCYBaHHS iX [ad CTBOPEHHS,
TIOIIYKY, OOpOoOKM, OOMiHYy iH(popMalli€ro B
OCBITHBOMY IIPOLIEC], B II€IATOTiYHi#i poboTi, B
IMyOAIYHOMY  HIPOCTOPi Ta  IIPHUBATHOMY
CITIAKYBaHHi.

Came KOMITIOTEPHI TEXHOAOTII CTBOPIOIOTH
YMOBH He TIABKU [ASI peaaizartii MoxKAMBOCTEH
[AST YCIX YYaCHHKIB II€JATOTiYHOIO IIPOILIECY,
ase ¥ CIIPUSIOTH iCTOTHOMY PO3MIMPEHHIO iX
npodpeciiHMX BMiHB Ta HaBH4YOK. lle
TIOB'dA3aHe 30KpeMa 3 TUM, 10
KOMITIOTEpH30BaHi HaBYaAbHI Marepiasu
CTBOPIOIOTBECH  3acobamMu  MyAbTUMeEia 3
BUKOPHUCTAHHAM aymio- Ta BiOeOCYIIPOBOLY,
aHimMarrii, MYABTUIIAIKAILI  TOLIO. Taki
MaTepiaAl MOXKYyTb OyTH iHTEPaKTUBHUMH:
HaIAI04YH JOCTYII 0 HaBYaAbHOI iH(popMartii,
BOHHM B3a€EMOJIIOTE 3 YYHEM, BYHUTEAEM, i
KOPETYIOTh ix HaBYaAbHO-ITi3HABAABHY
HisIABHICTBb. BaskAWBO i Te, 110 KOMII'IOTEpPHi
HaBYaAbHI MaTepiaal MOXKHA I[IepecHAaTH
yepe3 TEAeKOMYHIKalliiHi Mepexi, I,
30KpeMa, a0 MOXKAMBICTE OpraHizyBaTH
Taky ((opMy OCBiTM €K [OUCTaHIlifiHe
HaBYaHHY, III0 B Cy4YaCHHX peaAidx Mae€
BEAMKE 3HAQYEHHS.

AKTYaABHICTD OOCAIKEHHS 3aCTOCYBaHHS
KOMIT'FOTepPHUX TEXHOAOTIH 3yMOBAEHA
HEOOXiTHICTIO IiATOTOBKH HOBOTIO ITOKOAIHHSI
3n00yBadiB  OCBITH pi3HOro piBHd, SKi
3MOXKYTb e(QEKTHBHO (YHKIIIOHYBaTu B
T poBOMY CepeIoBHIL, BMiIOTb
aHaaidyBaTu CBifi cTaH cOpPMOBaHOCTI
poBoi  KOMIIETEHTHOCTi,  BH3HA4YaTU
HeoOXiMHI HAaBUYKY Ta 3HAHHSI JIAS YCITIIITHO]
pobotr B ymoBax HHGPOBOi TpaHchopmMartii
OCBiITH, a TaKoOxK IIOCTIiMHO HaMaraTucs
3HAUTU IIASIXU TiABUIIIEHHS CBOEI 111 POBOi
TPaMOTHOCTI.
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and continuously seek ways to enhance
their digital literacy.

Current state of the issue. The
problem of digitalization in modern
education has been examined in both

domestic and international scientific and
pedagogical literature. Key aspects of the
digitalization of the educational
environment are addressed by scholars
such as Hurevych R. [4], Zhaldak M. [7],
Kademia M., Petrenko O. [13], Spirin O.
[15], and others. Their work examines the
use of computers and information and
communication technologies in the
educational process.

Aspects of the impact of computer
technologies on the educational process
are studied by Zakharchenko T. [8],
Kondratenko T., Kryvonos O., Petrenko O.
[13], and others. The influence of computer
technologies on education quality, teaching
methodology, and the organization of the
educational environment has been
analyzed in the works of Sikora Ya. [14],
while the specifics of digitalization in the
modern education system are examined by

Verbivskyi D. [2], Kolesnikoval., and
others.
Significant  contributions to  the

understanding of digitalization as a
complex socio-pedagogical phenomenon
have been made by Verbovskyil.,
Novitska I., and others. Particular
attention should also be given to the works
of Alekseeva S., Zharkykh Yu.,
Malykhina O., Topuzova O., and others,
which investigate the specifics of
organizing the educational process under
martial law conditions. These studies
determine new requirements for the
development of digital competences among
learners and educators, for organizational
models of learning, and for the application
of computer technologies in the
contemporary educational environment
under wartime conditions.

There are studies that present specific
applications of individual computer
technologies. For instance, Kravchenko T.
examines digital visualization tools in the
educational process, specifically the
capabilities of Canva [11], while Melnyk S.
analyzes the impact of digital technologies
(Zoom, Google Meet, LearningApps,

AHaaiz ocraHHIX #mocaimxens i
myOaikamifi. IIpobaema 1m(poBizalii B
Cy4JacHIN OCBiTi BUCBITA€HA y BITYH3HAHIN Ta

3apyOizKHiH HayKOBO-TIEAATOTIYHit
AlTeparypi. BaxkauBi acriektu 1mmdposizartii
OCBITHBOTO  CEPEIOBHIIA  PO3TAIAAIOTHCS
TaKMMH BYeHMMH 9K IypeBud P. [4],
Kaamaxk M. [7], Kamemia M., Ilerpenko O.
[13], Cmipix O. [15] Ta iHmi. B npamax mux
BYEHHX PO3TASHYTO 3aCTOCyBaHHA
KOMITIOTepa, iH(popmartifiHo-
KOMYHIKAIiIfHIX TEXHOAOTIi B OCBITHBOMY
TIPOLIECI.

AcniekTH BIIAVBY KOMIT FOTEpPHUX

TEXHOAOTi Ha OCBITHIM HpolleC BUBYAIOTH
BaxapueHko T. [8], Kongparenko T.,
KpusoHnoc O., [Terpenko O. [13] Ta iHmii.
BriaAuB KOMITIOTEPHUX TEXHOAOTIH Ha
SKiCTh OCBITH, HA METOAUKY BUKAQIAHHS Ta

oprasizartito OCBITHBOT'O cepenoBHIIIA
spobseno B mpauax Cikopu d.  [14],
ocobAMBOCTI  IppoBizallii B  cUcTeMi

Cy4acHOi OCBiTH po3rasHyTo BepbiBcbkum /1.
[2], KoaecHikoBoro I. Ta iHIImmu.

Barowmuii BHECOK y PO3yMiHHS
mucpoBizarlii SgK CKAQQHOTO  COLiaABHO-
I1eJaroriYHOTO ABUIIA 3pobHAn
Bepboecrkuii I., Hoinprkal. Ta iH. Ha

OCODOAMBY yBary 3aCAyTrOBYIOTH TAKOXK IIparli
AnekceeBoi C., 2Kapkwux 0., Maawuxina O.,
ToryzoBa O. Ta IHIINX, [O€ M[OCAIIZKEHO
crrerpiKy oprasisallii OCBITHROTO IIPOIIECY B
yMOBaX BOEHHOI'O CTaHy, III0 JAeTepPMiHy€e HOBI
BUMOTHM 00  (OpMyBaHHA  IMQPOBUX
KOMITETEHTHOCTeH 3100yBadviB i I1e1aroriB, 10
opra”izamifHuxX MoJAeAell HaB4YaHHL, [0
3aCTOCYBaHHSI KOMITIOTEPHHX TEXHOAOTIH B
Cy4aCHOMY OCBITHBOMY CEPEIOBHUIIL B YMOBaxX
BOEHHOIO CTaHYy.

€ 1paii, B gKUX II0JAHO KOHKpPETHE
3aCTOCYBaHH  OKPEMHUX  KOMIIIOTEPHUX
TexHonorii. Tak, 3okpema Kpasuenko T.
posrasgaae 1 pPoBi iIHCTPYMEHTH Bidyaaizartii
B OCBITHBOMY IIpolleci MoxKAUBOCTi Canva'
[11], MeabHuk C. - BHAMB IIH(PPOBUX
TEXHOAOTIH (Zoom, Google Meet,
LearningApps, Wordwall) Ha  4KIiCTb
OCBITHBOTO IIPOIIECY Ta iH.

BapyOi>kHi BYeHi, 30Kpema [IKasgmiHi
Patnagke, Credani Ilepepa mocaimkyBasu
BUKOpHUCTaHHS TmaaTdopmu Padlet, saxa
CIIpUSE PO3BUTKY KpPEaTHBHOCTI, CIIiBIIpalli,
KPUTHYHOIO MHCA€HHS Ta KOMYHIKATHBHHX
HaBHUYOK 3700yBadiB ocBiTH. Aabd IHTEe Baur
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Wordwall) on the quality of the educational
process, among others.

Foreign scholars, including Jayamini
Ratnayake and Stephanie Perera, have
investigated the use of the Padlet platform,
which promotes the development of
creativity, collaboration, critical thinking,
and communication skills among learners.
Alf Inge Wang and Rabail Tahir have
explored game-based learning using the
Kahoot platform, which is most used for
reviewing and consolidating material,
positively influencing memory retention,
attention focus, and audience engagement
during lectures.

At the same time, analysis of research in
this field indicates that the digitalization of
the educational process, the formation of

individual digital competence, and the
methodology for applying computer
technologies in education require a

systematic, integrated, competency-based,
activity-oriented, and learner-centered
approach to developing digital literacy for
all participants in the educational process
and creating a safe and accessible digital
environment.

Outline of unresolved issues brought
up in the article. Despite the substantial
body of research on the digitalization of
education, most studies focus on
traditional computer technologies, which
do not fully account for the challenges and
specificities of the modern digital
transformation of  education. The
theoretical and methodological aspects of
integrating computer technologies into the
educational process, determining the
readiness levels of educational participants
to acquire digital competence and modern
computer technologies, conditions for
organized motivational and educational
activities, improvements to the material

and technical base of educational
institutions, and the preparation of
educators for the wuse of computer
technologies remain insufficiently
explored.

In this context, a scientific and practical
problem arises: the development of

conceptual foundations and practical tools
for implementing computer technologies
that would integrate into the modern

Ta Pabaian Taxip mocaimKyBasn HaBYaHHS
yepe3 rpy 3a goromoror Kahoot maardgopmu,
qKa B CBOIO 4epry, Haifyacrimre
BUKOPHCTOBYETbCSI [ASI IIOBTOPEHHS Ta
3aKpillA€eHHsI MaTepiasy, ITIO3UTUBHO BIIAMBAE
Ha 3ariaM 9TOBYBaHHS Marepiaay,
KOHIIEHTpAllil0 yBaru, akTHBi3allil ayauTopii
ITiT 9ac AeKITi.

Pazom 3 TUM aHaAi3 HAYKOBUX PO3BIOOK Y

JOCAKyBaHiii  cdepi  3acBimdye, IO
mudpoBizartis OCBITHBOTO IIPOLIECY,
dopmyBanHS 1MQPOBOI  KOMIIETEHTHOCTI
0COOHCTOCTI, METOIHKA 3aCTOCYBaHHSI
KOMITIOTEPHUX TEXHOAOT B OCBITHBOMY
Iporeci oTpebyIoTh CHCTEMHOTO,
IHTETPOBaHOIO, KOMIIETEHTHICHOTO,

[iSIABHICHOTO Ta OCOOHCTICHO 30Pi€EHTOBAHOTO
IiIXOMiB 0 PO3BUTKY LIMPOBOi IPaMOTHOCTI
BCIX Y4YaCHHKIB OCBITHBOI'O IIPOLIECY Ta
CTBOpeHHsI  0Oe3reyHoro #  IOCTYIIHOTO
II(PPOBOTO CEPETOBHIIIA.

BuaisreHHs HEBHPIiITHHX paHinre
YaCTHH 3araAbHOI IIPOOAE€MH, SIKHM
IPHCBSAYYETBCS CTATTA. [lonpy HaAIBHICTD
3HAYHOIO OOCATY HAYKOBHUX HAaIIPAIIOBaHb y
cchepi mdpoBizariii OCBiTH, OiABIIICTD i3 HUX
opieHTOBaHa Ha TPAAULIPAHI KOMIIIOTEPHI
TEXHOAOTII, III0 HE BPaxXOBYIOTb Yy IIOBHOMY
00csi3i BUKAMKHM Ta OCODAMBOCTI CydacHOI
mucpoBoi TparcdopMmartii ocBitu. He mocurts
OIIpallbOBaHNMH 3aAHUIIAIOTECS TEOPETHKO-
METOIOAOTIYHI aCIIeKTH iHTerpartii
KOMITIOTEPHUX TEXHOAOTIHH B OCBITHBOMY
IIPOLIECI, BH3HAYEHHSI pPiBHIB TI'OTOBHOCTI
yIaCHHUKIB OCBITHBOTO IPOLIECY 0
OBOAOIHHS IIM(PPOBOI0 KOMIIETEHTHICTIO,
Cy4aCHHMMH KOMIITOTEPHUMHU TEXHOAOTISIMH,
YMOBH CIIELiaABbHO opraxizoBaHOi1
MOTHUBAILNWHO TIPOCBITHUIILKOI MiSIABHOCTI,
TIOKpAIlleHHs MaTepiaAbHO-TEXHIYHOI 0a3u
OCBITHBOTO 3aKAaMy, OpraHizaltii BifmonimHoi
IIIATOTOBKYM  OCBITSH [0 BHUKOPHUCTAHHS
KOMIT'FOT€PHUX TEXHOAOTIH.

N oeroOMy KOHTEKCTi IIocTae HAayKOBO-

IpaKTHIHA mpobaema dopMyBaHHS
KOHLENITYaAbHUX 3acafl 1 I[IpaKTHIHOIO
IHCTPYMEHTaPito JIAST BITPOBAKEHHSA

KOMIT TOTEPHUX TEXHOAOTIH, sTka 6 iHTerpyBasa
B CHUCTeMy Cy4aCHOI OCBITH Ta 3abe3rnedyBasa
ii epeKTUBHICTE.

Mera craTTi - OKpECAEHHS Ta
OOTPYHTYBaHHS KOHIIENITYaABHUX 3acan i
IIPaKTHUYHOTO IHCTpYyMEHTAapito IAS

214



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 4 (123)

Bicrux 2KumomupcoKozo 0epiagHoz0 YHigepcumemy imeHi Isara dpanka.
ITedazoeiuni Hayku. Bun. 4 (123)

education and its
effectiveness.

Aim of the research is to outline and
substantiate the conceptual foundations
and practical tools for implementing
computer technologies within the modern
education system.

Results and discussions. One way to
address this problem is the technological
approach, i.e., applying the concept of
"technology" to the field of education and
pedagogical processes in general.
Improving the quality of educational
activities should be achieved through the
introduction of educational technologies
aimed at solving creative problems and
developing relevant pedagogical experience
among both learners and educators.
Computer technologies precisely fulfill this
function.

The term "technology" originates from
the Greek words techne — art, skill, and
logos — study, and the term "pedagogical
technology" literally translates as "the
study of pedagogical art and skill" [13].

Based on this definition, the term
"pedagogical (educational) technology"
refers to the system of functioning of all
components of the pedagogical process,
built on scientific education, programmed
in time and space, leading to the intended
outcomes [13].

A central principle in any technology is
the detailed definition of the end result and
its precise achievement. Preconditions for
applying the concept of “technology” to
social processes include their
programmability, the definition of the final
properties of the intended product, the
means of its creation, the purposeful
modeling of conditions for its
implementation, as well as the actual
functioning of these processes [6].

According to the definition adopted by
UNESCO, computer technology is a
complex of interdependent scientific,
technological, and engineering disciplines
that study methods for the effective
organization of human labor involved in
processing and storing information;
computing equipment and methods of
interaction with humans and production
equipment; practical applications; as well

system ensure

BIIPOBaIXKEHHS KOMIITOTEPHHUX TEXHOAOTIH B
CHUCTEMY Cy4acCHOI OCBITH.

Buraaz ocHOBHOro matepiaay. OnqHum 3
criocobiB pO3BsI3aHHA [MAHOI IIPOOAEMH €
TEXHOAOTIYHHH IMiAXim, TOOTO 3aCTOCYBaHHS
HOHATTA "TexXHoAorida" mo cdepH OCBIiTH, OO
TIeJaTOTiYHUX IIPOoIleciB B3araai. [ligBuinenHs
SKOCT1 OCBITHBOI [iSIABHOCTL Mae
3MiMCHIOBATUCS Yepe3 YIIPOBAKEHHS TaKHUX
OCBITHIX TEXHOAOTIHM, SIKi Opi€HTOBaHI Ha
BUPIILIEHHS TBOPYHX IpodAeM i hopMyBaHHS
BiAIIOBITHOTO TIEIATOTIYHOIO JOCBILY B CAMUX
3mobyBadiB i megaroriB. Came TaKUMH €
KOMITFOTE€PHI TEXHOAOTI.

Cam mepmiH mexHOoN02isi TIOXOOUTH Bif
rpenpKoi techne — MHCTEIITBO, MalCTEPHICTD
Ta logoc — y4iHHS, a TepMiH 'NlemaroriyHa
TEeXHOAOTisI" B OyKBAaABHOMY II€PEKAaIi
O3Ha4ae "BUEHHI IIpo IIeIaToriyHe
MUCTEILITBO, MaticrepHicTs" [13].

Bizomemo 3a 0CHO8Y 8UIHAUEHHSL MEePMIHY
"nedazoziuHa (0Cc8IMHSsY) mMexHOoN02isl" CUCTEMY
dyHKITIOHYBaHHS BCix KOMIIOHEHTIB
IIeJaToTiYHOIO IIPOLIeCy, II00yZOBaHOIO Ha
HAyKOBI# OCBITi, 3aITporpaMoOBaHOi B 4aci Ta B
IpOCTOpi, IO IIPUBOOUTHL [0 HAAEKHUX
peayabpTartis [13].

[MpoBimHMKOM y Oyab-gIKili TEXHOAOTII
BBaKa€eThCH [eTasbHe BU3HAYEHHSI
KIHIIEBOTO PE3yABTaTy 1 TOYHE MOOCSITHEHHS
Horo. A 1mepeayMoOBaMH  3aCTOCYBaHHS
IIOHSATTSI 'TEXHOAOTIA" IIOA0 TIIPOILECIB Y
coliaabHIM cdepi € ix 3amporpamMoBaHiCTh,
OKPECAEHICTh KiHIIEBUX BAACTHUBOCTEH
nependaveHoro MIPOAYKTYy, 3acoliB  #Horo
CTBOPEHHSI, IUAECIIPIMOBAHE MOAEAIOBAHHS
YyMOB ix 3/iliCHEHHS, a TaKOX peaAbHe
PYHKITIOHYBaHHS ITUX IIPOLIECIB [0].

BinmosigHO [0 BU3HA4YEHHS, ITPUUHATOTO
IOHECKO, xkoMITioTepHa TEXHOAOTId — IIe
KOMIIAGKC  B3a€MO3AAE€KHUX, HAYKOBHX,
TEXHOAOTIYHHUX, IHDKEHEPHUX QUCLIWIIAIH, III10
BUBYAIOTL MeToau e(EeKTUBHOI opraHizarri
opari Arofed, 3alHaTUX OIIPAIfOBAHHSM i
30epekeHHaAM iH(opMallil; O0YHCAIOBAABLHY
TEXHIKY 1 MeToau opradizaili i B3aemomii 3
AIOOBMH 1 BHPOOHMYHUM yCTATKyBaHHSIM,
OpPaKTUYHI JOAATKH, a TAKOXK IOB’d3aHi 3
yCIM IIMM COLljaAbHiI, €EKOHOMIYHI i KYyABTYPHI
pobaemu [18].

3a CBO€IO CyTTIO, KOMIITOTE€PHI TEXHOAOTI
rnependbadaroTb I[IPaKTHUYHE 3aCTOCYBaHHS
KOMITIOTEPHUX CHCTEM, arapaTHOIoO Ta
IIPOrPaMHOIO 3a0e3neYeHHsT OAS BUPIIIIeHHS
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as related social, economic, and cultural
issues [18].

In essence, computer technologies imply
the practical application of computer
systems, hardware, and software to solve
real problems and improve various aspects
of human life. They encompass the study,
design, and implementation of computer
systems, networks, and software
applications for executing specific tasks or
functions [18].

Zharkykh Yu., Lysochenko S., and
others assert that computer technologies
manifest in the methods of particular
activities, in our case pedagogical
activities, in sets of material, technical,
energy, and labor factors, and in the means
of combining them to create a product or
service that meets specific educational
requirements [9]. Educational computer
technologies are based on the use of

computers and telecommunications
equipment.

Hurevych R. and other scholars define
computer technologies as an

interconnected set of tools, methods, and
personnel used for storing, processing, and
delivering information to solve specific
tasks [4]. This definition emphasizes the
systemic and human-centered nature of
these technologies.

Fedorchuk I. and others view computer
technologies as a way for humans to
master the material world through socially
organized activities, which include three
components: informational (scientific
principles and justifications), material
(tools of labor), and social (professionals
with the required skills) [16]. This
underscores their integral role in human
activity and social organization.

Sikora Ya. analyzes computer
technology through computer hardware
and software, including inventions
related to devices with central processors,
the Internet, and data  storage
devices [14].

All the definitions above consistently
emphasize the key elements of computer
technologies (hardware, software,
networks) and their utility for problem-

solving. Importantly, they also include
"personnel" and "socially organized
activity". This inclusion distinguishes

peaAsbHHX ITPOOAEM Ta IIOKpAIlleHHS Pi3HHX
acIleKTiB AIOJICBKOTO KUTTH. Bonu
OXOIIAIOIOTH BHBYEHHH, IIPOEKTYBaHHS Ta
BIIPOBQ/PKEHHSI ~ KOMITIOTEPHUX  CHCTEM,
MepeXX Ta IIPOoTPaMHUX [ONATKIB  OAd
BUKOHaHHS KOHKPETHUX 3aBOaHb abo
dyHKIIiH [18].

I0. XKapxkix, C. Amuco4eHKO
BBaXKAIOTb, II0 KOMITIOTEPHI TEXHOAOTII
IIPOSABASIFOTBECA y purioMax II€BHOI
[iSIABHOCTI, B HAIIIOMy BUIIAJIKY II€IaroTiuHiH,
Habopax MaTepiaAbHUX, TEXHIYHUX,
€HEePreTUYHUX, TPYAOBUX (PaKTOpiB, 3acobax
ix o0'emHaHHS A CTBOPEHHS IIPOAYKTY abo
IIOCAYTH, IO BiAIIOBIIAIOTH IEBHUM OCBIiTHIM
BuMoraum [9]. OcBiTHI KOMITIOTEPHI TE€XHOAOTI1
I'PYHTYIOTBCS Ha 3aCTOCYBaHHI KOMITIOTEPIB i
TEAEKOMYHIKAIiHOI TeXHIKU.

I'ypeBuu P. Ta iHmli ByeHi BH3HAYAIOTH
KOMIIIOTE€PHI TEXHOAOTII SIK B3a€EMOIIOB’sI3aHy
CYKYTIHICTb 3aco0iB, METOMIB Ta IIE€PCOHAAY,
110 BUKOPHCTOBYETLCS [ad  30epiraHHs,
00pobaeHHsT Ta Buaadi iH(opMariil 3 MeToro
BUpIIlIEHHS KOHKpeTHOro 3aBraHHda [4]. lLle
BHU3HAQYEHHA IIIIKPECAIOE CHCTEMHHMU Ta
AOJHOLIEHTPUYHUN Xapaxkrep UX
TEXHOAOTIH.

Bueni denmopuyk . Ta iHIm po3rasoaroTb
KOMITTOTE€PHI TEXHOAOTI SIK CITOCI0 OCBOEHHS
AIO[IMHOIO MaTepiaAbHOIO CBITY 32 JOIIOMOIOIO

Ta  IHII

COLIaABHO OpPraHi30BaHOi  MiSIABHOCTI, IIIO
BKAIOYaE TpPHU KOMIIOHEHTH: iH(opMalliiHy
(HayKOBI HPUHIMIIN Ta OOI'PYHTYBaHHsI),

MaTepiasbHy (3HApaans IIpalll) Ta COLLaABLHY
(paxiBri, axi MatoThk rpocpecititi HaBuYKY) [10].
lle migkpecatoe IXHIO HEBIIEMHY pPOAb Y
ATOZICHKIH MISIABHOCTI Ta CYCIIABHINM OpraHizartii.

Cikopa 1. aHaaizye KOMIT'IOTEPHY
TEXHOAOTII0 Yepe3 KOMITIOTEpPHE IIporpaMHe
Ta amnapaTHe 3abe3ledeHHs, SKe BKAIOYaE
BHHAXOAM, IIOBI3aHi 3 IIPUCTPOSIMHU, IO
MalOTh LIEHTPaABHHUM IIpoliecop, IHTepHeT Ta
IpHUCTPOi 30epiraHHa gaHux [14].

Bci HaBeIcHI BHILIE BU3HA4YEHHI
"KOMITIOTEPHUX  TEXHOAOTIH"'  IIOCAIZIOBHO
iOKPEeCAIOIOTh IXHI OCHOBHI  €A€MEHTH
(amapaTHe 3abe3reueHHs, IIporpaMHe

3abe3rneyeHHs, MepexKi) Ta IXHIO KOPHCHICTb
AT BUPIILIEHHS IIPo0AEM, aAe, IO BasKAUBO,
BOHHM TAaKOXK BKAIOYAIOTH '"IEpCOHaA" Ta
"'ColliaABHO OpraHizoBaHy migabHICTBE'. Lle
BKAIOYEHHS Bipi3HAE KOMII'TOT€PHi
TEXHOAOTI1 Bif IIPOCTUX TEXHIYHUX
apredakTiB, POPMYIOYH iX SIK COIIIOTEXHIYHY
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computer technologies from mere technical
artifacts, establishing them as socio-
technical systems. Consequently, the
effectiveness and impact of computer
technologies in educational activities
depend not only on their technical
capabilities but also on human interaction,
organizational integration, and the skills of
educators who implement and manage
them [3].

The specificity of applying computer
technologies in educational institutions
lies in the fact that educational tasks are
completed more efficiently using computer
technologies; computer technologies
involve the design of the educational
process, defining the structure and content
of learning and cognitive activities for both
teachers and students; and computer
technologies contribute to the personal
development of both educators and
learners [7].

The methodology for applying computer
technologies can be either centralized or
decentralized. In the case of centralized
computer technology, the user’s ability to
access large volumes of information in the
form of databases and a wide range of
informational products is considered due
to their centralized reception.

The disadvantages of this methodology
include limited responsibility of learners,
which does not facilitate the prompt
acquisition of information by the user,
thereby hindering the correct formulation
of executive decisions, as well as
limitations on the learner’s opportunities in
obtaining and using information [7].

Decentralized computer technology
involves information processing and is
associated with the emergence of personal
computers and the development of
telecommunication tools, now including
laptops and tablets. It has significantly
displaced the previous technology, as it
provides both learners and educators with
broad opportunities to work with
information and does not restrict their
initiative.

The advantages of this methodology
include structural flexibility, which allows
for user initiative; reduced reliance on a
central computer and, accordingly, less

cucreMy. lle o3Hadae, 10 e(PEKTUBHICTL Ta
BIIAB KOMITFOTEPHUX TEXHOAOTIH B OCBITHiM
OIIABHOCTI 3aA€XXHUTL He AMIIle Big IXHIX
TEXHIYHHUX MOXKAUBOCTEH, a ¥ BiJ AIOICHKOI
B3aeMOfii, opra”izaiifiHoi iHTerpaiii Ta
HaBUYOK [I€JATOriB, SIKi iX BIIPOBa/LKYIOTh Ta
KepyIoTb HUMHU [3].

Crnenucika 3acToCyBaHHS KOMIIFOTEPHUX
TEXHOAOTIM B OCBITHIX 3aKAa[ax IIOAdTae B
TOMy, IIO 3a [JOIOMOIOI0 KOMIIIOTEPHOL
TEXHOAOTII IIBH/IIIE BHKOHYIOTBCSI OCBITHi
3aBIAHHS]; KOMIT'IOTEpHA TEXHOAOTISI
nependadae IPOEKT OCBITHHOIO IIPOIIECY, III0
BU3HAQYa€E CTPYKTYypPy Ta 3MiIiCT HaB4aAbHO-
MMi3HABAABLHOI MiSIABHOCTI 9K BHKAQa4da, TaK
1y9HY; KOMITIOTEPHI TEXHOAOTI CIIPHUAIOTH
PO3BHTKY OCOOHUCTOCTI K TIIefarora, Tak
i 3mobyBaya [7].

MeTomoAoris 3acTOCyBaHHS KOMIT FOTEPHUX
TEXHOAOTIHI MOXKe OyTH 9K IIeHTpasizoBaHa
TEXHOAOTISI, TakK 1 AeneHTpasizoBaHa. I[Ipu
3aCTOCYBaHHI IIEHTPaAi30BaHOI KOMIT IOTEPHOI
TEXHOAOTI1 BpPaxOBY€ETLCHA MOZKAUBICTH
3BEpPTaHHA KOPUCTyBaya /10 BEAUKHUX MaCHUBIiB

iHpopmartii y Buragmi 06a3 mgaHMX 1 40
iHpopmartifiHol IPOIYKILii LITUPOKOI
HOMEHKAATyPH 3aBAAKHU ix

EHTPAaAI30BAHOMY TTPUHHSITTIO.
Henmoaikamu Takoi METOMOAOTI € oOMeReHa
BIOITOBIIAABHICTE 3400yBadiB, III0 HE CIIPHUSIE

OoInepaTHBHOMY  Ofep:KaHHIO  iHdopMmartii
KOPHCTYyBa4YeM, THM CaMUM II€PELITKO/BKAIOYH
MIPaBHUABHOCTI ~ BHpPODITKY  BHKOHABCBHKIX

pillleHb; OOMEKEHHST MOXKAMBOCTEH 3100yBadya

B IIpPOLECi ofep:KaHHA Ta BHUKOPHUCTAHHS
indopmautii [7].

[erienTpasizoBana KOMITIOTepHa
TEXHOAOTISI ~ IIoadrae B OIpallfoBaHHi
iHpopmartii Ta TIOB’I3aHa 3  IIOSBOIO
IEPCOHAABHHX KOMITIOTEPIB 1 PO3BUTKOM
3acobiB  TeAeKOMyHiIKaIlil. Teniep e

HOyTOyKM, IAaHIIeTH. BoHa myske iCTOTHO
IIOTICHUAA IIOIIEPESHIO TEXHOAOTII0, OCKIABKH
[a€ B OCBITHBOMYy Ipolleci i 3moOyBady, i
eJarory IIMHPOKiI MOXKAMBOCTI B poboTi 3
iH(popMmailiero i He 0OMeXKye IX iHIIaTHB.
[TepeBaraMu Takoi METOJOAOTI € THYYKIiCTb

CTPYKTYPH, 10 3abe3nedye  IIPOCTip
iHilfiaTBaM  KOPHCTyBa4da;  3MEHIIIEHHS
norpeb B KOPHUCTYBaHHI IIEHTPAABHUM
KOMIT'IOT€pOM i BIATIOBIZTHO MEHILIE
3araAbHOTO  KOHTPOAIO;  OiAbIIl  ITOBHA
peaaizaitia TBOPYOro TIOTEHILaAy
KOpHUCTyBada  3aBASKM  BHKOPHUCTAHHIO

3ac00iB KOMIT FOTE€PHOIO 3B’I3KY.
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overall control; and fuller realization of the
user’s creative potential through the use of
computer communication tools.

However, this methodology also has
drawbacks: difficulty in standardization
due to the large number of unique
developments; psychological resistance
from users, which necessitates standards
in ready-made software products; and
uneven development of computer
technology proficiency at local levels,
primarily determined by the training of
educators and learners.

The described advantages and
disadvantages of  centralized and
decentralized computer technologies have
led to the need to follow a balanced
approach in educational institutions,
applying both methodologies where
appropriate. This approach can be termed
a rational methodology [7].

The application of computer
technologies can be determined by specific
educational needs:

1. Collection of general requirements:
conducting surveys, interviews, and group
discussions among educators, learners,
and administrative staff to gather overall
requirements for the educational platform,;
identification of the main problems and
needs arising in traditional learning.

2. Convenience for online lessons:
providing opportunities for interaction with
learners and monitoring the educational
process; identifying learners’ expectations,
such as accessibility of learning materials,
interactivity, and collaboration with peers;

adherence to the requirements of
educational administrators.
3. Assessment of technical

capabilities: evaluating users’ technical
literacy and access to informational tools;
establishing requirements for data security
and confidentiality.

4. Feedback collection: conducting test
focus groups and pilot projects to gather
additional feedback on specific aspects of

the platform; considering users’
suggestions and proposals for
improvements.

5. Development of a comprehensive
framework: considering all aspects of

[Iporte 119 METOAOAOTISI Ma€E 1 CBOI HEIOAIKH:
CKAQIHICTb CTaHAAPTHU3allii Yepe3 BEAHUKY
KIABKICTh YHIKaABHHX PO3pPO0OK;
TICHXOAOTIYHE HETIPUUHSATTS KOPUCTYyBadaMH,
10 BHUMAarae CTaHAapTiB y  TOTOBUX
IpOorpaMHHUX MPOAYKTaX; HEePiBHOMIPHICTb
PO3BUTKY PiBHSI BOAOIHHS KOMIIIOTEPHOIO
TEXHOAOTIEI0 Ha AOKAABHMX MICIFOX, IO B
IepLly  4Yepry  BHU3HAYAETHCA  pPiBHEM
[IiATOTOBKY Ilefarora i 3mooyBayda.

Omnumcani nepeBarv i HE/IOAIKH
LIEHTPaAi30BaHOl i JELEeHTPaAi30BaHOL
KOMITIOTEPHOI  TEXHOAOTii IIPU3BEAM [0
HEOOXiTHOCTI HPUTPHUMYBATHUCH B OCBITHIX
3aKAa[ax AiHiI PO3YyMHOIO 3aCTOCYBaHHS i
TOTO, i iHIMOrO Hizxony. Takui migxin MoxkHaA
Ha3BaTH PaIliOHAABHOIO METO/IOAOTIETO [7].

3acTocyBaHHSI KOMITIOTEPHUX TEXHOAOTIH
MozKe OyTH IIpU IEBHUX OCBITHIX moTpebax.

1. 306ip 3araspHUX BHMOT: ITPOBEOEHHS
OIMTyBaHb, iHTEPB'IO Ta TI'PyHOBUX MIUCKYCiH
cepen BUKAQIAYiB, 3n00yBaviB i
aaMIHICTPATUBHOIO IIEPCOHaAy mOad  300py
3araAbHUX BHMOI [0 OCBITHBOI MAaTdopMy;
BHU3HAYEHHS OCHOBHUX IIpobAeM Ta oTped, 1110
BHHHUKAIOTH ITi] Yac TPaaUIliiHOrO HaBYaHHS.

2. [1as1 3py9IHOCTI BEIEHHA OHAAMH 3aHSITh,
MOKAMBOCTEH B3aeMozii 3 3mo0yBadaMu Ta

MOHITOPHHIY OCBITHBOTO IIPOLIECY;
BHU3HAYEHHS OYiKyBaHb 3000yBadiB, TAKHUX SIK
JOCTYITHICTD HaBYaABHOIO Marepiaay,

IHTepPaKTHUBHICTb Ta MOXKAWBICTE CITiBIIpalli 3
iHmmMuM 3n06yBayaMy; OOTPUMAaHHS BHMOT
YIIPABAIHIIIB OCBITHBOIO 3aKAQTY .

3. [Ipy BUBYEHHI TEXHIYHUX MOXKAMBOCTEN
KOPUCTYBadiB, BH3HA4E€HHd IXHBOIO piBHA
TEeXHI{YHOI TIPaMOTHOCTI Ta [OOCTYIly [0
indpopmariifiHux 3acobiB; BCTAHOBACHHS BHMOT
10 6e3reKy Ta KOH(PIAEHIIIHHOCTI JaHuX.

4. 36ip ¢inbeky: HIpPoBEOEHHS TECTOBUX
OKyC-rpyII Ta IMAOTHUX IIPOEKTIB AT 300Dy
[0MaTKOBOro  (pigbeKy 100 KOHKPETHHX
acIleKTiB raaTdopMy; BpaxyBaHHsI
rnobaxkaHb Ta IIPONO3ULIHl KOPHCTyBadiB
IIT0/T0 MOXKAMBHX ITOKpAIllEeHb.

5. Po3pobka 3arasbHOTO 300pasKeHHs, SIKe
BpaxoBy€e BCi aCIleKTH BUMOTI Pi3HUX TPyl
KOPHUCTYBAYiB Ta TEXHiYHI OOMEIKEHHS;
BU3HAYEHHd IIPIOPUTETIB Ta OCHOBHUX
PYHKII#H yIaCHUKIB OCBITHBOTO ITPOIIECY, SKi
MarTh OyTH peasi3oBaHi B IepIiry depry [9].

PeaaizyBaTii  KOMITIOTEPHiI  TEXHOAOTIl
HaBYaHH4 Ta BUXOBaHHS MOXKAWBO AUIIIE TIPU
HagBHOCTI BIiZTIOBITHOTO HaB4YaAbHO-
METOIMYHOTO KOMIIAEKCY, a  TakoX
KOMIT IOTE€PHOI I'paMOTHOCTI rreaarora [7].
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different user groups’ requirements and
technical constraints; determining
priorities and essential functions to be
implemented first for participants in the
educational process [9].

The implementation of computer
technologies for teaching and learning is
possible only when an appropriate
educational-methodical toolkit is available,
as well as the educator’s computer
literacy [7].

The use of computer technologies aimed
at increasing the efficiency of the
educational process allows for combining
traditional and digital methods, changing
both the methods and content of
traditional learner training, bridging the
organization of educational content with

research  activities, and  developing
computer skills through numerous
professional experiments.

This primarily includes e-learning:
electronic learning materials (ELMs),

multimedia textbooks, virtual simulators
replicating real experiments, remotely
controlled laboratory work, computer-
based testing management systems, and
more.

Regarding administrative activities in
the educational system, computer
technologies provide tools for conducting
educational-administrative work, such as
formats and tools for supporting electronic
learning materials, tools for assessing

learning success, and network
communication means (e-mail, chat,
forums, file-sharing systems,

videoconferences, etc.).

The benefits of applying computer
technologies in educational institutions
include: expansion of programmable
learning possibilities; the use of color,
graphics, animation, music, and video to

engage learners with the material,;
improved understanding of complex
mechanisms and machines; access to

databases, and more.

The disadvantages include: insufficient
proficiency of the educator or learner; lack
of motivation in the specified direction;
insufficient digital competence;

Bukopucranuga KOMIT FOTepHUX
TEXHOAOTIM, CIPSIMOBaHUX Ha MiABUILIIEHHA
e(PeKTUBHOCTI OCBiTHBOT'O IIPOLIECY,
[OO3BOAUTH  IIOEMHATHU  Tpaaullifine  #
KOMITIOT€pHE, 3MIiHHUTH MeToAu 1 3MicT
TPaOULIIFTHOTO ITiATOTOBKH 3/100yBaviB OCBITH,
30AM3UTH TPOIIEC OpraHisariii 3MiCTy OCBITH
Ta  IIpPOIleC  HAYKOBOIO  JIOCAI/?KEHHH,
PO3BHHYTH BMIiHHA ¥ HABUYKHU pPOOOTH 3
KOMITIOTEpPOM IIpH IIPOBENEHHI YHMCAEHHUX
IpopeCifHIX €KCIIEPUMEHTIB TOLIIO.

Ciomm MM, B IIEpILy Yepry, BiIHOCHMO
€AEKTPOHHE HaBYaHHS (e-learning): eAeKTPOHHI
HaB4aAbHI Matepiaan (EHM), myasTrmermitiai

OiOpyYHWKH, BIpPTyaAbHI  CHUMYASITOPU — —
BIATBOPIOBa4Yi  PEAABHHX  €KCIIEPUMEHTIB,
AabopaTopHi pobotu JVICTaHITIHOTO
KepyBaHHS], CHUCTEMU YIIpaBAIHHS

KOMIT FOTEPHHUM TECTYBAHHSIM TOITIO.

[TTo >k CTOCYETHCS YIIPABAIHCHKOI JiIABHOCTIL
B CHCTEeMi OCBiTH, TO L& OyayTb 3acobu
IIPOBEEHHS  HaBYaABHO-aMiHICTPaTUBHOI
pobotu, a came popMaTtH i 3aco0U IATPHUMKHU
E€ACKTPOHHHMX HaBYaABHUX MaTepiaaiB, 3acobu
[IaTHOCTHKY YCITIITHOCTI HaBYaHHSI, MEPEXKEBI
3aco0M KOMYHIKalli (eAeKTpoHHa Iomra (e-
mail), gaT, popyM, cucTeMu 0OMiHy pariramu,
BiZIeOKOH(MEPEHLLi] Ta iH.).

[Tpu 3aCTOCYBaHHi KOMIT FOTEPHUX
TEXHOAOTI B OCBITHIX 3akaagax € Oarato
IO3UTHUBHOIO, a cawme: KOMII FTOT€PHi
TEXHOAOTI] PO3LUINPIOIOTH MOZKAUBOCTI
IIPOTPAaMHOIO HaBYaHHS; Koaip, Trpadika,
MYABTUIIAIKALLS, My3UKa, BiZIe0 BUKAUKAIOTh
iHTepec B 3H00yBadiB 10 BUBYEHHS
HaBYaAbBHOIO Marepiaay, [iIBUIIYIOTH
epeKTHBHICTh clIpuiiMaHHS iH(opMallii; 3a
JIOTIOMOI'OI0 KOMITIOTEpa MOXKHa Kpallle
IIOSICHUTH OPUHLMNON  mOii CKAQTHUX
MeXaHi3MiB i MalllH; KOMIT IOT€PHI TE€XHOAOTI1
BIIKPHUBAIOTH JOCTYII 10 06a3 JaHuX Ta iH.

o HEIOAIKIB 3aCTOCYBaHHS
KOMITIOTEPHHX TEXHOAOTIH MOXKHA BiTHECTH:
HeOCTaTHE BOAOMIHHA 3 OOKy Itemarora abo
V4HSI; HEJOCTATHIO BMOTHBOBAHICTh B POOOTi
3a3HAYEHOI0 HAIIPSIMKY; HEIOCTATHIN piBeHb
1 poBoi KOMIIETEHTHOCT; HEe3HaHHd
IPUHOMIB, OCHOBHHX [IPUHIINIIB
PO3B’I3yBaHHd [1eBHOI HAaBYaABHOI 3a1adi, [e
3a [JOIIOMOIOI0 KOMITIOTEPHUX TEXHOAOTIH
IIPOIIOHYETECA BHUKOHATH IIEBHUH KpPOK B
PO3B’I3yBaHHi; HE BOAOIHHSI CTPATETiYHUM
YSIBA€HHSIM IIPO IIIASIXH PO3B’I3yBaHHS IIEBHOL
npobaeMu abo 3aBOAHHA 3a JOIOMOTOIO
IEBHOI KOMITIOTEPHOI TEXHOAOTIi Ta iH. [16].
SIKI0 Temaror camM He BimdyBae motpebu B
OBOAO/IHHI KOMITIOTEPHUMHU TEXHOAOTISIMH,
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unfamiliarity with methods and principles
for solving specific learning tasks using
computer technologies; lack of strategic
understanding of how to solve certain
problems  using  specific = computer
technologies, among others [16]. If an
educator does not feel the need to master
computer technologies and adopts a
passive, non-interventionist approach, a
large percentage of learners will not engage
in the process. Mastering a computer,
however, does not necessarily imply
readiness to use it in the educational
process. For this, one must: have a clear
understanding of the practical application
of modern multimedia technologies and
master the methodology for wusing
information and communication
technologies [13].

The most commonly applied computer
technologies in the educational system can
be divided into three groups:

1. Network technologies: using local
and global Internet networks (electronic

versions of methodological
recommendations, manuals, distance
learning servers providing interactive

communication via the Internet, including
real-time online learning).

2. Local computer-oriented
technologies: programs, computer models
of real processes, demonstration programs,
electronic problem sets, control programs,
and didactic materials.

3. Multimedia technologies: enabling
the integration, processing, and
simultaneous reproduction of various
types of signals, environments, tools, and
methods of information exchange. These
audio-visual tools provide possibilities that
traditional methodological
recommendations cannot [1].

Among modern computer technologies
in education are: creating didactic
materials using Canva and PicMonkey;
creating thematic catalogs of Internet
resources using Padlet; developing
electronic educational-methodical
complexes using Microsoft Office Front
Page; creating electronic tests with Google
Forms and Kahoot; project methods and
bulletins with Microsoft Publisher and
Canva; and developing lessons and

3afiMae MacHUBHY IIO3UILI0 HEBTPY4YaHHH, TO
Oy’Ke BEAMKHH BIICOTOK 1 3m00yBadiB He
BKAIOUMTBCSI B IIeH IIporiec. Aae OCBOITH
KOMITIOTEp Ille He O3Hadyae OyTH TOTOBHUM
3aCTOCOBYBaTH HOro B HaBYaAbHOMY ITPOLIECI.
Jag 11b0r0 HEOOXiMHO: MAaTH YSIBAEHHS IIPO

MOZKAUBOCTI IIPaKTUYHOI peaaizartii
BUKOPUCTAHHS Cy4YaCHUX MYABTUMEIIHHIX
TEXHOAOTIH; BOAOJIITH METOIUKOIO
3aCTOCYBaHHS iHdopMarriHo-

KOMYHIKaTHBHHX TE€XHOAOTIH [13].
KoMITroTepHi TEXHOAOTIl, Ki HaMOIABIII
4acTO 3aCTOCOBYIOTECS B CHUCTEMi OCBITH,
MOZKHA PO3JIAUTHU Ha TPHU TPYHHU: 1) MepeskeBi
TEXHOAOTiI, III0 BUKOPHCTOBYIOTH AOKaABHi

Mepexi Ta TraobaabHI Mepexi Internet
(eaexkTpoHHI BapiaHTH METOAUYHUX
peEKOMeHaIiH, MIOCIOHUKIB, cepBepH

JAVCTaHIIIHONO HaBYAHHS, 1110 3a0e31eYyI0Th
IHTepaKTUBHUM 3B'd30K uepe3 Internet, B
TOMYy 4YHCAI B PEXHUMi pPeasbHOIo 4acy,
HaBYaHHA B PEXMUMi OHAAMH); 2) TEXHOAOTI,

OPI€EHTOBaHI Ha AOKAAbHI  KOMII'TOTEPH
(mporpaMy, KOMITIIOTEPHI MOIEAI PeasbHHX
IIPOLIECIB, JEMOHCTpalliiiHi IIporpamMH,
€AEKTPOHHI 3aIa4YHUKH, KOHTPOAIOIOY1
IIporpamH, OUOaKTHIHL Matepiaam);

3) TexHOAOTii, FKi MO3BOASIIOTH 3a JOIIOMOI'OIO
KOMITIoTepa iHTerpyBatH, o0pobasgru i
BOZIHOYAC BiITBOPIOBATH Pi3HOMAHITHI THIIN
CHTHaAIB, pi3HI cepenoBHIlla, 3acodu i
cmocodbn obmiHy iH(opMmami€ro, i gKi
HA3UBAIOTLCS MyAbTUMenitiHuMA. Lli 3acobw,
B SIKMX BUKOPHCTOBYETBCS aydio-Bi3yasbHUMN
dopmaT, HAOAIOTH TaKi MOKAMBOCTI, SKi
TPaaULiPiHI METOOAWYHI PEeKOMEeHIAallii HaaaTu
He MOXKYTb [1].

Cepen Cy4JacHUX KOMIT FOTepPHHUX
TEXHOAOTII B OCBITI MOKHa, HaIIPUKAAL,
BUTIAUTH TakKi: CTBOPEHHA IUAAKTHYHHX
IIOCIOHUKIB 3a JOIIOMOIOIO 3aCTOCYHKIB Canva
Ta PicMonkey; CTBOpeHHSI TeMaTHYHOIO
Karaaory [HTepHeT-pecypciB B 3aCTOCYHKY
Padlet; cTBOpeHHS €AEKTPOHHHX HABYAABHO-
METOOMYHUX KOMIIAEKCIB 3a JOIIOMOI'OIO
nporpaMHoro mnponykry Microsoft Office
Front Page; cTBOpeHHSI €A€KTPOHHUX TECTIB
3a moromororo Google Forms Ta Kahoot;
MeTOn TIPOeKTIiB 1 Oroaereni Microsoft
Publisher, Canva; po3pobka HaBYaABHHX
3aHATh Ta  II03aKAACHHUX  3axodiB 3
BHKOPHUCTAHHAM [HTEepHeT-pecypciB Ta iHIIIi.

MozkHa BUIIAUTH OCHOBHI IT€JaTrOTi4Hi I1iAl
BHKOPHUCTAHHSI KOMITIOTEPHUX TEXHOAOTIH B
OCBITHBOMY TIIPOLIECi: PO3BHUTOK TBOPYOIO
TIOTEHITIaAy ocobucTocTi, ii 3mibHOCTEM Ta
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extracurricular activities using Internet
resources.

The main pedagogical goals of using
computer technologies in the educational
process include: developing personal
creative potential, abilities, and
communication skills; promoting
experimental and research activities;
cultivating learning culture; increasing
learning motivation; intensifying all levels
of the educational process; enhancing its
efficiency and quality; and meeting societal
demands through computer technology
literacy [1].

For example, Canva has become one of
the most popular solutions for achieving
pedagogical goals, offering a wide range of
features specifically adapted for the
educational process. Its versatility and
user-friendly interface make it an
indispensable tool for teachers, lecturers,
and students at various educational
levels.

Canva provides an impressive set of
tools that open new opportunities for
organizing the learning process. Central
to these is a vast library of professional
templates covering all aspects of
educational activity. Teachers can use
pre-designed layouts to create
presentations that transform complex
material into clear visual narratives,
develop aesthetically appealing lesson
plans and schedules, and design
informative posters and announcements
for school bulletin boards. Templates for
infographics are particularly valuable,
allowing for clear representation of
statistical data, complex processes, or
algorithms, thereby enhancing learning
effectiveness and engagement.

A key advantage of the platform is its
focus on collaborative work. Teamwork
functions enable students to work
together on projects in real-time,
regardless of physical location. Teachers
can directly make corrections, leave
comments, and provide
recommendations, significantly
increasing the efficiency of the
educational process. This feature is
especially valuable for remote and

KOMYHIKaTUBHHUX Oiw,

€KCIIEPUMEHTAABHO-JOCAITHUITEKO]
IiSIABHOCT1, KyABTYPH HaBYaABHOL JiSIABHOCTI,
M aBUINIEHHA MOTHUBALIil HaBYaHHI;
iHTeHCcHu(pikaligd BCiX pIiBHIB OCBITHBOTO
IIPOIleCy, MiABUINIEHHS HOro ePeKTUBHOCTI i
SIKOCTi; peaai3allid COLiaAbHOTO 3aMOBAEHHS,
3yMOBA€HA  iH(pOpMAaTH3all€I0 Cy4acHOTO
CYCIIiABCTBa (miaroroBKa KOpUCTyBada
3aco0aMH1 KOMIT IOTEPHHX TEXHOAOTIH) [1].

[ mpuKAay IIpoaHasizyeMo maatdgopMa
Canva, sIKa crasa OIHUM i3
HaWIIOIIyASIPHIIIINX PIlIeHb AT JOCATHEHHS
IIEIATOTIYHUX ITiA€H, ITPOIIOHYIOYH IITHPOKUHN
cnekTp (QYHKIIH, CIIeIliaAbHO agaIrTOBaHUX
Iasa ToTpeb  OCBITHBOTO — mpolecy.  li
VHIBEpPCaABHICTh Ta 3pY4HICTE iHTepdeicy
pobaaTh il HezaMiHHUM IIOMIYHUKOM [IAST
BUMTEAIB, BHUKAQ[AYiB Ta Y4YHIB Ha Pi3HHUX
PIBHSIX HABYaHHSI.

Canva m[pOIIOHye Bpaskarodwii Halip
IHCTPYMEHTIB, III0 BiAKpPUBAIOTL HOBI
MOZKAUBOCTI [ASI Opraizallii HaB4YaAbHOIO
mporiecy. lleHTpaabHe MICIle Cepel HHX
3aifimae Beanmde3Ha 0ibaioTeka mpodpeciiHuX
mabAOHIB, €Ki OXOIAIOIOTH YCi  acleKTH
OCBITHBOI migABHOCTI. Bukaamadi MOXKyTH
BUKOPHCTOBYBaTH TIOTOBI MakKeTH [OAS
CTBOPEHHS IIpEe3eHTAallil, 1110 IIEPETBOPIOIOTH
CKAQIHUHP MarTepiaa Ha 3po3yMiai BidyaabHi
icTopii, pPO3pPOOAATH €eCTEeTHYHi HaB4YaABHI
IIAQHU Ta PO3KAAIM 3aHATb, CTBOPIOBATU
iH(popMaTHBHI ITAaKaTH Ta OTOAOIIEHHS JAS

YMiHb

IIKIABHOI ~ JIOIIIKKM ~ OroAoIlleHb. Oco0AUBY
IiHHICTE IIPEACTABAGIOTH MIAOAOHU  OAS
iHorpacikm, gKi O03BOASIOTE HAOYHO
IPEeCTaBUTU CTATUCTWYHI [JaHi, CKAaIHIi
IPOLIECH UM AATOPUTMHU [iM, poOATIH
HaBYaHHA OiAbII e(PeKTHBHUM Ta
3aXOIIANBHM.

BaxkamBoro mnepeBaroro maatgopMu € ii
opieHTallid Ha CHiABHY poboty. PyHKITii
KOMaHIHOI B3a€EMOil [IO3BOASIIOTH YYHAM
pasoM IpalfoBaTd Hal I[IPOeKTaMu B
peasbHOMY dYaci, He3aAexXXHO Bifl IXHBOIO
disrgHOrO posraunryBaHHd. I[lemaror Mozxke
Ge3riocepeqHLO B IIPOIIECI POOOTH BHOCHUTH
KOPEKTHBH, 3aAUIIIATH  KOMEHTapi Ta
peKoMeHpali, 1[0 3HA4YHO  IIiABHIIYE
e(PeKTHUBHICTF HaBYaABHOIO Iporiecy. Llg
0COOAHMBICTE 0COOAMBO IIiHHA B yMOBax
OUCTAHITIHOIO Ta 3MilllaHOIO HaBYaHHH,
KOAM HeOOXilHO MIiATPUMyBaTH IIOCTiHHY
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blended learning, where continuous
interaction among all participants is
necessary [11].

For educators, Canva has developed a
special package, Canva for Education,
which extends the platform’s standard
capabilities. It includes additional storage
space, the ability to organize virtual
classrooms and secure educational
environments, where the teacher can
control students’ access to content.
Integration  with  popular learning
management systems, such as Google
Classroom, allows seamless
incorporation of the platform into
standard educational workflows [19].

Canva’s resource library is remarkable
in scope and quality. Access to millions of
free photos, illustrations, video clips, and
audio files enables the creation of diverse,
high-quality content without the need to
search multiple sources. Professional text
tools, including a wide selection of fonts
and typographic options, allow for the

creation of aesthetically pleasing
materials that meet modern design
standards.

Modern educational practice
demonstrates numerous successful

examples of using Canva in various
aspects of learning. These real-world
cases confirm the effectiveness of this tool
in enhancing learning quality, fostering
students’ creative abilities, and improving
teachers’ professional skills. Experience
with Canva in educational institutions at
different levels indicates its versatility
and adaptability to diverse learning needs
[19].

In contemporary schools, Canva is
actively used to create interactive
learning materials, significantly
increasing student engagement.
Educators develop visually appealing
notes combining text with images,
diagrams, and infographics, aiding

comprehension and retention of complex
topics. Canva is particularly effective for
creating thematic presentations,
transforming traditional lessons into
engaging journeys of discovery.

B32€EMOJIII0 MiDK  BciMa  y4acHUKaMU
OCBITHBOTO IIpoliecy [11].
[asgs BukaamauiB Canva  po3pobuaa

cremiasbauii nmaker Canva for Education,
AIKUH PO3IIHPIOE CTAHAAPTHI MOXKAWBOCTI
maaTdopmu.  BiH  BRAIOYaE  OoOaTKOBHIA
opoctip  gag  30epiraHHA = MarepiaaiB,
oprasizaiiii BipTyaAbHHX KAAQCHUX KiMHAT Ta
6e3neKOBUX OCBITHIX IIPOCTOPIB, /1€ BYUTEAD
MO3KE€ KOHTPOAIOBATH [IOCTYII V4YHIB [0
KOHTEHTY. IHTerpailia 3 MHOIyASPHUMH
cuCTeMaMU VIIPaBAiHHS HaBYaHHAM, TaKUMU
aK Google Classroom, JTO3BOASIE
6e3neperrko HO BIIMCaTH  poboty 3
AAT(OPMOIO B 3BUYHUH OCBITHIH
mporiec [19].

Bibaioreka pecypciB Canva Bpazkae CBOiM
po3MaxoM Ta dKicTio. [JoCTyll A0 MiABMOHIB
Ge3koIIToBHUX  (poTorpacpiif, iArocTpartii,
BiIeOKAIIiB  Ta aymiodaiiniB  3abesmneuye
MOZKAUBICTb CTBOPIOBATH Pi3HOMAaHITHUN Ta
SAKICHUM KOHTEHT 0e3 HeoOXiTHOCTi IIyKaTu
MaTepiaau B pidHUX mKepesax. [Ipodpecitini

IHCTPyMEHTH [ad pPobOTH 3  TEKCTOM,
BKAIOYAIOYH IITUPOKHH BUOiIp MIpucTiB Ta
THUIOrpadiaTHIX pilIeHs, JIO3BOASIIOTH
CTBOPIOBATH €CTETHYHO IprUBabAUBI

Martepiaad, 110 BIiANIOBIAAIOTH Cy4YaCHUM
CTaHaapTaM aU3akHy.

CyyacHa OCBITHA IpaKTHKa HIEMOHCTPYE
YHCAEHHI IPUKAQIU YCIIIITHOTO
3acrocyBaHHa Iaatgopmu Canva B pi3HHX
acriekTax HaB4YaAbHOI migabHOCTI. Lli peaabHi
KeNcHu HiATBEPAKYIOTH ePeKTHUBHICTh
BUKOPHUCTAHHSI [AHOTO IiHCTPYMEHTY [Ad
IiOBUINIEHHST SIKOCTI HaB4YaHHS, PO3BUTKY
TBOPYUX 3AiI0HOCTEH YYHIB Ta BAOCKOHAACHHST
npodoeciiinoi MaMCcTepHOCTI TI€JaroriB.
HocBin 3acrocyBanHs Canva B OCBITHIX
3aKAg[ax pPi3HUX PIiBHIB CBiQUUTH IIpo i
VHIBEpCaABHICTE Ta aIallTUBHICTb 00 Pi3HUX
HaBYaABHUX 1TOTpeb [19].

Y mpaktumi cydacHux 1mkia  Canva
aKTHUBHO BHKOPHCTOBYETBHCS AT CTBOPEHHS
IHTepaKTUBHUX HaBYAABHUX MaTepiaaiB, sIKi
3HAYHO IIiABHUIIYIOTH 33AYYE€HOCTI Y4YHIB y
HaBYaABHHHU 11poilec. [leqaroru po3pobATioTh
3a pgomoMoror 1Irel maatdgopMu  IikaBi
Bi3yaAbHI  KOHCIIEKTH, ILI0 [OEAHYIOTH
TEeKCTOBy  iHQoOpMAaIilo 3  SICKpPaBHUMH
300paKeHHAMHU, CXeMaMH Ta iHdorpadikoro.
Taki marepiasn moriomMaratoTb Y4HSIM Kpalle
3aCBOIOBATU  CKAQIIHI  TEMH,  OCKIABKHU
Bi3yaaizallis CIIpHse KpalloMy PO3yMiHHIO Ta
3anamM'sToByBaHHIO iHgopMmarii. OcobAnBO
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Significant progress has been achieved
in wusing Canva for project-based
learning. Students enthusiastically use
the platform to create personal learning
projects, research work, and creative
presentations. Real-time collaboration
allows students, even in remote learning,
to interact effectively in teams, distribute
responsibilities, and produce high-
quality collective projects. Such activities
develop information-handling skills and
essential competencies for future
professional success.

Canva is also widely applied in
extracurricular activities. Many
educational institutions successfully use
the platform to create school newspapers,
informational bulletins, event posters,
and promotional materials. This not only
saves printing costs but also enables
learners to develop journalistic and
design skills. Students participating in
school events use Canva to create a
unified style, design welcome badges,
programs, and other materials, fostering
a sense of community and enhancing
organizational abilities [11].

In higher education, Canva is used for
creating courses, methodological
materials, and scientific presentations.
Teachers develop educational modules,
which is especially important for blended
learning. Students use Canva to produce
academic  posters, research project
presentations, and visualizations of
scientific data. This not only improves the
quality of material presentation but also
aligns with modern standards of academic
communication. Practical experience
confirms Canva’s high effectiveness and
versatility. From creating individual
learning materials to organizing large-scale
educational  projects, the platform
demonstrates its capacity to enhance
learning quality and develop digital
competencies [19].

The future development of Canva is
expected to include artificial intelligence
integration, expanded collaborative
features, and deeper integration with other
platforms. For educational institutions,

e(PEKTUBHUM BHUSBHAOCS  BHUKOPHCTAHHS
Canva  gag  CTBOpPEHHd  TEMaTHYHUX
IIpe3eHTAallil, SIKi IePEeTBOPIOIOTE TPAAUIIIHI
YPOKH Ha 3aXOIIAVBI IIOJIOPOKi V CBIT 3HAHE.

3HaYHUX VCIiXiB [JOCSITAM OCBITSIHU Y
BuKopucranHi Canva pgasg  oprasizarti
IpoekTHOiI mAigabHOCTI yuHIB. IllKoaspi Ta
CTYLIEHTU 3 BEAUKUM €HTy3ia3MoM
BUKOPHCTOBYIOTbH ITAAT(OPMY [ASI CTBOPEHHS
BAACHHX HaBYaABHUX IIPOEKTIB,
JOCAITHUITEKUX pobit Ta TBOPYMX
pe3eHTallii. MOKAMBICTD CITIABHOI pOOOTH B
PEaAbHOMY 4Yaci [103BOASIE YYHAM, HAaBiThb
nepeOyBarO4Yu Ha AUCTAHIIMHOMY HaBYaHHI,
e(PEeKTUBHO B3aEMOMIATH B KOMaHIAAX,
PO3IIOIiASITH 000B'sI3KU Ta CTBOPIOBATHU SIKiCHI
KOAEKTHBHI ITIPOeKTH. Taki IIPOEKTHU HE AMIIIE
PO3BHBAaIOTh HaBWUYKU poboTu 3
iHopmailiero, asne ¥ OPMYyIOTH BazKAUBI
KOMIIETEHTHOCTI, HeoOXimHi [asl yCIHiIrHol
IpodpecifiHOl AiTABHOCTI B MaiOyTHHEOMY .

OcobAMBOI yBarm 3aCAyTOBYE  IOCBIX
BuKopuctanHsa Canva B  II03aypoduHil
miaapHOCcTi. Bararo  ocBiTHIX  3araafiB
VCIIIITHO  3aCTOCOBYIOTH IAAT(OPMY A
CTBOPEHHS IIKIABHUX raseT, iHopMaliiHux
OroaereHiB, adimr Tomifi TAa pPEKAAMHHX
MartepiaaiB. Lle He aulite 103BOASIE EKOHOMUTU
KOIIITH Ha roairpadiro, ase ¥ 1a€ MOKAUBICTD
3mo0yBadaM pPO3BHUBATH IKYPHAAICTCBKI Ta
OU3afHEPCHbKI HABUYKW. Y4HI, SKi OepyTh
ydacTb y CTBOPEHHI IIKIABHUX 3aXO[iB,
BUKOPHUCTOBYIOTb Canva mas  pPo3poOKH
€IHOIO CTHAIO 3axoy, CTBOPEHHS
IpPUBITAABHHX OEHKiB, ImporpamM Ta iHIITHUX
MmarepiaaiB. Taka  HOpakKTHKa  CIpUSIE
dopMyBaHHIO BimuyTTs MIPUHAAEXKHOCTI [0
IIKiABHO] CITIABHOTH Ta poO3BHBaE
opraHizaTopceKi 3mi6HocCTi yuHiB [11].

Y Bumg# mkoai Canva  3Hadma
3aCTOCYBaHHA [A9 CTBOPEHHS HaBYaABHHX
KypCiB, METOAMYHUX MaTepiaiB Ta HayKOBHUX
IIpe3eHTalliti. Bukaamadi BHKOPHCTOBYIOTH
naatopMy OAS  PO3POOKH  HABYAABHUX
MO/IYAIB, III0 OCODAMBO BaKAMBO B yMOBax
3MIIIIaHOIO HaBYaHHSI. Crynentu
BUKOPHUCTOBYIOTH Canva [Ad CTBOPEHHS
aKaAeMigHUX IIOCTEPIB, Ipe3eHTarli
JOCAIMHUITBKUX IIPOEKTIB Ta Bidyaaizartii
HAyKOBHX MOaHuX. lle He aumine miaBHIye
dKICTb IIpPEACTaBACHHS MaTepiasy, ase U
BiAmIoBigac Cy4aCHUM BHMOTaM pale)
akaneMiyHoi KomyHikaili. PeaapbHuii mocsin
3acrocyBaHHs: Canva B OCBITHIM OiIABHOCTI
miaTBepmKye ii BHUCOKY €(EeKTUBHICTb Ta
YHiBepcaAbHICTb. BiZl CTBOPEHHSI OKPEMHX
HaBYaABHHX MaTepiaaiB [0 opraxizartii
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this implies further improvement of tools
for classroom and remote learning, as well

as the advancement of innovative
educational technologies.
Conclusions and research

perspectives. The exploration of the issue

of applying computer technologies in
contemporary educational institutions
underlies the improvement and

development of the entire educational
system. At the national level, the need for
its digitalization has been identified. In
particular, the  Concept for the
Development of Digital Competencies [10]
emphasizes the importance of integrating
computer technologies into the educational
process.

During the research, the essence of
computer technologies was analyzed, their
structural components were identified, and
methodological foundations, advantages
and disadvantages, as well as educational
needs for their use, were outlined.

The application of computer models,
technologies, and various platforms
contributes not only to the digitalization of
education but also to the practical
implementation of computer technologies

in the educational process. A
comprehensive approach to their use
promotes the development of digital

competencies among both learners and
educators and provides conditions for the
innovative development of educational
institutions.

The study also considered alternative
computer technologies, in particular the
Canva platform, which offers specific

advantages but requires a justified
choice, taking into account the
characteristics of a particular

educational institution.

A promising direction, in our view, is
the further development of research
aimed at studying methods for
incorporating computer technologies into
the design of educational programs,
determining the preparedness levels of
learners, and developing methodologies
for applying the most accessible and
effective technologies.

MacImITabHUX OCBITHIX IIPOEKTIB, Iaatdopma
JEMOHCTPYE CBOIO 3MATHICTh IOKpAalllyBaTH
dKICTb HaB4YaHHS Ta PO3BUBATH IMQPOBI
KOMIIeTeHTHOCTi [19].

[lepCcrieKTHBH  IIOAABILIOTO  PO3BHUTKY
Canva mnoB's3aHi 3 IHTErpali€l0 MIITYJIHOIO
IHTEAEKTY, PO3IIMPEHHAM  MOXKAHUBOCTEH
CITIABHOI POOOTH Ta TIOTAMOAEHHSIM iHTErpartii
3 iHmmMu naardgopmamu. Jasg  OCBITHIX
3aKAQ B[ e O3Havae TI0/TaABIIIE
B/IOCKOHAA€HHS IHCTPYMEHTIB ayauTOPHOIO
TA [OUCTAHILHHOIO HAaBYaHHS, PO3BUTOK
IHHOBALIITHUX OCBITHIX TEXHOAOTIH.

BHuCHOBKH Ta IHepCIEeKTHBH
mocAimxkeHb. B po3rpurti 1mpobaemu
3aCTOCYBaHHS KOMITIOTEPHHX TEXHOAOTIH B
CydaCHUX  OCBITHIX  3akKAgax  AE€XKUTh
VIIOCKOHAA€HHSI Ta PO3BUTOK BCi€i cHCTeMU
ocBiTn. Ha pepxkaBHOMY piBHI BH3HAYEHO
norpeby B i 1mudposizaiii. 3okpema, B
Konuyenuii possumry yugposux
romnemeHmrocmeil [10] IIAKPECAIOETHCH
BaKAUBICTb inTerparti KOMIIFOT€pHHUX
TEXHOAOTIH y OCBiTHil 1po1iec.

ITim Jac JIOCAIPKEHHST Oyao
IIPpOaHAAI30BaHO CYTHICTH  KOMIIIOTEPHUX
TEXHOAOTIM, BH3HAQYEHO IX CTPYKTYpPHI
KOMITOHEHTH Ta OKPECACHO METOIOAOTIYHI
OCHOBH, X mepeBaru Ta HEOOAIKH, OCBITHI
HOTpPeOH 1010 BUKOPUCTAHHSI.

3acTocyBaHHSA KOMITIOTEPHUX MOeAeH,
TEXHOAOTIH, PI3HHUX IAAQT(POPM CIIPHUSIE HE
TiAbKHM 1UpoBizaltii ocBiTH, a ¥ peaaizartii
3aCTOCYBaHHS KOMITIOTEPHHX TEXHOAOTIH B
OCBITHBOMY TIPOIIECi, 8 KOMIIAEKCHUH ITiIXifT
0 IX 3aCTOCyBaHHS CIIPHEE PO3BUTKY
1 poBoi KOMIIETEHTHOCTI i 3m00yBadviB, i
IIeaToriB, 3abe3neuye YMOBH OAST
IHHOBALITHOTO PO3BUTKY OCBITHBEOTO 3aKAQ/TY.
Y mpomeci OOCAIMKEHHS PO3TATHYTO TaKOK
aAbTepHATUBHI  KOMITIOTEPHI  TEXHOAOTII,
30kpemMa Iardgopma Canva, gKka Mae CBOI
nepeBaru Ta I0Tpebye OOIPyHTOBAHOIO
BHOOpPY 3 ypaxXyBaHHSM OCODAMBOCTEH
KOHKPETHOTO 3aKAay OCBITH.

[lepcrieKTBHUM, Ha Hall TIOTASN, €
IOJAABIITNY PO3BUTOK MOCAIIKEHDb Y HAIIPAMI
BHUBYEHHS METO/IiB 3aAy4EHHSI KOMIT FOTEPHUX
TEXHOAOTIH /10 PO3POOKH OCBITHIX ITpOrpam,

o BU3HAYEHHI piBHA IiATOTOBKU
3mo0yBadiB, [0  PO3POOKM  METOOUKH
3aCTOCYBaHHsS  HAMOIABIII  OOCTYIIHHX i

e(PEeKTHBHUX TEXHOAOTIH.
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EDUCATION QUALITY MANAGEMENT SYSTEM IN HIGHER EDUCATION
INSTITUTIONS IN THE CONTEXT OF DIGITALIZATION.

V. V. Chyporniuk*

The article examines the impact of digitalization on the education quality management system in
higher education institutions in the context of contemporary transformations in the educational space.
It emphasizes that digital transformation is a strategic vector for the development of educational
policy, contributing to the improvement of efficiency, transparency, flexibility, and adaptability of
management processes in higher education institutions. The results of the study showed that the
integration of digital technologies into the education quality management system optimizes internal
processes of monitoring, planning, evaluating, and improving educational programs. A system of
education quality management has been established, based on the principles of student-
centeredness, openness, inclusiveness, feedback, and continuous improvement, in line with the
concept of the European Higher Education Area (EHEA). It implements a systematic approach to
planning, monitoring, and responding to changes in the digital educational environment. The use of
digital platforms, information and analytical systems, Big Data tools, cloud technologies, and artificial
intelligence contribute to the personalization of the educational process, improving the quality of
educational services, the speed of management decision-making, and the development of a data
culture in higher education institutions.

A number of key issues have been identified that hinder the effective digital transformation of the
quality management system, including uneven levels of digitization among structural units,
insufficient digital competencies among participants in the educational process, and the lack of a
comprehensive digital development strategy and regulatory and organizational support. The need for
comprehensive modernization of digital infrastructure, the development of institutional policies for
digital literacy, and the introduction of mechanisms for monitoring academic integrity and internal
quality assurance has been substantiated.

The proposed approach creates conceptual and organizational-methodological prerequisites for the
sustainable development of the education quality management system, the integration of innovative
digital technologies into the educational process, and the improvement of the digital maturity of higher
education institutions and their competitiveness in the context of the global digital transformation of
education.

Keywords: education, educational innovations, digitization of education, education quality
management, education quality monitoring, quality assurance system, digital literacy, digital
competence, digital technologies in education, higher education institutions.
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CHCTEMA YIIPABAIHHS IKICTIO OCBITH 3BO B YMOBAX IIU®POBI3AIIII

B. B. YunopHIoOK

Y ecmammi docnioskeHo enaue yugposizayii Ha cucmemy YnpasaiHHs SIKICM0o 0c8imu 8 3aK1adax
suugoi oceimu (dani — 3BO) 8 KOHMeKcmi CYuaCHUX MpPAaHCHOPMAyillL 0c8IMHL020 cepedosuUd.
AKYEeHmMo8aHO HA mMOMY, WO UYUPposa mpaHcHOpMayiss — cmpameziuHuill eeKmop po3sumry
oc8imHBOI nosimuku — nidsuwye egexmuesHicmb, NnpPo3opicms, 2HYUKICMb ma adanmueHiCmb
ynpasaincekux npouecie y 3BO. Pe3zynemamu 00CNIOXKEeHHST 3ac8i0UUIU, WO THMe2payis Yugpposux
mexHoso2lll Y cucmemy YnpassiHHs SKICM0 0Ceimu Chnpusie onmumizauii 8HYmMpIUHIX Npouecis
MOHIMOPUHRY, NAAHYBAHHSL, OUIHIOBAHHSL MA B00CKOHANEHHSI OC8IMHIX Npozpam. 3anponoHO8AHO
cucmemy YnpaesiHHs SKICM0 oceimu, 34CHO8AHY HA NPUHYUnax opieHmauyii Ha 30o06ysaua,
gi0Kpumocmi, IHKIF03UBHOCMI, 380POMHO20 38°513KY ma be3nepep8Ho20 800CKOHAIEHHSL, UL0 8i0nosioae
KOHyenyii esponeticokozo npocmopy euwoi oceimu (EHEA). Bora peanizye cucmemHuil nioxio 0o
NIAHYB8AHHSL, KOHMPOJIO Ul ONepamueHo20 Peazy8aHHs Ha 3MIHU UUDPOB020 0C8IMHBLO20 cepedos8UUa.
BukopucmaHHsi yugposux naamgopm, iHGOPMAUIUHO-AGHALIMUUHUX CcUcmem, IHCMPYMeHmMI8
genuxkux Oarux (Big Data), xmapHux mexHonoezili i wmyuHozo iHmenexkmy (Oani — III) cnpuse
NepcoHanisayii 0ce8imHb020 npouecy, NIOBULEHHIO SIKOCMI OCB8IMHIX cepeicis, onepamueHocmi
YXBALEHHS YNPAaBIIHCOKUX PilleHb i po3sumky Kyaemypu oarux y 3BO.

BuokpemneHo HU3KY e8axXusux npobnem, wo cmpumyromsb epekmusHy —Uugpposy
MPAHCHOPMAUII0 cucmemu YNpasaiHHs SKICMio, 00 SKUX HAIeXXamb HEepiBHOMIPHICML pPIiBHS
yugposizauyii cmpykmypHux nidpo3oinie, HedoCmMamHill piBeHb UUPpPosUX KoMnemeHmHocmell
YUACHUKIB O0CBIMHBLO20 npouecy, 8i0CymHicme uinicHoi uugpoeoi cmpamezii pozgumrKy ma
HOPpMAMUBHO-0peaHi3ayitiHoi niompumrku. O6TPYHMOBAHO HEObOXIOHICMb KOMNAEKCHOI MOOepHI3ayil
yugpoeoi iHppacmpykmypu, po3pobNieHHsT HCMUMyYUiliHux cmpamezili po3seumkKy uugpoegoi
2pamomHoCcmi, 4 MAKOIK 3ANPOBAOIKEHHS. MEXAHIZMI8 MOHIMOPUH2Y OOMPUMAHHSL AKAOEeMIUHOL
dobpouecHocmi ma HYMPIULHBL020 3abe3neueHHs SKOCMA.

3anponoHosaHUll niOXi0 cmMeoproe KOHUENMYAaabHL 1l Op2aHI3AUIHO-MemOOUUHT nepedymosu Os
CMaA020 pO3BUMKY CUCMEMU YNPABAIHHS SKICMI0 0C8imu, IHmezpayii HHO8AUIHUX Uugposux
mexHOo102ill 8 0C8IMHIll npoyec, NIOBUULEHHS PI8HSL UUGpo8ol 3pinocmi 3arxnadie suuloi oceimu ma
XHBLO! KOHKYPEHMOCNPOMOIKHOCMI 8 YMOo8axX 2100a16HOT YUhpoeoi mparHcgopmauii ocgimu.

Knrouoei cnoea: oceima, oceimHi iHHO8aUll, yugposizayis oceimu, YnpaeiiHHs SIKICmM0 0ceimu,
MOHIMOPUHe SIKOCMi 0c8imu, cucmema 3abesneueHHst sIKocmi, uugposa spamomuicme, yugposa
KOMNnemeHmHICMb, UUPPO8L MeXHOJI02I 8 0c8imi, 3aK1a0u 8UUL0i oceimu.

Introduction of the issue. In the
context of globalisation, where knowledge,
innovation, and digitalisation serve as key
drivers of socio-economic development,
ensuring the quality of education has
become an issue of strategic importance.
The quality of the educational process is a
significant factor in enhancing a country's

international = competitiveness, as it
determines its intellectual and
technological potential. This issue is

particularly relevant in the field of higher
education, since higher education
institutions (HEIs) play a crucial role in
developing human capital capable of
implementing innovative strategies for
societal development in the context of
digital transformation. Traditionally, the
education quality management system in
higher education institutions has been
considered one of the key components of

IIocTaHOBKa mpobAeMH. Y CydacHHX
yMoBax raobaaizariii, @KoAM  3HaHHSI,
iHHOBaIlii Ta UdpoBi3alliad € OCHOBHUMH
YUHHUKaMHU COLIiaABHO-€KOHOMIYHOI'O
IIporpecy, IMUTAHHS 3a0e3IledyeHHSI TKOCTi
OCBiTH HaOyBa€ CTPaATETiYHOTO 3HAYEHHS.
SKiCTh OCBITHBOIO IIPOLIECY € BaXKAUBUM
YUHHUKOM IiIBUILIEHHS
KOHKYPEHTOCIIPOMOXKHOCTL Jep:KaBU Ha
MiXKHaApOAHOMY piBHi, BH3Ha4Ya4y i
IHTeAeKTyarbHUH i TEXHOAOTIYHUH
noteHiriaa. Ocob6AMBOI aKTyaAbHOCTI I
npobaema HabyBa€e y cepi BHUILIOI OCBITH,
ockiabku came 3BO ¢dopMyroTh KaapoBHUH

IIOTEeHIliaA, CHPOMOKHHH peaaizoByBaTH
IHHOBAaIliHiHi crparerii PO3BUTKY
CYCITiABCTBa B yMoBax U pPoBoi
TpaHcopMmarltii. Cucrema  yHIpaBAiHHA
dgkictio ocBitu y 3BO Tpanuiiiino

BBaXKa€ThCHA OJHHUM 3 OCHOBHHX €AE€MEHTIB
OCBITHBOI TIOAITHMKH, IIPOTE€ B CY4YaCHHUX
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educational policy. However, under the
current conditions of digitalisation and
emerging hybrid challenges, this system
requires substantial modernization. The
armed aggression of the Russian
Federation against Ukraine and the
introduction of martial law have become
additional factors significantly affecting the
organisation of the educational process.
These circumstances have intensified the
challenges related to the effectiveness of
management mechanisms, the flexibility of
digital infrastructure, and the provision of
sustainable and high-quality educational
services. Under such conditions, quality

management  in higher education
institutions must incorporate digital
monitoring and analytical tools that ensure
the adaptability, transparency, and

effectiveness of educational activities [9].

In the context of digitalisation, the
education quality management system in
HEIs aims to ensure the high performance
and openness of the educational process,
strengthen institutional accountability to
stakeholders, and build public trust in the
effectiveness of educational activities.
Digital transformation is reshaping
approaches to the organisation of learning,
monitoring of learning outcomes,
accreditation procedures, and quality
assessment. Learning Management
Systems (LMS), educational platforms, big
data technologies, and artificial intelligence
(AI) create new opportunities for analysing
the effectiveness of educational processes.
However, their implementation is
accompanied by several -challenges,
including the lack of a comprehensive
conceptual framework, uneven
infrastructure development, insufficient
digital competence among participants in
the educational process, and the risk of
excessive formalisation of  control
procedures.

Ukraine’s integration into the European
Higher Education Area requires the
implementation of the Standards and
Guidelines for Quality Assurance in the
European Higher Education Area (ESQG)
and the recommendations of the European
Association for Quality Assurance in
Higher Education (ENQA). This further
emphasises the importance of the digital

ymMoBax I(poBizaiii Ta TriOpuaHUX
BHKAUKIB BOHa IOTpebye  3HAYHOIO
OHOBAEHHsI. 30poifHa arpecis poci¥chKol
deneparrii IPOTH Ykpainu Ta
3alIpOBa/ZKEHHS BOEHHOI'O CTaHy CTaAM
JONATKOBHUMH YHHHHUKAaMHM, II0 iCTOTHO
BIIAMHYAW Ha OpraHizallilo OCBITHHOIO
IPOLIECY, 3arocTpUAHR IUTaHHI
e(peKTUBHOCTI yIIPaBAIHCHKUX MEXaHi3MiB,
THYYKOCTI IIMPPOBUX IHPPACTPYKTYyp Ta
3abesneyeHHda CTifiKoi gKOCTi OCBIiTHIX
IIOCAYT. Y IIMX yMOBaxX YVIIPaBAIHHS SKiCTIO
ocBiTn y 3BO Mmae iHTerpyBatu 1udpoBi
IHCTPYMEHTH MOHITOPHHTY M aHaAITHKH,
110 3a6€e31e4yIoTh aIaIlTUBHICTB,
IPO30PIiCTh 1 PEe3yABTATHUBHICTH OCBITHBOI
AisIABHOCTI [9].

Y koHTekcti 1nudpoBizamii cucrema
yIIpaBAIHHSI dKICTIO OCBITH B 3aKAagax
BUILOL OCBIiTH CIIpsIMOBaHa Ha
3abe3rnedYeHHd BHCOKOI pPe3yAbTaTHBHOCTI
Ta BIAKPUTOCTI OCBITHBOTO IIPOIIECY,
OiABUIIIEHHS PiBHA MiA3BITHOCTI 3aKAany
nepen  3allikaBAEHHMH CTOpPOHaMu H
dopMyBaHHA OOBipH CyCIIABCTBa 10
e(peKTUBHOCTI OCBITHBOI JiABHOCTI.
Hudpora TpancdopMallisa 3MiHIOE TiIX0IH
[0 opradizaliii HaB4YaHHS, MOHITOPHHIY
pe3yAbTaTiB, akpeauTallii Ta OIiHIOBaHHS
akocti. LMS, ociTHi nmaardgopmMu, BeAHKi
nadi # 1l BigKpuBaOTh HOBI MOXKAUBOCTI
oA aHaaizy edexkTuBHOCTI. IIpore ixHe

3aCTOCyBaHHA CYTIPOBOIXKYETHCS
BiZICYTHICTIO IrinicHOL KOHIIEIIIIT,
HepPiBHOMIipHUM PO3BUTKOM
iHpacTpyKTypH, HEIO0CTATHBOIO

U POBOI0 KOMIIETEHTHICTIO YYaCHUKIB Ta
PHU3UKOM (popMaaizallii KOHTPOAIO.

IuTerpania Ykpainu no €BponedcbKOIo
IPOCTOPY  BHILOI OCBITH roTpebye
BIIpOBa/>KeHHI  cragaapTiB ESG Ta
pekomeHnamiti ENQA, 1m0 mocuaroe
3HayeHHs 1U@POBOIO KOMIIOHEHTa B
3a0e3revyeHHi [JOTPUMAaHHA aKaaeMidyHOl
ao6podecHOCTi, Tpo3opocTi ¥ MOOGIABHOCTI
OCBITHIX IIPOTpaM.

AHaai3z ocTaHHIX ZocaizkeHp i
nybaikauiii. IIpobaemy 1udposizaiii B
ocBitTi 3BO mIHMPOKO BHCBITA€HO ¥y
BiTYM3HAHIN HayKOBO-IIeJaroTiyHii
Aireparypi. CydacHuit HAyKOBUY OUCKYPC B
YkpaiHi 0XOIIAIOE K KOHIIEIITYaAbHI, Tak i
IIpaKTHKO-OPi€EHTOBAaHI IiaxX0au 10
BIOCKOHAAEHHS YIIPaBAIHHA SKiCTIO BUIIOI
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component in ensuring academic integrity,
transparency, and the mobility of
educational programmes.

Current state of the issue. The issue of
digitalisation in higher education has been
widely addressed in Ukrainian scholarly
and pedagogical literature. Contemporary
academic discourse in Ukraine
encompasses both  conceptual and
practice-oriented approaches to improving
the management of higher education
quality. In this context, O. Chernenko has
made a significant scholarly contribution
to the development of higher education
quality management models, conducting a
comparative analysis of conceptual
approaches to building quality assurance
systems in higher education institutions,
with  particular attention to the
effectiveness of institutional mechanisms
for their implementation [1]. A. Marchuk

emphasises the negative impact of
emergency situations, particularly
pandemics, on the quality of the
educational process, analysing the

dysfunctions caused by rapid digitalisation
processes in education [7]. O. Halitsan,
O. Khil, and Y. Kyrylenko examine
strategic directions of public
administration in the higher education
system within the context of European
integration processes, highlighting the
specific features of its development under
conditions of decentralisation and ongoing
educational reforms [4]. The impact of
digitalisation on the development of
students’ core competencies is analysed by
M. Zatserkivna [17].

The historical dimension of digital
transformation is explored by
I. Verbovskyi, who traces the stages in the
formation of a digital society as an
environment for the development of
modern educational systems [11].

O. Vorobyov investigates mechanisms
for ensuring the quality of higher education
in the context of European integration,
with particular attention to the role of
national quality assurance agencies and
the use of digital monitoring tools [13].

Among international studies, the works
of L. Benavides, J. Tamayo-Arias,
M. Arango-Serna, J. Branch-Bedoya, and
D. Burgos [18], as well as G. Santos,

OCBiTH. Y 1IIbOMY KOHTEKCTI 3Ha4YHUH
HayKOBHUH BHeCOK y hOopMyBaHHS MozeAeH
yIIpaBAiHHS AKICTIO BHIIIO1 OCBITH
HanexuTh O. UepHeHKy, gKuUP 3ailcHIOE
IOPIBHAABHUM aHaald KOHIENITyaAbHUX
oigxomaiB 10 o0y 1oBU CHUCTEM
3abe3medyeHHsa SKOCTI B 3aKAa[ax BHIIOL
OCBITH, AakKIIEHTYIOYl Ha e(deKTUBHOCTI
IHCTUTYLIHHUX MeXaHi3MiB IXHBOTO
dyuknionyBaHHsa [1]. Ha mecTpyKTHBHOMY
BIIAMBI HaA3BUYaHHUX CUTyallili, 30KpeMa
maHzaeMii Ha SKICTb OCBITHBOTO IIPOIIECY,
HArOAOIILy€ A. Mapuyk, aHaAI3yI049H
AUC(YHKILI, 3yMOBAEHI IIPOLIECOM
mudposizanii [7]. Crpareriuni Hampsamu
JEeP>KaBHOTO YIIPaBAIHHSA CHCTEMOIO BHIIOL
OCBITM B KOHTEKCTI €BpOiHTerpamifiiux
npoleciB gocaimxkyoTh O. Naainas, O. Xiab
Ta 4. KupuaeHkKo, 3BepTawo4yu yBary Ha
ocobamBoCcTi ii pPO3BHTKY B yMOBax
[eleHTpaaizartii Ta pedopMyBaHHS
OCBiTHBOI raaysi [4|. Bonau nudposizartii
Ha PO3BUTOK OCHOBHHUX KOMIIETEHTHOCTEH
3n100yBadiB OCBIiTH aHaaizye M. 3alepkiBHa
[17].

[cTopuyuHMi BUMIp 1 poBoi
TpaHcdopMartii PO3KpHUBae
I. BepboBCbKUII, HOPOCTEKYIOYH  €TalH

dopMyBaHHS IM(PPOBOrO CYCIIABCTBA K
cepenoBHILA PO3BUTKY OCBITHIX
cucreM [11].

MexaHi3MHu 3a0e3redeHHda GKOCTI BHUIIOI
OCBITH B KOHTEKCTI €BPOIIENCHKO]I
iHTerpaitii 3 O0COOAMBHM aKIIEHTOM Ha
MiIABHOCTI HAalllOHAABHHX AareHTCTB Ta
3aCTOCYBaHHI IIU(PPOBUX iHCTPYMEHTIB JIAS
MOHITOPHUHTY aHaaizye O. BopobiioB [13].

Cepen MIiKHapPOIHUX IIOCALIZKEeHb
3HAYHUH BHECOK y JOCAII>KEeHHS
npobaemMaTuku  pobasaTe  /A. BeHaBigec
(L. Benavides), X. Tamaiio Apaiac
(J. Tamayo Arias), M. Apanro CepHa
(M. Arango  Serna), X.Bpanu bBenosa
(J. Branch Bedoya) Ta L. Byproc
(D. Burgos) [18], a Takox [I. Canroc
(G. Santos), K. Mapkec (C. Marques),
E. Ixycrino (E. Justino) Ta A. Mengec

(L. Mendes) [19], sgKi OOCAIAXKYIOTH BIIAUB
COIiaAbHOI BIAIIOBiMAABPHOCTI Ha SKICTb
OCBITHIX IIOCAyT Ta PiBeHb 33J0BOAEHOCTI
3m00yBadiB BUILOI OCBITH 4Yepe3 PO3BHTOK
udpPOBHUX KOMIIETEHTHOCTEH IIe1aroris,
III0 € BaXKAWBOIO YMOBOIO €(EeKTHBHOTO
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C. Marques, E. Justino, and L. Mendes
[19], are noteworthy. These researchers
analyse the impact of social responsibility
on the quality of educational services and
the level of student satisfaction,
emphasising the importance of developing
teachers’ digital competencies as a key
prerequisite for the effective functioning of
contemporary educational systems.

The generalised findings of these studies
constitute the theoretical foundation for
developing an effective model of the
education quality management system in
higher education institutions adapted to
the conditions of digital transformation.

Outline of unresolved issues brought
up in the article. Despite considerable
scholarly interest in the problems of
digitalisation of the educational
environment, several aspects of this topic
remain insufficiently = explored. In
particular, there is a need to develop and
test integrated models of education quality
management capable of ensuring the
effective, balanced, and equitable
integration of digital technologies at all
levels of the educational process.

Special attention should be paid to the
integration of digitalisation into internal
quality assurance systems in higher
education institutions. This requires the
development of unified standards for the
implementation of digital tools, as well as
mechanisms for ensuring the transparency
and objectivity of educational data in the
context of increasing information flows and
growing digital risks.

Another important issue concerns the
development of digital competence among
all participants in the educational process,
which is a prerequisite for effective
education quality management in the
digital environment.

At the same time, it is essential to
maintain a balance between the
humanistic values of education and
technological innovation, preventing the
reduction of educational quality solely to
technical or quantitative indicators.

Therefore, an important task is the
development of adaptive models of
education quality management capable of
responding promptly to the challenges of
the digital society and the rapidly evolving

dpyHKIIOHyBaHHS Cy4aCHHUX OCBITHIX
CHCTEM.

Y3araabHEHI HAYKOBi HaIlpalloBaHHS
CTAQHOBASITH TEOPETHYHY OCHOBY JIAS
CTBOPEHHSI  [i€eBOi  MOOEAl  CHCTEMHU
yIopaBaiHHS gKicTio ocBitu y  3BO,
amamnToBaHOL 10 YMOB 1 poBoi
TpaHchopMaltii.

BunirneHHsa HeBHpilIeHHX paHime
YacCTHH 3araAbHOi IIpobAeMH, SAKHM

IPHCBAYYETHCA CTATTH. [lonipy 3HaAYHUH

HayKOBUH iHTEepecC o mpobaem
nudposizallii  OCBITHBOTO CepenoBHUIIA,
OKpeMi aCIIeKTH miei TeMaTHUKN
3aAHIIAIOTHECH HEOOCTATHBO

JOCAIPKEHUMH. AKTYaAbHUM € 3aBIaHHH
po3pobaeHHa # ampobaillii iHTerpoBaHHUX
MoAeaeH  yIpaBAIHHA  SKICTIO  OCBITH,
30aTHUX 3abe3rneuynTu e(peKTUBHY,
30araHCOBaHy ¥ piBHOIpPABHY iHTETpalliio

nudpoBizanii Ha BCiX PIiBHAX OCBITHBOTO

IPOLIECY.
OcobauBoi yBaru 1noTpelOye ITHUTaHHS
inTerpauii nudposizalii B cucremy

BHYTPIIIHBOTO 3a0e31edeHHs IKOCTi OCBiTH
3BO 3 po3pobAeHHAM €OUHUX CTaHAAPTIB
iXHPOT'O BIPOBAIKEHHS, a TaKOX i3
3a0e3nedYeHHIM IIPO30POCTi Ta
O00’€KTHBHOCTI OCBITHIX MOaHUX B yMOBax
3pocTaHHA iH(OPMALIHHUX I[IOTOKIB Ta
ITIOCHAEHHS IIM(PPOBUX PHU3HUKIB.

JI01iABHUM BHUIAE€THCS TAKOXK aKIIEHT Ha
HeoOxigHOCTI  opMyBaHHa  IHEPPOBOI
KOMIIETE€HTHOCTI BCIX Y4aCHHUKIB
OCBITHBOTO IIPOIIECY IK 000B’A3KOBOI YMOBH
PE3YyABTATHUBHOIO  YIIPaBAIHHS  SKICTIO
OCBITH. He MEHIII Ba>KAUBUM €
3a0e3rnedyeHHsd G6asaHCy MixX
TYMaHICTUYHUMHU I[iIHHOCTSIMU OCBITH Ta
TEXHOAOTIYHUMHU IHHOBAIIIIMH, 1110
VHEMOXKAUBAIOE PEAYKIIIIO SIKOCTi AUIIIE 0
TEXHIYHHX [TOKA3HUKIB.

AKTyaAbHUM 3aBIaHHSIM € CTBOPEHHHA
aIaIrITUBHUX MoJeAel yIIpaBAiHHS SIKiCTIO
OCBITH, 3IaTHUX OIIEPATHUBHO pearyBaTH Ha
BUKAUKH IIU(PPOBOTO CYyCIIiABCTBa Ta
IBUAKY TPaHC(OpMAallilo OCBITHIX ITOTPED.

Mera cTarTi — mocaimuTu ocobAMBOCTI
dyHKIIIOHyBaHHS CHCTEMH YIIpaBAiHHS
gakictio ocBitu y 3BO B ymoBax 1udpoBoi
TpaHcdopmartii, BU3HAYUTHU OCHOBHI
HannpaMu iI OHOBAEHHA Ta OKPECAUTH
IIOTEeHIliaA IHUQPPOBUX TEXHOAOTIH 1as
OiABUIIEHHSI PEe3yABTATUBHOCTI OCBITHBOTO
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demands placed on modern educational
systems.

Aim of the research is to examine the
peculiarities of the functioning of the
education quality management system in
higher education institutions in the context
of digital transformation, to identify the
main directions for its modernisation, and
to determine the potential of digital
technologies for improving the effectiveness

of the educational process, enhancing
managerial decision-making, and
strengthening the competitiveness of

higher education institutions.

Research methods. The methodological
framework of the study is based on
systemic, structural-functional,
comparative, and modelling approaches.

Results and discussion. The
contemporary development of society is
characterised by large-scale processes of
digital transformation affecting all spheres
of life, including the higher education
system. The digitalisation of higher
education institutions significantly
transforms organisational and pedagogical
mechanisms, management strategies, and
approaches to ensuring the quality of the
educational process. One of the key tasks
of universities in the context of global
digitalisation trends and contemporary
social challenges is the development of a
flexible education quality management
system capable of responding effectively to
the rapid pace of change in the digital era.

The dynamic development of
digitalisation has become a key factor

transforming modern educational and
professional activities, shaping new
standards and requirements for the

training of specialists. In this regard, the
integration of digital tools into the
educational process should be considered
not only as a technological improvement
but also as a response to global challenges
related to the preparation of competitive
professionals capable of functioning under
conditions of instability and rapid socio-
economic change [16: 13].

In scientific and methodological
research, the digitalisation of education is
increasingly interpreted as a powerful
transformative  force that reshapes
traditional paradigms of teaching, learning,

IIPOLIECY, YAOCKOHAAEHHSI YIIPaBAIHCBKHX
pilieHs i 3MiITHEHHS
KOHKypeHTocIIpoMoxkHocTi 3BO.

MeTonu mocaimzxeHHsA. MeTooOAOTIYHY

OCHOBY JOCAIIZKEHHS CTaHOBASATH
CHUCTEMHUH, CTPYKTYPHO-(PYHKITIOHAABHUH,
KOMIIapaTUBHUU Ta MOAEAIOBAABHUN
ITiIXOIH.

Buxaan, OCHOBHOTO MaTepiaay.
CygyacHuit PO3BUTOK CyCIiABCTBa

II0O3HAYEHUH MacCIITa0HUMH IIPOIIECaMH
mudpoBoi TpaHcdopMallii, 1110 0XOIIAIOIOTH
yci cdoepu KUTTS, 30KpeMa CUCTeMY BUIIOL
ocBiTu. [udponizamia 3BO gokopiHHO
3MiHIOE opraHizallifHO-IIe1aroriuyHi
MEeXaHi3MH, VIPaBAIHCBKiI cTparTerii Ta
i axX0au 0 3abe3rnedyeHHsd AKOCTI
OoCBiTHBOrO Iponecy. OpgHe 3 OCHOBHHX
3aBIaHb YyHIBEPCUTETIB y  KOHTEKCTI
rao0aAbHHUX TEeHAEHIIH mudposizamii Ta
aKTyaAbHUX  CYCHIABHUX BHKAUKIB —
dopMyBaHHA THYYKOi CUCTEMH yIIPaBAIHHS
dKICTIO OCBiTH, 3OaTHOI OIlepaTHUBHO
pearyBaTH Ha BHUKAWKK U TeMIOU 3MiH
U POBOI EIIOXH.

JuHaMidHHE PO3BUTOK I poBizarii —
IPOBIMHUM YWHHUK, III0 TpaHchopMye
cydJacHy OCBITHIO Ta npodpecitiny
[iSIABHICTB, (POPMYIOUM HOBi CcTaHOapTH U
BHMOTH [I0 ITiATOTOBKHU (PaxiBIliB. ¥ 3B’A3KY
3 IIUM iHTerpailisa IUpPOBUX IHCTPYMEHTIB
B OCBITHIH IIpolleCc — I1e HE AUIlle TeXHidHe
BIOCKOHAAE€HHSI, a ¥ BigmoBigpr Ha
raobaAbHi1 BUKAHUKH, IIOB’d3aHi 3
[IiATOTOBKOIO KOHKYPEHTOCITPOMOXKHUX
Ka[piB, 3OaTHUX [JigTH B  yMOBax
HecTabIABHOCTI M MIBUAKHUX COILIAABHO-
€KOHOMIYHUX 3MiH [16: 13].

N HayKOBO-METOAUYHOMY
mudpoBizania ocBiTH aemaai
PO3TASIIAETHCS gK
TpaHcopMalliiHa cHaa,
TPaAUILiHI TapagurMy HaBYaHHS Ta
memaroriyHoi B3aeMmomii. AKTYaABHUM €
3aBIaHHS II€PEOCMHUCAEHHS 3MicTy, popMm i
METOMiB  MenaroriyHoi  HOpakKTHKU 3
ypaxyBaHHSM CYCIIABHHUX BHKAUKIB Ta
CTpaTerii CTaAoTro PO3BUTKY, 1110 3yMOBAIOE
notTpeby B YIIPOBaXKEHHi iHHOBAaIliHUX
oigxomiB OO0 opradizamii  OCBITHBOTO
CEepeIoBHILIA.

Tak, Ha aymky C. duneHko, nudgpoBa
TpancdopMmania 3BO aktryaaizye motpely

OIITYKY
yacrilie

TIIOTYZXKHa
III0 3MIiHIoE
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and pedagogical interaction. This requires
a reconsideration of the content, forms,
and methods of pedagogical practice in
light of contemporary social challenges and
sustainable development strategies, which
necessitates the implementation of
innovative approaches to organising the
educational environment.

According to S. Yatsenko, the digital
transformation @ of higher education
institutions highlights the need to reconsider
pedagogical approaches, the organisation of
the educational environment, and
administrative processes. In general, these
transformations form new  strategic
guidelines for education quality
management systems in higher education
institutions.

Digitalisation should therefore be viewed
as an important instrument for improving
the effectiveness of the educational
process, ensuring personalised learning,
and expanding access to educational
services for different categories of students.
At the same time, the integration of digital
tools creates a number of methodological
and practical challenges. These include the
development of new competencies among
teaching and administrative staff, the
improvement of students’ digital skills, the
consideration of risks associated with
digital inequality, and the mitigation of
potential negative consequences resulting
from excessive technological dependence.

Under current global trends, quality
management  in higher education
institutions requires a systematic
approach to digitalisation that combines
innovative pedagogical practices, effective
management strategies, and the
implementation of adaptive technological
solutions [15].

The modern system of education quality
management in higher education
institutions in the context of digitalisation
is based on several theoretical and
methodological approaches that ensure the
integrated organisation of the educational
process, optimisation of management
procedures, development of professional
competencies, and effective application of
digital technologies to improve the quality
of educational services. Among these
approaches, systemic, process-oriented,

IIEPEOCMHUCAEHHS TEeNAaroTiYHUX MiIXOMiB,
opranizailii OCBITHBOTO CepedoBHINA Ta
aaMiHICTPaATUBHUX IIPOIIECIB, II0 3araAoM
dopMye HOBI cTpaTeriyHi opieHTHPU
CHCTEeMH yIIpaBAiHHS gKicTio ocBiTH y 3BO.
JloliAbHUM € 3acTOoCyBaHHA I poBizartii

gaK 3aco0y migBUILEeHHS e(PEeKTHUBHOCTI
OCBITHBOTO IIPOLIECY, 3a6e31e4eHHd
IIepPCOHAaAI30BaHOIO HaB4YaHHSI Ta
PO3MINPEHHS OOCTYIIHOCTI OCBITHIX IIOCAYT
A Ppi3HMX  KaTeropii  3moOyBadiB.
Bognaouac iHTerpailis U POBUX
IHCTPYMEHTIB CTBOPIOE HHU3KY

METOMOAOTIYHHUX 1 IIPaKTUYHUX BUKAHKIB,
[0 SKHUX HaseXaTb (POpMyBaHHS HOBHUX
KOMIIETEHTHOCTEH y [IeHaroriyHux Ta
aaMiHICTPATUBHUX Ka/IPiB, yZIOCKOHAACHHS
HupPOBUX HABHYOK 37400yBadiB OCBITH,

ypaxyBaHHsSI pU3HKIB, IIOB’&I3aHUX i3
nudpoBOIO HEPiBHICTIO, 1 MiHiMizallia
HOTEHIIIMHNUX HETaTUBHUX HaCAiKiB

HaAMipHOI TEXHOAOTIYHOI 3aA€XKHOCTi. Y
KOHTEKCTi Cy4JaCHHUX I'AOOaABHUX TEeHACHITIH
yIIpaBAiHHS gKicTio ocBiTH B 3BO BuMarae
CHCTEMHOTIO IiaxXoay mo Iudposizartii, 1o
IIOENHYE iHHOBAaIlitiHi megaroriyHi
IIPaKTUKH, e(EeKTUBHE VIIPaBAIHHA Ta
3aCTOCYBaHHS aJallTUBHUX TEXHOAOTIYHUX
pimrens [15].

CygacHa cucreMa yIpaBAiHHS HKICTIO
ocBitn y 3BO B ywmoBax 1udpoBizarii

I'PYHTYETHCH Ha TE€OPETUKO-
METOIOAOTIYHIX miaxoagax, gKi
3a0€e3IeuyoTh IHTErpoBaHy OpTraHi3alliro
OCBITHBOT'O Ipoliecy, OIITUMIi3allifo
yIIpaBAIHCBKHUX IIpouenyp, PO3BUTOK
npodeciiHmx KOMIIETEHTHOCTEM Ta

epeKTHBHE 3aCTOCyBaHHA I poBi3artii
OAST TiABUIIEHHSI SIKOCTi OCBITHIX IIOCAYT,
cepen SKHX BaXKAUBY POAb BiZirparoThb
CUCTEMHUHU, TPOIIECHUN, KOMIIETEHTHICHUN
Ta IU(QPOBUN MiAXOIH.

Ha nymky B. YunopHioka, CUCTEMHHUH
Oigxin y BHIIH OCBIiTI mependbadae
po3raga 3BO gk 11iaicHOTO0, iHTErpOBaHOTO

opraHiamy, y H9KOMYy e(QEeKTUBHICTh i
AKICTB OCBITHIX pe3yAbTaTiB
BHU3HA4YAIOTBCH B3a€MO3aA€XKHICTIO Ta
B3a€EMOMIE€I0 BCIX €A€MEHTIB OCBITHHOTO
cepenoBHIIIA - Bifg HaB4YaAbBHO-
METOIUYIHOTO 3abe3ne4yeHHd 10
iH(pacTpyKTypU Ta KaJIpOBOTO

233



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 4 (123)

Bicrux 2KumomupcoKozo 0epiagHoz0 YHigepcumemy imeHi Isara dpanka.
ITedazoeiuni Hayku. Bun. 4 (123)

competency-based, and digital approaches
play a particularly important role.
According to V. Chypornyuk, a systemic
approach to higher education considers
higher education institutions as holistic and
integrated systems in which the effectiveness
and quality of educational outcomes depend
on the interdependence and interaction of all
elements of the educational environment
from teaching and methodological support to
infrastructure and human resources. Within
this framework, education is viewed as a
complex system that includes academic
activities, research, social and educational
work, and management processes
interconnected through an internal quality
assurance system. At the same time, the
process-oriented approach emphasises the
continuous optimisation and
standardisation =~ of educational and
management processes, including teaching
activities, research, administrative
management, and other areas of university
functioning. This approach integrates the
principles of quality management,
particularly planning, monitoring,
evaluation, and continuous improvement of
processes. As a result, it contributes to
increasing the efficiency of higher education

institutions, ensuring compliance of
educational outcomes with established
standards, and creating a  stable

management environment oriented towards
achieving institutional strategic goals [2].

The competency-based approach
assumes that the quality of the educational
process is assessed based on the level of
development of students’ core competencies,
including critical thinking, communication
and social skills, the ability for self-
organisation, and continuous professional
development. This approach integrates
value-oriented, activity-based, and reflective
dimensions of learning in accordance with
the principles of competence-oriented
pedagogy, aimed at developing not only
knowledge but also practical skills and social
responsibility [11].

In the context of digital transformation,
the digital approach is of particular
importance. It involves the active
implementation and use of digital tools,
educational platforms, learning
management systems (LMS), interactive

moTeHIliaay. Y ILIbOMY KOHTEKCTi OcCBiTa
po3rasaeTbcsd 9K KOMIIA€EKCHA CHCTEMA,
III0 MICTUTh KOMIIOHEHTH akKaJgeMidHOoi
OISIABHOCTI, HAYKOBO-IOCAiZHOI pPobOoTH,
COLIiaABHO-BHXOBHOI poboTu Ta
yIIpaBAIHCBKUX IIPOLIECIB,
B3a€MOIIOB’I3aHUX yepes CHUCTEMY
BHYTPIIIHBOTO  3a0e3Ie4YeHHsT  SKOCTi.
Boanouac nporiecHUY migxin akIEHTYE Ha
Oe3nepepBHiN orrTuMi3zartii 17§
cTaHgapTHU3alii OCBITHIX Ta
YIIPaBAIHCBKHX IIPOIIECIB, SIKi OXOIIAIOIOTH
OCBITHIHM IIpollec, HAyKOBYy aKTHUBHICTb,
agMiHiCTpaTHBHE VIIPaBAIHHS Ta 1HIMI
BUAU VHIBEPCUTETCHKOI migabHOocTi. Llei
OiaxXig iHTerpye mpUHIOUIIN MEeHEeIKMEHTY
axkocTi (Quality Management Principles),

30KpeMa IIAQHyBaHHS, KOHTPOAB,
OLIiHIOBaHHS Ta BIOCKOHAAEHHS
IpolleciB, mI0 ga€e 3MOTy HiABUILYBaATH
edpexTuBHICTE (yHKOIOHYBaHHa 3BO,
rapaHTyBaTHu BiAIIOBIAHICTDH OCBITHIX
pPe3yAbTaTiB YCTAHOBAEHUM CTaHOapTaMm i
3abe3nieqyBaTu  CTifiKke  yIpaBAiHCBbKe

cepenoBHUILle, OPiEHTOBaHE HA JOCITHEHHS
cTpaTerigyHux LiseH 3akaany [2].
KommeTeHTHICHUN miaxim mepemdadae,
10 SKICTB OCBITHBOTO mpolecy
OLIiHIOETHCH 3a piBHEM PO3BUTKY
OCHOBHHUX KOMIIETEHTHOCTe#l 3m100yBadiB
OCBITH, 30KpeMa KPUTHUYHOI'O MHUCAEHHH,
KOMYHIKaTUBHUX i COIliaABHUX HaBWYOK,

30aTHOCTI 1O camoopranisarii Ta
Ge3nepepBHOTO IPOdECiHHOrO 3pOCTaHHSI.
He Hiaximg iHTerpye IiHHICHO-
CMHCAOBHUH, MISAbHICHHH Ta
pedarekcuBHUMK acCIleKTH HaBYaHHS
BiAIIOBiAHO 110 OPUHIIUIIB
KOMIIETEHTHICHO OpiEHTOBAHOI
IIearoriky, CIIpsIMOBaHOI1 Ha
dopMyBaHHS He AHIIe 3HaHb, a U
IpakKTUYHUX yMiHb Ta  COIiaABbHOI

BinmoBimaapHOCTI [11].

B ymoBax uudpoBoi TpaHcdopmarltii
0co0AMBOTO 3HAYEHHA HAaOyBae NU(PPOBUH
migxin, gaKud  Tepenbadae  aKTUBHE
BIIPOBAIKEHHA Ta 3aCTOCyBaHHS
U POBUX IHCTPYMEHTIB, OCBIiTHIX
naaTdopM, cucTeM yInpaBAiHHS
HaBYaHHAM (LMS), IHTEePaKTUBHUX
pecypciB 1 aHaAITHYHHUX OaHUX [OAS
mepcoHaaizamii ocBiTHBOTO IIpoliecy. Y
BOMY KOHTEKCTI BasKAUBY poABb
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resources, and analytical data to
personalise the educational process. In this
regard, learning analytics technologies,
adaptive  learning systems, remote
interaction services, and digital
simulations play a significant role in
improving learning effectiveness, providing
flexible forms of education, and fostering
the development of students’ digital

BimirparoThk TexHoOAOTII Learning Analytics,
aJanTUBHE HaBYaHHS, CepBiCH [OAd
auctaHOifinoi B3aemoxii Ta 1MQpPOBI
CUMYAMIii, II0 CHPUAIOTH IIiABUIIEHHIO
epeKTUBHOCTI HaB4YaHHs, 3a0e3IeYyloTh
THY4YKi (popMH OCBiTH Ta CTHMYAIOIOTH
PO3BHUTOK IIU(PPOBUX KOMIIETEHTHOCTEH
3no0yBauiB ocBiTu [12: 12] (Taba. 1).

competencies [12: 12] (Table 1).

Table 1

Approaches to Ensuring the Quality of Education in Higher Education

Institutions in the Context of Digitalisation

Approach Characteristics
Systemic Considers higher education institutions as integrated systems in
approach which the quality of outcomes depends on the coordinated

interaction of all components, including educational and

methodological support, infrastructure, and human resources

Process-oriented

Focuses on the continuous optimisation and standardisation of

based approach

approach educational and management processes. Integrates quality
management principles and ensures that educational outcomes
meet institutional standards and strategic goals

Competency- Evaluates the quality of education based on the level of

development of students’ key competencies, including -critical
thinking, communication, social skills, self-organisation, and
continuous professional development, with an emphasis on
knowledge, practical skills, and social responsibility

Digital approach

Involves the use of digital platforms, learning management systems
(LMS), learning analytics, and digital simulations to personalise

learning and improve the effectiveness of the educational process

Therefore, effective quality management
in higher education in the context of digital
transformation is based on the synergy of
systemic, process-oriented, competency-
based, and digital approaches. Their
integration ensures the integrity, flexibility,
and innovativeness of a management
system capable of responding promptly to
the challenges of the digital age. In this
regard, digitalisation should be considered
not only as a tool for automation but also
as a strategic factor in the modernisation of
management processes, the renewal of
educational content, and the
transformation of forms of interaction
within the academic environment, thereby
contributing to the competitiveness of
universities.

Within the structure of education
quality management in higher education
institutions, the digital educational
environment represents a  strategic
component that ensures the effective

Ot1ke, e(peKTUBHE YIIPaBAiHHS SKiCTIO
BHUIOIOI OCBiTM B yMoBax OHQPOBOI
TpaHcdopMallii IpyHTYETbCH Ha CHHEPTii
CHCTEMHOTO, IIPOIIECHOTO,
KOMIIETEHTHICHOTO ¥ MU POBOTO MHiIXOIiB.
Ixuaa iHTerpailis 3abe3medye IIiAICHICTB,
THYYKIiCTD Ta IHHOBaLiAHICTE
yIIPaBAIHCHKOI CHUCTEMH, 31aTHOI
CBOEYACHO pearyBaTH Ha  BUKAWUKH
mudpoBoi ertoxu. Kpim Toro, mudposizattis
€ He AUIIIE IHCTPYMEHTOM aBTOMAaTHU3allii, a
CTpaTeriyHuM YHWHHUKOM MOJepHi3allii
YIIPaBAIHCBKHUX  IIPOIIECiB, = OHOBAEHHS
OCBITHBOIO 3MicTy Ta opM B3aeMmozili B
aKaeMiYyHOMYy CepeIOBUIi, CIPHUSIOYHU
MiIBUIIIEHHIO  KOHKYPEHTOCIIPOMOXKHOCTI
YHiBEpCUTETIB.

Y cTpyKTypi yIpaBAiHHS SIKiCTIO OCBITHU
3BO nudpoBe OCBITHE cepenoBUIIE — I
CTpaTeriyHUY¥ KOMIIOHEHT, III0 3abe3redye
e(peKTUBHY oprasizaiiito OCBITHBOT'O
IIPOLIECYy Yepe3 3aCTOCYyBaHHA Cy4YaCHHX
iHpopMaliTHO-KOMYHIKaIli HHUX
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organisation of the educational process
through the use of modern information and
communication technologies. It performs
an integrative function by combining
digital tools, services, and educational
resources aimed at improving learning
outcomes and meeting the needs of
students [4: 109].

In the context of the digitalisation of the
educational environment, flexible learning
mechanisms are becoming increasingly
important, as they ensure variability in
learning formats, the personalisation of
educational trajectories, and the possibility
of continuous monitoring of learning
outcomes. The integration of digital
solutions into the quality management
system contributes to improving the
efficiency of management processes,
increasing transparency in assessment,
enhancing the adaptability of educational
content, and fostering a digital culture
among all participants in the educational
process. The implementation of this
approach contributes to the formation of
an institutional environment oriented
toward sustainable development, ensuring
the autonomy of participants in the
educational process and the
personalisation of learning, which are key
factors in improving the quality of
education in higher education institutions
under conditions of digital transformation
[7: 84].

The implementation of Internal Quality
Assurance Systems (IQAS) in higher
education institutions in the context of
digital transformation is accompanied by a
number of organisational and
technological challenges. Among the key
issues is the insufficient integration of
digital infrastructure, which complicates
interaction between individual subsystems
of education quality management,
including the monitoring of learning
outcomes, systematic stakeholder surveys,
internal audits, and continuous
improvement mechanisms provided for by
ISO 21001:2018 and ESG standards [13].
The insufficient level of coordination and
data exchange between these components
complicates the formation of a
comprehensive understanding of the state
of the educational process, thereby limiting

TeXHOAOTi#i. BOHO BUKOHy€ iHTerpyBaAbHY
poab, ob0’emHyroun 1MQPOBiI iHCTpPyMeHTH,
CcepBicH U OCBITHI peCcypcH OAd ITiABUIIEHHS

dKOCTI HaBYaABHUX  pe3yAbTaTiB  Ta
32/I0BOACHHSA moTpeod 3100yBayiB
ocsitH [4: 109].

B ymoBax mnudposizalii 0CBiTHBOTO
cepenoBHUILA Ba>KAUBOTO 3HAYEHHI
Ha0yBaloTb MeXaHi3MHU THYYKOTO
HaB4YaHHS, aKi 3a0e3neuyoTh

BapiaTUBHICTL (opM 3m00yTTd OCBITH,
IIEPCOHAAI3allil0 OCBITHBOI TpaekTopii Ta
MOZKAUBICTh Oe3[epepBHOIN0 MOHITOPHUHIY
SKOCTi HaBYaAbHUX NOCATHEHb. [HTerparia
nU@POBUX PIllIEeHb V CUCTEMY YIIPaBAiHHS
AKiCTIO cripudge HiABUIIIEHHIO
€(peKTUBHOCTI yIIPaBAIHCBKUX IIPOILIECIB,
IIPO30POCTi OIIHIOBAaHHS, aJalTHUBHOCTI
OCBITHBOI'O KOHTEHTY Ta (OPMyBaHHIO
mudpoBoi  KYABTYpPH BCiX yYaCHHKIB
OCBITHBOT'O IIPOIIECY. YHIPOBAaZKEHHS Iliei
KOHIIEITii CIIpHUsie dhopMyBaHHIO
IHCTUTYLIIHOTO CepenoBUILA,
CIIPSIMOBAHOTO Ha CTaAHMH  PO3BHUTOK,
3a0e3reYeHHs aBTOHOMII y4aCHUKIB
OCBITHBOT'O IIPOILIECY Ta IIePCOHAAI3AIliI0
HaB4YaHHS, 110 € BH3HaYaAbBHUMHU
YUHHUKAMU MiABULIIEHHAI SKOCTi OCBITH ¥
3BO B ymoBax 1udpoBoi TpaHcdopMarltii
[7: 84].

Peanizariia BHYTPIIIHIX CHUCTEM
3abe3neuyeHHd 9KOCTi ocBiTH (Internal Quality
Assurance Systems, IQAS) y 3BO B ymoBax
1cpoBoi TpaHcdopMallil CyIIPOBOIKYETHCS
HU3KOI0 OpraHi3allifHUX 1 TeXHOAOTIYHUX
BHUKAUKIB. Cepell BU3HAYAaABHUX ITPOOAEMHIX
acleKTiB BapTO BHOKPEMUTU HEIOCTATHIO
iHTerpoBaHicTh ITU(MPPOBOI iHPPACTPYKTYPH,
LI0 YCKAQOHIOE B3a€EMOMII0 MiXK OKpPEMUMH
migcucreMaMy VIIPABAIHHS SIKiCTIO OCBITH,
30KpeMa MOHITOPHHIOM OCBITHIX PE3yABTATIB

(learning outcomes), CHCTEMATH30BAHHUMU
OITUTYBaHHAMHU CTeHKXOoAlepiB
(stakeholders), BHyTpillHIM ayguTOoM Ta
MexaHi3MaMu Oe3repepBHOTO
BJIOCKOHaA€HHs (continuous improvement),
nepeadbadeHIMU CTaHIapTaMu ISO

21001:2018 Ta ESG [13]. HemocratHiit
piBeHb KOOPAMHAII] Ta 0OMIiHYy HaHHUMH MiXK
MU KOMIIOHEHTaMH YCKAQIHIOE
dopMyBaHHA CHCTEMHOI KapTHHU CTaHY
SKOCTI OCBITHBOTO IIPOIIECY, III0 OOMEKYE
e(PEKTHBHICTh YIIPABAIHCBKHUX pillleHb Ta
BIIPOBaI3KEHHS (P POBUX cTparerit

236



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 4 (123)

Bicrux 2KumomupcoKozo 0epiagHoz0 YHigepcumemy imeHi Isara dpanka.
ITedazoeiuni Hayku. Bun. 4 (123)

the effectiveness of management decisions
and the implementation of digital quality
management strategies. At the same time,
the integration of modern digital platforms
with quality management standards, such
as ISO 9001 in combination with ESG
principles, can ensure the transparency,
measurability, and accountability of
educational processes, which is essential
for the development of sustainable models
of digital quality management in higher
education.

The digitalisation of the educational
process in higher education institutions
requires not only the integration of modern
information and communication
technologies but also the reconsideration
and adaptation of internal mechanisms for
managing the quality of education. The
introduction of digital tools creates new
opportunities for improving learning
effectiveness and monitoring academic
performance. At the same time, it is
associated with risks related to information
security, academic integrity, and equal
access to educational resources. In
particular, the issue of reliable
identification of students during distance
learning and knowledge assessment
remains relevant, increasing the risk of
violations of academic integrity. Moreover,
digitalisation contributes to the emergence
of new forms of academic plagiarism due to
the widespread availability of electronic
resources and educational materials.
Therefore, an effective education quality
management system in the context of
digitalisation requires a comprehensive
approach that integrates technological
solutions with organisational, regulatory,
and ethical control mechanisms [6: 7].

The conducted research indicates that
financial and technical support represent
major challenges in  implementing
education quality management systems in
higher education institutions under
conditions of digitalisation. The
development, implementation, and
maintenance of digital educational
platforms require significant resources,
while insufficient technical support and
the use of outdated equipment reduce the
effectiveness of integrating  digital
technologies into the educational process.

yrpaBaiHHA gkicTio ocBitu (Digital Quality
Management Strategies). Bogxouac
iHTerpalliss Ccy4acHHUX IMQPPOBUX IAAT(HOPM
Ta CTaHAAPTIB YIIPABAIHHS IKICTIO, TAKUX K
ISO 9001 y moennanHi 3 ESG-mipuHImnamuy,
3maTHa  3a0e3MeYUTH  TPAHCIIAPEHTHICTD,
BUMIpPIOBaHICTb Ta IMiA3BITHICTE OCBITHIX
IIPOIIECIB, IO € KPUTHUYHO BaKAUBHM [JAS
PO3BHTKY CTaAMX Momesed  I1mdpoBOIo
YIIPaBAIHHS SIKICTIO BUIIIOI OCBITH.
[Mudporizania ocBiTHLOrO Hporuecy 3BO
3yMOBAIOE HEOOXiTHICTL HE AUIIIE iIHTErpalLii
cydacHUx iHdopMalliiHo-KOMyHiKaIliAHux
TEXHOAOTIH, a ¥ IIepeoCMUCA€HHd U
agarnrrartii BHYTPILIHIX MeXaHi3MiB
YIIPaBAIHHS SKICTIO OCBITH. YIIPOBa3K€HHSI
nudpPOBHUX IHCTPYMEHTIB CTBOPIOE HOBI
MO>KAMBOCTI TIAST IiABUIIIEHHSA
e(peKTUBHOCTI HaB4YaHHA Ta MOHITOPHUHIY
aKaAeMiyHUX OOCATHEHb. BomHodac BOHO

CYIIPOBOIKYETHCSI pHU3HKaMHU,
[I0B’d3aHUMU 3i 30epeKeHHIM
indopmartitinoi 0Oesneky, OOTPUMaHHIM

akameMidyHoi J0OpPOYECHOCTI Ta PiBHOTO
OOCTYIIy [0 OCBITHIX pecypciB. 3okpema,
aKTyaABHOIO 3aAUIIAETHCS mpobaema
To4yHOI imeHTHdikanii 3mobyBadiB BHIIO]
OCBITH IIi Yac OHUCTAHIIMHUX 3aHATh 1
KOHTPOAIO 3HaHb, IO IIiABUILyE PHU3HUK
IOpyILIeHb aKaAeMidyHUX HOpaBuA. Kpim
TOTO, IIM(PpPOBi3allid CIpHUAE BUHUKHEHHIO
HOBUX (POPM aKaAeMiyHOIo IAariaty depes
HINPOKOJAOCTYIIHICTE €AEKTPOHHUX
pecypciB Ta HaBYaABHHX MaTepiaaiB.
TakuM  4YHHOM, e(EeKTHBHaA CHCTeMa
yIIpaBAIiHHS SKICTIO OCBITH B yMOBax
nudposizawii HnoTpedbye  KOMIIAEKCHOTO
Oigxony, SKUM IHTerpye TEXHOAOTIUHI
pileHHs 3 OpraHizalliiHuMH,
HOPMaTUBHUMHU Ta €TUYHUMHU
MexaHi3MaMU KOHTPOAIO [6: 7].

Hamm vHaykoBHMH HOLIYK 3acBig4yuB, III0
dinaHcOoBe # TexHiUHe 3a0e3ledyeHHd €
OCHOBHHUMH BUKAUKaMHU AL
BIIPOBA/?KEHHSI CUCTEM YIIPaABAIHHS SKiCTIO
ocBitn y 3BO B ymoBax nugpoBizariii.
Po3pobka, ymnpoBaizKeHHSI Ta IiATPUMKAa
HU(POBUX OCBITHIX IMAaT(OPM IOTPEOYIOTH
3HAQYHUX PECypCiB, ToAi SK HEIOCTaTHIM
piBeHBb TEeXHIYHOI OiITPUMKH Ta
3aCTOCyBaHHA 3acTapiaoro obaagHaHHS
3HUKYIOTH e(peKTUBHICTD iHTerparii
mudPOBUX TEXHOAOTIH B OCBiTHiMl mpoliec.
Kpim TOTO, IIpoliec OHOBAEHHSI
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Furthermore, the process of updating the
regulatory framework often lags behind the
rapid changes occurring in the digital

educational environment, which
complicates the definition of clear
standards and criteria for assessing

education quality in a digital format. This
uncertainty becomes an additional factor
limiting the implementation of innovative
educational practices and the achievement
of high academic results [17: 49].

In modern higher education institutions,
the level of digitalisation varies among
faculties, institutes, and departments due
to differences in material and technical
resources, staff digital competence, and
readiness to implement innovations. Such
differentiation affects the effectiveness of
education quality management processes
and complicates compliance  with
educational standards. In addition,
internal education quality assurance
systems often demonstrate insufficient
integration of mechanisms for collecting
and analysing feedback from students and
teachers, which reduces the effectiveness

of monitoring and evaluating the
educational process [3: 78].
The standardisation of assessment

procedures and internal quality audits is
complicated by the use of different digital
platforms and formats, which hinders the
unification of information and the
consistency of data. The low level of
automation of management processes and
the absence of comprehensive electronic
document management systems limit the
possibilities for detailed analysis of
performance indicators and rapid response
to emerging problems. Cultural and
psychological barriers among  staff,
manifested in resistance to change caused
by fear of new technologies or insufficient
digital competence, also significantly
reduce the effectiveness of digital
transformation processes [5: 133].
Therefore, improving the higher
education system requires the
implementation of an effective model of
education quality management focused on
integrating digital tools into the main
management processes of higher education
institutions. The proposed model should be
based on the principles of consistency,

HOPMAaTUBHO-IIPABOBOi 0as3m BiacTae Bifg
IIBUAKUX 3MiH IIM(PPOBOrO OCBITHHOTO
CepenoBHIlA, 110 yCKAAQOHIOE BU3HAYEHHS
YiTKUX CTaHOAPTIB i KPUTEPIiB OIIIHIOBAHHS
AKOCTi OCBiTH B 1IM(ppoBOoMy popmarti. Taka
HEBH3HAYEHICTh € JOAATKOBHM YHHHHKOM,
AKUY obMexKye BIIPOBAI3KEHHSI
IHHOBaLlifHUX  OCBITHIX MpPaKTUK Ta
3a0e3medyeHHs BUCOKOTIO PiBHS HABYAABHHUX
pe3yabTaTiB [17: 49].

Y wmumuimHix 3BO piBeHb 1 poBizartil
IIPOABAIETHCA HEPIBHOMIPHO MK
dakyabTeTaMU, iIHCTUTyTaMU Ta Kadeapamu,
1110 3yMOBAEHO BiIMiHHOCTSIMH B MaTepiaAbHO-
TEeXHIYHOMY 3abe3redyeHHi, P POBIH
KOMIIETEHTHOCTI IIEPCOHAAy Ta  CTyIIeHi
TOTOBHOCTiI [0 BHIPOBa/KEHHd I1HHOBAILiH.
Taka e peHILiartis BIIAMBaE Ha
€(PEeKTUBHICTb peaaizartii IIPOLIECIB
VIIPaBAIHHS SIKICTIO OCBITH Ta YCKAAIHIOE
3abe3rieyeHHd  BiAIIOBIMHOCTI CcraHmapTam
OCBITHBOI MiIABHOCTi. KpiM TOro, BHyTpilIHi
cUCTeMHU 3a0e3nedYeHHs SKOCTi OCBITH YacTo
XapaKTepPU3YIOTHCS HEZIOCTATHBOIO
iHTerpariero MexaHi3MiB 300py W aHaaily
3BOPOTHOIO 3B’I3KY BiZl 3M00yBadiB OCBITH Ta
BUKAQMIAYiB, 110 3HUWXKYyE e(eKTUBHICTD
MOHITOPHUHTY Ta KOHTPOAIO 3a
PE3yABTATHBHICTIO OCBITHBOTO ITpolLiecy [3: 78|.

[Ipouecu craHmapTH3alii Ipoueayp
OLIIHIOBAHHA Ta BHYTPIIIHBOTO ayIUTy
dKOCTI OCBITH YCKAQOHIOIOTBCS 4Yepe3
BUKOPHUCTAHHH pisHUX HUPPOBUX
naaTdopM i dopmarTiB, U0 MHEPEIIKOAXKAE
yHipikamii iHpopmarnii Ta 3abe3nedeHHIo ii
Y3TOIZKEHOCTI. Huspkuit piBeHB
aBToMaTH3allii yIIpaBAIHCBKUX IIPOLIECIB i
BiICyTHICTP KOMIIAEKCHOTO €AEKTPOHHOTIO
JOKYMEHTOO00ITy OOMEKYIOTb MOZKAUBOCTI
[OETaABHOTO aHaaizy [IOKa3HUKIB
e(peKTHBHOCTI Ta OIIEepPaTHBHOIO
pearyBaHHs Ha npobaemu. KyapTypHi #
IICHXOAOTIYHI TpPYAHOIL I[I€PCOHAAY, IO
IIPOSIBASIOTHCS B CIIPOTHUBiI 3MiHaMm uepes
CTpax Ilepell HOBHMH TEXHOAOTIIMH abo
HEIOCTATHIO ITU(PPOBY KOMIIETEHTHICTE,
iCTOTHO 3HUKYIOTH €(PEKTHUBHICTH IIPOLIECY
mudpoBoi TpaHcdopmartii [S: 133].

TakyM YUHOM, yIOCKOHAAEHHSI CUCTEMU
BHUIIOI OCBITH IOTpPebye BIPOBAKEHHS
epeKTHBHOI MOZeAl yHOpaBAiHHA SKiCTIO
OCBiTH, OpI€HTOBaHOI Ha iHTerpariito
nudpPoBHUX  IHCTPYMEHTIB B  TOAOBHI
yapaBaiHceki mpoitecu 3BO. Pozpobaena
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adaptability, and flexibility and should
provide a structured organisation of quality
management components to ensure a
comprehensive approach to maintaining
educational standards. The digitalisation of
management processes contributes to the
automation of data collection and
processing, increases transparency in
institutional activities, and accelerates
decision-making processes. The
implementation of digital solutions also
makes it possible to more effectively
consider the needs of students and
academic staff, ensuring their active
participation in quality management
processes. Thus, digitalisation acts as an
important factor in improving the
effectiveness of the education quality
management system in the context of

contemporary higher education
transformation.

An analysis of the document "Strategy
for the Development of the Higher

Education System in Ukraine for 2021-

2031", prepared by the Ministry of
Education and Science of Ukraine, makes
it possible to identify a number of
significant problems that reduce the
effectiveness of the national higher
education system. These include
insufficient funding of educational

institutions, the mismatch between the
level of specialist training and labour
market needs, increasing educational
migration, limited university autonomy,
loss of human resources, and a low level of
interaction between the scientific sector
and business. The document outlines
development principles that form the basis
of the conceptual model for the functioning
of the higher education system in the

medium term. Among the strategic
priorities, particular attention is paid to
improving the efficiency of higher
education institution management
through optimising interaction between
management entities, expanding
institutional autonomy, and ensuring

financial sustainability [8].

In the context of the digitalisation of
education, this document also identifies
key development directions, including the
formation of an innovative ecosystem, the
improvement of human resource capacity,

MOZEAb IIOBHMHHA  IPyHTyBaTHCd  Ha
IPUHIUIIAX CUCTEMHOCTI, aJalITUBHOCTI Ta
THYYKOCTI, a TakoxX  mepenbadaTru
CTPYKTYpPOBaHy OpraHi3allilo KOMIIOHEHTIB
YIIPaBAIiHHS  SIKICTIO, 10 rapaTye
KOMIIAGKCHHUH Tiaxim mo 3abe3nedeHHS
CTaHOAPTIB OCBITH. Hudposizailia
YIIPaBAIHCHBKUX IIPOLIECIB CIIpHSIE
aBroMaTu3allii 36opy Ta oO6pobKU OaHUX,
iJBUIIIEHHIO IIPO30POCTi IOiIABHOCT
3aKAay MW OIEpPaTUBHOCTI yXBaA€HHS
pilreHb. YIrpoBazKeHH MU(PPOBUX PillleHb
TaKOXK nae 3MOry edpekTUBHIIIE
BpaxoByBaTHU IOoTpebu 3400yBadiB OoCBiTH
Ta HAyYKOBO-IIEAATOTYHUX [IPalliBHUKIB,
3a0€e3MeuyoYn iXHI0O aKTHBHY y4acTb y
opolecax yIpaBaiHHa sKicTio. OTxe,
nudpoBizallia € BaXXKAUBHM YHUHHHUKOM
IMiABUIIIEHHA epeKTUBHOCTI CHUCTEMH
YIIPaBAIiHHS SKICTIO OCBiTH B Cy4YacHHX
yMoBax TpaHcdopmarlii BUIII01 OCBITH.

Anaaiz gokymeHTa "CTpaTeria po3BUTKY
cucreMH BHINOI ocBitm Ha 2021-2031
poku"', minroroBaeHoro MiHicTepcTBOM
OCBiTH 1 Hayku YKpaiHu, [gae 3MOory
BHOKPEMHUTH HH3KY BaKAWBHX IIPOOAEM,
0 iICTOTHO 3HUXKYIOTb €(EeKTUBHICTH
dyHKIIIOHYyBaHHS HAalliOHAABHOI CHUCTEMH
Buioi oceitu. Jlo HHX  HaaeXarTb
HEIOoCTaTHE dinaHCYBaHHA 3aKAaiB
OCBIiTH, HEBIAIIOBIAHICTb PiBHS ITiATOTOBKU
daxiBIIiB norpedbaM  pUHKY  IIpali,
3pOCTaHHS OCBITHBOI Mirpariii, obmekeHa
aBTOHOMisI YHIBEPCUTETIB, BTparTa
KaJIpOBOT'0 IIOTEHIliaAy Ta HU3BKUU pPiBeHb
B3a€EMOil MiXK HAyKOBOIO cdepor Ta
6izHecoM. [JOKYMEHT OKPECAIOE MPUHIUITHA
PO3BUTKY, aKi CAYTYIOTH OCHOBOIO
KOHIIENITYaAbHOI MoeAl (PYHKIIOHYBaHHS
CHUCTEMHU B CEepeaHBOCTPOKOBIH
IE€PCIEKTUBI. Cepen CTpaTeriyHuX
IPIOPUTETIB aKIIEHTOBAHO Ha MiABUIIEHHI
e(PeKTUBHOCTI yHOpaBAIiHHA  3aKAalaMH
BUIIIO]1 OCBiTH IIIASIXOM omrTUMIi3alrii
B3aeMozii YIIPaBAIHCBKUX Cy0’eKTiIB,
PO3MIHPEHHA  IHCTUTYLIMHOI aBTOHOMIi
YHIBEPCUTETIB Ta 3abe3neYeHHd
cTabiABHOCTI IXHBOTO ¢imaHCOBOTO
3abearnieyeHHd [8].

Y Bume3azHa4€HOMY OOKYMEHTI B
KOHTEKCTI udpoBizarlii oCBiTH BU3HAYEHO
TaKOXX HaIlpsIMH pPO3BUTKY, 30Kpema
dopMyBaHHA iHHOBAIIHOI €KOCHCTEMH,
OiABUIIIEHHS KaapoBOro TIIOTEHIliaAy Ta
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and the integration of Ukrainian higher
education institutions into the European
and global educational space while taking
national interests into account. Such
approaches create a foundation for
ensuring systematic education quality
management capable of guaranteeing the
effectiveness, competitiveness, and
sustainability of the national higher
education system under conditions of
digital transformation [8].

Therefore, the effective implementation
of the education quality management
system model in higher education
institutions in the context of digitalisation
requires the integration of digital
technologies at all levels of management
activity. The effectiveness of this process
depends on a systematic and
comprehensive approach that involves the
development of digital infrastructure in
higher  education institutions, the
implementation of information and
analytical management systems, and the
improvement of digital competence among
managers, academic staff, and students.

An important factor in this process is the
formation of a digital culture of quality
management that involves the use of tools
for monitoring, verification, and analysis of
educational processes. The introduction of
unified digital platforms and databases for

collecting, processing, visualising, and
analysing educational indicators is
particularly important, as it ensures

transparency in management procedures,
increases the efficiency of decision-making,
and enhances the effectiveness of the
education quality assurance system.
Special attention should be paid to
developing and implementing a strategy for
the digital transformation of education
quality management aligned with
international standards (ISO 21001 and
ESG) and adapted to the national
characteristics of the educational
environment. The implementation of such
a strategy creates conditions for the
sustainable development of the education
system, increases institutional efficiency,

and supports the formation of an
innovation-oriented management
environment.

iHTerpaltito yKpaiHCBKUX 3BO B
€BpoIeHChKHUH i CBITOBHH OCBITHIH ITPOCTip
3 ypaxyBaHHAM HalliOHAABHUX IiHTEPECIiB.
Taki minxoou CTBOPIOIOTH OCHOBY [OASI
3a0e3nedYeHHd CHCTEMHOTO yIIpaBAiHHS
dKIiCTIO OCBiTH, II0 34aTHE TrapaHTyBaTHU
e(peKTUBHICTb, KOHKYPEHTOCIIPOMOXKHICTb i
CTIHKICTH HAaIliOHAABHOI CHCTEMH BHIIIOL

OoCBiTH B yMoBax 11 poBoOI
Tpancdopmaitii [8].
OTxe, e(geKTHUBHE  BIPOBAIXKEHHSI

MO/EAL CUCTEMH YIIPaBAIHHS SKICTIO OCBITH
y 3BO B ymoBax nudposizaiii norpebye
inTerpanii mu@pPOBHUX TEXHOAOTIM Ha BCIiX

piBHAX yIIpaBAIHCHKOI HiSIABHOCTI.
EdexkTuBHICTD IIBOTO IPOIIECY
3a0€e3I1evyeThC CHUCTEMHUM i

KOMIIAEKCHHM ITiAX0O0M, IKHH Nepenbdadae
Po3BUTOK 1 poBoi iHppacTpykTypu 3BO,

YIPOBaIKEHHS iH(bopMarltiiHo-
aHaAITUYHHUX CUCTEM YIIPaBAIHHS, a TaKOXK
i ABUIIIEHHA piBHS nudpoBoi
KOMIIETEHTHOCTI KEPIBHUKIB, HAaAYKOBO-

eJaroTiYHUX MPAIliBHUKIB i 3mo0yBadiB
OCBITH.

BaxkauBUM YHHHHUKOM € (QOpPMyBaHHS
IudpPoBOI KYABTYPH YIIPaBAIHHS SKiCTIO,
110 nependbadae 3aCTOCyBaHHS
IHCTPYMEHTIB MOHITOPHHTY, BepUdikallii
Ta aHAAITHKHU OCBITHIX IIpoileciB. [1OIiABHO
3aIpoOBaUTH €OUHI ITUMPPOBI maatTdopmMu
Ta 6a3u maHux gaa 300py, 0OpoOAeHHS,
Bigyaaizarii " aHaaily OCBITHIX
TIOKA3HUKIB, III0 3a0e3I€YUTh MPO30PiCTh
YIIPaBAIHCHKUX IIPOLENYP, OHNEPaTHUBHICTH
yXBaA€HHHd  yIPaBAIHCBKUX  pilleHb i
i ABUNIUTDH ePEKTUBHICTD CHCTEMHU
3abe3nedyeHHa 9KOCTi ocBiTH. OCHOBHHUM
OPIEHTHPOM Ma€e CcTaTu po3pobAeHHS ¢
peaaizariis crparerii g poBoi
TpaHcdopMallii yrmpaBAiHHA IKiCTIO OCBiTH,

Y3TOo2KE€HO1 3 MIiXKHapOAHUMH
cragpapramu (I[ISO 21001, ESG) #
azarToBaHoOi o HalliOHaABHUX
0COOAMBOCTEH OCBITHBOI'O CEPEIOBHIIA.
Peaaizamis  Takoi crparerii  ¢opmye
IIEPEAYMOBU  [OAS  CTAaAOTO  PO3BUTKY
OCBITHBOI CHCTEMH, IHCTUTYLIHHOI
epekTuBHOCTI 3BO Ta (opmyBaHHS
IHHOBALIHO Opi€eHTOBaHOIO
YIIPaBAIHCHKOTO CEpeIOBHIIA.

OcobAuBoi yBaru B IIpoIeCi

dopMyBaHHSI CHCTEMHU VIIPABAIHHS SKiCTIO
OCBITH 3aKAQiB BHIIOI OCBITH B yMOBax
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In the process of developing a quality
management system for higher education
institutions in the context of digital
transformation, particular attention
should be given to reorienting the
professional activities of academic staff
towards developing new digital,
methodological, and managerial
competencies that correspond to the
requirements of a competitive educational
environment. A strategic task is to develop
teachers’ readiness to effectively apply
digital educational technologies integrated
into the quality assurance system and to
introduce innovative forms of distance and
blended learning based on information and
communication technologies, cloud
services, and analytical platforms for
monitoring education quality.

An important component of improving
the system is the development of digital
pedagogical culture, which involves
teachers mastering modern pedagogical
technologies aimed at personalising the
educational process, implementing
adaptive learning approaches, developing
digital and information literacy, and
strengthening self-reflection and
pedagogical design skills. The creation of
an integrated digital educational
environment in higher education
institutions acts as a system-forming factor
in ensuring the sustainable development of
the educational system, improving the
efficiency of management processes,
supporting student self-realisation, and
promoting the professional development of
academic staff. Overall, digitalisation
serves as an important factor in improving
the quality of education, promoting
institutional renewal, innovative
development, and the harmonisation of
educational standards with the European
educational space [10].

In developing a quality management
system for higher education institutions in
the context of digitalisation, it is also
important to introduce motivational
mechanisms aimed at actively involving
academic staff and students in integrating
digital technologies into the educational
process. This approach involves creating
an infrastructure for continuous digital
learning capable of overcoming cognitive,

g poBoi TpaHcdopmartii notpebye
rnepeopieHTallia npodpecifiHoi aigAbHOCTI
IeJaroriyHuX KaJpiB Ha PO3BHUTOK HOBUX
U POBHUX, METOOAOTIYHUX Ta
VIPaBAIHCBKMX  KOMIIETEHTHOCTEH, IO
BiAIIOBiAAIOTE BUMOTaM KOHKYPEHTHOTO
OCBITHBOI'O cepenoBUia. CrTpaTeridyHuM
3aBJaHHSIM €  PO3BHUTOK  TIOTOBHOCTI
BUKAQIA4iB 10 €e(peKTHBHOI'O 3aCTOCYBaHHS

TuPOBUX OCBITHIX TEeXHOAOTIH,
iHTerpoBaHUX y CHCTeMy 3abe3nedeHHs
SIKOCTi, a TaKOXK YIIPOBaI3KEHHS

iHHOBalliiHUX ¢oOpM AUCTAHIIMHOTO Ta
3MillTaHOrO HaBYaHHS, 10 IPYHTYIOThECS Ha
iH(bopMalliTHO-KOMYHIKaIli FHUX
TEXHOAOTIAX, XMapHHUX  cepBicax Ta
aHaAITHYHUX IAaTdOpMax MOHITOPHUHIY
dKOCTi OCBITH. BaXXAMBUM KOMIIOHEHTOM
VIOCKOHAAEHHS CUCTeMH € (POopMyBaHHI
mudpoBOl MEemaroriyHoi KYABTYPH, IO
rnepenbadae oOIIAaHYBaHHS BHKAAa4YaMH
Cy4aCHHUX IeIaroTiYyHUX TEXHOAOTIH,
Opi€HTOBaHUX Ha IIepcCoHaAizaIliro
OCBITHBOT'O IIpolecy, aJanTHBHE
HaB4YaHHS, po3BUTOK  IudpoBoi  #
inopMmarrifinoi TpPaMOTHOCTI, a TaKO¥XK
34aTHOCTI o camopedaekcii Ta
IIeOaroridHoro au3akiHy. CrBOpEHH4
iHTErpoBaHOro  IIU(PPOBOTO  OCBITHHOTO
cepeaoBHINA 3BO €
CHCTEMOYTBOPIOBAABHUM YUHHUKOM
3a0e3medYeHHs CTAaAOT0 PO3BHUTKY OCBITHBOI
CHUCTEMH, NiABUIIEHHS  e(eKTUBHOCTI
YIIPaBAIHCBKHX IIPOLIECIB, caMopeaaizariii
cyO’eKTiB HaBYaHHS Ta HOpodecifHoTro
3pOCTaHHS [eJaroriYyHUX HpalliBHUKIB.
3araaoMm, 1udpoBizalligs € YUHHUKOM
OiABUIIEHHS SKOCTi OCBITH, CIPUSIOYU
IHCTUTYLIHOMY OHOBAEHHIO, iHHOBAIliHiH!
OUHaMIiIli Ta  rapMmoHizamii  OCBITHIX
CTaHIApPTIiB 13 €BPONEHCBEKUM OCBiTHIM
npoctopoM [10].

Y KoHTeKCTi (OpMyBaHHS CHCTEMU
yIIpaBAiHHS sKicTi0 ocBiTH 3BO B ymoBax
nudpoBizanii AOIIABHUM € po3pOoOAEHHS Ta
BIIPOBAI?KE€HHH MOTHBALIMHHIX
MeXaHi3MiB, CIHOpPSIMOBaHUX Ha aKTHUBHY
3aAy4YEHICTD HayKOBO-IIEAATOTiYHHX
IIpaLiBHUKIB i 3400yBa4iB BHIIOI OCBITH OO
igTerpamii M(PPOBHX  TEXHOAOTIHH B
ocBiTHi# npouec. Takuii nigxin nepegdadae
CTBOPEHHH iHpacTpyKTypH
Ge3nmepepBHOTO IIM(PPOBOTO HABYAHHS, III0
3abe3nedye  MONOAAHHS  KOTHITHBHUX,
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cultural, and psychological barriers that
may hinder the digital transformation of
the educational environment. Particular
attention should be given to information
security, personal data protection, and
adherence to the principles of academic
integrity in the digital environment. These
factors represent an important component
of education quality management and
contribute to increasing transparency and
trust in the education system. The
systematic digitalisation of management
processes in higher education institutions
will contribute to improving the quality of
educational services, strengthening
institutional innovation capacity, and
ensuring the sustainable development of
education quality management systems in
the context of the ongoing digital
transformation of higher education [14].

Conclusions and research
perspectives. The results of the study
demonstrate that the integration of digital
technologies into the education quality
management system in higher education
institutions is a key factor in improving the
efficiency, transparency, and adaptability
of the educational process. The proposed
quality management approach, based on
the principles of student orientation,
transparency, continuous improvement,
and inclusiveness, implements a
comprehensive systemic framework. This
approach enables not only the effective
planning and monitoring of the educational
process but also a timely response to
dynamic changes in the digital educational
environment.

The implementation of digital platforms
and information-analytical systems for the
automated collection, processing, and
interpretation of data on educational
outcomes creates favourable conditions for
increasing the level of personalisation of
the educational process and developing
student-oriented educational services.
Furthermore, the integration of innovative
feedback mechanisms and big data
analytics facilitates faster managerial
decision-making, strengthens the
institutional capacity of higher education
institutions, and supports the
establishment of a sustainable system for

KYABTYPHUX Ta IICUXOAOTIYHUX BUKAUKIB,
3IaTHUX raAbMyBaTH U pPOBY
TpaHcopMallil0o OCBITHHOIO CEPEOBHUIIIA.
OcobAuBY yBary HeEOOXiIHO IIPUIIAATH
inpopmartitinii Oesmerti, 3aXUCTy
IIEPCOHAABHUX MaHHUX Ta [OOTPHUMAaHHIO
OPUHIUIIB aKaIeMigdHOI J0OpoYecHOCTI B
mudPOBOMY IIPOCTOpPi, IO € BaXKAUBUM
KOMITOHEHTOM SKiCHOTO yIIpaBAiHHS
OCBITHIM IIPOIIECOM Ta IIiABUIILyE pPiBEHb
TPAHCIIAPEHTHOCTI ¥ JOBipHM [0 OCBITHBOL
cucreMu. Peaaizallis CHCTEMHOTO HiAXOMy
no nudposizalii ympaBAiHCbKUX ITPOLIECIB
y 3BO CIIpULTHME IIiABUIIEHHIO
e(peKTUBHOCTI OCBITHIX IIOCAYT,
IHHOBaILifHIA CIIPOMOXKHOCTI 3aKAaay Ta
CTaAOMY PO3BHUTKY CHCTEMH VIIPaBAIHHS
IKICTIO OCBiTH, III0 Ma€ BUpIlllaAbHE
3HaYEeHHS B Cy4YacCHUX yMOBaxX HIH(POBOI
Tpancdopmallii BUIIOi ocBiTH [14].
BHCHOBKH Ta IEepCIeKTHBH
AOCAimKeHb. PesyAbTaTH OOCAIIKEHHS
3acBiYMAM, M0 iHTErpals IHU(POBUX
TEXHOAOTIH y CHCTeMYy YIIPaBAIHHS SKiCTIO
ocBiTH y 3BO € BH3Ha4YaABHUM YUHHUKOM
OigBUIEHHS e(PeKTUBHOCTI, IIPO30POCTi Ta
aarTUBHOCTI OCBiTHBOTO IIPOILIECY.
BanponoHoBaHUM  HiAXiA ~— yIpaBAiHHS
dKICTIO, WI0 IPYHTYEThCH Ha IIPUHIINIIAX
opieHTalii Ha 3mo0OyBauda, IIPO30POCTI,
HOCTiMHOTO BOCKOHAAEHHH Ta
IHKAIO3UBHOCTI, pe€aaidye KOMIIAEKCHUH
cucreMHUH niaxin. lle mae 3Mory He aulie
IIAQHYBaTH ¥ KOHTPOAIOBATH OCBITHIH
IIpolleCc, a ¥ omepaTHUBHO pearyBaTH Ha
AUHAMIYHI 3MiHH IIM(PPOBOTO OCBITHBHOTO
cepeoBUINA. YIPOBAIXKEHHS IIH(PPOBUX
naaTdopM Ta iHopMalliHO-aHaAITHYHUX
CHUCTEM [AS aBTOMAaTH30BaHOIO 300Dy,
00poOKM # iHTepHperalii MmaHUX IIPO
OCBIiTHI pPe3yAbTaATH CTBOPIOE YMOBH [IAS
IMiABUIIIEHHA piBHS IIepcoHaai3arrii
OCBITHBOIO IIpollecy Ta (opMyBaHHS
KAIEHTOOPi€HTOBAaHUX OCBITHIX CepBiciB.
Kpim Toro, imTerpallis iHHOBaIitHUX
MEeXaHi3MiB  3BOPOTHOIO  3B3Ky  Ta
aHAAITUKYM BEAWKHUX [JaHUX 3abesredye
IiIBUIIIEHHS OIEPaTHBHOCTI yXBaA€HHS
YIIPaBAIHCHBKUX pillleHs, PO3BUTOK
iHCcTHUTYLiHiHOI crpomozkHocTi 3BO Ta
dopMyBaHHH CTifiKO1 CHCTEMU
Ge3repepBHOTO KOHTPOAIO Ta
BIOCKOHAAEHHS SIKOCTi OCBITH.
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the continuous monitoring and
improvement of education quality.

The study also identified several
significant  challenges affecting the

functioning of the education quality
management system in the context of
digitalisation. In particular, an imbalance
in the level of digitalisation among different

structural units of higher education
institutions was identified, which leads to
unequal access to information and

communication technologies and digital
educational resources. An insufficient level
of digital competence among students,
teachers, and administrative staff has also
been observed, limiting the effective use of
digital platforms, learning management
systems, and analytical tools for
monitoring the quality of educational
processes. In addition, many institutions
lack a comprehensive digital
transformation strategy focused on the
integration of technological, pedagogical,
and managerial components.

Addressing these challenges requires
the development and implementation of
coordinated management decisions aimed
at the comprehensive modernisation of
institutional digital infrastructure, the
improvement of digital literacy among all
participants in the educational process,
and the establishment of regulatory and
organisational mechanisms to ensure
compliance with quality standards and the
principles of academic integrity. Such
measures will contribute to the sustainable

development of  education quality
management systems, the effective
integration of digitalisation into
educational processes, and the
strengthening of institutional

competitiveness in the context of the global
digital transformation of education.

Future research should focus on the
development and testing of integrated
models of education quality management
that combine traditional management
approaches with digital monitoring tools,

including e-learning platforms and
performance monitoring systems. Further
studies should also examine the

effectiveness of digital tools for assessing

educational outcomes, particularly
automated testing systems, adaptive
learning platforms, and artificial

JocaizKeHHA IIaAO 3MOTY
ineHTHU(dIKyBaTHU HU3KY BasKAUBUX
OpoOAEMHUX AacCHeKTiB (PyHKI[IOHyBaHHS
CHCTEMH VIIpaBAIHHA $KICTIO OCBITH B
yMmoBax 1mgpoBisailii. 30KpeMa, BUIBAEHO
aucbasaHc piBHa mudpoBizamii | Mix
OKPEMHUMHM CTPYKTYPHHMHU MiApO3AiraMHU
3BO, 110 3yM0OBAIOE HEPIBHOMIipHUH OOCTYII
0 iH(popMallifHO-KOMYHIKaIliHHIX
TEXHOAOTIi## Ta  IIM(PPOBHUX  OCBITHIX
pecypciB. 3adgiikcoBaHO HeooCTaTHIiH
piBeHb IIM(PPOBUX KOMIIETEHTHOCTEH ¥
3100yBadiB OCBiTH, BHKAQIAYiB Ta
aaMiHiICTPaATUBHOTO IIePCOHAAY, 10
obOMexKye e(pekTUBHE BUKOPHUCTAHHS
UPOBUX ITAATPOPM, CHCTEM YITPABAIHHS
HaBYaHHAM Ta aHaAAITHYHUX IHCTPYMEHTIB
[ASI MOHITOPHHTY IKOCTi OCBITHIX IIPOIIECIB.
BincyrHa 1iaicHa cTpareris 1udgpoBoi
TpaHcdopmartii, opieHTOBaHAa Ha
IHTEeTrpallil0 TEXHOAOTIYHHUX, IeIaroridyHUX
Ta yIPaBAIHCBKUX CKAAQIHUKIB.

Ycynenua 3a3Ha4YeHUX npobaem
noTpebye po3poO0AEHHSI Ta BIPOBAIKEHHS
Y3TOAKEHOi CHUCTEMH YIIPaBAIHCBKHX
pimrens, 110 IHependadae KOMIIAEKCHY
MoOJiepHi3allio 11Hu(ppoBoi iHPPaACTPYKTYyPH
3aKAay, MiABUIIEHHS piBHA NIUGPOBOI
TPaMOTHOCTI BCiX YYacCHHKIB OCBITHBHOIO
IIPOILIECy, a TaKOIK dopmMyBaHHS
HOPMAaTUBHO-OPTraHi3allifHuX MeXaHi3MiB,
gKi 3a6e31e4yoTh JOTPUMaHHS CTaHAaPTiB
dKOCTI Ta akazeMiyHoi mg0OpPOYECHOCTI.
Takuitt migxig CTBOPIOE IIEPEAYMOBHU [AS
CTaAOTO PO3BUTKY CHUCTEMH YIIPaBAIHHSA
AKiCTI0O OCBiTH, iHTerpamii mudposizalii B

OCBITHIH IIPOLIEC Ta MiABUIIIEHHS
KOHKYPEHTOCIIPOMOXKHOCTI  3aKaady B
yMoBax rao6asbHOI udpoBoi
TpaHcdopmallii ocBiTH.

[Tomaabrri HayKOBI OOCAIIZKEeHHS
[OLIABHO CIIpSIMyBaTH Ha po3pobaeHHA U
ampobartiro iHTEerpoBaHUX MoaeAeH
YIIPaBAIHHS SKICTIO OCBIiTH, 9Ki IIOEAHYIOTH
TPAOUILiPHI HOigxXogu 3 iHCTpyMeHTaMU
KOHTpPoAIO  mudpoBizamii  (maaTdopmu
€AEKTPOHHOI'O HaBYaHH4, CHUCTEMU
MOHITOPHUHIY VCIIIIIHOCTI); MOCALIXKEHHS
epeKTUBHOCTI NIU(PPOBUX IHCTPYMEHTIB
OLIiHIOBaHHA OCBITHIX pPe3yAbBTaTiB,
30KpeMa aBTOMAaTH30BaHi CHUCTEMH
TeCTyBaHHS, alarITUBHI naaTdopMHu
HaBYaHHA %4 AATOPUTMHU 111 IAST
nmepcoHaaizartii OCBITHBOTO IIPOIIECY.
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intelligence algorithms for personalising | BazxkauBum € aHaai3 IEePCHEKTUB
the educational process. 3alIpoBaKeHHs  TexHoaori Il  #

In addition, it is important to analyse the | agaaiTuku BEAUKUX MaHUuX IAST
prospects for implementing artificial | nporaosyBaunsa OCBITHIX orpeo,

intelligence technologies and big data | migBumnennsa edeKTUBHOCTI yIpaBAIHCEKHUX
analytics in forecasting educational needs, | pimenr Ta 3a6esnedyeHHs Ge3NEPEPBHOIO
improving the effectiveness of management | BfockoHareHHST CHUCTEMH SKOCTi OCBITH.
decisions, and ensuring the continuous | Okpemy yBary HeoOXiqHO NPUMIAUTH
improvement of education quality systems. | po3po6aeHHIO =~ METOHOAOTIYHMX  OCHOB
Particular attention should be paid to | nucdposoi cucremMu ympaBaiHHS SKiCTIO, 110
developing methodological foundations for | 3a6esneuye  inTerpamizo = HOpMaTHBHO-
digital quality management systems that | npaBoBux BuMOT, cTapgapTiB akpeguTalii
integrate regulatory requirements, | Ta OpakTUK YOPaBAIHCEKOTO aHaAi3y B
accreditation standards, and management | kourekcrTi TpaHchopmarii OCBITHIX
analytics practices in the context of the | mpomecis.

transformation of educational processes.
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THE PLACE AND MEANING OF ARTIFICIAL INTELLIGENCE GENERATIVE
SYSTEMS IN MODERN EDUCATION

0. O. Mosiiuk*

The article focuses on revealing essential aspects of integrating current technological solutions in
artificial intelligence into the modern educational process. It is due to several factors, the most
important of which are the avalanche-like spread of publicly available online Al services and the
increasingly apparent changes in the labor market caused by the processes of widespread use of
relevant tools in various spheres of human life and society as a whole. The education sector is no
exception, as it is designed to develop competencies in future full-fledged citizens of Ukraine that will
allow them to be successful in the face of constant dynamic change. The analysis of both domestic
and foreign scientific sources and literature has shown increased attention of teacher scientists to the
use of Al tools in the educational process. In particular, the impact of artificial intelligence on the
educational process is studied, and its role and importance in the study of specific educational
components are revealed. In this paper, the author focuses on the narrower technological concept of
"generative artificial intelligence” and its role in education in general. For this purpose, the author
analyzes the definition of this term in scientific literature. The article provides an overview of the main
application areas of generative AI models in education. Particular attention is paid to the importance
of using relevant technologies in teaching mathematics, computer science, natural sciences, and
humanities. The author also points out potential problematic aspects of using modern digital
technologies. Examples are given to show how to turn the disadvantages of the radical introduction
of publicly available tools of online Al services into the educational space into advantages that will
help students develop critical thinking skills and the ability to navigate the modern information flow.
The conclusions emphasize that artificial intelligence is an important modern tool that educators
should learn to work with and indicate further prospects for research on this issue.

Keywords: education, professional education, higher education, teaching, artificial intelligence,
generative models of artificial intelligence.
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haxmopig, HAl2ONOBHILULUMU ceped SKUX € JIABUHONO0O0IOHE pPO3N08CIOOIKEHHST 3A2a/lbHOO00CMYNHUX
oHaatiH cepsicig IIII ma ece 6inbuL 0UeBUOHL 3MIHU PUHKY NPAUL, CNPUUUHEHT NPOUEecamMU No8CtOOH020
BUKOPUCMAHHSL BI0NOBIOHUX HCMPYMEHMI8 Y PIZHUX cghepax rxxummedisiibHocmi JSN00UHU ma
cycninecmsa 3azanom. He e esuwkntoueHHsam U 2anys3b ocgimu, sika NOKAUKAHA opmysamu Yy
MaUOYMHIX NOBHONPABHUX 2POMAOSAH YKpaiHu KomnemeHuyii, ujo 0ozeonsime im 6ymu ycnidHUMU 8
YM08axX NOCMITIHUX OUHAMIUHUX 3MIH. AHANI3 SIK 8IMUUSHSIHUX MAK | 3aKOPOOHHUX HAYKOBUX OxKepes
ma Jsimepamypu 3aceiduue NnoCUleHy Yeazy 3 CMOPOHU hedazozie-Haykosyie 00 memamuku
3acmocysaHHs iHempymenmapito Il e HasuanbHomy npoueci. 3okpema, O00CAIONKYEMbCS BNIUB
WMYyuHo20 IHMesieKkmy Ha OC8IMHIU npouec 3aza/10M Mma Po3Kpueaemvcsi 1io20 posb i 3HAUEHHS Y
MeIKAX BUBUEHHSL OKPEeMO BUSHAUEHUX OCBIMHIX KOMnoHeHm. Y npedcmassieHili pobomi sk asmop
orycyemovcst Ha O6ilblL BYKUOMY MEXHOJ02IUHOMY NOHSMmMI '"2eHepamugHOMY ULMYUHOMY
inmesniekmi" ma iio2o posi 8 ocgimi 3a2anom. st ybo20 NoOAEMbCS AHANI3 BU3HAUEHHSL 3A3HAUEeHO20
mepmiHy 8 HayKkosill nimepamypi. Po3kpusaemucsi no2ssi0 Ha 0CHOBHI cchepu 3acmocy8aHHs mooesnell
2eHepamueHozo IIII y HasuaHHi. OKxpema ysaza NpuoiisiembCst ONUCY MicUsi ma 3HAUEHHS
3acmocy8aHHsl 8i0N0BIOHUX MEXHO/02i NPU HABUAHHI MAMEMAMUKU, THPOpMAMUKU, npedmemis
NPUPOOHUUO20 MA 2YMAHIMAPHO20 HAnpsamy. Brasyromwves Ha nomeHuyiliHi npobiremHi momeHmu
makKo20 8UKOPUCMAHHSL CYUACHUX UUgposux mexHosnozili. Hagodsmees npuxnadu, uio ekasyromo
AKUM UUHOM nepemeopumu HeOONKU pAaduUKANIbHO20 BNPOBAOIKEHHS. 302albHO00CMYNHO20
iHcmpymeHmapio OHAAlH cepsicie IIII 8 oceimHili npocmip HaA nepesazu, SKi CNpUsSmumymo
POpMYBaHHIO SIK 8 YUHIB maki Y CmyoeHmie HOABUUOK KPUMUUHO20 MUCAEHHSL ma 6MIHHS
OopieHMYysamucst 8 CYuacHoOMY HPOPMAYILHOMY NOMOYL. Y 8UCHOBKAX HAZO/LIOULYEMBCSL HA MOMY, U0
WMyUuHUlL IHMeseKm € 8aXKAUSUM CYUACHUM THCMPYMEHMOM, 3 SIKUM 8APMO HABUUMUCS NPAY08aAMU
0C8IMSAHAM Ma 8KA3YIOMbCSL NOOATbULL NepcneKmueU 00CIOMKeHb 3 Yb020 NUMAHHSL.

Knrwuoei cnoea: oceima, npogpeciliHa oceima, 8uwa oceima, HOSUAHHS, UWMYUHUL iHmesexm,
2eHepamueHi MoOesli WMYyuHOo20 IHmesieKkmy.

Introduction of the issue. American
company OpenAl revolutionized

ITocTaHOBKA IMPOOAEMH. AMEPHUKAHCHKA
komriaHia OpenAl, 3aBO9KM BHUXOOY B

information technology by releasing the
generative language model ChatGPT in
November 2022. Humanity has accessed a
publicly available artificial intelligence tool
(hereinafter referred to as Al), to which a
limited community of scientists has
recently had access. This qualitative leap
could not have failed to happen. Several
factors contributed to it: the accumulation
of a massive amount of various types of
content (first of all, textual information,
digital images, audio, and video materials);
an increase in computer processing power;
the following cloud technologies; the
formation of large centers for processing
and storing information; the large-scale
accumulation of knowledge in areas related
to machine learning, the development of
genetic algorithms, and the establishment
of neural network theory, which were
actively studied as early as the 60s and 70s
last century. Consequently, society has
obtained technology, which already has a
significant impact on different areas of life,
especially the labor market. In particular,
such technologies will modify work
processes in those areas where people have

aucroniagi 2022 pokKy MOBHOI reHepaTHBHOI
momeai ChatGPT, 3pobmaa pPEBOAIOIIO Y
cchepi iHGOPMAIIIHHUX TEXHOAOTIH. AIOACTBO
OTPHUMaAO 3araAbHOIOCTYITHHUH
IHCTPYMEHTapill "HITYYHOTO iHTEAEKTY" (Haai
TaKOXK Yy TEKCTi BXKHBATHUMEMO CKOPOYEHHS
Ill), mo sKoro IIe HEOABHO MaaO MOOCTYII
obMeskeHe KOAO HAyKOBIIB. MoMy crpusao
pan  QakTopiB: HAKOIHWYEHHS BEANKOIO
MacCHBY Pi3HOr0 pPOAy KOHTEHTY (y MepIIy
4yepry TeKCTOBOi iH(opwmarliii, mudpoBHUX
300pakeHb, aymio Ta Bigeo MarepiaaiB);
3POCTaHHSI OOYHCAIOBAaABHUX ITOTYZKHOCTEH
KOMIIT IOTEPIB; HIOIITHPEHHS XMapHUX
TEXHOAOTIH; YTBOPEHHSI BEAUKUX LIEHTPIB IAT

0O6poOku Ta  30epiraHHa  iH(opMAarii;
MacCIITa0HOMYy HAKOIWYEeHHIO 3HaHb Y
raay3sax, IOB’I3aHHUX 3  MAallUHHUM
HaBYaHHAIM, PO3BUTKY TeHEeTHYHUX

aATOPUTMIB, CTAHOBAEHHIO TeoPii HEMPOHHUX
MepeK, SKi aKTHUBHO BUB4Yaaucd 11e y 60-70-
X POKIB MHMHYAOTO CTOAITTS. 9K HACAINOK,
CYCITIABCTBO OTPHMAAO TEXHOAOTIIO, gKa yKe
3apa3 Mae 3HAYHUH BIAWB Ha Pi3HiI cdepu
Horo XKWUTTS, a OCOOAMBO Ha PHUHOK IIpAalli.
3okpema, TaKi TEXHOAOTI1 Oy ayTh
MoaudiKyBaTH poOouuil Impolec y THX
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executed many routine intelligent jobs.
Industries focused on creating
monotonous digital visual content will also
be significantly affected. Once again,
education will be modernized in response
to the new realities.

In line with the Concept for the
Development of Artificial Intelligence in
Ukraine dated December 2, 2020, the main
tasks of education are providing the Al
sector with qualified personnel and sharing
digital literacy [3]. However, at the time of
writing, the generative artificial intelligence
models are already a routine reality and
publicly available services. In particular,
many students and schoolchildren actively
use ChatGPT technologies and other
similar resources to prepare homework,
write texts, translate information from
other languages, etc. What is important is
that the generated materials are difficult to
distinguish from work the student has
done alone. This, in turn, leads to unfair
assessment of results, and those who are
studied in this way do not form the
necessary knowledge, skills, and abilities.
Of course, Al generative models are only a
tool, and they can both contribute to
improving the educational process and
lead to negative consequences. It all
depends on people and their views on the
development of this technology.

We are in a significant problematic
moment, when artificial intelligence
technologies have rapidly become widely
available, but educators and scientists
have not created common approaches to
their use in the educational process in
schools, higher education institutions,
and vocational education institutions.
This fact further complicates this
situation that the relevant software tools
are rapidly changing the labor market,
particularly in areas related to the
creation of uniform text, graphic, audio,
and video content.

Current state of the issue. Research
into the development and implementation
of artificial intelligence systems has
begun to be actively studied not only by
specialists in information technology,
programming, cybernetics, and
mathematics, but also by scientists from
other fields. It happened after the

chepax, mOe AOOM BUKOHYBaAM 0Oarato
IHTEeAEKTyaABHOI pyTUHHOI po60TH. 3HAYHOTO
BIIAMUBY TaKOX 3a3HAIOTh TraAysi, dKi Oyan
Opi€EHTOBaHI Ha CTBOPEHHHA OAHOMAHITHOIO
OU(POBOrO  Bi3yaabHOIO KOHTEHTy. B
yeproBe Oyze MOAEpHi3yBaTHCHA OCBiTa, Yy
BiAIIOBIMHOCTI O HOBUX peaaiti.

BignoBimHo go KoHneniii po3BUTKY
HITYYHOIO IHTEAEKTY B YKpaiHi Bif 2 rpyaHsa
2020 poKy OCHOBHUMM 3aBIaHHAMHU OCBITH €
3abesnieuenHa cpepu I kBanicpikoBaHUMH
KaapaMHl Ta  [OIIMpPeHHda  IMdpPoBOI
rpamMoTHOCTi [3]. ¥ Tolf Xke yac, Ha MOMEHT
HaIUCAHH4 Ili€i poOOTH, FeHEPaTUBHI MOAEAl
IITYyYHOTO IHTEAEKTY € BXKE IOBCAKIEHHOIO
PEeaABHICTIO i 3araAbHOJOCTYITHUMHU
cepBicamMu. 30Kpema OaraTo CTYOEHTIB Ta
Y4HIB aKTUBHO BUKOPUCTOBYIOTH TE€XHOAOTII
ChatGPT # #omy mnoxiOHiI pecypcu IIpu
BUKOHAHHI [OMAIIIHIX pPo0iT, HaIIUCaHHI
TEKCTiB, IepekAaay iHpopMallii 3 iHIIIHX MOB
Tomro. Illo BaxkaWBO, Taki 3reHepoBaHi
Marepiaan Haa3BUYaWHO BaXKKO BiAPi3HUTHU
Bi pobOTH, $Ky CTYZEHT BHKOHYBaB
camocritiHo. lle, y cBOO 4epry, IpHU3BOAUTH
0 HEeCIIpaBEIANBOTO OLiHIOBaHHS
pe3yAbTaTiB, a Ti, XTO HaBYalOTbCSI TaKHUM
YHHOM, He (POPMYIOTH HEOOXigHi 3HAaHHSI,
YMiHHS Ta HAaBHYKU. 3BUYaliHO, TeHEPATUBHI
mozeai Il € aurie iHCTpyMEHTOM i MOXKYTH
dK CIPHUATH YAOCKOHAAEHHIO OCBITHBOIO
IIPOILIECYy TaK i IIPU3BECTH A0 HETraTHBHHX
HacAigkiB. Bce 3aaesxuTh Bim aAroged 1 ix
IIOTASIZIIB Ha PO3BUTOK IIi€l TEXHOAOTII.

MaeMo mOCHUTH 3HAYUMY IIPOOAEMHUH
MOMEHT, KOAM  TEXHOAOTl  IITYYHOIO
IHTEAEKTY HaA3BHYaAMHO IIBHOKO CTaAU
3araAbHOAOCTYIIHUMH, IIPOTE OCBITIHH Ta
HAYKOBIIi He BUPOOMAM €IMHUX ITiAXOMIB 110
ix BUKOpHUCTaHHA B HaBYaAbHOMY IIPOLIEC] IK
IITKOAM TaK i 3aKAaiB BUILOI ¥ ITpodeciiiHol
ocBiTH. CuTyallito yCKAQHIOE ¥ TOH (pakT,
110 BiAIIOBiAHI IIporpaMmHi 3acobu 3HAYHOIO
MipoI0 MIBHAKO BHAO3MIHIOIOTH PHHOK
Impaili, 30KpemMa B THX cdepax, IIo
CTOCYBaAuCd CTBOPEHHA OIHOMAHITHOIO
TEKCTOBOTO, rpadiyHoro, aymio- Ta
BiIEOKOHTEHTY.

AHaaiz ocTaHHiIX  Hmocaimxkens i
nmyOAigarii. JocaioKeHHS IUTaHb
PO3BUTKY Ta  BIIPOBA/KEHHA CHCTEM
HITYYHOTO  IHTEAEKTY IIO4aAW aKTHBHO
BUBYATUCA He TiAbBKU QaxiBogMua 3
iHpopmaritnux TEXHOAOTIH,
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publication of the first theories directly
related to the development of machine
learning, expert systems, and computing
technology in general. Today,
philosophers, political scientists,
sociologists, and educators are interested
in this field of scientific opinion. Research
is actively conducted, which is oriented to
study the impact of mass use of the
relevant technologies in different areas of
public life, including in the educational
process. In particular, O. Kuzminska,
M. Mazorchuk, V. Osadchy, and
D. Pogrebnyak have studied the use of
artificial intelligence tools for support
group dynamics of project teams in their
paper [6]. T. Datsyuk, V. Zinchenko,
I. Karpan, A. Kyrpa, O. Stepanenko, and
N. Tilnyak have considered questions
about the use and roles of Al tools for
teaching social and humanities
sciences [7]. Some authors have
accentuated that implementing artificial
intelligence technologies will allow for the
transformation of the educational process
of distance learning [2].

In other countries, scientists also
analyze opportunities for using Al
technologies in education. Specifically,

W. Holmes and I. Tuomi have offered a
typology of Al systems, which can be used
in the educational process [5]. D. Schiff has
executed a thematic analysis of 24 national
strategies for Al development. The author
indicates that the preference is given to the
instrumental value of education for the
support workforce, which is ready for the
use of artificial intelligence system
technologies [11]. N. Selwyn has focused
attention on the key directions of
discussion, which is actively debated by
scientists for the definition of the role of the
relevant software, both for education and
for the development of society [12].

Based on a brief review of the literature,
we note that a revolutionary leap, which is
associated with the widespread use of
artificial intelligence, has started the next
stage of global transformation of human
society, and thus a new phase of
modernization of education in general.

Outline of unresolved issues brought
up in the article. The rapid spread of
artificial intelligence technologies is

IporpaMyBaHHs, KiOepHeTHKH qn
MaTeMaTHKH, a HayKOBLEMH 3 iHIINX
HayKoBHUX HampsaMiB. Lle Bigbyaoca Bimpasy
2K ITiCASI BHUCBITAEHHS y AlTepaTypi HMEPIINX

Teopii, Oe3rocepegHHLO  MOB’I3aHUX 3
PO3pPOOKOI0 MAaIITTHHOTO HaBYaHHS,
EeKCIIEpTHHUX CHCTEM Ta ©  3araanom

oburcaroBaabHOI TexHikU. Ha choroai 1i€ro
raay3sl0 HaAyKOBOI OyMKH  IIiIKaBAITHCS
dirnocodu, TOAITOAOTH, COITIOAOTH, OCBITSIHH.
AKTHUBHO IIPOBOAATHECS [JOCAIKEHHS, SKi
CIIpsIMOBaHi Ha BUBYEHHS BIIAUBY MacOBOTO
BUKOPHUCTAHHS BiAIOBIAHUX TEXHOAOTIH ¥y
pi3HUX cdepax KUTTHA CYCIIABCTBA, § TOMY
yhucAi ¥y oOcBiTHROMy Iporeci. Tak
O. Kysbminceka, M. Mazopuyk, B. Ocamumnii,
M. IorpebHak y cBoi pobori BHUBYaAH
BUKOPHCTAHHS 3aCO0IB IIITYYHOIO iHTEAEKTY
JIAST OiATPUMKU TpyHoBOi1 JUHaMIKH1
IIPOEKTHUX KOMaH/ [6]. [Muranua
3acTocyBaHHS 1 poai iHcTpymentiB III y

BHUKAQIAHHI COIliaABHO-TYMaHITapHUX
JTUCITHUIIAIH posragnasu T. Jairox,
B. 3inuenko, I. Kapniaus, A. Kupra,

O. Crennarenko, H. TiavHak [7]. Pan aBropiB

HaTOAOIIYIOTh, 1110 BIIPOBAIZKEHHI
TEXHOAOTIM HITYyYHOIO iHTEAEKTY I03BOAUTH
TpaHcPOPMyBaTH  HABYAABHHH  IIPOIEC

[YCTaHIIHOrO HaBYaHH4 [2].

3a KOpZIOHOM HAyKOBIIi TaKOXK AETAABHO
aHaAI3yIOTh  MOXKAWBOCTI  BHKOPHUCTAHHS
Texroaorii Il y ocsiti. 3okpema I. Tyowmi,
B. XoaMc 3a11porioHyBaAn THIIOAOTIIO CHCTEM
LIITYYHOIO IHTEAEKTY, SIKi BAKOPUCTOBYIOTHCS

y HaB4yaabHOMy mpoueci [5]. . Uludd
BHUKOHaB TEeMaTUIHUN aHaai3 24
Hall[iOHAABHUX cTparterii pos3Butky II.

ABTOp 3a3Hauae, III0 IlepeBara HaJaEThCs
IHCTPYMEHTAaABHIM IIIHHOCTI OCBITH [OAd
OiOTPUMKK ~ pob0Yoi CHAM, TOTOBOi [0
BUKOPHCTAHHS TEXHOAOTIM CUCTEM LITYYHOIO
inTeaekty [11]. A H. CeaBiH 30cepemKye
yBary Ha KAIOYOBUX JAVCKYCIHHUX HaIlpsMax,
SIKi aKTUBHOT'O 0OTOBOPIOIOTHECS HAYKOBILISIMHU
oA BHU3HA4UYEHHS  POAl  BiAoBiZHOTO
IIPOTPAMHOIO 3a0e3IledYeHHs dK AT OCBITH
TaK 1 AT PO3BUTKY CYCITiAbCTBaA [12].

Brxonsa4un i3 KOPOTKOTO OTASITY AITEPaTypH
3ayBasKUMO, III0 PEBOAIOLIMHUI CTPHUOOK,
TIOB’sI3aHUH 3 MACOBUM IIOIIIHPEHHIM 3aco0iB
IITy4YHOTO IHTEAEKTY, 3allyCTHB 4YeproBHIi
erarn ra00aAbHUX TpaHcdopMalliil AI0ICEKOTO
CYCITIABCTBA, a OT2Ke i HOBY (pa3y MozepHizartii
OCBITH 3arasoM.
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changing the modern labor market. The
process has started radical changes not
only in approaches to teaching professional
educational components but also in the
transformation of education as a whole.
Understanding this issue's scope and
multifaceted nature, we will concentrate on
a somewhat narrower definition -
generative artificial intelligence models,
which are actively progressing today, and
their meaning for modernizing education
through the prism of key disciplines.

Aim of the research. This article aims
to reveal the significance and prospects of
using generative artificial intelligence
systems in modern education.

Results and discussion. Before
proceeding to the discussion of the primary
key points of this paper, we will determine
the base terminologies. First, we will
discover the definition of ‘"artificial
intelligence". Here, it is important to note
that there is no single, clearly defined
definition (even for computer science). It
was qualitatively analyzed in D.S. Grewal's
paper. Specifically, the author has
considered and noted what the scientists
understood under the term Al at different
periods of its research [4]. Based on this, it
can be stated that the term "artificial
intelligence" is already, to a greater extent,
a philosophical category, rather than a
purely scientific or technological concept.
For greater clarity, we will consider
artificial intelligence to be the capacity of
computers and digital computational
machines to execute tasks, which is a
characteristic of intellectual human
activity = (machine learning, natural
language processing, computer vision
technologies, etc) [1].

Today, increased attention for the
subject matter of artificial intelligence
related to the dissemination of available
online services of the generative Al models.
Web applications for generating text,
graphical, audio, and video content are
classified as belonging to this type of
computer program. The vast majority can
already execute a series of processes to
create content, which will be close in
quality to the results of human work, but
the result will be achieved much faster.
Often, the vast majority of people associate

BuznirneHHs  HeBHpillleHHMX  paHile
YaCTHH 3araAbHOI IIPOOAEMH, SKHM
HIPHCBAYYETHCH cTaTTd. Crpimke

TIOIITMPEHHS TEXHOAOTIH IIITyYHOTO IHTEAEKTY
BHUIO3MIHIOE CydacHHM pHHOK mpart. Lle#
IIpoIleC 3allyCTHUB paAWuKaAbHI 3MiHHM He
TIABKM Y TIAXoOax M0 HaBYaHHS (PaXOBHUX
OCBITHIX KOMIIOHEHT, a ¥ TpaHcdopMartii
ocBiTH 3araaoM. Posywmitoum o6’€MHICTHL Ta
OaraToacCrieKTHICTb Ii€ei  mpobaeMaTuky,
30cepenuMocd Ha AElI0 ByxKYOMYy ITOHATTI —
TreHepPaTUBHUX MOJEASTIX LITYYHOTO
IHTEAEKTY, SKi TaK aKTHUBHO PO3BHBAIOTHCH
Ha CBOrOAHI, Ta iX 3Ha4YeHHIO [OAd
MOZepHi3alii  ocBiTH  4Yepe3  IIPU3MY
KAIOYOBUX JUCIIVIIAIH.

Mera crTarTi I10OAdTAaE Yy PO3KPUTTI
3HAQ4YEHHs Ta IIEPCIEKTUB BUKOPUCTAHHS
TeHEePATUBHUX CHCTEMHU UITYYHOTO iHTEAEKTY
B Cy4acHiH OCBiTi.

Buxaan ocHoBHoro marepiaay. I[lepin
HiDK [epedTH [0 PO3KPUTTS OCHOBHUX
BaKAUBUX Te3 i€l pobOTH BHU3HAYUMOCH 3
6azoBoI0 TepMiHOAOTIEIO. TaK, mAd TIOYaTKYy,
PO3KPHEMO, BAACHE, came  IIOHATTH
'mrrygHuit iHTeaekT'. I TyT ompasy BapTo
3pOOUTH Ba*KAVBE 3ayBaKe€HHHI — €IUHOIO
YiTKO OKPECAEHOI'O O3HAa4Y€HHH (HaBIThb OAL
KOMITIOTEPHUX HaAyK) He Mae. [JoCUTh SIKiCHO
OyAO IIpoaHaAi30BaHO 1Ie ITHUTAHHA Yy POOOTI
.C. I'peBaasb. 3okpema, OIINCaHO i
PO3TASIHYTO, III0 PO3YMiAM HAYKOBII IIif
Tepminom I Ha pisHUX I@epiogax #Horo
[ocAizKeHHs [4]. Buxoasayu 3 11boro, MoxKHa
BBazKaTH, III0 TEPMiH "IITYyIHUH iHTEAEKT' €
Oiapmroro Miporo  BxkKe  (PiAOCOPCHKOIO
KaTeropi€lo, a He CyTO HAyKOBHUM 4YH
TEXHOAOTIYHUM IIOHATTAM. Jlad OIABIIIOL
ONHO3HAYHOCTI IIif IITYYHUM IHTEAEKTOM
BBasKaTHMEMO 3[AaTHICTb KOMIIIOTEPIB i

TU(PPOBUX 00YHCAIOBAABHUX MAaIlliH
BUKOHYBaTH 3aBAaHHS, $Ki 3a3BHU4Yai
IIpUTaMaHHiI  IHTEAEKTyaAbHIH  AIOACBHKIiHM

MISIABHOCTi (MalIuHHE HaBYaHHsS, 00pobKa
IPUPOSHOI MOBHU, TEXHOAOTII KOMIITOTE€PHOIO
30py To1to) [1].

[TinBuIineHa yBara a0 TeMaTUKU IITYYHOTO
iHTeAeKTy Ha CBOTOAHI IOB’s3aHa 3
aKTHBHUMH MOIIMPEHHSIM  JIOCTYITHHUX
OHAAMH cepBiciB reHepaTUBHUX Mozeaeit 1I11.
Jlo Takoro THIly KOMIIIOTEPHHUX IIpOrpam
BITHOCATL BeD3aCTOCYHKU [OAd T'eHepartii
TEKCTY, rpadigHOorO, aymio- Ta
BileoKOHTeHTYy. [lepeBazkHa IX OIiABLIICTD
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the particular terms "generative artificial
intelligence model" or "generative artificial
intelligence" with the concept "artificial
intelligence". That is why, for the sake of
completeness of understanding, we will
provide its definition. Generative artificial
intelligence is a general term used to
describe computational methods and tools
that can be used to create new content,
including text, speech, images, audio and
video, computer code, and other digital
materials [10: 1].

It is important to note that the created
models are not yet those technologies that
can radically impact the educational
process. But its use is already setting
trends. So, in their own article,
Osadcha K. and Osadcha M. compared
the possibilities of human and generative
artificial  intelligence for creating
corporate identity elements [9]. Several
researchers have analyzed the use of
such resources as Stable Diffusion,
DALL-E 2, and Midjourney to train future
designers [13]. Moreover, this is not
limited to generating text or creating
images based on a predefined description.
The impact of these types of applications
and online services is global. According to
a group of researchers, changes
influenced by the technologies under
consideration are already observed in

areas such as marketing, human
resource management, banking, retail,
industrial production, information
technology, etc [8]. Denying and
prohibiting them is entirely
counterproductive.

It is more important to learn how to
correctly use the tools offered by
technological breakthroughs to teach the
rising generation. Al tools will be cheaper
and publicly available with  the
development of computing technology. But,
at the same time, they will not replace
people. In particular, this is because the
development of personality and the
formation of a competent specialist is a
complex and multifaceted process, in
which  education and training in
educational institutions play an important
sociocultural role.

At the same time, the generative
artificial intelligence tools can be used as

BXK€ MOX€ BHKOHYBaTHU ps IIPOLECIB 3
CTBOpPEHHS KOHTEHTY, SKi 3a SKiCTI0 OyayThb
JOCUTH OAM3BKHUMH [0 PE3yABTATIB POOOTU
AIOMHU, aA€ PEe3yAbTaT AOCATATHMETHCH Y
pasu mByaie. JocUTh 4acTo came TepMiH
'TeHepaTUBHA MOIEAb IIITYYHOTO iHTEAEKTY"
abo 'reHepaTWBHUI IITyYHUH iHTEAEKT"
repeBaxkHa OIABLIICTL AlOZIEH acolliloe 3
IOHATTAM "INTydHUH iHTeaekT'. Came TOMy
[Ad TIOBHOTH PO3YMiHHS HaBEOEMO HOTo

BU3HA4YEHHA. lenepatTyBHUN  IUTY4YHUH
IHTEAEKT — 1Ie 3araAbHUNM TepMiH, II0
BUKOPHUCTOBYETBHCH Pavit: OIIHICY

OOYHCAIOBAABHUX METOMIB ¥ iHCTPYMEHTIB,
dKi MOXKHa 3aCTOCOBYBaTHU [Ad CTBOPEHHA
HOBOI'O KOHTEHTY, 30KpeMa TEeKCTY, [IPOMOB,
300paskeHb, aymio Ta Bifleo, KOMII'IOTEpHUH
KOJly Ta iHIINX I poBUX MaTepiaaiB [10: 1].

Bapro 3a3Ha4nTH, 1110 CTBOPEHI MOJIEAI IT1e
HE € THMH TEXHOAOTIIMH, dKi KapAWHAABHO
MOXKYTh BIIAMHYTH Ha OCBITHiH IIpoliec.
[Ipote iX BUKOPHCTAHHS YK€ 3a/la€ TPEHIU.
Tak y cBoiit crarti Ocamua K., Ocamua M.
IIOPIBHSAAM  MOIKAMBOCTI  AIOOMHU  Ta
T€HEPATHUBHOIO IITYYHOI'O iHTEAEKTY IIpU
CTBOPEHHi eAeMeHTIB hipmoBoro cruawo [9].
Pan aBTOpiB aHaai3yroTh 3aCTOCYyBaHHS
TaKuX pecypciB sk Stable Diffusion, DALL-E
2 ta Midjourney mpu miaroToBIli MadOyTHIX
mu3aiiHepiB [13]. I 1e He oOMexXyrOTbCH
TeHepalli€elo  TEeKCTy 4YM  CTBOPEHHSM
300pakKeHHsI 3a 3aBYaCHO IIPOIIHMCAHUM
ornucoM. BIAMB Takoro TUILy 3aCTOCYHKIB i
OHAAMH CepBiCiB € 3HAaYHO raobasbHiIITIM. Ha
OyMKy TpyIH [OOCAIIHUKIB BXKe 3apas
BIA3HAYAIOTHCS 3MIHH ITi BIIAUBOM
PO3rASyBaHUX TEXHOAOTIH y Takux cdepax
dK MAapKETHHI, YIPaBAIHHA II€PCOHAAOM,
OaHKIiBCBKa CIpaBa, po3ApiOHiHl TOPriBAi,

IIPOMHCAOBOMY BUPOOHUIITBI,
iHpopMalliftHUX  TEXHOAOTIAX  ToIO [8].
BamepeduyBaTit i 3a00poHATH iX 30BCIM
HEIIPOAYKTHUBHO.

BakauBiilie = HaBYUTHCH  IIPABHABHO
3aCTOCOBYBaTH 3aITpOIIOHOBAHI

TEXHOAOTIYHUM IIPOPUBOM IHCTPYMEHTU ¥
HaBYaHHI [IiIPOCTaI0Y0r0 IIOKOAIHHYG. BapTto
PO3yMiTH, IO 3 PO3BUTKOM OO0YHCAIOBAABHOI
TexHiku 3acodu I OymyTek memieBHIaTH i
CTaBaTH 3araAbHOIOCTYIIHHMH. AA€, Yy TOH
JXKe 9ac, IIOBHICTIO AIOeH BOHU HE 3aMiHATh.
3okpeMa i 3 Ti€l IPUYMHHU, 110 BUXOBaHHSA
ocobucrocti ¥ popMyBaHHA KOMITETEHTHOTO
daxiBig € craamHUM i OaraToaKTopHHUM
IIPOIIECOM, [I€ CaMe HaBYaHHS Ta BUXOBaHHS
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a teacher’s assistant in education, which
is responsible for collecting and
processing statistical information;
checking assignments, including those
with open-ended answers; and can be
used as a tool to help students develop
their individual learning paths, etc.
Indeed, the presented examples are a
small list of the educational areas where
relevant technologies can be used. In this
context, the question arises of the correct
methodological support for applying Al
models in the educational sphere and the
definition of their role and place in the
educational process.

Specifically, it is important to note that
generative artificial intelligence models are
not, in themselves, an absolute and verified
source of knowledge. They allow for
enhancing the professional and depth
knowledge of the professional, but if used
without understanding the essence of the
problem, they under no circumstances
help to create unique things inherent in
purely human activity. As a result, the role
of pedagogue and specialist will only grow
in a specific subject area. At the same time,
the educational process will undergo
significant changes. The priority will be,
along with fundamental knowledge and
skills, to develop critical thinking and the
ability to learn throughout life and adapt to
new realities of the labor market. In
particular, skills in working with relevant
technologies and critically evaluating their

effectiveness will undergo significant
development.

Let us consider potential directions for
modernizing approaches to studying
several subjects, considering the use of
generative artificial intelligence
technologies.

Mathematics is an important part of
the professional growth of many
specialists.  Unfortunately, both in

schools and in vocational and higher
education institutions, the teaching of the

educational component is somewhat
formalized. In such conditions, both
pupils and students mainly try to

memorize individual facts and, at the
same time, completely fail to understand

y 3aKAaZlaxX OCBiTH BHKOHYE
COLLIOKYABTYPHY POAB.

Y Toit ke yac, 3aco0u TIeHepaTUBHOIO
LITYYHOTO iHTEAEKTY MOXKYTb OyTH aKTUBHO
3aAydUe€Hi y OCBITY B 4dKOCTi acucTeHTa
nemarora; — BignoBimatm  3a 30ip Ta
OIlpalllOBaHHA CTaTHUCTUYHOI iH(opmarliii;
IIepeBIpKy 3aBlaHb, Yy TOMYy YHCAL 3
BIAKPUTUMU BiIIIOBIASIM;
BUKOPHUCTOBYBATHUCHA Y BHUIAGOl OOIIOMOTH
CTYAEHTY mad (POPMyBaHHS iHAMBIiAyaAbHOI
TpaekTopii HaB4YaHHA TOIIO. 3BHYAIHO,
HaBeZleHI IPUKAAIU 11€ HEBEAHMKHU IlepeAik
ccpep ocBiTH, nOe MOXyTh OyTH 3amisgHi
BiAnoBigHI TexHoaorii. B 11pOMy KOHTEKCTI
II0CTa€ MUTAHHSA TPAaBUABHOIO METOAUYHOIO
CyIIpoBoAy 3acTtocyBaHHsI wMozeaeit I y
OCBITHI# cdepi Ta BU3HA4YEHHs HOro poai #
Micllg B HaBYaAbHO-BUXOBHOMY ITPOIIECI.

3okpeMa, BazKAMBO BKa3aTH, L0 caMi IO

BazXAUBY

cobi  TeHepaTHMBHI  MOZeAl  HOITYYHOTO
iHTeAeKTy He € abCOAIOTHHM i ITepeBipeHUM
[PKEpeAOM  3HaHb. DBOHHM  [I03BOASIIOTH

mizicuaroBaTu (axoBi Ta TAMOOKI 3HAHHSA
npodecioHasa, IIPOTe Yy KOMHOMY pasi He
JOIIOMOXKYTb CTBOPHUTHU VHIKaAbHI pedi,
OpUTaMaHHI CyTO AIOZCBKIiH IisIABHOCTI,
dKINO X BHKOPUCTOBYBaTH 0e3 pPO3yMiHHA
cyTi mpobaeMu. 9K HACAIIOK POAB Ilegarora-
daxiBlg y IeBHiH IpeameTHiH raaysi Oyze
TIABKH 3pocTaTH. Y TOM XKe 4Yac 3Ha4dHoi

3MiHM 3a3Ha€ caMe OCBiTHIM mporiec.
[Ipiopurerom CTaHe, opsn 3
dyHIaMeHTaABHUMU 3HAHHSIMHU Ta

YMIiHHSIMH, PO3BUTOK KPUTHYHOTO MHUCAEHHS
1 3MaTHOCTI HaBYATHCS YIPOAOBIK KUTTA i
aanTyBaTUCS [0 HOBUX peasii pHHKY
npaui. 3oKpemMa  3HAQYHOIO  PO3BUTKY
HaOyIyTh YMIiHHS IpaIfoBaTh 3
BiAIIOBIIHUMH TEXHOAOTISIMU Ta KPUTHIHO
OLIiHIOBaTH iX pe3yAbTATUBHICTE.
Poaraguemo IIOTEHIIIHHI HarpaMu
MOJ€epHizalii MiaxXo[iB A0 BHUBYEHHS POy
IIpeaMeTiB 3 ypaxXyBaHHAIM BUKOPHUCTAHHS

TEXHOAOTI  TEeHEpPaTHBHOIO  IITYYHOIO
IHTEAEKTY.

MaremaTHnka € BaXKAWBOIO YaCTHHOIO
IpodpeciiiHOro CTAHOBAEHHSI baraTbox

daxiBiiB. Haxkaab $K y IIKOAI Tak i y
npodeciiHUX Ta BUIIUX 3aKA3IaxX OCBITH
BHUKAQJIAHHSA I1i€i OCBITHBOI KOMIIOHETH €
aeio popMaasizoBaHUM. Y TaKHX yMOBax i
V4Hi, 1 CTYZEHTH IIEPEBaKHO HaMAararoTbCd
AUIIEe 3a3yOpuTH OKpeMi pakTH #, y TOH XKe
4Jac, abCOAIOTHO HE PO3YMIIOThH SIBHII, SKi
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the phenomena that underline the
mathematical fact being studied. The use
of Al technologies in such conditions will
only exacerbate the problem, because
with the help of generative artificial
intelligence models, everyone who studies
mathematics as an important
professional discipline will mainly receive
ready-made answers and even solutions
to problems without actually learning the
subject itself.

Here, it is worth noting that currently,
publicly available online  artificial
intelligence services are only capable of
correctly solving tasks that do not require
a comprehensive understanding of the
problem situation. For example, clearly
formalized computational mathematical
problems from the school mathematics
curriculum are solved correctly by most
publicly available online Al services. This
can positively impact learning, but it can
also radically reduce the level of
preparation in the subject for both
schoolchildren and students in general.
Here, the skill and experience of the
teacher come to the fore, whose task is to
point out potential problems in using the
relevant software during training. Of
course, a change in approach to using Al
applications in education is
unconditional. It is important to focus the
attention of all who are studying on a
thorough analysis of the answers
provided by generative models (e.g.,
ChatGPT) and to analyze in detail their
incorrect solutions generated using Al
models; encourage students to find
possible alternative ways to solve a
particular mathematical problem and
discuss them in class. Such simple
techniques will contribute to a deeper
understanding of the subject matter than
the classical approach to presenting
theoretical material. of course,
traditional lectures, practical work, and
laboratory work will not disappear from
the educational process, but they will
undergo significant transformations by
applying new technologies.

Similar modernizations will be observed
for natural science subjects.

IIOKAQEHI B  OCHOBY [JOOCAiM:KyBaHOIO
MaTeMaTH4Horo ¢akry. BukoprcranHa B
TakKuxX yMoBax TexHoaoriti Il Tiabku
MIOTAMOAIOBATHME  [IpoOAeMy, akKe 3a
JIOTIOMOTOIO TeHEPATHBHUX MozeAeH
HITYYHOTO IHTEAEKTY BCi, XTO OIIaHOBYE
MaTeMaTHKY aK BaKAUBY daxoBy
[YCLIVIIAIHY, II€PEBa*KHO OTPUMYBATHMYTh
TOTOBI BiZITIOBIi/i 1 HABITH PO3B’A3KH 3a1a4, HE
3aCBOIOIOYH caM IIPEIMET.

TyT, mopeyHo 3ayBazKUTH, 1110 HA CHOTOAHI
3araAbHOOCTYIIHI OHAAMH CepPBICH IITYYHOIO
IHTEAEKTY 34aTHI KOPEKTHO PO3B’SI3yBaTH
Aumre Ti  3amadi, 9Ki He OOTPeOyIOTh
KOMIIAGKCHOI'O  PO3yMiHHS  IIPOOAEMHOI
cutryauii. Hanpuraan, 9itTko dpopmaanizoBaHi
OOYHMCAIOBAABLHI MAaTEMATHU4YHI 3aBIaHHI 3
IKIABHOTO Kypcy MaTeMaTHKHU
PO3B’3yI0ThCS GiabLIicTIO
3araAbHOAOCTYIIHUX OHAaMH cepsiciB I
ITIAKOM IIpaBHABHO. lle MoxKe IIpHUBHECTU 9K
IO3UTHUBHUN BIAWB y HaB4YaHHd, Tak i
paguKaAbHO 3HU3WUTH PiBEHBb ITiATOTOBKH 3
OpeaMeTy sIK HIKOASPIB TakK i1 CTYOEHTIB
3araaoM. TyT Ha Oepmui I[IaaH BXKe
BUXOIUTH MalCTEPHICTE Ta OOCBIJ Ileiarora,
3aBIaHHA 4KOTO BKaz3aTH Ha IIOTEHILiHHI
mpobaeMHi MOMEHTH BUKOPUCTAHHS
BIZITIOBITHOTO IIPOTPaMHOIO 3a0e3redeHHs
mig yac HaBYaHHA. 3BiCHO, 6€3yMOBHHM €
3MiHa OiIX0oay 0 BUKOPUCTAHHA
3acrocyHKiB Il y HaByaHHi. Tak BasKAMBO
aKIIEHTYBaTH yBary BCiX, XTO HaBYa€ThCH, Ha
TAMOOKOMY aHaaizy BiATIOBizEH,
3aIIpOIIOHOBAHHX reHepaTUBHUMU
Mmoneaamu (Harrpukaan ChatGPT), nerasrHO
aHaaizyBaTH iX IIOMHMAKOBI pO3B’d3aHHY,
3reHEepoBaHi 3a JoroMoroio wmogeaeit III;
IIPOIIOHYBaTU  IIIKOAIpaM  BiIIyKyBaTH
MOXKAUBI aAbTEPHATUBHI IIIASIXU PO3B’s13aHHSI
IeBHOI MaTeMaTHYHO]I 3a/1a4i, 00rOBOPIOBATH
ix B aynuropii. Taki 1oCHUTE ITPOCTi IPUHOMU
CIIPUSATHUMYTH OiABIIIE TAHOIIIOMY PO3YMiHHIO
CYTHOCTI IIpeAMETY HiXK KAAQCHYHE ITiaXin Ao
BUKAQTY TEOPETUYHOIO Marepiaay.
3BHYaliHO B OCBITHBOMY IIPOIIECI KAACHYHI
AeKIIil, IpaKTU4YHI Y1 AabopaTopHi poboTH
HiKyqy He 3HUKHYTb, IIPpOTe€ 3a3HaloTh
3HaYHUX TpaHcdopMalifi 3 ypaxyBaHHAM
3aCTOCYBaHHSI HOBUX TE€XHOAOTIH.

Cxoxi Mo epHizartii OyLyTh
criocrepiraTucs i IS IIPEeIMETIB
IIPUPOAHUYOTO ITHUKAY.

BuBueHHs iHpopMaTUKU i
IIporpaMyBaHHS TaKOK 3a3Ha€e
KapAVHaABHUX 3MiH. Temep, BasKAWBO

254



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 4 (123)

Bicrux 2KumomupcoKozo 0epiagHoz0 YHigepcumemy imeHi Isara dpanka.
ITedazoeiuni Hayku. Bun. 4 (123)

The study of computer science and
programming is also undergoing radical
changes. Now, it is important to
understand that for many sectors of the
digital technology market, the use of Al is
the norm. Moreover, a number of routine
tasks that humans recently performed will
be transferred to "specially trained" AI

models. In these new conditions,
specialists who skillfully combine their
personal competencies with the

professional use of generative artificial
intelligence models will be in high demand.
That is why studying classical
programming  algorithms and their
paradigms, approaches to database design,
technologies for creating various types of
content, and the Internet of Things should
be considered in the context of using Al
applications that can perform similar
actions. It is essential to compare the
solutions created by artificial intelligence
programs, evaluate their effectiveness,
learn how to optimize the software
products created, etc.

It is worth discussing the study of Al
algorithms and approaches to their
creation separately. It is important to
explain the peculiarities of generative
artificial intelligence models and image
recognition technologies, including graphic
digital images, etc. Courses related to big
data analysis and machine learning, as
well as expert systems, should be studied
in detail both in university majors related
to computer science and in relevant areas
of training in vocational and pre-higher
education institutions.

The use of relevant technologies can also
have some advantages for humanities
subjects. Thanks to artificial intelligence,
linguists and philologists can study
language corpora, identify new patterns in
using certain words, and interpret their
meanings, etc. When studying foreign
languages, it is worth comparing texts
created with the help of Al and those
written by students; discussing with pupils
and students what types of approaches the
generative language model mainly uses to
form text, whether it allows spelling or
punctuation errors, etc. Encourage pupils

po3yMiTH, 10 Aad OaraTboX rasy3ed pHHKY
IU(PPOBUX TEXHOAOTiH BuKopucTanHHsa Il e
HOpMOIO. BiAwIll TOrO, Pz PyTHHHHUX POOIT,
dKi Ille HeJaBHO BUKOHYyBaAa AIOWHA, Oyme
IepekAaZIeH0 Ha 'CIeliaabHO HaBYeHi"
mozmeai II. B Takmx HOBUX yMOBax
HatibiabIlle OyayTh 3aTpebyBaHi axiBIli, 110
YMIAO  [OEAHYIOTH CBOi  II€PCOHAaABHI
KOMIIETeHIlii 3 (aXoBUM BHUKOPUCTAHHSIM
TeHepaTUBHUX MOIEAEH LITYYHOI'O
inTeaekTy. Came TOMy BUBYEHHS aATOPUTMIB
KAQCHYHOIO  IIporpamMyBaHHS 1 Moro
napaaurM, MigxoiB A0 IPOEKTyBaHHS 6a3
JaHUX, TEXHOAOTIH CTBOPEHHS Pi3HOTO POAY
KOHTEHTY, IHTEepHETY peudeit BapTO
po3raggaTH |y KOHTEKCTI BHKOPHUCTAHHS
3acrocyHKiB I, gKi MOXyTh BHKOHYBaTH
aHaAOTiI4Hi Javi OGOB’I3K0BO BapTO
IIOPiBHIOBATHU CTBOpEHI IIPOrPaMoOrO
HITYYHOTO iHTEAEKTY PillleHHS, OI[iHIOBaTH iX
e(peKTHUBHICTB, BYUTH OIITUMIi3yBaTHU
CTBOPEHI IIporpaMHi IPOAYKTH TOIIIO.
OkpeMO BapTO T'OBOPHUTH IIPO BUBYEHHH
BaacHe asroputMmiB Il Ta migxoniB mo Horo

CTBOPEHHS. BaskamBo TIOSICHIOBaTH
0COOAMBOCTI POOOTH Te€HEPATHBHUN MozAeAei
IITY4HOIO IHTEAEKTY, TEXHOAOTIH

posmidHaBaHHda 00pa3iB, y TOMy YMCAl ¥ Ha
rpadiuHMX IHMQPPOBUX 300paKeHHb TOLIIO.
Kypcu, riop’s13aHi 3 aHAAI30M BEAUKIIX MaCHBIB
JaHUX Ta MAalllMHHUM HaB4YaHHAM, a TaKOXK
E€KCIIEPTHUMU CHCTEMaMH MaloThb [OKAAIHO

BUBYATHCSI  IK  Ha  YHIBEPCUTETCHKUX
CIIEI[iaABHOCTSX, TIOB I3aHIX 3
KOMITIOTEPHUMHU HayKaMy Tak 1 Ha
BIAIIOBIAHUX  HampgMax  IMiATOTOBKH  V

3aKAaIax IMpodeciiiHOI Ta IIepeIBUIIOI OCBITH.
[as mIpegMeTiB TyMaHITapHOIO HaIIpaMy
3aAyYeHHS BIAIIOBIIHUX TEXHOAOTIM MOXKe
MaTH TaKOXK pgn Inepesar. MoBo3HaBLi Ta
AHTBiCTH  3aBOgKM  3acob0aM  IIITYYHOTO
IHTEAEKTY MalOTh 3MOIY JOCAL/LKYBATH MOBHI
KOpIIyCH, BH3HA4YaTU HOBI 3aKOHOMipHOCTI
BXKWBAaHHY THUX YM IHIITHUX CAiB 1 TAyMadeHHS
ix 3HadyeHb ToOmIO. [IpM BHUBYEHHI iIHO3EMHHX
MOB Bapto OyAO TIOPiBHIOBATH TEKCTH,
cTtBopeHi 3a pgomomororo Il Ta Hamucawni
VUHAMHY; po30HpaTH 3 YUYHSAMH i CTYZIEeHTaMHU,
FKOTO TUILY IiIxooy, IIEPEBAKHO,
BHUKOPHCTOBYE T'€HEpaTHBHa MOBHa MOJEAB
o0 (QopMyBaHHA TEKCTy, 4YH [OIyCKae
opdorpadpivHi abo K MyHKTYAIliHHI TIOMHUAKH
TOLIO. 3a0XOTUTH YUHIB i CTYZIEHTIB BUKOHATH
aHaAOTIYHUH aHaAi3 caMOCTIMHO TOIIIO.
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and students to perform a similar analysis
on their own, etc.

It would be interesting to explore the
application of artificial intelligence in the
literature study. Specifically,
schoolchildren could be asked to read a
particular work of Ukrainian or foreign
literature, familiarize themselves with the
opinions of experts and critics of this text,
and, finally, evaluate the response that a
particular Al model (or models) would give
on this topic. This approach is again
focused on developing critical thinking and
analytical skills. It teaches pupils and
students to draw conclusions, verify
information, perform searches, etc.

Systems focused on generating audio,
video, and graphic content offer unique
opportunities for use in the educational
process. For example, they can be used to
quickly generate a drawing of a specific
spatial figure for studying stereometry. For
fine arts, images can be created that are
characteristic of a particular painting style
or historical era being studied. The teacher
can ask students to look for differences and
similarities between the original work and
the generated image.

Along with these practical examples of
the application of generative artificial
intelligence models, it is always necessary
to remember academic integrity. Attention
should be paid to consider the limits of Al
applications, indicating where and under
what conditions the relevant software was
used. It should also be noted that such
programs were "trained" on information
already existing on the Internet and, in
essence, use pre-set algorithms and
mathematical operations to transform
input data (typically, a text query from a
user) into a specific expected result (in
most cases, it also needs to be verified). As
a result, material from existing sources is
used and combined. To a certain extent,
this can be considered a violation of
copyright. This is one of the topics that is
actively discussed in modern society, along
with other problematic issues related to the
active implementation and use of artificial
intelligence applications. This also needs to
be discussed with pupils and students.

The above list represents only a small
part of the areas where artificial

ikaBuMm OyB OM [OOCBiA 3aCTOCYBaHHS
HITYYHOIO  IHTEAEKTY TIIPU  BHUBYEHHI
AlTeparypu. 3okpeMa y4HaM Oyao 6 Bapto
IIPOIIOHYBaTH IIPOYHUTATH IIEBHUU TBIp
VKpalHCBbKOI 4YM 3apyOizKHOI AiTepartypH,
O3HAMOMHTHCA 3 OyMKaMH €KCIIEPTIB Ta
KPUTHKIB IIi€el poOOTH i, HApPEIITi, OLIHUTU
BiAMOBiAb, 9Ky 3 IIi€i TeMH aOacTtb MI€BHa
MozeAb (abo 3k momeai) I, Takwmit mmigxiz
3HOBY 2K OpI€EHTOBAaHMM Ha PO3BHUTOK
KPUTHYHOIO  MHCAE€HHA Ta  PO3BUTKY
HaBHYOK aHaaidy MarepiaaiB. Buuthk gk
V4HIB Ta CTYOEHTIB pPOOUTH  BAACHI
BHCHOBKH, IepeBipaTH indopmariizo,
BHUKOHYBAaTH IIOLIYK TOLIO.

YHIKaAbHI MOXKAWBOCTI BUKOPUCTAHHLA Y
OCBITHBOMY  TIPOIIECi MarwTh CHUCTEMHU
Opi€HTOBaHI Ha T€HEepallilo ayzio, BiJeo Ta
rpadigyHOro KOHTEHTY. Tak 3a iX [0IIoMOoro:o
MOXKHa IIBUAKO 3IT€HEPYBaTH PHCYHOK
eBHOI mPOoCTOpPOoBOi (PITypH OasT BHBYEHHS
TeMH 3 crepeoMerpii. [as  Xymo>KHBOTO
MHUCTELITBA  MOXKYTh OyTu CTBOpEHI
300pasKeHHsI, XapaKTepPHi IEBHOMY CTHAIO
SKHBOITHCY a00 3K IOCAIKyBaHIiH iCTOPUYHIH
ernoci. Buraamad MoxKe 3alpoloHyBaTH
Y4HAM IIOIIyKaTH BiAMIHHOCTI Ta CXOXKICTb
MiX pobOTOI0 OPUTiHAAOM Ta 3TreHEPOBaAHUM
BiH0OpasKEeHHSIM.

[Mopsan 3 LUMH IPaKTHYHUMU
IIPUKAQIAMH 3aCTOCYBaHHA TIE€HEPaATUBHHUX
MOJIeA€H IIITYYHOIO IHTEAEKTY 3aBKIU Tpeda
naMm’aTaTH MIpo akKaAeMidHy HoOpOYeCHICTH.
Tpeba 3BazkaTu Ha MexKy 3acrocyBanHs 111,
BKasyBaTH, Je€ Ta 3a SKHX YMOB
BUKOPUCTOBYBAAOCS BiAIIOBiAHE IIpOrpamMHe
3abesrieueHHd. TakoX 3ayBazkKUMO i Ha TOMY,
10 Taki HOporpamMu "HaBdaaucda' Ha BKe
icHyrO4i#l y Mepexki Internet indpopmanrtii #, 1o
CyTi, 3a OOIIOMOIOI0 3aBYaCHO 3aKA3JIEHHM
aATOpUTMaM Ta MaTeMaTH4YHHUM OIlepallisiM
TpaHcOPMYIOTh BXiAHI maHi (THUIOBO, Iie
TEKCTOBUM 3aluT BiA KOpHCTyBa4da) y
NeBHUM O4iKyBaHUH pe3yabTarT (y OiABIIOCTI
BHITQIKiB HOT0 TAKOXK ITOTPIOHO IIepeBipATH).
9K HacAiOK 3aAydaroThCs MaTepiaa 3 yKe
icHyrounx mxrepea i kKoMOiHyeThcsa. Illo mo
IIEBHOI MipH MOXKHa BBaXKaTU I[I€BHUM
IIOPYLIEHHSIM aBTOPCHKOro IIpaBa. I 11e omgHa
3 TeM, II0 aKTHUBHO MOUCKYTYETBECS ¥
Cy4acHOMY CYCIIABCTBI Ha psay 3 iHIITUMH
IpoOAEMHHMH ITUTAHHSMH, II0 ITOB’I3aHi 3
aKTUBHHUM 2

BITPOBAIZKEHHAM nu
BHKOPHCTAaHHAM 3aCTOCYHKiB IITYYHOIO
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intelligence can be implemented in
professional training. Educators' active use
of relevant technologies or their elements
will allow them to accumulate initial
empirical experience, enabling them to
develop optimal areas for technology
implementation and draft legislative and
regulatory acts governing their use in
education.

In addition, it should be considered
that Al models will be constantly trained
using large amounts of data, including
personal data. Therefore, this issue will
require legislative regulation of all
matters related to this process. The
Ukrainian scientific community is already
actively analyzing European Union
legislation in this area, identifying ways
to regulate this sphere, comparing the
experience of other countries in this area,
and identifying and researching key
challenges and threats.

Conclusions and research
perspectives. In conclusion, we note that
implementing artificial intelligence
systems (including generative models) in
education is an inevitable process. It is
multifaceted, and it is difficult to identify
a single universal approach to it, as it
must be done in a measured manner and
with the development of pedagogical
technologies and methods for organizing
the educational process. The intelligent
introduction of such information tools
will contribute to improving the quality of
education.

The key task for the education sector is
to show that artificial intelligence is just
a tool that needs to be learned how to use
correctly. Appropriate software will only
enhance the professional competencies of
specialists. In contrast, people who lack
professional training will not be able to
achieve the desired results even with the
introduction of generative Al models. To
avoid this situation, school students, and
especially students of vocational, pre-
higher, and higher education
institutions, must develop critical
thinking skills, the ability to search for,
verify, and analyze information, and form
a fundamental understanding of the
world around them, its laws, and
interactions.

inTeaekTy. I mpo e Takoxk Tpeda rOBOPUTH
Ta AUCKYTYBaTH i 3 YYHAMH, i 3 CTyAEHTaMHU.

HaBenmenmii  mepeaik  O3HAYye  AMIIIE
HEBEAUKY YaCTHHY HAalpsMiB BIIPOBaKEHHSI
IITYYHOIO IHTEAEKTY B IIPOCPECIHY ITiITOTOBKY
daxiBIiB. AKTHBHE BUKOPHUCTAHHS OCBITIHAMU
BIIIOBIAHIIX TEXHOAOTLINM abo 3K IX eAeMeHTIB

JO3BOAUTH HAKOIIMYWUTH TOM IIEPBHUHHHMI
eMIIpMYHUNY  [O0CBi, SKUH  J03BOAUTH
HaIparoBaTh HaIpaMH OII'THIMAABHOIO

BIIPOBA/DKEHHSI TEXHOAOTIH Ta BHUPOOHTHU
3aKOHOZAB4Yl Ta  IIA3AaKOHHI akKTH  IX
BUKOPHCTAHHS B TaAy3i OCBITH.

OkpiMm 1pOro Tpeba BpaxOByBaTH, IO
Mozmeai IIII Gymyrs moctifiHO HaBYaTHCS 3
BUKOPHUCTAHHAM BEAMKHNX MacCHUBIB [OaHUX,
cepen 9KUX OyayThb i IEPCOHAABHI, a OTKeE I1e
IUTaHHA [OoTpedyBaTHMe 3aKOHOAABYOIO
BPETyAIOBaHHS VCiX IIUTaHb, IIOBY3aHUX 3
UM IIPOLIECOM. YK€ 3apa3 B YKpaiHCBHKIil
HAyKOBiH CITIABHOTI aKTUBHO aHaAi3yeThCH
3aKOHOAABCTBO €Bporieticbkkoro Coroay y it
cdepi, BU3HAYAIOTECS IIASIXH PETYAIOBAHHS
miei cdpepu, TOPIBHIOETBCH MOCBIA IHIIIHX
KpaiH y wmifi cdepi, BH3HAYAIOTBCS i
JOCAIDKYIOTBCH KAIOUOBI BUKAVKHU ¥ 3aTPO3U.

BHCHOBKH Ta IHepCIEeKTHBH
AOCAiIKEHb. [TinBogsgan HiICYMKH,
3ayBaKHMO, III0 IMIIAEMEHTAIlid CHCTEM
IITY4YHOI'O IHTEAEKTY (30kpema i
TeHEPaTHBHUX MoOIeAeHd) B  OCBITy €
6e3aAbTepHATUBHUM IIPOLIECOM. Bin
OGaraToacreKTHHH i JOCHUTB BasKKO
BUOKPEMUTU E€IWHHN YHIBEpPCAABHUHM ITiaXim
J10 HBOTO, a/iKe I1e Tpeba poOUTH BUBAXKEHO i
3 HalpallfoBaHHAM II€IarOTiYHUX TEXHOAOTIHM

TA  METOOUWK OpraHizaiii HaB4YaABHOIO
nporuecy. Po3ymMHe BIpOBa/KEHHA TaKHX
iHpopmarlitHux 3aco0iB CIIpHUATHME

MM IBHUINEHHIO SKOCTI OCBITH.

KarouoBuM 3aBIaHHAM AL TaAy3i OCBITH €
IOKa3aTH, IO IITYYHUM IHTEAEKT i€ AUIIIEe
IHCTPYMEHT, 3 SKUM BapTo HaBYUTHUCH
IIpaBUABHO IIpalIfOBaTH. Bigmosigue
mporpaMHe  3abesredeHHsT Oyzme — AMIIe
TIOCHUAIOBATH (PaxOBi KOMIIETEHIIi CIIeltiaaicTa,
y TOM 3Ke 4YaC AIOAH, SIKi MalOThb HEIOCTaHIO
¢axoBy IIATOTOBKY, HaBITh 3 3aCTyBaHHSIM
reHepatuBHUX Momeae¥ IIII Ha maBaTUMyTh
HaaexXHOro  pesyabrary. [lo6 yHUKHYTH
BIAIIOBIOHOI CHUTyallii y4Hi IIKiA, a y IepIIy
4epry CTyOeHTH ITpodoeciiiHoi, ITepeaBHrIIo] Ta
BUIIOI 3aKAaiB OCBIT, MAaloTh PO3BUHYTU
HaBUYKH KPUTHYHOIO MUCAEHHSI, 3IaTHOCTI 10
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Among the prospects for research in
this area, it is worth noting areas that will
predict a fundamental rethinking of the
educational process in the context of the
intensive use of artificial intelligence tools
and the development of new approaches
to education that will ensure the
formation of well-rounded individuals
capable of competing effectively in the
changing conditions of the modern labor
market.

Separately, it is necessary to discuss
the legislative regulation of issues related
to using artificial intelligence
technologies, including in the educational
process. The development of laws and
regulations for the safe use of users'
personal data.

TIOLIIYKYy, IIEPEeBIpKM i aHaaidy iHcopmartii,
cchopmyBaTH (pyHAAMEHTaAbHI 3HAHHS IIPO
HaBKOAHIIIHIH CBIT, HOIN0 3aKOHH 1 B3a€MO/Iii.

Cepen, TIOJAABIIINX IIEPCIIEKTHB
[OCAI/TKEHHS 1iei TEeMaTHUKHU BapTO
BimgHauuTH cepu, gKi mepeadadaTUMyThb
KapJWHaAbHE II€PEOCMUCAEHHS OCBITHBOIO
IIpoLIeCy B yMoBax IHTEHCHBHOTO
BUKOPHUCTAHHA  iHCTPYMEHTIB  IITYYHOIO
IHTEAEKTY Ta HaIIpallfOBaHHS HOBUX ITi/IXOIIB
[0 OCBiTH, sKi 3a0e3nedyaTb (POPMyBaHHS
BCeOIYHO pPO3BHUHEHOI OcCOOMCTOCTI, SKa
3naTHa e(peKTUBHO KOHKYPYBaTU B MiHAUBHX
yMOBax Cy4aCHOI'O PUHKY IIpalli.

OxkpeMo Tpeba rOBOPUTH IIPO 3aKOHOIaBYe
BPETYyAIOBaHHA  [WUTAaHb  BHUKOPHUCTAHHS
TEXHOAOTIH IIITYYHOIO IHTEAEKTY, Y TOMY YHCAl
1 B ocBitHROMYy Ipoleci. HampaittoBanHio

3aKOHHUX Ta IiA3aKOHHUX aKTiB [OAd
0e3I1eYHOr0 BUKOPHCTAHHSA II€PCOHAABHUX
[JAHUX KOPHUCTyBadiB.
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USE OF MULTIMEDIA RESOURCES IN TEACHING TECHNICAL DISCIPLINES
(CAD SYSTEMS) IN THE CONDITIONS OF DIGITALIZATION OF EDUCATION
IN BLENDED LEARNING

R. L. Yakobchuk*, D. M Liulka*, V. V. Ponomarenko**, I. S. Tymoshenko***

Modern education is in a state of transformation caused by global challenges — the COVID-19 pandemic
and full-scale military aggression against Ukraine. These force majeure circumstances have actualized
the problem of finding flexible, safe and effective models of organizing the educational process. Traditional
classroom teaching methods, while remaining the main ones in obtaining a multifaceted educational
experience, need to be supplemented with other equally effective teaching methods to ensure high quality
of the educational process. Among such adaptive systems, blended learning occupies a key place.

At the same time, the issue of methodological justification for the use of multimedia tools in teaching
technical disciplines, in particular computer-aided design (CAD) in the training of technical specialists,
where visualization and practical skills are critically important, becomes particularly acute.

The research material is the scientific works of domestic and foreign scientists on the problems of
digitalization of education, cognitive psychology of information perception. The empirical basis of the study
was formed by educational and methodological complexes of disciplines developed on the Moodle and
Google Workspace platforms at the Kyiv National University of Civil Engineering and Architecture (KNUCA)
and the National University of Food Technologies (NUFT).

To achieve the goal, a set of methods was used: theoretical and methodological analysis of the literature
to clarify the conceptual apparatus; comparative analysis of blended learning models (Rotation, Flex,
Flipped Classroom) to determine their advantages; case study method to study the practical experience of
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implementing multimedia technologies in higher education; methods of infographic structuring and
generalization of pedagogical experience.

The article provides a thorough analysis of the phenomenon of blended learning as a pedagogical
system that combines traditional face-to-face interaction with digital online components. Cognitive aspects
of the use of multimedia are revealed, in particular, which prove an increase in memorization efficiency of
up to 65% when using audiovisual channels. The experience of using CAD systems and LMS Moodle,
which allowed to increase student success by 15...18%, is described in detail. Blended learning models
are systematized, and recommendations are given for their adaptation in Ukrainian realities.

Blended learning is a strategic direction of education modernization, which allows implementing a
student-centered approach. The integration of multimedia technologies and professional tools not only
ensures the continuity of learning in force majeure conditions but also contributes to the formation of "soft
skills": self-organization, digital literacy and critical thinking. Prospects for further research are related to
the development of adaptive algorithms for content personalization.

Keywords: blended learning, multimedia technologies, computer-aided design, digitalization of
education, CAD, Moodle, flipped classroom, independent work, distance learning, traditional learning.

BHKOPUCTAHHSI MYABTHUMEOINHHUX 3ACOBIB ITPH BUKAAZIAHHI
AHUCIHAIIAIH TEXHIYHOI'O CIIPSIMYBAHHS (CAD CHCTEM) B YMOBAX
IITMPPOBI3AIIIl OCBITH ITPH 3MIIIAHOMY HABYAHHI

P. A. 5IkoGuyk, 1. M. Aroabka, B. B. [IoHoMapeHnxko, I. C. THMOILIEHKO

CyuacHa ocsima nepebyeae Yy CmaHi MpPAHCEHOPMAULl, CNPUUUHEHOL 2700GbHUMU SUKAUKAMU —
naroemiero COVID-19 ma nogHomacuumabHo 8ilicbikogoto azpecieto npomu Yrxpainu. Ll ghopc-marKopHi
obcmasuHu akmyanizyeanu npobnemy nowyky eHYyukux, 6esneuHux ma egeKkmueHux wmooeneil
opeaHizayil oceimHb020 npouecy. Tpaduuilini ayoumopHi mMemoou 8UKAAOAHHS, 30CMAIOUUCE OCHOBHUMU
8 OMPUMAHHI 6A2AMOPAHH020 0C8IMHBO20 00C8I0Y, nompebyroms OONOBHEHHSL THULUMU HACMLTbKU K
epeKmusHUMU MemooamMu BUKNAOAHHSL Ol 3abe3neueHHs 8UCOKOL sskocmi oceimHbo20o npoyecy. Ceped
MmaKux adanmueHUX cCucmem Kanouoge Micye nocioae IMilaHe HO8UAHHSL.

Ilpu yvomy ocobnueoi cocmpomu Habysae NUMAHHSL MEMOOUUHO20 0OTPYHMYBAHHSL BUKOPUCAHHSL
MYAbMUMEOTIHUX —3ac00i8 Npu  SUKNAAOAHHI OUCYUNIIH MEXHIUHO20 CNPAMYBAHHS, 30Kpema
asmomamuzosaHozo npoexmyearHsi (CAD) y nideomosui ¢haxisyie mexHiuHozo npoginio, Oe 8i3yanizayis
ma NpaKkmuuHi HABUUKU € KPUMUUHO 8ANAUBUMU.

Mamepianom OocniOxKeHHS € HAYKO8L Npaul 8IMUUSHSIHUX Ma 3aKOPOOHHUX 8UeHUx 3 npobrem
yughposizayii oceimu, KoeHImugHoi ncuxosoeii cnputinammst iHgpopmayii. Emnipuuny 6a3y 0ocnioxmeHHs
CKNANU HABUATbHO-MEMOOUUHL KOMNIEKCU OUCUUNIH, po3pobeHi Ha naamgopmax Moodle ma Google
Workspace y Kuiscokomy HauioHaneHomy yHigepcumemi byodisHuymsa i apximekmypu (KHYBA) ma
HayioransHomy yHisepcumemi xapuosux mexHonoezili (HYXT).

[ns O0ocsizHeHHsT memu SUKOPUCAHO KOMNJIEKC Memooig: meopemuKo-memoO00a02iMHUTL aHAL3
Jaimepamypu ONst YMOUHEHHsT NOHSIMIUH020 anapamy; NOPIBHSUTbHUIL aHOM3 Mmoldeneti 3MILUAH020
HasuaHHs (Rotation, Flex, Flipped Classroom) 0ns1 eusHaueHHsi ix nepeeaz; memol kKelic-cmaodi 0asi
BUBUEHHST NPAKMUUHO20 00C8I0Y BNPOBAOIKEHHST MYabmumeldiliHux mexHonoeili y 3BO; memodu
IHGpO2PaAPTUHO20 CMPYKMYPYBAHHS MA Y3A2AlbHEeHHSL Nedazo2iuHo20 00C8i0Yy.

Y emammi 30ilicHeHOo TpyHMOBHUIL AHAI3 PEHOMEHY IMIULAHO20 HABUAHHSL SIK Ne0a202iuHOL cucmemu,
W0 NOECHYE MPAduyiliHy OUHY 83AeMOOTI0 3 YUDPOBUMU OHAAUH-KOMNOHEeHMamuU. Po3Kkpumo Ko2HImugHI
acnekmu 3acmoCYy8aHHsS Mmyabmumelia, 30Kpema, sKi 00800simb NIOBUUEHHST egheKmusHoCmi
3anam’samogyearHss 00 65% npu eukopucmaHHi ayoiogi3yYanbHUX KAHAMB. [lemanbHO onucaHo 0oceio
3acmocysarHst CAD-cucmem ma LMS Moodle, wo 00380un0 nid8UUMU YCNiIUHICMb CMYyO0eHmi8 Ha
15...18%. Cucmemamu308aHO MOOeJL 3MIULAHO20 HABUAHHSL MA HAOAHO peKomeHOayil ujo0o ix adanmauil
8 YKpAaiHCbKUX peanisix.

3SMmiuaHe HOBUAHHSL € CMPAMEeTUHUM HANPSAMOM MOOepHI3ayii oceimu, iKUll 00380sle peanisysamul
cmyoeHmoyeHmposaHuilL.  nioxio. IHmezpauis MYyabmMumeldiliHuX mexHoNo2ii ma npogheciiiHozo
iHcmpymeHmapiio He sauwe 3abesneuye beanepepeHicmb HAGUAHHSL 8 (POPC-MAXKOPHUX YMOo8ax, ane U
cnpusie chopmyearHio "soft skills": camoopearizauii, uugpoeoi epamomHocmi ma KPUMUUHO20 MUCTIEHHSL.
Iepcnexmueu nodanbuLux 00CNIONEHb N0’ I3AHI 3 PO3POOIKOH A0ANMUSHUX ANIZOPUMMIE NEPCOHAMIBAUIL
KOHmMeHmy.
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Knrouoei cnoea: smiuiaHe HaABUAHHS,, MYAbMUMEOIHI MexXHO02ll, KoMNn tomepHe NPoeKmy8aHHs,
yugposizauiss oceimu, CAD, Moodle, nepegepHymuili knac, camocmiliHa poboma, OucmaHuyiiiHe
HaBUAHHSL, MPAOUYiliHe HABUAHHSL.

Introduction of the issue. The digital
transformation of education, force majeure
circumstances such as the Covid-19
pandemic and military actions, necessitate
the acceleration and renewal of traditional
teaching and learning models. These
challenges have led to significant changes
in all spheres of life, including
education [12].

The organization of the educational
process has undergone  significant
adjustments and updates, including the
introduction of blended learning (BL),
which has become a kind of panacea and
has made it possible not to interrupt the
educational process [12].

One of the effective forms of response to
modern challenges is blended learning,
which combines face-to-face and distance
learning components and uses multimedia
and digital technology resources. Blended
learning, according to many scientists, is
considered as a flexible system of distance
(online) learning, supplemented by direct
interaction of the teacher with other
students during traditional learning [12].

This approach allows to significantly
intensify the educational process, while
building independent learning and an
individual educational trajectory of each
student [12; 13].

Of particular relevance is the study of
blended learning models that can adapt to
the individual needs of the student,
ensuring accessibility, flexibility and
quality of the educational process [11]. In
this context, it is important to consider the
cognitive mechanisms of information
assimilation, the role of visualization, the
functionality of electronic platforms and
technical learning tools [11].

Blended learning is a pedagogical model
that combines elements of traditional face-
to-face learning with online components,
integrating digital technologies into the
educational process [11]. The idea of such
an approach was formed at the intersection
of the needs for modernization of education
and the growth of technological capabilities
of the modern era.

IIocranoBKRa mnpobaemu. Iludposa
TpaHcdopMallid  OcBiTH, (OpPC-MasKOpHi
obcraBuHU, Taki gk naHaemia Covid-19 ta
BIFMCBKOBI mii, 3yMOBAIOIOTE IHIOTPedy B
IIPUCKOPEHHI Ta OHOBAEHHI TpaaWIliMHHUX
MoaeAell BUKAQOAHHA Ta HaBdYadHdg. [
BUKAUKHU IIPU3BEAU [0 CYTTEBUX 3MiH y BCIX
cdepax KUTTS, 30KpeMa i B ocBiTi [12].

Opraunizarisa OCBITHBOT'O IpoLleCy
3a3Hasa 3HAYHUX KOPEKTHB Ta OHOBAEHB,
30KpeMa 1 BHPOBa/ZKEHHS 3MIIIaHOTO

HaByaHHa (3H), ke craao cBoepinHOIO
IIaHalleel0 Ta IaA0 3MOTy He IepepuBaTH
HaB4YaABHUH mIpolec [12].

OpHiero 3 epeKTUBHHUX (POPM Biamosiai Ha
CydacHi BHKAUKU € 3MilllaHe HaB4YaHHS
(blended learning), 1o moegHye o4YHE Ta
OUCTAHITIMHI KOMIIOHEHTH HaBYaHHA H
BUKOPHUCTOBYE PECYPCH MYABTUMEMIMHUX i
MU(PPOBUX TEXHOAOTIH. 3MilllaHe HaBYaHHS,

Ha OyMKY OaraTbox HAYKOBIIiB,
PO3TASIIAETHCS aK THy4YKa cucreMa
OUCTaHIMHOTO (OHAAMH) HaBYaHHL, IO

JIOTIOBHIOETHCH 6€3110cepeTHBOI0 B3AEMOIIEI0
BHKAQA4Ya 3 iHIIUMH 3400yBadyaMU OCBITH
in 9ac TpaauliiHoro HaB4YaHHs [12].

Taxkutt Oiaxin —~— [g03BoAdE 3HA4YHO
iHTeHCHU(iKyBaTH HaBYaAbBHUU IIpPOIIEC,
BUOyZIOBYIOYH TIIpH IIHOMY CaMOCTiliHe

HaBYaHHYI Ta IHAWUBIAyaAbHYy HaBYaAbHY
TPAEKTOPiII0 KOXKHOTO 3a00yBada OCBITH
[12; 13].

OcobAMBO aKTyaABPHUM € BHBYEHHS
MozeAel 3MilllaHOrO HaBYaHHS, 34aTHHUX
amanTyBaTHCSI [0 iHOWBiAyasbHUX IIOTPed
3mobyBada, 3a0e3Me4Yyloyd  JOCTYITHICTb,
THYYKICTb 1 9KICTh OCBiTHBOIO IIporiecy [11].
Y 11bOMy KOHTEKCTi BasKAMBO BpaxOBYyBaTH
KOTHITHBHI MeXaHi3MHU 3aCBOE€HHI
iHpopmartii, poAB Bi3yaaizartii,
(PYHKILIOHAABHICT €AEKTPOHHUX MAAT(OPM
Ta TEXHIYHUX 3aco0iB HaB4YaHH4A [11].

3MmillaHe HaB4YaHHA 1€ IIegaroriyHa
MOZEeAb, ILI0 IMOENHYE B CO0i eAeMEeHTH
TPaAUIIIAHOIO OYHOTO HaBYAHHHA 3 OHAAMH-
KOMIIOHEHTaMH, IHTEerpyI0oInu mucppoBi
TEXHOAOTIi y HaBYaAbHUH Iipoitec [11]. Imea
TaKOIo Hifxony copMyBasacd Ha IEPETUHI
noTped MOEpHi3allii OCBITH Ta 3pPOCTAHHS
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Over the past two decades, this
approach has been actively researched
both in Ukraine and abroad. The main
aspects that attract the attention of

scientists are the methodology of
organizing blended learning, its
effectiveness, psychological and

pedagogical advantages and challenges, as
well as technical support and the role of
multimedia in the educational process [11].

Current state of the issue. The
scientific literature of recent years reflects
the shift of the learning paradigm towards
flexible digital approaches. There is a
significant number of studies devoted to
the theory and practice of blended learning
in higher education institutions, the
authors of which are both foreign [12] and
Ukrainian scientists [11; 12]. Many
researchers have analysed the content of
the concept of "blended learning". Despite
the wide range of issues raised, there is a
need to clarify the conceptual apparatus
and features of BL, since there is no unified
view on this among scientists [12]. In

particular, S. Buzhynska [3] and
Yu. Vintyuk [4] describe the cognitive
features of information  perception,

emphasizing the importance of combining
visual, auditory and kinesthetic channels
to increase the effectiveness of learning.
According to UNESCO, the highest level of
memorization (up to 65%) is achieved with
the simultaneous wuse of visual and
auditory channels, and with direct
experience — up to 90%. This indicates the
potential of multimedia tools that activate
several channels of perception. As
J. Comenius noted, everything possible
should be provided for perception by the
senses, and if objects can be perceived by
several senses, let them be perceived in this

way [11].

The work of O.Yeshchenko and
V. Myronchuk  (NUFT) [8] provides
examples of the wuse of animated

presentations, supporting notes and visual
schemes, which significantly increase
motivation and efficiency of memorization.
In work [11], the authors draw attention to
the need for methodological support for the
use of multimedia and training the teacher
for the new roles of facilitator, mentor,
moderator.

TEXHOAOTIYHHUX  MOXKAMBOCTEH
€TIOXH.

[IpoTaroM ocTaHHIX ABOX OECATHAITEH LeH
TiAXii aKTUBHO JOCAIIIKYETBCS SIK B YKpaiHi,
Tak i 3a KOpagoHOM. OCHOBHUMH acCIIEKTaMH,
dKi IIpUBEpPTAalOTh yBary HAayKOBIIB, €
METOIOAOTIS opraxizarii 3MillIaHOTO
HaBYaHHs, HOro e(eKTHUBHICTb, IICHUXOAOIO-
IIeJaroriyHi IIepeBaru Ta BUKAUKY, a TaKOXK
TexHigHe 3a0e3redeHHda ¥ POAb MyABTHMeEia
B OCBITHBOMY IIpolieci [11].

AHaaniz ocTaHHiIX mocaimxkens i
myOairamifi. Y  HaykoBiii  aiTeparypi
OCTaHHIX POKIB BiZOOpaskeHO 3MIiIlleHHS
napagurMy HaBYaHHA B OiK THYYKHX
MU(PPOBHUX MiAXOMIB. ICHye 3HaYHA KiABKICTH
[OCAI>KEHDb, SKi IIPUCBIYEHO Teopii Ta
IpaKTULll 3MIIITaHOTO HaBYaHHS Yy 3aKAagax
BUIIIOI OCBiITH, aBTOpaMH HKHUX € 4K
3aKOPAOHHI [12], Tak 1 yKpaiHCBKi BYeHi [11,
12]. BaraTo mOCAIDHUKIB aHaai3yBaAHW 3MICT
IIOHATTH "3MilIaHe HaBYaHH4A".
HesBaskaroun Ha HIIMPOKE KOAO ITOPYILIEHHX
[IUTaHb, 3aAUIIAETECS T0Tpeba B yTOYHEHHI
HOHSATIHHOTO amapary Ta ocobauBocrteii 3H,
OCKIABKM cCepel] Y4EHHX HEMa€ €IHUHOIO

noragay Ha e [12].

Cy4acHOi

3okpema, C. ByuHCBKa [3] Ta
IO. BinTiok [4] oOHOHCyIOTb KOTHITHBHI
0COOAMBOCTI  cHpuiHATTS  iHQopMarii,
HaroAOUIyIOYM Ha BasKAMBOCTI IIO€OHAHHS
BidyaABHOTO, ayaiaAbHOTO Ta

KiHECTETHUYHOI'0 KaHaAlB OAd IMiABUIIIEHHS
epeKTUBHOCTI HaBYaHH4A. 3TiTHO 3 JaHUMH
FOHECKO, HaUOiABIITHH piBeHDb
3araM'aAToByBaHHA (0o 65%) mocsaraerbesa
IIPU OTHOYACHOMY BHKOPHUCTAHHiI 30pOBOTO
Ta CAYXOBOTO KaHaAiB, a npu
GesrocepenuboMy mocBiai — mo 90%. lle
CBiYUTH IIPO MOTEHIliaA MyABTUMeETiHHUX
3acobiB, III0 aKTUBI3yIOTh KiabKa KaHaAiB
CHpUHUHATTI. JK 3a3Ha4aB f. KoMeHCBhKUH,
yce, III0 MOXKAWBO, CAil HaxaBaTH [Ad
CIPUHHATTS 4YyTTIMH, a SKII0 IIpeaMeTH
MOXKHa CHPHUHHATH KiAbBKOMa 4YyTTAMH,
Hexal BOHHU Tak i cuputimarotrbes [11].

Y poboti O. €menko ta B. MuponHuyka
(HYXT) [8] momaHo IIpHKAaIy BUKOPHUCTAHHS
aHIMAaITiHHIX Ipe3eHTAallil, OIIOPHUX
KOHCIIEKTIB Ta Bi3yaAbHUX CXEM, SIKi CYyTTEBO
iOBUIIYIOTE MOTHUBAILI0 Ta e(eKTHBHICTHb
3araM'aToByBaHHsS. B poborti [11] aBTrOpm
3BEPTAIOTh yBary Ha HeobOXi/THICTb
METOAWYHOIO CYyIIPOBOAY BUKOPUCTAHHS
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An analysis of the pedagogical literature
[8; 15; 17] shows that the most effective
approaches to blended learning are based
on the concepts of individualization,
flexible pace, project-based learning and
the development of student autonomy. In
English-language literature, the term
"blended learning" has become widely used
and was first formulated in the book
"Handbook of Blended Learning: Global
Perspectives, Local Projects" by American
scholars S. Bonk and C. Graham in 2006,
where it is stated that such learning
combines traditional learning (face-to-face
instruction) with online learning (computer
mediated instruction) [8].

Problems and challenges identified in
the literature.

Despite the obvious advantages, several
authors point to the difficulties of
implementing blended learning. The main
challenges are the insufficient level of
information and communication
technology (ICT) competence of teachers

[11] and the lack of high-quality
educational content in the Ukrainian
language. Along with this, technical

limitations (Internet, equipment, access)
are quite common [11]. The regulatory
framework regulating online components
in official programs needs to be improved
[6]. According to the analytical report of
IMZO (2022), only 38% of schools are fully
equipped for the full implementation of
blended learning. Also, the excess of ICT
can limit opportunities for personal
communication and group work [12]. An
important problem is also the need for
retraining of personnel and significant
investments in the development of
educational content [11].

Interpretation of results and current
trends.

Analysing the current scientific
discussion about the place and role of
blended learning in the modern education
system, several key aspects can be
identified for the possibility of integrating
blended learning into teacher education.
This is the development of national LMS
platforms and the growth of the role of
mobile learning (mobile learning with the
active use of virtual and augmented reality

MyABTUMeE/ia Ta MiATOTOBKH BUKA3a4Ya 10
HOBHUX poAeH acuaiTaTopa, HacCTaBHHKA,
Mozeparopa.

Anaai3 memarorigHoi aiteparypu [8; 15;
17] 3acBiguye, 110 Ha#biABII edeKTUBHI
oiaxonu 0 3MillIaHOTO HaBYaHHS
0a3yroThbCs Ha KOHIIETIIIiAX iHAUBIAyaaizartii,
THY4YKOI'O TEMILy, ITIPOEKTHOI'O HaBYaHHS Ta
PO3BUTKY aBTOHOMHOCTI VYHIB. B
aHTAOMOBHIN AiTepatrypi TepMmiH "3MmiliaHe
"HaBuaHHa' (blended learning) wHaOyB
LIIUPOKOTO BXUTKYy Ta Brepile OyB
cchopmyaroBanuit y kKHU3i "/loBigHHK
3MIIIaHOTO HaBYaHHS: raobasbHi
IIePCIIEKTUBH, MicIieBi IPOEKTH"
amepukaHChbKux ydeHux C.Bonka Ta
Y. I'pema y 2006 p., fe 3a3HAYEHO, 1110 TAKE
HaBYaHHS IIOEQHYE TpaaullifiHe HaBYaHHS
(face-to-face instruction) 3  OHAaMH
HaBYaHHSIM (computer mediated
instruction) [8].

[IpobaeMHu Ta BUKAWKW, BH3HAYEHI B

AlTepaTtypi.

[lompu oueBUOHI IIepeBarw, HU3KA
aBTOPIB BKa3ye Ha TPYIHOIL BIIPOBaPKEHHSI
3MiIlIaHOTO HaBYaHH4. OCHOBHUMH
BUKAUKAaMHU € HeIOCTaTHIH piBEeHb
iHpopMaIlitHO-KOMYHIKAITIHHIX TEXHOAOTIH
(IKT) xommereHTHOCTi mHemaroriB [11] Ta

BiICYTHICTh SKiCHOT'O HABYaABHOT'O KOHTEHTY
YKpaiHCBKOIO MOBOIO. [lopsan 3 muMm mgoBoai
4acTo 3yCTPIYaroThCd TEXHIYHI OOMEKEeHHS
(imrepHer, oOaamHaHHsa, pocrym) [11].
[Torpebye  yImOCKOHaA€HHS HOpPMAaTHBHA
6a3a, 10 peraaMeHTye OHAAMH-KOMIIOHEHTH
B odimitinux mnporpamax [6]. 3rigHo 3
agaaiTngHuM 3BiTom IM30 (2022), awure
38% IIKiA TIIOBHICTIO 3a0e3ledeHi OgAd
IIOBHOIIIHHOTO BIIPOBQIXKEHHSI 3MiIIIaHOTO
HaBuaHHsa. Takoxk, HaaMmipHicts IKT mozke
OOMEXKUTH MOMKAUBOCTI [IAI  OCOOHCTOTO
CHIiAKyBaHHS Ta TIpyroBoi pobotu [12].
BazkanBoro IpoOAEMOIO € TaKOXK
HEeOoOXiHICTb IIEPEeNlifrOTOBKU KaJpiB Ta
3HAYHUX IHBECTHUIIH y  pPO3poOAeHHS
HaBYaAbHOIO KOHTEHTY [11].

IaTepriperaniisi  pe3yabTaTiB i
TEeHIEeHIIii.

AHaai3yiouM Cy4dacHy HayKOBY QHCKYCIiIO
Ipo Miclie i poAb 3MiIlIaHOTO HaBYaAHHA B
CydacHili cucTeMi OCBiTH, MOXKHA BUIIAUTHU

Cy4JacHi

IeKiAbKa KAIOYOBHUX acIIEKTIB JTIAST
MO>KAWBOCTI iHTErparlia 3MillIaHOTO
HaBYyaHHd B IefaroriyHy ocsity. Lle
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(VR/AR). But the most important factor in
this is the rethinking of the role of the
teacher — from a transmitter of knowledge
to a facilitator [11].

A review of scientific sources indicates a
high scientific interest in the issue of
blended learning as a pedagogical
phenomenon that transforms modern
education. Blended learning combines
technological resources with the
psychological and pedagogical principles of
active, personalized and interactive
learning. Further research by scientists
should be aimed at adapting world
experience to the domestic context,
developing didactic models, and improving
digital tools. The role of the state in
providing legal and regulatory support and
investors to assist in resolving issues of
technical training in terms of providing the
latest equipment and unlimited access to
the Internet remains extremely important.

Outline of unresolved issues brought
up in the article. Most research focuses
on general pedagogical aspects, while the
specifics of teaching technical disciplines
(requiring work with CAD systems, drawing
boards, 3D models) in blended learning
conditions are not sufficiently disclosed.
The methodology for selecting multimedia
content, considering the cognitive load of
students in conditions of stress caused by
force majeure, also needs clarification.

Aim of the research. The purpose of the
study is to reveal the phenomenon of the
concept of "blended learning" and its
characteristic features, determine its
potential and the role of multimedia
technologies as a means of improving the
quality of education in the context of digital
transformation, as well as analyse practical
models of its implementation in
educational institutions of Ukraine.

Results and discussion. To achieve the
goal, the following methods were used:
theoretical and methodological analysis of
scientific publications [12]; comparative
analysis of blended learning models; case
method (analysis of practices of KNUCA,
NUFT, schools and colleges of Kyiv and
Lviv, Vasylkiv Professional College of the
University of Ukraine); generalization of
practical experience; infographic
structuring of the material. The study is

po3pobka HamioHaabHUX LMS-maatdopm Ta
3pOCTaHHS POAi  MOOIABHOTO HAaBYAHHS
(mobile learning opu aKTUBHOMY
BUKOPUCTAHHI BIipTyaAbHOI Ta AJOIIOBHEHOL
peaavHOCTI (VR/AR). Are HaWBasKAUBIIINM
dakTOpOM IpPH IIOMY € II€PEOCMHCAEHHS
poAi BUKAgnada — 3 IlepeaaBada 3HaHb Ha
dacuaitaropa [11];

Orasn HaAyKOBHX [PKE€pPEA CBIOYUTH IIPO
BUCOKUN HayKOBHH iHTEpEC 0
IpoOAEMaTUKH 3MiIlIaHOTO HaBYaHHA HK
IIe1aroTivHOro (peHOMEHY, 110 TpaHchopMye
CydacHy OCBiTy. 3wMilllaHe HaB4YaHHS
TIOEMHYE TEXHOAOTIYHI PECYPCH 3 IICUXOAOTO-
MeIaroTiYHUMM  IIPUHIIUIIAMH aKTUBHOIO,

IIepPCOHAAI30BAHOIO Ta  iHTEpPaKTHUBHOIO
HaBYaHH. [Tomaaprri JOCAI/IKEHHS
HAYKOBIIIB MalOTh OyTH CHIpPsSMOBaHI Ha
aziarrraltiro CBiTOBOTO JOCBiny o
BITYM3HSIHOTO KOHTEKCTY, PO3POOKY
MUOAKTUYHUX  MOJZIEA€H, BIOCKOHAAEHHS

upoBUX iHCTpyMeHTIB. Poab nep:kaBu B
HaJaHHI IIPaBOBOi HOPMATUBHOI HiATPHUMKY
Ta iHBECTOPIB OAd HaJAHHS JOIOMOTH IIPHU
BUpIiIlIeHHI TUTaHb TEeXHIYHOI MiATOTOBKHU B
ImAaHi 3a0e3re4eHHd HOBITHIM 00AQIHAHHAM,
0e3AIMITHUM  [OOCTYIIOM [0  iHTEPHETY
3aAUIIAETHECS HaA3BUYaHO Ba>KANBOIO.

BuzineHH  HeBHpillleHHX  paHilne
YaCTHH 3araAbHOI IIPOOAEMH, SKHM
IPHCBAYYETHCH cTarTTo. Biaprricts
JOCAITZKEHb dokycyeThCs Ha
3araAbHOIIENATOTIYHUX acCIleKTaxX, TOAl 49K
criertudpika BUKAQIAHHS TEXHIYHUX
JUCLIVIIAIH (110 BuMararmThk pobotu 3 CAD-
cucreMaMu, KpecaeHuKamu, 3D-mopeasmui)
B yMOBax 3MiIlIaHOTO HaB4YaHHSA PO3KpHUTa
HenoctaTHbo. [loTrpebye  yrouHeHHa i
MeTOoaVKa nob6opy MYABTHUMEIIHHOTO
KOHTEHTY 3 ypaxyBaHHSM KOTHITHBHOI'O
HaBaHTaXKEHH] CTYAEHTIB B yMOBax CTPECY,
CIIPUYHHEHOTO dopc-MazKOPHUMU
obcTaBUHAMU.

MeToOI0 [OOCAiNKEHHSI € PO3KPUTTH
deHoOMeHy ITOHATTS "3MilllaHe HaBYaHHS" Ta
moro XapaKTepHUX ocobAUBOCTEH,
BU3HAYEHHd HOr0 IIOTEHIiaAy Ta POAi
MYABTUMEIHHUX TEXHOAOTIH SK 3aco0iB
OiABUIIEHHA SKOCTI OCBITM B yMOBax
mudpoBoi TpaHcdopMallii, a TAKOXK aHaAi3
IIPaKTUYHUX MOJAEAEH MOr0o BIIPOBA?KEHHA B
OCBITHIX 3aKAaIax YKpaiHH.

Buraan OCHOBHOro marepiaay. /[aa
JOCATHEHHS IIOCTaBAE€HO] MeTH
BUKOPHUCTAHO: TEOPETUKO-METOIOAOTIYHNHN
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also based on the results of theoretical
analysis of information sources,
generalization and conceptual
synthesis [11].

Initially, blended learning was
considered as an auxiliary tool in the
professional training of personnel of large
corporations (for example, IBM, Oracle,
HP). In the 1990s, this model began to
penetrate academic  education, in
particular in American and British
universities. The founder of the concept in
higher education is considered to be
Charles Graham, who outlined three key
components of blended learning: face-to-
face learning, online learning and
independent activity of the applicant [22].
In Ukraine, active study of the issues of
blended learning began in the 2010s in
connection with the digitalization of
education and the development of distance
platforms, such as Moodle, Claroline,
Edmodo, and later Google Classroom and
Microsoft Teams [11; 13].

Theoretical foundations: cognitive and
didactic approaches.

According to Jerome Bruner's concept
[3], the Ilearning process should
correspond to the stages of the learner's
cognitive development: action (enactive),
image (iconic), and symbol (symbolic
level). These stages are directly related to
the forms of presentation of educational
material:

» videos, infographics, virtual labs —
activate the iconic channel;

» textual information and analytical
tasks are a channel of symbolic perception,;

» practical simulations and
interactive = exercises  stimulate the
development of the enactive channel.

In addition, L. Wekker [4] emphasizes
the multisensory approach to the
perception of information, which is the
basis of multimedia learning. His studies
have shown that the efficiency of learning
increases by 60...70% when combining
visual, auditory and motor channels. The
authors [8] in their work on the
methodology for creating multimedia
manuals emphasize the importance of the
emotional and aesthetic components in

aHaai3 HayKOBHX IyOAiKartis [12];
opiBHAABHUP aHaai3 wMopmeaedt blended
learning; kedic-meTon (aHaAi3 MIPaKTHUK

KHYBA, HYXT, mkia Ta koaemky Mmict KueBa
Ta AbBOBa, BacmaBKiBCBKOro (paxoBOro
KOAEIKY YHiBepcUTeTY "Ykpaina');
y3araabHEHHS [IPaKTUYHOTO JOCBiy;
indorpadiyHe CTPYKTYpyBaHHS MaTepiaay.
HocaimkeHHsa  TakoxX b6asyernbcs Ha
pesyabpTarax TEOPETUYIHOTO aHaaizy
iHpopMaILiHUX [MKepes, y3araabHEHHS Ta
KOHIIENITyaABHOrO CUHTe3y [11].

[TouyaTkoOBO, blended learning
PO3TASIAAOCEH SIK AOTIOMIXKHUY iHCTPYMEHT Yy
npodpeciiiHii TiAroTOBII IePCOHAAY BEAMKHX
Kopriopaui#i (Hanpuraazn, IBM, Oracle, HP). Y
1990-x pokax 119 MoAeAD I109aAa IIPOHUKATH
B akaueMidHy  OCBiTy, 30KpeMa B
aMepPUKaHCBhKHX i OpPUTaHCHKUX
yVHiBEpCHTETAaX. OCHOBOIIOAOZKHHUKOM
KOHIIEMIli y BHIIIH OCBITI BBaXKaloTb
Yapabza TI'pema (C.R. Graham), gaxuit
OKPECAUB TPH  KAIOYOBI  KOMIIOHEHTU
3MiIlIaHOTO HaBYaHHI: O4YHE HaB4YaHHY,
OHAAMH-HaBYaHHA Ta caMmocTiiiHa
aKTHBHICTb 3m00yBada [22]. B VYkpaini
aKTHBHE BUBYEHHS IIPOOAEMATUKHU
3MilTaHOTO HaBYaHHY po3ro4dasoch y 2010-x
POKax y 3B'd3Ky 3 IIM(POBI3AII€I0 OCBITH Ta
PO3BUTKOM OHCTAHIIIMHUX TAQTHOPM, TAKUX
gk Moodle, Claroline, Edmodo, mizgimie
Google Classroom Ta Microsoft Teams
[11; 13].

TeopernyHi  ocHoOBU:
OUOAKTUYHI TiIX0IH.

3rinHo 3 KoHIlemilieo [xxepoma BpyHepa
[3], mporiec HaBYaHHS IIOBUHEH BiAIIOBiIaTH
eTariaM KOTHITHBHOTO PO3BUTKY 3/100yBaya:
Oig  (eHakTHMBHUM), o0pa3 (ikoHiuHU) Ta
CUMBOA (CUMBOAIYHHU piBeHb). Lli eranu
OesrocepeaHbO CIIiBBiAHOCATHCH 3 (POpMaMH
Iofadvi HaBYaAbBHOI'O MaTepiaAy:

» Bineo, iHdorpadgikoro, BipTyaAbHUMU
AabOpaTOPHUMU — aKTUBI3YIOTH iKOHIYHUH
KaHaA.

» TekcroBa iHQoOpMAallid Ta aHAAITHYHI

KOTHITUBHI H

3aBIIaHHA - KaHaA CHMBOAIYHOTO
CIIPUNHATTS;

» TOparkTHIHI CUMYASITii Ta
IHTEPaKTHUBHI BIpPaBU —  CTHUMYAIOIOTH

PO3BUTOK €HAKTUBHOTO KaHaAy.

Kpim Toro, A.Bekkep [4] akiieHTye Ha
MYABTUCEHCOPHOMY IIiAXOAi OO0 CIIPHUHHSTTS
indpopmartii, 1110 CTaHOBHUTDH OCHOBY
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learning. The creation of multimedia
manuals emphasizes that an effective
educational multimedia product should
be:

e logically structured and aimed at

achieving clearly formulated learning
objectives;

e user-oriented (taking into account
the age, cognitive and technical

characteristics of the audience);

e interactive — with the possibility of
feedback and adaptation to the results of
the applicant's activities;

e multimodal - rationally combine
text, illustration, sound and video and be
technically compatible and available on
different platforms;

e developed in compliance with
pedagogical principles of activating
cognitive activity (modelling, problem-

based learning, differentiation of tasks);

e provided with methodological
elements (instructions, assessment
criteria, tests) and regulatory frameworks
(copyright, accessibility for people with
disabilities).

In their opinion, multimedia resources
should not only inform, but also motivate,
arouse cognitive interest. Multimedia
technologies enrich independent work,
involving a significant number of sensory

components of the learner in the
perception of information [11].
Psychological and pedagogical

advantages of blended learning.
Numerous studies have proven that
blended learning contributes to the
formation of metacognitive strategies
and supports the differentiation and
personalization of the educational
process, develops self-organization, time
management and self-control skills [11;
13]. In particular, S. Bandura's research
indicates that the introduction of
blended learning elements in a general
education school allows for a significant
increase in the level of student
independence. Similar conclusions are
contained in the works of A. Savchenko,
who points to the increase in students’
cognitive activity when theoretical
material is taught in the format of a video
or interactive presentation, and classes

MYABTHMEIiFTHOTO HaBYaHHS. Horo
MOCAIJZKEHHSI TI0Ka3aAM, IO eeKTHBHICTh
3acBoeHHA 3pocrae Ha 60...70% npu

IIOEAHAHHI 30POBUX, CAYXOBHUX Ta MOTOPHHX
KaHaAiB.

ArTopu [8] y cBoOilf mpali IIpo MEeTOAUKY
CTBOPEHHA MYABTHUMENIMHUX IIOCIOHUKIB
HiIKPECAIOIOTh BasKAUBICTH €MOILIHOTO Ta
€CTETHYHOI0 KOMIIOHEHTIB Yy HaB4YaHHI.
CTBOpeHHS MYABTUMEIOIMHHX IIOCIOHUKIB

i IKPECAIOIOTb, 1 (0) e(beKTUBHUHA
HaBYaAbHUN MyABTHUMEOiMHUN IIPOOYKT Mae
OyTu:

e  AOTIYHO CTPYKTYypPOBaHUM i
COpsAMOBaHUM  Ha  JOCATHEHHS  YiTKO

chopMyABOBaHUX HABYAABHUX ITIACH;

e oOpicHTOBaHHH Ha KOpHUCTyBada (3
ypaxyBaHHSM BIKOBHUX, IIi3HABaABHHX Ta
TEXHIYHHUX 0COOAMBOCTEH ayauTopii);

e IHTEPaKTHUBHUM — 3 MOXKAHUBOCTIMH

3BOPOTHOIO 3BEI3Ky H  azanramii 1o
PE3yABTaTIB MiSIABHOCTI 3100yBava;
® MYyABTUMOJAAABHUM — palliOHAABHO

IOEHYBATH TEKCT, IAIOCTpAllilo, 3BYK i BiZieo
Ta OyTH TEXHIYHO CYMiICHHUM i JOCTYIIHUM Ha
Pi3HUX nAaTdOpMax;

®  PO3pPOOAEHHM i3 JOTPUMAaHHSIM
IeJaroriYHuX IPUHIIUIIIB akTUBi3arlii
i3HAaBaABHOI MIIABHOCTI (MOJEAIOBaHH4,
mpobAeMHe HaBYaHHS, audpepeHIiarisa
3aBIaHBb);

e 3a0e3reYeHruM METOAUYHHUMHU
ereMeHTaMH  (iHCTPYKILSIMH, KpHUTepiaMu
OLIIHIOBaHHY, TecTaMM) 1 HOpPMaTHBHO-

IIPaBOBHMH 3acallaMM (aBTOPCBEKI IIpaBa,
JOCTYIIHICTE OAL AIOZIEY 3 iIHBaAiqHICTIO).

Ha ixHi0 ngymMKy, MyABTUMEMiHI pecypcu
MaloTb He Aullle iHdopMyBaTH, aase H
MOTHUBYBaTH, BHKAVUKATH IIi3HABaAbLHUH
iHTEpEC. MyasTHMeEOitiHI TEXHOAOTII
30aradyroTh CaMOCTIHHY po0OTY, 3aAydarodu
o0  copuiHATTa — iHQoOpMalli — 3HaAYHY
KIABKICTE YyTTEBUX KOMIIOHEHTIB AIOIUHHU,
dKa HaB4aeTbcd [11].

IIcuxoaoro-riegarorivHi
3MiIlIaHOTO HaBYaHH4.

Y YMCA€HHHUX [OOCAIKEHHSX [OOBEAECHO,
(0] 3Milane HaBYaHH{ cIIpusie
dopMyBaHHIO MeTalli3HaBaAbHUX CTpaTerii
Ta OiATpUMYy€E audpepeHInaliio i
IIepCOHAAI3aIlil0  HaBYAABHOTO  IIPOLIECY,
PO3BHUBaE HaBHUYKM caMoopranizartii, Tatim-
MEHEIKMEHTy Ta CaMOKOHTpoato [11; 13].
3okpema, JOCALT>KEHHS C. Barnypu

repeBaru
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in the classroom are devoted to
discussion, application of knowledge and
reflection. Blended learning is

considered as a flexible system of
distance (online) learning, supplemented
by direct interaction with the teacher
and other students during traditional
learning, @ which allows for the
intensification of the educational process
and the construction of an individual
learning trajectory [12].
Multimedia technologies
component of blended learning.
One of the key elements of blended
learning is multimedia content -
presentations, video lectures, interactive
exercises, virtual laboratories [11].
According to research by O. Yeshchenko
and V. Myronchuk [8], multimedia learning
increases student motivation by 30...40%;
memorization efficiency up to 65%; the
level of engagement in classes up to 75%
compared to the traditional form. These
conclusions are also confirmed by foreign
authors. For example, Clark & Mayer [17]
note that effective multimedia learning
should adhere to the principles of cognitive
load, multimodality and integration of text
with  image. Electronic educational
resources are necessary for the effective
organization of the educational
process [11].
Typology of blended learning models.
Several classifications of blended
learning models are presented in the
literature [11; 13]. The most common
typology, proposed by the Christensen
Institute (USA) [10; 17], includes: Rotation
model — changing stations [6; 11; 13]; Flex
model - mainly online, with teacher
support [7; 10]; A La Carte model — the
student chooses individual online courses
[6; 13]; Enriched Virtual model — most
classes are online, rare face-to-face
meetings [6]; Flipped Classroom model -
replaces traditional lecture delivery and
homework [6; 9; 13]. The works of
Ukrainian scientists - I. Pinchuk,
T. Sydorenko, O. Bilous -  present
adaptations of these models to the
conditions of secondary and higher

as a

BKa3ylOTb, III0 BIPOBa/KEHHSI EAEMEHTIB
3MIIITAHOTO HaBYaHHYA y 3araAbHOOCBITHIHM
IIKOAL [O3BOASE€ 3HAQYHO ITIABUIITHUTHU PiBEHD
CaMOCTIHHOCTI y4HiB. AHAAOTIYHI BUCHOBKH

MmictaTbca y poborax A. CaBYeHKO, dKa
BKa3ye€e Ha  3pOCTaHHA  IIi3HABAABHOI
AaKTUBHOCTI V4HIB, KOAHM TEOPETUYIHHUH

MaTepiaa BUKAIA€ThCA y popMarti Bizmeo abo
IHTEPaKTUBHOI IIpe3eHTallii, a 3aHaTTd B
Kaaci IIPUCBAYYIOThCS 0OTOBOPEHHIO,
3aCTOCYBaHHIO 3HAHB i pedaekcii. 3mimrane
HaBYaHHS  PO3TASNAETBCI  dK  THydYKa
cuCTeMa AUCTAaHILIIMHOIO (OHAAHH) HaBYaHHY,
110 JOIOBHIOETHCHI GesriocepeHBOI0
B3a€EMOMIEI0 3 BHKAQA4YEM Ta IHIIUMH
3mo0yBadyaMu OCBITH IIiZl YaC TPaTULIHOTO
HaBYaHHS, III0 MO03BOAdE iHTEHCUDIKYyBaTH
HaBYaABHUM IIpollec Ta BHOYZOBYBaTH
iIHOUBiAyaAbHY HaBYaAbHY TpPacKTopito [12].

MyabTUMEOifiHI TEeXHOAOTIi dK CcKAagoBa
3MiIlIaHOTO HaBYaHH4.

OOHUM 3 KAIOYOBHUX €AEMEHTIB 3MIiIIIaHOIO
HaBYaHHS € MYABTUMEOIMHUI KOHTEHT —
IIpe3eHTallii, BigeoAeKIlii, iHTepPaKTUBHI
BIPpaBH, BipTyaabHi aaboparopii [11]. 3a
JaHUMH  pocAimxkeHs  O. €mieHKO — Ta
B. Muporuyka [8], MyABTUME/IitiHE
HaB4YaHHS MiIBUIIyE MOTHBAIliI0 YYHIiB Ha
30...40%; edeKTHBHICTE 3ar1iaM'dTOBYBaHHS
0o 65%; piBeHb 3aAydUeHHd Ha 3aHATTIX 0
75% B TIOPiBHSIHHI 3 TPAOULIHHOIO (POPMOIO.
LTi BHUCHOBKH HiATBEPIKYIOTHCSI i
3aKOPIOHHUMU  aBTopaMu. Hampukaap,
Clark & Mayer [17] 3a3Ha4aroTh, IO
edeKTHBHE  MyABTHMeifiHE  HaBYaHHS
IIOBHHHO JOTPUMYBaTHUCS IIPUHIIUIIIB
KOTHITHBHOIO HaBaHTaXKeHHS],
MYyABTUMOJAABHOCTI Ta iHTerpaiiii TEeKCTy 3
300pakeHHSIM. EAeKTpoHHI OCBiTHI pecypcu
HeoOXimHi Oas e(eKTHBHOI oprasizariil
OCBIiTHBOTO IIporiecy [11].

Turmoaoriga MozeAeli 3MIIITAHOIO HAaBYaHHSI.

Y aAiTepatypi momaHo KiAbKa Kaacugikartiit
Mmozmeae blended learning [11; 13].
Ha#i6iabim oI PEeHa THUIIOAOTIS,
zarrporioHoBaHa Christensen Institute (CIIIA)
[10; 17], mictuth: Rotation model — 3mina
crauilii [6; 11; 13]; Flex model — nepeBazkHO
OHAaMH, 3 MiATPUMKOIO BUKAaaa4da [7; 10]; A
La Carte model — ydyeHbr obupae oKpemi
oHAaiH-Kypcu [6; 13]; Enriched Virtual
model — GiABIITICTE 3aHSTH OHAAMH, PiAKICHI
ouHi 3ycrpidi [6]; Flipped Classroom model -
MiHsS€ MICHSMH TPaOUIIPHY ogady AEKILH

268



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 4 (123)

Bicrux 2KumomupcoKozo 0epiagHoz0 YHigepcumemy imeHi Isara dpanka.
ITedazoeiuni Hayku. Bun. 4 (123)

education in  Ukraine, considering
technical, organizational and social
factors. The manual "Blended learning in
vocational (vocational and technical)

education institutions" [6] also examines
these models in detail, adapting them for
VET institutions. There are also models
focused on the formation of skills and
abilities, professional values, and a
competency model [13].

Implementation practice in Ukrainian
higher education institutions.

D. Mishchuk, M. Balaka, V. Rashkivsky
[12] in the study "Experience of distance
learning of students in CAD systems"
describe the development of electronic
courses in technical disciplines based on
Moodle. The courses used: a modular
structure of educational material, which
includes video lessons for individual
training in combination with interactive
tests for self-control and virtual classrooms
for collaborative work. Analysis of the
results showed an increase in success
rates by 15...18%, a decrease in anxiety
during control measures, an increase in
responsibility and  self-discipline of
applicants.

KNUCA also uses the Moodle platform
to host electronic training courses, which
include video lessons, interactive tests
and virtual classrooms.

In international practice, various
blended learning models are used, which
can be adapted to the specific conditions
of the educational institution and the
needs of applicants [6]. The main ones
are:

> rotation model: involves
alternating different types of activities
within one lesson or course, work with a
teacher, independent online work, group
project activities [6]. Advantages: active
involvement, variability, possibility of
individualization;

>  lab rotation: students study theory
mainly online, and perform practical and
laboratory work in specially equipped
premises of the educational institution [6].
Advantages: efficient use of resources,
implementation of a competency-based
approach;

Ta JOMAIIIHI 3aBAaHHS [6; 9; 13]. Y mparrax
yKpaiHcbKuX  HaykoBLiB - [ [liH4yK,
T. Cumopenko, O. Binoyc — mnpencraBA€HO
ajanTallii 3a3HadyeHUX MOAEAEH 10 YMOB
cepeqHBOi Ta BHIIOI IITKOAWM YKpaiHH 3
ypaxyBaHHSIM TEXHIYHUX, OpraHizallifHux i
coliaabHUX YMHHUKIB. [lociOHUK "3MimraHe
HaBYaHHdA Yy  3akaagax  IpodpecitiHoi
(mpodpecitino-TexHiyHOi) ocBiTH" [6] TaKOXK
[eTaABHO PO3TASIAE ITi MOEAIL, aaIITyIOUH iX
masa  3arkaamiB - II(IIT)O. IcHyroTh Takok
MO/IeAil, Opi€EHTOBaHI Ha (pOpMyBaHHS BMiHb i
HaBHUYOK, IIpodpeciiHUX IliHHOCTEH Ta
KOMIIETEHTHICHA MOZieAb [13].

[TpakTHKa BIPOBAXKEHHSA B YKPAiHCBKHUX
3BO.

M. Mintyk, M. Baraka, B. PamkiBcbkui
[12] y mocaimkenHi "[loCBin AUCTAHIIHOIO
HaBYaHHSI CTYIEHTIB CAD-cucremam"
OITUCYIOTh PO3POOKY €AEKTPOHHHX KypCiB 3
TEXHIYHHUX OUCHUNAIH Ha 6a3i Moodle. VY
Kypcax 3acCTOCOBaHO: MOLYABHY CTPYKTYPY
HaBYaAbHOIO MaTepiaAay, II0 BKAIOYaE
BiIEOYPOKHU OAd iHAUBiAyaAbHOI HiATOTOBKU
B IIOEIHAHHI 3 iIHTEPaKTUBHUMU TE€CTaMU A
CaMOKOHTPOAIO Ta BipTyaAbHI ayauTOopii Aas
crmiabHOI  poboTH. AHaai3  pe3yAbTaTiB
II0Ka3aB [iIBUITIEHHS IIOKa3HUKIB
ycoimtHocTi Ha  15...18%, 3MeHIlIeHHS
TPUBOZXKHOCTI IIiJl YaC KOHTPOABHUX 3aXO/IiB,
3pOCTaHHS BiIIOBiIAABHOCTI Ta
CaMOIUCILIUTIAIHY 3100yBadiB.

KHYBA Tako:K BUKOPHCTOBYE ITAaTHOOPMY

Moodle pnag poO3MillleHHS  EAEKTPOHHUX
HaBYaABHUX  KypciB, II0 BKAIOYAaIOTH
BiJeOypOKH, IHTEpaKTHBHI TECTH Ta
BipTyaabHi ayauTopii.

Yy MiXKHapOHIH IpaKTULl
3aCTOCOBYIOTBECS  pi3HI Mogzeai blended
learning, gki MOXHa aganTyBaTH M0

KOHKPETHHX YMOB 3aKAay OCBITH Ta IOTped
3n00yBauiB [6]. OCHOBHI 3 HUX:

»  poraliiina (Rotation model):
nepenbadyae dYepryBaHHd pPi3HUX BUMIB
[IFIABHOCTI B MeXKax OIHOIo 3aHATTS abo

Kypcy, poboTa 3 BYHTEAEM, CaMOCTiHHa
oHAalH-poboTa, rpyIioBa IIPOEKTHA
JIFABHICTD [6]. [IepeBaru: aKTHUBHE
3aAyYE€HHS, BapiaTUBHICTb, MOXKAUBICTH
IHAUBIAyaaizartii;

»  porauig 3a aaboparopismu (Lab
Rotation): 3mo0yBaui ocCBiTM BHBYaIOTh

TEOpilo IIEPEeBazKHO OHAAMH, a IPaKTHYHI Ta
AabopaTopHi poboru BUKOHYIOTH  y
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»  flex model: the main educational
content is provided online, and the
physical space (classroom, laboratory) is
used for consultations, individual
assistance and group work under the
guidance of the teacher [6]. Students have
significant control over the pace and
sequence of learning [13]. Advantages: high
degree of personalization, flexibility,
mobility;

>  flipped classroom: students learn
theoretical material independently at home
(usually through video lectures, online
resources, distance learning platforms),
and classroom time is devoted to
discussion, problem-solving, practical
tasks, and project work [6]. Advantages:
intensification of classroom work,
development of critical thinking and
collaboration skills;

» A La Carte model: learners choose
one or more online courses in addition to
their core curriculum to deepen their
knowledge in a particular field or gain
additional competencies [6, 13];

»  Enriched Virtual model: most of
the learning takes place online, but
regular, albeit infrequent, face-to-face
meetings with the teacher are envisaged for
consultations, discussions and
monitoring [6].

Ukrainian experience in implementing
blended learning.

Let us analyse the experience of only two
leading universities of Ukraine in teaching
computer-based engineering disciplines. In
KNUCA, when teaching computer-based
disciplines (CAD disciplines), educational
and methodological complexes based on
Moodle have been developed. Students
complete tasks using video lessons, have
access to electronic assessments, feedback
and self-control tools [12].

Multimedia lectures with animation, the
use of supporting notes and visualization

of educational material have been
introduced in NUFT. This approach
activates visual memory and forms

associative thinking [8].

Secondary schools: in Lviv and Kyiv, the
flipped classroom and rotational model are
being actively implemented. Online
platforms Google Workspace, Microsoft

CrleriaanbHO  OOAQOHAHHUX  IIPUMIIIEHHIX
3akaany ocBitu [6]. IlepeBaru: edeKTHBHE
BUKOPUCTAHHS pecypcis, peaaizaiiia
KOMIIETEHTHICHOTO ITiIXOY;

» rtHyuka (Flex model): ocHoBHHI
HaBYaABHUN KOHTEHT HAOAa€EThCd OHAAMH, a

dizmunmii mpoctip (Kaac, aaboparopis)
BUKOPHUCTOBYETbCH  [A  KOHCYABTAIliH,
iHOUBiMyaanbHOI JOIOMOTHM Ta  TPYIIOBOI

poboTH Tim KepiBHUIITBOM BHKA3Aada [6].
3no0yBadi MaroTh 3HAYHWH KOHTPOAB Hal
TEMIIOM Ta IIOCAIIOBHICTIO HaB4aHHa [13].
[lepeBaru: BUCOKUH CTYIIiHb II€pCOHAAI3aIlii,
THYYKIiCTb, MODIABHICTB;

»  IIepeBepHYTHUH KAac (Flipped
Classroom): TEOPETUIHUHN Martepiaa
3n00yBadi OCBITH OITAHOBYIOTH CAMOCTIMHO
B/IOMaA (3a3BUYal yepes BiIeOAEKIlii, OHAaH-

pecypcH, nAaTOpPMHU JVCTaHLIHHOTO
HaBYaHHsI), a ayqUTOPHUMN Jac
IIPHUCBAYYETHCS OOTOBOPEHHIO, BHPIIIIEHHIO
npobaeM, MPAKTUYHHUM 3aBOAHHSIM Ta
IIPOEKTHIN poboTi [6]. [TepeBaru:
aKkTHBi3allis poboTH B Kaaci, PO3BUTOK
KPUTHYHOIO  MHCAEHHS Ta  HaBHYOK
CIIiBIIpAali;

> MOZIEAb CaMOCTIMHOTO 3MIIIyBaHHS
(A La Carte model): 3mobyBadi OCBiTH
obuparoTh OAMH ab0 AeKiAbKa OHAAHH-KypCiB
Ha [0JATOK A0 CBO€i OCHOBHOI OCBITHBOI
Iporpam, 11100 ITOTAMONTH 3HAHHS B IIEBHIH
raaysi abo 3m00yTH MOMATKOBI KOMIIETEHITI
[6; 13];

> 3baraueHe BipTyaAbHE CEPEIOBUIIE
(Enriched Virtual model): Giabmra gactuHa
HaBYaHHS BiAOyBa€TbCd OHAAMH, aase
nepenbadyaroTbCad PEryAdpHi, X04 i Hedacri,
OYHI 3ycCTpidi 3 BHKAQIaYEM JIAST
KOHCYABTallill, 0OroBOpEHb Ta KOHTPOAIO [6].

Ykpaincekuit JOCBin peaaizartii
3MiIlIaHOTO HaBYaHH4.

[IpoaHaaizyeMoO  OOCBiA — AWINlE  OBOX
IIPOBIOHHUX YHIBEPCHUTETIB YKpaiHu IIpH
BHUKAQIAHHI IHXXEeHEPHUX JIUCITHUIIAIH
KOMITIOTepHOro crapsaMmyBaHHsa. B KHYBA
IPU BUKAQJIAHHI JUCITUIIAIH KOMIIFOTE€PHOIO
cupssmyBaHHs (CAD-gucrumaig) po3pobaeHo
HAaBYaABHO-METONWYHI KOMIIAEKCH Ha 06a3i
Moodle. CtyneHTH BUKOHYIOTH 3aBIAHHSA 3a
[OIIOMOTOI0 BiJeOypPOKiB, MalOThb OOCTYII OO
€AEKTPOHHHUX OLIIHOK, 3BOPOTHOTIO 3B'd3KYy Ta
IHCTPYMEHTIB CAaMOKOHTPOAIO [12].

B HYXT BupoBa:KeHO MyABTHUMEIiMHI
AEKITiI 3 aHiMalli€lo, BHKOPHCTAHHSM
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Teams are used to organize a flexible
educational environment [6; 13].

Vocational Education and Training
(VET) institutions: actively use Google
Classroom and Microsoft Office 365,
develop electronic learning courses and
video lessons for theoretical training, while
practical classes are conducted in
workshops or directly at industrial facilities
[6; 13].

At Vasylkiv Professional College of the

University "Ukraine", modern blended
learning approaches are being
implemented, combining face-to-face

instruction with elements of distance
learning delivered through the Moodle
platform.

This form of training is especially
relevant for applicants with special
educational needs in order to create
opportunities for education, professional
orientation, involvement in labour activity,
participation in socially useful life, as well
as for physical education and sports.

Let us give an example of using the
advantages of the Moodle educational
platform over other forms of training when
defending course projects. Thanks to
working in Moodle, applicants had access
to methodological material on both the
methodology of writing a project and its
design in accordance with modern
requirements. They had the opportunity to
download materials in advance, promptly
receive online consultations, use electronic
resources to finalize the project, and also
view the evaluation criteria directly in the
system.

The defense of projects took place using
presentations and presenting the text of
the work through multimedia means,
which facilitated both the defense
procedure itself by the applicant (Fig. 1)
and its evaluation by the commission. At
the same time, conditions for public
defense were provided through video
communication (Fig. 2).

OIOPHUX KOHCIIEKTIB Ta Bi3yaai3alli€lo
HaBYaAbHOrO Martepiaay. Takuit migxim
aKTHBI3ye 30pOBy maM'daTb 1 ¢opmye
acolliaTUBHE MHCAEHHS [8].

3araAbHOOCBITHI IIKOAW: Yy ABBOBiI Ta
Kueni aKTUBHO BIIPOBAZKYETHCS
IIepEBEPHYTUH KAaC Ta POTAIiiHy MOIEAB.
Omnnatin-aargopmu  Google  Workspace,
Microsoft Teams BHKOPUCTOBYIOTBCS [IAS

opraxisarii THY4YKOTO OCBITHBOTO
cepenonua [6; 13].

3araaau II(IIT)O: aKTHUBHO
BHKOPHCTOBYIOTH Google Classroom,
MS Office 365, CTBOPIOIOTE EAEKTPOHHI
HaBYaAbHI KypCH Ta BiIEOYPOKU [OAd

TEOPETUYHOI ITiATOTOBKH, TOMI SIK IMPaKTHUYHi
3aHATTS [IPOBOASTHCS B MalCTepHSIX abo Ha
BHUPOOHUIITBI [0; 13].

Y BacuabKiBCBKOMY (PaxoOBOMYy KOAEIKi
YuiBepcuTeTy "YKpaiHa' BIPOBAKYIOTHCH
Cy4acHi Iaxoau 3MilllaHOTO HaBYaHHS, SIKi
IIOEMHYIOTH OYHY ¢opMy 3 eAeMeHTaMH
[OUCTAHIIIHOINO HaBYaHHS, 1110 PeaAi3yroThCs
gepes nmaatdopmy Moodle.

OcobamMBO  akTyasbHa Taka ¢opMa
HaBYaHHS € JAg 3400yBadiB 3 0COOAMBUMH
OCBiTHIMH TIOTpeb6aMu 3 METOI0 CTBOPEHHS
MOJKAMBOCTEH [OAsl OTPHUMAaHHS OCBITH,
npodpeciiiHoi  opieHTali, 3aAydeHHsS [0
TPYZOBOi MiSIABHOCTiI, ydacTi B CYCIIiABHO
KOPHCHOMY 3KUTTi, @ TaKOX [OAd 3aHAThb
pi3NYHOI0 KyABTYPOIO i CIIOPTOM.

[IpuBegeMo TIPpUKAaZ  BHKOPHCTAHHHA
repenar ocBiTHBOI maaTdgopmu Moodle nepern
iHImMMUy opMaMu HaBYAHHS MIPH 3aXHUCTi
KyPCOBHX TIIPOEKTIB. 3aBagku poOoTi B
Moodle 3mo0yBadi Maam  [OOCTyI OO
METOOWYHOIO MaTepiasy SK II0 METOHOAOTIi
HalkcaHHd IIPOEKTy TakK 1 IIo Horo
0POPMAEHHIO 3TiTHO Cy4YacHUX BUMoOr. Maau

MOXKAUBICTH 3aBYacHO 3aBaHTaKUTH
Marepiaay, OIIEpPaATHUBHO OTpHUMAaTH
KOHCYABTAllii OHAAMiH, BHUKOPHCTOBYBaTHU

€AEKTPOHHI PECYypCH MAsSl [OOIIPAIlIOBAHHS
IIPOEKTY, @ TAaKOXK IIePerAsaaTH KpUTepil
OLLiHIOBaHHSI 0€3I10CepPeIHLO0 B CUCTEMI.

Baxuct IIPOEKTIB BinOyBaBcs 3
BUKOPHCTaHHAM IIpe3eHTAallit Ta
IIPEICTABAEHHSIM TEKCTy poOoTH  depes

MYABTHMEIIHHI 3aCO0H, III0 ITOAETIIIyBAAO SIK
caMy IPOLEAy Py 3aXUCTy 3n00yBadeM (puc. 1)
TaK i oro OILiHIOBaHHs KoMiciero. OIHOYaCHO
yepe3 3aCo0H BifIe03B’I3Ky OyAO 3a0e3I1eYeHO
YMOBH ITyOAIYHOTO 3aXHCTY (pHUC. 2).
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Cropmp

Puc. 1.3, yapan:

MoxeT YTpARTINES SaTACAIT POSPOGTRITICE [ BUpINIeNER. TPOGTEN,
1O "ARIX 1 IX POPMYRANITM T8 KOHTPOREM. OCHORHE JAKINAA TAKIEX MOZETll —
BUTOBICTH B0 B KTIOSOBI. MFTARS: CRTHKI TPOIYLAT MMOBIATH | Ko e
podimL

Mozeni. KouGiEyBasias. pisiik 7aHOK OCHOBHIX CTICTeM YIIDARTIHES JATACAMII T2
BOPOBATACHHA HOBIX ATIOpUTMID AUSBONAE CTBODIBATI ICACHHI BApiaMII

mpn winivammm Mo msoro
miRopuCTOBYBATI FAXY DOCHLIOBHICTS eTanis:

1) Potpaxymok cepemuix THAGeHS INTEHCUBHOCTI MOMITY Ta Tponosimii 1%
TOIATLIIOND MpOTROTYBARES.

y o Y, 0 2038073 TRt

Horo possTRY.
3) Mmamysases o6

Po3paXYHOR IMORIpBOCT BKIIKHERS 1eblITy 3 YPIXYBSKHAM TAKIX daKTopis, X

, Waidnicrs,

5) PojpaysoK cepe:mhol BENITI A6QUNTY i3 BPAXYBANEEN TOUSPEFX
paxropis.

6) Biomavenms  miffnorti moctasox. mo  aizodpaxac  fuomipicrs
sicyroct aedimry s cncten.

7) Binuawenus powipy cTpaxosoro samacy. Ak saGeeye GeMEpepRy
EINOIIK0 €TENEHTIB MARINTY TOCTASAEHE, T8 JODIRHKE Ccpei Bemrms
aepinarry,

§) Cicrazamn maasrpaixy HONORASHE T2 MIKOPUCTANEA SaHACiS, 3 TAS0K

3actocysas miei TocTizoRHOCTI HosBONAC ebeKTIBIO opraiyBATH BpoTe
YTIpABTINEA AMACAME, SEISINT PISHK JediNITY Ta SAGESTEWITI! GenepepRicTs

133 P o
Anazis mayomix mkepen [4; 7, 12; 18] noxasas, mo iw epexmmsoro
VTIPABAINNA TOBADHIDUI SATACAMI iCHYE PRI CYNACHI METOIK | mimoms. [Io
OCHOBHIX 3 HIIX HATeAATS:
~ MeTom omTnisamii samacis;
IDTIEHNA OITINATEHOTO OSCATY HAATIE;

VUpABTIHIA TOBADHIA SABACANII KTIOHOBE SHAYCHHA Nae
"HOpNYSAHNA, ARIAMNAM SKOTO € BIHASCHHS TAKIX POSMIDIE | POTTAUIYEAHHS
AACiB, WO OTIOTAOTH IMGECTH  GeIrEPEpANE  IAIOBOTENIA  TOMNTY
nOAuBNS G MIBINATHRID SATWIEI. BITPATAY HA OCTAEKY TA FOepiranmA
Tomapis (5}

L4,

Cepeit \eTOXiB HOPMYBAHRA TOBADHITX JATACIE BTSHATAOTLEA SBDCTIVDII

METOTI, SKi XAPIKTEPIDVIOTHH NMLIKICTIO CTOCYBAHHS T HEBICOKOK
Bown noEyTs amanis | excueprai
ouimKr, EXOHOMIKO-CTATISTANG METOWE TPYWTYITECH 8 AHATIS CTATICTIHIX

FWETX PO CTAN 3ATACI y MITHyNoMy Ta DepeHeceii BIEBIeWIX Tewrewmpll Ha

npormososasmil mepiox  Tlomp mpocTory JacTocysamix, 3 Mommmocti
PEKOMERIVCTICN MEPEXOTNTII BiI NOPNATIISS, POSPATOBANIX 38 OMOMOTOWO

eBprCTINTIHIX MeToti, 10 Gt BATifiEX nET<oLB [21. c. 83

Cepext ochossIrx aiEia HopM 1

cepeni samaca, TowKal savomRemI ‘n\

BCTAHOBTIOCTICH WA PISHI MINIMATANOO amacy. BICNIEMNE ONTIMATEHIX

‘posnipin sanacis, 6
O i3 OCHORNIN IARIANS IIAHYSAHIUL CUSTEM YIPASTIHRA JANACENII €

KOHKpeTHOMY TOBSPI.

BUCHAYCHES  CepeIMEOTO  pOWMIpY CIDAXOBOTO JAmacy HA  KOPOTKo- Ta

cepensocTpoxoal mepiomn, o x0ssonse Nl maxifisicrs dyixuionysans

‘TOBAPOOGIIY IFPII OMIIMATBHOMY BHKODIICTANH] Pecypeia.
‘Tosaphi 3amacil 3AICKATH BLL HOMITY IHUIBLYATSHIN COOANBYTE, Ml

HayK0B0 OBTPYHTOBAM] KOPMATIIRN X OBEATY.

MCTOI  excrepnon ouiMoX  mepenGavAc  cyG'eKNIBNE  XopIrySamRN
'POIPASOBAILY TIOKASHINKIS 3 YPAKYBARHAN, OSIRYBAEIIX IMist OKPOMI. GaTOpiB TA
AKOROMIHOGTEN, 0 CKTATIIGH B MOTepe:H epio [19, . 94]

METO HOPAYBANI TOBAPHITY Jamacis. Bifl nepe6atac BmmsT

‘OKPeMINI! €1eMeHTaNII 3 YPAXYBAMIAM HLTHOBOTO NPIBHACHHS TORAPHIIX PeCypCis.

Fig. 1. Presentation of the work for defense

zo0m
Workplace

% Auwypoe Onekcill

¥ Fpuropesko Irap ¥ Cepriii [lanunstienko

Ckpekenb Cepriii

Dwurpuit Knpnos ¥ Ceperens Ceprii & Eerewnii Typui

Muxaiino YepHsk KpaBuenko Bira...

¥ Misaiiio Yephsc ¥ Kpaguenro Birarii

Using the results of a questionnaire
and survey among college applicants and
also based on a comparison of the
indicators of defending course projects
via a distance platform and in person, we
note that in the first case, the success
rate became higher by 10...15%. This is
due to the fact that the distance format
created more favourable conditions for
the preparation and presentation of the
results of course work. Online defense
reduced the psychological pressure
characteristic of face-to-face

EBrennii TypunH

Fig. 2. Public defense

wce... Il @ Bug

Yuacrumw (15)

W) sonommwp Bonogmmposwy
A [wpwit Kupunos

% Eerenii Ne:-.‘,rH%

MiweHko Pycnan
Miserco Pycran
F" Ceprn Aamunsuienco

¥ Mitienxo Pycnan
Cepexens Ceprii

% Baca Penelisiii

BLIIOUITS 38K /1A BCEX

00} , i

BukopucroByrodu pe3yabTaTH
aHKeTyBaHHS Ta ONUTYBaHHA Cepen
3m00yBa4iB KOAEKY, Ta TaKOIK
CIIMPAIOYNCh Ha IOPiBHAHHS IIOKA3HUKIB
3aXHUCTy  KypPCOBHX  IIPOEKTIB  depes
OUCTaHIiiHy 1maaTdopMy Ta B O4HIH
dopMi, BiAMiTHMO, 1110 B IEPIIOMY BUIIAIKY
ycHinrHicTs crasa Builoio Ha 10...15%. Le
IIOB’d3aHO 3 THM, II0 [AHUCTAHILHHUHN
dopMaT CTBOPUB OIiABIII CIPUATAUBI YMOBH
A TATOTOBKU  Ta  IIPEACTaBA€HHS
pe3yAbTaTiB KypcoBoi poboTu. OHAaMH-
3aXUCT 3MEHIIUB IICUXOAOTIYHHUH THCK,
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performances, which allowed applicants

to present their projects more
confidently.

Blended learning combines the best
practices of traditional and digital

education, creating a new quality of the
educational process. The advantages are:
adaptation to the individual characteristics
of students [11]; development of self-study
skills and independence [11; 12]; increased
motivation through multimedia and
interactivity [13]; flexibility in terms of time
and place of study [8]; expansion of
educational opportunities and accessibility
[13]; the possibility of personalizing the
educational process [13].

For the successful implementation of
blended learning tasks, a policy of
continuous professional development of
teachers, in  particular their ICT
competence [13], must be implemented.
Considering recent events in the
educational environment, this is
impossible without sufficient material
support for teachers and raising their
status. There are high risks of losing highly
professional specialists, and training
graduates and  acquiring teaching
experience require opportunities, time, and
desire.

The second most important task is the
development of high-quality Ukrainian-
language educational content. This
involves the creation, improvement, and
adaptation of existing materials to the
needs of applicants with their needs in
accordance with the concept of an
individual learning trajectory.

In addition to human resources, the
problem of high-quality material support
for access to digital resources [7; 9] needs
to be solved, which involves the availability
of both modern computers, their software,
and access to high-speed Internet at any
point in the location.

For the effective implementation of
blended learning, systemic support is
necessary: institutional, methodological,
technical and regulatory [6]. It is also
important to properly organize the
independent work of applicants, providing
clear instructions, methodological
recommendations and providing feedback
[13]. To determine priorities in the

XapakKTEePHUM [Ad OYHHMX BHCTYIIB, IO
JAA0 MOXKAHUBICTE 3100yBadaM BIIEBHEHiIIIe
IIPEe3eHTyBaTH CBOI IIPOEKTH.

3wMmimrane HaB4YaHHS 00'€qHye Kparr
OPaKTUKH TpagulliiiHoi Ta nudgpoBoi
OCBITH, CTBOPIOIOYH HOBY AKIiCTB
HaB4YaAbHOTO 1pollecy. [lepeBaramu e:
amarTallis mia iHAUBiAyaAbHI OCOOAMBOCTI
y4HIB [11]; PO3BHUTOK HaBHY0K
caMOHaBYaHHH Ta caMocCTiiiHocTi [11; 12];
iABUIIIEHHST MOTHUBAIlil Yepe3 MyAbTUMeIia
Ta iHTEepaKTHUBHICTH [13]; 'HY4YKiCTBH IIIOZI0
yacy Ta Micllgd HaB4YaHHS [8]; po3IIHpeHHs
OCBITHIX MOXKAUBOCTEN Ta [OOCTYITHOCTI
[13]; MOXKAUBICTB epcoHaaizarrii
OCBITHBOTO IIporiecy [13].

Hdass  ycmimtHOi  peaaizariii  3aBOaHb
3MIIlIAaHOTO HAaBYaHHYA IIOBUHHA OyTH
peaaizoBaHa TIOAITHKA TIOCTiHHOTO
npodecifiHoro PO3BUTKY Iearoris,
3okpema ix IKT-kommnerenTHicTs [13]. B
CBiTAI OCTaHHIX IOAIM B OCBITHBOMY
CepeIOBUILIL e HEMOXKAUBO 6e3
JOCTaTHBOIO MaTepiaAbHOTO 3abe3redeHHs
memaroriB, IiABUIIEHHS iX  cTaTycCy.
IcHYIOTHP BHUCOKiI pU3UKH BTpaTu (PaxiBIIiB
BHCOKOTO npodeciAHOTO piBHS, a
HaB4YaHHS  BUIIYCKHUKIB, OIaHyBaHHS
OCBiny BUKAQIaHHS noTpebyloTh
MOZKAWBOCTEH, Jacy, OaKaHHH.

Jlpyrolo HaABaXKAWBOIO  3a[a4d€i0 €
po3pobka SAKICHOTO YKpPaiHOMOBHOTO
HaBYaABHOIO KOHTeHTy. Lle mnepenbadae
CTBOPEHHS, VIOOCKOHAAEHHS, aJaIlTallito
HagBHHUX MaTepiaaiB 1o moTpebd 3100yBadiB 3
ixgiMHK TToTpedaMu BiAIOBIHO A0 KOHIIEIIILT
IHIWBIAyaAbHOI TpaeKTOPii HaBYaHHH.

Kpim aroacekoro pecypcy morpelye
BUPIIIEHHS npobaema AKiCHOTO
MaTepiaaAbHOTO 3abe3IledeHHsI OCTYILYy IO
mudpoBUX pecypciB [7; 9], 110 nependbadae
HasBHICTh IK Cy4YaCHHUX KOMII'IOTEpiB, ix
IporpaMHoro 3abe3rnedyeHHs Ta JOCTYILY 10

IIBUAKICHOTO IHTEpHETY B Oyab 9KHX
TOYKax AOKallii.

JAVN: e(peKTUBHOTO BIIPOBAI3KE€HHSI
3MillTaHOr0 HaBYaHHS HeoOXigHa CHCTEMHa
OiATpUMKAa: 1HCTUTYIIiliHa, MeTOAWYHA,
TexXHiYHa Ta HoOpMaTuBHa [6]. Baxkaupo
TaKOXK IIPaBUABHO opraHisyBaTHu

caMocTtifiHy poboTy 3mo0OyBadiB, HagarO4YH
YiTKi IHCTPYKIIii, METOAWYHI peKOMeHOallii
Ta 3a0e3Ileuyouyr 3BOPOTHHH 3B'd30K [13].
[asi  BHU3HaA4YEHHd  IIPIOPUTETIB  IIpH
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preparation of materials for blended
learning, it is necessary to prepare and
pass test tasks for a group of applicants,
which will allow to more accurately
determine the ratio of materials for
presentation, animation or other formats of
information perception. That is, to create
such educational content that will allow
mastering the educational material with
the highest result.

Conclusions and research
perspectives. It is substantiated that in
the conditions of digitalization of

education, blended learning should be
transformed from a simple combination of
traditional and online approaches into a
flexible adaptive system. This will
increase the motivation of students in
learning the educational material by
activating various channels of
information perception.

It has been established that the use of
specialized multimedia content increases
the level of memorization by up to 65% and
activates the process of forming spatial
thinking. This is confirmed by an increase
in success by 15...18%, which is the result
of harmonizing the multimedia format with
cognitive activity.

Studies on the effectiveness of
multimedia-based learning, conducted at
the Department of  Technological
Equipment and Computer Technology
Design of the National University of Food
Technologies and at Vasylkiv Professional
College of the University "Ukraine" during
the 2024 /2025 academic year, confirmed
that the flipped classroom model is the
most effective for mastering the logic of
design among advanced learners, whereas
the lab rotation model minimizes cognitive
load and technical barriers for entry-level
students.

Prospects for further research include
the development of algorithms for
diagnosing the entry level of applicants to
form an individual trajectory in the blended
learning system, as well as targeted
training of teachers for this, the
development and adaptation of high-
quality educational content.

OiATOTOBII MaTepiasiB [0  3MIIIaHOTO
HaBYaHHS IIOTPiIOHO Oas rpynu 3400yBadiB
OiATOTYBaTH Ta IPOUTHU TECTOBI 3aBOaHHS,
II0 MOO3BOAHTH OIABII TOYHO BH3HAYUTHU
CITiBBiTHOIIIEHHS MarepiaaiB [AS
Ipe3eHTallifHOTO0, aHIMAaIlifHOTO YU iHIIIOTO
dopmary cupuiiaarTa iHgopwmarii. TobTo
CTBOPIOBATHU TaKUU HaBYaAbHUU KOHTEHT,
AKUH [103BOAUTH OIIaHyBaTU HaBYaAbBHUH
MaTtepiaa 3 HAUBHUIIIUM PE3YABTATOM.

BHCHOBKH Ta NEepCIeKTHBH
mocaimxkenb. OOrpyHTOBAHO, III0 B YMOBax
nudpoRizallii ocBiTH 3MimnlaHe HaBYaAHHS
Mae TpaHchoOpMyBaTHUCHd 3  IIPOCTOTO
IOENHAHHS  TPagUuLiAHUX 1  OHAaMH-
HiOXOMiB y THYYKY aJallTUBHY cucteMy. Lle
JIO3BOAUTH HiABUIIINTHU MOTHBAIILil0
3n06yBadiB OCBITH pu 3aCBO€EHHI
HaBYaABHOTO  MaTepiaay 3a  paxyHOK
akTUBizalii pPi3HUX KaHaAIB CIPUHAHATTS
incpopmanrtii.

BcranosaeHo, 110 BUKOPUCTAHHSH
CIIeIiaAi30BaHOTO MYABTUMEIINHOTO
KOHTEHTY HiABUITYE piBeHB
3araM'iToByBaHHA 00 635% Ta akTuBizye
IIpolLec dopMyBaHHS IIPOCTOPOBOTO
MucaeHHs. lle miaTBepAXKeHO 3pOCTaHHSIM
ycmimtHocti Ha 15...18%, 1110 € pe3yAbTaToM
Y3rO/I3KEHHSI MYABTHMeAitHOTO popmary 3
KOTHITHUBHOIO iIABHICTIO.

[TpoBemeHi mOCAiMKEHHA e(PeKTUBHOCTL
3aCTOCYBaHHS MYABTHMEIIMHOIO HaBYaHHS
Ha Kadeapi TEXHOAOTIYHOTO OOAaIHAHHS Ta
KOMITIOTEPHUX TEXHOAOIIH IIPOEKTyBaHHS
HYXT tTa BacuapkiBcbKOoro ¢axoBoro
KOAEDKY  YHiBepcureTy  'YKpaiHa' 3a
2024 /2025 HaBYaABHUH pPIK OiATBEPIUAN

pe3yABTaTH, III0 MOJEAb 'HEepPEBEPHYTOIO
KAacy' € Ha#MbiABII e(EeKTHBHOKIO [IAS
3aCBOEHHS AOTIKH IIPOEKTYBAHHSI

IIPOCYHYTHMHU KOpPHCTyBadaMH{, TOOi SK
MoIeAb "poTaltii 3a aaboparopisMu” MiHiMi3ye
KOTHITUBHE HaBaHTaXKEHHd Ta TEeXHIuHI
Oap’epH y CTYAEHTIB IT0YATKOBOTO PiBHSI.

[lepcrieKTUBU IIOAAABIIUX [OCAIIKEHb
nepeadadaroTh PO3POOAEHHS aATOPUTMIB
JiarHOCTUKH BXiMHOTO piBHS 3m00yBadiB
JAd dopMyBaHHI IHAUBiTyaAbHOL
TpaeKTopii B cucreMi 3MIIIIaHOTO
HaBYaHHY, a TakKO¥X IiAeCIIpPsIMOBAaHOI
IMiATOTOBKH  BUKAQOAYIB  [IAS  IIHOTO,
PO3po0KU Ta aganTartii SKiCHOTO
HaBYaABHOTO KOHTEHTY.
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